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Giris
Okul oOncesi egitim, bireyin yasammin ilk yillarinda — erken c¢ocukluk yillarindaki egitimini
kapsamaktadir. Ailede baglayarak okullarda devam eden bu siiregte, bireylerin hayata miimkiin olan
en iyi baslangici yapabilmesinde okul 6ncesi egitimin yeri ve 6nemi biiyiiktiir. Okul 6ncesi egitim
kurumlarinda, siirdiiriilen planl ve programli egitim etkinlikleri ¢cocuklarin erken yaslardan itibaren
bircok yonden desteklenmesini ve gelismesini saglamay1 hedeflemektedir. Okul &ncesi egitim
stireglerinin etkili ve verimli bir bigimde gerceklestirilebilmesinin, okulda/smifta stirdiiriilen
etkinliklerin amacina ulasmasiyla yakindan iliskili oldugunu sdylemek yanlis olmaz. Buradan hareketle
okul 6ncesi egitimde smuf yonetimi tartisilmaya deger bir konu olarak goriilmiistiir. Alanyazinda okul
Oncesi egitimde smif yonetimini odagina alan; okul 6ncesi 6gretmenlerinin sinif yonetimi becerilerini
(Adigiizel & ipek, 2016; Bulut, 2020; Dinger & Akgiin, 2015; Ekici, Glinhan & Anilan, 2016; Toran &
Akkus, 2016; Zembat & Kiismiis, 2020), sinif yOnetimi stratejilerini (Akgiin, Yarar & Dinger, 2011;
Durmaz, Dinger & Deniz, 2020; Ogelman & Ersan, 2014), istenmeyen davranislar hakkindaki inanglarmi
(Keles, 2015; Oztiirk & Gangal, 2016), 6z yeterlik algilarini (Sak, 2015; Semerci & Balat, 2018; Shen, Cheng
& Lee, 2023) inceleyen ¢esitli arastirmalara rastlamak miimkiindiir. Okul 6ncesi egitimde sinif yonetimi
kavraminin tartisildigi bu calisma derleme tiiriindedir. Calismada Oncelikle okul oncesi egitimin
tanimina ve Onemine deginilmis, okul Oncesi egitim simiflarinin yapisi ve isleyisi ele alinmistir.
Sonrasinda okul oncesi egitimde smif yonetimi; okul Oncesi egitimde smif yonetiminin siireg ve
boyutlari, okul oncesi egitim siniflarinin yonetiminde 6gretmenin rolii, okul 6ncesi egitimde siuf

yOnetimini kolaylastiracak stratejilerle birlikte ele alinmistir ve konuya dair dneriler gelistirilmistir.
Okul Oncesi Egitimin Tanim1 ve Onemi

Okul 6ncesi egitim temel egitim kademesinin ilk basamagmni olusturmaktadir. Kavram, kimi zaman
“erken ¢ocukluk egitimi” kavramiyla es manada kullanilsa da, erken ¢ocukluk egitiminden farkl olarak
okul 6ncesi egitimin ilkokul egitiminden 6nceki yillar1 kapsadig1 goriilmektedir. Okul 6ncesi egitim,
ilkokul oncesi yillar1 kapsayan, kurumda ve ailede yapilabilen, ¢ocuklarin tiim gelisim alanlarmni
destekleyen, okul aile isbirligi cercevesinde yiiriitiilen, ¢ocuklar1 bir sonraki egitim basamagina

hazirlayan bir egitim siirecidir (Kurt-Gokgeli, 2019a).

Tiirk egitim sisteminde Orgiin egitimin ilk basamaginda yer alan okul oncesi egitim hizmetleri;
bakanliklara, kamu orgiitlerine, 6zel orgiitlere, yerel yonetimlere, vakif ve {iniversitelere bagl olarak
farkli yas gruplarinda sunulmaktadir. Okul 6ncesi egitim; ¢ocugun gelisiminin en hizli oldugu yillarda,
0-6 yas aras1 / ilkokul oncesi donemde, farkli gelisim alanlarindaki becerilerinin ve yaraticihginin
desteklendigi, icinde yasadigi topluma, kiiltiire ve okula uyumunu gii¢lendirmeye doniik, bunun
yaninda okuma yazmaya hazirligin da yapildigi, cocuga bagimsiz yasam becerilerinin kazandirilmaya
calisildig1, 6grenmenin oyunla birlestirildigi, uzman egitimciler tarafindan sistemli ve planh bir sekilde

yliriitiilen egitim yasantilar1 olarak tanimlanabilir (Bay-Donertas, 2023a, 2023b).

Bireyin yagsaminda en hizli biiylime, gelisme ve olgunlasmanin goriildiigii okul dncesi dénemin
kritik 6neme sahip bir dénem oldugu sdylenebilir. Diinyay1 tanima, kendine ve gevresindekilere
glivenmeyi 6grenmeye cabalayan birey bu dénemde yetiskinlerin sevgi, ilgi ve destegine yogun bir
sekilde ihtiya¢ duymaktadir. Bu dénemde bireyin gelisimine ve ihtiyaclarini kargilamaya en biiyiik
destek ailesi tarafindan verildigi gibi okul Oncesi egitim kurumlar1 araciiiyla da verilebilmektedir.
Okul oOncesi egitimin bireyin duygusal gelisimini ve anlama giiclinii arttirmaya, akil yiiriitme ve

problem ¢dzmeyi gelistirmeye ve yaraticilik-estetik gelisimini desteklemeye sundugu katk: agiktir. Bu
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doénemde verilecek egitimle bireylerin bedensel, sosyal, duygusal, biligsel, ahlaki ve dil gelisimleri ile
kendi kendine yetebilme becerilerinin temelleri atilir (Dikmen-Ada, 2019; Kurt-Gokgeli, 2019b).

Dogdugu andan itibaren ailede baslayan egitimin desteklenmesi, bireylere zengin egitim
yasantilarinin sunulabilmesi, Ozellikle sartlar1 elverissiz g¢evrelerdeki bireyler icin firsat esitligi
saglanabilmesinde okul Oncesi egitimin 6nemi biiyiiktiir. Okul 6ncesi egitim kurumlarinda sunulan
planli ve programli egitim etkinlikleriyle cocuklarin gelisim alanlar1 desteklenecek, ¢ocuklarin yeni bilgi
ve becerilerle donanmalar1 saglanarak, ailelere rehberlik edilecek ve ¢ocuklarin gelisimlerini daha tist

diizeye ¢ikarmalarina firsat taninmis olacaktir.
Okul Oncesi Egitim Siniflarinin Yapis1 ve Isleyisi

Okul 6ncesi egitim siniflarinda diger egitim kademelerinden farkl bir diizen ve isleyis bulunmaktadir.
Okul 6ncesi egitim smiflarinda tipki ev ortaminda oldugu gibi ¢ocuklarin rahat hareket edebilecegi bir
diizen mevcuttur. Smif icerisinde giris ve bekleme alani, 6grenme merkezleri, oyun alanlari,
etkinliklerin yapilabilecegi alanlar mevcuttur. Okul 6ncesi egitim smiflarinda bulunan arag-gereg ve
materyaller yas grubunun gelisim 6zellikleri gbz dniinde bulundurularak secilmeli ve tasarlanmalidir.
Bunun yaninda simf ortami ¢ocuklarin isbirligi icerisinde calismasina olanak tanimali, giivenli ve

sagliga uygun olmalidir.

Okul oncesi egitimin etkililiginin uygulanan egitim programi ile dogrudan iligkili oldugunu
soylemek yanlis olmaz. Milli Egitim Bakanligi Okul Oncesi Egitim Programi'nda (MEB, 2013) egitimin
aylik donemler halinde planlamasi, giinlitk yapilacak calismalarin diizenli bir sekilde yer verildigi
cerceve bir planla-giinliik egitim akisiyla siirdiiriilmesi dnerilmektedir. Ayrica okul aile is birliginin
saglikli bir sekilde yiiriitiilmesine katki saglamak amaciyla etkinlik drneklerini ailelere gondermeye ve
smif panosuna asarak paylasmaya 6zen gosterilmesine vurgu yapilmaktadir. Programda bir giinliik
egitim akisy; giine baglama zamani, oyun zamani, etkinlik zamani ve giinii degerlendirme zamaru ile
beslenme ve dinlenme zamarnu gibi rutin etkinlikleri igermektedir. Bunun yaninda program; ¢ocugun,
fiziksel cevrenin ve ailenin degisen 6zelliklerine gore uyarlanmaya, bireysellestirilmeye uygun, cocuk

merkezli ve sarmaldair.

Okul 6ncesi egitim smiflarinda uygulanan etkinlikler; Tiirkge, sanat, drama, miizik, hareket, oyun,
fen, matematik, okuma yazmaya hazirlik ve alan gezileri seklindedir. Etkinlikler 6gretmen veya
¢ocuklar tarafindan yapilandirilmis/yari yapilandirilmis/yapilandirilmamis olacak sekilde smif
icerisinde ya da agik havada bireysel/kiiciik grup/biiyitk grup olacak sekilde biitiinlestirilerek
uygulanabilir (MEB, 2013). Okul 6ncesi egitim smiflarindaki bu yap1y1 ve isleyisi planlayan ve yoneten
kisilerin oncelikle 6gretmenler oldugu sOylenebilir. Bu nedenle okul Oncesi egitim 6gretmenlerinin
alaninda uzman, sinif yonetimi beceriyle donanmis ve biitiin siireglere liderlik edebilecek sekilde iyi

yetismis olmalar1 6nemlidir.
Okul Oncesi Egitimde Sinif Yonetimi

Egitim-ogretim etkinliklerinin gerceklestigi, hedef davramiglarin kazandirildigi, sosyal iligkilerin
strdiirtildiigii alanlar olan siniftaki stireglerin, 6grenci davraniglarinin esgiidiimlenerek yonetilmesi
egitim-6gretimin etkili bir sekilde siirdiiriilebilmesi agisindan 6nemli bir gerekliliktir. Alanyazinda sinif
yonetimi kavramiyla ele alman bu olgu; nitelikli bir 6grenmenin saglanip bu bilgilerin uygun
kosullarda davranis olarak da gosterilebilmesi, 6grenilenlerin yenilenmesi, somutlastirilmasi, deneyim
ve aligkanlik haline gelmesi gerekliligine inanilip diisiinsel olarak da eyleme hazir bulunulmasi igin

siif diizeninin olusturulup siirdiiriilmesi, gelistirilmesi olarak diisiiniilebilir (Basar, 2016).
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Sinif yonetiminde 6gretmenlerin dnemli aktorler oldugunu sdylemek yanls olamaz. Nitekim sinif
yonetimi Evertson ve Weinstein (2006) tarafindan Ogretmenlerin hem akademik hem de sosyal-
duygusal 6grenmeyi destekleyen ve kolaylastiran bir ortam yaratmak i¢in yaptiklar: eylemler olarak
tanimlanmaktadir. Arastirmacilar smif yonetiminin; Ogrencilerin anlamli akademik Ogrenmeye
katilabilmeleri i¢in sadece diizenli bir ortam olusturmak ve siirdiirmekle kalmadigini, ayn1 zamanda
ogrencilerin sosyal ve ahlaki gelisimini de gelistirmeyi amacladigini ifade etmektedir. Bu anlamda siruf
yOnetimi olumlu bir 6grenme ortami yaratacak sekilde davranmalari ig¢in 6grenci davranislarim

yonetmek olarak da tanimlanabilir (Scott & Nakamura, 2022).

