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Tiirkiye’de Yiiriitiilen Tezlerin Tematik Incelenmesi: Ilkokulda
Kaynastirma Ornegi

Oznur Kocak

Oz Makale Ge¢misi

Egitim sistemine dahil olan her 6grenci, digerinden farkh 6zelliklere sahiptir. Her 6grenci 6ztine | Gelis: 08/11/2023
uygun bedensel islevlere ve yapiya, farkli 6grenme hizina ve 6zelliklerine, duygusal 6zelliklere | Diizeltme: 06/12/2023
sahiptir. Belirli cerceve icinde farkliliklara sahip bireyler genel egitim hizmetlerinden | xapul: 02/06/2024
yararlanabilmektedir. Akranlari ile daha biiyiik farkliliklara sahip olan &grenciler igin; genel egitim
uygulamalari istenilen diizeyde egitim hizmetlerinden yararlanma konusunda yetersiz olmamakta,
0zel egitim uygulamalar:1 gerekli olmaktadir. Bu ¢alismada, 2014-2023 yillar1 arasinda Tiirkiye’de
ilkokul ogrencileri, velileri, 6gretmenleri veya egitim yoneticileri yani1 sira akademisyenlerinde
katkisi ile yapilan kaynastirma egitimi ile iliskili tezlerin tematik olarak incelenmesi amaglanmuistir.
Bu amagla incelenecek galismalar belirlenirken; (a) tezlerin 2014-2023 yillarin1 kapsiyor olmasi, (b)
ilkokul kademesini kapsamasi, (c) 6rnekleminin kaynastirma egitimi ile iligkili olmasi, (d) amacinin
kaynastirma uygulamalar: ile dogrudan iliskili olmasi, (e) calismalara TR DIiZIN ve YOKTEZ
elektronik veri tabanlarindan ulasilabiliyor olmasi, (f) calismalarin elektronik ortamda yayinlanma
izninin olmasi Ol¢iitlerine uyulmustur. Calismada “kaynastirma” anahtar sozciigii ile ulasilan 237
tez ve 23 makaleden belirlenen Olgiitlere uygun olan 19 tez ¢alismasi ve 11 arastirma makalesi
¢alismaya dahil edilmistir.
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Giris
Bireyin, dogustan gelen duygusal, bedensel ve zihinsel farkliliklari; icinde bulundugu sosyal ¢evre
etkisi ile sekillenerek bireye 6zgii hal alir. Bireye 6zgii bu farkliliklar, egitim sistemine dahil oldugunda
o0grenme farkliliklari olarak ortaya ¢ikar (Duran Diisiiniir, 2018). Egitim yolu ile davranis degistirilmesi,
egitim literatiiriiniin tizerinde siklikla durdugu noktadir (Varis, 1984). Egitim sistemine dahil olan her
birey, digerinden farklidir. Akranlarina gore egitimde anlaml farkliliklara sahip dgrenciler igin genel
egitim programlarinda doldurulmasi gereken bosluklar bulunmakta, bu bosluklar icin 6zel egitim

programlarina ihtiya¢ duyulmaktadir (Candz, 2009; Karabulut, 2018).

Yasalar ile glivence altina alinan egitim hakki, devletlerin egitim politikalarinda gerceklestirdikleri
reformlar ve olumlu arastirma sonuglar1 kaynastirma egitimine olumlu katk: saglamistir (Mitchell, 2008;
Turnbull, Wehmeyer & Shogren, 2013; UNESCO, 1994; akt. Giirgiir & Hasanoglu Yazcayir, 2019).
Ilkokullarda kaynagtirma egitimi kapsaminda toplamda 143814 ogrenci faydalanmaktadir, bu
ogrencilerin 90669 erkek, 53145 kadin 6grenciden olusmaktadir (MEB, Milli egitim istatistikleri, 6rgiin
egitim 2022/2023, 2024). Egitim politikalari, egitimde kapsayicilik goz oniinde bulundurularak
dezavantajli 6grencilerinde egitime katilmasi igin gerekli diizenlemeleri iginde barindirmalidir
(Hesapgioglu, 2009).

Bu calismada 2014-2023 yillar1 arasinda hazirlanan ilkokulda kaynastirma egitimine yonelik
hazirlanan akademik c¢alismalarin belirlenen kriterlere gore incelenmesi amaglanmistir. Bu inceleme
sonucunda elde edilen bilgilerin, egitimcilere, ebeveynlere, akademisyenlere egitimsel ve ogretimsel

fayda saglayacag diistiniilmektedir.
Kavramsal Cerceve

Ozel Egitim

Ozel egitim, biligsel, psikomotor ve sosyal duygusal gelisim agisindan, gelisimsel farkliliklar1 sebebi
ile akranlari ile tabii oldugu egitimden istenilen diizeyde faydalanamayan bireylerin, ihtiyaclarina gore

diizenlenmis ortamlarda, ihtiyaca 6zel yetistirilmis egitimciler tarafindan, ihtiyaca uygun programin

gerekli materyal destegi ile sunulmasi olarak ifade edilebilir (Karabulut, 2018; Kargin, 2022; Unliy, 2021).
2018 yilinda MEB tarafindan yayinlanan yonetmelikte; 6zel egitim

“Bireysel ve gelisim ozellikleri ile egitim yeterlilikleri agisindan akranlarmdan anlamli diizeyde farklilik
gosteren bireylerin eitim ve sosyal ihtiyaclarim karsilamak iizere gelistirilmis egitim programlar: ve ozel olarak

yetistirilmis personel ile uygun ortamlarda siirdiiriilen egitimi”
seklinde tanimlanmustr.

Genel egitimden farkli olarak ozel egitim bireye 0zgii olarak diizenlenmektedir. Planlama,

uygulama ve degerlendirme ¢alismalara bireye 6zgii diizenlenmektedir (Eripek, 2013).

MEB Ozel Egitim ve Rehberlik Hizmetleri Genel Miidiirliigiiniin (Giirkan, 2010) hazirlamis oldugu
kilavuzunda 6zel egitimin amaclarina vurgu yapmustir. Ozel egitim “Tiirk Milli Egitiminin genel amag

ve temel ilkeleri” dogrultusunda bireylerin:

“Toplum icindeki rollerini gerceklestiren, baskalar ile iyi iliskiler kuran, isbirligi icinde caligabilen, cevresine

uyum saglayabilen, iiretici ve mutlu bir vatandag olarak yetismelerini,

Toplum icinde bagimsiz yasamalar: ve kendi kendilerine yeterli bir duruma gelmelerine yonelik temel yasam

becerilerini gelistirmelerini,
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Uygun egitim programlar: ile zel yontem, personel ve arag gere¢ kullanarak egitim ihtiyaclar: yeterlilikleri

ilgi ve yetenekleri dogrultusunda iist 6grenime is ve meslek alanlarina ve hayata hazirlanmalarini,”
amagclar.

