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Giris
Bireylerin degerleri, inanglari, algilar1 ve gelisim diizeyleri birbirinden farklilik gostermektedir. Bu
durum zaman zaman anlasmazliklara ve kisiler arasi ¢atismalara yol a¢gmaktadir (Ayas vd., 2010).
Ozellikle siddet yasantilariyla biiyiimiis ¢ocuk ve ergenlerde kiiciik anlasmazliklar bile kisa siirede
siddete doniismektedir (Hokelekli, 2007). Okullarda yasanan siddet olaylar1 genellikle akran
zorbaligiyla baglantilidir ve siddeti tesvik eden faktdrlerin basinda akran zorbaligi gelmektedir.
Gilintimiizde zorbaligin bir¢ok tanimi yapilmistir. Olweus’ a (2005) gore zorbalik; bir kisinin diger bir
kisiye sozel, fiziksel sekilde veya sanal ortamda devaml olarak zarar verici davraniglarda bulunmasi
olarak ifade edilmistir. Berger (2007) ise zorbalig1; siirekli olarak yapilan, aci veren ve diismanca
davrarnislar igeren saldirganlik davranis: olarak tanimlamistir. Bagka bir tanimlamada ise zorbalik; bir
kisinin veya grubun daha zayif ve gli¢siiz birine incitici, asagilayici ve dislayici bir sekilde saldirganlik
davranisini sergilemesi olarak ifade edilmistir (Salmivalli, 2010). Kars: tarafa zarar veren her davrarns
zorbalik olarak degerlendirilmemektedir. Ciinkii zarar verme davranisi istemeden veya kazara da
gerceklesebilmektedir. Bu nedenle davranisin zorbalik olarak kabul edilebilmesi i¢in bazi niteliklere
sahip olmasi1 gerekmektedir. Olweus” a (1996) gore bir davranisin zorbalik olarak degerlendirilebilmesi
icin; kasitli bir sekilde bireye zarar vermeyi amaglamasi, siirekli ve tekrarlayici olmasi ve taraflar

arasinda gii¢ dengesizliginin olmasi gerekmektedir.

Zorbalik davranisi fiziksel, sozel, iliskisel ve sanal olmak {izere bir¢ok gekilde
gerceklestirilebilmektedir. Fiziksel zorbalik; bireyin bizzat gergeklestirdigi veya birilerine yaptirdig:
vurma, sikistirma, cisim firlatma vb. davranislar olarak ifade edilmektedir (Rigby, 2007). Baska bir
tanimlamada ise fiziksel zorbalik davranisi;, vurmak, ¢elme takmak, yere diisiirmek, bireyin kisisel
esyalarina zarar vermek seklinde tanimlanmaktadir (A¢ikgoz, 2017). Rivers ve Smith’ e gore (1994) ise
tekme atma ve sa¢in1 cekme seklinde gerceklestirilen eylem odakl saldirganca hareketleri icermektedir.
Ancak fiziksel zorbaligin kisa siirede fark edilme 6zelligi bu davranisin yapilma sikligini azaltmaktadir.
Nitekim son yillarda zorbalarin fiziksel zorbalik yontemlerini kullanmaktan ziyade yetiskinler
tarafindan belirlenmesi daha zor olan s6zel ve iliskisel zorbalik yontemlerini daha yaygin kullandiklar1
belirlenmistir (Tarshis, 2010).

Zorbalik tiirleri arasinda yer alan bir diger tiir ise sozel zorbaliktir. S6zel zorbalik; magdura yonelik
kiicimseyici ifadeler kullanmak, alay etmek ve lakap takmak seklinde gerceklestirilen davrams
ortintiileridir (Gladden, 2014). Dedikodu yayma, iftira atma ve sdylenti ¢ikarma seklinde dolayli
olabilecegi gibi dalga ge¢me ve hakaret etme seklinde dogrudan da gergeklestirilebilir (Rigby, 2007).
Bireyin etnik kokeni ile dalga ge¢me, rencide etme, istismar igeren telefon goriismeleri de sdzel zorbalik
kapsaminda degerlendirilmektedir (Beale & Scott, 2001). Baz1 davrarslar da vardir ki ne fiziksel ne de
sozel zorbalik kapsaminda degerlendirilmektedir. Bireyi jest ve mimiklerle rahatsiz etme, gérmezden
gelme gibi davraruslar her iki zorbalik tiiriine girmese de yine de zorbalik olarak kabul edilmektedir
(Rigby, 2007).