Okul 6ncesi egitim siniflarinin yapist ve isleyisindeki farkliliklar okul oncesi egitim smiflarinin
yonetimini diger kademelerin smif yonetiminden farklilastirmaktadir. Yas grubunun gelisimsel
ozellikleri ve gereksinimleri, sinifin fiziksel yapisi, programin 6zellikleri ve isleyisi, rutinler, aile, ¢evre
gibi sinif ici ve sinif dis1 etmenlerin okul oncesi egitim siniflarinin yonetimini ¢agdas yaklasimlarla
biitiinsel bir bakis acisiyla ele almay1 gerekli kildigini sdylemek yanlis olmaz. Okul 6ncesi egitimde smnif
yonetimi; “Ogretmen ve cocugun; cocugun temel ihtiyaglar goz éniinde bulundurularak onu gok yonlii
gelistiren ve egiten bir program ile, cocuga gore diizenlenen bir sinuf ortaminda bir araya geldigi,
¢ocugu merkeze alan ve oyunun temel egitim yontemi oldugu uygulamalarla ilgili bilgi, beceri ve
davraniglarin bir bileskesi” olarak tamimlanmaktadir (Uyanik-Balat, 2010). Cocuklarin fiziksel ve
duygusal olarak giivende hissetmelerine, ©nemsenmelerine, dinlenilmelerine, kosulsuz kabul
edilmelerine ve kendilerine, 6gretmenlerine ve akranlarina bagli olmalarina yardimci olan uygulamalar
etkili sinif yonetiminin bir pargasidir (Bivona & Williford, 2023). Okul 6ncesi egitimde smif yonetimini
daha iyi anlamak icin sinif yonetiminin boyutlari, 6gretmenin rolii ve okul 6ncesi egitim smiflarinin

yonetimini kolaylastiracak stratejileri tartismak yerinde olacaktur.
Okul Oncesi Egitimde Sinif Yonetiminin Siire¢ ve Boyutlart

Smif yonetimi etkinlikleri birtakim siireg ve boyutlardan olusmaktadir. Toprakgi (2013) sinif yonetim
siireclerini yonetim stirecleriyle iligkilendirerek; karar verme, planlama, Orgiitleme, iletisim,
esglidiimleme, etkileme, degerlendirme ve liderlik basliklarinda ele almistir. Yazara gore siuf
yonetilirken gesitli durumlarda kararlar verilmekte, karar verildikten sonra planlama yapilmakta, plani
uygulayabilmek igin bireyler orgiitlenmekte, orglitlenen bireyleri birbirinden haberdar etmek icin
iletisim kurulmakta, bireylerin eylemleri esgiidiimlenmekte, en etkin iirliniinii ortaya koymalar:
yoniinde davraruglarina liderlik edilmekte, biitiin bu yapilanlarda son durumu 6grenmek ve daha
basarili olmak igin de degerlendirme yapilmaktadir. Okul 6ncesi egitimde sinuf yonetim siiregleri benzer
bir siniflandirma ile aylik planda ele alinan kazanim ve gostergeler, kavramlar, aile katilim etkinlikleri
gibi 6gelerin siniftaki ¢ocuklarin gelisim 6zellikleri goz 6niinde bulundurarak hangi siraya gore giinliik
egitim akislarinda ele alinacagina karar verilmesi; verilen kararlar dogrultusunda egitim akislarinin
olusturulmasy; plan uygulanma siirecinde ve siirecin sonunda etkinliklerin ¢ocuk-6gretmen-program
agisindan degerlendirilmesi seklinde ele alinabilir. Ayrica amaglarin, iglerin, arag-gereglerin, cocuklarin,
ilke ve yontemlerin orgiitlenmesi; ¢cocuk-g¢ocuk ve ¢ocuk-6gretmen arasinda etkili iletisim ve etkilesim
kurulmasi, rutinlerin-kurallarin belirlenmesi, ¢ocuklarin giidiilenmesi-motive edilmesi; sinifta kabul
goren davranislarin belirlenmesi, kabul gérmeyen davranislarin 6nlenmesi gibi siniftaki davrarslarin
yonetildigi etkileme siireci; biitiin siireglerin degerlendirildigi bir genel degerlendirme ile birlikte
ogrenci davranislarinin ve gelisiminin de degerlendirilmesi; biitiin siireglere, ailelere, ¢ocuklara liderlik

edilmesi, yon verilmesi de okul 6ncesi egitim siiflarinin yonetiminde ele alinacak diger siireglerdir.
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Is1, 151k, giirliltii diizenekleri, estetik, renk, temizlik, egitsel araglar, oturma diizeni gibi simif
ortaminin fiziksel diizenine iliskin olanlar; yillik-giinliik planlar, yontem ve stratejiler, kaynaklarin
dagilimi gibi plan-program etkinlikleri; devam-devamsizlik, okuldan ayrilmalarin énlenmesi, zamanin
etkinliklere gore dagilimi gibi zaman diizenine yonelik etkinlikler; 6grenci-6grenci/ 6grenci- 6gretmen
iligkileri, smif kurallarinin 6grencilere benimsetilmesi gibi iliski diizenlemeleri; olumlu smif iklimi,
istenen davramislarin stirdiiriilebilir istenmeyenlerin Onlenebilir hale gelmesi gibi davramis

diizenlemeleri ise sinif yonetiminin boyutlarini olusturmaktadir (Basar, 2016).

Okul 6ncesi egitim simiflarinin fiziksel boyutunda, smif biiytikliigii ve ¢ocuk sayisi oran1 davranis
yOnetimi stiregleriyle birlikte sinif yonetimini dogrudan etkilemektedir. Smifin fiziksel alanin kiigiik
olmasi ¢ocuklarda saldirgan ve agresif davranislara, biiyiik olmasi amagsiz ve seyrek davranislara
sebep olabilmektedir (Yildirim, 2021). Siuf ortaminin olusturulmasinda ¢ocuklarin yaralanmalarim
engelleyici 6nlemlere; koseli siralar, kesici delici materyaller, elektrikli aksamlar vb. kullanimina dikkat
edilmelidir (Giines, 2021). Bunun yaninda smifin yerlesim diizeni olusturulurken programda belirtilen
o0grenme merkezlerinin yas grubunun gelisim 6zelliklerine, ilgi ve ihtiyaglarina gore diizenlenmesine
0zen gosterilmeli, sessiz ve giirtiltiilii merkezlerin birbirinden uzak olacak sekilde konumlanmasina
dikkat edilmeli, giinliik akis icerisinde uygulanacak etkinlikler i¢in etkinlik alanlarina da yer verecek

sekilde fiziksel alanlar diizenlenmelidir.

Plan-program etkinlikleri boyutunda ise; yi1l boyunca ve yilsonunda gergeklestirilecek biitiin
calismalarin egitim-6gretim yil1 baslamadan 6nce planlanmasi séz konusudur. Okul 6ncesi egitime dair
alinacak kararlarin goriisiildiigii kurul toplantilari, siirecin isleyisine ve ¢ocuklarla ilgili konularin
goriisiilecegi veli toplantilar;, Okul Oncesi Egitim Programi gercevesinde olusturulabilecek taslak
egitim planlari, okul dis1 6grenme ortamlarina, aile katilimu etkinliklerine iliskin planlamalar ile yil

boyunca yapilan etkinliklerin gézden gecirilmesi gibi planlamalar yapilmaktadir.

Okul 6ncesi egitim etkinliklerinin verimli bir sekilde uygulanmasi i¢in zamanin etkili kullanilmasi
onemli bir unsurdur. Aylik egitim planlarinin olusturulmasi, egitim-6gretime hazirlik, giinliik egitim
akisinda hangi etkinliklere ne kadar siire ayrilacagy, etkinlikler aras1 gecislerde kayip zamanlarin en aza
indirilmesi, egitim-6gretim zamanimin disinda cevrimigi veli gruplarini yonetme, velilerle yapilan
bireysel goriismeler, stajyer 6grencilere rehberlik gibi ek sorumluluklar okul dncesi egitimde zaman
yonetime iliskin planlamalar gerektirmektedir. Giines (2021) zaman yOnetiminin basarisinda hedefleri
planlama, ¢ocuklarin hazirbulunusluklary, ilgi ve ihtiyaclari, oncelikler, sadelestirme, gorev dagilimlari
zaman tablosu ve hatirlaticilar, engelleyici veya rahatsiz edici materyallerin ortamdan
uzaklastirilmasinin 6nemli oldugunu ifade etmektedir. Yazar ayrica planda/etkinlikte esneklik,
olusabilecek risklere karsi onlem ve eylem planlari, alternatif etkinlik veya uygulama planlarimin
olusturulmasinin da zamanin verimli kullanilmasini saglayabilecegini belirtmekte; grup iginde problem
davrarnuslar1 daha c¢ok gosteren cocuklar icin etkinliklerde aktif katiimlarini saglayabilecek ve
sorumluluk alabilecekleri uygulamalara yer verilmesinin zaman yonetimini olumsuz etkileyecek
problemlerin de dnlenmesine olanak saglayacagini vurgulamaktadir. Erkili¢ (2023) smif yonetiminde
zaman kullaniminin en kritik boyutunun derste zaman kullanimi olduguna dikkat ¢cekmekte, istendik

davraniglarin istendik siirede kazandirilmasinin 6nemine deginmektedir.

Okul 6ncesi egitim siniflarinda smif igi iletisim ve etkilesimde sinif rutinlerinin ve kurallarinin
olusturulmasi, ¢ocuk-cocuk ve c¢ocuk-0gretmen arasindaki iliskiler agisindan Onemlidir. Simf
rutinlerinin olusturulmas1 ¢ocuklarin hangi durumda nasil davranacagina dair yol haritas

olusturacaktir. Benzer sekilde sinif kurallarmmin varligi da c¢ocuklarin nerede nasil davranacagi
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konusunda onlara ipucu verecektir. Kurallar herkes icin benzer prosediirleri igereceginden sinif
icerisinde diizenin ve adaletin saglanmasma da olanak taninmis olacaktir. Okul Oncesi egitim
siiflarinda smif kurallarina ¢ocuklarla birlikte karar verilmesi ve kurallarin gorseller yardimiyla

¢ocuklarin gorebilecegi yerde sergilenmesi benimsenmesini ve uygulanabilirligini artiracaktir.

Okul 6ncesi egitim etkinliklerinin etkili ve verimli bir sekilde uygulanabilmesi olumlu smif iklimi
olusturulmasiyla yakindan iliskili oldugu bilinmektedir (Akgiin, Yarar & Dinger, 2011). Istendik
davraniglarin arttirilmasi, uygun olmayan davranislarin onlenmesi, ¢ocuklarin motive edilerek
giidiilenmesi olumlu sinif ikliminin olusturulmasinda goéz oniinde tutulmas: gereken etmenlerdir.
Olumlu smif ikliminin olusturulmasinda Ogretmenlerin etkisi biiyiiktiir. Olumlu beklentilerin
paylasilmasi, agikg¢a belirlenmis davramislar: tesvik etmede 6diil sisteminin kullanilmasi, ¢ocuklar ve
ailelerle giivene dayali iligkilerin kurulmasi, meslektas dayanismasindan yararlanilmas: 6gretmenlerin

kullanabilecegi yontemler arasinda yer almaktadir (Kogyigit, 2018).

Okul 6ncesi egitimde sinif yonetiminin biitiin silire¢ ve boyutlarinda 6gretmenin rolii biiytiktiir.
Ogretmen smiftaki biitiin bu siireg ve boyutlar1 yoneten kisidir. Bu baglamda okul 6ncesi egitim

smiflarinin yonetiminde 6gretmenin roliinii daha ayrintili olarak tartismak anlaml olacaktir.
Okul Oncesi Egitim Siniflarinin Yonetiminde Ogretmenin Rolii

Okul o6ncesi egitim smiflarinda 6gretmenler biitiin siire¢ ve boyutlar1 yoneten énemli aktorlerdir.
Cocuklarin okula uyumunun giiglendirilmesinde, sinif igi siireglerin etkili bir sekilde yonetilmesinde,
cocuklara ve ailelere rehber olunmasinda, okul dncesi egitimin gii¢clendirilmesinde 6gretmenlerin
onemli gorev ve sorumluluklarinin oldugu bilinmektedir. Ogretmenin mesleki bilgi ve becerilerinin
yaninda kisilik 6zelliklerinin de sinif yonetiminde etkili oldugunu soylemek yanlis olmaz. Teyfur'un
(2021) da belirttigi gibi; okul oncesi egitim kurumlar1 ¢ocuklarin 6gretmen kavramiyla tanistiklar ilk
formal kurumlar olmasi sebebiyle, 6gretmenlerin sinifi yonetecek bir kisilik yapisina sahip olmast i¢in

bu meslegi severek se¢meleri, yapmalar1 ve ¢ocuklarla etkili iletisim kurmalar: gerekir.

