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incelemesi yontemi kullanilmistir. Elde edilen verilerin ¢oziimlenmesinde igerik analizinden
yararlanilmistir. Arastirmada; 6gretim programinin genel yapisinin; hedefler, uygulama bicimi ve
yontemleri, beceriler ve igerik olmak tiizere dort boliimden olustugu bulgusuna ulasilmistir.
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ulasilmistir. Ogretim programinda duyarlilik degerine kapsamli bir sekilde yer verildigi;
vatanseverlik, insan haklari, 6zgiirliik, esitlik, kardeslik ve laiklik degerlerinin de kazanimlarda
siklikla yer aldig1 sonucuna ulasilmistir. Temalardaki hedef kazanimlarda; ortak kurallara uyma,
iletisim kurma, empati, etkin dinleme, elestirel diisiinme, is birligi yapma, kendini tanima,
arastirma, dili etkili kullanma, kanunlara uyma, kurallara uyma, dijital okuryazarlik, politik
okuryazarlik, yenilikci diisiinme ile kalip yarg: ve 6n yargiy: fark etme becerilerini gelistirmeye
yonelik kazanimlara yer verildigi sonucuna ulasilmistir.
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Giris

Yirmi birinci ylizyihin baslangicindan bu yana, egitimin giindeminde 6nemli bir konu olan
vatandaslhigin tartismali dogasina olan ilgi giderek artmaktadir. Bu baglamda vatandasligin gelisimi ve
bu gelisimde egitimin rolii giincel arastirma konular1 arasinda yer almakla birlikte canl bir toplumsal
tartisma konusu olmaya devam etmektedir. Cagdas modern toplumlarda vatandaslik kavrami 6ncelikle
demokrasi kavramiyla baglantili goriilmektedir (Thayer-Bacon, 2008, Westheimer & Kahne, 2004).
Vatandaslik kavraminin bi¢imi ve igerigi, 6zellikle demokratik bir yasam bi¢imi i¢in s6z konusu olan
normlarin, bireysel yurttaglar tarafindan ne Ol¢lide benimsenmesi gerektigi sorusuna gore
degismektedir. Ornegin Westheimer & Kahne (2004), {i¢ gesit vatandas tanimi1 yapmis ve bireysel olarak
sorumlu vatandas, katilimci vatandas ve sosyal adalet vatandasini birbirinden ayirmislardir. Buna gore
bireysel olarak sorumlu vatandas; toplumda sorumlu bir sekilde hareket eden, ihtiyaci olanlara yardim
eden, calisan ve vergi 6deyen kisidir. Katilimci vatandas; topluluk organizasyonlarinda aktif olarak yer
alan, ihtiyaci olanlara bakmak igin topluluk cabalarinin diizenlenmesine yardimci olan ve devlet
kurumlarinin nasil ¢alistigini bilen kisidir. Sosyal adalet vatandas: ise; sosyal, politik ve ekonomik
yapilari elestirel bir sekilde degerlendiren, sosyal hareketleri bilen, adaletsizlik alanlarini tespit eden ve
ele alan, adil olmaya ve firsat esitligini tesvik etmeye c¢alisan kisidir. Dolayisiyla “iyi vatandaslik”,
vatandaglarin farkli bakis agilarini elestirel bir sekilde degerlendirmeye, degisim igin stratejiler
kesfetmeye, adalet, esitlik/esitsizlik ve demokratik katilim konularinda diisiinmeye/harekete gegmeye
istekli olma kavramini ifade etmektedir. Bununla birlikte, bir topluluk i¢inde sosyal olarak kabul gérme
ve sorumlu bir sekilde faaliyet gosterme kapasitesi de "iyi vatandashgin" bir ozelligi olarak kabul
edilmektedir (Westheimer, 2008).

Vatandaslik kavraminin giincel tartismalarin odaginda oldugu Fransa’da, vatandaslik kavraminin
kapsaminin geniglemesinde en nemli adimin 1789 yilinda yayinlanan Insan ve Vatandaslik Haklar
Bildirgesi oldugu soylenebilir. Bu bildiri vatandaslik kavraminin gelisiminde énemli bir déniim noktasi
olarak kabul edilmektedir. Ciinkii Insan ve Vatandaslik Haklari Bildirgesi ile birlikte insan haklar
konusu Fransiz toplumunun biitiin fertlerini ilgilendiren bir konu haline gelmistir. 1789 Fransiz
Ihtilalinden sonraki siirecte vatandaglik kavrami tartismalarin odaginda yer almis ve vatandaglik
egitimi geleneksel olarak siyasi giindemin iist siralarinda yer almigtir. Bununla birlikte Fransiz Thtilali
ile ortaya ¢ikan cumhuriyetin degerleri, Fransa’da toplum igin ortak referans degerler haline gelmis ve
Fransiz egitim sisteminin merkezinde yer almistir (Osler & Starkey, 2009). 1882’de ilkdgretimin zorunlu
olmas: ile birlikte vatandaslik ve ahlak egitimi, okuma, yazma ve edebiyattan once ulusal oncelikler
arasinda yer almistir (CostaLascoux, 1998). Tarihsel siire¢ igerisindeki degisimi incelendiginde,
Fransa’da vatandashk egitiminin Fransiz devriminin yaninda toplumun esitlik¢i ve demokratik
doniistimiiyle iligkili oldugu goriilmektedir. Bununla birlikte bu disiplinin uygulama bicimlerinde
farkli donemlerde 6grenim kademelerine gore onemli degisimler yasanmistir (Marchand, 1992). Bu
donemleri yansitan 6onemli doniim noktalarini dort doneme ayirmak miimkiindiir: 1881 ile 1960 yillar1
arasindaki donem vatandaslik ve ahlak egitiminin dogusu, uygulanmasi ve gelisimi ile bu egitimin
ulusal ve cumhuriyetci kimligi olusturmak icin dayatilan siyasi boyutunu simgelemektedir. 1960 ile
1985 yillar1 arasindaki dénem, okulun yayginlasmas: hareketini ve vatandaglhk egitiminin gesitlilige
sahip bir gengligi topluma entegre etmenin zorlugunun farkina varilmasini kapsamaktadir. 1985 ile
2004 yillar1 arasindaki dénemde, ulusal kimligin, cumhuriyetin degerlerinin yeniden sorgulamasiyla
ilgili olarak demokratik boyutu dikkate alinarak vatandaslik egitimi yeniden tasarlanmistir. 2005
yilindan sonra derslerin bireysellestirilmesini vurgulayan yeni programlar hazirlanmigtir (Chauvigné,
Etienne & Clavier, 2011).
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Fransa’da vatandaslhik egitiminin yakin tarihine bakildiginda, zaman igerisinde meydana gelen
onemli toplumsal degisimler nedeniyle 1960l yillarin vatandaslik egitiminin ekonomik ve sosyal
boyutlarinda bir degisiklige isaret ettigi goriilmektedir. 1968 ekonomik krizinden sonra Ogretim
programlarinda 6zerk bir disiplin olarak yer alan vatandaslik egitimi dersi, 6gretim programlarindan
gikarilmigtir. 1980'lerin ortalarinda, Jean-Pierre Chevénement tarafindan tamitilan bir terim olan
vatandaslik egitimi terimi altinda yeniden ortaya ¢ikmistir (Bergougnioux, 2006). Bu gelismelerle
birlikte son yilarda g¢ogunluk tarafindan bir "sorun" olarak goriilen go¢ ve Islam'in Fransiz
toplumundaki yeri hakkinda artan endiseler (Simon, 2013; Tiberj, 2014) vatandasligin anlami ve okulun
vatandaslik egitimindeki rolii hakkindaki tartismalar1 yeniden giindeme getirmistir. Son olarak 2015
yilinda Charlie Hebdo'ya yapilan terdr saldirilarindan sonra vatandaslik egitimine iliskin 0gretim
programlar1 ve resmi yonergeler yeniden giincellenmistir. Vatandaslik egitiminin siirekli giincelleme
ihtiyacinin olmasi ve ayr1 bir disiplin olarak 6gretim programlarina yeniden dahil edilmesinin ana
nedeni, gocmen politikalar1 ile birlikte Fransa’da degisen sosyal yapi ve dolayisiyla ozellikle

Cezayir'den gelen gb¢men iscileri entegre etmenin zorlugunun farkina varilmasidir (Gruson, 2008).

Fransa, son yillarda en ¢ok goc¢ alan iilkelerden biri haline gelmistir. Goglerle birlikte toplum
icerisindeki gesitliligin artmasi, gesitliligin taninmasi ve ulusal kimlikle ilgili catismalar ve tartismalari
beraberinde getirmistir (Simon, 2005). Fransiz entegrasyon modelinde cumhuriyet¢i degerlerin aktarimi
¢ok onemli bir rol oynamaktadir. Fransiz vatandaslik modeli bir asimilasyon yani “iilkesinin kiiltiirel
ozelliklerini benimseyerek biitiinlesmedir” (Entzinger, 1994). Fransa ulusal birligi tek bir dilin, ulusal
bir tarihin ve ulusal degerlerin paylasilmasinda israrci bir tutum sergilemeye devam etmektedir. Ancak
Fransiz topraklarindaki diger milliyetlerin taninmasi, bu birlesme arzusunu karmasik hale
getirmektedir. Geleneksel olarak ulusun olusumunda ve biitiinliigiinde merkezi bir rol oynayan okul,
ulusal degerlerin ve ortak kiiltiiriin aktarilmasindan sorumludur (Schnapper, 2001). Bununla birlikte
Fransiz cumhuriyet okulu ulusal entegrasyonla 6zdeslestirilmektedir (Barrere & Martuccelli 1998). Bu
baglamda, Fransa gibi tek tip vatandashgin savunuldugu bir iilkede vatandaslik, ulusal bir dilin ve bir
takim vatansever degerin aktarimi sayesinde proaktif bir kiiltiirel entegrasyon politikas1 yoluyla
ekonomik kalkinma ihtiyacina yanit vererek ulusal duygularin pekismesiyle yakindan baglantili
goriilmektedir (Barrére & Martuccelli 1998). Goriildiigii tizere giiniimiizde bile tarih ve cografya ile
giclii bir sekilde baglantih olan vatandashk egitiminde (Bergougnioux, 2006) Fransa, 1958
Anayasasinin ilk maddesinde kabul edilen (Roeck, 2011) “tek ve boliinmez” bir iilke olma amaci
tasimaktadir. Bu amaca ulasmada okula atfedilen rol onemli goriilmektedir. Baska bir deyisle ulusal
kimligin insasindan sorumlu olan okul, ¢ocuklarin i¢inde yasadiklar1 topluma entegre olmalarin
kolaylastiran ve vatandashik gelisimlerini destekleyen bir kurumdur. Bu nedenle bir iilkenin
cocuklarina nasil egitim verdigi, kolektif ilkelerinin ve ideallerinin bir yansimas: olarak goriilmektedir.
Bu baglamda, anayasasinda belirttigi sekilde Fransa’min vatandaslik egitiminin amacini, cesitli
topluluklarin olusturdugu ortak bir toplumu Cumhuriyet olarak tanimlanan ve ozgiirliik, esitlik,
kardeslik (liberté, egalité, fraternité) ilkelerine ve insan haklarina dayanan tek bir ulusal Fransiz

kiiltiiriine entegre etmeye yardimci olmak seklinde ifade etmek miimkiindiir.

Fransa'nin vatandaglik egitimi alanindaki yaklasiminin sahip oldugu degerler, ilkeler ve normlar
etrafinda sekillendigi goriilmektedir. Dolayisiyla her toplumun egitimden beklentileri farklilik
gostermekte ve iilkelerin vatandas profilleri de vatandaslik kavramindan beklentilerine paralel olarak
degismektedir. Glintimiizde savas, aglik, salgin, kuraklik ve benzeri sebeplerle iilkeler arasindaki
gocler artmakta ve kiiresellesme ile birlikte diinyadaki {ilkelerin bir¢ogu kiiresel sorunlarla kars: karsiya

kalmaktadir. Bu baglamda iilkelerin egitim sistemlerini siirekli gilincellemeleri, “iyi vatandas”
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yetistirmeleri agisindan Onemli goriilmektedir. Ciinkii gili¢lii bir vatandashk egitimi sayesinde
bireylerin kendilerine, igerisinde yasadiklari topluma, biitiin insanliga ve dogaya karst hak ve
sorumluluklarinin bilincinde olan bireyler olarak yetistirilmeleri miimkiin olabilecektir (Russel, 1976).
Bu nedenle giiclii bir vatandaslik anlayis1 gelistirebilmek icin farkli {ilkelerin vatandashik egitimi

konusundaki mevcut durumlarmin arastirilarak incelenmesi 6nemli goriilmektedir.

