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irettirilen metinlerin niteliginin tespit edilmesi gerekmektedir. Bu arastirmanin amaci, iiretken
yapay zeka araglar1 ChatGPT ve Gemini tarafindan ortaokul ogrencileri igin iiretilen metinlerin
metinsellik Olctitleri agisindan incelenmesidir. Nitel arastirma yontemlerinden biri olan dokiiman

incelemesi yontemi ile hazirlanan arastirmada inceleme nesnesi olarak ChatGPT ve Gemini'ye
trettirilen (her smif diizeyi igin birer tane olmak {izere toplam) 8 metin kullanilmistir. Arastirmada
elde edilen dokiimanlar degerlendirilirken gecerligi ve giivenirligi saglamak amaciyla Tiirkge
Egitimi alaninda 6gretim iiyesi olarak gorev yapan 2 alan uzmanindan goriis alinmistir. Calismada
veri analizi teknigi olarak igerik analizi kullanilmistir. Arastirmanin bulgularina gore; yapay zeka
araglarinin verilen komutlar dogrultusunda metin tiretebildikleri, bu metinlerde genel olarak
amaghlik, bagdasiklik, bilgisellik, durumsallik, kabul edilebilirlik ve tutarlilik gibi metinsellik
ol¢iitlerinin yer aldig1 tespit edilmistir. Bu arastirmada ChatGPT ve Gemini tarafindan ortaokul
ogrencilerine yonelik iiretilen metinler, metinsellik o6l¢iitleri agisindan incelenmistir. Daha sonra
yapilacak arastirmalarda farkli yapay zeka araglari tarafindan tiretilen metinler, metinsellik dlctitleri
acisindan incelenebilir.
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Giris

Insan zekasina benzerligiyle dikkat ceken ve giiniimiiz diinyasini birgok yénden etkileyen yapay zeka;
“Bir bilgisayarin, bilgisayar kontroliindeki bir robotun veya programlanabilir bir aygitin insana benzer
bi¢cimde algilama, 6grenme, fikir yiirtitme, karar verme, sorun ¢ozme, iletisim kurma vb. islevleri
sergileyebilme yetenegi” (Tiirk Dil Kurumu, 2023, s. 3539) olarak tanimlanmaktadir. “Yasadigimiz
cagda yapay zeka, teknik gelismelerle birlikte insan yasamini biiyiik oranda ele gecirmeye baslad1”
(Kirbas & Bulut, 2024, s. 105). Ticaretten egitime, sagliktan sirket yonetimlerine kadar bir¢ok alanda
yapay zeka araglarindan faydalanilmaktadir. Ornegin, herhangi bir alisveris sitesinde yer alan bir {iriin
incelendiginde miisteriler, binlerce yorumla karsilasilabilmektedir. Bu siteler, yapay zeka araclarindan
faydalanarak bu yorumlarin oldugu yerde ilk siraya o binlerce yorumun birlikte degerlendirildigi tek
bir yorumla miisterilere daha iyi bir tercih yapma imkani sunmaktadir. Ozbilen’in (2024) de dedigi gibi
sagladig1 imkanlar nedeniyle egitim ortamlarinda da sik tercih edilen yapay zeka araglarindan; “egitim
materyali {iretimi ve igerik gelistirme” (Karagol & Yildirim Bilgen, 2025, s. 369); yabancilara Tiirkce
ogretiminde kullanilabilecek metin iiretimi (Bagc1 Ayranci & Alcan, 2025; Kat1 & Can, 2024; Temur &
Akincilar, 2025) gibi konularda faydalanildig: goriilmektedir.

Metin {iretebilen yapay zeka araglarindan dnce “kelimelerin ve ciimlelerin dilin kurallarina bagh
olarak siralanmasindan meydana gelen” (Ozden, 2012, s. 70) metin; “yazma becerisine sahip bir insan
lirtinii” olarak tamimlanabilirdi. Ancak giintimiizde ChatGPT ve Gemini basta olmak {izere metin
iiretebilen ¢ok sayida yapay zeka araci bulunmaktadir. Ayrica bu yapay zeka araglarinin zamanla yeni

stirlimleri piyasaya siiriilmekte ve performanslarinda iyilestirmeler saglanmaktadair.

Tiirkge derslerinde bir iiriin olarak metnin 6nemi yadsmnamaz. “Egitimde o6zel olarak da dil
egitiminde metinler esas araglardir” (Ozden, 2012, s. 72). Bu sebeple derslerde kullanilacak metinlerin
ogrencilerin seviyesine ve hazir bulunusluguna uygun olmasi, ulusal ve evrensel degerler icermesi,
metinsellik dlciitlerini tasimasi gerekir. “Ogrencilerin, temel dil becerilerini gelistirmek, onlara edebi ve
estetik duygular kazandirmak, hayata yonelik ¢esitli disiplinlerden bilgiler aktarmak, milli ve evrensel
degerlere yonelik farkindalik kazandirmak metinler araciligiyla gergeklesmektedir” (Kurnaz, 2021, s.

40). Goriildigii tizere metinler, 6grencilerin bir¢ok yonden gelisimine katk: sunabilecek araglardir.

Uzerinde durulmasi gereken bir baska konu ise metin iiretiminin; deneyim, ¢aba ve zaman
gerektiren zor bir eylem oldugudur. Metin iiretimi becerisinin gelistirilmesi, Tiirkce derslerinde yapilan
yazili g¢alismalar ile saglanmaktadir. Ancak bu calismalarin da yeteri kadar onemsenmedigi
goriilmektedir. “Bilgilendirici metin yazma, okullarda yeterince {izerinde durulmayan ve az zaman
ayrilan bir beceridir” (Erbasan, 2023, s. 1172). Yaratict metin yazmanin da {izerinde durulmayan bir
beceri oldugunu soylemek miimkiindiir. Bu agidan metin iireticilerinin metinsellik ol¢iitleri tasiyan,
metnin hitap ettigi kitlenin 6zelliklerinden hareketle metinler {iretmesinin metin {iretimini zorlastirdig:

da ileri stirtilebilir.

Metin tiretiminin karmasik bir siire¢ olmasi, bir¢ok hususun dikkate alinmasini zorunlu kilan bir
etkinlik olmas1 gibi hususlar dikkate alindiginda metin iiretebilen yapay zeka araglarinin 6nemini
ortaya cikmaktadir. Metin {ireten yapay zeka araclarinin kisa ge¢misi (hentiz birka¢ yildir insan
hayatinda olmalar1), bu araglar tarafindan iiretilen metinlerin kullamilabilirliginin incelenmesini
zorunlu kilmaktadir. Uretken yapay zekd araglarina hazirlatilan metinlerin, egitim ortaminda
(derslerde) kullanilabilecek, dil egitimini kolaylastirabilecek, metinsellik 6lglitlerini karsilayabilen

metinler olmasi gerekir. Nuryadin vd. (2026) yapay zeka araglarinin 6gretim materyallerinin
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gelistirilmesinde; zaman, gesitlilik ve uygulanabilirlik ac¢isindan 6nemli firsatlar sundugunu ortaya

koymaktadir.
Metinsellik Olgiitleri

Metin, anlaml1 bir yap1 olmasmin kosulu olarak kendini olusturan sozciikler, ciimleler ve paragraflar
arasinda bir uyumun olmasmi zorunlu kilar. Tesadiifi olarak bir araya getirilen sozciikler metin
olamayacag: gibi kismen bilingli olarak bir araya getirilen sdzciiklerin de metin olarak kabul edilmesi
zordur. Cetin ve Karademir (2023, s. 107), metin dil bilimin ¢ikis noktasinin “art arda siralanmis her s6z
dizisi ya da tek sozciikten olusan bir yap1 metin midir?” seklindeki sorular ve bu sorulara yanit bulmaya
calisan tartismalar oldugunu ileri siirer. Bir sozciikler kiimesinin metin olarak kabul edilebilmesi igin
sahip olmas1 gereken bazi nitelikler vardir. Bu nitelikler (Slciitler), Beaugrande ve Dressler (1981)
tarafindan “amachlik, bagdasiklik, bilgisellik, durumsallik, kabul edilebilirlik, metinler arasilik ve

tutarhilik” olarak belirlenmistir. Metinsellik dl¢iitlerine iliskin ac¢iklamalar asagida verilmistir.
Amaglilik

Her metnin bir amaci oldugu (Beaugrande & Dressler, 1981; Cetin & Karademir, 2023) ifade edilse de
metinlerin en az bir amag dogrultusunda tiretildigini sdylemek yerinde olacaktir. Her metinde yer alan
temel bir amacin yani sira, metin {ireticisinin farkinda olmadan da bazi amaglar1 metne yerlestirmesi

son derece olasidir.
Bagdasiklik

Okuma nesnesi olarak tercih edilen bir metinde climleler arasinda anlamsal ve mantiksal a¢idan bir
biitiinliigiin olmasi, okuma eylemini hem kolaylastirir hem de daha zevkli hale getirir. “Ciimle
dizilerinin metin olmasini saglayan, dil 6geleri arasindaki mantiksal ve anlamsal biitiinliigii olusturan,
metin ici iliskileri kuran dille ilgili 6zelliklerin tiimii”ne (Tiirk Dil Kurumu, 2023, s. 353) bagdasiklik
denir. Gortldiigii tizere bagdasiklik, metni olusturan ogeler arasinda anlam ve mantiga odaklanan bir

metinsellik dl¢utidir.
Bilgisellik

Metin, bilgi tasima vasfina sahip bir yapidir. Tiirkben (2018), bilgiselligin “metnin, bilgi tasima 6zelligi”
(s. 964) oldugunu savunur. Dogrudan bilgi veren (haber metinleri, kullanma talimatlari, makaleler vb.)
metinler oldugu gibi 6ykii ve roman gibi edebi metinler de her ne kadar kurmaca bir diinyaya dayali

olsa da bilgi verir.
Durumsallik

Durumsallik, “metnin, metinsel baglama uygun olmasi1”dir (Yilmaz, 2021, s. 1374). Durumsallik,
“sOoylemin zaman ve uzam agisindan net olmasini” (Cetin & Karademir, 2023, s. 109); “metnin
bulundugu gevre ve dili kullanan insanlarin ona ytikledikleri anlamla ilgi”sini (Tiirkben, 2018, s. 964)
ifade etmek i¢in kullanilir. Durumsallik, diger metinsellik 6l¢iitlerinden amaglilik ve bagdasiklikla ilgili

bir Ol¢littiir.
Kabul edilebilirlik

Metin ile okuyucu iliskisine yonelik bir metinsellik 6l¢iitii olan kabul edilebilirlik, “metnin okura

uygunlugu ve okur tarafindan degerlendirilmesi ve yorumlamasi” (Yilmaz, 2021, 1374); ve “metin
araciligiyla herhangi bir konuda yazar ile okuyucusu arasindaki bilgi paylasimidir” (Tiirkben, 2018, s.

964). Metnin okurda kabul gormesi, bu metinsellik dlciitiiyle ilgilidir.
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Metinler arasilik

Her metin, kendinden 6nce iiretilmis metinlere yaslanarak gelisimini siirdiiriir. Metinlerin {iretiminde
daha Once {iiretilmis olan metinlere gondermeler olabilecegi gibi o metinlerden de parcalar icermesi
olagan goriilmektedir. “Biitiinciil bir yapiya kavusturulmasi amaciyla bir edebl metnin dokusuna hem
edebiyat alanindan hem de baska alanlardan metin parcalarinin katilmasi”na (Tiirk Dil Kurumu, 2023,

s. 2352) metinler arasilik denir.
Tutarlilik

Tutarlilik, “Metnin bir biitiin olarak anlasilmasini ve metnin kendi icindeki anlam baglantilarinin
kavranmasini saglar” (Cetin & Karademir, 2023, s. 108). Metni olusturan parcalar (sozciik, ciimle ve
paragraflar) arasindaki uyumun dogal sonucu olan tutarlilik, “Anlatimin konuyla bagdasmasi; insicam,
insicamhilik” (Tiirk Dil Kurumu, 2023, s. 3339) olarak tanimlanmaktadir.