Alan yazin incelendiginde karsilasilan diger bir zorbalik tiirii ise iliskisel zorbaliktir. Olweus’a (1993)
gore iligkisel zorbalik bireyin kasitli olarak akran grubundan diglanmasini ifade etmektedir. Tliskisel
zorbalikta en yaygin goriilen davranis bireyi i¢inde bulunulan gruba dahil etmemedir (Kepenek¢i &
Cimnkir, 2003). Bu zorbalik tiiri fiziksel Ozellikler igcermese de bireyi incitici durumlar
olusturabilmektedir (Rosen et al.,, 2017). Ciinkii sosyal baglara en ¢ok ihtiya¢ duyulan yaslarda
bireylerin akranlar: tarafindan reddedilmeleri bireyde yikic1 etkiler birakmaktadir (Beale, 2001).
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Teknolojinin yasamimiza girmesiyle gerceklestirilme siklif1 artan bir diger zorbalik tiirii ise sanal
zorbaliktir. Sanal zorbalik alan yazinda siber zorbalik olarak da karsimiza ¢ikmaktadir. En genel
tanimiyla sanal zorbalik; internet ve mobil iletisim araglarini kullanarak magduru olumsuz yonde
etkileyen davranislar sergilemedir (Civilidag, 2013). Bagka bir tanimda ise sanal zorbalik; kisi veya grup
tarafindan gerceklestirilen ara¢ olarak cep telefonu, elektronik posta vb. kullanildig1 kasten ve
tekrarlayict sekilde siirdiiriilen diismanca hareketler olarak nitelendirilmistir (Karatas, 2011).
Glintimiizde sanal zorbaligin yogun olarak goriilmesinin en biiyiik nedeni zorbalig1 gerceklestiren
kisinin kimligini gizleyebilmesi ve bu sekilde ceza almayacag1 diisiincesine sahip olmasi olarak
gosterilmektedir (Dinner, 2017).

Akran zorbaligi siirecinde yer alan zorbalar; fiziksel ve psikolojik agidan karsisindaki kisiden daha
gliclii, empati kurma becerisi zayif, problem ¢6zme becerisi gelismemis kisiler olarak tanimlanmaktadir
(Ayas, 2018). Harris ve Petrie’ye (2003) gore ise zorbalar; okul kurallarini ihlal eden ve antisosyal
egilimlere sahip kisiler olarak ifade edilmistir. Zorbalarla yapilan ¢alismalarda zorbalarin erken yasta
siddete maruz kaldig1 ve ebeveynleri ile giivene dayali iliski kuramadiklar1 belirlenmistir (Baldry &
Farrington, 2000). Ayrica zorbalik davranisini gerceklestiren kisilerin ¢ok az kisiyle arkadaslik iligkisi
kurdugu da goriilmektedir (Bilgi¢, 2007). Bu durumun nedeni zorba olarak nitelendirilen kisilerin
saglikli arkadaglik iligkileri kurma noktasinda yeterli beceriye sahip olmamas: gosterilebilir. Ciinkii
¢ogu zorba yaptig1 davranisin karsisindaki kisiye ne derece zarar verdigini ve magdurun kendini ne

diizeyde caresiz hissettigini anlayamamaktadir (Donnellan, 2006).

Akran zorbalig siirecinde yer alan magdurlar; i¢e kapanik, kendine giivenmeyen ve sosyal iligkileri
zayif (Ayas, 2018), depresyon ve intihar egilimleri olan (Brown ve ark. 2005) bireyler olarak
nitelendirilmektedir. Alan yazin incelendiginde magdurlar zorbalik davranisina tepki verme
durumlarina gore pasif, goniillii, kronik ve kigskirtict magdurlar olarak simiflandirilmaktadirlar (Ayas,
2018; Karatas, 2011). Zorbalik durumuna maruz kalan magdurlarda ¢ogunlukla kusma, yemek yemeyi
reddetme ve bedenine zarar verme gibi belirtiler goriilmektedir (Uysal & Dinger, 2012). Buna karsin
bazi magdurlarin ise zorbalik sonrasinda zorbaya veya baskalarina siddet uyguladigna iliskin

bulgulara rastlanmaktadir (Borg, 1999).