Ozel egitim siirecinde; aile katilim1 ve aile egitimleri 5nemli yer tutmaktadir. Ozel egitim planlamasi
yapilirken, bireyin toplumla etkilesimi ve uyum siireglerinin kapsam ic¢inde olmasi 6nemsenmektedir
(Giirkan, 2010).

MEB (2018) Ozel Egitim Hizmetleri Yonetmeligi'nde yer alan bilgiler dogrultusunda ozel
gereksinimli 6grenciler “dikkat eksikligi ve hiperaktivite bozuklugu, uyum bozuklugu/duygusal ve
davranig bozuklugu, otizm spektrum bozuklugu, siiregen hastalik, cerabral palcy hastaligi, ortopedik
yetersizlik, zihinsel yetersizlik, gorme yetersizligi, isitme yetersizligi, dil ve konusma giicliigii, 6zel

o0grenme giicliigii, tistiin zekali ve 6zel yetenekli” seklinde gruplandirilmaktadir.
Egitsel Degerlendirme ve Tanilama

MEB (2018) de; “Egitsel degerlendirme ve tamilama calismalarimin RAM'da olusturulan oOzel egitim
degerlendirme kuruly” aracihgi ile yapilacagi “is ve islemler MEBBIS-RAM Modiilii” vasttasi ile
yliriitiilecegi, RAM’a “okul yonetimi, veli ya da zihinsel engeli olmayan 18 yasidan biiyiik bireyin kendisi
tarafindan; resmi kurumlarda bakim ve barinma hizmetinden yararlanan bireyler icin kurumun resmi yazi ile
gorevlendirecegi personel tarafindan” ilk basvurunun yapilacagi egitsel degerlendire ve tanilama
calismalarmin, bireyin bizzat katilimi ile bireyin ozelliklerine uygun olan 6lgme araci kullanarak
yapilacagi, okula devam eden &grencilerin tanmilama 6ncesi, Egitsel Istek Formunu sinif 6gretmeni
MEBBIS-RAM Modiilii iizerinden doldurarak, okul miidiiriiniin onay1 ile RAM’a iletilmesi gerektigi,
uygulanan Ol¢me aracina gore Ozel egitime ihtiya¢ duyan bireyler icin 6zel egitim degerlendirme

kurulunun rapor hazirlayacagi belirtilmistir.

Bu ¢alismalar egitimin her kademesindeki gegislerde yapilir. Bunun yaru sira veli ya da okul yazil

olarak talepte bulunmasi halinde degerlendirme ve tanulama ¢alismalar1 tekrarlanir (MEB, 2018).
Kaynastirma Egitimi

1960’11 yillarda, tiim gocuklarin egitimden esit olarak faydalanabilecegi firsatlarin sunulmasi
gortisiinden, felsefe olarak ortaya ¢ikan kaynastirma terimi sonrasina ise bilimsel ¢alismalarda yer
almigtir. Ozel egitimin uygulamalarnin, bireyin gereksinimleri dogrultusunda yasitlari ile bir arada
egitim hizmetlerinden faydalanmasmi olanaklastiran kaynastirma egitim faaliyetleri, Ozel Egitim
Hizmetleri Yonetmeligi (2018)’de;

“Ozel egitim ihtiyact olan bireylerin her tiir ve kademede diger bireylerle karsilikli etkilesim icinde
bulunmalarimi ve egitim amaclarim en iist diizeyde gerceklestirmelerini saglamak amacryla bu bireylere destek
egitim hizmetleri de sunularak akranlaryla birlikte tam zamanl ya da 6zel egitim simflarinda yar: zamanl olarak
verilen egitimi”

ifade etmektedir.

Farkli bir sdylemle kaynastirma egitimi, 6zel egitime ihtiyaci oldugu belirlenen bireylerin, uygun
gelisime sahip akranlar1 ile normal egitim smifinda, kendine 6zgii hazirlanmis plana uygun olarak, yar1
zamanl ya da tam zamanh egitim 6gretim hizmetlerinden 6zel olarak edilmesi olarak ifade edilebilir

(Batu, 2013). Kaynastirma uygulamasimin iilkemizde yasal olarak benimsendigi 2916 sayil1 Ozel Egitime

Mubhtag Cocuklar Kanunu Madde 4'te:” Durumlar: ve 6zellikleri uygun olan 6zel egitime muhtag cocuklarin,
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normal ¢ocuklarin egitimleri igin agilmig olan okul ve egitim kurumlarinda, normal akranlar: arasinda egitilmeleri

icin gerekli tedbirler alinir.” hitkmii yer almaktadir.

Kaynastirma uygulamalari, bireyleri etiketlemenin oniine gecerek, bireye sosyal statii kazandiran,
O0grenme cevresini diizenleyerek bireyin egitim hizmetlerinden faydalanmasimi kolaylastirmaktadir
(Batu, 2013). Kaynastirma uygulamalarinin yapilabilmesi i¢in 6ncelikle, egitsel degerlendirme, tanilama
ve yonlendirme yapilmasi gerekmektedir (MEB, 2018). Kaynastirma uygulamalari tam zamanh
kaynastirma ve yar1 zamanl kaynastirma olarak yapilir. Tam zamanl kaynastirmada 6grenci, normal
gelisim gosteren akranlari ile ayni smifta yer alir. C)grenci destek egitim odasindan yararlanabilir.
Ogrenci i¢in dersi veren 6gretmen tarafindan BEP hazirlanarak, 6zel gereksinimli 6grenci icin bu plan
uygulanir. Yar1 zamanh kaynastirma uygulamalarinda ise 6grenci gereksinimine uygun olan 6zel
egitim smifina devam etmektedir. Bazi derslerde normal gelisim gosteren akranlari ile ayni sinifi ya da
ortamu1 paylasir (MEB, 2013; Yazicioglu, 2018).

Bireysellestirilmis Egitim Programi (BEP)

BEP; ozel egitime ihtiyaci olduguna karar verilen 6grencinin, 6z-bakim, matematik, iletisim
becerileri, akademik vb. alanlarda gosterdigi performans: temel alinarak, kazandirilmak istenen
davraniglarin, nerede, ne zaman, hangi materyaller kullanilarak, kimler tarafindan hangi yontem ve
teknik kullanilarak, ne kadar zamanda kazandirilmas: hedeflendiginin belirtilerek, ihtiya¢ duyulan
destek egitim hizmetlerine karar verilerek, BEP gelistirme birimi tarafindan hazirlanan programdir
(Giirkan, 2010).