Beaugrande ve Dressler (1981) tarafindan “amaclilik, bagdasiklik, bilgisellik, durumsallik, kabul
edilebilirlik, metinler arasilik ve tutarlilik” olarak belirlenen metinsellik Ol¢iitleri, metne sinir ¢izmesi
ve metnin tasimasi gereken Ozellikleri ortaya koymasi agisindan son derece onemlidir. Tiirkge
derslerinde kullanilan en temel araglardan biri olan metinlerin bahsi gecen Ozellikleri tasimasi,

ogrencilerin metinlerden daha fazla fayda elde etmesine zemin hazirlamaktadir.
Alan Yazini Taramasi

Alan yazin taramasinda; yapay zeka araclari tarafindan iiretilen metinlerle ve metinsellik Slciitleriyle
ilgili cesitli calismalara rastlanmistir. Yabanci dil olarak Tiirkge 6gretimi amaciyla yapay zeka araglaria
verilen komutlarla metin tiretimi saglanmasryla ilgili cesitli arastirmalar (Bagc1 Ayranci & Alcan, 2025;
Kat1 & Can, 2024; Temur & Akincilar, 2025) oldugu gibi yapay zeka araclariyla akademik metin yazma
hakkinda iki galisma (Altintop, 2023; Ozbilen, 2024) bulunmaktadir. Bu calismalar disinda yapay zeka
araglariyla oyun metni yazma (Giimiis & Kocabiyik, 2023), sanat eseri iiretme (Kaya, 2024) konularinda
da cesitli aragtirmalar bulunmaktadir. Fars¢a dil egitiminde yapay zeka (AI) destekli geviri ve metin

iretme (Yikar, 2023) konusunun da ele alindig1 saptanmustur.

Karagol ve Yildinm Bilgen (2025) ise arastirmalarinda egitim materyali {iretiminde ve igerik
gelistirme siirecinde yapay zekamin kolaylik sagladigini tespit etmistir (s. 369). Benzer bir tespit,
Nuryadin vd. (2026), calismalarinda da ortaya konmustur.

Cesitli metinlerin metinsellik Olgiitleri agisindan incelenmesiyle ilgili alan yazininda ¢ok sayida
arastirma (Agbaht, 2025; Basol, 2021; Ceylan, 2021; Coskun, 2005; Demirel & Karabulut, 2025;
Demirgiines & Yalap, 2023; Giiven, Halat & Bal, 2014; Ozbilen, 2024; Tiirkben & Arslankaya, 2024; Uzun,
2023) oldugu goriilmektedir.

Alan yazini taramasinda ana dili (Tiirkge) 6gretiminde yapay zeka araglari tarafindan tiretilen

metinleri metinsellik 6l¢titleri agisindan ele alan bir calismaya rastlanmamuisgtir.
Arastirmanin Amaci ve Arastirma Sorular:

ChatGPT ve Gemini tarafindan ortaokul &grencileri icin iiretilen metinlerin metinsellik OSlgiitleri

agisindan incelenmesinin amaglandig1 bu arastirmada asagidaki sorulara yanit aranmaistir:

1. Uretken yapay zeka araglar tarafindan ortaokul &grencileri igin iiretilen metinler, metinsellik

oOlciitleri agisindan ne diizeyde yeterlilik gostermektedir?
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2. ChatGPT ve Gemini tarafindan ortaokul 6grencileri igin iiretilen metinler arasinda metinsellik

Olctitlerini karsilama diizeyi agisindan farkliliklar bulunmakta midir?

Yontem

ChatGPT ve Gemini tarafindan ortaokul Ogrencileri igin {iretilen metinlerin metinsellik Olctitleri
agisindan incelenmesinin amaglandig1 bu arastirma, nitel arastirma yontemlerinden biri olan dokiiman
incelemesi yontemiyle hazirlanmistir. “Dokiiman incelemesi, arastirilmasi: hedeflenen olgu veya olgular

hakkinda bilgi iceren yazili materyallerin analizini kapsar” (Yildirim & Simsek, 2011, s. 187).
Arastirma Modeli

Dokiiman incelemesi yontemiyle hazirlanan arastirmada elde edilen veriler, igerik analizi kullanilarak

¢ozltimlenmistir.
Inceleme Nesnesi

Calismada yapay zeka araglari, ChatGPT ve Gemini'ye verilen komutlarla (promptlarla) {iretilmesi
saglanan toplam sekiz metin, inceleme nesnesi olarak kullanilmistir. Bu metinler, s6z konusu yapay
zeka aracglarmma verilen komutlar neticesinde {irettirilen ilk metinlerdir. Birden fazla deneme
yapilmamuis, araglar tarafindan smaif diizeyleri i¢in verilerek komutlara gore iiretilen metinler ¢calismada

kullanilmistir.

Tablo 1. Inceleme Nesnelerine Iliskin Bilgiler

Metin Baglant1 Adresi (Link)

1. Metin (ChatGPT) https://chatgpt.com/s/t_69d1539482b88191a769106a149b5c25
2. Metin (ChatGPT) https://chatgpt.com/s/t_69d154df22ac8191babdfefce0e6b147
3. Metin (ChatGPT) https://chatgpt.com/s/t_69d15575fb488191ab8b3c02d7bl6ade
4. Metin (ChatGPT) https://chatgpt.com/s/t_69d1563423c08191b633df97f02a2ae7

1. Metin (Gemini) https://gemini.google.com/app/ff8ba50978cc229¢c

2. Metin (Gemini) https://gemini.google.com/app/bd38fecb8e5e82b7
3. Metin (Gemini) https://gemini.google.com/app/2712213470e6adab
4. Metin (Gemini) https://gemini.google.com/app/a19d8c4a8f340123

Tablo 1’de arastirmanin inceleme nesnesi olarak belirlenen metinlere iliskin baglanti adresleri

(linkler) verilmistir.
Veri Toplama Araclarn

Aragtirmada veri toplama araci olarak aragtirmaci tarafindan gelistirilen Metinsellik Olgiitleri Inceleme
Formu (MOIF) kullamlmistir. Bu formda yedi metinsellik 6lgiitii (amaglilik, bagdasiklik, bilgisellik,
durumsallik, kabul edilebilirlik, metinler arasilik ve tutarlilik) bir siitunda yer alirken diger siitunda ise

bu olgiitlere iligkin bilgilere yer verilmistir.
Verilerin Toplanmasi

Arastirma kapsaminda veriler toplanirken ChatGPT ve Gemini'ye sirasiyla; “Ortaokul 5. smuf

ogrencileri icin en az 100 kelimelik bir metin iiretir misin?, Ortaokul 6. sinif 6grencileri igin en az 100
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kelimelik bir metin iiretir misin?, Ortaokul 7. sinif 6grencileri icin en az 100 kelimelik bir metin tiretir
misin? ve Ortaokul 8. smif 6grencileri i¢in en az 100 kelimelik bir metin {iretir misin?” seklinde toplam
dort soru sorulmustur. Yapay zekd araclan tarafindan {iretilen metinler, bulgular bashg: altinda
verilmistir. Sorulan sorularda normal sartlarda “ortaokul 7 ve ortaokul 8. sinif” denilmesine gerek
olmamasima ragmen soru formatin1 bozmamak amaciyla bu sekilde komut verilmesi tercih edilmistir.
ChatGPT ve Gemini tarafindan {iretilen metinler, MOIF’e gore analiz edilerek verilerin gikarilmasi

saglanmistir.
Veri Analizi

Verilerin analizi asamasinda; arastirmaci disinda Tiirkge Egitimi alaninda 6gretim tiyesi olarak gorev

yapan iki alan uzmanindan goriis alinmistir.
Veri analizi agamalari1 su sekildedir:
1. Iki yapay zeka aracina da ayni komutlar verilerek metin iiretimi saglanmistir.
2. Uretilen metinler, dijital ortama aktarilmistir.
3. Her metin icin arastirmaci tarafindan MOIF doldurulmustur.

4. Doldurulan MOIF ler iki alan uzman tarafindan incelenmis ve alan uzmanlarimn analiz isleminin

uygunlugu yoniinde goriis bildirmeleri {izerine sonraki asamaya gecilmistir.

5. Ayrica arastirmaci tarafindan s6z konusu analiz islemi farkli zamanlarda iki kez yapilarak

sonuglar karsilastirilmistir. Bu sayede arastirmanin gegerlik ve giivenilirligini saglamak amaglanmaistir.

6. Metinsellik olg¢iitleriyle ilgili bulgularda; giiglii: ilgili metinsellik olgiitiinii tamamen yansitma,
zayif: ilgili metinsellik dlctitiiyle ilgili baz1 gostergeler yer alsa da metinsellik ol¢iitiintin kapsamini tam
olarak yansitmama durumu, yok: ilgili metinsellik 6l¢iitiine iliskin herhangi bir gostergenin olmamasi

anlaminda kullanilmigtir.

Bulgular
Yapay Zeka (YZ) Araglarinin Urettigi Metinlere Yonelik Bulgular
Verilen komut: Ortaokul 5. sinif 6grencileri igin en az 100 kelimelik bir metin iiretir misin?
ChatGPT Tarafindan Uretilen 5. Sinif Metni:

Bir zamanlar kiigiik bir kasabada yasayan Efe adinda merakli bir ¢ocuk vardi. Efe, her giin okuldan
sonra kasabanin yakinindaki ormana gider, yeni seyler kesfetmeyi ¢ok severdi. Bir giin ormanda
ylirlirken yerde parlayan garip bir tas buldu. Tas: eline aldiginda, tasin hafifce 1sindigin: fark etti. Eve
gidince tas1 biiylikannesine gosterdi. Biiylikannesi, bunun ¢ok eski zamanlardan kalma o6zel bir tas
olabilecegini soyledi. Efe, bu tagin sirrin1 6grenmek i¢in arastirma yapmaya karar verdi. Kitaplar okudu,
Ogretmenine sordu ve sonunda tasin aslinda dogada nadir bulunan bir mineral oldugunu 6grendi. Bu
olay, Efe’ye merak etmenin ve arastirmanin ne kadar dnemli oldugunu 6gretti. O giinden sonra Efe,

o0grendigi her yeni bilgiyi arkadaslariyla paylasmaya basladi.
(https://chatgpt.com/s/t_69d1539482b88191a769106a149b5c25)

Gemini Tarafindan Uretilen 5. Sinif Metni:
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Gizemli Kiitiiphane ve Giimiis Anahtar

Eren, o sabah mahallelerinin dar sokaginda daha o6nce hi¢ gormedigi, ahsap kapili kiiglik bir ditkkan
fark etti. Tabelasinda yaldizli harflerle "Zamanin Kitapgis1" yaziyordu. Merakla igeri girdiginde, tavana
kadar uzanan raflarda binlerce kitap oldugunu gordii. Her bir kitabin sirtinda farkli bir renk ve desen
vardi. Diikkanin en arka kosesinde, iizerinde toz birikmis masanin tstiinde giimiis bir anahtar

parliyordu.

Eren tam anahtara dogru uzanirken, beyaz sakall1 yasli bir amca giiliimseyerek yanina yaklast1. "O
anahtar, sadece hayal kurmay: bilenlerin agabilecegi bir kapiya aittir," dedi. Eren sagkinlikla, "Hangi
kapiya?" diye sordu. Yasl adam, elindeki eski bir kitab1 gostererek, "Bu kitabin sayfalarinin arasindaki
gizli diinyaya," cevabini verdi. Eren, o giin kiitiiphanelerin sadece sessiz ¢alisma alanlar1 olmadigini,
aslinda her bir kapagin bambagka bir maceraya agilan bir kap1 oldugunu anladi. Elindeki giimiis
anahtar1 cebine koydu ve okumaya basladiginda kendisini devasa bir ormanda, konusan kuslarin

arasinda buldu. Artik her giin yeni bir diinyaya yolculuk yapacakt.