Diger 6gretmenlik uygulamalarina gore okul 6ncesi 6gretmenligi daha farkli bir alandir. Okul 6ncesi
ogretmenliginde hizli bir tempo vardir; ¢ok sayida olay ya da durum ayni anda, bir arada ve hizli bir
sekilde gelisir. Ogrenme-6gretme siirecinin etkili olmasi igin, 6gretmenin, teknik bilgilerini kendi kisilik
ozellikleri ile biitiinlestirip kullanmasi gerekir. Ogretmen bir yandan bilgi, beceri ve tutumlar ile egitim
siirecine kalite kazandirmakta diger yandan uyguladigi yontem, teknik ve stratejilerle egitim
programinda yer alan davramslarin ¢ocuklara kazandirilmasinda kritik bir rol oynamaktadir (Giirkan,
2005; Sahin, 2005). Bu nedenle, 6gretmen ¢ocuklarin bulunduklar: yaslara ait gelisimsel 6zellikleri
bilmeli, ayrica her cocugun aile yasantis1 hakkinda da ayrintili bilgi sahibi olmalidir. Béylece ilk kez
annelerinden, evlerinden ayrilarak gelen kiiciik ¢ocuklarin ihtiyaglarina iyi cevap verebilir, onlarin

neden bazi davranislar1 yaptiklarini daha iyi anlayabilir (Oktay, 2002).

Ev ortamindan ayrilarak okula uyum saglamaya galisan ¢ocuklarin okula ve 6grenmeye karsi
olusturacag: ilk tutumlarda Ogretmenlerin etkisi biiyiiktiir. Okulun ilk giinlerinde farkli kaygilar
yagayan ¢ocuklarin giivende hissetme, saygi duyulma ve iyi bakilma ihtiyaglari 6gretmenin onlar: sicak
bir sekilde karsilamasiyla baglar. Ogretmen cocuklarin gelisim zelliklerini géz 6niinde bulundurarak
kurallar1 ¢ocuklarla birlikte olusturmali ve esnek bir sekilde uygulanmasina 6zen gostermeli, agikca
belirlenmis davranislar: tesvik etmede 6diil ve tesvik sistemini dikkat edilmesi gereken y&nleri de goz
oniinde bulundurarak kullanabilecegini bilmelidir (Kogyigit, 2018; Tungeli, 2018). Sinif igi iletisim

stireclerinde demokratik ortamin saglanmasinda temel sorumluluk 6gretmenindir. Cocuklarmn etkin
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katiliminin saglandig: iletisim siireglerinin; 6gretmen-gocuk, ¢cocuk-¢ocuk ve 6gretmen-aile iletisiminde
¢ocugu merkeze alan bir anlayisla siirdiiriilmesi sinifin hem sosyal hem de psikolojik olarak iyi olmasini
saglayacaktir (Yildirim, 2021). Okulun ilk giinlerinde ¢ocuklarin okula uyumunu giiglendirmek igin
dgretmen ailelerin desteginden yararlanmasi gerektiginin bilincinde olmalidir. ilk giinlerde planlanan
etkinliklerin ailelerin de katilimiyla gerceklestirilmesi 6gretmenin simf yonetiminde yasayacagi
problemleri en aza indirecektir. Tk glinlerde ailelerle diizenlenecek olan toplantilarda karsilikli
beklentiler dile getirilmeli, okula uyum siireciyle ilgili aileler bilgilendirilmeli ve giivene dayali bir iligki
tesis edilmeye calisilmalidir. C)gretmen ilk giinlerde ¢ocuklarin giivenini kazandiginda simifi daha iyi
yonetebilecek, her gecen giin kurallar1 ve rutinleri oturtarak etkinlikleri daha etkili bir sekilde

uygulayarak ¢ocuklarin davramislarini daha iyi yonetebilecektir.

Cocuklarin okula olan tutum ve yaklasimlari, ¢cocugun/ailenin okuldan beklentileri, akran iliskileri,
Ogretmenlerin egitim felsefesi, mesleki bilgi ve becerilerinin yaninda sahip oldugu tutum ve degerler
ile kisilik 6zelliklerinin siuftaki davranis siireglerinin yonetimine yon verdigini soylemek miimkiindiir.
Karatas ve Giingdren’e gore (2021), ¢ocuklarin davranislarin1 ¢ogu zaman bir sebebe baglamak
miimkiin olmamakla birlikte, onlarin davramglar;; bireysel Ozellikler ve ihtiyaglar, okul/sinif
iklimi/kiiltiirli, 6gretmenlerin ge¢mis yasantilari, okul-gevre-aile iliskisi gibi degiskenlerin etkisi altinda
kalabilmektedir. Ogretmenin davranig yonetimi yéntem ve stratejilerine dair yeterliklere sahip olmast
ve bu konuda kendini yetistirmesi/gelistirmesi, sistematik gozlemler yapmasi, ¢ocugu tanimasi,
gocugun ilgi ve ihtiyaclarimi g6z Oniinde bulundurarak etkinlikleri planlamasi/siirdiirmesi,
gerektiginde meslektaslariyla ve ailelerle isbirligi yapmasi, mesleki etik degerlere (adalet, hosgorii,
esitlik, farkliliklara saygy, giiven vb.) sahip olmasi, olumlu sinf ortami olusturmaya istekli olmasi sinif

yonetimi siirecinde 6nemli hususlar olarak degerlendirilmelidir.

Okul oOncesi egitim smiflarmin yonetiminde 6nemli hususlardan bir digeri de etkili bir egitim
akisinin  olusturulmasidir. Kaf (2018), Ogretmenin mnasil bir yol izleyecegini, ¢ocuklarin
gereksinimlerinin neler oldugunu, okulda bulunduklari zamani nasil kullanacagini, ¢ocuklarin bu
zaman igerisinde neler yapmasi gerektigini gz oniinde bulundurarak olusturacagi 6gretim planinin
smif yonetimi problemlerini azaltabilecegini ileri siirmektedir. Yazar ayrica ¢ocuklarin okula geldikleri
andan gidene kadar ne tiir etkinliklerle meggul edileceginin belirlenmesinin yaninda, B ve C planinin
da hazir olmasinin olasi smif yonetimi problemlerini en aza indirgemeyi kolaylastiracagin
vurgulamaktadir. Bunun yaninda; calisma sekillerine (bireysel, kii¢lik-biiyiik grup), pasif-hareketli
etkinliklere ve etkinlik gesitlerine (oyun, fen ve doga, matematik, okuma-yazmaya hazirlik, miizik,
sanat vd.) dengeli bir sekilde yer vererek egitim akisinin olusturulmasi, c¢ocuklarin ilgileri
dogrultusunda etkinliklerin stirdiiriilmesi, etkinlikler aras1 gecislerde nasil bir yol izleneceginin
planlamalarda g6z 6niinde bulundurulmasi, yonergelerin acik ve anlasilir bir sekilde sunularak siirecin
takip edilmesi ve ¢ocuklarin odaklanmalarini artiracak diizenlemelerin yapilmasi sinif yonetiminde

onemlidir.

Cocuklarin gelisim Ozelliklerinin, ilgi ve ihtiyaglarinin géz oniinde bulundurularak hazirlanan
egitsel etkinliklerin etkili ve verimli bir sekilde uygulanabilmesi 6gretmenin programi yonetirken simif
yOnetimi becerilerine sahip olmasini, kaynaklari egitsel amagclar: gerceklestirebilmek icin orgiitlemesini
gerekli kilmaktadir. Smifta sahip olunan kaynaklardan biri olan zamanin yonetimi, ¢ocuklarin egitsel
siireclerden daha fazla kazanim elde etmesi i¢in etkinlik siirelerinin verimli kullanilmasidir. Okul 6ncesi
egitim smiflarinin hareketli yapisindan dolay1 0gretmenin ¢ocuk merkezli bir zaman yonetimini

benimsemesi gerekir (Dilek, 2021).
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Ozetle; okul dncesi egitim siuflarinin yonetiminde, 6gretmen siniftaki biitiin siireglerin takipgisi ve
yonlendiricisi olmali, kurallar1 ve rutinleri etkin kilarak ¢ocuklarin okulda bulundugu zaman dilimini
verimli gecgirmesini saglayacak planlamalar yapmali, smifin énemli bir iiyesi oldugunu cocuklara

hissettirerek varligini goriiniir kilmalidir.
Okul Oncesi Egitimde Sinif Yonetimini Kolaylastiracak Stratejileriler

Okul 6ncesi egitimin etkili ve verimli bir akis i¢inde siirdiiriilebilmesini kolaylastiracak stratejiler;
giivenli bir ortam olusturma, ¢ocugu tamima ve gelistirme, etkili iletisim kurma, sinifta olumlu iklim
yaratma, kolektif bilin¢ olusturma, yiiksek yarar gozeten uygulamalar yapma, 6gretmenin olumlu
kisilik 6zelliklerine sahip olmasi, 6gretmenin mesleki bilgi ve becerilerini gelistirme konusunda istekli
olmasi, lider Ogretmenlik uygulamalar1 ve simif yonetimi dersinin okul Oncesi Ogretmenligi

programindaki 6nemi ile birlikte ele alinmistir.

Giivenli bir ortam olusturmak sinif yonetiminde problemleri azaltacaktir. Giivenli bir ortam olusturmak
icin; glivenligin saglandigy, kafa karigikliginin 6nlendigi, bireysel hassasiyetlerin korundugu ve birlik
duygusunun olusturuldugu, kurallar1 ve rutinleri barindiran diizenleyici bir mekanizmaya ihtiyac
duyulmaktadir. Sinif yasaminin i¢inde kurallar ve rutinler; sinifa girmekten, palto ve cantalar1 asmaya,
oturacak bir yer bulmaya, malzemeleri temin etmeye, malzemeleri kaldirmaya, calisma alanini
diizenlemeye, etkinlikleri tamamlamaya, yemegini yemeye ve eve gitmek i¢in hazirlanmaya kadar
sinifta olup bitenlerin genis bir yelpazesini kapsamaktadir (Carter & Doyle, 2006). Giivenli bir 6grenme
ortaminin hazirlanmasi sinif yonetiminin basaris: agisindan 6nemlidir. Okul 6ncesi egitimde fiziksel
ortam diizenlemelerinde ve iliski diizenlemelerinde ¢ocuklarin kendini giivende hissedecegi bir egitim
ortaminin saglanmasi gerekir. Fiziksel ortam diizenlenirken ¢ocuklarin giivenligini tehdit edebilecek,
yaralanma riski olusturabilecek unsurlar (kontrolsiiz giris-cikislar, sivri materyaller, sabitlenmemis
esyalar, kaygan zemin vb.) goz oniinde bulundurulmalidir. Bunun yaninda; smifta akran ve ¢ocuk-
Ogretmen iliskilerinde korku ve kaygi yaratabilecek, fiziksel ve psikolojik siddet unsurlarim
barindirmayan, sevgi, saygi, samimiyet, diiriistliik ve hosgoriiye dayali bir iliski diizeni
olusturulmalidir. Ailelere ¢ocuklarinin giivenli bir ortamda olduklar: hissinin verilmesi de 6nemli bir
diger husustur. Ailelerin yasam tarzini, degerlerini ve normlarini bilmek iligkileri gii¢lendirecektir.
(Bilir, 2014; Teyfur, 2021). Aile katimi etkinlikleri planlanarak ailelerin giiveni gii¢lendirilmeye
calisilabilir.