Bireysellestirilmis egitim programi hazirlanmasi 573 Sayili Ozel Egitim Hakkinda Kanun
Hiikmiinde Kararname'nin 4. Maddesinde, “Ozel egitim gerektiren bireyler icin bireysellestirilmis egitim
plam gelistirilmesi ve egitim programlarimin bireysellestirilerek uygulanmas: esastir.” ifadesi ile yasal bir
zorunluluk haline gelmistir. RAM tarafindan 6zel egitim tanis1 alan bireyler icin ihtiyacina uygun BEP
hazirlamur. Ustiin yetenek tarsi ile BILSEM’e kayitlari yapilan égrenciler “uyum, destek egitim, bireysel
yetenekleri fark ettirme, 6zel yetenekleri gelistirme, proje iiretimi ve yonetimi programlarma” katihr (MEB, Ozel
egitim hizmetleri yonetmeligi, 2018). BEP hazirlamak amaci ile okullarda, BEP gelistirme birimi; “okul
miidiirii ya da gorevlendirecegi miidiir yardimcis: baskanlhiginda: rehberlik 6gretmeni, 6grencinin sinmif 6gretmeni,

dgrencinin dersini okutan alan 6gretmenleri, 6grenci velisi ve 6grenci” katilimi ile olusturulur.

BEP gelistirme birimi koordinasyon iginde ¢alismak durumundadir (MEB, 2018). Ogrenciye uygun
programin hazirlanmasini saglanir. Programi uygulanmasi sirasinda olusan degisimlerin izlenmesi ve
programin degerlendirilme ¢alismalarini yapmaktadir. Gerek goriildiigiinde BEPte degisiklik yaparak
program Ogrenciye en uygun hale getirilir (MEB, 2018).

Arastirmanin Amaci

Bu arastirmanin amac tilkemizde 2014-2023 yillar1 arasinda ilkokulda kaynastirma egitimi ile
iligkili tez ve makalelerin genel 6zelliklerinin incelenmesidir. Arastirma kapsaminda asagida belirtilen

alt amaglara cevap aranmaktadir:

1. Analize dahil edilen ¢alismalarin tiirii nedir?
2. Calismaya dahil edilen tez ve makalelerin arastirma modeli dagilimlari nasildir?

3. Calismaya dahil edilen tez ve makalelerin 6rneklem dagilimlari nasildir?
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Yontem
Arastirma Modeli

Arastirmada ilgili literatiir dogrultusunda ilkokulda kaynastirma 6grencilerine yonelik 6gretim
stirecleri hakkinda bilgi verilecegi i¢in, dokiiman incelemesi yontemi kullanilmistir. Nitel arastirmalara
veri saglamak amaciyla kullanilan yontemlerden biri olan dokiiman incelemesi “belgesel gozlem”,
“belgesel tarama”, “dolayli gozlem”, “literatiir taramas1”, “dokiiman metodu” ve “ikincil veri analizi”
gibi isimlerde olarak da karsimiza gikabilmektedir (Musmal & Giirbiiz, 2018). Dokiiman inceleme
yontemi, arastirma konusuyla ilgili birincil ve ikincil kaynak dokiimanlari incelenerek (Ozkan, 2021),
olaylarin analiz edilmesi, bilgileri anlasilir kilarak, dogru bilgiye ulasma firsat1 olusturur (Musmal &
Giirbiiz, 2018). Dokiiman inceleme, ulasilan kaynaklar incelenerek bilgi elde etme yontemidir (Sak,
Sahin Sak, Oneren Sendil, & Nas, 2021).

Verilerin Toplanmasi

Tiirkiye’de yazilmus yiiksek lisans ve doktora tezleri YOKTEZ, aragtirma makaleleri ise TR DIZIN veri
tabanlarindan “kaynastirma” anahtar sozciigiiyle taranan 2014-2023 yillar1 arasinda hazirlanmis
calismalarin ilkokul kademesini kapsamasi, 6rneklem grubunun kaynastirma egitimi ile iliskili olmasi,
amacinin kaynastirma uygulamalari ile dogrudan iligkili olmasi, ¢alismalara YOKTEZ ve TR DIZIN
elektronik veri tabanlarindan ulasilabiliyor olmasi, ¢alismalarin elektronik ortamda yayinlanma izninin
olmas olgiitlerine uygun 237 tez ve 23 makalenin dokiiman incelemesi yontemi ile incelenmesiyle elde

edilmistir.
Veri Analizi
Arastirmaya dahil edilen tez ve makaleler, alt amaglar dogrultusunda betimsel olarak analiz edilmis ve
elde edilen bulgular tablolar seklinde gosterilmistir.
Bulgular

Yapilan arastirmalar incelendiginde ¢ikan sonuglardan bu boliimde bahsedilmistir: 2014-2023 yillar
arasinda yaymlanan ¢alismalardan arastirmaya dahil edilen ¢calismalarin ¢alisma tiiriine iliskin bulgular

Tablo 1’de sunulmustur.

Tablo 1. Arastirmaya dahil edilen ¢alismalarin tiirleri.

Frekans Yiizde (%)
Tez 19 63
Makale 11 37
Toplam 30 100

Arastirmaya dahil edilen ¢alismalarin ¢alisma tiiriine gore dagilimi incelendiginde ¢alismalarin
genel olarak tez calismasindan olustugu goriilmiistiir. Bu konuda tez ¢aligmalarinin makale
calismalarina gore 6n planda oldugu ve bu alanda galisan arastirmacilarin tez ¢alismalarina yoneldigi

goriilmektedir.

2014-2023 yillar1 arasinda yayinlanan ¢alismalardan arastirmaya dahil edilen ¢alismalarin arastirma

modeline gore dagilimlar: Tablo 2’de sunulmustur.

OJCES, 2024, 2(3), 108-128



Tiirkiye’de yiiriitiilen tezlerin tematik incelenmesi 113

Tablo 2. Arastirmaya dahil edilen ¢alismalarin arastirma modeline gore dagilimlari.

Frekans Yiizde (%)
Nitel 9 30
Nicel 17 57
Karma 4 13
Toplam 30 100

Arastirmaya dahil edilen calismalarin arastirma modeline gore dagilimlari incelendiginde
calismalarin genel olarak nicel ¢alismalardan olustugu goriilmiistiir. Bu konuda yapilan ¢alismalarin
genel olarak nicel iligskisel ¢alismalardan olustugu ifade edilebilir. Nitel ve karma arastirmalarin
nispeten sinirli kaldig: ifade edilebilir. Bu konuda derinlemesine ve ayrintili incelemelerin yapilacag:

nitel calismalar yapilabilir.

2014-2023 yillar1 arasinda yayinlanan c¢alismalardan arastirmaya dahil edilen c¢alismalarin

ornekleme gore dagilimlari Tablo 3’te sunulmustur.

Tablo 3. Arastirmaya dahil edilen ¢alismalarin 6rnekleme gore dagilimlari.