(https://gemini.google.com/app/{f8ba50978cc229c¢)

Verilen komut: Ortaokul 6. stnuf 6grencileri igin en az 100 kelimelik bir metin tiretir misin?
ChatGPT Tarafindan Uretilen 6. Sinif Metni:

Zeynep, yeni tasindiklari sehirde kendini biraz yalmiz hissediyordu. Okulun ilk giiniinde kimseyi
tanimadig icin ¢ekingen davranmis, teneffiislerde genellikle sinifta kalmay: tercih etmisti. Bir giin
Tiirkge 6gretmeni sinifa bir proje 6devi verdi: Herkes sevdigi bir konu hakkinda arastirma yapacak ve
sunum hazirlayacakti. Zeynep, kitap okumay1 ¢ok sevdigi i¢in “hikayelerin giicli” konusunu segti.
Arastirma yaparken farkli insanlarin hayatlarinin kitaplar sayesinde nasil degistigini 6grendi. Sunum
giinii geldiginde heyecanlansa da cesaretini topladi ve siifin karsisina gecti. Anlattiklar: arkadaslarinin
ilgisini ¢ekti, hatta bazilar1 ondan kitap Onerileri istedi. O giinden sonra Zeynep, arkadaslariyla daha
rahat konusmaya basladi. Bu deneyim ona, kendine giivenmenin ve ilgi alanlarini paylasmanin yeni

dostluklar kurmada ne kadar etkili oldugunu gosterdi.
(https://chatgpt.com/s/t_69d154df22ac8191ba6dfefce0e6b147)
Gemini Tarafindan Uretilen 6. Sinif Metni:
Gelecegin Kiitiiphanesi

Eren, o sabah uyandiginda her zamankinden farkli bir heyecan hissediyordu. Okul gezisiyle sehrin yeni
acilan "Dijital ve Yasayan Kiitiiphanesi'ne gideceklerdi. Eski kiitiiphanelerden ¢ok farkli oldugu
sOylenen bu yer, teknoloji ile dogay1 bir araya getiriyordu.

Iceri girdiklerinde Eren ve arkadaslar1 gozlerine inanamadi. Raflarda sadece kagittan kitaplar yoktu;
bazi bolmelerde havada asili duran hologram kitaplar parildiyordu. Bir kitabin kapagma
dokundugunuzda, hikayedeki karakterler yaninizda beliriyor ve olaylari size fisildayarak anlatiyordu.
Kiitliphanenin tam ortasinda ise devasa bir ¢inar agaci yiikseliyordu. Bu agacin yapraklar: aslinda

kiiciik ekranlardi ve her biri diinyanin farkli bir yerinden gelen taze haberleri veya siirleri yansitiyordu.

C)gretmenleri, "Cocuklar," dedi, "burada bilgi sadece okunmuyor, ayni zamanda hissediliyor." Eren,
en sevdigi macera romaninin hologramini baslattiginda kendini bir anda okyanusun derinliklerinde,

mercan kayaliklarinin arasinda buldu. Bilginin bu kadar canli olmasi, ona okumanin sadece bir 6dev
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degil, sonsuz bir yolculuk oldugunu bir kez daha hatirlatti. O giin Eren, gelecekte bir yazar olup kendi

hikayelerini bu 1s1kli raflara birakmaya karar verdi.
(https://gemini.google.com/app/bd38fecb8e5e82b7)
Verilen komut: Ortaokul 7. smif 6grencileri igin en az 100 kelimelik bir metin tiretir misin?

ChatGPT Tarafindan Uretilen 7. Sinif Metni:

Ali, teknolojiye merakli bir yedinci smif 6grencisiydi. Bos zamanlarinda bilgisayar basinda vakit
geciriyor, yeni programlar ogrenmeye calistyordu. Ancak son zamanlarda derslerinde biraz geri
kaldigini fark etti. Ogretmeni, onun bu durumunu gériince Ali ile konustu ve zamani dogru
planlamanin 6nemini anlatti. Ali, 6gretmeninin onerisiyle kendine bir ¢alisma programi hazirlad1.
Giiniin belirli saatlerini derslerine, belirli saatlerini ise sevdigi etkinliklere ayirdi. Bagta bu diizene
alismak zor olsa da zamanla her sey daha kolay hale geldi. Derslerinde yeniden basarili olmaya
baslayan Ali, ayn1 zamanda teknolojiyle ilgili ilgisini de gelistirmeye devam etti. Hatta kiigiik bir oyun
tasarlamay1 bile basardi. Bu siireg, Ali'ye disiplinli ¢alismanin ve zamani verimli kullanmanin

hayallerine ulasmada ne kadar 6nemli oldugunu 6gretti.
(https://chatgpt.com/s/t_69d15575{b488191ab8b3c02d7bl6ade)
Gemini Tarafindan Uretilen 7. Sinif Metni:
Gelecegin Anahtari: Merak ve Gozlem

Diinya, her giin yeni bir seyler kesfetmemiz i¢in bizi bekleyen devasa bir kiitiiphane gibidir. Ancak bu
kiittiphanenin kapilarini agan asil anahtar, kitaplardan ziyade i¢imizdeki merak duygusudur. Merak
eden bir insan, sadece 6niine konulan bilgiyi kabul etmekle kalmaz; "Neden?" ve "Nasil?" sorularin
sorarak gercegin pesine diiser. Ornegin, gokyiiziiniin neden mavi oldugunu veya kuslarin nasil

kilometrelerce yolu sasirmadan katedebildigini merak etmek, bilimsel diisiincenin ilk adimidir.

Gozlem yapmak ise bu meraki besleyen en giiglii aractir. Cevremize dikkatle baktigimizda, doganin
muazzam bir denge icinde isledigini goriiriiz. Bir agacin yapragindaki damarlar veya bir karincanin
calisma disiplini, bize sabr1 ve diizeni 6gretir. 7. sinif, ¢evremizi daha bilingli algilamaya basladigimiz,
ilgi alanlarimizin sekillendigi ¢ok kiymetli bir donemdir. Bu yaslarda edineceginiz arastirma
aliskanligi, sadece derslerinizde degil, tiim hayatinizda size yol gosterecektir. Unutmayin ki biiytiik
buluslarin arkasinda her zaman "Acaba bagka tiirlii olabilir mi?" diye soran, pes etmeyen zihinler vardir.

Kendi yeteneklerinizi kesfetmek icin bol bol okumali, sormali ve diinyay1 bir kasif goziiyle izlemelisiniz.
(https://gemini.google.com/app/2712213470e6a4ab)
Verilen komut: Ortaokul 8. sinif 6grencileri igin en az 100 kelimelik bir metin iiretir misin?

ChatGPT Tarafindan Uretilen 8. Sinif Metni:

Elif, sekizinci sinifa basladiginda dniinde énemli bir hedef oldugunu biliyordu: iyi bir liseye yerlesmek.
Bu nedenle derslerine daha planl ve diizenli calismaya karar verdi. Ik baslarda yogun tempo onu biraz
zorladi. Deneme smavlarinda istedigi sonuglar1 alamayinca moralinin bozuldugu zamanlar oldu.
Ancak Ogretmenleri ve ailesi ona sabirli olmasi gerektigini hatirlatti. Elif, hatalarmi analiz etmeye
basladi; yanlis yaptig1 sorularin nedenlerini tek tek inceledi ve eksik oldugu konulara daha fazla zaman
ayirdi. Ayrica diizenli tekrar yaparak ogrendiklerini pekistirdi. Zamanla deneme sinavlarindaki

sonuglar yiikselmeye bagladi. Bu ilerleme ona motivasyon sagladi. Elif, siirecin sonunda sadece siava
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hazirlanmay degil, ayn1 zamanda azim, sabir ve kararlilikla ¢alismanin basariya giden yolda ne kadar

onemli oldugunu da 6grenmis oldu.
(https://chatgpt.com/s/t_69d1563423c08191b633d{97f02a2ae?)
Gemini Tarafindan Uretilen 8. Sinif Metni:
Gelecegin Anahtari: 21. Yiizyil Becerileri

Glintimiiz diinyasinda sadece ders kitaplarindaki bilgileri ezberlemek artik yeterli gelmiyor. Degisen
teknoloji ve dijitallesen yasam, bizlerden farkl yetkinliklere sahip olmamizi bekliyor. Bu yetkinliklere
genel olarak "21. Yiizyil Becerileri” ad1 veriliyor. Peki, bir ortaokul 6grencisi i¢in bu kavram ne anlama

geliyor?

Oncelikle en &nemli becerilerden biri elestirel diisiinmedir. Karsilastigimiz her bilgiyi oldugu gibi
kabul etmek yerine, "Bu bilgi dogru mu?" veya "Neden boyle?" diye sormak bizi bir adim 6ne tasir.
Bunun yaninda, karmasik sorunlara yaratici ¢oziimler {iretebilmek de biiyiik bir degerdir. Sadece tek
bir ¢oziim yoluna bagli kalmayip farkli pencerelerden bakabilmek, gelecegin kapilarini aralayan en

Onemli anahtardir.

Bir diger 6nemli nokta ise iletisim ve is birligidir. Artik basari, sadece tek basina calisarak degil, bir
takimin pargasi olmayi bilerek kazaniliyor. Arkadaslarinizla ortak bir proje yiriitiirken fikirlerinizi
nazikge ifade etmek ve bagkalarinin goriislerine saygi duymak, sosyal zekamzi gelistirir. Unutmayin,
bilgiye her yerden ulasabilirsiniz; ancak bilgiyi nasil kullanacaginiz, nasil yorumlayacaginiz ve
bagkalariyla nasil paylasacaginiz tamamen sizin becerilerinize baghdir. Gelecek, kendini stirekli

giincelleyen ve 6grenmeyi 6grenenlerin olacaktir.

(https://gemini.google.com/app/al9d8c4a8f340123)

Tablo 2. ChatGPT Tarafindan Uretilen Metinlerin Ozellikleri

Sinif Baslik  Hece Sayis1 Sozciik Sayis1  Ciimle Sayis1  Paragraf Sayis1  Bold ifade
5. Sinif yok 274 108 10 1 yok
6. Sinif yok 312 108 10 1 yok
7. S1mif yok 311 110 10 1 yok
8. Sinuf yok 319 110 11 1 yok
Ortalama yok 304 109 10,25 1 yok
Toplam yok 1.216 436 41 4 yok

Tablo 2'de ChatGPT tarafindan {iretilen metinlerin; baslik, hece sayisi, kelime sayisi, climle sayisi,
paragraf sayis1 ve bold ifade o6zelliklerine yer verilmistir. Hece sayist agisindan metinlerin (2. metin
harig) hece sayist agisindan kademeli olarak artis gosterdigi goriilmektedir. Sozciik sayilary; ilk iki
metinde 108 iken, son iki metinde 110’dur. Metinlerin ciimle sayilary, ilk {i¢ metinde 10, son metinde

11"dir. Metinlerin tamamu bir paragraf seklinde iiretilmistir.
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Tablo 3. ChatGPT Tarafindan Uretilen Metinlerin Ortalama Sozciik Uzunlugu Ve Ortalama Ciimle

Uzunlugu
Metin Diizeyi Ortalama Sézcitk Uzunlugu Ortalama Ciimle Uzunlugu
5. Sinif 2,54 10,8
6. Sinif 2,89 10,8
7. Simif 2,83 11
8. Sinif 2,90 10
Ortalama 2,79 10,65

Tablo 3’te ChatGPT tarafindan {iretilen metinlerin; ortalama sozciik uzunlugu ve ortalama ciimle
uzunluguna yer verilmistir. Ortalama s6zciik uzunlugunun ortalamasi, 2,79 heceyken ortalama ciimle
uzunlugunun ortalamasi, 10,65 sozciiktiir. Sinf diizeyi arttik¢a ortalama s6zciik uzunlugu ve ortalama

ciimle uzunlugunun artmasi beklenmesine ragmen metinlerin bu minvalde olmadig: tespit edilmistir.