Zorbalik kavrami yalnizca zorba ve magdur acisindan degerlendirilen bir kavram degildir. Ciinkii
bu tiir durumlar sadece siirece dogrudan dahil olan kisileri etkilemekle kalmamakta yasanilan zorbalik
durumuyla ilgili tiim paydaslar1 olumsuz etkilemektedir. Bu nedenle zorbalik vakalarinda zorba ve
magdurun disinda zorbanin ve magdurun yandaslarinin, olaya seyirci kalanlarin da incelenmesi biiyiik
onem tasimaktadir (Olweus, 2003). Alan yazin incelendiginde zorbalik davramisini izleyen kisiler;
izleyiciler, seyirciler ve taniklar seklinde nitelendirilmektedir. Zorbalik davranisinin siirdiiriilmesi veya
durdurulmas: noktasinda biiyiik 6neme sahip olan seyirciler, zorbalik davranisini miidahale etmeden
izleyen kisiler olarak tanimlanmaktadir (Drew, 2010). Beane (2008) ise seyircileri, gerceklestirilen
zorbalik davranisini gormezden gelen ve uzakta durarak izleyen kisiler olarak tanimlamistir. Zorbalik
stirecinde merkezi rollerde yer alan zorba ve magdurun yarn sira gevresel rollerde yer alan seyirciler iki
farkli davranis bicimi gelistirmektedirler. Bunlardan birincisi seyircilerin zorbanin yaninda yer alarak
ona yardim etmesi, ikincisi ise magdurun yaninda yer almasidir (Vlachou et al., 2013). Ancak ¢ogu
zaman seyirciler zorbanin takdirini kazanmak i¢in ona yardim etmekte (Hawkins, et al., 2001) ya da
siirecin yeni kurbani olmamak igin siirece miidahale etmemektedirler (Délek, 2002). Zorbalik siirecinin
sonlanmasina iliskin yardimda bulunamayan seyirciler kendilerini garesiz ve {izgiin hissetmekte
(Lodge & Frydenberg, 2007) ve kendilerine zorbalik yapilmasa bile korku ve kayg1 yasayabilmektedirler
(Salmivalli et al., 1996).
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Ustlenecegi roller agisindan zorbalik davramisinin seyrini etkileme giiciine sahip olan seyirciler
zorbalik siirecinin pasif aktorleri olarak degerlendirilmemelidir (Hansen, 2016). Ciinkii zarar gorecegini
goze alan ve magdura yardim eden seyirciler, zorbalik davranisinin sonlanmasinda ¢ogu zaman basarili
olmaktadir (Karatas, 2011). Giiven’ e (2005) gore seyircilerin ¢ogu zorbalik davranisimi engellemek
isterler. Fakat kendilerinin de magdur olacagindan ¢ekinirler. Ancak seyircilerin zorbalik siirecinde
pasif rol iistlenmelerinin en biiyiik nedeni aslinda zorbalikla nasil bas edeceklerini bilmemeleridir.
(Lodge & Frydenberg, 2007).

Akran zorbaliginin ortaya cikis nedenleri arasinda; ogretmenlerin istenilen davranislar ile ilgili
beklentilerini yeterince aktaramamalar1 (Greenwood & Martin, 2000), aile igi iliskilerin zayif olmasi
Keskin (2010), magdurlarin gii¢ esitsizligine iliskin boyun egici tavirlar1 (Palanc & Simsek, 2014) ve

zorbalarin benmerkezci diisiince yapilarina sahip olmalar: gosterilebilir (Reyna & Farley, 2006).

Akran zorbaliginin 6grenciler tizerinde birgok olumsuz etkisi bulunmaktadir. Buna goére zorbalik
davranisinda magdur olan 6grenciler gogunlukla travma sonrasi stres bozuklugu, intihar egilimleri ve
okul terki davranislarina yonelmektedirler (Kiilcii, 2015; Zerf, 2014). Ayrica depresyon, kaygi, gece
yatak 1slatma (Cole et al., 2016), okuldan ka¢ma ve zor 6grenme (Greenbaum et al., 1988; Rigby & Slee,
1999), olumsuz benlik algisi, akran iliskilerinde zayiflama, devamsizlik, okul kurallarina uymama
(Arslan & Savaser, 2009), mevcut alkol kullaniminda artma ve omiir boyu alkol kullanim riskinin
olusmas1 (Wormington et al., 2016) gibi durumlarda zorbalik davranist sonrasinda magdur olan kiside
goriilebilmektedir. Bu olumsuz yasantilara ek olarak magdurlar olasi bir zorbaliga karsi kendilerini

korumak i¢in bigak ve silah tasima gibi davranislarda da bulanabilmektedirler (Gokler, 2009).