Simif yonetiminin odak noktas: cocugu tanima ve gelistirme olmalidir. Sinif yonetimi, diizeni siirdiirme
hedefinden her ¢ocugun tam olarak gelismesi ve sinuf toplulugu icindeki roliinii bulmasi icin firsatlar
saglamaya dogru degisen ¢ocuk merkezli bir perspektiften ele alinmalidir (Bivona & Williford, 2023).
Cekirdek aile ortamindan kurumsal bakim ve egitim bicimine gegen kiiclik bir cocugun gorevlerinden
biri 6zerklik, yani bagimsizlik ve 6zyonetim duygusu kazanmaktir. C)ngérﬁlebﬂir ve istikrarli bir ortam,
bir¢ok ¢ocuga deneyimledikleri aile ortamini yansitir ve bu baglamda gelistirdikleri giiven duygusunun
tizerine inga edilir. Tutarlilik ve giivenin bir ¢ocugun evini karakterize etmedigi durumlarda, istikrarh
bir okul ortami1 ¢ocuklarin hayatlarini istikrara kavusturmaya ve temel bir giiven duygusu olusturmaya
yardimei olabilir. Ayni zamanda, 6zerkligi gelistirmek icin kii¢iik ¢ocuklarin inisiyatif alma, kesfetme
ve secim yapma konusunda desteklenen firsatlara ihtiyaglar1 vardir (Carter & Doyle, 2006). Cocuklara
isimleri ile hitap edilmeli, ¢ocuklarin duygu ve diislincelerini ifade etmelerine izin verilmeli, biitiin
¢ocuklarla dengeli bir iletisim kurulmali - belli ¢ocuklarla abartili ilgilenilmemeli, ¢ocuklarin yaratict
yonleri fark edilmelidir (Teyfur, 2021). Cocuklar: tanima, onlar1 gelistirme yolunda atilacak en 6nemli

adimdar.
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Etkili iletisim sumf yonetiminin biitiin siireclerinde gereklidir. Iletisim oldukca karmasik ve cok boyutlu
bir kavramdir. Sinif i¢i iletisim sadece 6gretmen-gocuk arasinda degil, cocuk-cocuk, cocuk-6gretmen ve
cevreden hepsine doniik siiregleri kapsar. Bunlardan sadece birine yo6nelik tek yo6nlii olan bir iletisim
sekli sikic1 ve yararsizdir. Iletisimin en 6nemli 6gesi olan dil ile gretmen ¢ocuklarin davranislarim
yargilayict olmayan esnek ve betimleyici bir sekilde kontrol etmelidir. Kaygilar1 azaltan, katilimi
gliclendiren ve giidiileyici bir iletisim tarzi benimsenmelidir. Giiliimseme, basla onaylama, yiiriiyiis
bi¢imi gibi bir¢ok jest ve mimik iletisimi tamamlayic1 6gelerdir (Aydin, 2019). Okul Oncesi egitim
smiflarinda biitiin siireclerde 6gretmenin aciklamalari-yonergeleri basit, anlasilir bir dille ¢ocuklara
sunmasi etkili iletisim agisindan énemlidir. Ogretmen biitiin siireclerde anlayish ve sevecen olmaya
calismali yapic bir dil ile iletisim kurmaya 6zen gostermelidir. Cocuklara yakin davranma, ihtiyag
duyduklar1 anlarda izin alarak sarilma, toplulugun bir iiyesi oldugunu hissettirmek i¢in ¢ocuklara
yakin pozisyonda konum alma, bazi ¢ocuklarin (i¢ine kapanik, siirece dahil olmak istemeyen, davranis
sorunlar1 olan vb.) yakininda durma gibi stratejiler etkili iletisimi giiclendirecektir. Bunun yaninda
iletisim ¢ocuklarin iliski kurma becerilerini de destekleyen bir olgudur. Cocuklarin 6gretmenleriyle
oldugu kadar akranlariyla kurdugu iletisim de siuf yonetiminin onemli bir pargasidir. Cocuklar
arasindaki iletisimin gozlemlenmesi ve iletisimde olumlu dil kullanmalari yoniinde ¢ocuklarin
yonlendirilmeleri gerekir. Okulda oldugu gibi evde de olumlu iletisim bigiminin desteklenmesi igin

aileler de bu stirece dahil edilmelidir.

Simifta olumlu iklim yaratmak sif yonetimini kolaylastiracaktir. Siufta olumlu bir iklim yaratmanin,
kullanulan dil ve davrams bigimleriyle yakindan iligkili oldugunu séylemek miimkiindiir. Ogretmenin
giine baslarken ¢ocuklar: giiler yiizle ve giizel sozlerle karsilamasi, giin boyunca sabirli, sevecen ve
tesvik edici tavirlar icinde olmasi, giin sonunda yine gocuklari giiler yiizle ve giizel sozlerle ugurlamasi
olumlu smif iklimi olusturulmas: agisindan Onemlidir. Ayrica demokratik bir smif ortaminin
yaratilmasi da 6nemli bir husustur. Aydin'in (2019) da belirttigi gibi 6gretmen ¢ocuklara duygusal ve
diisiinsel planda esit mesafede bulunarak smif iklimini yumusatmali, insancil bir siuf iklimi
yaratmalidir. Cocuklarin davraruslari yonlendirilirken, kural ifadeleri olusturulurken olumlu bir dil
kullanilmalidir. “Konusmayimn” demek yerine “sessiz olalim”, “kosmayin” demek yerine “yavas hareket
edelim”, “arkadasina kotii davranma” yerine “arkadaslarimiza saygili olalim” vb. g¢ocuklardan
beklenen davranislar agik ve net bir sekilde olumlu ifadelerle belirtilmelidir. Bu yolla ¢ocuklar neyi
yapmayacaklarma degil neyi yapacaklarina yonlendirilmis olacak ve davranis yonetiminde kafa
karigikliklarinin Onlenmesi saglanacaktir. Sinifa uyum saglamakta zorlanan, etkinliklere katilmak
istemeyen, yapamayacagini diisiinen ¢ocuklar da olacaktir. Bu durumda akran iliskilerini giiglendirmek
smifta olumlu iklim yaratmak igin bir yol olabilir. Akran destegi, etkinliklere katilmalar1 icin ¢ocuklar:
giidiilemek amaciyla kullanilabilir. Kolektif calismay1 destekleyecek grup etkinlikleri ¢ekingen, icine
kapanik ve yeterliklerinin sinirh oldugunu diisiinen ¢ocuklar i¢in motive edici olabilir. Cocuklarin
akran iligkilerini giiclendirmek i¢in, sinifca gegirilen giizel anlarin fotograflarimin sergilendigi bir “sevgi
duvar1” olusturulabilir. Bu uygulamayla sinifta birlik, beraberlik, sayg1 ve sevgiye dayali bir ortamin

olusmasi gliclendirilebilir.

Kolektif biling simif yonetimini giiclendirecektir. Hem ¢ocuklarin hem de 6gretmenlerin kolektif calisma
bilincini gelistirmek sinif yonetiminde onemli bir husustur. Siuf kolektif bir varolus alanidir. Farklh
sosyo-ekonomik cevrelerden gelen cocuklarin paylastig1 sif ortami, ¢ok boyutlu ve dinamik bir
streklilik icinde yasanir. Bir sinifi yOnetmek, giinii olusturan boliimlere yerlestirilmis eylem
programlarinda cocuklarin isbirligini kazanmak ve siirdiirmek anlamina gelir. Ogretmenin sinifta

bulunan béliimlerin eylem programlarmi ve bu eylem programlarinda ¢ocuklarin igbirligini davet
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etmek ve giivence altina almak igin yapabilecek eylemleri anlamas gerekir. Ogretmenler genellikle
davranislar1 gozlemlemek ve izlemek, katilimi tesvik etmek ve kolaylastirmak ve ¢ocuklar: psikolojik
veya fiziksel tehditlerden korumak icin eylemde bulunurlar. Bu tiir ortamlarda sinuf yonetimi; bireyleri
desteklemek, eylemleri yeniden yonlendirmek veya c¢atismalara arabuluculuk yapmak igin
gerektiginde miidahale etmeye baghdir (Aydin, 2019; Carter & Doyle, 2006). Okul Oncesi egitim
smiflarinda giinliik akistaki siireclere ¢ocuklarin dahil olmasini bir isbirligi olarak gormek gerekir.
Cocuklarin direng gostermesi, siirece dahil olmak istememesi dgretmenin sinif yonetimi agisindan
zorlanmasina neden olacaktir. Burada ¢ocuklar ortak duygular etrafinda toplayarak kolektif bir biling
olusturmay1 6gretmenin en 6nemli gorevi olarak gormek gerekir. Bunun yaninda ¢ocuklarin birbiriyle
olan etkilesimi de isbirligini giiclendirir. Ogretmenin akran etkilesimini giiclendirecek uygulamalar
yapmasi ve gerektiginde onlemler almasi nemlidir. Ornegin; okul 6ncesi egitim siniflarindaki giinliik
rutinler arasinda giine baslarken serbest oyun saati yer alir. Serbest oyun saatinde ¢ocuklarin
gozlenmesi, oyunlarina dahil olunmasi akran etkilesimini izlemek ve gerektiginde (siddet, zorbalik gibi
durumlarda) miidahale etmek agisindan 6nemlidir. Ogretmenin bu dahil olma bigimi kolektif bilinci de
gliclendirecektir. Benzer sekilde etkinlikler arasindaki gecislerde cesitli gecis rutinlerinin (parmak
oyunu, tekerleme vb.) olusturulmasi, smif sarkisi, acilis-kapanis dansi gibi etkinlikler, kiiglik/biiyiik
grup calismalar1 da kolektif bilinci giiclendirebilecek uygulamalar olabilir.

Yiiksek yarar gizeten uygulamalar yapmak siuf yonetimini giiclendirecektir. Ogretmenler smifi
yOnetirken; ailelerin giivenini kazanma, etkinliklere ¢ocuklarin dikkatini ¢ekme, davranis sorunlarini
¢ozme, rutin ve kurallar1 olusturma gibi bircok konuda calismalar yiiriitiirler. Planlamalarda yiiksek
yarar saglamay1 gozetmek etkililigi artiracak, yeni ¢6ziim arayislar1 uygulamalarin her gegen giin
iyilesmesini saglayacaktir. Giines (2021), uygulamalarda ¢ocuklarin yaraticiliklarini gelistiren, merak
ve kesif duygularin1 destekleyen etkinliklere yer verilmesinin ¢ocuklarin akademik gelisimlerini
desteklemenin yaninda onlarin dikkat, konsantrasyon ve motivasyonlarini da olumlu sekilde
etkileyecegini ifade etmektedir. Yazar, siddet, saldirganlik ve ofke davranislarinin ¢oziimii icin
igbirligine ve empati kurmaya dayali uygulamalar (¢6ziim masasi, baris masasi, mir mir kosesi vb.)

gelistirmenin gticlii yontemler oldugunu vurgulamaktadir.

Olumlu kisilik 6zellikleriyle 6gretmen sinif yonetimine olumlu etkide bulunacaktir. Mizah duygusuna sahip
olma, Tiirkgeyi iyi-giizel-dogru kullanma, yapilan isleri sevme (Teyfur, 2021), iletisimde olumlu ve agik
bir dile sahip olma, ¢6ziim odakli ve yaratici olma, 6rnek davranislar sergileme, sabirli ve sevgi dolu
olma gibi olumlu kisilik 6zellikleri siif yonetiminde Ogretmenin en biiyiik destekgisi olacaktir.
Ogretmenler siniftaki siirecleri yonetirken, cocuklarin davramislarina yon verirken, kendi davraniglarini
ve sdylemlerini nasil yonlendirecekleri konusunda kararlar vermektedir. Ogretmenlerin olumlu kisilik
ozellikleriyle olay ve olgulara yaklagsmalari smif yonetiminin ¢ok ©nemli bir parcasi olarak
diistiniilebilir bu nedenle sik sik 6z degerlendirme yapmalar1 yararl olacaktir. Bivona ve Williford
(2023), ¢ocuklarin giivenligine zarar veren, ¢ocugun dgrenimine veya bagkalariyla iliskilerine katilma
becerisine miidahale eden davranislarin ilettigi temel ihtiyaci anlamak i¢in 0gretmenlerin baglami
dikkate almalarinin yararli olacagini belirtmekte ve tepkilerini belirlerken su sorulara yanit aramalarin
Ogretmenlere onermektedir: Cocugun bu davranist bende hangi duygular: uyandiriyor ve neden? Bu
davrarugs: algilayis bigimimi hangi faktorler etkiliyor? Bu davranisi ¢cocugun durdurmasini istememin
nedeni neler? Bu nedenler sinuf ydnetimi hedeflerim ve topluluk degerlerimiz ile uyumlu mu? Istedigim
sonugla ya da iletmek istedigim mesajla uyumlu olmasi i¢in nasil bir yanit vermem/vermemem gerekir?
Uygulamalarim hem bu ¢ocugun hem de grubun su anki ihtiyaglarini nasil karsilayabilir? Bununla

birlikte, 6gretmenlerin gocuklarin kesiflerine ve girisimlerine karsi cezalandirici ve gii¢ iddia eden
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tepkilerinin, 6zerklik ve kendine giiven yoniindeki gelisimini engelleyecegi aciktir (Carter & Doyle,
2006). Ogretmenin ¢ocuklarin 6zerkligini, yaraticiligini engelleyen tutum ve uygulamalari sinifin
O0grenme ikliminin bozulmasimna ve davranis sorunlarinin olusmasina zemin hazirlayabilir. Ogretmen
smiftaki biitiin siireglerde ¢ocuklar1 gozlemleyerek cesaretlendirici bir yaklasimla desteklemeli, etkili

planlamalar ve uygulamalarla ¢ocuklarin yeterlik alanlarmi giiglendirmelidir.