Tablo 4. Gemini Tarafindan Uretilen Metinlerin Ozellikleri

Metin Baglik Hece Sayis1  Sozciik Sayis1  Ciimle Sayis1  Paragraf Sayis1  Bold ifade

5. Sinif Var 387 147 13 2 Yok
6. Sinif Var 445 156 12 3 1
7. Sinif Var 428 155 15 2 2
8. Sinif Var 468 162 16 3 3
Ortalama 1 432 155 14 2,5 2
Toplam 4 1.728 620 56 10 6

Tablo 4'te Gemini tarafindan iiretilen metinlerin; baslik, hece sayisi, kelime sayisi, ciimle sayisi,
paragraf sayisi ve bold ifade 6zelliklerine yer verilmistir. Hece sayisi agisindan metinlerin (2. metin
harig) hece sayis1 agisindan kademeli olarak artis gosterdigi saptanmistir. Sozciik sayilar: da (2. metin
disinda) asamali olarak artmaktadir. Ciimle sayilar1 agisindan da asamali bir artis beklenmesine ragmen
bu hususa uygun olmadig: tespit edilmistir. Metinlerin (1 ve 3) 2 paragraftan, (2 ve 4) {i¢c paragraftan
olustugu, 2, 3 ve 4. metinde bold ifadelerin oldugu belirlenmistir.

Tablo 5. Gemini Tarafindan Uretilen Metinlerin Ortalama Sozciik Uzunlugu Ve Ortalama Ciimle

Uzunlugu
Metin Diizeyi Ortalama Sé6zciik Uzunlugu Ortalama Ciimle Uzunlugu
5. Sinif 2,63 11,31
6. Stnif 2,85 13
7. Stnif 2,76 10,33
8. Sif 2,89 10,13
Ortalama 2,78 11,19

Tablo 5'te Gemini tarafindan {iretilen metinlerin; ortalama sozciik uzunlugu ve ortalama ciimle
uzunluguna yer verilmistir. Ortalama s6zciik uzunlugunun ortalamasi, 2,78 heceyken ortalama ciimle

uzunlugunun ortalamasi, 11,69 sozciiktiir.
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Yapay Zeka Araclar1 Tarafindan Uretilen Metinlerin Metinsellik Olgiitlerini Karsilama
Diizeylerine Yonelik Bulgular

Tablo 6. Chatgpt Tarafindan Uretilen Metinlerde Tespit Edilen Metinsellik Olgiitleri

Metinsellik Olgiitii 5. Sinif Metni 6. Sinif Metni 7. Sinif Metni 8. Sinif Metni
Amaglilik v v v v
Bagdasiklik v v v v
Bilgisellik zayif zayif zayif zayif
Durumsallik v v v v
Kabul edilebilirlik v v v v
Metinler arasilik yok yok yok yok
Tutarlilik v v v v

Tablo 6’da ChatGPT tarafindan iiretilen metinlerde tespit edilen metinsellik Olciitlerine yer
verilmistir. Metinlerde; amaglilik, bagdasiklik, durumsallik, kabul edilebilirlik ve tutarlilik giiglii
diizeydedir. Ancak bilgisellik (metinler daha ¢ok olay agirlikli ve yasanti temelli olmasi nedeniyle) zay:f
kalmaktadir. Metinlerde dogrudan baska bir metne ya da metinlere génderme olmadig: icin metinler

arasiligin olmadig1 sOylenebilir.
Metinlerde tespit edilen metinsellik 6l¢iitlerine iliskin 6rnekler su sekildedir:

Metinlerde amachlik (5, 6, 7 ve 8. smif metni sirasiyla); 1. Merak etmenin ve arastirmanin énemini
ortaya koymak. 2. Oz giiven duyma, ilgi alanlarini paylasma ve iletisim becerisini kullanmak. 3. Zamani
dogru kullanmanin ve sistemli ¢calismanin 6nemini hissettirmek. 4. Hedef belirleyerek planl ¢calismanin,

azim, sabir ve kararliligin hedeflere ulasmadaki etkisini gostermek.

Metinlerde bagdasiklik (5, 6, 7 ve 8. siif metni sirasiyla); 1. Efe ve biiyiikanne tekrarlar: ve zamansal
tutarlilik. 2. Oznenin isim ve zamir araciligiyla tekrar etmesi. 3. Oznenin (Ali'nin) tekrar edilmesi, zamir

ve baglag kullaimlari. 4. Ozne tekrari, zamir ve gesitli ifadelerin (ayrica, zamanla vb.) kullanimi.

Metinlerde durumsallik (5, 6, 7 ve 8. smif metni sirastyla); 1. Ogrencilerin ilgisini cekebilecek gizemli
tas ve kesif. 2. Okul ortaminda ge¢mesi. 3. Glintimiizdeki 0grencilerin ders ¢alisma ve teknolojik arag
kullanma dengesinin islenmesi. 4. 8. smif dgrencilerin lise smnavlarina hazirlanmas: konusunun ele

alinmasi.

Metinlerde kabul edilebilirlik (5, 6, 7 ve 8. sinif metni sirasiyla); 1. Ogrencilerin seviyesine uygunlugu
ve anlam Ozelliklerinin hitap etmesi. 2. Arkadaslik ve okul ortaminin 6grencilerin giinlitk yasamina
uygun olmast. 3. Ogrencilerin ve velilerin muzdarip oldugu bir konunun islenmesi (ders calismaya az

vakit ayrilmasi vb.). 4. 8. smnif 6grencilere hitap eden bir konunun (smav siireci) glindeme getirilmesi.

Metinlerde tutarlilik (5, 6, 7 ve 8. siuf metni sirasiyla); 1. Olaylarin tutarl: bir sekilde ilerlemesi. 2.
Olaylarin tutarli bir sira izlemesi (6z giiven eksikligi, sorumluluk alma, gayret etme, basarma ve 6z
giiven elde etme). 3. Olay Orgiisiiniin tutarli olmasi (zaman yonetiminde sorun yasanmasi, ¢6ziim
bulunmasi ve iyi bir sonug elde edilmesi). 4. Olaylarin (hedef belirlenmesi, zorluklarla karsilagilmasi,

caba sarf edilmesi, motivasyon saglanmasi) bir mantik cizgisinde ilerlemesi.
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Tablo 7. Gemini Tarafindan Uretilen Metinlerde Tespit Edilen Metinsellik Olgiitleri

Metinsellik Olgiitii 5. Sinif Metni 6. Sinif Metni 7. Sinif Metni 8. Sinif Metni
Amacglilik v v v v
Bagdasiklik v v v v
Bilgisellik zayif zayif v v
Durumsallik v v v v
Kabul edilebilirlik v v v v
Metinler arasilik yok zayif zayif zayif
Tutarlilik v v v v

Tablo 7'de Gemini tarafindan iiretilen metinlerde tespit edilen metinsellik Sl¢iitlerine yer verilmistir.
Metinlerde; amaghilik, bagdasiklik, bilgisellik, durumsallik, kabul edilebilirlik ve tutarhilik giiclii
diizeydedir. Ancak metinlerde dogrudan bir gonderme olmadig: icin metinler arasiligin zayif oldugu

sOylenebilir.
Metinlerde tespit edilen metinsellik dl¢iitlerine iliskin 6rnekler su sekildedir:

Metinlerde amaclilik (5, 6, 7 ve 8. sinif metni sirasiyla); 1. Okumanin hayal giiciine etkisini anlatmak.
2. Teknolojik imkanlarin (dijital kiitiiphane) ve okuma deneyiminin 6énemini vurgulamak. 3. Arastirma

ve kesfetmeye 6zendirmek. 4. Okuru 21. yiizyil becerileri konusunda bilgilendirmek.

Metinlerde bagdasiklik (5, 6, 7 ve 8. siif metni sirasiyla); 1. Ozne ve sdzciik tekrarlari. 2. Ozne ve
sozclik (kitap, kiitiiphane vb.). 3. Kesif, merak ve gozlem gibi kavram tekrarlari. 4. Baz1 kavramlarin ve

becerilerin (bilgi, iletisim, is birligi vb.) tekrar etmesi, zamir kullanimlari.

Metinlerde bilgisellik (7 ve 8. simif metni sirasiyla); 1. Metinde diinyaya bakisin énemi, gézlem ve
aragtirma gibi kavramlarin orneklerle desteklenmesi. 2. 21. yiizyil becerilerine iliskin bilgi verilmesi.

Elestirel diisiinme, iletisim ve is birligi gibi becerilerin 6érneklerle desteklenmesi.

Metinlerde durumsallik (5, 6, 7 ve 8. sinif metni sirasiyla); 1. Ogrencilerin ilgisini ¢ekebilecek ve
merak uyandirabilecek 6geler barindirmasi. 2. Okulca yapilan kiitiiphane gezisi. 3. 7. siuf vurgusu. 4.

Gilintimiizdeki 6grencilerin sahip olmasi gereken 21. ylizyil becerilerini ele almasi.

Metinlerde kabul edilebilirlik (5, 6, 7 ve 8. smif metni sirastyla); 1. Okumanin 6énemi ve fantastik
Ogelerin merak unsuru barindirmasi. 2. Teknoloji ve kitap okuma temasi. 3. Metinde 7. sinif ge¢mesi ve

dogrudan 6grencilere hitap etmesi. 4. Ogrenci yasami ve ¢agin gerekleriyle drtiigsmesi.

Metinlerde metinler arasilik; 4 metinde de dogrudan metinler arasilik bulunmasa da temalar:

agisindan baska metinlere kapi aralayabilecek ifadeler bulunmaktadir.

Metinlerde tutarhilik (5, 6, 7 ve 8. smif metni sirasiyla); 1. Olay 6rgiisiiniin mantikli olmasi (merak,
gizem tasiyan bilgi, okuma deneyimi ve istendik bir sonug elde edilmesi). 2. Olay 6rgiisiiniin sistemli
bir sira izlemesi (merak, beklenti, kesfetme, tecriibe kazanma, farkindalikla birlikte gelecege iliskin
karar verme). 3. Diislince akisinin mantikl bir sekilde verilmesi (merak ettirme, 6rnek verme, gozlem
yapma, egitim siireci vurgusu ve Oneriler). 4. Diisiincelerin belirli bir sirayla genelden 6zele (21. yiizyil
beceriler, bazi kavramlarin tanimlanmasi, becerilere yonelik aciklama ve drneklere yer verilmesi) ortaya

konulmasi.
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Tartisma, Sonug ve Oneriler

ChatGPT ve Gemini tarafindan ortaokul 6grencileri igin {iretilen metinlerin metinsellik Olctitleri

agisindan incelenmesinin amaglandig1 bu arastirmada ulasilan sonuglar su sekildedir:

ChatGPT daha kisa metinler iiretirken Gemini daha uzun metinler iiretmektedir. Ayrica Gemini
daha uzun cilimlelere yer verirken sozciik uzunluklar: ortalama olarak iki yapay zeka aracinda da

neredeyse aynidir.

ChatGPT olay agirlikli metinler {iretmektedir. Gemini ise olay agirlikli metinler iiretebildigi gibi
bilgilendirici metinler de {iiretmektedir. ChatGPT'nin {rettigi dort metin de oykii tiiriindedir.
Gemini'nin {irettigi dort metnin ikisi 6ykii, ikisi ise deneme tiiriine daha yakindir. Yapay zeka araglari
urettikleri metinlerde verilen komutta yer alan sinif diizeyine (Gemini, 7. sinif; ChatGPT, 8. sinif) yer
vermistir. Ayrica iiretilen metinler birlikte degerlendirildiginde; merak duygusu, kesfetmenin 6nemi,
kitap okuma ve hayal giicli iliskisi, teknolojik gelismeler gibi temalarin olmasi, bu iki yapay zeka

aracinin da giiniimiizde sartlariyla son derece ortiisen konulara odaklandiklarini gostermektedir.