Frekans Yiizde (%)
Ogretmen 20 67
Ogrenci 5 17
Veli 2 6
Karma grup 3 10
Toplam 30 100

Tablo incelendiginde kaynastirma konusunda yapilan g¢alismalarda Orneklem grubu olarak
cogunlukla &gretmenler tercih edilmistir. Ogrenci ve velilerin 6rneklem oldugu galigmalarin nispeten
sturh kaldig1 goriilmiistiir. Ozellikle dgretmenlerin kaynastirma siirecinde aktif rol oynamalar1 bu

duruma bir gerekge olarak gosterilebilir.

Tartisma, Sonug ve Oneriler
Yapilan arastirmalar incelendiginde ¢ikan sonuglardan bu boliimde bahsedilmistir:

Kaynastirma uygulamalarinda aileler bilingli olmasina karsin akademik beklentilerinin yiiksek
olmasi, kabul siireci ile ilgili sorunlar yasamalari, uzman goriislerine saygi duymamalar: igleyisle ilgili
sonuglar elde edilmistir. Ogretmenin kaynastirma uygulamalarina istekli olmasina karsin egitsel
ilerleme saglamakta zorluklar yasamakta, olumsuz dgretmen tutumlari goriilmektedir. RAM siirece
destek olmakta; lakin RAM ile ilgili tanilamada aile talebini dikkate almasi, hatali tanilama yapmasi,
iletisim ve izleme eksiklikleri oldugu belirtilmistir (Ugar, 2021).

Ogretmenlerin kaynastirma egitimine iligkin yiiksek diizeyde yeterlige sahip oldugu yapilan
arastirma sonucunda gorilmiistiir (Ulger, 2019). BEP gelistirme birimi bulunmayan ve BEP
hazirlanmayan okullarda, kaynastirma egitimi ve BEP ile ilgili calismalarin geregi gibi yapilmadig:
ortaya ¢ikmaktadir (Cuhadar, 2006). Hizmetici egitimlerle ya da basili yayinlarla kendini giincelleyen

Ogretmenlerin kaynastirma egitimine olumlu yaklasimlari, siirekli desteklenmelerinin 6nemini
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vurgulamaktadir (Salah, 2021). Demografik Ozelliklerin 6gretmenlerin kaynastirma tutumlarinda
anlamli bir farklihiga yol agmadig: tespitinde bulunulmustur (Cmar, 2020). Tipik gelisim gosteren
ogrencilerin, 6zel gereksinimli akranlarinin okulda yasadiklarina dair olumsuz bir bakis agisina sahip
olduklar1 goriilmiistiir. Tipik gelisim gosteren Ogrencilerin 6zel gereksinimli akranlarimin tanisal
ozellikleri hakkinda farkindaliklarinin olduklari tespit edilmistir (Dogmaz Tunali, Karadag, Mutlu, &
Yildiz, 2022).

Kaynastirma egitimine iliskin ebeveyn tutumlarmin 6gretmen tutumlarina gore daha olumlu
oldugu goriilmiistiir (Kugu, 2011). Ailelerin kaynastirma egitiminden beklentileri incelendiginde,
ailelerin ¢ogunlukla ¢ocuklariin derslerinde basarili olmasini, 6zgiivenlerinin yiiksek olmasin ve bir
meslegi yapabilmesi i¢in gerekli olan bilgi ve becerileri edinmesini istedikleri sonucuna varilmistir. Bu
beklentileri, ¢ocuklarinin okuma yazma Ogrenmesi, sosyal becerilerinin (iletisim gibi) gelismesi,
arkadaslik kurmas:i ve tek basina hareket edebilmesi/ihtiyaglarini kendi basina giderebilmesi
beklentileri takip etmektedir. Katilimcr ailelerin az bir kismi ise, ¢ocuklarmin egitim gordiikleri siuf
igerisinde ve toplum tarafindan kabul edilmeleri gibi beklentilere sahip olduklar1 goriilmiistiir (Erden,
2021).

Simifta biitiinciil bir ¢alisma ve paylasma ikliminin olugsmasini gii¢lestirmekte ve kaynastirma
Ogrencisine gosterilen Ozel ilgi diger Ogrenciler tarafindan kiskanilabilmektedir (Gok, 2013).
Kaynastirma ogrencilerinin ¢ogu yetersizlik tiiriine gore rehabilitasyon merkezlerinden ayrica bir
egitim almamaktadir. Ogretmenlerin ¢ok biiyiikk boliimii kaynastirma egitimi uygulamasi
kapsamindaki Ogrencilerin yetersizlik tiirlerine gore rehabilitasyon merkezlerinden ilave destek
almalarinin sosyal ve akademik gelisimlerine olduk¢a olumlu etki ettigini ya da edecegini
belirtmektedir (Cankaya, 2010).

Ogretmen goriislerine gore kaynastirma uygulamalar1 smif icinde disiplin sorunlarma neden
oldugu, smiftaki normal gelisim gosteren Ogrencileri akademik olarak olumlu etkilemedigi
diistiniilmektedir (Duran Diisiiniir, 2018). Ogretmenlerin kaynastirma uygulamalarindaki yeterlilikleri
hakkindaki goriisleri, belirli yontem teknik uygulamaktan ziyade kendi ¢oziimlerine gore hareket
ettikleri yoniindedir (Akdemir, Capar, & Bayraktar, 2022). Ogretmenlerin genel 6z yeterlik alg
puanlary; Capa, Sarikaya ve Cakiroglu (2005) tarafindan gelistirilen 6lgek kullamilarak olgiilmiis ve
kaynastirma egitimine karsi tutum &lgegi (Ozbaba, 2000)'nden aldiklari toplam puanlar arasinda
istatistiksel anlaml iliskinin olmadig1 goriilmiistiir (Ciftci, 2016). Sinif 6gretmenleri kaynastirma
Ogrencisi ile bire bir ilgilendigi zamanlar sinif hakimiyetini saglayamama, sinif mevcudunun kalabalik
olmasindan dolay1 kaynastirma 6grencisi ile yeteri kadar ilgilenememe gibi durumlarindan kaynakl
sikintilar yasadiklar dile getirilmistir. Sorun yasayan 6gretmenlerin bir kismi egitim fakiiltesinde veya
hizmetigi egitimlerle yeterince bilgi sahibi olamadiklarimi ve caresiz kaldiklarimi diistinmektedir
(Akbiyik, 2022).