Hgili alan yazin incelendiginde, Fransa’nin vatandaslik egitimini farkli degiskenlerle ele alan simrl
sayida arastirma oldugu goriilmektedir. Bu arastirmalardan Kara (2022) tarafindan yapilmis ¢alismada
Fransa’daki ortaokullarda vatandaslik egitimi incelenmistir. Bir baska arastirmada Bektas ve Zabun
(2019), Fransa Vatandashk ve Ahlak Egitimi Programi ile Tiirkiye Insan Haklari, Yurttashik ve
Demokrasi Dersi Ogretim Programindaki kazanimlarda yer alan deger tiirlerini igerik baglaminda
karsilagtirmislardir. Kafadar, Oztiirk ve Katilmis (2018) arastirmalarinda ABD, Tiirkiye ve Fransa’'da
okutulan sosyal bilgiler ve muadili derslerin (vatandashik —ahlak egitimi) 6gretim programlarini
degerler 6gretimi agisindan karsilagtirmiglardir. Bu arastirmalarin genel olarak ortaokul ve tizerindeki
vatandashk ve ahlak egitimini inceleyen arastirmalar oldugu goriilmektedir. Ancak alan yazinda
ilkokul kademesine yonelik vatandaslik ve ahlak 6gretimi dersi 6gretim programinu iliskili degerler ve
beceriler baglaminda ele alan herhangi bir arastirmaya ulasilmamistir. Oysa Fransa, vatandaslik,
demokrasi, cumhuriyet, milliyetcilik, insan haklar1 ve laiklik gibi kavramlarin gelismesinde ve
yayillmasinda onemli bir iilke konumundadir. Bu baglamda Fransa’da uygulanmakta olan ilkokul
kademesindeki Vatandashk ve Ahlak Egitimi dersi 6gretim programinin mevcut durumunun iligkili
degerler ve beceriler baglaminda incelenmesinin Tiirkiye’deki vatandaglik egitiminin gelismesine

katkida bulunacag: diistiniilmektedir.
Arastirmanin Amaci

Bu c¢alismanin amaci Fransa’da okutulan Vatandashk ve Ahlak Egitimi dersi 6gretim programinin
genel degerlendirmesi ile ilkokul 1., 2. ve 3. Smif Vatandaslik ve Ahlak Egitimi dersi 0gretim
programinda yer alan 6grenme alanlarindaki konu agirliklari ile bu konularin hangi deger ve becerilerle

iliskili olduklarini ortaya koymaktir.
Bu amaca yonelik olarak arastirmada asagidaki sorulara yanit aranmistir:

1. Fransa'da okutulan Vatandashk ve Ahlak Egitimi dersi 6gretim programinin genel yapisi

nasildir?

2. Fransa’da okutulan flkokul 1., 2. ve 3. Vatandaslik ve Ahlak Egitimi dersi §gretim programinda

yer alan 6grenme alanlari nelerdir ve bu 6grenme alanlar1 hangi deger ve becerilerle iligkilidir?

Yontem

Bu arastirmada, nitel arastirma yonteminden yararlanilmistir. Geleneksel aragtirma yontemleriyle
aciklanmasi zor olan konularin arastirilmasinda kullanilan nitel arastirma yontemi, siirece yonelik ve
arastirma deseninde esneklik barindiran bir yapiya sahiptir (Biiytikoztiirk, Kilig Cakmak, Akgiin,
Karadeniz & Demirel, 2016). Calismada Fransa Ilkokul 1., 2. ve 3. Siuf Vatandaslik ve Ahlak Egitimi
dersi Ogretim programinin analiz edilecek olmasindan dolay1r dokiiman incelemesi kullanilmistir.
Dokiiman incelemesi, “arastirilmasi hedeflenen olgu veya olgular hakkinda bilgi igeren yazih

materyallerin analizini kapsar” (Yildirim & Simsek, 2011).
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Verilerin Kaynag1 ve Toplanmasi

Fransa'da Vatandaghk ve Ahlak Egitimi dersi 6gretim programi 2. Evre (ilkokul 1., 2., ve 3. Sinuf), 3. Evre
(Ilkokul 4.,5., ve 6. Smif) ve 4. Evre (7., 8., ve 9. Sinif) olmak {izere 3 evre halinde ilkokuldan ortaokulun
sonuna kadar ayri bir ders olarak okutulmaktadir. Bu arastirma kapsaminda veri kaynagi olarak
26.07.2018 tarihinde giincellenerek 2018-2019 6gretim yilh itibariyle Fransa’da uygulanmaya baslanan
Vatandaslik ve Ahlak Egitimi (L’Enseignement Moral et Civique) Ogretim programindan
yararlanilmistir. Bu dogrultuda program yonergeleri ve resmi belgeler, Fransa Milli Egitim Bakanliginin
resmi web sitelerinden elde edilmis ve giincelligi kontrol edilmistir. Bu arastirmada 2. Evreye denk
gelen Ilkokul 1.2. ve 3. Sinif Vatandaglik ve Ahlak Egitimi dersi 6gretim programi Fransizcadan
Tiirkceye cevrilerek bu ceviri iki dil uzmanina kontrol ettirilmistir. Bu arastirmada Fransa’daki
ilkokullarda okutulan vatandashik ve ahlak egitiminin incelenmesi amagclandigindan, ogretim
programinda ortak olan amaglar, uygulama bi¢imi ve yontemleri ile becerilerin tamamai incelenmistir.
Ancak 6gretim programinin icerik béliimiinde, ilkokul 1., 2. ve 3. siniflarda okutulan ve ilkokula yonelik

boliimiine denk gelen 2. evre ele alinmustir.
Verilerin Analizi

Aragtirma kapsaminda toplanan verilerin analizinde igerik analizinden yararlanilmistir. Igerik analizi
verilerin belirli bir sistematik ¢ercevede analizinde ve yinelenebilir sonuglara ulasilmada kullanilan,
metin, resim, ses ya da video igeriklerinin incelenmesinde tercih edilen bir tekniktir (Biiyiikoztiirk, vd.,
2016). Arastirmada igerik analizi kapsaminda verilerin kodlanmasi, temalarin olusturulmasi, verilerin
kodlara ve temalara gore diizenlenmesi ve tanimlanmasi, bulgularin yorumlanmas: asamalarina yer
verilmistir. Ogretim programdaki degerler kazammlar boyutuyla ve dgretim programinda yer alan

deger tiirleri temel alinarak tasnif edilmistir.
Etik Beyan

Bu arastirmada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yaymn Etigi Yonergesi” kapsaminda
uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel Arastirma ve
Yayin Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden higbiri gerceklestirilmemistir.

Dokiiman analizi olarak yapilan bu ¢alismada etik kurul onay belgesi gerekmemektedir.

Bulgular
Arastirmanin bu bdliimiinde arastirma sorular1 gergevesinde ulasilan bulgular asagida sunulmustur.

Fransa Vatandaslik ve Ahlak Egitimi Dersi Ogretim Programinin Genel Yapisina iligkin

Bulgular

Fransa’da okutulan Vatandaslik ve Ahlak Egitimi dersi 6gretim programi hedefler, uygulama bigimi
ve yontemleri, beceriler ve icerik olmak {izere dort boliimden olusmaktadir. C)gretim programinin genel
yapist incelendiginde, programin son olarak 2018 yilinda giincellendigi, programin vizyonu ile kim
tarafindan hazirlandigina iliskin herhangi bir bilgiye yer verilmedigi goriilmektedir. Bununla birlikte
Ogretim programy, ilkokul ve ortaokulun biitiin smif seviyelerini i¢ine alacak sekilde 3 evre seklinde

hazirlanmistir.

Ogretim programinin genel amaglar1 ilkokul ve ortaokul icin ortak olarak belirlenmistir. Fransiz
egitim sisteminde Vatandaslik ve Ahlak Egitimi dersinin, 1789 Insan ve Yurttashik Haklar: Bildirgesinde

ve 1946 Anayasasinin Onsoziinde yer alan ozgiirlilk, kardeslik, esitlik, laiklik ve adalet ruhu gibi
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Cumbhuriyetin ve demokrasinin temel degerlerinin Ogrenciler tarafindan oOzgiir bir sekilde
benimsenmesini hedefledigi belirtilmektedir. Ayn1 zamanda dogmalarin veya davranis modellerinin
dayatilmasindan ¢ok, 6grencilerin bireysel ve sosyal yasamlarinda sorumluluklarinin yavas yavas
farkina varmalarini saglayan vatandashik ve ahlak kiiltiirii ile elestirel bir zihin edinmelerini de
hedefledigi ifade edilmektedir. Bu hedeflerle baglantili olarak vatandaslik ve ahlak egitiminin amaglari

asagidaki tabloda 6zetlenmistir.

Tablo 1. Ogretim programinin genel amaglar:

Bagkalarina sayg1 gostermek

v Insan biitiinliigiiniin farkinda olmak v" Kardesce iliskiler gelistirmek
v" Bagkalarinin ozgiirliiklerine saygil v' Felsefi ve dini inanglara sayg:
duymak duymak

v Herkesi esit gormek

Cumbhuriyetin degerlerini kazanmak ve paylasmak
v Ozgiirliik v Kardeslik
v Esitlik v Laiklik
Bir vatandaslik kiiltiirii insa etmek

v Topluma aidiyet duygusu gelistirmek v' Vatandashk gorevine
Yargilama kapasitesini arttirmak hazirlanmak

Topluma duyarli olmak

Hak ve Kurallara uymak

Toplu eylemlerde bulunmak

Sorumluluk ve inisiyatif almak

v

v' Bagumsiz yasama becerisini gelistirmek

v' Ortak yasama katilma  becerisini
gelistirmek

AN NI NERN

Tablo 1 incelendiginde, Vatandaslik ve Ahlak Egitiminin baskalarina saygi gostermek;
Cumbhuriyetin degerlerini kazanmak ve paylasmak ve bir yurttaglk kiiltiirii insa etmek olmak {izere
birbiriyle yakindan baglantili ii¢ amaci oldugu goriilmektedir. Baskalarina saygi gostermek amacinin
altinda, Vatandashk ve Ahlak Egitiminin, baskalarmna saygiyr garanti eden ilkelerin &grenciler
tarafindan benimsenmesi ve insanin biitiinliigiiniin farkinda olmasina dayandigi belirtilmektedir. Aym
zamanda, insanlarin 6zgiirliiklerine, felsefi ve dini inanglarina saygi duymanin, onlar1 kendilerine esit
gormenin ve onlarla kardesce iligkiler gelistirmenin amaclandigl goriilmektedir. Cumhuriyetin
degerlerini kazanmak ve paylasmak amacinin altinda Cumhuriyetin degerlerinin 6zgiirliik, esitlik,
kardesglik ve laiklik oldugu; Vatandaslik ve Ahlak Egitiminin demokratik bir toplumda ortak yasam icin
gerekli olan ve Cumhuriyet'i besleyen bu ilke ve degerlerin aktarilmasini amacladigi ifade edilmektedir.
Bir yurttashik kiiltiirii insa etmek amacinin altinda ortak bilgi, beceri ve kiiltiir temelinde okulun/
Ogrencinin topluma aidiyet duygusu gelistirmesini, ayni zamanda kendisi adina yargilama kapasitesi
kazanmasini amaglamaktadir. Bunu yaparken 6grencinin okul hayatinin somut durumlar: igerisinde
bagimsiz yasama, ortak yasamin gelisimine aktif olarak katilma ve bir vatandaslik olarak vatandaslik
gorevine hazirlanma becerisini gelistirmesine de katki sagladigi belirtilmektedir. Ayni zamanda
ogrencinin kendisine ve bagkalarina karsi duyarlilik kiiltiirii olusturmasinin, ortak yasam kurallarina
saygty1 ve bu kurallarin anlaminin anlasilmasinin, toplu eylemde bulunmanin, sorumluluk ve inisiyatif

almanin amaglandig: goriilmektedir.

Fransa’da Okutulan ilkokul 1., 2., Ve 3. Stmif Vatandaslik ve Ahlak Egitimi Dersi Ogretim
Programinda Yer Alan Ogrenme Alanlarinin Ve icerdikleri Deger Ve Becerilerin Yapisina

Iliskin Bulgular

Ogretim programinin igeriginde; degerlerin, bilgilerin (edebi, bilimsel, tarihi, yasal vb.) ve

uygulamalarin yer aldig1 ifade edilmektedir. Vatandashk ve Ahlak Egitiminde miimkiin oldugunca,
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somut durumlarin analizine odaklanildigl, diizenli ve gerekgeli tartismalarin, 6grencilerin demokratik
toplumun degerlerini anlamalarini, deneyimlemelerini saglamak i¢in 6nemli bir yere sahip oldugu
belirtilmektedir. Bu egitimin, 6zellikle 6grencileri karsilikhi fikir alisverisinde bulunma ve tartisma
ortami igerisinde isbirligi ve birlikte hareket etmeye tesvik eden c¢alismalara uygun oldugu
vurgulanmaktadir. Bu programda, uygulama siirecindeki her tiirlii arag-gere¢ ve yontem se¢iminin
pedagojik sorumlulugu Ogretmene yiiklenmektedir. Vatandaslik ve Ahlak Egitimi dersi 6gretim
programinda yer alan temel degerler, cumhuriyetc¢i ve demokratik vatandashgin ilke ve degerleriyle
yakindan baglantili olan 6zgiirliik, esitlik, kardeslik, laiklik, dayanisma, adalet ruhu, sayg: ve her tiirlii
ayrimciligin reddi degerleridir. Programda, vatandashk ve ahlaki egilimleri gelistirmenin; akil
yliriitme, bagkalarimin bakis agisin1 dikkate alma ve buna gore hareket etme egilimlerini gelistirmekle

baglantili oldugu vurgulanmaktadir.

[lkokuldan itibaren uygulamaya konan Vatandaslik ve Ahlak Egitimi dersi 6gretim programindaki
beceriler; duyarlilik, hak ve kural, yarg: ve yiikiimliiliik olmak {izere birbiriyle iligkili olarak dort

baslikta asagidaki tabloda verilmistir.