Uretilen metinlerin metinsellik Slciitleri; (amaclilik, bagdasiklik, bilgisellik, durumsallik, kabul
edilebilirlik, metinler arasilik ve tutarlilik) agisindan zengin oldugu tespit edilmistir. Toplam sekiz
metin tizerinden degerlendirildiginde ise 56 metinsellik olgiitiinden 42’sinin (%75) metinlerde belirgin
bir sekilde yer aldigi sonucuna ulasilmistir. Metinler arasiligin ise metinlerde hi¢ bulunmadig:

saptanmigtir.

ChatGPT ve Gemini'ye sekiz metin iirettirilmesi ve bu metinlerin ilgili araglar tarafindan tiretilen ilk
metin olmalari (baska bir ifadeyle ayni komutla baska metin iiretilmeden sadece bir metin tirettirilmesi)
bu arastirmanin simirhiliklarindan biridir. Bu smirhilik goz ontine alinarak s6z konusu iki yapay zeka
araci, ortaokul Ogrenci diizeylerine iliskin metin iiretme becerisi konusunda karsilastirildiginda;
Gemini'nin metinsellik ol¢iitleri konusunda daha iyi bir seviyede oldugu, metinleri {iretirken bazi
ifadeleri bold (koyu) sekilde verdigi, metinlere igerikle uyumlu basliklar verdigi, metinleri uygun
yerlerinden bolerek iki ya da {i¢ paragraf seklinde daha islevsel metin {iretebildigi goriilmiistiir.
ChatGPT’nin ise daha ¢ok olay agirlikli olarak tirettigi metinlerde baslik, paragraf ve koyu ifadelere yer
vermedigi, lirettigi metinlerin bilgisellik ve metinler arasilik Olgiitlerini karsilamada yetersiz kaldig:

sonucu elde edilmistir.

Bagci Ayranci ve Alcan (2025) arastirmalari sonucunda; “ChatGPT ve Gemini yapay zeka
robotlarindan Gemini'nin 6grenici ve Ogreticiler tarafindan daha basarii bulundugu, ancak her iki
robotun da seviyeye 0zgii tiim gereklilikleri saglayabilecek metin iiretimini tam anlamiyla

v ey

gerceklestiremedigi” sonucuna ulagmistir.

Kat1 ve Can (2024) ¢alismalar1 sonucunda; “ChatGPT-3.5 versiyonunun seviyelere yonelik Tiirkge
metin olusturma basar1 oraninin %50 oldugu” sonucunu elde etmistir. Benzer bir sekilde Temur ve
Akmalar (2025) da arastirmalarinda; “ChatGPT-4.0'tin Tiirkce metin olusturma basarisimin %50
oldugunu” saptamistir. Ozbilen (2024) arastirmasinda; “yapay zekaya yazdirilan metinlerin tutarlh
olduklari”ni (s. 304) tespit etmistir. Kizildag (2023) tarafindan yapilan arastirmada; “ChatGPT’den
yazmasi istenen Tiirk masallarinda yer yer Tiirkge isimler ge¢mesinin disinda herhangi bir milli unsur
bulunmadig1, bu masallarin kiiltiirden ve gelenekten kopuk metin pargalari oldugu” (s.1770) sonucuna
ulagilmistir. Bu aragtirmada elde edilen sonuglarla alan yazmindaki calismalarin sonuglari

karsilastirildiginda yapay zeka araglarinin yabancilara Tiirkce 6gretimiyle ilgili metin tiretme ve masal
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metinleri iiretme konusunda ana dili i¢in metin {iretme becerisine oranla daha geride oldugu

sOylenebilir.

ChatGPT ve Gemini tarafindan tiiretilen metinler, metinsellik Ol¢iitleri agisindan %75’lik bir orana
sahiptir. Bu oran, ¢ok iyi olmasa da kabul edilebilirdir. Bu arastirmanin sonuglariyla alan yazininda yer
alan; Ozbilen’in (2024) arastirma sonuglariyla biiyiik oranda ortiistiigii; Bagc1 Ayranci ve Alcan’in
(2025), Kat1 ve Can'in (2024) ve Temur ve Akincilar'in (2025) arastirmalarinda ulagtiklar1 sonuglarin
kismen benzerlik gosterdigi sdylenebilirken Kizildag'in (2023) arastirma sonuglariyla farklilik arz ettigi
iddia edilebilir. Kizildag'in (2023) arastirmasinin {izerinden tii¢ yil ge¢mis olmasinin ve bu zaman
zarfinda yapay zeka araclarindaki gelismelerin yapay zeka araglarinin daha iyi metinler {iretebilmesine
olanak saglamis olabileceginin, arastirma sonuglarinin farklilagsmas: {izerinde rol oynadig:

distuntilmektedir.

Bu arastirmada; ChatGPT ve Gemini tarafindan ortaokul Ogrencileri icin iiretilen metinler,
metinsellik Ol¢iitleri agisindan incelenmeye ¢alisilmistir. Daha sonra hazirlanacak arastirmalarda basgka

yapay zeka aracglarmin iiretecegi metinlerin farkli acilardan ele alinmasi Onerilebilir.

Catisma Beyani ve Etik Bildirim

Bu arastirma ile ilgili diger kisi ve kurumlarla yasanabilecek herhangi bir ¢ikar catismasi

bulunmamaktadir.

Bu makalede ChatGPT ve Gemini tarafindan ortaokul 6grencileri i¢in {iretilen metinler kullanildig:

icin etik kurul karar1 gerekmemektedir.

Kaynaklar

Agbaht, M. (2025). Zekeriya Tamir'in “onuncu giinde kaplanlar” adli oykiistiniin baglasiklik bakimindan
incelenmesi. World Language Studies, 5(2), 142-164. https://izlik.org/JA89SBI3KG

Altintop, M. (2023). Yapay zeka/akill: 6grenme teknolojileriyle akademik metin yazma: ChatGPT Ornegi. Siileyman
Demirel Universitesi Sosyal Bilimler Enstitiisii Dergisi, 2(46), 186-211. https://izlik.org/JA7AMN34LT

Bagc1 Ayranc, B, & Alcan, Y. (2025). Yabanci dil olarak Tiirkce 6gretiminde yapay zeka destekli metin tiretimine
iliskin Ogretici ve Ogrenici goriisleri. Uluslararas: Tiirkge (jgretimi Arastirmalart Dergisi, 5( Ozel Say1), 20-37.
https://doi.org/10.5281/zenodo.17835085

Basol, M. (2021). Metinsellik agisindan Kemal Tahir'in “kurt kanunu” romaninin incelenmesi. Karabiik Tiirkoloji
Dergisi, 4(4), 59-84. https://doi.org/10.7596/katud.31122021.005

Beaugrande, R. D. ve Dressler, W. U. (1981). Introduction to textlinguistics (Vol. 1). Longman.

Ceylan, M. (2021). Ogrenci metinleriyle yiiriitiilen ¢alismalarin metinsellik agisindan incelemesi. RumeliDE Dil ve
Edebiyat Arastirmalari Dergisi, 25, 56-70. https://doi.org/10.29000/rumelide.1032365

Coskun, E. (2005). Tlkégretim dgrencilerinin dykiileyici anlatimlarinda bagdasiklik, tutarlilik ve metin elementleri
(Tez No. 205427) [Doktora Tezi, Gazi Universitesi-Ankara]. Yiiksekogretim Kurulu Bagkanligi Tez Merkezi.

Cetin, 1., & Karademir, S. (2023). Ogrencilerin metin dil bilim ve metinsellik dlciitlerine yonelik goriisleri iizerine
bir degerlendirme. Bilge Uluslararast Sosyal Aragtirmalar Dergisi, 7(2), 105-115.
https://doi.org/10.47257 /busad.1390787

Demirel, S., & Karabulut, C. (2025). Yap1 ozellikleri ve metinsellik Olgiitleri baglaminda Mustafa Ruhi Sirin’in
“masal kiz” adli siiri. RumeliDE Dil wve Edebiyat  Arastirmalari  Dergisi, 44, 503-534.
https://doi.org/10.5281/zenodo.14898180

Demirgiines, S., & Yalap, H. (2023). 5. ve 8. sinuf Tiirkce ders kitaplarinda tutarhilik iliskileri. Korkut Ata Tiirkiyat
Aragtirmalart Dergisi, 10, 1-13. https://doi.org/10.51531/korkutataturkiyat.1256567

OJCES, 2026, 4(1), 109-140



Uretken yapay zeka araglarmin {irettigi metinler 123

Erbasan, O. (2023). Bilgilendirici metin yazma {iizerine yiiriitiilen arastirmalarin egilimleri. Korkut Ata Tiirkiyat
Aragtirmalart Dergisi, 12, 1170-1183. https://doi.org/10.51531/korkutataturkiyat.1343661

Guimiis, Y. E., & Kocabuyik, Y. (2023). Yapay zeka teknolojisi yaratici yazarliga karsi: Dijital cagda yaratic1 yazarhgin
doniisiimii. The Turkish Online Journal of Design Art and Communication, 13(4), 1178-1191.
https://doi.org/10.7456/tojdac.1323219

Giiven, A. Z., Halat, S., & Bal, M. (2014). Ortaokul 6. siif Tiirkce ders kitaplarinda yer alan metinlerin metinsellik
oOlctitleri agisindan incelenmesi. International Journal of Language Academy, 2(3), 208-231.

Karagol, E. ve Yildirim Bilgen, D. (2025). Tiirkge egitiminde yapay zeka kullanimi: Tiirkce egitimcileri yapay zeka
hakkinda ne diistinityor?. Ana Dili Egitimi Dergisi, 13(2), 356-374. https://doi.org/10.16916/aded.1611540

Kati, T. N., & Can, U. (2024). Yapay zeka ile {iretilen metinlerin yabanci dil olarak Tiirk¢e 6gretiminde okuma
becerisine yonelik kullanilabilirligi: ChatGPT-3.5 6rnegi. [nonii Universitesi Egitim Fakiiltesi Dergisi, 25(2), 538-
569. https://doi.org/10.17679/inuefd.1415303

Kaya, S. (2024). Yapay zeka ¢aginda Walter Benjamin’i yeniden okumak: Dijital yeniden {iretilebilirlik caginda sanat
eseri. Istanbul Arel Universitesi Iletisim Calismalar: Dergisi, 13(25), 77-100. https://izlik.org/JA32ZT47ST

Kirbas, A., & Bulut, M. (2024). Studies on the trends of artificial intelligence applications in language education.
International Journal of Technology in Education Science (ITES), 1(2), 105-120.

Kizildag, H. (2023). Yapay zeka bir masal yaraticisi/anlaticist olabilir mi?: Chatgpt masallari. Turkish Studies -
Language, 18(3), 1759-1775. https://dx.doi.org/10.7827/TurkishStudies.71763

Kurnaz, H. (2021). Tiir ve tema agisindan Tiirkce ders kitaplarl. H. Kurnaz ve C. Carkit (Ed.), Tiirkge ders kitab:
incelemeleri iginde (1. baski, s. 39-56). Egiten Kitap.