Kaynastirma uygulamalarindaki 6gretmen agisindan sorunlara bakildiginda ara¢ gere¢ imkaninin
yetersizligi, fiziksel mekanlarin elverissizligi, yasal diizenlemelerin yetersiz olmasi, miifredatin ¢ok
yogun ve karmagik olmasi, paydaslar arasinda igbirliginin yetersiz olmasi gibi faktorleri
uygulamalardaki baglica sorunlar olarak ifade etmislerdir (Demir, 2015). Ozel 6grenme giigliigii olan
ogrencilerin okuma becerilerini gelistirmede Okumay1 Gelistirme Programinin (OGEP) akici okuma
becerisi olan bir dakikada okunan dogru kelime sayis tizerindeki etkisi incelenmistir. Aragtirma sonucu
OGEP uygulamasinin 6zel Ogrenme giigliigii olan O&grencilerin akict okuma becerilerinin

gelistirilmesinde etkili oldugunu gostermistir (Balikgi, 2020). Veli goriislerine gore, kaynastirma egitimi
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uygulamalarinin ¢ocuklarin sosyal gelisimi basta olmak {tizere dil, biligsel, psikomotor gelisim ve 6z-

bakim becerilerinde ilerleme kaydedildigi ifade edilmistir (Seylim, 2021).

Takim destekli bireysellestirme tekniginin matematik basaris1 ve kalict 0grenmeyi saglama
bakimindan etkili sonuglar ortaya koydugu belirlenmistir (Aktan & Budak, 2021). BEP uygulama
siirecinde kaynastirma egitiminin niteliginin arttirilabilmesi i¢in smiflarin kalabalik olmamas ve 6zel
gereksinimli Ogrenciler icin yeterince zaman ayrilmas: gerektigi tespit edilmistir (Kartal, 2016).
Kaynastirma kapsamindaki 6zel gereksinimli olan ve olmayan ¢ocuklarin duygu ve davranis sorunlari
arasinda ve cinsiyetlerine gore depresyon ve saldirganlik faktér puanlarinda anlamli farkliliklar oldugu
saptanmugtir (Eratay, 2021). Ogretmenlerin biiyiik cogunlugu yasal diizenlemelerin yapildigin, fakat
uygulamada sikintilar oldugunu ifade etmiglerdir. Ogretmenler yapilan yasal diizenlemeleri olumlu
bulmakla beraber, 6grencilerin, egitim ortamlarina engel tiirii ve derecesine gore yerlestirilmediklerini
ve sinif mevcutlarinin 6zel gereksinimli 6grenci sayisina gore diizenlenmedigini belirtmislerdir.
Aslinda 6grencilerin engel tiirii ve derecesine gore tanilama ve yerlestirme, sinif mevcutlarmin 6zel
gereksinimli 6grenciye gore diizenlenmesi gerektigi konusu da yasalarda acik ve net bir sekilde yer

almasina karsin uygulamada sorunlar oldugu goriilmektedir (Yilmaz & Batu, 2016).

Farkli mesleki deneyime sahip 6gretmenlerin kaynastirma egitimine yonelik diisiince, tutum ve
endiselerinin farklilik gostermemektedir (Bektas, 2022). [lkokullarda calisan sinuf Ogretmenlerinin
kaynastirma egitim uygulamalariyla ilgili goriisleri incelendiginde, cinsiyete gore bir farklilik
bulunmamaktadir (Erdagi, 2019). ilkokullarda gorev yapan sinif gretmenlerinin kaynastirma egitim
uygulamalariyla ilgili goriisleri kidem yilina gore farklilik gostermemektedir (Erdagi, 2019). Her yil
yapilan sinif 6gretmeni degisikliginin kaynastirma 6grencisi tizerinde olusturdugu etkisine iliskin, sinif
ogretmenlerinin biiyiik ¢gogunlugunun ortak goriisii ile her yil yapilan sinif 6gretmeni degisikliginin
kaynastirma 6grencisi {izerinde olumsuz etki yarattig1 sonucuna ulasilmistir. Olumsuz etki yarattigin
diisiinen 6gretmen, yeni 6gretmen ve dgrencinin birbirini tanimasi icin gegen siirenin kayip bir siire
olacagini diisiinmektedirler. Olumlu etki yaratacagini diisiinen dgretmenler kiiciik bir grup iken, bu
konuda kendini kararsiz hissedenler ise kararsizliklarinin sebebini “eger dgretmeni ile uyumlu ve
calismalar iyi ise olumsuz etki yaratacagini, eger 6gretmeni ile uyum ve ¢alismalar1 kotii ise 6grenci igin

olumlu etki yaratir” seklinde agiklamaktadirlar (Ozgiir & Nuri, 2022).

Yoneticiler tarafindan Ozel Egitim Hizmetleri Yonetmeligi hiikiimleri istenilen diizeyde
uygulanmamaktadir. Arastirmaya katilan okul yoneticileri sinif mevcutlarinin kaynastirma egitiminin
yapilabilmesi i¢in uygun oldugunu belirtmektedirler. Arastirmaya katilan yoneticilerin hemen hepsi
kaynastirma ogrencilerinin siniflara dagilimi noktasinda esitlik¢i bir tutum sergilediklerini ifade

etmislerdir (Eriistiin Bulutoglu, 2019).

Aragtirma sonucuna gore, 6gretmenlerinin biiyiik ¢ogunlugunun &gretmen yeterliligi ile &zel
ogrenme giicliigii ceken Ogrencilerin egitimine yonelik olumlu tutum gelistirmenin dogru orantili
oldugunu, 6gretmenlerin donamimli hale getirilmesi igin gereken her tiirlii tedbirin alinmasinin
gerekliligine dikkat ¢ekilmis, okuldaki diger paydaslarin iizerlerine diisen gorevi tam ve eksiksiz olarak
yerine getirmelerinin, 6gretmenlerle birlikte okuldaki herkesin ve her kesimin bu 6grencilere yonelik

tutumlarini olumlu etkileyeceginin alt1 ¢izilmistir (Ekinci, Cavdar, Ekinci, & Resitoglu Cavdar, 2022).

Ogretmenler kaynastirma egitiminin 6zel gereksinimli 6grencilere yararlarindan bahsederken
sadece oOgrencilerin sosyal becerilerinin gelisimine katki sagladig1 yoOniindeki ifadeleri dikkat
cekmektedir (Giirgiir & Hasanoglu Yazcayir, 2019). Ogretmenler, dzel gereksinimli 6grenciler ile
etkinlik yapabilmek icin firsat bulamadiklarini, 6grenilen konularin pekistirilmesi igin gorsel

materyallere ¢ok fazla yer veremediklerini belirtmislerdir (Sarilarhamami & Demirkaya, 2021). Yapilan
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bir arastirmada ilkokulda derse giren brans 6gretmenleri, kaynastirma egitimi ilkelerini bildiklerini;
ancak zihinsel yetersizligi yiiksek olan Ogrencilerin kaynastirma egitimi almamasi gerektigini
diisiindiiklerini ifade etmislerdir (Battal, 2007). Kaynastirma simif1 6gretmenlerinin 6gretim ortaminin
diizenlenmesinde sira diizenine dikkat ettikleri fakat diger ortam diizenlemelerine yer vermedikleri,
amag uyarlamalarinda ise basitlestirmeler yapma, temel amaglar1 alma, seviyeye uygun amaclar ve ek
amaclar belirleme ¢alismalarini yaptiklar fakat bunlara dair bir planlamanin olmadigr goriilmistiir
(Vural & Yikmais, 2008).