Ogretmenin mesleki bilgi ve becerilerini gelistirme konusunda istekli olmast simif yonetimi becerilerini de
gelistirmesini saglayacaktir. Okul Oncesi egitim smiflarmin etkili bir sekilde yonetilebilmesinde okul
Oncesi 0gretmeninin rolii biiyiiktiir. Basarili bir 6gretmen kendini siirekli gelistirmeyi amag¢lamalidir.
Bu gelisme siireci, sadece kurumsal bilgileri degil, giinliik yasamin psikolojik gercekligini de kapsayan,
0zgiin ve dogal bir duyarliligl da icermelidir (Aydin, 2019). Basarili bir okul 6ncesi 6gretmeni; okul
Oncesi egitim materyali yapacak donamimda olmali, drama, miizik, resim, fen ve doga, matematik,
miize ve tarihi geziler konularinda bilgi ve becerilere sahip olmali, ¢ocuklarin beslenme bigimlerini
bilmeli, ¢cocuk gelisimi ve egitimi konusunda bilgili olmalidir (Teyfur, 2021). Okul oncesi egitim
smiflarinda ayni anda bir¢ok olay gerceklesebilmektedir. Bu durum, okul 6ncesi 6gretmenlerinin ayni
zamanda iyi birer gozlemci olmasini, pratik diisiinme becerilerine sahip olmasini ve hizli kararlar
almasini da gerekli kilmaktadir. Okul oncesi egitim siniflarinin etkili bir sekilde yonetilebilmesi i¢in
ogretmenlerin geleneksel rollerinin disina ¢ikabilmesi 6nemlidir. Bunu saglayabilmek icin hizmet
oncesinde edinilen mesleki bilgi ve becerilere, meslek i¢inde de yenilerinin eklenmesi i¢in 6gretmenler
caba sarf etmelidir. Egitim bilimlerindeki gelismeleri takip ederek yeni bilgi ve beceriler edinmesi

Ogretmenin bu bilgi ve becerileri sinif yonetimine de olumlu bir sekilde yansitmasini saglayacaktir.

Simuftaki stiiregleri, ¢ocuklarin davramislarim1 yonetirken Ogretmenler zaman zaman zorluklar
yasayabilmektedir. Ogretmen ihtiyag¢ duydugu anlarda meslektaglarinin ve ailelerin destegine
basvurabilmelidir. Smif yonetimi konusunda isbirligine agik olmasi, meslektaslariyla yardimlasmasi
Ogretmenin yalnizlik ve titkenmislik duygularini yasamalarinin éniine gececek bir yol olabilir. Aydin
(2019) Ogretmenin bir yandan okuldaki rehberlik servisi bir yandan da ailelerle yakin iligkiler
gelistirerek sistemin Ogelerinden yararlanabilecegini, boylece egitim sorunlari karsisinda yalniz
kalmaktan kurtulabilecegini ve egitim sistemini etkileyen 6gelerin katkilarini biitiinlestirebilecegini

ifade etmektedir.

Simif yonetiminin lider 0gretmenlik rolleriyle biitiinlestirilerek siirdiiriilmesi onemlidir. Okul Oncesi
ogretmenleri, okul 6ncesi egitimdeki biitiin siireclere yon veren egitimciler olarak diisiiniilebilir. Biitiin
stireglerin etkili bir sekilde yonetilebilmesi, cocuklara, ailelere ve topluma liderlik edilmesini de gerekli
kilmaktadir. Bay-Donertas, (2023c) okul dncesi egitimde liderligin; 6grencilerinin her birini tanimak icin
zaman ayirma ve onlarla giiclii iliskiler kurma, ytiiksek kalitede bakim saglamak i¢in elinden gelenin
fazlasini yapma, simifi bir cazibe merkezi haline getirmek icin etkili uygulamalar yapma ve toplumu
harekete gecirme gibi farkli rollerde gerceklesebilecegini ifade etmekte, okul Oncesi egitimde lider
Ogretmenin, ¢ocuklarin hayata miimkiin olan en iyi baslangici yapmalarini saglamak icin ¢aba sarf
etmesi gerektigini vurgulamaktadir. Yazar, okul Oncesi egitimde lider &gretmenin Ozelliklerini;
¢ocuklarin 6grenmesi ve biiylimesi i¢in olumlu, besleyici ve tesvik edici bir ortam yaratma, aileler, okul
yOnetimi ve meslektaslariyla giiclii iliskiler kurma, olumlu sinuf iklimi olusturma, etkili bir egitim akis1
planlama ve sinif yonetimi i¢in etkili stratejiler gelistirme, ¢ocuklarin yiiksek yararini her daim gozetme

ve okul 6ncesi egitimin savunucusu olma seklinde siralamaktadir.

Okul oncesi eitim programlarinda okul dncesi egitim simiflarimin yonetimine iliskin derslerin yer almasi

ogretmen adaylarimn sinif yonetimi becerilerini artiracaktir. Okul dncesi egitim siniflarinin yapist ve isleyisi
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diger egitim kademelerinden farklidir. Sinif diizeni, ¢ocuklarin yas grubu, gelisim 6zellikleri, ilgi ve
ihtiyaglari, programin ozellikleri ve isleyisi, rutinler, aile, ¢evre gibi smuf ici ve smif dis1 bir¢ok etmen
bu farkhiliklarin kaynagimi olusturarak okul oncesi egitimin kendine 0zgii yonlerini ortaya
¢ikarmaktadir. Okul 6ncesi egitim siniflarinda ¢ocuk merkezli, oyun temelli, esnek, kesintisiz ve ¢ogu
zaman tempolu bir isleyis vardir. Okul 6ncesi egitimin kendine 6zgii yonleri sinif yonetiminin de 6zel
bir bakis acisiyla ele alinmasini gerekli kilmaktadir. Bu nedenle okul Oncesi egitim simiflarinin
yOnetimini Ozel bir alan olarak diisiinmek, okul 6ncesi 6gretmenligi programlarinda “okul 6ncesi
egitimde smif yonetimi” dersine ayr1 bir ders olarak yer vermek anlamli olabilir. Ders igeriginde, okul
Oncesi egitim smiflarinin yonetiminde; temel kavramlar, etkili bir lider olarak ogretmen, ilk giinler,
direncle bas etmek, rutinler ve kurallar, okul olumlu smif iklimi olusturma, iletisim ve etkilesim, veli
goriismeleri, 6grenen ve gelisen d6gretmen gibi kavram ve konular, sinif yonetimine dair kavram ve
konularla biitiinlestirilerek ¢agdas bir yaklasimla ve uygulamali olarak ele alinabilir. Okul 6ncesi
ogretmenligi programlarinda “okul oncesi egitimde siuf yonetimi” dersine ayr1 bir ders olarak yer
vermek; 0gretmen adaylarnin smif yonetimi bilgi, beceri ve deneyimlerini arttirabilmenin bir yolu

olarak diisiiniilebilir.

Tartisma, Sonug ve Oneriler

Derleme tiiriinde olan bu ¢alismanin odagini okul 6ncesi egitimde sinif yonetimi olusturmaktadir.
Bireyin gelisiminin en hizli oldugu okul 6ncesi dénemde, planli ve programli egitim etkinliklerine
erisimi, okul 6ncesi egitim smiflar1 araciligiyla saglanmaktadir. Okul 6ncesi egitim siireclerinin etkili ve
verimli bir bicimde gergeklestirilebilmesi sinifta siirdiiriilen etkinliklerin amacina ulagsmasiyla yakindan
iligkilidir. Bu noktada smif yonetiminin 6nemi ortaya ¢ikmaktadir. Smif yonetimi kaynaklarm verimli
bir sekilde kullanilarak egitsel siireglerin etkili bir sekilde siirdiiriilmesini saglayan uygulamalar olarak
ifade edilebilir.

Diger egitim kademelerinden farkli olarak, okul oncesi egitim smiflarinda, tipki ev ortaminda
oldugu gibi ¢ocuklarin rahat hareket edebilecegi bir diizen mevcuttur. Smuf icerisinde bulunan arag-
gereg ve materyallerin yas grubunun gelisim 6zellikleri goz 6niinde bulundurularak segilmesi, giivenli
ve sagliga uygun olmasi 6nemlidir. Okul 6ncesi egitim smniflarinda; aylik donemler halinde planlanan,
giinliik yapilacak ¢alismalarin diizenli bir sekilde yer verildigi cerceve bir plan-giinliik egitim akigi
uygulanmaktadir (MEB, 2013). Bu akisin etkili bir sekilde planlanarak siirdiiriilmesi ve gelistirilmesi
onemlidir. Etkili smif yonetimi bunu saglayabilmek icin gereklidir. Okul 6ncesi egitim smiflariin
yapisi ve isleyisindeki farkliliklar okul oncesi egitim smiflariin yonetimini diger kademelerin sinif
yonetiminden farklilastirmaktadir. Yas grubunun gelisimsel 6zellikleri ve gereksinimleri, sinufin fiziksel
yapisi, programin ozellikleri ve isleyisi, rutinler, aile, cevre gibi sinf ici ve siruf dis1 etmenler okul 6ncesi
egitim smniflarinin yonetimini ¢agdas yaklasimlarla biitiinsel bir bakis acgisiyla ele almay: gerekli
kilmaktadr.

Okul oncesi egitimde smif yonetim siiregleri aylik planda ele alinan kazanim ve gostergeler,
kavramlar, aile katihm etkinlikleri gibi 6gelerin siiftaki ¢ocuklarin gelisim &zellikleri gbz oniinde
bulundurarak hangi siraya gore giinlitk egitim akislarinda ele almmacagina karar verilmesi; verilen
kararlar dogrultusunda egitim akislarinin olusturulmasi; plan uygulanma siirecinde ve siirecin

sonunda etkinliklerin ¢ocuk-6gretmen-program agisindan degerlendirilmesi seklinde ele alinabilir.

Sinif yonetiminin boyutlar1 arasinda; fiziksel ortamin yonetimi, plan-program etkinliklerinin

yOnetimi, zaman yonetimi, sinif rutinlerinin ve kurallarinin yonetimi, olumlu sinif iklimi olusturulmasi
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yer almaktadir (Basar, 2016). Okul Oncesi egitim smniflarinin fiziksel ortaminin yonetilmesinde; siuf
biiytikliigii, cocuk sayisi, kullanilan arag-gere¢ ve materyaller, 6grenme merkezlerinin olusturulmasi
g0z oniinde bulundurulmasi gereken hususlardir. Plan-program etkinlikleri boyutunda, yil boyunca ve
yilsonunda gergeklestirilecek biitiin ¢alismalarmn egitim-6gretim yili baslamadan énce planlanmasi s6z
konusudur. Zaman yo6netimi boyutunda; aylik egitim planlarinin olusturulmasi, egitim-6gretime
hazirlik, giinliik egitim akisinda hangi etkinliklere ne kadar siire ayrilacagy, etkinlikler arasi gegislerde
kayip zamanlarin en aza indirilmesi, egitim-0gretim zamaninin disinda ¢evrimici veli gruplarmi
yonetme, velilerle yapilan bireysel goriismeler, stajyer 6grencilere rehberlik gibi ek sorumluluklar yer
almaktadir. Smif rutinlerinin ve kurallarinin yonetimi boyutu; ¢ocuklarin hangi durumda nasil
davranacagina dair yol haritas1 olusturacak rutin ve kurallarin olusturulmasini icermektedir. Olumlu
smif iklimi olusturulmasi boyutunda; istendik davranislarin arttirilmasi, uygun olmayan davranislarin

onlenmesi, cocuklarin motive edilerek giidiilenmesi yer almaktadar.

Biitiin bu siireg¢ ve boyutlarin yonetilmesinde okul Oncesi 6gretmenleri Snemli aktorlerdir.
Cocuklarin okula uyumunu giiglendirecek, egitim siireglerini etkili bir akisla siirdiirecek, zamanin
verimli kullanilmasini saglayacak ve smiftaki davranis siireclerine yon verecek kisiler 6ncelikle
ogretmenlerdir. Bu nedenle, okul 6ncesi egitim smiflarmin etkili bir sekilde yonetilebilmesi igin
Ogretmenler mesleki bilgi ve becerilerle donanmis ve okul &ncesi egitim smiflarinin yonetimi

konusunda iyi yetismis olmalidur.