Nuryadin, A., Karlimah, K., & Nugraha, M. R. (2026). Generative artificial intelligence in education: a systematic
literature review on instructional materials development. Participatory Educational Research (PER), 13(2), 226-247.
https://doi.org/10.17275/per.26.27.13.2

Ozbilen, U. (2024). Yapay zeka ve yazabilme becerisi: Bagdagiklik ve tutarlilik. International Journal of Language
Academy, 12(4), 295-306. https://doi.org/10.29228/ijla.79399

Ozden, M. (2012). Tiirkce egitiminde metinler ve metinlerin iletisi. Milli Egitim Dergisi, 42(193), 70-80.
https://izlik.org/JA33UD77KK

Temur N., & Akincilar, A. (2025). Tiirk¢enin yabanci dil olarak &gretiminde yapay zeka ile olusturulan bl
diizeyindeki okuma metinlerinin kullamilabilirligi. UlakDil: Uluslararas: Akademik Dil Egitimi ve Kiiltiirel
Calismalar Dergisi, 1(2), 129-151.

Tiirk Dil Kurumu. (2023). Tiirkge sozliik 1 (a-j) (12. baski). Tiirk Dil Kurumu Yaymlari.
Tiirk Dil Kurumu. (2023). Tiirkge sozliik 2 (k-z) (12 bask1). Tiirk Dil Kurumu Yaynlart.

Tirkben, T. (2018). Besinci sinif Tiirkce ders kitab1 metinlerinin metinsellik Ol¢iitleri agisindan incelenmesi. Ana Dili
Egitimi Dergisi, 6(4), 961-986. https://doi.org/10.16916/aded.443882

Tiirkben, T., & Arslankaya, E. (2024). Ortaokul 6grencileri tarafindan olusturulan metinlerin tutarlilik 6l¢iitleri
baglaminda degerlendirilmesi. Egitim ve Insani Bilimler Dergisi: Teori ve Uygulama, 15(29), 181-198.
https://doi.org/10.58689/eibd.1435261

Uzun, M. (2023). Bir metin dil bilimsel ¢dziimleme: Yusuf Atilgan’mn “tutku” adli hikayesinde baglasiklik ve
tutarlilik. Uluslararas: Tiirkge Edebiyat Kiiltiir EGitim Dergisi, 12(3), 1128-1158. https://doi.org/10.7884/teke.1276484

Yikar, G. (2023). Fars¢a dil egitiminde yapay zeka (AI) destekli ¢eviri ve metin iiretme {izerine bir degerlendirme.
RumeliDE Dil ve Edebiyat Arastirmalar: Dergisi, 36, 1204-1221. https://doi.org/10.29000/rumelide.1369151

Yildirim, A., & Simsek, H. (2011). Sosyal bilimlerde nitel arastirma yontemleri (8. basim). Seckin Yayincilik.

Yilmaz, E. (2021). Metinsellik ile yazinsallik kavrami ve Hasan Ali Toptas’in bir diinyanin aksam resmi 6ykiisiiniin
metinsellik ile yazinsallik baglaminda incelenmesi. Uluslararas: Tiirkce Edebiyat Kiiltiir Eitim Dergisi, 10(4), 1371-
1392. https://izlik.org/JASIRYEOWX

OJCES, 2026, 4(1), 109-140


https://izlik.org/JA89RY69WX

124 M. Kavun

Yazarlarin Katki Orani1 Beyam

Aragtirma, tek yazarhdir.

Destek ve Tesekkiir Beyani

Bu makaleyi hazirlama siirecindeki fikir, goriis ve Onerileriyle makalenin daha iyi bir seviyeye

gelmesine katki saglayan Av. Zeynep KAVUN'a siikranlarimi sunarim.
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Introduction

Artificial intelligence (AI), which is notable for its similarity to human intelligence and affects the
modern world in many ways, is defined as "the ability of a computer, a computer-controlled robot, or a
programmable device to exhibit functions such as perception, learning, reasoning, decision-making,
problem-solving, and communication in a manner similar to a human" (Turkish Language Association,
2023, p. 3539). In the contemporary era, the integration of artificial intelligence and technological
advancements has increasingly permeated human life (Kirbas & Bulut, 2024, p. 105). The utilization of
artificial intelligence tools has permeated numerous disciplines, encompassing commerce, education,
healthcare, and corporate management. For instance, when examining a product on an online shopping
site, customers may encounter thousands of reviews. These sites employ artificial intelligence tools to
consolidate a unified review, encompassing the multitude of reviews, thereby providing customers with
a more comprehensive decision-making tool. As Ozbilen (2024) also states, artificial intelligence tools
are frequently preferred in educational environments due to the opportunities they provide. These tools
are used in areas such as "educational material production and content development" (Karagol &
Yildirim Bilgen, 2025, p. 369) and text production that can be used in teaching Turkish to foreigners
(Bagc1 Ayranci & Alcan, 2025; Kat1 & Can, 2024; Temur & Akincilar, 2025).

Prior to the emergence of artificial intelligence (Al) tools capable of generating text, text could be
defined as "the arrangement of words and sentences according to the rules of language" (Ozden, 2012,
p. 70). Consequently, text could be described as "a human product with writing skills." However,
contemporary developments in artificial intelligence have led to the emergence of numerous tools
capable of generating text, with ChatGPT and Gemini being particularly noteworthy examples. In

addition, new versions of these Al tools are released periodically, thereby improving their performance.

The significance of texts as an instructional component in Turkish language education is
indisputable. As Ozden (2012) asserts, "In education, and especially in language education, texts are
essential tools" (p. 72). Consequently, the texts employed in instructional settings must be
commensurate with the students' level of proficiency and preparedness, encompass national and
universal values, and satisfy established textual criteria. As Kurnaz (2021) asserts, the cultivation of
fundamental language competencies, the cultivation of literary and aesthetic sensibilities, the
transmission of information from diverse academic disciplines pertinent to life experiences, and the
promotion of awareness regarding national and universal values are all accomplished through the
medium of texts. As demonstrated, texts can function as instruments that facilitate students'

development in a variety of ways.

A further point that merits emphasis is that the process of text production is a challenging endeavor
that necessitates experience, effort, and a considerable investment of time. The development of text
production skills is achieved through written assignments in Turkish language classes. However, it
appears that these assignments are not being accorded sufficient importance. As Erbasan (2023) asserts,
the composition of informative texts is a skill that is not sufficiently emphasized and given adequate
time in schools (p. 1172). Furthermore, it can be posited that creative text writing is a skill that is not
being sufficiently prioritized. From this perspective, it can be argued that text producers' production of
texts that meet textual criteria and are based on the characteristics of the target audience makes text

production more difficult.

Given the intricate nature of text generation, which entails the consideration of numerous factors,

the significance of artificial intelligence (AI) tools capable of text generation becomes evident. The
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nascent history of Al tools, which have only recently become integrated into human activities,
necessitates an examination of the usability of the texts produced by these tools. Texts generated by
generative Al tools should be suitable for use in educational settings (i.e., lessons), facilitate language
learning, and meet textual criteria. Nuryadin et al. (2026) demonstrate that Al tools offer significant

opportunities in terms of time, variety, and applicability in the development of teaching materials.
Criteria for Textuality

The fundamental condition for a text to be considered meaningful is the establishment of coherence
between its constituent words, sentences, and paragraphs. The integration of words in a coherent
manner is paramount for the formation of a text, and the partial incorporation of conscious deliberation
in the selection of words does not suffice for the acceptance of a written composition as text. Cetin and
Karademir (2023, p. 107) posit that the foundational inquiry of text linguistics is the question of whether
every sequence of words or a structure consisting of a single word constitutes a text. This inquiry is
accompanied by the debates that seek to ascertain responses to this fundamental question. For a set of
words to be considered a text, it must possess certain qualities. These qualities (criteria) have been
identified by Beaugrande and Dressler (1981) as "purposefulness, coherence, informativeness,
situationality, acceptability, intertextuality, and consistency." The following section provides an

exposition on the criteria that define textuality.
Purposefulness

Although it has been posited that every text has a purpose (see Beaugrande & Dressler, 1981; Cetin &
Karademir, 2023), a more accurate assertion would be that texts are produced with at least one purpose
in mind. In addition to the fundamental purpose present in every text, it is highly probable that the text

producer unconsciously incorporates other purposes into the text.
Cohesion

The presence of semantic and logical coherence between sentences in a text selected for reading
purposes has been shown to facilitate and enhance the reading experience. According to the Turkish
Language Association (2023, p. 353), "cohesion is defined as all the linguistic features that enable
sentence sequences to become a text, create logical and semantic coherence between linguistic elements,
and establish intratextual relationships." As demonstrated, cohesion is a criterion of textuality that

prioritizes meaning and logic among the elements that comprise the text.
Informativeness

The quality of a text that conveys information in a coherent and logical manner. Tiirkben (2018) posits
that informationality is "the information-carrying property of a text" (p. 964). As with other forms of
writing, literary texts, such as stories and novels, can also provide information, despite their fictional
nature. This is in contrast to other types of texts, such as news articles and user manuals, which are

designed to provide direct information.
Situationality

Situationality, as defined by Yilmaz (2021), refers to "the text's appropriateness to its textual context" (p.
1374). It is employed to denote "the clarity of discourse in terms of time and space" (Cetin & Karademir,

2023, p. 109) and "the text's relevance to its environment and the meaning attributed to it by the people
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using the language" (Tiirkben, 2018, p. 964). Situationality is a criterion related to intentionality and

coherence, which are other criteria of textuality.
Acceptability

Acceptability, a criterion of textuality regarding the relationship between text and reader, refers to "the
suitability of the text for the reader and its evaluation and interpretation by the reader" (Yilmaz, 2021,
1374); and "the sharing of information between the author and the reader on any subject through the
text" (Ttrkben, 2018, p. 964). The degree to which the text is accepted by the reader is associated with

this criterion of textuality.
Intertextuality

Intertextuality is defined as the phenomenon that one text develops by drawing upon the resources of
previous texts. It is a common practice for texts to incorporate references to previously produced texts,
along with fragments from these earlier works. Intertextuality, as defined by the Turkish Language
Association (2023, p. 2352), refers to "the inclusion of textual fragments from both the field of literature

and other fields into the fabric of a literary text in order to give it a holistic structure."
Coherence

Coherence, as defined by Beaugrande and Dressler (1981), "enables the understanding of the text as a
whole and the comprehension of the semantic connections within the text" (Cetin & Karademir, 2023,
p- 108). Coherence, the natural result of the harmony between the parts (words, sentences, and
paragraphs) that make up the text, is also defined as "the compatibility of the narrative with the subject
matter; coherence, consistency” (Turkish Language Association, 2023, p. 3339).

The criteria for textuality, as defined by Beaugrande and Dressler (1981), encompass
"purposefulness, coherence, informativeness, situationality, acceptability, intertextuality, and
coherence." These criteria are of paramount importance in delineating the boundaries of the text and
elucidating its characteristics. The presence of these characteristics in texts, a fundamental tool in

Turkish language education, paves the way for students to derive greater benefit from these texts.
Literature Review

A comprehensive review of the extant literature yielded numerous studies on texts generated by
artificial intelligence tools and criteria for textuality. A number of studies have been conducted on the
use of Al tools for generating texts in the context of Turkish as a foreign language (Bagc1 Ayranc &
Alcan, 2025; Kat1 & Can, 2024; Temur & Akincilar, 2025). Additionally, there have been two studies that
focus on the use of Al tools for academic writing (Altintop, 2023; Ozbilen, 2024). Beyond these studies,
there are also various researches on writing play scripts (Glimiis & Kocabiyik, 2023) and producing
works of art (Kaya, 2024) using Al tools. In addition, studies have examined the integration of artificial
intelligence (Al) in Persian language education, particularly in the domains of translation and text
generation (Yikar, 2023).

The text concludes abruptly at this point, presumably due to the absence of a concluding sentence.
In their research, Karagol and Yildirim Bilgen (2025) determined that artificial intelligence plays a
pivotal role in the production of educational materials and the content development process (p. 369). A
similar finding was also presented in the study by Nuryadin et al. (2026).

OJCES, 2026, 4(1), 109-140



Texts generated by generative artificial 129

A substantial body of research has been dedicated to the examination of diverse texts through the
lens of textuality criteria (Agbaht, 2025; Basol, 2021; Ceylan, 2021; Coskun, 2005; Demirel & Karabulut,
2025; Demirgiines & Yalap, 2023; Giiven, Halat & Bal, 2014; Ozbilen, 2024; Tiirkben & Arslankaya, 2024;
Uzun, 2023).