Zorbalik davranislart magdurda egitsel, sosyal ve duygusal agidan ciddi sorunlar olusturmaktadir
(Lyznicki et al., 2004). Nitekim zorbaliga maruz kalan 6grenciler dikkatlerini zorbanin hedefinden nasil
kurtulacaklarina cevirdikleri igin istenen diizeyde derslerine yogunlasamamaktadirlar. Bu durum
onlarin derslerinde ciddi diistisler yasamalarina neden olmaktadir (Cankaya, 2011). Derslerinde bu
nedenle diisiisler yasayan 6grencilerde de okula kars: ilgisizlik (Geng, 2007), okuldan kagma ve okul

kurallarina uymama gibi davranislar olugsmaktadir (Jacobs, 2008).

Zorbalik stireci magdur kadar zorbanin da olumsuz deneyimler edindigi bir siire¢ olarak karsimiza
¢ikmaktadir. Okul ¢aginda zorbaca davranislarda bulunan kisiler gelecekte suca karisma, hirsizlik,
zorbaliga devam etme, zararl aliskanliklar edinme gibi davranislar1 gerceklestirdikleri i¢in aile ve akran
iligkileri baglaminda ciddi sorunlar yasamaktadirlar (Tanrikulu, 2015). Magdur ve zorbalar kadar
zorbalik siirecine sahit olan kisiler de de olumsuz etkiler olusmaktadir. Nitekim her an zorbaliga maruz
kalabilecegini diistinen seyirciler kendilerini yeterince derslere ve okul aktivitelerine verememekte ve
sonunda akademik olarak diisiis yasamaktadirlar (Whitted & Dupper, 2005). Bu bilgiler 1s1§1nda kisi
zorbalik siirecinde hangi rolde olursa olsun siirecten ciddi anlamda olumsuz olarak etkilenmektedir
(Uysal & Dinger, 2012).

Okul yasaminda gogu kisi zorbalik davranisina zorba, magdur veya seyirci olarak bir sekilde dahil
olmaktadir (Ayas & Pigkin, 2015). Tiirkiye’de yapilan arastirmalar okullarda zorbalik davraniglarinin
artarak devam ettigini gostermektedir (Celen vd., 2020; Demirbag & Sari, 2019; Piskin & Ayas, 2007).
Bu nedenle okullarda akran zorbaligini en aza indirmek i¢in zorbalara yonelik ¢alismalar yapilmali ve

akran destegi uygulamalarinin arttirilmasi gerekmektedir. (Cowie & Hutson, 2005).

Alanyazin incelendiginde akran zorbaligina iliskin ¢alismalarin ¢ogunlukla zorbalar ve magdurlar
baglaminda ele alindig1 (Gokler, 2009; Piskin & Ayas, 2007; Rigby & Slee, 1999), zorbaliga seyirci kalan
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kisilerin odak alindig1 ¢alismalarin ise sinirh oldugu (Carkit & Bacanli, 2020; Demirbas & Oztemel, 2022)
goriilmektedir. Bu nedenle zorbalik davranisinin sonlandirilmasinda biiyiik etkisi oldugu bilinen

seyircilerin okul zorbaligina iliskin goriislerinin arastirilmasinin 6nemli oldugu diisiiniilmektedir.

Yontem

Arastirmanin bu boliimiinde calismanin desenine, ¢alisma grubuna, veri toplama araglarina, veri

toplama ve analiz siireglerine yer verilmistir.
Arastirma Modeli

Akran zorbaligina sahit olan 6grencilerin algilarmin incelenmesinin amagclandig1 bu ¢alismada nitel
arastirma yontemlerinden olan olgubilim deseni kullanilmistir. Nitel arastirmalar; olay, olgu veya
durumlarin insanlar tarafindan nasil anlamlandirdigini ortaya ¢ikarmay: amaglayan yontemlerdir
(Denzin & Lincoln, 2001). Nitel ¢alismalarda arastirmacilar problem veya konuyla ilgili farkli bakis
acilarini rapor ederek neden sonug iliskilerini ortaya g¢ikarmanin Gtesinde faktorlerin karmasik
etkilesimini belirlemeye calisirlar (Creswell 2023). Nitel arastirma yontemleri igerisinde yer alan
olgubilim deseninde ise amag insanlar tarafindan deneyimlenen fakat yiizeysel farkindaliga sahip
olunan olgularin derinlemesine ve detayli bir sekilde incelenmesidir (Yildirim & S$Simsek 2008).
Arastirmada olgubilim deseninin kullanilmasinin amaci akran zorbaligina sahit olan &grencilerin
gozlemlerinin ve deneyimlerinin anlamlandirilmasi ve bu anlamin kesfedilmesidir. Bu kapsamda akran

zorbaligina sahit olan 6grencilerin goriisleri ortaya ¢ikarilarak yorumlanmaya ¢alisilmistir.
Calisma Grubu / Evren ve Orneklem