Tablo 2. Ogretim programinda kazandirilmast hedeflenen beceriler

Duyarlilik Kiiltiirii Hak ve Kural Kiiltiirii Yargi (Muhakeme) Yiikiimliiliik
*Duygularmi ve * Genel kurallara saygt ~ ® Ayirt etme ve eKendi
diistincelerini gosterme elestirel diigtinme yiikiimliliiklerinden

diizenleyerek tanimlama
ve ifade etme

* Sayg1 gOsterme ve
empati kurma becerisi

¢ Kendi fikirlerini ifade
etme ve bagkalarmin
fikirlerine sayg1 gosterme
¢ Farkliliklar1 kabul etme
* Isbirligi yapabilme
*Kendini bir toplulugun
pargasi olarak hissetme

e Demokratik bir
toplumda kurallara ve
yasalara uymanin
nedenlerini anlama
eFransiz Cumhuriyeti
ve demokratik
toplumlarin ilkelerini
ve degerlerini anlama
e Kurallar ve degerler
arasindaki iligkiyi
anlama

¢ Bir tartisma
ortaminda kendi
yargilarini
bagkalarininkilerle
karsilagtirma

* Kapsamli bilgi
edinme

* Kisinin bireysel
yararini kamu
yararindan ayirt etme
¢ Kamu yarar1
duygusuna sahip olma

sorumlu olma

¢ Bagkalarina karsi
sorumlu olma

e Okulda sorumluluk
alma

¢ Ortak yasamin ve
gevrenin cesitli
yonlerinin
sorumlulugunu
ustlenme
eVatandasglik bilinci
gelistirme

Tablo 2’de gortldiigii gibi, duyarlilik kiiltiirii; vatandashk ve ahlak egitiminin temel bir boyutu
olarak kabul edilmektedir. Buna gore duyarlilik egitimi, kisinin kendi duygu ve diisiincelerini daha iyi
tanimasini, tanimlamasini, bunlari kelimelere dokiip tartismasini ve baskalarinin duygularini daha iyi
anlamasini iceren becerilere odaklanmaktadir. Hak ve kural kiiltiirlinde, sinif veya okul igindeki
kurallar hakkinda bir fikir vermeyi amaglamaktadir. Bu sayede 6grenciler, insanlarin demokratik bir

toplumda ortak degerlerin nasil ortak kurallarda somutlastigini deneyimleyebilmektedir

Yargy kiiltiirti, ahlaki yargmun olusumunun, herkesin hayatinda karsilastigi ahlaki secimleri
anlamay1 ve tartismayi miimkiin kilmasi gerektigi {izerine odaklanmaktadir. Bu ahlaki yarginin,
baskalarinin bakis agilarinin ve gesitli ahlaki muhakeme bigimlerinin kavranmasini éngdren bir egitim
ve Ogretimin sonucunda olustugu ifade edilmektedir. Yiikiimliiliik kiiltiiriinde ise vatandashk
egitiminin, okul ortamindaki ve daha genel olarak toplum hayatindaki uygulamalari dikkate almadan
hayal edilemeyecegine deginilmektedir. Buna gore okul, 6grencilerin kendi se¢imlerinin aktorleri
olmalarma ve fiyesi olduklar1 sinifin ve kurulusun sosyal yasamina katilmalarina izin vermelidir.

Isbirligi ruhu tesvik edilmeli, bagkalarina kars1 sorumluluk gercgeklerle ssnanmalidir.

Ogretim programinin igerik boéliimiinde temalar ve konular yer almaktadir. Ayrica her konuya

yonelik ana kazanimlar, ana kazanimlar kapsaminda alt kazanimlar ve bu alt kazanimlara yonelik
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egitim durumlarina yer verilmektedir. Ogretim programinin igerigi 2. Evreye denk gelen ilkokul 1., 2.
ve 3. smiflarin tamamini kapsayacak sekilde diizenlenmistir. Programin igeriginde 3 tema yer

almaktadir. Temalar Tablo 3’te gosterilmektedir.

Tablo 3. Ogretim programinda yer alan temalar

Temalar
Baskalarina Saygi Gostermek 1. Bagkalarina saygi gostermek
Duygular ve diisiinceleri tanimlamak ve paylagsmak
Cumbhuriyetin degerlerini 1. Ortak yasamin kurallarina saygi gostermek
kazanmak ve paylasmak 2. Fransiz Cumbhuriyetinin degerlerini, ilkelerini ve
sembollerini tanimak
3. Demokratik bir toplumun cergevelerine iliskin ilk
bilgilere erigsmek
Vatandaglik kiiltiiri 1. Sinif ve okul yasamina katilmak
olusturmak Kamu yarar1 duygusunu gelistirmek

3. Elestirel diisinme becerisi olusturmak

Tablo 3’te goriildiigii gibi, Vatandashik ve Ahlak Egitimi dersi 6gretim programinda 2. evrede {ig
tema ve bu temalarla baglantili sekiz alt tema yer almaktadir. Bu temalarda bagkalarina saygi
gostermek, bagkalarinin duygu ve diistinceleri tamimak, toplu yasam kurallarina saygi gostermek,
Fransiz Cumhuriyeti'nin deger, ilke ve sembollerini tanimak, okul ve sinif yasamina katilmak, kamu

yarar1 duygusu gelistirmek ile elestirel diisiinme becerisi olusturmaya yonelik konulara yer verilmistir.
Bagkalarina Saygi Gostermek Temasina iliskin Bulgular

Vatandashk ve Ahlak Egitimi dersi 6gretim programinin 2. Evresinin birinci temasi “‘Bagkalarina Saygi
Gostermek” seklinde olusturulmustur. Tablo 4’te bu temaya yonelik hedef kazanimlar ve davranislar

ile kazanimlara yonelik aciklamalar1 gosterilmektedir.

Tablo 4. Baskalarina sayg1 g0stermek temasina iliskin bulgular

Ana Kazanimlar ve Alt Kazanimlar

Egitim Durumlar

Baskalarina sayg1 gostermek.

-Yetigkinlere ve akranlara saygi

> Bireyler arasindaki farkliliklar1 kabul -Farkliliklara sayg:
eder ve bu farkliliklara sayg1 gosterir. -Inang gesitliliginin farkindalig
> Kendisine ve basgkalarina verilen - Bagkalarmin sahsina yonelik saldirilar
ylikiimliiliik sayg1 gosterir. (irkeilik, cinsiyetcilik, Yahudi diismanligi,
> Kendisine ve baskalarmna karst sorumlu yabanci diismanlig, engellilik, homofobi,
davraniglar benimser. taciz vb.)
> Kiyafetlerini, dillerini ve tutumlarini -Ahlaki yiikiimliiliik
okul baglamina gore uyarlar; sozlii -Bireysel ve ortak miilkiyetin bakimi
iletisim ile tartisma kurallarma ve -Kisinin kendisinin ve bagkalarinin
muhatabin statiisiine saygi duyarak gilivenli§ine saygi duymasi
kendini ifade eder. -Bagkalarina yardim etme
> Saygl gosterebilir, dinleyebilir ve empati -Nezaket dili
kurabilir. -Bakis agist olusturma ve tartisma
» Baskalarinin bakis agisin1 kabul eder. ortaminda digerinin bakis acisini tanima
Duygular1 _ve diigiinceleri tamimlamak ve -Ogretim durumlarinda duygu ve
paylasmak diisiince ifadelerinin gesitliligine iliskin
> Duygularmi ve diistincelerini  deneyim

diizenleyerek tanumlar ve ifade eder.

OJCES, 2023, 1(2), 131-165



Fransa ilkokul 1. 2. ve 3.sinif 139

> Ogretim siirecinde ele alinan duygu ve -Temel duygularin bilinmesi ve taminmasi
diistincelere iliskin kelimeleri bilir. (korku, ofke, tizlintii, nese vb.)

fligkili Degerler: *Farkliliklara Saygi *Farkli Diisiincelere Saygi *Sorumluluk *Saygi
*Duyarlilik *Sabir *Hosgorii *Yardimseverlik *Adalet *Sevgi *Baris *Bilimsellik

fligkili Beceriler: *Ortak Kurallara Uyma Becerisi *Iletisim Becerisi *Empati Kurma Becerisi
*Etkin Dinleme Becerisi *Elegtirel Diisiinme Becerisi *Isbirligi Yapma Becerisi *Kendini Tanima
Becerisi *Arastirma Becerisi *Dili Etkili Kullanma Becerisi

Agiklamalar: Bu evre boyunca, 6grencilerin yetiskinlere ve akranlarna saygi duymasi,
Ozellikle baskalarinin kisiligine yonelik herhangi bir saldirtya karst duyarli olmalar:
beklenmektedir. Ogrenciler kiyafetlerini, dillerini ve davramislarini okul baglamina
uyarlamalidirlar. Smifta ve okulda bireysel ve ortak miilkiyete saygi duymalidirlar.
Ogrencilerin genel anlamda iyilik kavraminin farkina varmalari; kendilerine, baskalarina,
yakin ve uzak gevrelerine karsi sorumlu davranislar sergilemeleri beklenmektedir.

Tablo 4’e gore, O6gretim programinin birinci temasinda iki kazanimin oldugu; bu kazanimlardan
ilkinin “bagkalarina saygr gostermek”, ikincisinin ise “duygulari ve diisiinceleri tamimlamak ve
paylasmak” oldugu goriilmektedir. Tablo” da “baskalarina saygi gostermek” kazanimina yonelik alti
alt kazanim yer almaktadir. Tamami duyussal 6grenme alanina yonelik olan bu alt kazanimlarla
ogrencilerin bireyler arasindaki farkliliklar: kabul eden ve bu farkliliklara sayg: gosteren; kendilerine
/bagkalarina verilen yiikiimliiklere saygi gosteren ve sorumlu davranislar benimseyen; kiyafetlerini/
dillerini/tutumlarim1 okul baglamma gore uyarlayan; sozlii iletisim ile tartisma kurallarma ve
muhatabin statiisiine sayg1 duyarak kendilerini ifade eden; bagkalarina sayg: gosterebilen, baskalarimni
dinleyebilen/empati kurabilen ile baskalarnin bakis agisim1 kabul eden bireyler olarak yetismeleri
amaglandig1 sdylenebilir. Tkinci amag olan “duygular: ve diisiinceleri tanimlamak ve paylasmak” kazanimina
yonelik iki alt kazamim yer almaktadir. Bu alt kazanimlar ise, 6grencilerin duygularini/diisiincelerini
diizenleyerek tanimlamalar1 ve ifade etmeleri ile 6gretim siirecinde ele alinan duygu/diisiincelere

iliskin kelimeleri tanimalarina yoneliktir.

Ogretim programimnin igeriginde kazanimlar dogrultusunda ele alinacak egitim durumlari ve
konular1 da yer almaktadir. “Baskalarina sayg: gostermek” kazaniminin 6grencilere kazandirilabilmesi
igin yetiskinlere, akranlara, farkliliklara ve inang cesitliliklerine saygi ile bagkalarmin kisiliklerine
yonelik saldirilar kapsaminda irkeilik, cinsiyetcilik, Yahudi diismanligl, yabanci diismanligi, homofobi,
engellilik ve taciz gibi konular yer almaktadir. Bunun yani sira birinci kazanima yo6nelik olarak ahlaki
ylikiimliiliik, bireysel ve ortak miilkiyetin bakimui ile kisinin kendisinin ve baskalarinin giivenligine
saygl duymasi, baskalarina yardimci olmasi, nezaket dili kullanmasi, tartisma sirasinda bir bakis agisi
olusturmasi ve digerinin bakis agisini tanimasina yonelik konular da dnerilmektedir. Ote yandan
“duygular1 ve diisiinceleri tamimlamak ve paylasmak” kazanimina yonelik, 6grencilerin duygu ve diisiince
ifadelerinin gesitliligine iliskin deneyim kazanmalarin1 ve korku, ofke, {iziintii, nese gibi temel

duygular: tanimalarini saglayacak konulara ve egitim durumlarina yer verilmesi 6nerilmektedir.

Vatandaglik ve Egitimi Dersi Ogretim Programinin 2. Evresinin ilk temasi olan “Bagkalarma Saygi
Gostermek” temasinda, ilkokul 1., 2. ve 3. Sinuf diizeyinde 6grencinin bireyler arasindaki farkliliklar:
kabul etmesi ve bunlara saygi duymasi, sorumluluklarinin ve yiikiimliiliiklerinin farkinda olmas, s6zlii
iletisim ve tartisma kurallarina uymasi, baskalarinin bakis agilarimi anlamasi ve empati kurmasin

saglamak amaciyla olusturulmus kazanimlar igermektedir.
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Cumbhuriyetin Degerlerini Kazanmak ve Paylasmak Temasina iliskin Bulgular

Vatandaslik ve Ahlak Egitimi dersi dgretim programinin 2. Evresinin ikinci temasi ““Cumhuriyetin

degerlerini kazanmak ve paylasmak’ seklinde olusturulmustur. Tablo 5'te bu temaya yonelik hedef

kazanimlar ve davranislar ile kazanimlara yonelik agiklamalari gosterilmektedir.