A review of the extant literature revealed no studies that have examined texts produced by artificial

intelligence tools in native language (Turkish) teaching in terms of textuality criteria.
Research Aim and Research Questions

This research, which aims to examine the texts generated by ChatGPT and Gemini for middle school

students in terms of textuality criteria, sought answers to the following questions:

1. To what extent do the texts generated by generative artificial intelligence tools for middle school

students demonstrate adequacy in terms of textuality criteria?

2. Are there differences in the level of compliance with textuality criteria between the texts generated
by ChatGPT and Gemini for middle school students?

Method

The present study was developed with the objective of evaluating the textual quality of the texts
produced by ChatGPT and Gemini for middle school students. This evaluation was conducted using
the document analysis method, which is a qualitative research method. Document analysis is defined
as "the analysis of written materials containing information about the phenomenon or phenomena
targeted for research” (Yildirim & Simsek, 2011, p. 187).

Research Model

The data obtained in the research prepared using the document analysis method were analyzed using

content analysis.
Object of Study

In this study, eight texts generated by artificial intelligence tools, ChatGPT and Gemini, through
commands (prompts) were used as the object of study. These texts represent the inaugural outputs
produced by the artificial intelligence tools in response to the prescribed commands. The study did not
entail conducting multiple trials; it exclusively employed the texts generated by the tools in accordance

with the commands stipulated for each grade level.

Table 1. Information on the Analysis Objects

Text Link Address

1. Text (ChatGPT) https://chatgpt.com/s/t_69d1539482b88191a769106a149b5c25
2. Text (ChatGPT) https://chatgpt.com/s/t_69d154df22ac8191babdfefce0e6b147
3. Text (ChatGPT) https://chatgpt.com/s/t_69d15575fb488191ab8b3c02d7bl6ade
4. Text (ChatGPT) https://chatgpt.com/s/t_69d1563423c08191b633df97f02a2ae7
1. Text (Gemini) https://gemini.google.com/app/ff8ba50978cc229¢

2. Text (Gemini) https://gemini.google.com/app/bd38fecb8e5e82b7
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3. Text (Gemini) https://gemini.google.com/app/2712213470e6adab

4. Text (Gemini) https://gemini.google.com/app/a19d8c4a8f340123

Table 1 provides the links to the texts identified as the subject of this research.
Data Collection Tools

The Textuality Criteria Review Form (TCRF), developed by the researcher, was utilized as a data
collection instrument in the study. In this form, seven textuality criteria (purposefulness, coherence,
informativeness, situationality, acceptability, intertextuality, and consistency) are listed in one column,

while information related to these criteria is provided in the other column.
Data Collection

During the research process, ChatGPT and Gemini were presented with four inquiries: The following
inquiries were posed to the researcher: "Is it possible to generate a text of at least 100 words for 5th grade
middle school students?"; "Is it possible to generate a text of at least 100 words for 6th grade middle
school students?"; "Is it possible to generate a text of at least 100 words for 7th grade middle school
students?"; and "Is it possible to generate a text of at least 100 words for 8th grade middle school
students?" The texts generated by the artificial intelligence tools are presented in the findings section.
While it is not typically obligatory to specify "7th and 8th grade middle school students" in the inquiries,
this approach was selected to preserve the question format. The texts generated by ChatGPT and Gemini

were then subjected to analysis according to the TCREF to extract the relevant data.
Data Analysis

During the data analysis phase, the researcher sought the opinions of two field experts, who are faculty
members in the field of Turkish Language Education. The subsequent stages of data analysis are as

follows:

1. The generation of text was accomplished by employing identical commands to both artificial

intelligence tools.
2. The generated texts were subsequently transferred to a digital environment.
3. The researcher completed the TCRF for each text.

4. The completed TIFs were then subjected to a review by the two field experts. Following the

expression of their opinions on the analysis process's suitability, the subsequent stage was initiated.

5. Furthermore, the researcher conducted the analysis process on two separate occasions, at different
times, and then compared the results. This approach was adopted to ensure the validity and reliability

of the research.
. The following findings pertain to the textuality criteria:
- Strong: Entirely consistent with the relevant textuality criterion.

- Weak: Although some indicators related to the relevant textuality criterion are present, it does

not fully reflect the scope of the textuality criterion.

- None: No indicator related to the relevant textuality criterion is present.
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Findings
Findings Regarding Texts Generated by Artificial Intelligence (AI) Tools
Given command: Can you generate a text of at least 100 words for 5th grade middle school students?
5th Grade Text Produced by ChatGPT:

Once upon a time, in a small town, there lived a curious boy named Efe. Every day after school, Efe
would go to the forest near the town, loving to discover new things. One day, while walking in the
forest, he found a strange, shining stone on the ground. When he picked it up, he noticed it felt slightly
warm. When he got home, he showed the stone to his grandmother. His grandmother said it might be
a special stone from ancient times. Efe decided to investigate to learn the secret of this stone. He read
books, asked his teacher, and finally learned that the stone was actually a rare mineral found in nature.
This event taught Efe how important curiosity and research are. From that day on, Efe began to share

every new thing he learned with his friends.
(https://gemini.google.com/app/ff8ba50978cc229¢)
5th Grade Text Produced by Gemini:

The Mysterious Library and the Silver Key

That morning, Eren noticed a small shop with a wooden door, unlike anything he'd ever seen before, in
the narrow street of his neighborhood. Its sign read "The Bookseller of Time" in gilded letters. Curious,
he entered and saw thousands of books on shelves reaching to the ceiling. Each book had a different
color and pattern on its spine. In the far back corner of the shop, a silver key gleamed on a dusty table.
Just as Eren reached for the key, an old man with a white beard approached him, smiling. "That key
belongs to a door that only those who know how to dream can open," he said. Eren, surprised, asked,
"Which door?" The old man, pointing to an old book in his hand, replied, "To the secret world between
the pages of this book." That day, Eren understood that libraries weren't just quiet study spaces; each
cover was actually a door opening to a completely different adventure. He put the silver key in his
pocket and, as he began to read, found himself in a vast forest, surrounded by talking birds. From then

on, he would journey to a new world every day.
(https://chatgpt.com/s/t_69d1539482b88191a769106a149b5c25)
Given command: Can you generate a text of at least 100 words for 6th grade middle school students?

6th Grade Text Produced by ChatGPT:

Zeynep felt a little lonely in the new city they had moved to. On the first day of school, she was shy
because she didn't know anyone, and she usually preferred to stay in the classroom during breaks. One
day, her Turkish teacher gave the class a project assignment: everyone was to research a topic they liked
and prepare a presentation. Since Zeynep loved reading, she chose the topic of "the power of stories."
While researching, she learned how different people's lives had changed thanks to books. When the day
of the presentation arrived, although she was nervous, she gathered her courage and stood in front of
the class. What she said captivated her classmates, and some even asked her for book recommendations.
From that day on, Zeynep started talking more comfortably with her friends. This experience showed

her how effective self-confidence and sharing interests are in forming new friendships.

(https://chatgpt.com/s/t_69d154df22ac8191ba6dfefce0e6b147)
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6th Grade Text Produced by Gemini:

The Library of the Future

When Eren woke up that morning, he felt a different kind of excitement than usual. They were going
on a school trip to the city's newly opened "Digital and Living Library." Said to be very different from

old libraries, this place combined technology with nature.

When they entered, Eren and his friends couldn't believe their eyes. The shelves weren't just filled
with paper books; in some sections, holographic books shimmered, suspended in the air. When you
touched the cover of a book, the characters from the story appeared beside you, whispering the events
to you. In the very center of the library stood a gigantic plane tree. The leaves of this tree were actually

small screens, each displaying fresh news or poems from different parts of the world.

"Children," their teacher said, "here, information isn't just read, it's felt." When Eren started the
hologram of his favorite adventure novel, he suddenly found himself in the depths of the ocean, among
coral reefs. The fact that the information was so alive reminded him once again that reading wasn't just
a chore, but an endless journey. That day, Eren decided that in the future he would become a writer and

leave his own stories on these illuminated shelves.
(https://gemini.google.com/app/bd38fecb8e5e82b7)
Given command: Can you generate a text of at least 100 words for 7th grade middle school students?

7th Grade Text Produced by ChatGPT:

Ali was a tech-savvy seventh-grade student. He spent his free time on the computer, trying to learn new
programs. However, he recently noticed he was falling behind in his studies. His teacher, seeing this,
spoke with Ali and explained the importance of effective time management. Following his teacher's
suggestion, Ali created a study schedule. He dedicated certain hours of the day to his studies and other
hours to his favorite activities. While initially difficult to adjust to, things gradually became easier. Ali
began to excel in his studies again and continued to develop his interest in technology. He even
managed to design a small game. This process taught Ali how important disciplined work and efficient

time management are in achieving his dreams.
(https://chatgpt.com/s/t_69d15575fb488191ab8b3c02d7bl6ade)

7th Grade Text Produced by Gemini:

The Key to the Future: Curiosity and Observation

The world is like a vast library waiting for us to discover something new every day. However, the real
key that opens the doors of this library is not books, but the sense of curiosity within us. A curious
person doesn't just accept the information presented; they pursue the truth by asking "Why?" and
"How?" For example, wondering why the sky is blue or how birds can travel miles without getting lost
is the first step in scientific thinking. Observation is the most powerful tool that nourishes this curiosity.
When we look carefully at our surroundings, we see that nature operates in a magnificent balance. The
veins in a tree's leaf or the work discipline of an ant teach us patience and order. Seventh grade is a very
valuable period when we begin to perceive our environment more consciously and our areas of interest
take shape. The research habit you acquire at this age will guide you not only in your studies but

throughout your life. Remember that behind great inventions there are always minds that ask, "Could
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it have been done differently?" and never give up. To discover your own talents, you should read

extensively, ask questions, and observe the world with the eyes of an explorer.
(https://gemini.google.com/app/2712213470e6a4ab)
Given command: Can you generate a text of at least 100 words for 8th grade middle school students?

8th Grade Text Produced by ChatGPT:

When Elif started eighth grade, she knew she had an important goal: to get into a good high school.
Therefore, she decided to study more systematically and regularly. Initially, the intense pace was a bit
challenging. There were times when she felt discouraged when she didn't get the results she wanted on
practice exams. However, her teachers and family reminded her to be patient. Elif began to analyze her
mistakes; she examined the reasons for her incorrect answers one by one and dedicated more time to
the subjects she was weak in. She also reinforced what she learned through regular review. Over time,
her results on practice exams began to improve. This progress motivated her. In the end, Elif learned
not only how to prepare for the exam, but also how important perseverance, patience, and

determination are on the path to success.

(https://chatgpt.com/s/t_69d1563423c08191b633d{97f02a2ae7)

8th Grade Text Produced by Gemini:

The Key to the Future: 21st Century Skills

In today's world, simply memorizing information from textbooks is no longer enough. Changing
technology and digital life demand different competencies from us. These competencies are generally

called "21st Century Skills." So, what does this concept mean for a middle school student?

First of all, one of the most important skills is critical thinking. Instead of accepting every piece of
information we encounter as is, asking "Is this information correct?” or "Why is it like this?" takes us one
step ahead. In addition, being able to produce creative solutions to complex problems is also of great
value. Being able to look at things from different perspectives instead of sticking to just one solution is

the most important key to unlocking the doors to the future.