Bu c¢alismada katilimcilarin belirlenmesi igin amagli drnekleme yontemlerinden maksimum ¢esitlilik
ornekleme yontemi kullanilmistir. Maksimum gesitlilik 6rnekleme yontemi olay, olgu ve durumlara
iliskin farkli bakis agilarini belirlemeyi ve bu sekilde ana temalar1 kesfederek tanimlamay:
hedeflemektedir (Neuma, 2014). Bu 6rnekleme yontemi sonuglarin genellenebilir olmasina iliskin bir
kayg1 tastmamaktadir. Clinkii bu yontemin kullanilmasindaki asil amag genellemelere varmak degil,
farkliik gosteren durumlar arasindaki ortak yanlari belirlemek ve problemin farkli boyutlarim
incelemektir (Marczyk et al., 2005). Olgubilim desenine gore gerceklestirilen ¢alismalarda nicelikten ¢ok
nitelige 6nem verilmektedir (Neuman & Robson, 2014). Bu desene gore hazirlanan c¢alismalardaki
katilimcr sayis1 bir kisiden olusabilecegi gibi (Miles & Huberman 1994), alan yazinda 325 katilimcinin
yer aldig1 calismalara da rastlanmaktadir (Neuman, 2014). Bu bilgiler 1s181nda yapilan calismada
katilimc1 sayist1 20 olarak belirlenmistir. Calisma grubu; Erzincan ilinde bulunan ve farkli lise
tiirlerinden Ogrencilerin egitim gordiigii iki dershanede, Ogrencilere Google formlar aracilig ile
yoneltilen sorular 1s1§1nda olusturulmustur. Katihmcilarin belirlenmesinde 6ncelikle 6grencilerin farkl
okullarda ve sinif diizeylerinde egitim almalarina dikkat edilerek konu ile ilgili maksimum bakis agisina
ulasilmaya calisilmistir. Akran zorbaligina sahit oldugunu belirten 6grenciler goniilliiliik esasina gore
calismaya dahil edilmigtir. Katilmcilarin demografik 6zelliklerine gore dagilimina iligkin istatistik

sonuglari Tablo 1’ de sunulmustur.
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Tablo 1. Katilimcilarin demografik ozelliklerine gore dagilimina iligkin istatistik sonuglar:

Katilimc1 Yas Cinsiyet Sinif Okul Tiirii

K1 15 Erkek 9 Anadolu Lisesi
K2 16 Erkek 9 Anadolu Lisesi
K3 16 Kadin 9 Anadolu Lisesi
K4 17 Kadin 11 Fen Lisesi
K5 16 Kadin 10 Meslek Lisesi (Turizm Programi)
K6 15 Kadin 9 Meslek Lisesi (Turizm Programi)
K7 15 Kadin 9 Meslek Lisesi (Turizm Programi)
K8 18 Erkek 12 Anadolu Lisesi
K9 17 Erkek 12 Anadolu Lisesi
K10 14 Erkek 9 Anadolu Imam Hatip Lisesi
K11 16 Erkek 11 Anadolu Imam Hatip Lisesi
K12 17 Erkek 11 Meslek Lisesi (Ticaret Programi)
K13 17 Kadin 11 Meslek Lisesi (Ticaret Programai)
K14 15 Kadin 10 Meslek Lisesi (Ticaret Programi)
K15 15 Erkek 9 Anadolu Lisesi
K16 16 Erkek 10 Anadolu Lisesi (Proje Programu)
K17 16 Kadin 10 Anadolu Lisesi (Proje Programi)
K18 17 Erkek 11 Anadolu Lisesi (Proje Programi)
K19 15 Kadin 10 Anadolu Lisesi
K20 16 Erkek 10 Anadolu Lisesi

Veri Toplama Araclarn

Calismanin verileri, igerisinde agik uglu sorularin yer aldig1 yar1 yapilandirilmis goriisme formu
kullanilarak elde edilmistir. Arastirmada konu ile ilgili derinlemesine bilgi elde etme amaglandig1 igin
goriisme teknigi kullanilmistir. Cilinkii olgubilim ¢alismalarinda katilimcilarin deneyimlerini agikga

ifade edebilecegi en uygun veri toplama tekniginin goriisme oldugu ifade edilmektedir (Creswell, 2023).