Tablo 5. Cumhuriyetin degerlerini kazanmak ve paylasmak temasina iliskin bulgular

Ana Kazanimlar ve Alt Kazanimlar

Egitim Durumlari

Ortak yasamin kurallarina saygi gostermek

> Ortak yasam kurallari kabul etmek ve
uygulamak

bir  derecelendirmesi

oldugunu ve yaptirimin egitici oldugunu

> Yaptirimlarin

-Simifin  ve  okulun yasam  kurallarn
(yonetmelikler, okulda dijital teknolojinin
kullanimina iligkin tiiziik); cezalar

-Hak ve Kural sozligiine giris (kural,

yonetmelik, yasa)

anlamak -Cocuk haklari: Uluslararast Cocuk Haklarina
» Ortak yasam kurallarin  Dair Sozlesme

yasaklayabilecegini, zorunlu -Ilk yol egitimi sertifikasi ile baglantili olarak

kilabilecegini  ve  aym = zamanda Karayollar1 Yonetmeligine giris

yetkilendirebilecegini anlamak.
Fransiz Cumhuriyeti'nin degerlerini, ilkelerini
ve sembollerini tanimak
» Cumbhuriyetin sembollerini tanumlamak

-Fransiz Cumhuriyeti'nin sembolleri: bayrak,
milli mars, anitlar, milli bayramlar
-Fransiz Cumhuriyeti'nin slogani: Ozgiirliik,

> Fransiz Cumhuriyetinin deger ve Esitlik, Kardeslik
ilkelerini bilmek -Degerler ve ilkeler: ozgiirliik, esitlik,
> Laiklige, inanma ya da inanmama kardeslik, laiklik

-Kiz ve erkek ¢ocuklar arasinda esitlik
-Cumhuriyetin dili Fransizca; uluslararasi
etkisi

ozgiirliigii olarak yaklasmak

-Inanmak ve bilmek arasindaki farklara girig

-Haklar ve odevler:
vatandasin (baslangig),
-1789 Insan ve Yurttag Haklar1 Bildirgesi
-Oy hakki1 ve genel oy hakki

Demokratik bir toplumun cercevelerine iliskin kisinin,

ilk bilgilere erismek

O0grencinin,

> Insan haklar1 ve vatandashik haklarini

tanimlamak -Kadin ve erkek arasindaki hak esitligi
» Cumhuriyetin yapisini anlamaya -Uluslararas: Cocuk Haklar1 S6zlesmesi
basglamak -Belediye: belediye baskan1 ve belediye meclis

tyeleri

-Cumhurbaskani; Bagbakan; hiikiimet yapis1
fligkili Degerler: *Sorumluluk *Saygi *Duyarlilik *Sabir *Adalet * Laiklik *Ozgiirliik *Esitlik
*Kardeslik *Vatanseverlik *Insan Haklar1

fliskili Beceriler: *Ortak Kurallara Uyma Becerisi *Kanunlara Uyma Becerisi *Kurallara Uyma
Becerisi *Dijital Okuryazarlik Becerisi *Politik Okuryazarlik Becerisi *Iletisim Becerisi *Etkin
Dinleme Becerisi *Elestirel Diisiinme Becerisi *igbirligi Yapma

Agiklamalar: 2. Evre boyunca, dgrencilerin ortak yasam kurallarina saygi duymaya ve bunlari
uygulamaya tesvik edilmeleri ve okul i¢ kurallar1 ve yaptirimlari bilmeleri beklenmektedir. Haklar
ve 6devler bilgisi ayn1 zamanda dijital kullanim sozlesmesi icin de gegerlidir. Ogrencilerin hak ve
kural sozligiine iliskin ilk bilgilere erismeleri amagclanir. Otoyol Tiiziigiine giris, bu evrenin
baglangicindan itibaren baglar. Fransiz Cumhuriyetinin degerleri, ilkeleri ve sembolleri evre
boyunca ogretilir: 6grenciler, ¢ocuk haklarina, insan haklarina ve vatandashga dayali demokratik
bir toplumun cergevelerine iligskin ilk bilgilere erismek i¢in bu kavramlar1 diizenli olarak ele
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almalidir. Bu nedenle, evrenin sonunda 6grencilerin Uluslararasi Cocuk Haklar1 S6zlesmesi'ni ve
1789 tarihli Insan ve Yurttas Haklar: Bildirgesi'ni islemis olmalar1 gerekir.

Tablo 5’e gore, 6gretim programinin ikinci temasinda ii¢ kazanimin oldugu; bu kazanimlardan
ilkinin “ortak yasamin kurallarina sayqr gOstermek”, ikincisinin “Fransiz Cumhuriyeti'nin degerlerini,
ilkelerini ve sembollerini tanimak”, sonuncusunun ise ‘“‘demokratik bir toplumun cercevelerine iliskin ilk
bilgilere erismek” oldugu goriilmektedir. Bununla birlikte “ortak yasamin kurallarina saygr gostermek”
kazanimina yonelik {i¢ alt kazanim yer almaktadir. Bu alt kazanimlarla 6grencilerin, toplum iginde
ortak yasam kurallarini kabul eden ve uygulayan, farkli davramislara gore farkli diizeylerde
yaptirimlarin oldugunu ve yaptinmin egitici oldugunu anlayan, toplum igerisinde ortak yasam
kurallarinin yasaklayabilecegini, zorunlu kilabilecegini ve ayni zamanda yetkilendirebilecegini anlayan
bireyler olarak yetismelerini amaglar. Tkinci kazanmim olan “Fransiz Cumhuriyeti'nin degerlerini, ilkelerini
ve sembollerini tanimak”, amacma yonelik iki alt kazanim yer almaktadir. Bu alt kazanimlarin
Cumbhuriyetin sembollerini tanimaya, Fransiz Cumhuriyetinin deger ve ilkelerini bilmeye ile laiklige
karst yaklagim bigimine ydnelik oldugu goriilmektedir. Ugiincii kazanim olan “‘demokratik bir toplumun
cercevelerine iliskin ilk bilgilere erismek’” kazanimina yonelik ise insan haklar1 ve vatandashk haklarim

tanimlamak ile Cumhuriyetin yapisin1 anlamaya iliskin alt kazanimlar yer almaktadir.

Ogretim programmin igeriginde kazanimlar dogrultusunda ele alinacak egitim durumlari ve
konularina da yer verildigi goriilmektedir. Buna gore; “ortak yasamin kurallarina saygi gostermek”
kazanimmin 6grencilere kazandirilabilmesi icin onerilen konular arasinda smifin ve okulun yasam
kurallari, cezalar ile okulda dijital teknolojinin kullanimina iliskin tiiziikler; genel hak ve kurallara
iliskin kural, yonetmelik ve yasalar; uluslararasi ¢ocuk haklarma dair sézlesme ile karayollar
yonetmeligine giris konular1 yer almaktadir. “Fransiz Cumhuriyeti'nin degerlerini, ilkelerini ve sembollerini
tanimak” kazaniminin dgrencilere kazandirilabilmesi igin bayrak, milli mars, anitlar, milli bayramlar
gibi Fransiz Cumhuriyeti'nin sembolleri; Fransiz Cumhuriyeti'nin slogani; degerler ve ilkeler; kiz ve
erkek cocuklar arasinda esitlik; Fransizca ve uluslararas: etkisi ile inanmak ve bilmek arasindaki
farklara giris konular1 onerilmektedir. ““Demokratik bir toplumun cercevelerine iliskin ilk bilgilere erismek”
kazanimin kazandirilmasina yonelik ise; baslangi¢ diizeyinde kisinin, 6grencinin veya vatandasin hak
ve ddevleri, 1789 Insan ve Yurttas Haklar1 Bildirgesi; oy ve genel oy hakki, haklar agisindan kadin erkek
esitligi, Uluslararas1 Cocuk Haklar1 Sozlesmesi, Belediye, belediye bagkani ve belediye meclis iiyeleri

ile Cumhurbaskani, Basbakan ve hiikiimet yapist konularmin 6nerildigi goriilmektedir.
Vatandaslik Kiiltiirii Olusturmak Temasina iliskin Bulgular

Vatandashk ve Ahlak Egitimi dersi 6gretim programimin 2. Evresinin {ic¢lincii ve son temasi
“Vatandaslik kiiltiirii olusturmak” seklinde olusturulmustur. Tablo 6’da bu temaya yonelik hedef

kazanimlar ile kazamimlara yonelik agiklamalar1 gosterilmektedir.

Tablo 6. Vatandaslik kiiltiirii olusturmak temasina iliskin bulgular

Ana Kazanimlar ve Alt Kazanimlar Egitim Durumlar1
Sinif ve okul yasamina katilmak -Ortak bir projenin gerceklestirilmesi

» Ortak bir amag i¢in isbirligi yapmak. —Ogrenci konseyinin rolii ve isleyisi
»> Eylemler, projeler ve organlar
araciligiyla okul hayatmna dahil

olmak.
Kamu yarar1 duygusunu gelistirmek -Sinifta ve okulda ortak fayda kavrami

> Kisisel yarar ile kamu yarar1 arasinda -Siirdiiriilebilir kalkinmaya giris
ayrim yapmak.
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Elestirel diisiinme becerisi olusturmak -Cesitli  ortamlardaki  bilgi  parcalarim
> Bilgi edinmeyi 6grenmek gozlemlenmesi okunmasi, tanimlanmasi

» Bir tartismaya veya diyaloga -Bazi basit tartisma yapilarmin @ bilgisi
katilmak: basgkalariin ontinde (baglaglar ve sozciik yapist)
konusmak, baskalarmni dinlemek ve -Grup tartismasmin kurallar1 (dinleme,
baskalarinin bakis acisini kabul etmek  digerinin  bakis agisina saygi duyma,
> Elestirel diisiinme ile ayurt etme anlasmaya varma)
beceriler gelistirmek. -Onyargilar ve kalip yargilar

iliskili Degerler: *Sorumluluk *Caliskanlik *Diirtistlitk *Yetkinlik *Dayanisma *Yardimseverlik
*Bilimsellik *Farkl Diisiincelere Sayg1 *Duyarlilik *Sabir *Adalet *Kardeslik *Vatanseverlik

iliskili Beceriler: *Ortak Kurallara Uyma Becerisi *Arastirma *Yenilikgi Diisiinme *iletisim
Becerisi *Etkin Dinleme Becerisi *Elestirel Diisiinme Becerisi *Isbirligi Yapma *Empati Kurma
*Kalip Yargi ve On Yargiy1 Fark Etme Becerisi

Agiklamalar: Bu evre boyunca, 6grencilerin sinif ve okuldaki yiikiimliiliikleri ile ortak bir proje
ylriitmek amaciyla isbirligine, okul yasamina, egitim faaliyetlerine ve anma giinlerine
katiimlarina dayanmaktadir. Ogrenciler yavas yavas somut durumlardaki kamu yararim
bireysel yarardan ayirt etmeyi Ogrenirler. Ogrencilerin ayirt etme ve elestirel diisiinme
becerilerinin gelistirilmesi, medya ve bilgi okuryazarligmna ve diizenlenmis tartismalara
dayalidir. Diizenlenmis tartismanin bir pargasi olarak d6grenciler, 6zellikle 6nyarg: ve kalip yarg:
kavramlar etrafinda tartismaya davet edilir.

Tablo 6'ya gore, Ogretim programinin tigilincli temasinda ii¢ ana kazanimin oldugu; bu
kazanimlardan ilkinin “sinif ve okul yasamina katilmak”, ikincisinin “kamu yarar: duygusunu gelistirmek”,
sonuncusunun ise “‘elestirel diisiinme becerisi olusturmak’ oldugu goriilmektedir. Bu kazanimlara iliskin
alt kazanimlar incelendiginde, “simif ve okul yasamina katilmak”, kazanimina yonelik iki alt kazanimin
yer aldig1 goriilmektedir. Bu alt kazanimlarla 6grencilerin ortak bir amag etrafinda isbirligi yapmalar:
ile etkinlikler, projeler ve cesitli organlar araciligiyla okul hayatina dahil olmalar1 amaglanmaktadir.
Tkinci kazanim olan “kamu yarart duygusunu gelistirmek”, kazanimina yonelik kisisel yarar ile kamu
yarari arasinda ayrim yapmak alt kazanimimin oldugu goriilmektedir. Ugiincii kazanim olan ““elegtirel
diisiinme becerisi olusturmak’ kazanimina yonelik ise {i¢ alt kazamim vardir. Bu alt kazanimlarla
ogrencilerin bilgi edinme yollarin1 6grenmeleri, bir tartismaya veya diyaloga katilmalari, bagkalarinin
oniinde konugmalari, bagkalarin1 dinlemeleri ve bagkalarinin bakis acisini kabul etmeleri ile elestirel

diisiinme ile ayirt etme becerilerini gelistirmeleri amaglanir.

Vatandashk ve Egitimi Dersi Ogretim Programinin 2. Evresinin {iclincii temasindaki kazanimlar
dogrultusunda ele alinacak egitim durumlar1 ve konularina da yer verildigi goriilmektedir. Buna gore;
“stmif ve okul yasamina katilmak”, kazaniminin ortak ¢alismaya dayali bir proje ve 6grenci konseyinin rolii
ve isleyisi konular ile 6gretilmesi onerilmektedir. “Kamu yarar: duygusunu gelistirmek” kazaniminin
ogrencilere kazandirilabilmesi igin smifta ve okulda ortak fayda kavrami ve siirdiiriilebilir kalkinma
konular1 6nerilmektedir. ““Elestirel diisiinme becerisi olusturmak’’ kazanimin kazandirilmasina yonelik ise,
cesitli ortamlardaki bilgilerin gozlemlenmesi okunmasi, tanimlanmasi, bazi basit tartisma yapilar:
(baglaglar ve sozciik yapisi), grup tartismasinin kurallari (dinleme, digerinin bakis agisina saygi duyma,

anlasmaya varma) ile 6nyargilar ve kalip yargilari iceren egitim durumlari ve konulari 6nerilmektedir.
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Tartisma, Sonug ve Oneriler

Bu arastirmada Fransa ilkokul 1., 2. ve 3. simif Vatandaglik ve Ahlak Egitimi dersi 6gretim programinin
degerler ve beceriler acisindan degerlendirilmesi amaglanmistir. Bu amag¢ kapsaminda, Fransa’daki
ilkokullarda okutulmakta olan Vatandashk ve Ahlak Egitimi dersinin 6gretim programinin genel
yapisi, amaglar, uygulama bicimi ve yontemleri, beceriler, icerik ve egitim durumlar1 baglaminda nasil

ele alindig; tespit edilmeye calisilmistir.

Ogretim programinin genel yapisina iligkin sonuglar gercevesinde, Fransa’da Vatandaglik ve Ahlak
Egitimi dersinin ilkokul 1. smuftan lise son smifa kadar zorunlu olarak okutuldugu goriilmektedir.
Fransiz egitim sisteminde vatandaslik egitiminin, egitimin politik islevi ile baglantili olarak ilkokuldan
liseye kadar uzanan sistematik bir siireci ifade ettigi ve ayn1 zamanda vatandaslik egitimi derslerinin
cok Otesine gectigi ifade edilmektedir. Simon’a (2018) gore, 6grencilerin okul siirecinde edindikleri
vatandaslik deneyimleri okulun politik sosyalizasyonu agisindan 6nemli goriilmektedir. Bundan dolay1
bu siiregte 6grenciler, okulun beklentileri ve kendi gorevleri arasinda baglanti kurmay1 6grenerek,
gelecegin vatandaslar1 olarak devletle kuracaklari iligskiyi onceden sekillendirmektedirler. Bu nedenle
Fransiz egitim sisteminde, vatandashik egitiminin, okul hayati boyunca devam eden ve tiim
ogretmenlerin katkida bulunmasinin beklendigi c¢apraz bir gorev olarak kabul edildigi

distuntilmektedir.