Okul 6ncesi egitim siniflarinin yonetimini kolaylastiracak stratejiler su genel basliklar ve tavsiyeler
altinda ele almabilir: (1) Giivenli bir ortam olusturmak smif yonetiminde problemleri azaltacaktir. (2)
Siif yonetiminin odak noktasi ¢ocugu tanima ve gelistirme olmalidir. (3) Etkili iletisim simuf
yonetiminin biitiin siireclerinde gereklidir. (4) Smifta olumlu iklim yaratmak smf yonetimini
kolaylagtiracaktir. (5) Kolektif biling sif yonetimini giiglendirecektir. (6) Yiiksek yarar gozeten
uygulamalar yapmak sinif yonetimini giiglendirecektir. (7) Olumlu kisilik 6zellikleriyle 6gretmen smif
yonetimine olumlu etkide bulunacaktir. (8) Ogretmenin mesleki bilgi ve becerilerini gelistirme
konusunda istekli olmasi sinif yonetimi becerilerini de gelistirmesini saglayacaktir. (9) Snif yonetiminin
lider o6gretmenlik rolleriyle biitiinlestirilerek siirdiiriilmesi onemlidir. (10) Okul &ncesi egitim
programlarinda okul Oncesi egitim smiflarinin yonetimine iliskin derslerin yer almasi Ogretmen

adaylarinin sinif yonetimi becerilerini artiracaktir.

Okul o6ncesi egitimde etkili uygulamalarin yapilabilmesi icin sinf yonetimi siire¢ ve boyutlarinin
etkili bir sekilde isletilmesi onemlidir. Bunu saglayabilmek igin okul oncesi egitim smiflarinin
yonetimine dikkat cekilmeli, hizmet Oncesinde ve hizmet icinde okul oncesi egitim smiflarinin
yonetimine iliskin egitimlere daha ¢ok yer verilmelidir. Okul 6ncesi egitim smiflarinin yonetimi 6zel bir
alan olarak diisiiniilmeli, okul Oncesi Ogretmenligi programlarinda “okul oncesi egitimde smif
yonetimi” dersine ayr1 bir ders olarak yer verilmelidir. Okul 6ncesi egitim siniflarmin yonetiminde
Ogretmenlerin yasadiklar1 zorluklar tespit edilmeli, bu zorluklarin {istesinden gelebilmeleri igin
Ogretmenleri motive edecek, mesleki bagliliklarini giiclendirecek politikalar gelistirilmelidir. Okul
oncesi egitim simiflarinin yonetimini kolaylastiracak onlemler alinmali, 6gretmenlerin daha iyi
sartlarda, kalabalik olmayan simniflarda, yardimc: 6gretmen/yardimci personel destegiyle calismalar:

saglanmali, bu konuda gerekli yasal diizenlemeler yapilmalidir.

Okul oncesi egitim siniflarinin yonetiminde 6gretmenlerin yasadiklar1 zorluklardan yola ¢ikilarak

eylem arastirmalarinin planlanmasi alana katk: saglayacaktir.
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Introduction

Preschool education covers the education of individuals in the first years of their lives—the early
childhood years. In this process, which starts in the family and continues in schools, preschool education
has a great place and importance for individuals to make the best possible start in life. The planned and
programmed educational activities carried out in preschool education institutions aim to ensure that
children are supported and developed in many ways from an early age. It is possible to say that the
effective and efficient realization of preschool education processes is closely related to the achievement
of the objectives of the activities carried out in the school or classroom. Based on this, classroom
management in preschool education has been seen as a subject worth discussing. The literature focuses
on classroom management in preschool education, preschool teachers' classroom management skills
(Adigiizel & ipek, 2016; Bulut, 2020; Dinger & Akgiin, 2015; Ekici, Giinhan & Amnilan, 2016; Toran &
Akkus, 2016; Zembat & Kiismdis, 2020), classroom management strategies (Akgtin, Yarar & Dinger, 2011;
Durmaz, Dinger & Deniz, 2020; Ogelman & Ersan, 2014), beliefs about undesirable behaviors (Keles,
2015; Oztiirk & Gangal, 2016), and self-efficacy perceptions (Sak, 2015; Semerci & Balat, 2018; Shen,
Cheng & Lee, 2023). This study, in which the concept of classroom management in preschool education
is discussed, is a review. In the study, firstly, the definition and importance of preschool education were
mentioned, and the structure and functioning of preschool classrooms were discussed. Afterwards,
classroom management in preschool education is discussed, along with the process and dimensions of
classroom management in preschool education, the role of the teacher in the management of preschool
classrooms, strategies to facilitate classroom management in preschool education, and suggestions on

the subject.
Definition and Importance of Preschool Education

Preschool education is the first step of the basic education level. Although the concept is sometimes
used synonymously with the concept of "early childhood education," unlike early childhood education,
preschool education covers the years before primary school education. Preschool education is an
educational process that covers the years before primary school, can be carried out in the institution and
in the family, supports all developmental areas of children, is carried out within the framework of

school-family cooperation, and prepares children for the next level of education (Kurt-Gokgeli, 2019a).

In the Turkish education system, preschool education services, which take place in the first stage of
formal education, are provided to different age groups by ministries, public organizations, private
organizations, local governments, foundations, and universities. Preschool education can be defined as
educational experiences carried out in a systematic and planned manner by expert educators in which
the child's skills and creativity in different developmental areas are supported, the child's adaptation to
the society, culture, and school in which he or she lives is strengthened, literacy preparation is also
carried out, independent life skills are tried to be gained, learning is combined with play, and learning

is carried out in a systematic and planned manner (Bay-Donertas, 2023a, 2023b).

It can be said that the preschool period, in which the fastest growth, development, and maturation
occur in an individual's life, is a period of critical importance. The individual, who strives to learn about
the world and to learn to trust himself or herself and those around him or her, needs the intense love,
attention, and support of adults during this period. In this period, the greatest support for the
development of the individual and meeting his or her needs can be provided by his or her family as
well as through preschool education institutions. It is clear that preschool education contributes to the

individual's emotional development and understanding, improves reasoning and problem solving, and
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supports creativity and aesthetic development. With the education to be provided in this period, the
foundations of individuals' physical, social, emotional, cognitive, moral, and language development
and self-sufficiency skills are laid (Dikmen-Ada, 2019; Kurt-Gokgeli, 2019Db).

Preschool education is of great importance in supporting the education that starts in the family from
the moment of birth, providing rich educational experiences for individuals, and providing equal
opportunities, especially for individuals in environments with unfavorable conditions. With the
planned and programmed educational activities offered in preschool education institutions, children's
developmental areas will be supported, children will be equipped with new knowledge and skills,
families will be guided, and children will be given the opportunity to take their development to a higher

level.
Structure and Functioning of Preschool Classrooms

Preschool classes have a different order and functioning than other education levels. In preschool
classes, there is an order in which children can move comfortably, just like in a home environment.
There is an entrance and waiting area, learning centers, playgrounds, and areas where activities can be
carried out. The tools and materials in preschool classes should be selected and designed taking into
account the developmental characteristics of the age group. In addition, the classroom environment

should allow children to work collaboratively and should be safe and suitable for health.

It can be said that the effectiveness of preschool education is directly related to the education
program implemented. In the Preschool Education Program of the Ministry of National Education
(MEB, 2013), it is recommended to plan education in monthly periods and to continue with a framework
plan-daily education flow in which daily activities are regularly included. In addition, in order to
contribute to healthy school-family cooperation, it is emphasized to send activity examples to families
and to share them by hanging them on the classroom bulletin board. In the program, a daily education
flow includes routine activities such as starting the day, play time, activity time, evaluation time,
feeding, and rest time. In addition, the program is child-centered and spiral, suitable for adaptation and
individualization according to the changing characteristics of the child, the physical environment, and

the family.

The activities implemented in preschool education classes are Turkish, art, drama, music, movement,
play, science, mathematics, literacy preparation, and field trips. Activities can be implemented by the
teacher or children in a structured, semi-structured, or unstructured manner in the classroom or
outdoors by integrating individual, small, or large group activities (MEB, 2013). It can be said that the
people who plan and manage this structure and functioning in preschool education classrooms are
primarily teachers. For this reason, it is important that preschool teachers are experts in their field,

equipped with classroom management skills, and well-trained to lead all processes.
Classroom Management in Preschool Education

Coordinating and managing the processes and student behaviors in the classroom, which are areas
where educational activities take place, target behaviors are acquired, and social relations are
maintained, is an important requirement for the effective continuation of education and training. This
phenomenon, which is discussed with the concept of classroom management in the literature, can be
considered the creation, maintenance, and development of the classroom order in order to provide

qualified learning and to show this information as behavior under appropriate conditions, to renew and
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concretize what is learned, to believe in the necessity of becoming an experience and habit, and to be

ready for intellectual action (Basar, 2016).

Teachers are important actors in classroom management. As a matter of fact, classroom management
is defined by Evertson and Weinstein (2006) as the actions teachers take to create an environment that
supports and facilitates both academic and social-emotional learning. They state that classroom
management is not only about creating and maintaining an orderly environment for students to engage
in meaningful academic learning but also aims to enhance students' social and moral development. In
this sense, classroom management can also be defined as managing students' behavior so that they

behave in a way that creates a positive learning environment (Scott & Nakamura, 2022).

The differences in the structure and functioning of preschool classrooms differentiate the
management of preschool classrooms from classroom management at other levels. It is important to
note that in-class and out-of-class factors such as the developmental characteristics and needs of the age
group, the physical structure of the classroom, the characteristics and functioning of the program,
routines, family, and environment make it necessary to address the management of preschool
classrooms from a holistic perspective with contemporary approaches. Classroom management in
preschool education is defined as "a combination of knowledge, skills, and behaviors related to practices
in which the teacher and the child come together in a classroom environment organized according to
the child, with a program that develops and educates the child in a multidimensional way, taking into
account the basic needs of the child, centering the child, and using play as the main educational
method." (Uyanik-Balat, 2010). Practices that help children feel physically and emotionally safe, cared
for, listened to, unconditionally accepted, and connected to themselves, their teachers, and their peers
are part of effective classroom management (Bivona & Williford, 2023). In order to better understand
classroom management in preschool education, it would be appropriate to discuss the dimensions of
classroom management, the role of the teacher, and strategies that will facilitate the management of

preschool education classes.
Process and Dimensions of Classroom Management in Preschool Education

Classroom management activities consist of a number of processes and dimensions. Toprake1 (2013)
discussed classroom management processes in relation to management processes under the headings
of decision-making, planning, organizing, communication, coordination, influencing, evaluation, and
leadership. According to the author, while managing the classroom, decisions are made in various
situations, planning is made after the decision is made, individuals are organized in order to implement
the plan, communication is established in order to inform the organized individuals about each other,
the actions of individuals are coordinated, their behaviors are led in order to produce the most effective
product, and evaluation is made in order to learn the final situation in all these activities and to be more
successful. Classroom management processes in preschool education are classified in a similar way;
deciding on the order in which items such as achievements and indicators, concepts, and family
participation activities, which are addressed in the monthly plan, will be addressed in daily education
flows, taking into account the developmental characteristics of the children in the classroom, and
establishing training flows in line with the decisions made can be considered the evaluation of the
activities in terms of the child-teacher-program during and at the end of the plan implementation
process. In addition, organizing goals, tasks, tools, materials, children, principles, and methods;
establishing effective communication and interaction between child-child and child-teacher;

determining routines and rules; motivating and motivating children; the influencing process in which
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behaviors in the classroom are managed, such as determining accepted behaviors in the classroom and
preventing unaccepted behaviors; evaluating student behaviors and development along with a general
evaluation in which all processes are evaluated; leading and guiding all processes; and families and

children are other processes to be addressed in the management of preschool education classes.

Those related to the physical layout of the classroom environment, such as heat, light, noise devices,
aesthetics, color, cleanliness, educational tools, and seating arrangement; plan-schedule activities such
as annual-daily plans, methods and strategies, and distribution of resources; activities related to time
order such as attendance-absenteeism, prevention of dropouts, and distribution of time according to
activities; student-student/student-teacher relationships; relationship arrangements such as adopting
classroom rules for students; and behavioral arrangements such as a positive classroom climate; making
desired behaviors sustainable and unwanted ones preventable constitute the dimensions of classroom

management (Basar, 2016).

In the physical dimension of preschool education classrooms, class size and the number of children
directly affect classroom management along with behavior management processes. A small physical
space in the classroom can cause aggressive behaviors in children, while a large physical space can cause
aimless and infrequent behaviors (Yildirim, 2021). In the creation of the classroom environment,
attention should be paid to measures to prevent injury to children, such as the use of angular desks,
cutting and piercing materials, electrical components, etc. (Giines, 2021). In addition, while creating the
layout of the classroom, care should be taken to organize the learning centers specified in the program
according to the developmental characteristics, interests, and needs of the age group; attention should
be paid to the positioning of quiet and noisy centers away from each other; and physical spaces should

be arranged to include activity areas for activities to be implemented in the daily flow.