Arastirmanin Sinirliliklar:

Bu aragtirmada yer alan tezler, Yiiksekdgretim Kurulu Ulusal Tez Merkezi ve TR DIZIN’de yer alan ve
elektronik ortamda erisime agik olan ve 2014-2023 tarihleri arasinda yaymnlanan lisansiistii tez ve
arastirma makaleleri ile sinirlidir. Daha kapsamli sonuglar elde edilmesi adina farkl veri tabanlarinda
yer alan kaynaklara ulasilmasi 6nerilmektedir. Ayrica bu ¢alisma bir derleme ¢alismasidir. Arastirma
konusu ile ilgili daha genellenebilir sonuglar elde edilebilmesi adina nitel, deneysel ve boylamsal

calismalar yapilmasi da baska bir 6neri olarak suniulmaktadir.
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Introduction

The emotional, physical and mental characteristics of an individual are shaped by the social
environment in which they live, and thus become unique to that individual. These individual-specific
differences manifest as learning differences when included in the education system (Duran Diistiniir,
2018). The educational literature frequently emphasises the potential for education to influence
behaviour (Varis, 1984). Each individual within the education system is unique in their own right. For
students with significant differences in their educational attainment compared to their peers, there are
gaps that need to be filled in general education programmes. In addition, special education programmes
are needed for these gaps (Canodz, 2009; Karabulut, 2018). The right to education is enshrined in law,
and reforms to education policies at the state level have contributed to the advancement of inclusive
education (Mitchell, 2008; Turnbull, Wehmeyer & Shogren, 2013; UNESCO, 1994; as cited in (Mitchell,
2008; Turnbull, Wehmeyer & Shogren, 2013; UNESCO, 1994; n.d. Giirgiir & Hasanoglu Yazgayir, 2019).
A total of 143,814 students benefit from inclusive education in primary schools, with 90,669 of these
students being male and 53,145 being female (MEB, 2024). It is recommended that education policies
include the necessary arrangements for disadvantaged students to participate in education, with

particular consideration given to inclusion in education (Hesapgioglu, 2009).

The objective of this study is to examine the academic studies prepared for inclusive education in
primary schools between 2014 and 2023, according to the predetermined criteria. It is anticipated that
the findings of this examination will prove beneficial to educators, parents and academic professionals

alike.
Special Education

In terms of cognitive, psychomotor and social-emotional development, special education can be
expressed as the presentation of an appropriate programme with the necessary material support by
specially trained educators in environments arranged according to the needs of individuals who cannot
benefit from the education, they are subject to with their peers at the desired level due to developmental
differences (Karabulut, 2018; Kargin, 2022; Unli, 2021).

In the 2018 regulation published by the Ministry of National Education, special education is defined
as "training programs developed to meet the educational and social needs of individuals who differ
significantly from their peers in terms of individual and developmental characteristics and educational
competencies, and training carried out in appropriate environments with specially trained personnel.”
In contrast to general education, special education is delivered on an individual basis. Planning,

implementation, and evaluation are conducted on an individual basis (Eripek, 2013).

In the guideline prepared by the Ministry of National Education, the General Directorate of Special
Education and Guidance Services (Giirkan, 2010), the aims of special education are emphasised. Special
education is provided to individuals in accordance with the "general aims and basic principles of
Turkish National Education”. The objective of special education is to facilitate the growth of productive
and happy citizens who are able to fulfill their roles in society, establish positive relationships with
others, engage in cooperative work, adapt to their environment, develop essential life skills to live
independently in society and become self-sufficient. This is achieved through the implementation of
appropriate training programs and special methods, the use of qualified personnel and the provision of

necessary equipment.
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It is of significant importance to recognise the role of family participation and family training in the
special education process. In the context of special education planning, it is crucial to consider the
individual's interaction with society and adaptation processes within the scope of the planning process
(Giirkan, 2010).

In accordance with the information provided in the Ministry of National Education (2018) Special
Education Services Regulation, students with special needs are categorised as follows: "attention deficit
and hyperactivity disorder, adjustment disorder/emotional and behavioural disorder, autism spectrum
disorder, chronic illness, cerebral palsy disease, orthopaedic disability, intellectual disability, visual
impairment, hearing impairment, language and speech difficulties, special learning difficulties, gifted
and gifted".

Educational Assessment and Diagnostics

In the Ministry of National Education (2018), it is stated that educational evaluation and diagnosis
studies will be carried out through the special education evaluation board established in RAM, that
work and transactions will be carried out through the MEBBIS-RAM Module, and that RAM will be
provided by the school administration, parents or individuals over the age of 18 who do not have mental
disabilities. For individuals who receive care and accommodation services in official institutions, the
initial application will be submitted by the personnel assigned by the institution in an official letter. The
educational evaluation and diagnostic studies will be conducted using a measurement tool that aligns
with the individual's characteristics, with the individual's participation. Prior to the diagnosis of
students attending the school, the Educational Request Form is submitted by the classroom teacher,
MEBBIS-RAM Module. It is stated that this should be submitted to RAM with the approval of the school
principal, and that the special education evaluation board will prepare a report for individuals who

require special education according to the measurement tool applied.

Such studies are conducted at all levels of education during transitions. Furthermore, in the event
that a parent or school official submits a written request, the evaluation and diagnosis studies are
repeated (MEB, 2018).

Inclusive Education

In the 1960s, the concept of inclusion emerged as a philosophy, with the aim of providing equal
opportunities for all children to benefit from education. This was followed by scientific studies that
explored the implications of this philosophy in practice. Inclusive education activities, which facilitate
the integration of special education into mainstream education services, are included in the Regulation

on Special Education Services (2018).

In order to enable individuals with special education needs to interact with other individuals at all
types and levels and to achieve their educational goals at the highest level, support education services
are provided to these individuals and education is provided full-time with their peers or part-time in

special education classes.

In other words, mainstreaming education can be defined as the special part-time or full-time
education and training services of individuals who are determined to be in need of special education
with their peers in a regular education class in accordance with a specially prepared plan (Batu, 2013).
In Article 4 of the Law No. 2916 on Children in Need of Special Education, where mainstreaming is

legally adopted in our country, it is stated: "The necessary measures are taken to ensure that children in
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need of special education, whose conditions and characteristics are appropriate, are educated among

their normal peers in schools and educational institutions opened for the education of normal children."