Fransa’da okutulan Vatandaslik ve Ahlak Egitimi dersi 6gretim programinin genel yapisina
bakildiginda, oncelikle vatandaslik egitiminin Fransiz hiikiimetinin 6ncelikleri arasina yerlestirdigi bir
disiplin oldugu goriilmektedir. Nitekim, 6gretim programinda okulun misyonu, bilgi aktariminin yamn
sira Cumhuriyetin degerlerini grencilerle paylasmak olarak vurgulanmistir. Ogretim programinda ilk
olarak amaglar, ardindan dgretim programinin uygulama bicimi ve yontemlerine iligskin bilgilere ve
becerilere yer verilmistir. Ogretim programinin igerik boliimiiniin ise ilkokul 1. Siuftan ortaokulun
sonuna kadar okutulmak {izere 3 evre halinde verildigi goriilmiistiir. Ogretim programinda yer alan
amaglar, uygulama bi¢imi ve yontemleri ile beceriler ilkokul ve ortaokul kademelerinin tamamu igin

ortak olarak verilmistir.

Ogretim Programinin “bagkalarna saygi gostermek, Cumhuriyetin degerlerini kazanmak ve
paylasmak ile bir vatandaslik kiiltiirii insa etmek’” olmak {izere ana temalarla ve birbirleriyle iligkili 3
ana amacinin oldugu goriilmektedir. Bu amaglarla, 6grencilerin vatandaslik ahlakinin cumhuriyetin ve
demokrasinin ilke ve degerlerini 6ziimseyen, baskalarina saygili olan, hak ve sorumluluklarin bilen,
isbirligi ve dayanigsma ruhuna sahip, farkliliklara ve farkli diisiincelere sayg1 gosteren bireyler olarak
yetismeleri gerektigi vurgulanmaktadir. Amaclarda, 6grencilerin Fransa Cumhuriyeti'nin dort temel
ilkesi olan oOzgiirliik, esitlik, kardeslik ve laiklik ilkelerini Oziimsemelerinin gerekliligi {izerinde
durulmustur. Bunun yamn sira, programin amaglarindan biri olan vatandaslik kiiltiirii insa etmenin,
duyarlilik, hak ve kurallar, yargilama (muhakeme) ve yiikiimliiliikk seklinde dort ana beceriye
odaklandig1 goriilmektedir. Pithon (2017) ve Kim (2020) tarafindan yapilan arastirmalarda, Fransa
vatandaslik egitimi 6gretim programinin cumhuriyetin ve demokrasinin ilke ve degerlerini 6ziimsemis,
baskalarina saygili, birlikte yasama becerisi kazanmuis, elestirel diisiince becerisine sahip, yasalara ve
kurallara saygili bireylerin yetistirilmesini amagladigina iliskin bulgular bu arastirmanin sonucunu
destekler niteliktedir.

Ogretim programinda egitim durumlarma ve degerlendirmeye iligkin bilgilere yer verilmedigi
goriilmiistiir. Kara (2022), Fransa’daki ortaokullarda vatandaslik egitimini inceledigi arastirmasinda

benzer bulgulara ulasmistir. Ayni1 zamanda Menard (2019) da arastirmasinda, vatandaslik ve ahlak
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egitimi Ogretim programinin genel yapisina iliskin benzer sonuglara ulasmistir. Bunun yani sira
programda, uygulama siirecindeki her tiirlii ara¢-gere¢ ve yontem seciminin pedagojik sorumlulugu
Ogretmenlere yiiklenmistir. Grandner’mn (2021) arastirmasindaki, 6gretmenlerin vatandaslik egitimi
derslerini genellikle sinifin durumuna gore planladiklari, 6gretim programini daha ¢ok bir kilavuz
olarak gordiikleri ve uygulama-izleme konusunda daha ¢ok 6zerk olduklar1 bulgular1 bu bulguyu
destekler niteliktedir. Cok kiiltiirlii bir yapiya sahip olan Fransa’da okul basarisi acisindan boélgeler
arasinda biiyiik farkliliklar oldugu disiiniildiigiinde, 6gretim programinin 6gretmenlere esneklik

tanimasinin yararh olabilecegi diistiniilebilir.

Vatandaghk ve Ahlak Egitimi dersinin kazanimlarmin g¢ogunun soyut oldugu goz Oniine
alindiginda, programda degerlendirme boyutuna yer verilmemesinin 6gretmenlere degerlendirmede
esneklik saglamasi agisindan faydali olacag: diisiiniilmektedir. Nitekim Kara'nin (2022) arastirmasinda,
vatandaslik egitimiyle ilgili degerlendirmenin ¢ogunlukla siire¢ odakli degerlendirmeye dayanan simnif
ici performans, 6devler, lise bitirme sinavi (BAC) ve ulusal ortaokul bitirme diplomasi (Brevet) seklinde
yapildigt sonucuna ulasmistir. Yapilan goriismelerde Vatandaslik ve Ahlak Egitimi dersi
kazanimlarinin degerlendirilmesinde yazili sinavlar yerine daha ¢ok davranis sergileme ve bu

davranuslarin 6gretmenler tarafindan gozlemlenmesinin daha yararh olacagi sonucuna ulasilmistir.

Vatandashik ve Ahlak Egitimi dersi 6gretim programinda igerigin evrelere gore diizenlendigi, her
evrenin ti¢ simnif seviyesini kapsadig1 ve her evrede ii¢ temanin yer aldig1 goriilmiistiir. Bu arastirma
kapsaminda incelenen ilkokul 1., 2. ve 3. siuflar1 iceren 2. evrenin temalar1: Baskalarina saygi
gostermek, Cumhuriyet’in degerlerini kazanmak ve paylasmak, vatandashik kiiltiirii olusturmak olarak
adlandirilmigtir. Bu temalar dogrultusunda hazirlanan amaclara yer verilmis ve bu amagclarla ilgili
acgiklamalar sunulmustur. Sonrasinda evrenin amaglarina yonelik olarak hazirlanan hedef kazanim ve
davraruglar ile konulara yer verildigi belirlenmistir. Ogretim programinda yer alan hedef kazanim ve
davraniglarin: Kendini tanima ve ifade etme, farkliliklara saygi, empati, hak ve sorumluluk, iletisgim
kurma, baskasinin bakis agisin1 kabul etme, ortak yasam kurallarina uyma, Fransa Cumhuriyeti'nin
ilke, deger ve sembolleri, insan haklari, vatandaslik, cumhuriyetin yapisi, toplumsal yarar igin
sorumluluk alma, kamu yarari, dogru bilgiye ulasma ve elestirel diisiinme gibi kavramlar ekseninde
olusturuldugu sonucuna ulasilmistir. Bu hedef kazanim ve davranislarla 6grencilerin kendilerine
yonelik farkindalik olusturmalarinin nemsendigi sdylenebilir. Bunun yani sira kendini tanima ve ifade
etme becerilerinin gelistirilmesi yoluyla, kendini ifade edebilen vatandaslarin yetistirilmek istendigini
soylemek miimkiindiir. Poirier (2017) arastirmasinda, Ogretim programimin uygulama bicimi ve
yontemler boliimiinde 6grencilerin kendilerini ifade etme becerilerini destekleyen tartisma gibi 6gretim
yontem ve tekniklerine siklikla vurgu yapildigimi ifade etmistir. Hedef kazamimlarin ¢ogunlukla
toplumsal diizenin korunmasina, cumhuriyetin ilke ve degerlerinin benimsenmesine ve demokratik bir
toplum yapisinin olusturulmasina yonelik oldugu anlasilmaktadir. Bu hedef kazanimlar yoluyla
ogrencilerin adalet, firsat esitligi, demokratik katilim ve bu anlamda toplumu iyilestirmenin yollarmni
arama konularinda tartismalar yoluyla yerlesik toplumsal diizen hakkinda elestirel diisiinme

gelistirmeye tesvik edildikleri sdylenebilir.

Bu calismada Vatandaslik ve Ahlak Egitimi dersi 6gretim programinin temel yapisini olusturan
O0grenme alanlari ile kazanimlarin iligkili oldugu deger ve beceriler ortaya konulmaya calisilmistir. Bu
baglamda Vatandaghk ve Ahlak Egitimi dersi 6gretim programinda yer alan temel degerler 6zgiirliik,
esitlik, kardeslik, laiklik, dayanisma, adalet ruhu, sayg: ve her tiirlii ayrimciligin reddidir. Temalardaki
hedef kazanimlarn iligkili oldugu degerler incelendiginde, “Baskalarina Saygi Gostermek” temasindaki

kazarnumlarmin farkliliklara saygi, farkly diisiincelere saygi, sorumluluk, saygi, duyarlilik, sabir, hosgorii,
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yardimseverlik, adalet, sevgi, baris ve bilimsellik degerlerinin kazandirilmasma yonelik olduklar:
gortilmektedir. “Cumhuriyetin Degerlerini Kazanmak ve Paylasmak” temasindaki kazanimlar,
sorumluluk, saygi, duyarlilik, sabir, adalet, laiklik, 0zgiirliik, esitlik, kardeslik, vatanseverlik ve insan haklar:
degerleri ile iliskilendirilmistir. “Vatandashk kiiltiiri olusturmak” temasindaki kazanimlar ise
sorumluluk, ¢caliskanlik, diiriistliik, yetkinlik, dayanmisma, yardimseverlik, bilimsellik, farkli diisiincelere sayg,
duyarlhilik, sabir, adalet, kardeslik ve vatanseverlik degerleri ile iliskilendirilmislerdir. Her ii¢ temadaki
kazanimlarda; saygi, sorumluluk, duyarlilik, sabir, adalet degerlerinin ortak oldugu sdylenebilir.
Ogretim programinda arkadaslik, dostluk, aile birligine énem verme degerlerine iliskin kazanimlara
rastlanmamuistir. Bununla birlikte programda “duyarlilik” degerine oldukca kapsamli bir sekilde yer
verildigi goriilmiistiir. Bunun yani sira vatanseverlik, insan haklari, 6zgiirliik, esitlik, kardeslik ve
laiklik degerlerinin kazandirilmasina 6nem verildigini de soylemek miimkiindiir. Baska bir deyisle,
Ogretim programinda yer alan kazanimlar genellikle birlikte yasama kurallari, toplumsal diizenin
saglanmasi ile cumhuriyetin ilke ve degerlerinin korunmasma yonelik olarak olusturulmustur. Bu
baglamda 6gretim programinda, ulusal degerleri destekleme ve kazandirmaya, demokratik ve adil bir
toplum olusturmaya ve vatandashk fikrini canlandirmaya yonelik degerlere o6nem verdigi

goriilmektedir.

Vatandaslik ve Ahlak Egitimi dersi 6gretim programinda 6’s1 duyarlilik kiiltiiriine, 4'{i hak ve kural
kiiltiirtine, 5'i yargilama (muhakeme) kiiltiiriine ve 5’ide baglilik kiiltiiriine yonelik olan toplamda 20
beceriye yer verildigi goriilmektedir. Programda yer alan becerilerin genellikle bireyin kendini
tanimasina, ifade etmesine, baskalarina saygi gostermesine, ortak yasam igerisinde sorumluluk
almasina, elestirel diisiinceye sahip bir birey olarak dogru bilgiye ulasmasina, is birligi yapmasina,
Fransa Cumbhuriyeti'nin ve demokrasinin deger ve ilkelerini benimsemesine yonelik oldugu
goriilmektedir. Temalardaki hedef kazanimlar incelendiginde; ortak kurallara uyma, iletisim kurma,
empati, etkin dinleme, elestirel diisiinme, is birli§i yapma, kendini tamima, arastirma, dili etkili
kullanma, kanunlara uyma, kurallara uyma, dijital okuryazarlik, politik okuryazarhk, yenilikgi
diisiinme ile kalip yargi ve 6n yargiy: fark etme becerilerini gelistirmeye yonelik kazanimlara yer
verildigi goriilmiistiir.