In the dimension of plan-program activities, all activities to be carried out throughout the year and
at the end of the year are planned before the start of the academic year. These include board meetings
to discuss the decisions to be taken regarding preschool education, parent meetings to discuss the
functioning of the process and issues related to children, draft education plans that can be created within
the framework of the preschool education program, plans for out-of-school learning environments,

family participation activities, and reviewing the activities carried out throughout the year.

Effective use of time is an important element for the efficient implementation of preschool education
activities. Additional responsibilities such as creating monthly education plans, preparation for
education, how much time will be allocated to which activities in the daily education flow, minimizing
lost time in transitions between activities, managing online parent groups outside of the educational
time, individual meetings with parents, and guidance for intern students require planning for time
management in preschool education. Giines (2021) states that planning goals, children's readiness,
interests and needs, priorities, simplification, task allocation, time tables and reminders, and removing
obstructive or disturbing materials from the environment are important for the success of time
management. The author also states that flexibility in the plan or activity, precautions and action plans
against risks that may occur, and the creation of alternative activities or implementation plans can also
ensure efficient use of time. He also emphasizes that for children who show problem behaviors more in
the group, including practices in which they can actively participate in activities and take responsibility,
this will prevent problems that will negatively affect time management. Erkili¢ (2023) points out that
the most critical dimension of time use in classroom management is the use of time in the lesson and

emphasizes the importance of gaining the desired behaviors at the desired time.
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Establishing classroom routines and rules is important in terms of child-child and child-teacher
relationships in classroom communication and interaction in preschool classrooms. Establishing
classroom routines will create a road map for how children will behave in each situation. Similarly, the
existence of classroom rules will give children clues about where and how to behave. Since the rules
will include similar procedures for everyone, it will be possible to ensure order and justice in the
classroom. In preschool classrooms, deciding on classroom rules together with the children and
displaying the rules with visuals where children can see them will increase their adoption and

applicability.

It is known that the effective and efficient implementation of preschool education activities is closely
related to the creation of a positive classroom climate (Akgiin, Yarar, & Dinger, 2011). Increasing desired
behaviors, preventing inappropriate behaviors, and motivating children are factors that should be taken
into consideration in creating a positive classroom climate. Teachers have a great impact on the creation
of a positive classroom climate. Sharing positive expectations, using the reward system to encourage
clearly defined behaviors, establishing trust-based relationships with children and families, and

benefiting from colleague solidarity are among the methods that teachers can use (Kogyigit, 2018).

Teachers play a major role in all processes and dimensions of classroom management in preschool
education. The teacher is the person who manages all these processes and dimensions in the classroom.
In this context, it would be meaningful to discuss the role of the teacher in the management of preschool

classrooms in more detail.
The Role of the Teacher in the Management of Preschool Classrooms

Teachers are important actors who manage all processes and dimensions in preschool classes. It is
known that teachers have important duties and responsibilities in strengthening children's adaptation
to school, managing classroom processes effectively, guiding children and families, and strengthening
preschool education. It is possible to say that besides the teacher's professional knowledge and skills,
personality traits are also effective in classroom management. As Teyfur (2021) states, since preschool
education institutions are the first formal institutions where children meet the concept of teacher,
teachers should choose this profession fondly, do it, and communicate effectively with children in order

to have a personality structure to manage the classroom.

Preschool teaching is a different field compared to other teaching practices. There is a fast pace in
preschool teaching; many events or situations develop simultaneously, together, and rapidly. In order
for the learning-teaching process to be effective, the teacher needs to integrate and use his or her
technical knowledge with his or her own personality traits. On the one hand, the teacher brings quality
to the educational process with his or her knowledge, skills, and attitudes, and on the other hand, he or
she plays a critical role in helping children acquire the behaviors in the curriculum with the methods,
techniques, and strategies he or she applies (Giirkan, 2005; Sahin, 2005). For this reason, the teacher
should know the developmental characteristics of the children's ages and should also have detailed
information about the family life of each child. In this way, they can better respond to the needs of
young children who are separated from their mothers and homes for the first time and better

understand why they engage in certain behaviors (Oktay, 2002).

Teachers have a great influence on children's first attitudes towards school and learning as they try
to adapt to school by leaving their home environment. The need for children who experience different

anxieties in the first days of school to feel safe, respected, and well cared for begins with the teacher's
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warm welcome. Taking into account the developmental characteristics of children, teachers should
create rules together with children and take care to apply them flexibly, and they should know that they
can use the reward and incentive system to encourage clearly defined behaviors, taking into account
the aspects that need attention (Kogyigit, 2018; Tungeli, 2018). The main responsibility for ensuring a
democratic environment in classroom communication processes lies with the teacher. Maintaining
communication processes in which children's active participation is ensured with a child-centered
approach in teacher-child, child-child, and teacher-family communication will ensure that the
classroom is both socially and psychologically good (Yildirim, 2021). In order to strengthen children's
adaptation to school in the first days of school, teachers should be aware of the need to benefit from the
support of families. Realizing the activities planned in the first days with the participation of families
will minimize the problems that the teacher will experience in classroom management. In the meetings
to be held with families in the first days, mutual expectations should be expressed, families should be
informed about the school adaptation process, and a relationship based on trust should be established.
When the teacher gains the trust of the children in the first days, he or she will be able to manage the
classroom better and will be able to manage children's behaviors better by implementing activities more

effectively and establishing rules and routines day by day.

It is possible to say that children's attitudes and approaches to school, children's or family's
expectations from school, peer relations, teachers' educational philosophy, professional knowledge and
skills, as well as their attitudes, values, and personality traits, guide the management of behavior
processes in the classroom. According to Karatas and Giingdren (2021), although it is often not possible
to attribute children's behaviors to a reason, their behaviors can be influenced by variables such as
individual characteristics and needs, school/classroom climate/culture, teachers' past experiences, and
school-environment-family relations. Teachers' having competencies in behavior management methods
and strategies and training/developing themselves in this regard, making systematic observations,
getting to know the child, planning/continuing activities by taking into account the child's interests and
needs, cooperating with colleagues and families when necessary, having professional ethical values
(justice, tolerance, equality, respect for differences, trust, etc.), and being willing to create a positive
classroom environment should be considered as important issues in the classroom management

process.

Another important issue in the management of preschool classrooms is the creation of an effective
educational flow. Kaf (2018) argues that the instructional plan that the teacher will create by taking into
account how the teacher will follow a path, what the children's needs are, how they will use the time
they are at school, and what the children should do during this time can reduce classroom management
problems. The author also emphasizes that, in addition to determining what kind of activities children
will be engaged in from the moment they arrive at school until they leave, having a plan B and C ready
will make it easier to minimize possible classroom management problems. In addition to this, it is
important in classroom management to create an educational flow by balancing work styles (individual,
small-large group), passive-active activities, and activity types (play, science and nature, mathematics,
literacy preparation, music, art, etc.), to continue activities in line with children's interests, to take into
account the way to be followed in transitions between activities in planning, to follow the process by
presenting instructions clearly and understandably, and to make arrangements to increase children's

focus.

Effective and efficient implementation of educational activities prepared by taking into account

children's developmental characteristics, interests, and needs requires the teacher to have classroom

OJCES, 2023, 1(2), 259-291



282 A. Bay-Donertas

management skills while managing the program and to organize resources to achieve educational goals.
Time management, which is one of the resources in the classroom, is the efficient use of activity times
for children to gain more from educational processes. Due to the mobile structure of preschool

education classes, teachers should adopt child-centered time management (Dilek, 2021).

To summarize, in the management of preschool classrooms, the teacher should be the follower and
guide of all processes in the classroom, make plans to ensure that children spend their time at school
efficiently by making rules and routines effective, and make her presence visible by making children

feel that she is an important member of the class.
Strategies to Facilitate Classroom Management in Preschool Education

Strategies to facilitate the continuation of preschool education in an effective and efficient flow have
discussed together with creating a safe environment, recognizing and developing the child,
communicating effectively, creating a positive climate in the classroom, creating collective
consciousness, implementing practices that are in the best interest, teachers having positive personality
traits, teachers' willingness to improve their professional knowledge and skills, leading teaching

practices, and the importance of the classroom management course in the preschool teaching program.

Creating a safe environment will reduce problems in classroom management. To create a safe environment,
there is a need for a regulatory mechanism with rules and routines that ensure safety, prevent confusion,
protect individual sensitivities, and create a sense of unity. Rules and routines in classroom life cover a
wide range of things that happen in the classroom, from entering the classroom, hanging up coats and
bags, finding a place to sit, getting supplies, putting away supplies, organizing the workspace,
completing activities, eating lunch, and getting ready to go home (Carter & Doyle, 2006). Preparing a
safe learning environment is important for the success of classroom management. In preschool
education, it is necessary to provide an educational environment in which children feel safe in terms of
physical environment and relationship arrangements. While organizing the physical environment,
elements that may threaten children's safety and pose a risk of injury (uncontrolled entrances and exits,
sharp materials, unfixed objects, slippery floors, etc.) should be taken into consideration. In addition, a
relationship order should be established in the classroom based on love, respect, sincerity, honesty, and
tolerance, which does not contain elements of physical and psychological violence that may create fear
and anxiety in peer and child-teacher relationships. Another important issue is giving families the
feeling that their children are in a safe environment. Knowing the lifestyle, values, and norms of families
will strengthen relationships (Bilir, 2014; Teyfur, 2021). Family involvement activities can be planned to

strengthen the trust of families.

The focus of classroom management should be on recognizing and developing the child. Classroom
management should be approached from a child-centered perspective, shifting from the goal of
maintaining order to providing opportunities for each child to develop fully and find his or her role
within the classroom community (Bivona & Williford, 2023). One of the tasks of a young child moving
from a nuclear family environment to institutionalized care and education is to gain autonomy, that is,
a sense of independence and self-management. A predictable and stable environment reflects the family
environment that many children experience and builds on the sense of trust they develop in this context.
Where consistency and trust do not characterize a child's home, a stable school environment can help
stabilize children's lives and build a basic sense of trust. At the same time, to develop autonomy, young
children need supported opportunities to take initiative, explore, and make choices (Carter & Doyle,
2006). Children should be addressed by their names; children should be allowed to express their feelings
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and thoughts; a balanced communication should be established with all children; no exaggerated
attention should be paid to certain children; and the creative aspects of children should be recognized

(Teyfur, 2021). Getting to know children is the most important step towards developing them.

Effective communication is necessary in all processes of classroom management. Communication is a very
complex and multidimensional concept. Classroom communication is not only between teacher and
child but also between child-child, child-teacher, and the environment. A one-way form of
communication aimed at only one of these is boring and useless. With language as the most important
element of communication, the teacher should control children's behavior in a non-judgmental, flexible,
and descriptive way. A communication style that reduces anxiety, strengthens participation, and
motivates should be adopted. Many gestures and mimics, such as smiling, nodding, and walking, are
complementary elements of communication (Aydin, 2019). In preschool education classes, it is
important for the teacher to present explanations and instructions to children in a simple,
understandable language in terms of effective communication. The teacher should try to be
understanding and caring in all processes and take care to communicate with constructive language.
Strategies such as being close to children, hugging them with permission when they need it, taking a
position close to children to make them feel that they are a member of the community, and standing
close to some children (withdrawn, not wanting to be involved in the process, having behavioral
problems, etc.) will strengthen effective communication. In addition, communication is a phenomenon
that supports children's relationship-building skills. Children's communication with their peers as well
as with their teachers is an important part of classroom management. Communication between children
should be observed, and children should be guided to use positive language in communication. Families

should also be involved in this process to support positive communication at home as well as at school.

Creating a positive climate in the classroom will facilitate classroom management. It is possible to say that
creating a positive climate in the classroom is closely related to the language and behaviors used. It is
important for the teacher to greet the children with a smiling face and kind words at the beginning of
the day, to be patient, caring, and encouraging throughout the day, and to send them off with a smiling
face and kind words at the end of the day in order to create a positive classroom climate. It is also
important to create a democratic classroom environment. As Aydin (2019) states, the teacher should
soften the classroom climate and create a humane classroom climate by being at an equal distance from
children emotionally and intellectually. Positive language should be used when directing children's
behaviors and creating rule statements. The behaviors expected from children, such as "let's be quiet"
instead of "don't talk," "let's move slowly" instead of "don't run," "let's be respectful to our friends"
instead of "don't treat your friend badly," etc., should be clearly stated with positive expressions. In this
way, children will be guided on what to do rather than what not to do, and confusion in behavior
management will be prevented. There will also be children who have difficulty adapting to the
classroom, who do not want to participate in activities, and who think they cannot do it. In this case,
strengthening peer relationships can be a way to create a positive climate in the classroom. Peer support
can be used to motivate children to participate in activities. Group activities that support collective work
can be motivating for children who are shy, withdrawn, and think that their competencies are limited.
To strengthen children's peer relationships, a "wall of love" can be created where photos of good times
spent together as a class are displayed. This can help foster an environment of unity, solidarity, respect,

and love in the classroom.