Inclusion practices facilitate the receipt of educational services by preventing the labelling of
individuals, conferring social status upon them, and organising the learning environment (Batu, 2013).
In order for mainstreaming practices to be carried out, it is necessary to conduct educational
assessments, diagnoses and orientations (MEB, 2018). Mainstreaming practices may be carried out on a
full-time or part-time basis. In full-time mainstreaming, the student is placed in the same class as their
peers, who are developing normally. The student may also benefit from the support of an educational
room. The Individualized Education Program (IEP) is prepared by the teacher for the student with
special needs and implemented accordingly. In part-time mainstreaming practices, the student attends
the special education class that is most appropriate to their needs. In some lessons, the students share
the same classroom or environment with their peers who are developing normally (MEB, 2013;
Yazicioglu, 2018).

Individualized Education Program (IEP)

The IEP (Individual Education Program) is a program developed by the IEP development unit based
on the performance of the student who has been identified as requiring special education in areas such
as self-care, mathematics, communication skills, and academic skills. The IEP specifies the location,
time, materials, personnel, methods, and duration of the intervention, as well as the educational services

required to achieve the desired outcomes.

The preparation of an individualised education programme has become a legal obligation in Article
4 of the Decree Law No. 573 on Special Education, which states that "it is essential to develop
individualised education plans for individuals requiring special education and to implement education
programmes by individualising them." For individuals diagnosed with special education needs by the
CRC, an IEP is prepared in accordance with their specific requirements. Students registered with
BILSEM who have been diagnosed with giftedness participate in a range of programmes designed to
facilitate their adaptation to the educational environment, provide them with the necessary support,
recognise their individual talents, develop their special talents, and assist them in the production and
management of projects (MEB, Special Education Services Regulation, 2018). In order to prepare an IEP,
an IEP development unit is established in educational institutions, comprising the school principal or
deputy principal, the guidance teacher, the student's class teacher, the field teachers who teach the

student's course, the student's parents and the student.

It is essential that the IEP development unit works in coordination (MEB, 2018). It is ensured that the
most appropriate programme is prepared for the student. The unit is responsible for monitoring the
changes that occur during the implementation of the programme and evaluating the programme itself.
When necessary, the programme is optimised for the student by implementing changes to the IEP (MEB,
2018).

The objective of this research is to examine the general characteristics of theses and articles related
to inclusive education in primary school between 2014 and 2023 in our country. The research will seek

to answer the following sub-objectives within the scope of the study:
1. What type of studies are included in the analysis?

2. What is the distribution of research models among the theses and articles included in the study?
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3. Please provide a breakdown of the sample distribution of the theses and articles included in the
study.

Method

Research Model

In the study, since information about the teaching processes for inclusive students in primary school
will be given in line with the relevant literature, document analysis method was used. Document
review, which is one of the methods used to provide data for qualitative research, can also be called
"documentary observation", "documentary screening’, "indirect observation", "literature review",
"document method" and "secondary data analysis" (Musmal & Giirbiiz, 2018). The document review
method creates the opportunity to analyse the events by examining the primary and secondary source
documents related to the research subject (Ozkan, 2021), making the information understandable and
reaching the right information (Musmal & Giirbiiz, 2018). Document review is a method of obtaining

information by examining the sources (Sak, Sahin Sak, Oneren Sendil, & Nas, 2021).
Review Object

The theses in this research are limited to graduate theses and research articles published between 2014-
2023 and available electronically in the National Thesis Center of the Council of Higher Education and
TR INDEX. In order to obtain more comprehensive results, it is recommended to access the sources in
different databases. In addition, this study is a compilation study. Qualitative, experimental and
longitudinal studies are also presented as another suggestion in order to obtain more generalizable

results related to the research subject.
Data Collection Tools

The studies prepared between 2014 and 2023, whose master's and doctoral theses written in Turkey
were scanned with the keyword "inclusion” from YOKTEZ and research articles from TR INDEX
databases, cover the primary school level, the sample group is related to inclusive education, its purpose
is directly related to inclusion practices, the studies can be accessed from YOKTEZ and TR INDEX
electronic databases, the permission of the studies to be published electronically It was obtained by

examining 237 theses and 23 articles that met the criteria by document analysis method.
Data Analysis
The theses and articles included in the research were analyzed descriptively in line with the sub-
objectives and the findings were shown in the form of tables.
Findings

The results of the studies examined are mentioned in this section: The findings regarding the study type
of the studies included in the research from the studies published between 2014-2023 are presented in
Table 1.
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Table 1. Types of studies included in the study

Frekans Percentage (%)
Thesis 19 63
Article 11 37
Toplam 30 100

When the distribution of the studies included in the study according to the type of study was
examined, it was seen that the studies generally consisted of thesis studies. In this regard, it is seen that
thesis studies are at the forefront compared to article studies and researchers working in this field tend

to thesis studies.

Among the studies published between 2014-2023, the distribution of the studies included in the

research according to the research model is presented in Table 2.

Table 2. Distribution according to research model

Frekans Percentage (%)
Qualitative 9 30
Quantitative 17 57
Hybrid 4 13
Total 30 100

When the distribution of the studies included in the study according to the research model was
examined, it was seen that the studies generally consisted of quantitative studies. It can be stated that
the studies on this subject generally consist of quantitative relational studies. It can be stated that
qualitative and mixed research is relatively limited. Qualitative studies can be carried out on this subject,

in which in-depth and detailed examinations will be carried out.

Among the studies published between 2014-2023, the distribution of the studies included in the
study by sample is presented in Table 3.

Table 3. Distribution according to sample group

Frekans Percentage(%)
Teacher 20 67
Student 5 17
Parents 2 6
Mixed group 3 10
Total 30 100

When the table is examined, teachers were mostly preferred as the sample group in the studies on
inclusion. It was observed that the studies in which students and parents were samples were relatively
limited. In particular, the fact that teachers play an active role in the inclusion process can be cited as a

justification for this situation.
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Discussion, Conclusion and Recommendations
The findings of the studies are presented in this section.

Although families are aware of the benefits of inclusive practices, they have high academic
expectations, encounter difficulties with the admission process, and do not always respect expert
opinions. Despite the willingness of teachers to engage in inclusive practices, difficulties are
encountered in facilitating educational progress. Additionally, negative attitudes among teachers are
observed. RAM supports the process; however, it has been stated that there are deficiencies in the
diagnosis of RAM, taking into account the family demand, making an incorrect diagnosis, and

communication and monitoring (Ugar, 2021).

The research findings indicate that teachers possess a high level of competence in inclusive education
(Ulger, 2019). In schools where there is no IEP development unit and no IEP is prepared, it has been
demonstrated that studies on inclusive education and IEP are not conducted in an appropriate manner
(Guhadar, 2006). Teachers who adopt a positive approach to inclusive education and engage in in-
service training or the reading of printed publications demonstrate the value of their continued support
(Salah, 2021). The study found that demographic characteristics did not significantly influence teachers'
attitudes towards inclusion (Cinar, 2020). It has been observed that students with typical development
hold negative views of the experiences of their peers with special needs at school. It has been
demonstrated that students with typical development possess an awareness of the diagnostic

characteristics of their peers with special needs (Dogmaz Tunali, Karadag, Mutlu, & Yildiz, 2022).