Fransa’da vatandaglik egitimi, her kdkenden ¢ocugu "iyi vatandas" olarak Cumhuriyet'e entegre
etmek amaciyla tasarlanmistir. Ancak kabul edilmelidir ki hem "iyi" hem de "vatandas" tanumlari
oldukca degiskendir. Burada c¢ok kiiltiirlii bir yapiya sahip olan Fransiz Cumhuriyeti'ndeki
vatandashgin nasil tanimlandig: ve vatandaslik icin kritik olarak hangi degerlerin tesvik edildigi 6nem
arz etmektedir. Bu baglamda 6gretim programinda Fransiz vatandasligini kiiltiirel olarak Fransizlarla
smirlayan bir kiiltiirel bilesenden bahsedilmedigi ve kiiltiirel farkindalik becerilerine yeterince yer
verilmedigi goriilmektedir. Oysaki kiiltiirel gesitliligin bir zenginlik olarak goriilmesi ve ayn1 toplum
icerisindeki farkl kiiltiirel 6gelerin tanitilarak gelistirilmesinin, aymn toplum igerisinde yasayan azinlik
gruplarinin, icinde yasadiklari topluma entegre olmasimu kolaylagtirmasi agisindan 6nemli oldugu
sOylenebilir. Starkey’e gore (2010) Fransa'daki vatandaslik egitimi dersi 6gretim programi, irkeilik
karsitligina, insan haklarina ve adaletsizlige karsi sivil eyleme baghligi vurgulamakta, buna karsin
ayrim gozetmeksizin bireysel esitlige bagli olan Fransiz Cumhuriyeti'ndeki teorik temele, kiiltiire veya
etnisiteye dayali sosyal gruplarin varligimnin taninmasini reddetmektedir. Starkey (2010) farkliliga
yonelik bu eksikligin, okullar aracihgiyla entegrasyonu tesvik etmeyi amaglayan bir sosyal proje olarak
vatandaslik egitimini de baltalama egiliminde oldugunu belirtmistir. Fransa'da ulusal egitimin
temelinde, tek bir program yoluyla ortak bir kiiltiir olusturmak yer almaktadir. Bu egitim sistemi

Fransiz Cumhuriyeti igindeki tiim vatandaslarin esit oldugu onciiliinden yola ¢ikmakta ancak farklilig:
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tanimamaktadir. Bagka bir deyisle, Fransa’nin vatandashk egitimi, toplum i¢indeki biitiin azinliklarla
birlikte ortak bir toplum ve ulusal kimlik yaratmaktan ¢ok, bireyleri 6nceden belirlenmis, mevcut bir
cumhuriyet¢i gerceveye entegre etmeyi amaglamaktadir. Sonug itibariyle, okullar bireylerin politik
sosyalizasyonunun saglandig1 ve vatandas olarak temel haklarmin kavratildig: yerlerdir. Okulun bu
rolii goz oniine alindiginda, Vatandashk ve Ahlak Egitimi dersi 6gretim programinin iliskili degerler
ve beceriler agisindan ele alindig1 bu ¢alismada, belirli degerlerin ve becerilerin 6nceliklerinin farkl
oldugunu sdylemek miimkiindiir. Bu durumun, Fransa'nin kiiltiirel, sosyal, politik ve tarihi yapisinin

yaru sira, “vatandaghk” kavramina bakis agisiyla da ilgili olabilecegi diisiiniilmektedir.
Catisma Beyani ve Etik Bildirim

Arastirmacinin arastirma ile ilgili diger kisi ve kurumlarla yasanabilecek herhangi bir ¢ikar ¢atismasi
bulunmamaktadir. Bu calisma dokiiman analizi tiiriinde yiiriitiildiigiinden dolay: etik kurul karar1

gerekmemektedir.
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Destek ve Tesekkiir Beyani

Bu makale i¢in destek alman herhangi kurum, kurulus ya da kisi bulunmamaktadir.
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Introduction

Since the beginning of the twenty-first century, there has been a growing interest in the contested nature
of citizenship as an important topic on the educational agenda. In this context, the development of
citizenship and the role of education in this development are among topics of research and continue

to be the subject of lively social debate. In contemporary modern societies, the concept of citizenship
is primarily linked to the concept of democracy (Thayer-Bacon, 2008; Westheimer & Kahne, 2004). The
form and content of the concept of citizenship varies according to the extent to which individual citizens
are expected to adopt the norms of a democratic way of life. For example, Westheimer & Kahne (2004)
define three types of citizens distinguishing between individually responsible citizens, participatory
citizens and social justice citizens. According to them, an individually responsible citizen is a person
who acts responsibly in society, helps to those in need, works and pays taxes. A participatory citizen is
someone who is actively involved in community organisations, helps organise community efforts to
care for those in need and knows how government institutions work. A social justice citizen is someone
who critically evaluates social, political and economic structures, is aware of social movements,
identifies and addresses areas of injustice, and strives for fairness and equality of opportunity. Good
citizenship thus, refers to the concept of citizens' willingness to critically evaluate different perspectives,
to explore strategies for change, to think/act on issues of justice, equality/inequality and democratic
participation. In addition, the ability to be socially accepted and to act responsibly within a community

is also recognised as a characteristic of "good citizenship" (Westheimer, 2008).

In France, where remains citizenship at the forefront of current debates, it is widely acknowledged
that the most important step in expanding the scope of the concept of citizenship was the Declaration
of Human and Citizenship Rights published in 1789. This historic document represents a key milestone
in the evolution of citizenship. Because, with the Declaration of Human and Citizen Rights, the issue of
human rights has become an issue that concerns all members of the French society. After the 1789 French
Revolution, the concept of citizenship has been at the centre of debates and citizenship education has
traditionally been at the top of the political agenda. Nevertheless, the values of the republic that
emerged with the French Revolution became the common reference values for society in France and
were at the centre of the French education system (Osler & Starkey, 2009). With the introduction of
compulsory primary education in 1882, citizenship and moral education took precedence over reading,
writing and literature, becoming national priorities (CostaLascoux, 1998). When the change in the
historical process is examined, it becomes evident that citizenship education in France is related to the
egalitarian and democratic transformation of society as well as the French revolution. Nevertheless,
there have been significant changes in the application forms of this discipline according to educational
levels in different periods (Marchand, 1992). These periods can be categorised into four significant
turning points: The period from 1881 to 1960 signifies the emergence, establishment, and enhancement
of citizenship and moral education, along with the political aspect of this education enforced to foster
national and republican identity. The period between 1960 and 1985 covers the school expansion
movement and the realization of the difficulty of civic education and integrating a diverse youth into
society. In the period between 1985 and 2004, citizenship education was redesigned by taking into
account the democratic dimension of national identity and the re-questioning of the values of the
republic. After 2005, new programs were prepared that emphasized the individualization of courses
(Chauvigné, Etienne & Clavier, 2011).
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Looking at the recent history of citizenship education in France, it is seen that the 1960s marked a
change in the economic and social dimensions of citizenship education due to the significant social
changes that occurred over time. After the 1968 economic crisis, the citizenship education course, which
was included in the curriculum as an autonomous discipline, was removed from the curriculum. It
reemerged in the mid-1980s under the term citizenship education, a term introduced by Jean-Pierre
Cheveénement (Bergougnioux, 2006). Recently, the majority has viewed immigration as a "problem,"
which, along with discussions surrounding the integration of Islam into French society (Simon, 2013;
Tiberj, 2014), has reopened debates on the significance of citizenship and the school's role in providing
citizenship education. Finally, after the terrorist attacks on Charlie Hebdo in 2015, curricula and official
guidelines for citizenship education have been revised. The main reason for the need for continuous
updating of citizenship education and its re-inclusion in curricula as a separate discipline is the
changing social structure in France with immigration policies and the realisation of the difficulty of

integrating migrant workers, especially from Algeria (Gruson, 2008).

France has been receiving a considerable influx of immigrants in recent times, making it one of the
top destination countries. This migration-induced diversity has led to debates and conflicts surrounding
the acknowledgement of the national identity and diversity. This is emphasized by Simon (2005).
Republican values play a significant role in the French integration model. The French citizenship model
is based on assimilation, which means integrating by adopting cultural characteristics of one's country
(Entzinger, 1994). The French national unity still emphasizes sharing a common language, national
history and values. But, the presence of different nationalities in France challenges this unity objective.
The school has historically played a pivotal role in shaping and strengthening the nation by imparting
shared values and culture (Schnapper, 2001). Nevertheless, the French republican school is associated
with promoting national unity (Barrere & Martuccelli 1998). In this context, in a country like France,
where uniform citizenship is advocated, citizenship is seen as closely linked to the consolidation of
national sentiments by responding to the need for economic development through a proactive policy of
cultural integration through the transmission of a national language and a set of patriotic values (Barrere
& Martuccelli 1998). In citizenship education, which even today is strongly linked to history and
geography (Bergougnioux, 2006), France aims to be a "single and indivisible" country, as recognised in
the first article of the 1958 Constitution (Roeck, 2011). The role attributed to the school is seen as
important in achieving this goal. In other words, the school, which is responsible for the construction of
national identity, is an institution that facilitates children's integration into the society they live in and
supports their citizenship development. Therefore, how a country educates its children is seen as a
reflection of its collective principles and ideals. In this context, it is possible to state the aim of citizenship
education in France, as stated in its constitution, as helping to integrate a common society of diverse
communities into a single national French culture defined as the Republic and based on the principles

of liberty, equality, fraternity (liberté, egalité, fraternité) and human rights.

It is seen that France's approach to citizenship education is shaped around its values, principles and
norms. Therefore, the expectations of each society from education differ and the citizen profiles of
countries change in parallel with their expectations from the concept of citizenship. Today, migrations
between countries are increasing due to war, hunger, epidemic, drought and similar reasons, and many
of the countries in the world face global problems with globalisation. In this context, it is important for
countries to constantly update their education systems in order to raise "good citizens". Because through
a strong citizenship education, it will be possible to raise individuals as individuals who are aware of

their rights and responsibilities towards themselves, the society they live in, all humanity and nature
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(Russel, 1976). To gain a firm grasp of citizenship, it is crucial to scrutinise the present state of citizenship

education across various nations.

Upon analysis of the existing literature, it is seen that there are a limited number of studies dealing
with citizenship education in France with different variables. One such study by Kara (2022), examined
citizenship education in secondary schools in France. In another study, Bektas and Zabun (2019)
compared the types of values in the outcomes of the French Citizenship and Moral Education
Programme and the Turkish Human Rights, Citizenship and Democracy Curriculum in terms of
content. Kafadar, Oztiirk, and Katilmig (2018) compared the curricula of social studies and equivalent
courses (citizenship and moral education) taught in the USA, Turkey and France in terms of values
teaching. It is seen that these studies generally examine citizenship and moral education in secondary
school and above. There is no literature researching the curriculum of a citizenship and moral education
course for primary schools in terms of related values and skills. Nevertheless, France is an important
country in the development and spread of concepts such as citizenship, democracy, republic,
nationalism, human rights and secularism. In this context, it is thought that examining the current
situation of the Citizenship and Moral Education curriculum at the primary school level in France in the
context of related values and skills will contribute to the development of citizenship education in

Turkey.

Aim of the Research

The aim of this study is to make a general evaluation of the curriculum of the Citizenship and Moral
Education course taught in France and to reveal the weight of the subjects in the learning areas in the
curriculum of the 1st, 2nd and 3rd grade Citizenship and Moral Education course in primary school and
the values and skills related to these subjects.

For this purpose, answers to the following questions were sought in the research:
1. What is the general structure of the Citizenship and Moral Education curriculum in France?

2. What are the learning areas in the curriculum of the 1st, 2nd and 3rd Citizenship and Moral
Education course taught in France and which values and skills are related to these learning areas?

Method

In this study, qualitative research method was utilised. Qualitative research method, which is used to
investigate issues that are difficult to explain with traditional research methods, has a structure that is
process-oriented structure and adaptable (Biiyiikoztiirk, Kili¢ Cakmak, Akgiin, Karadeniz & Demirel,
2016). In the study, document analysis was used because the French Primary School 1st, 2nd and 3rd
Grade Citizenship and Moral Education course curriculum will be analysed. Document analysis
"involves the analysis of written materials containing information about the phenomenon or

phenomena targeted to be investigated” (Yildirim & Simsek, 2011).
Data Source and Collection

In France, the Citizenship and Moral Education curriculum is taught as a separate course from primary
school to the end of secondary school in 3 phases as Phase 2 (1st, 2nd, and 3rd grade), Phase 3 (4th, 5th,
and 6th grade), and Phase 4 (7th, 8th, and 9th grade). Within the scope of this research, the curriculum
of Citizenship and Moral Education (L'Enseignement Moral et Civique), which was updated on

26.07.2018 and started to be implemented in France as of the 2018-2019 academic year, was used as a
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data source. In this direction, programme guidelines and official documents were obtained from the
official websites of the French Ministry of National Education and their currency was checked. In this
research, the Primary School 1st, 2nd and 3rd Grade Citizenship and Moral Education course
curriculum, which corresponds to the 2nd phase, was translated from French to Turkish and this
translation was checked by two language experts. In this study, since it was aimed to examine the
citizenship and moral education taught in primary schools in France, all of the common aims,
implementation style and methods and skills in the curriculum were examined. However, in the content
part of the curriculum, the 2nd phase, which is taught in the 1st, 2nd and 3rd grades of primary school

and which corresponds to the section for primary school, was examined.
Data Analysis

Content analysis was used to analyse the data collected within the scope of the research. Content
analysis is a technique used to analyse data in a certain systematic framework and to reach repeatable
results, and is preferred in the analysis of text, picture, audio or video content (Biiyiikoztiirk, et al.,
2016). Within the scope of content analysis in the study, the stages of coding the data, creating themes,
organising and defining the data according to the codes and themes, and interpreting the findings were
included. The values in the curriculum were classified based on the achievements and the types of

values in the curriculum.
Ethical Declaration

In this study, all rules specified in the "Directive on Scientific Research and Publication Ethics of Higher
Education Institutions" were followed. None of the actions specified under the second section of the
Directive, "Actions Contrary to Scientific Research and Publication Ethics", have been carried out. In
this study, which was conducted as a document analysis, no ethics committee approval document was

required.

Findings

In this part of the study, the findings obtained within the framework of the research questions are

presented below.

Findings Related to the General Structure of the French Citizenship and Moral Education

Curriculum

The curriculum of the Citizenship and Moral Education course taught in France consists of four parts:
objectives, implementation style and methods, skills and content. When the general structure of the
curriculum is examined, it is seen that the curriculum was last updated in 2018 and there is no
information about the vision of the curriculum and by whom it was prepared. However, the curriculum

was prepared in three phases to cover all grade levels of primary and secondary school.

The curriculum's primary and secondary school objectives are generally consistent. The French
education system's Citizenship and Moral Education course aims to foster student adoption of
fundamental Republic and democratic values, such as equality, fraternity, freedom, the spirit of justice,
and secularism. These values stem from the 1789 Declaration of Human and Citizenship Rights and the
1946 Constitution's preamble. Simultaneously, it is noted that the objective is to obtain a critical mind
through citizenship and moral culture, aiding students in becoming gradually conscious of their

responsibilities in their personal and societal lives, rather than being subjected to dogmas or behavioural
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models. The table below summarises the objectives of moral and citizenship education in line with these

aspirations.