Another important point is communication and collaboration. Success is no longer achieved by
working alone, but by knowing how to be part of a team. When working on a joint project with your
friends, politely expressing your ideas and respecting the opinions of others improves your social
intelligence. Remember, you can access information from anywhere; however, how you use, interpret,
and share that information with others depends entirely on your skills. The future will belong to those

who constantly update themselves and learn how to learn.
(https://gemini.google.com/app/al9d8c4a8f340123)

Table 2. Characteristics of Text Generated by ChatGPT

) Number of Number of Number of Number of Bold
Class Title ]
Syllables  Words Sentences Paragraphs Expression
5th
Grade none 274 108 10 1 none
6th
Grade none 312 108 10 1 none
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7th

Grade none 311 110 10 1 none
8th

Grade none 319 110 11 1 none
Average none 304 109 10,25 1 none
Total none 1.216 436 41 4 none

Table 2 presents the title, syllable count, word count, sentence count, paragraph count, and bold text
attributes of the texts generated by ChatGPT. In terms of syllable count, the texts (except for the second
text) show an increasing value. Word counts are 108 in the first two texts and 110 in the last two. The
number of sentences is 10 in the first three texts and 11 in the last text. All texts were generated as single

paragraphs.

Table 3. Average Word Length and Average Sentence Length of Texts Generated by ChatGPT

Text Level Average Word Length Average Sentence Length
5th Grade 2,54 10,8

6th Grade 2,89 10,8

7th Grade 2,83 11

8th Grade 2,90 10

Average 2,79 10,65

Table 3 shows the average word length and average sentence length of the texts generated by
ChatGPT. The average word length is 2.79 syllables, while the average sentence length is 10.65 words.
Although it is expected that the average word length and average sentence length will increase with

increasing grade level, it was found that the texts did not follow this pattern.

Table 4. Characteristics of Texts Generated by Gemini

) Number of Number of Number of Number of Bold
Class Title .
Syllables =~ Words Sentences Paragraphs Expression

5th none
Grade yes 387 147 13 2
6th 1

44 1 12
Grade yes 5 56 3
7th 2

4 1 1
Grade yes 28 55 5 2
8th 3
Grade Yes 468 162 16 3
Average 1 432 155 14 2,5 2
Total 4 1.728 620 56 10 6

Table 4 presents the title, syllable count, word count, sentence count, paragraph count, and bold text
characteristics of the texts generated by Gemini. Regarding syllable count, it was determined that the
texts (except for text 2) showed an increasing value. Word counts also increased gradually (except for
text 2). Although a gradual increase in sentence count was expected, this was not observed. It was
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determined that texts (1 and 3) consisted of two paragraphs, (2 and 4) consisted of three paragraphs,

and texts 2, 3, and 4 contained bold texts.

Table 5. Average Word Length and Average Sentence Length of Texts Generated by Gemini

Text Level Average Word Length Average Sentence Length
5th Grade 2,63 11,31

6th Grade 2,85 13

7th Grade 2,76 10,33

8th Grade 2,89 10,13

Average 2,78 11,19

Table 5 shows the average word length and average sentence length of the texts generated by

Gemini. The average word length is 2.78 syllables, while the average sentence length is 11.69 words.

Findings Regarding the Examination of Textual Criteria in Texts Generated by Artificial

Intelligence Tools

Table 6. Textuality criteria identified in texts generated by ChatGPT

Grade Text 5th Grade 6th Grade 7th Grade 8th Grade
purposefulness v v v v
cohesion v v v v
informativeness weak weak weak weak
situationality v v v v
acceptability v v v v
intertextuality none none none none
coherence v v v v

Table 6 presents the textuality criteria identified in the texts generated by ChatGPT. The texts exhibit
strong levels of purposefulness, coherence, situationality, acceptability, and consistency. However,
informational content (due to the texts being more event-oriented and experience-based) remains weak.

Intertextuality can be said to be absent as there are no direct references to other texts.
Examples of the textuality criteria identified in the texts are as follows:

Purposefulness in the texts (texts for grades 5, 6, 7, and 8, respectively): 1. To highlight the
importance of curiosity and research. 2. To foster self-confidence, sharing interests, and utilizing
communication skills. 3. To emphasize the importance of effective time management and systematic
work. 4. To demonstrate the impact of goal setting, planned work, perseverance, patience, and

determination on achieving goals.

Cohesion in the texts (texts for grades 5, 6, 7, and 8, respectively): 1. Repetition of Efe and the
grandmother, and temporal consistency. 2. Repetition of the subject through nouns and pronouns. 3.
Repetition of the subject (Ali's), use of pronouns and conjunctions. 4. Subject repetition, use of pronouns

and various expressions (also, over time, etc.).
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Situational aspects in the texts (texts for grades 5, 6, 7, and 8, respectively): 1. A mysterious stone and
discovery that could attract students' interest. 2. Setting in a school environment. 3. Addressing the
balance between studying and using technological tools among today's students. 4. Discussing the

preparation of 8th-grade students for high school exams.

Acceptability of the texts (5th, 6th, 7th, and 8th-grade texts respectively): 1. Appropriateness to the
students' level and relevance of the meaning. 2. Relevance of the friendship and school environment to
the students' daily lives. 3. Addressing an issue that students and parents are concerned about (lack of
time allocated for studying, etc.). 4. Bringing up a topic relevant to 8th-grade students (the exam

process).

Consistency of the texts (5th, 6th, 7th, and 8th-grade texts respectively): 1. Consistent progression of
events. 2. A consistent sequence of events (lack of self-confidence, taking responsibility, striving,
achieving, and gaining self-confidence). 3. Consistency of the plot (problems with time management,
finding a solution, and achieving a positive outcome). 4. Events (goal setting, encountering challenges,

making efforts, achieving motivation) proceed in a logical sequence.

Tablo 7. Textuality Criteria Identified in Texts Generated by Gemini

Grade Text 5th Grade 6th Grade 7th Grade 8th Grade
purposefulness v v v v
cohesion v v v v
informativeness weak weak v v
situationality v v v v
acceptability v v v v
intertextuality none weak weak weak
coherence v v v v

Table 7 presents the textual criteria identified in the texts produced by Gemini. The texts exhibit
strong levels of purposefulness, coherence, informativeness, situational relevance, acceptability, and
consistency. However, intertextuality can be considered weak due to the absence of direct references in
the texts.

Examples of the textual criteria identified in the texts are as follows:

Purposefulness in the texts (texts for grades 5, 6, 7, and 8, respectively): 1. To illustrate the impact of
reading on imagination. 2. To emphasize the importance of technological resources (digital libraries)
and the reading experience. 3. To encourage research and exploration. 4. To inform the reader about
21st-century skills.

Cohesion in the texts (texts for grades 5, 6, 7, and 8, respectively): 1. Repetition of subjects and words.
2. Subject and word repetition (book, library, etc.). 3. Repetition of concepts such as discovery, curiosity,
and observation. 4. Repetition of some concepts and skills (knowledge, communication, cooperation,

etc.), use of pronouns.

Informativeness in the texts (texts for grades 7 and 8, respectively): 1. The importance of worldview,
observation, and research are supported with examples. 2. Information on 21st-century skills is
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provided. Skills such as critical thinking, communication, and cooperation are supported with

examples.

Situational aspects of the texts (texts for grades 5, 6, 7, and 8, respectively): 1. Containing elements
that can attract and arouse students' interest. 2. A school-based library visit. 3. Emphasis on the 7th

grade. 4. Addressing 21st-century skills that students today should possess.

Acceptability of the texts (texts for grades 5, 6, 7, and 8, respectively): 1. The importance of reading
and the inclusion of fantastical elements that create intrigue. 2. The theme of technology and reading
books. 3. The text's focus on the 7th grade and its direct address to students. 4. Alignment with student

life and the needs of the modern age.

Intertextuality of the texts: While there is no direct intertextuality in all four texts, their themes

contain expressions that could open doors to further texts.

Coherence of the texts (texts for grades 5, 6, 7, and 8, respectively): 1. The plot being logical (intrigue,
mysterious information, reading experience, and achieving a desired outcome). 2. The plot follows a
systematic sequence (curiosity, anticipation, exploration, gaining experience, awareness, and decision-
making regarding the future). 3. The flow of thought is presented logically (creating curiosity, providing
examples, making observations, emphasizing the educational process, and offering suggestions). 4.
Thoughts are presented in a specific order, moving from general to specific (21st-century skills, defining

certain concepts, providing explanations and examples of skills).

Discussion, Conclusion and Recommendations

This research, which aimed to examine the textual criteria of texts produced by ChatGPT and Gemini

for middle school students, yielded the following results:

ChatGPT produces shorter texts, while Gemini produces longer texts. Furthermore, while Gemini

uses longer sentences, the average word length is almost the same in both Al tools.

ChatGPT produces event-oriented texts. Gemini, on the other hand, can produce both event-oriented
and informative texts. All four texts produced by ChatGPT are short stories. Of the four texts produced
by Gemini, two are closer to short stories and two are closer to essays. Both Al tools included the grade
level specified in the command (Gemini, 7th grade; ChatGPT, 8th grade) in the texts they produced.
Additionally, when the generated texts are evaluated together, the presence of themes such as curiosity,
the importance of discovery, the relationship between reading and imagination, and technological

advancements indicates that both Al tools focus on topics that are highly relevant to current conditions.

The generated texts were found to be rich in terms of textual criteria (purposefulness, coherence,
informativeness, situational relevance, acceptability, intertextuality, and consistency). When evaluated
across eight texts, it was concluded that 42 out of 56 textual criteria (75%) were clearly present in the

texts. Intertextuality was found to be completely absent.

One of the limitations of this research is that ChatGPT and Gemini were commissioned to generate
eight texts, and these were the first texts produced by the tools (in other words, only one text was
generated with the same command, without producing any other text). Considering this limitation,
when comparing the two Al tools in terms of their ability to generate texts at the middle school student
level, Gemini was found to be at a better level in terms of textual criteria, using bold texts for certain

expressions, providing titles consistent with the content, and producing more functional texts by
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dividing them into two or three paragraphs at appropriate points. It was concluded that ChatGPT, in
its event-oriented text production, did not include headings, paragraphs, and bolded expressions, and

that the texts it produced were insufficient in meeting the criteria of informativeness and intertextuality.

Bagc1 Ayranci and Alcan (2025) concluded in their research that; “Of the ChatGPT and Gemini
artificial intelligence robots, Gemini was found to be more successful by learners and teachers, but

neither robot fully achieved the ability to produce texts that would meet all level-specific requirements.”

Kat1 and Can (2024) concluded in their study that; “The success rate of ChatGPT-3.5 in generating
Turkish texts for different levels was 50%.” Similarly, Temur and Akincilar (2025) also determined in
their research that; “The success rate of ChatGPT-4.0 in generating Turkish texts was 50%.” Ozbilen
(2024) in his research; It was determined that "texts written by artificial intelligence are consistent" (p.
304). In the research conducted by Kizildag (2023), it was concluded that "in Turkish fairy tales
requested from ChatGPT, apart from the occasional use of Turkish names, there is no national element;
these fairy tales are fragments of text detached from culture and tradition" (p. 1770). When the results
obtained in this research are compared with the results of studies in the literature, it can be said that
artificial intelligence tools are behind in their ability to produce texts related to teaching Turkish to
foreigners and producing fairy tale texts compared to their ability to produce texts for the native

language.

The texts produced by ChatGPT and Gemini have a 75% rate in terms of textuality criteria. This rate,
while not very good, is acceptable. The results of this research largely coincide with the research results
of Ozbilen (2024) in the literature; While the results obtained in the research of Bagci Ayranct and Alcan
(2025), Kat1 and Can (2024), and Temur and Akincilar (2025) show partial similarities, it can be argued
that they differ from the research results of Kizildag (2023). It is thought that the fact that three years
have passed since Kizildag's (2023) research and that developments in artificial intelligence tools during
this time may have enabled Al tools to produce better texts plays a role in the differentiation of the

research results.

In this research, texts produced by ChatGPT and Gemini for middle school students were examined
in terms of textuality criteria. It is suggested that future research should examine texts produced by

other artificial intelligence tools from different perspectives.
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