It was observed that parental attitudes towards inclusive education were more positive than teacher
attitudes (Kugu, 2011). When the expectations of families from inclusive education were examined, it
was concluded that families mostly desired their children to be successful in their lessons, to have high
self-confidence and to acquire the knowledge and skills necessary to pursue a profession. These
expectations are followed by expectations that their children will learn to read and write, develop their
social skills (such as communication), make friends and act alone/meet their needs on their own. A small
number of participating families expressed expectations such as the acceptance of their children in the

classroom where they were educated and by society (Erden, 2021).

This can make it challenging to foster a collaborative and inclusive learning environment in the
classroom. The tailored support provided to students with disabilities may be perceived as a source of
envy by their peers (Gok, 2013). The majority of students with disabilities who are included in regular
classrooms do not receive any additional training from rehabilitation centers according to the specific
type of disability they have. The majority of teachers report that additional support from rehabilitation
centres according to the types of disabilities of students within the scope of inclusive education practice

has or will have a very positive effect on their social and academic development (Cankaya, 2010).

Teachers' opinions indicate that inclusive practices may result in disciplinary issues in the classroom
and may not positively impact students with typical development academically (Duran Diisiiniir, 2018).
Teachers' opinions regarding their competence in inclusive practices indicate that they tend to rely on
their own solutions rather than applying specific methods and techniques (Akdemir, Capar, &
Bayraktar, 2022). Teachers' general self-efficacy perception scores were measured using the scale
developed by Capa, Sarikaya and Cakiroglu (2005). The results indicated that there was no statistically
significant relationship between the total scores obtained from the attitude towards inclusive education

scale (Ozbaba, 2000) (Ciftci, 2016). It was indicated that when classroom teachers were required to
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interact with inclusion students individually, they encountered difficulties due to the circumstances
they were faced with. These included the inability to provide effective classroom leadership and to
adequately care for inclusion students due to the large class sizes. Some teachers who experience
difficulties believe that they lack sufficient information in their education faculty or through in-service

training, and that they are unable to address the problem effectively (Akbiyik, 2022).

When the problems in inclusive practices are examined from the perspective of the teacher, it has
been observed that factors such as the inadequacy of the equipment, the inconvenience of physical
spaces, the inadequacy of legal regulations, the curriculum being too dense and complex, and the lack
of cooperation among the stakeholders are the main problems in the practices (Demir, 2015). The impact
of the Reading Improvement Program (OGEP) on the number of correct words read in one minute with
fluent reading skills in enhancing the reading abilities of students with special learning disabilities was
investigated. The results of the research indicate that the OGEP application is an effective method for
improving the reading skills of students with special learning difficulties (Balikgi, 2020). Parents have
indicated that inclusive education practices have led to progress in language, cognitive, psychomotor

development and self-care skills, particularly in the social development of children (Seylim, 2021).

The team-supported individualisation technique has been demonstrated to be an effective approach
to fostering mathematical success and permanent learning (Aktan & Budak, 2021). In order to enhance
the quality of inclusive education in the IEP implementation process, it has been established that
classrooms should not be overcrowded and that sufficient time should be allotted to students with
special needs (Kartal, 2016). It was found that there were significant differences between the emotional
and behavioural problems of children with and without special needs within the scope of inclusion, as
well as in the depression and aggression factor scores according to gender (Eratay, 2021). The majority
of teachers indicated that legal arrangements had been made, yet encountered difficulties in practice.
Although the teachers perceived the legal arrangements to be beneficial, they indicated that students
were not placed in educational environments according to the type and degree of disability, and that
class sizes were not arranged according to the number of students with special needs. It is evident that,
despite the clear inclusion of the issues of diagnosis and placement of students according to the type
and degree of disability, and the arrangement of class sizes according to the student with special needs

in the relevant legislation, there are ongoing challenges in practice (Yilmaz & Batu, 2016).

The opinions, attitudes and concerns of teachers with diverse professional experiences towards
inclusive education are similar (Bektas, 2022). When the opinions of classroom teachers working in
primary schools about inclusive education practices are examined, no difference is observed according
to gender (Erdagy, 2019). The opinions of classroom teachers working in primary schools about inclusive
education practices do not differ according to the year of seniority (Erdagi, 2019). With regard to the
impact of the annual turnover of classroom teachers on the inclusion student, the prevailing view
among classroom teachers is that such turnover has a negative effect on the inclusion student. The
teacher who believes that the introduction of a new teacher will have a negative effect on the student
believes that the time required for the new teacher and the student to become acquainted will be a
period of lost opportunity. A minority of teachers believe that the change of classroom teacher will have
a positive impact on the student. Those who are undecided about this issue cite the following reasons
for their indecision: "if the student is in harmony with their teacher and the work is good, it will have a
negative effect, and if the student is not in harmony with their teacher and the work with the teacher is
bad, it will have a positive effect for the student" (Ozgiir & Nuri, 2022).
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The provisions of the Special Education Services Regulation are not being implemented to the
desired extent by administrators. The research findings indicate that school administrators perceive
class sizes to be appropriate for inclusive education. The majority of administrators participating in the
research indicated that they exhibited an egalitarian attitude in the distribution of inclusive students to

classes (Ertistiin Bulutoglu, 2019).

The findings of the research indicated that the competence of the majority of teachers is directly
proportional to their positive attitude towards the education of students with special learning
difficulties. It was therefore recommended that all necessary measures be taken to equip teachers and
that the other stakeholders in the school fulfil their duties fully and completely. Furthermore, it was
emphasised that the attitudes of everyone and all segments of the school, together with the teachers,
towards these students should be aligned. It has been demonstrated that this approach will have a
positive effect (Ekinci, Cavdar, Ekinci, & Resit oglu Cavdar, 2022).

While educators espouse the merits of inclusive education for students with special needs, their
assertions that it is solely beneficial for the development of students' social skills have been met with
skepticism (Glirgiir & Hasanoglu Yazgayir, 2019). Teachers indicated that they lacked the opportunity
to engage in activities with students with special needs and that they were unable to allocate sufficient
time to visual materials for the purpose of reinforcing the subjects learned (Sarilarhamami &
Demirkaya, 2021). In a study, primary school branch teachers indicated that they were aware of the
principles of inclusive education. However, they expressed the opinion that students with high
intellectual disabilities should not receive inclusive education (Battal, 2007). It has been observed that
inclusive classroom teachers pay attention to the order of the teaching environment, but do not include
other environmental arrangements. Furthermore, they make simplifications in the adaptation of
objectives, determining the appropriate goals and additional goals. However, there is no planning for
them (Vural & Yikmis, 2008).
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