Table 1. General objectives of the curriculum

Respect for Others
v Being aware of human integrity v" Developing fraternal relations
v" Respecting the freedoms of others v Respect  philosophical  and
v Seeing everyone as equal religious beliefs
Gaining and sharing the values of the Republic
v Freedom v" Brotherhood
v Equality v Secularism
Building a culture of citizenship
v Developing a sense of belonging to the v' Preparing for civic duty
community v' Being sensitive to society
v' Increasing judicial capacity v Complying with Rights and Rules
v' Developing the ability to live v' Taking collective action
independently v Taking responsibility and
v Developing the ability to participate in initiative

common life

When Table 1 is analyzed, it is seen that Citizenship and Moral Education has three closely
interlinked aims: to respect others; to acquire and share the values of the Republic; and to build a civic
culture. Under the purpose of respecting others, it is stated that Citizenship and Moral Education is
based on the adoption by students of principles that guarantee respect for others and an awareness of
the integrity of the human person. The goal is to uphold individual freedoms and respect people's
philosophical and religious beliefs, treating them as equals and cultivating fraternal relations with each
other. With the objective of acquiring and disseminating the Republic's principles, it is affirmed that its;
Citizenship and Ethics Education aims to convey these principles and values that are necessary for
common life in a democratic society and that nurture the Republic. Under the aim of building a civic
culture, it aims to help the school/student develop a sense of belonging to the society on the basis of
common knowledge, skills and culture, and at the same time gain the capacity to judge for themselves.
In doing so, it is also stated that it contributes to the development of the student's ability to live
independently in the concrete situations of school life, to actively participate in the development of
common life and to prepare for the task of citizenship as a citizenship. At the same time, it is seen that
it aims to create a culture of sensitivity towards oneself and others, respect for the rules of common life
and understanding the meaning of these rules, taking collective action, taking responsibility and

initiative.
Findings on the Structure of the Learning Areas and the Values and Skills in the 1st, 2nd,
and 3rd Grade Citizenship and Moral Education Course Curriculum in France

The content of the curriculum includes values, knowledge (literary, scientific, historical, legal, etc.) and
practices. It is stated that Citizenship and Ethics Education focuses on the analysis of concrete situations
as much as possible, and that regular and reasoned discussions have an important place in enabling
students to understand and experience the values of a democratic society. It is emphasized that this
education is particularly suited to work that encourages students to cooperate and act together in an
environment of mutual exchange of ideas and discussion. In this program, the pedagogical

responsibility for the selection of all kinds of tools and methods in the implementation process is placed
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on the teacher. The core values in the Citizenship and Moral Education curriculum are freedom,
equality, fraternity, secularism, solidarity, spirit of justice, respect and rejection of all forms of
discrimination, which are closely linked to the principles and values of republican and democratic
citizenship. The program emphasizes that developing citizenship and moral dispositions is linked to

developing the tendencies to reason, to consider the point of view of others and to act accordingly.

The skills in the Citizenship and Moral Education curriculum, which is implemented from primary
school onwards, are given in the table below under four interrelated headings: sensitivity, rights and

rules, judgment and obligation.

Table 2. Skills aimed to be acquired in the curriculum

Culture of
Responsiveness

Culture of Rights and
Rules

Judgment
(Discernment)

Engagement

-Identify and express
their feelings and
thoughts by organizing
them

- Ability to show respect
and empathy

- Expressing their own
opinions and respecting
the opinions of others

- Respect for general
rules

- Understand the
reasons for obeying
rules and laws in a
democratic society
-Understanding the
principles and values of
the French Republic

- Discernment and
critical thinking

- Comparing one's own
judgments with those
of others in a
discussion

- Comprehensive
information

- Distinguishing the

-Being responsible for
one's own obligations
- Being responsible to
others

- Taking responsibility
at school

- Taking responsibility
for various aspects of
communal life and the

- Accepting differences and democratic individual interest from environment

- Ability to cooperate societies the public interest -Developing a sense of
-Feeling part of a - Understand the - Having a sense of citizenship
community relationship between public interest

rules and values

As seen in Table 2, the culture of sensitivity is recognized as a fundamental dimension of citizenship
and moral education. Accordingly, sensitivity education focuses on skills that involve better
recognizing, describing, expressing and discussing putting them into words and discussing them, and
better understanding the feelings of others. In a rights and rules culture, it aims to give an idea of the
rules within the classroom Liaor school. In this way, students can experience how common values are

embodied in common rules that people share in a democratic society.

The culture of judgement focuses on the idea that the formation of moral judgement should make it
possible to understand and discuss the moral choices that everyone faces in life. This moral judgment
is said to be the result of education and training that emphasizes an understanding of others'
perspectives and various forms of moral reasoning. In the culture of obligation, on the other hand,
citizenship education cannot be imagined without taking into account practices in the school
environment and more generally in community life. Accordingly, the school should allow students to
be actors of their own choices and participate in the social life of the class and organization of which
they are members. The spirit of cooperation should be encouraged and responsibility towards others
should be tested by reality.

The curriculum's content section comprises themes and topics, alongside main subject outcomes,
sub-acquisitions within the main outcomes' scope, and corresponding educational situations. The
curriculum content spans the entire primary school's 1st, 2nd, and 3rd grades, corresponding to the 2nd

phase. The program's content includes three themes, as outlined in Table 3.
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Table 3. Themes in the curriculum

S. Kiling

Themes
Respect for Others 1. Respect for Others

Identifying and sharing feelings and thoughts
Gaining and sharing the 1. Respect the rules of common life

values of the Republic

Recognize the values, principles and symbols of the
French Republic

3. Accessing initial knowledge of the frameworks of a
democratic society
Creating a culture of 1. Participating in classroom and school life
citizenship . Developing a sense of the common good
3. Building critical thinking skills

As seen in Table 3, there are three themes and eight sub-themes related to these themes in the

curriculum of Citizenship and Moral Education course in phase 2. These themes include topics such as

respecting others, recognizing the feelings and thoughts of others, respecting the rules of collective life,

recognizing the values, principles and symbols of the French Republic, participating in school and

classroom life, developing a sense of the common good and developing critical thinking skills.

Findings Related to the Theme of Respecting Others

The first theme of Phase 2 of the Citizenship and Moral Education curriculum is "Respect for Others".

Table 4 shows the target outcomes and behaviors for this theme and explanations for the outcomes.

Table 4. Findings related to the theme of respecting others

Main Outcomes and Sub Outcomes

Education Status

Respect for Others.

-Respect for adults and peers

> Recognize and respect differences -Respect for differences
between individuals. -Awareness of diversity of beliefs
> Respects the obligation given to - Attacks on the person of others (racism,
themselves and others. sexism, anti-Semitism, xenophobia,
> Adopts responsible behavior towards disability, homophobia, harassment, etc.)
themselves and others. -Moral obligation
> Adapt their dress, language and -Maintenance ofindividual and communal
attitudes to the school context; express property
themselves through oral communication, -Respect for one's own and others' safety
respecting the rules of discussion and the -Helping others
status of the interlocutor. -Polite language
> Can show respect, listen and empathize. -Perspective formation and recognizing
> Accepts the point of view of others. the other's point of view in a discussion

Identifying and sharing feelings and thoughts

>

>

Define and express their feelings and
thoughts by organizing them.

Knows the vocabulary related to feelings
and thoughts addressed in the teaching
process.

environment

-Experience with the diversity of
expressions of emotions and thoughts in
teaching situations

-Knowing and recognizing basic emotions
(fear, anger, sadness, joy, etc.)

Related Values: * Respect for Differences * Respect for Different Ideas * Responsibility *
Respect * Sensitivity * Patience * Tolerance * Benevolence * Justice * Love * Peace * Scientificity
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Related Skills: *Communication Skills *Communication Skills *Empathy Skills *Effective
Listening Skills *Critical Thinking Skills *Collaboration Skills *Self-Recognition Skills
*Research Skills *Effective Use of Language Skills

Remarks: During this phase, students are expected to respect adults and peers, being
especially sensitive to any attack on the personality of others. Students should adapt their
dress, language and behavior to the school context. They should respect individual and
common property in the classroom and school. Students are expected to recognize the concept

of goodness in general and to behave responsibly towards themselves, others and their
immediate and distant environment.

According to Table 4, it is seen that there are two learning outcomes in the first theme of the
curriculum; the first of these learning outcomes is “showing respect to others” and the second is
"identifying and sharing feelings and thoughts". In the Table, there are six sub-objectives for the
outcome of "showing respect to others". It can be said that these sub-objectives, all of which are related
to the affective learning domain, aim to raise students as individuals who accept and respect the
differences between individuals; respect the obligations given to themselves / others and adopt
responsible behaviors; adapt their clothes / language / attitudes according to the school context; express
themselves by respecting the rules of verbal communication and discussion and the status of the
interlocutor; respect others, listen to others / empathize with others and accept the point of view of
others. The second objective, "defining and sharing feelings and thoughts", has two sub-objectives. These
sub-objectives are for students to define and express their feelings/thoughts by organizing them and to

recognize the words related to feelings/thoughts discussed in the teaching process.

The content of the curriculum also includes educational situations and topics to be addressed in line
with the outcomes. In order for students to acquire the outcome “Respecting others”, topics such as
racism, sexism, anti-Semitism, xenophobia, homophobia, homophobia, disability and harassment are
included within the scope of respect for adults, peers, differences and diversity of beliefs and attacks on
the personalities of others. In addition, topics such as moral obligation, caring for individual and
common property, respecting one's own and others' safety, helping others, using polite language,
forming a point of view in discussion and recognizing the other's point of view are also suggested for
the first outcome. On the other hand, for the outcome “identifying and sharing feelings and thoughts”, it is
recommended to include topics and educational situations that will enable students to gain experience
in the diversity of expressions of feelings and thoughts and to recognize basic emotions such as fear,

anger, sadness and joy.

The first theme of Phase 2 of the Citizenship and Education Curriculum, "Respecting Others",
includes objectives designed to enable students to accept and respect the differences between
individuals, be aware of their responsibilities and obligations, comply with the rules of verbal

communication and discussion, understand the perspectives of others and empathize.
Findings Related to the Theme of Acquiring and Sharing the Values of the Republic

The second theme of Phase 2 of the Citizenship and Moral Education curriculum is "Acquiring and
sharing the values of the Republic". Table 5 shows the target outcomes and behaviors for this theme and

explanations for the outcomes.
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Table 5. Findings related to the theme of gaining and sharing the values of the Republic

Main Outcomes and Sub Outcomes

Education Status

Respect the rules of common life

> Accepting and applying the rules of
common life

> Understand that there is a grading of
sanctions and that sanctions are
educational

» Understand that rules of common life can
prohibit, enforce and at the same time
authorize.

Recognize the values, principles and symbols of
the French Republic

> Identify the symbols of the Republic

> To know the values and principles of the
French Republic

> Approaching secularism as freedom to
believe or not to believe

Accessing initial knowledge of the frameworks

of a democratic society

> To define human rights and citizenship
rights

> Beginning to understand the structure of
the Republic

Rules of life in the classroom and school
(regulations, by-laws on the use of digital
technology in school); penalties

-Introduction to the dictionary of rights and
rules (rules, regulations, laws)

-Child rights International Convention on the
Rights of the Child

-Introduction to the Roads Regulations in
conjunction with the initial road training
certificate

-Symbols of the French Republic: flag, national
anthem, monuments, national holidays

-The motto of the French Republic: Liberty,
Equality, Fraternity

-Values and principles: freedom, equality,
fraternity, secularism

-Equality between boys and girls

-French as the language of the Republic;
international influence
-Introduction to the differences between
believing and knowing

-Rights and duties: person, student, citizen
(beginning),

-1789 Declaration of the Rights of Man and
Citizen

-Voting rights and universal suffrage
-Equality of rights between men and women
-International Convention on the Rights of the

Child

-Municipality: mayor and municipal council
members

-President; Prime Minister; government
structure

Related Values: * Responsibility * Respect * Sensitivity * Patience * Justice * Secularism * Freedom
* Equality * Brotherhood * Patriotism * Human Rights

Related Skills: *Communication Skills *Effective Listening Skills *Critical Thinking Skills
*Collaboration Skills *Digital Literacy Skills *Political Literacy Skills *Communication Skills
*Effective Listening Skills *Critical Thinking Skills *Collaboration

Explanations: During Key Stage 2, students are encouraged to respect and apply the rules of
common life and are expected to know the internal school rules and sanctions. The knowledge of
rights and duties also applies to the digital use agreement. The aim is for students to have access to
a first knowledge of the dictionary of rights and rules. The introduction to the Highway Code starts
from the beginning of this phase. The values, principles and symbols of the French Republic are
taught throughout the phase: students should regularly address these concepts in order to access a
first knowledge of the frameworks of a democratic society based on children's rights, human rights
and citizenship. Therefore, by the end of the phase, students should have studied the International
Convention on the Rights of the Child and the Declaration of the Rights of Man and Citizen of 1789.

OJCES, 2023, 1(2), 131-165



The examination of French 159

According to Table 5, there are three learning outcomes in the second theme of the curriculum; the
first one is "respecting the rules of common life”, the second one is “recognizing the values, principles and
symbols of the French Republic”, and the last one is "accessing initial knowledge about the frameworks of a
democratic society”. In addition, there are three sub-objectives for the outcome of “respecting the rules of
common life”. With these sub-achievements, it aims to raise students as individuals who accept and apply
the rules of common life in society, who understand that there are sanctions at different levels according
to different behaviors and that sanctions are educational, who understand that the rules of common life
in society can prohibit, oblige and at the same time authorize. The second outcome, "Recognize the values,
principles and symbols of the French Republic”, has two sub-objectives. It is seen that these sub-objectives
are about recognizing the symbols of the Republic, knowing the values and principles of the French
Republic and the approach towards secularism. For the third outcome, "accessing initial knowledge about
the frameworks of a democratic society”, there are sub-objectives related to defining human rights and

citizenship rights and understanding the structure of the Republic.