Collective consciousness will strengthen classroom management. Developing the collective working

consciousness of both children and teachers is an important aspect of classroom management. The
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classroom is a collective space of existence. Shared by children from different socio-economic
backgrounds, the classroom environment is lived on a multidimensional and dynamic continuum.
Managing a classroom means gaining and maintaining children's cooperation in the action programs
embedded throughout the day. The teacher needs to understand the action programs of the parts of the
classroom and the actions that can be taken to invite and secure children's cooperation in these action
programs. Teachers often take action to observe and monitor behavior, encourage and facilitate
participation, and protect children from psychological or physical threats. Classroom management in
such settings depends on intervening when necessary to support individuals, redirect actions, or
mediate conflicts (Aydin, 2019; Carter & Doyle, 2006). In preschool classes, children's involvement in
the daily processes should be seen as a collaboration. If children show resistance and do not want to be
involved in the process, it will cause difficulties for the teacher in terms of classroom management. Here,
the most important task of the teacher is to create a collective consciousness by gathering children
around common feelings. In addition, children's interaction with each other also strengthens
cooperation. It is important for the teacher to implement practices to strengthen peer interaction and
take measures when necessary. For example, daily routines in preschool classrooms include free play
time at the beginning of the day. Observing children during free play time and getting involved in their
play is important in terms of monitoring peer interaction and intervening when necessary (in cases of
violence, bullying, etc.). This form of teacher involvement will also strengthen collective consciousness.
Similarly, creating various transition routines (finger plays, rhymes, etc.) during transitions between
activities, such as class songs, opening and closing dances, and small or large group work, can also be

practices that can strengthen collective consciousness.

Implementing high-interest practices will strengthen classroom management. While managing the
classroom, teachers work on many issues, such as gaining the trust of parents, attracting children's
attention to activities, solving behavioral problems, and establishing routines and rules. Considering
high benefits in planning will increase effectiveness, and the search for new solutions will ensure that
practices improve day by day. Giines (2021) states that including activities that develop children's
creativity and support their sense of curiosity and discovery in practices will positively affect their
attention, concentration, and motivation, as well as their academic development. The author
emphasizes that developing practices based on cooperation and empathy (solution table, peace table,

purr corner, etc.) are powerful methods for solving violence, aggression, and anger behaviors.

Teachers with positive personality traits will have a positive impact on classroom management. Positive
personality traits such as having a sense of humor, using Turkish well and correctly, loving the work
(Teyfur, 2021), having a positive and open language in communication, being solution-oriented and
creative, exhibiting exemplary behavior, and being patient and loving will be the teacher's biggest
supporters in classroom management. Teachers make decisions about how to direct their own behaviors
and discourses while managing the processes in the classroom and directing children's behaviors.
Teachers' approaching events and phenomena with positive personality traits can be considered a very
important part of classroom management, so it will be useful for them to make frequent self-evaluations.
Bivona and Williford (2023) suggest that it would be useful for teachers to consider the context in order
to understand the basic need conveyed by behaviors that harm children's safety, interfere with the
child's learning or ability to participate in relationships with others, and suggest teachers seek answers
to the following questions when determining their reactions: What feelings does the child's behavior
evoke in me, and why? What factors influence the way I perceive this behavior? What are the reasons

why I want the child to stop this behavior? Are these reasons aligned with my classroom management
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goals and community values? How should I respond or not respond in order to be consistent with my
desired outcome or the message I want to convey? How can my practices meet the current needs of both
this child and the group? However, it is clear that teachers' punitive and power-assertive responses to
children's explorations and initiatives can inhibit the development of autonomy and self-reliance (Carter
& Doyle, 2006). Teachers' attitudes and practices that hinder children's autonomy and creativity can
lead to a deterioration in the learning climate of the classroom and the emergence of behavioral
problems. Teachers should observe children in all processes in the classroom, support them with an
encouraging approach, and strengthen children's competence areas through effective planning and

practices.

Teachers” willingness to improve their professional knowledge and skills will enable them to improve their
classroom management skills. Preschool teachers play an important role in the effective management of
preschool classrooms. A successful teacher should aim to continuously improve herself or himself. This
development process should include not only institutional knowledge but also a unique and natural
sensitivity that covers the psychological reality of daily life (Aydin, 2019). A successful preschool teacher
should be equipped to make preschool education materials, have knowledge and skills in drama, music,
painting, science and nature, mathematics, museums, and historical excursions, know children's diet,
and be knowledgeable about child development and education (Teyfur, 2021). Many events can take
place in preschool classrooms at the same time. This situation requires preschool teachers to be good
observers, have practical thinking skills, and make quick decisions. In order to manage preschool
classrooms effectively, it is important for teachers to step out of their traditional roles. In order to achieve
this, teachers should make an effort to add new knowledge and skills to the professional knowledge
and skills acquired before service. Acquiring new knowledge and skills by following the developments
in educational sciences will enable teachers to apply these knowledge and skills to classroom

management in a positive way.

Teachers sometimes experience difficulties managing classroom processes and children's behavior.
Teachers should be able to seek the support of colleagues and parents when they need it. Being open to
cooperation in classroom management and helping colleagues can be a way to prevent teachers from
experiencing feelings of loneliness and burnout. Aydin (2019) states that teachers can benefit from the
elements of the system by developing close relationships with the school guidance service on the one
hand and with families on the other, thus avoiding being alone in the face of educational problems and

integrating the contributions of the elements affecting the education system.

It is important to maintain classroom management by integrating it with leading teaching roles. Preschool
teachers can be considered educators who direct all processes in preschool education. Effective
management of all processes requires the leadership of children, families, and society. Bay-Donertas
(2023c) states that leadership in preschool education can take place in different roles, such as taking time
to get to know each of the students and building strong relationships with them, going the extra mile to
provide high-quality care, using effective practices to make the classroom a center of attraction, and
mobilizing the community. She also emphasizes that the leading teacher in preschool education should
strive to ensure that children have the best possible start in life. She lists the characteristics of a leader
teacher in preschool education as: creating a positive, nurturing, and stimulating environment for
children to learn and grow; building strong relationships with parents, school administration, and
colleagues; creating a positive classroom climate; planning an effective educational flow and developing
effective strategies for classroom management; always looking out for the best interests of children; and

being an advocate for preschool education.
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Including courses on the management of preschool education classes in preschool education programs will
increase the classroom management skills of teacher candidates. The structure and functioning of preschool
education classrooms are different from those at other education levels. Many factors inside and outside
the classroom, such as classroom order, children's age group, developmental characteristics, interests
and needs, features and functioning of the program, routines, family, and environment, constitute the
source of these differences and reveal the unique aspects of preschool education. Preschool classes are
child-centered, play-based, flexible, uninterrupted, and often fast-paced. The unique aspects of
preschool education make it necessary to address classroom management from a special perspective.
For this reason, it may be meaningful to consider the management of preschool education classes as a
special field and to include the "classroom management in preschool education" course as a separate
course in preschool teaching programs. The course content in the management of preschool education
classes, concepts and topics such as basic concepts, the teacher as an effective leader, the first days,
coping with resistance, routines and rules, creating a positive classroom climate at school,
communication and interaction, parent interviews, and learning and developing teachers can be
integrated with the concepts and issues of classroom management and can be handled with a
contemporary approach and practically. To include the "classroom management in preschool
education"” course as a separate course in preschool teaching programs, it can be considered a way to

increase the classroom management knowledge, skills, and experience of teacher candidates.

Discussion, Conclusion and Recommendations

The focus of this review study is classroom management in preschool education. In the preschool
period, when the individual's development is the fastest, access to planned and programmed
educational activities is provided through preschool education classes. The effective and efficient
realization of preschool education processes is closely related to the achievement of the purpose of the
activities carried out in the classroom. At this point, the importance of classroom management emerges.
Classroom management can be expressed as practices that ensure the effective continuation of

educational processes by using resources efficiently.

Unlike other levels of education, preschool classes are organized in such a way that children can
move freely, just like at home. It is important that the tools and materials in the classroom are selected
taking into account the developmental characteristics of the age group and that they are safe and
suitable for health. In preschool education classes, a framework plan-daily education flow is
implemented, which is planned in monthly periods and includes daily activities in a regular manner
(MEB, 2013). It is important to plan, maintain, and develop this flow effectively. Effective classroom
management is necessary to ensure this. Differences in the structure and functioning of preschool
classrooms differentiate the management of preschool classrooms from classroom management at other
levels. The developmental characteristics and needs of the age group, the physical structure of the
classroom, the characteristics and functioning of the program, routines, family, and environment, as
well as in-class and out-of-class factors, make it necessary to address the management of preschool

classrooms from a holistic perspective with contemporary approaches.

Classroom management processes in preschool education can be handled as deciding the order in
which items such as achievements and indicators, concepts, and family involvement activities, which
are discussed in the monthly plan, will be addressed in daily education flows by taking into account the

developmental characteristics of the children in the classroom, creating education flows in line with the
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decisions made, and evaluating the activities in terms of the child-teacher program during the

implementation of the plan and at the end of the process.

The dimensions of classroom management include management of the physical environment,
management of plan-program activities, time management, management of classroom routines and
rules, and creating a positive classroom climate (Basar, 2016). In managing the physical environment of
preschool classrooms, class size, the number of children, the tools and materials used, and the creation
of learning centers are issues to be taken into consideration. In the dimension of plan-program activities,
all activities to be carried out throughout the year and at the end of the year are planned before the start
of the academic year. In the time management dimension, there are additional responsibilities such as
creating monthly education plans, preparing for education, determining how much time will be
allocated to which activities in the daily education flow, minimizing lost time in transitions between
activities, managing online parent groups outside of education time, having individual meetings with
parents, and guiding trainee students. The dimension of managing classroom routines and rules
includes establishing routines and rules that will create a roadmap for how children will behave in each
situation. The dimensions of creating a positive classroom climate include increasing desired behaviors,

preventing inappropriate behaviors, and motivating children.

Preschool teachers are important actors in managing all these processes and dimensions. Teachers
are the ones who will strengthen children's adaptation to school, maintain the educational processes in
an effective flow, ensure the efficient use of time, and direct the behavioral processes in the classroom.
Therefore, in order to manage preschool classrooms effectively, teachers should be equipped with

professional knowledge and skills and well-trained in the management of preschool classrooms.

Strategies to facilitate the management of preschool classrooms can be discussed under the following
general headings and recommendations: (1) Creating a safe environment will reduce problems in
classroom management. (2) The focus of classroom management should be on recognizing and
developing the child. (3) Effective communication is necessary in all processes of classroom
management. (4) Creating a positive climate in the classroom will facilitate classroom management. (5)
Collective consciousness will strengthen classroom management. (6) Practicing for the best interest will
strengthen classroom management. (7) Teachers with positive personality traits will have a positive
impact on classroom management. (8) Teachers' willingness to improve their professional knowledge
and skills will enable them to improve their classroom management skills. (9) It is important to maintain
classroom management by integrating it with leading teaching roles. (10) Including courses on the
management of preschool education classes in preschool education programs will increase the

classroom management skills of teacher candidates.

In order to implement effective practices in preschool education, it is important that classroom
management processes and dimensions are operated effectively. In order to achieve this, attention
should be drawn to the management of preschool classrooms, and more training should be given to the
management of preschool classrooms in preservice and in-service programs. The management of
preschool classrooms should be considered a special field, and "classroom management in preschool
education” should be included as a separate course in preschool teaching programs. It is important to
identify the challenges that preschool teachers face in managing their classrooms, and it is equally
important to develop policies that will inspire teachers to overcome these challenges and increase their
commitment to their profession. Measures should be taken to facilitate the management of preschool

classrooms; teachers should be enabled to work in better conditions in uncrowded classrooms with the
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support of assistant teachers and assistant personnel; and necessary legal arrangements should be made

in this regard.

Planning action research based on the difficulties experienced by teachers in the management of

preschool classrooms will contribute to the field.
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