In the content of the curriculum, it is seen that the educational situations and subjects to be addressed
in line with the outcomes are also included. Accordingly, among the topics suggested for students to
acquire the outcome “to respect the rules of common life” are the rules of life in the classroom and school,
punishments and bylaws regarding the use of digital technology in school; rules, regulations and laws
regarding general rights and rules; international convention on children's rights and introduction to
highway regulations. In order for students to acquire the outcome "Recognize the values, principles and
symbols of the French Republic”, the following topics are suggested: symbols of the French Republic such
as the flag, national anthem, monuments, national holidays; the motto of the French Republic; values
and principles; equality between boys and girls; French and international influence; and an introduction
to the differences between believing and knowing. For the acquisition of the learning outcome
" Accessing initial knowledge about the frameworks of a democratic society”; the rights and duties of a person,
student or citizen, the 1789 Declaration of the Rights of Man and Citizen, voting and universal suffrage,
equality of women and men in terms of rights, the International Convention on the Rights of the Child,
the municipality, the mayor and city council members, the President, the Prime Minister and the

structure of government are suggested.
Findings Related to the Theme of Creating a Culture of Citizenship

The third and final theme of Phase 2 of the Citizenship and Moral Education curriculum is "Creating a
culture of citizenship". Table 6 shows the target outcomes for this theme and explanations for the

outcomes.

Table 6. Findings related to the theme of creating a culture of citizenship

Main Outcomes and Sub Outcomes Education Status
Participating in classroom and school life -Realization of a joint project
» Cooperating for a common purpose.  -The role and functioning of the student council

> Involvement in school life through
actions, projects and bodies.

Developing a sense of the common good -The concept of common good in the classroom
» Distinguish between personal and and school
public interest. -Introduction to sustainable development
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Building critical thinking skills -Observing, reading, identifying pieces of
» Learning to acquire knowledge information in various media

» Participating in a discussion or -Knowledge of some simple discussion
dialogue: speaking in front of others, structures (conjunctions and word structure)
listening to others and accepting -Rules of group discussion (listening,
others' point of view respecting the other's point of view, reaching

> Develop discernment skills with agreement)
critical thinking. -Prejudices and stereotypes

Related Values: * Responsibility * Diligence * Honesty * Competence * Solidarity * Benevolence
* Scientificity * Respect for Different Ideas * Sensitivity * Patience * Justice * Brotherhood *
Patriotism

Related Skills: *Compliance with Common Rules *Research *Innovative Thinking
*Communication Skills *Effective Listening Skills *Critical Thinking Skills *Collaboration
*Empathy *Detection of Stereotypes and Prejudice

Description: During this stage, students' obligations in the classroom and school are based on
their cooperation to carry out a common project and their participation in school life, educational
activities and commemorative days. Students gradually learn to distinguish the public good
from the individual good in concrete situations. The development of students' discernment and
critical thinking skills is based on media and information literacy and organized debate. As part
of the organized discussion, students are invited to debate, especially around the concepts of
prejudice and stereotyping.

According to Table 6, there are three main outcomes in the third theme of the curriculum; the first of
these outcomes is “participating in classroom and school life”, the second is "developing a sense of public
interest”, and the last is “developing critical thinking skills”. When the sub-achievements related to these
outcomes are examined, it is seen that there are two sub-achievements for the outcome of "participating
in classroom and school life”. With these sub-objectives, it is aimed for students to cooperate around a
common goal and to be involved in school life through activities, projects and various bodies. The
second outcome, “fo develop a sense of public interest”, includes the sub-objective of distinguishing between
personal benefit and public interest. There are three sub-objectives for the third objective, "to develop
critical thinking skills”. With these sub-objectives, it is aimed for students to learn ways of obtaining
information, to participate in a discussion or dialogue, to speak in front of others, to listen to others, to

accept the point of view of others and to develop critical thinking and discernment skills.

It is seen that the educational situations and subjects to be addressed in line with the acquisitions in
the third theme of Phase 2 of the Citizenship and Education Curriculum have been encompassed.
Accordingly, it is suggested to teach the outcome of “participating in classroom and school life” through a
collaborative project and the role and functioning of the student council. The concept of common good
and sustainable development in the classroom and school are suggested for students to acquire the
outcome of “developing a sense of the common good”. In order to achieve the outcome “To develop critical
thinking skills”, educational situations and topics including observation, reading and description of
information in various media, some simple discussion structures (conjunctions and word structure),
rules of group discussion (listening, respecting the other's point of view, reaching an agreement) and

prejudices and stereotypes are suggested.
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Discussion, Conclusion and Recommendations

In this study, it is aimed to evaluate the curriculum of the 1st, 2nd and 3rd grade Citizenship and Moral
Education course in France in terms of values and skills. Within the scope of this purpose, it was tried
to determine how the curriculum of the Citizenship and Moral Education course taught in primary
schools in France is handled in terms of general structure, objectives, implementation style and

methods, skills, content and educational situations.

Within the framework of the results regarding the general structure of the curriculum, it is seen that
the Citizenship and Moral Education course in France is compulsory from the first grade of primary
school to the last grade of high school. It is stated that citizenship education in the French education
system refers to a systematic process extending from primary school to high school in connection with
the political function of education and at the same time goes far beyond citizenship education courses.
According to Simon (2018), the citizenship experiences of students during the school process are
considered important for the political socialization of the school. Therefore, in this process, students
learn to make connections between the expectations of the school and their own duties, thereby pre-
shaping their relationship with the state as future citizens. Hence, in the French education system,
citizenship education is considered to be a transversal task that continues throughout school life and to

which all teachers are expected to contribute.

Looking at the general structure of the curriculum of the Citizenship and Moral Education course
taught in France, it is seen that citizenship education is a discipline that the French government has
placed amonyg its priorities. As a matter of fact, the curriculum emphasizes the mission of the school as
sharing the values of the Republic with students in addition to transferring knowledge. The curriculum
first includes the objectives, followed by information on the implementation and methods of the
curriculum and skills. It was seen that the content part of the curriculum was given in 3 phases to be
taught from the 1st grade of primary school to the end of secondary school. The curriculum's goals, style
of implementation and methodology, and skill acquisition plan are applicable to all primary and

secondary school levels

It is seen that the curriculum has three main objectives related to the main themes and each other,
namely "respecting others, gaining and sharing the values of the Republic, and building a culture of
citizenship". These objectives emphasize that students should grow up as individuals who internalize
the principles and values of the republic and democracy, respect others, know their rights and
responsibilities, have the spirit of cooperation and solidarity, and respect differences and different
opinions. The objectives emphasize the need for students to internalize the four fundamental principles
of the French Republic: freedom, equality, fraternity and secularism. In addition, building a culture of
citizenship, one of the objectives of the program, focuses on four main skills: sensitivity, rights and rules,
judgment, and obligation. In the studies conducted by Pithon (2017) and Kim (2020), the findings that
the French citizenship education curriculum aims to raise individuals who have internalized the
principles and values of the republic and democracy, respect others, have gained the ability to live

together, have critical thinking skills, and respect laws and rules support the results of this study.

It was observed that the curriculum did not include information on educational situations and
evaluation. Kara (2022) reached similar findings in her study examining citizenship education in
secondary schools in France. Menard (2019) also reached similar conclusions about the general structure
of the citizenship and moral education curriculum. In addition, the program places the pedagogical

responsibility for the selection of all kinds of tools and methods in the implementation process on
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teachers. Grandner's (2021) findings that teachers generally plan citizenship education lessons
according to the situation in the classroom, see the curriculum more as a guide, and are more
autonomous in implementation and monitoring support this finding. Considering that there are large
differences between regions in terms of school achievement in France, which has a multicultural

structure, it may be useful for the curriculum to provide flexibility to teachers.

Considering that most of the outcomes of the Citizenship and Moral Education course are abstract,
it is thought that not including an assessment dimension in the curriculum would be beneficial in terms
of providing teachers with flexibility in assessment. As a matter of fact, Kara (2022) concluded in his
study that the assessment of citizenship education is mostly based on process-oriented assessment in
the form of classroom performance, homework, high school graduation exam (BAC) and national
secondary school graduation diploma (Brevet). In the interviews, it was concluded that instead of
written exams, more behaviors and observation of these behaviors by teachers would be more useful in

the assessment of Citizenship and Moral Education course outcomes.

In the Citizenship and Moral Education curriculum, it was seen that the content was organized
according to phases, each phase covered three grade levels and each phase had three themes. The
themes of the 2nd phase, which includes the 1st, 2nd and 3rd grades of primary school, examined within
the scope of this research: Respecting others, gaining and sharing the values of the Republic, and
creating a culture of citizenship. The objectives prepared in line with these themes were included and
explanations about these objectives were presented. Afterwards, it was determined that the target
acquisitions and behaviors and subjects prepared for the objectives of the universe were included.
Target achievements and behaviors in the curriculum: Self-recognition and expression, respect for
differences, empathy, rights and responsibilities, communication, accepting someone else's point of
view, following the rules of common life, principles, values and symbols of the French Republic, human
rights, citizenship, the structure of the republic, taking responsibility for social good, public interest,
accessing accurate information and critical thinking. It can be said that with these target achievements
and behaviors, it is important for students to create awareness about themselves. In addition, it is
possible to say that through the development of self-recognition and self-expression skills, it is desired
to raise citizens who can express themselves. In his research, Poirier (2017) stated that in the
implementation style and methods section of the curriculum, teaching methods and techniques such as
discussion that support students' self-expression skills are frequently emphasized. It is understood that
the target learning outcomes are mostly aimed at maintaining social order, adopting the principles and
values of the republic, and creating a democratic social structure. It can be said that through these target
outcomes, students are encouraged to develop critical thinking about the established social order
through discussions on justice, equality of opportunity, democratic participation and the search for

ways to improve society in this sense.

In this study, the learning areas that constitute the basic structure of the Citizenship and Moral
Education curriculum and the values and skills related to the outcomes were tried to be revealed. In this
context, the core values in the Citizenship and Moral Education curriculum are freedom, equality,
fraternity, secularism, solidarity, spirit of justice, respect and rejection of all forms of discrimination.
When the values related to the target learning outcomes in the themes are examined, it is seen that the
learning outcomes in the theme "Respecting Others" are aimed at gaining the values of respect for
differences, respect for different opinions, responsibility, respect, sensitivity, patience, tolerance, benevolence,
justice, love, peace and scientificity. The learning outcomes in the theme "Acquiring and Sharing the Values

of the Republic" are associated with the values of responsibility, respect, sensitivity, patience, justice,
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secularism, freedom, equality, brotherhood, patriotism and human rights. The learning outcomes in the theme
"Creating a culture of citizenship" are associated with the values of responsibility, diligence, honesty,
competence, solidarity, helpfulness, scientificity, respect for different opinions, senmsitivity, patience, justice,
fraternity and patriotism. It can be said that the values of respect, responsibility, sensitivity, patience and
justice are common in the achievements in all three themes. In the curriculum, there were no learning
outcomes related to the values of friendship, friendship, and giving importance to family unity.
However, it was seen that the value of "sensitivity" was included in the program in a very
comprehensive manner. In addition, it is possible to say that importance is given to the acquisition of
the values of patriotism, human rights, freedom, equality, fraternity and secularism. In other words, the
achievements in the curriculum are generally designed to protect the rules of living together, social
order and the principles and values of the republic. In this context, it is seen that the curriculum attaches
importance to values aimed at supporting and acquiring national values, creating a democratic and just

society and reviving the idea of citizenship.

In the curriculum of the Citizenship and Ethics Education course, a total of 20 skills are included, 6
of which are related to the culture of sensitivity, 4 to the culture of rights and rules, 5 to the culture of
judgment and 5 to the culture of commitment The programme focuses on enhancing individuals' self-
awareness, expression and communal responsibility. Additionally, it aims to equip individuals with
necessary skills such as critical thinking, information accuracy, cooperation, respect for others, and
inculcating the values of democracy and the French Republic. When the target learning outcomes in the
themes are examined, it is seen that there are learning outcomes aimed at developing the skills of
following common rules, communicating, empathy, effective listening, critical thinking, cooperation,
self-knowledge, research, using language effectively, obeying laws, obeying rules, digital literacy,

political literacy, innovative thinking and recognizing stereotypes and prejudices.

Citizenship education in France is designed to integrate children of all backgrounds into the Republic
as "good citizens". However, it must be acknowledged that definitions of both "good" and "citizen" are
highly variable. Here, it is important how citizenship is defined in the multicultural French Republic
and what values are promoted as critical for citizenship. In this context, it is seen that the curriculum
does not mention a cultural component that culturally limits French citizenship to the French and does
not give enough space to cultural awareness skills. However, it can be said that it is important to see
cultural diversity as a richness and to recognize and develop different cultural elements within the same
society in order to facilitate the integration of minority groups living in the same society into the society
in which they live. According to Starkey (2010), the French citizenship education curriculum
emphasizes a commitment to anti-racism, human rights and civil action against injustice, while rejecting
the recognition of the existence of social groups based on theoretical basis, culture or ethnicity in the
French Republic, which is committed to individual equality without discrimination. Starkey (2010)
notes that this lack of attention to diversity also tends to undermine citizenship education as a social
project that aims to promote integration through schools. In France, national education is based on
creating a common culture through a single program. This education system starts from the premise
that all citizens within the French Republic are equal but does not recognize difference. In other words,
French citizenship education aims to integrate individuals into a predetermined, existing republican
framework rather than to create a common community and national identity with all minorities within
society. As a result, schools are places where individuals are politically socialized and taught their basic
rights as citizens. Given this role of the school, it is possible to say that the priorities of certain values

and skills are different in this study, which examines the Citizenship and Moral Education curriculum
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in terms of associated values and skills. It is thought that this may be related to the cultural, social,

political and historical structure of France as well as its perspective on the concept of "citizenship".
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