Yar1 yapilandirilmis goriisme formunun hazirlanmasinda oncelikli olarak kapsamli literatiir
taramasi yapilmis ve uzman goriisiine bagvurulmustur. Hazirlanan formun eksikliklerinin giderilmesi
icin form rastgele {i¢ 6grenciye uygulanmis ve Ogrencilerden elde edilen geri doniitler 1s1g1nda

yenilenerek son hali verilmistir.
Gortisme formu alt1 agik uglu sorudan olusturulmustur:

Okulunuzda akran zorbaliginin hangi tiiriine daha fazla sahit oluyorsunuz?
Hangi nedenlerden 6tiirii akran zorbaligiin gergeklestigini diisiiniiyorsunuz?
Akran zorbalig1 yasandiginda neler hissediyorsunuz?

Akran zorbalig siirecinde kendinizi nasil konumlandirtyorsunuz?

SAEEaER N A

Akran zorbali§in 6nlenmesi icin neler yapilmasi gerektigini diisliniiyorsunuz?
Verilerin Toplanmasi

Bu calismada veriler goriisme teknigi kullanilarak elde edilmistir. Katihmecilar 18 yasindan kiigiik
oldugu icin goriismeye baslamadan 6nce velileri tarafindan doldurulan Géndillii Veli Onam Formunun
imzalatilmis olmasina dikkat edilmistir. Arastirmanin i¢ gecerligini artirmak amaciyla bazi ¢alismalar

yapilmigtir. Oncelikle goriisme siireci kayit cihaziyla kayit altina alinmis ve elde edilen kayitlar
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arastirmaci tarafindan herhangi bir diizeltme yapilmadan yaziya aktarilmistir. Katilimcilarin ifade ettigi
goriislerin sunulmasi i¢in dogrudan alintilama yapilmistir. Arastirmada kullanilan yar1 yapilandirilmig
goriisme formu problemin tiim boyutlarini yansitabilmesi adina kapsamli bir literatiir taramasi

yapilarak hazirlanmaistir.

Arastirmanin i¢i giivenirligini saglamak amaciyla elde edilen bulgular arastirmacinin yorumu
katilmaksizin okuyucuya oldugu gibi sunulmustur. Dis gegerligin saglanmasi i¢in ise arastirmada
kullanilan yontemler ayrintili bir sekilde agiklanmis ve ¢alismadan elde edilen verilerin kayit altina

alinmasi saglanmustir.
Veri Analizi

Bu calismada yar1 yapilandirilmis goriisme formu aracilig ile toplanan veriler betimsel igerik analizi
yontemi kullanilarak ¢oztimlenmistir. Betimsel igerik analizi, calismalardan elde edilen bilgilerin
sistemli bir sekilde ifade edilmesini, analiz edilmesini, yorumlanmasin ve sonuglarinin agik bir sekilde
ortaya konulmasini igermektedir (Ultay et al., 2021). Bu kapsamda calismadan elde edilen ses kayitlart
degisiklik yapilmaksizin yaziya gecirilmis ve goriisme verileri is1§inda temalar olusturulmustur. Ayrica
goriisme esnasinda tekrar edilen ifadelere ek olarak 6zgiin ifadeler, goriisler ve 6neriler de 6n plana
¢ikarilmaya calisilmistir. Aragtirmanin tematik cercevesini; yaygin olan zorbalik tiirleri, nedenleri, insan
tizerindeki etkileri, seyircilerin zorbalik siirecinde tistlendigi roller ve akran zorbaligini 6nlemek icin

yapilmasi gerekenler olusturmaktadir.

Bulgular

Calismaya iliskin bulgular akran zorbaligina sahit olan ogrencilerin genel algilarnin aktarilmasi
baglaminda yapilandirilmistir. Akran zorbalig1 olgusuna iliskin bir kavrayis ve farkindalik olusmasi

amaciyla elde edilen veriler tablolastirilarak sunulmustur.
Okullarda Yaygin Olarak Yasanan Zorbalik Tiirleri (1. Tema)

Akran zorbaligina sahit olan Ogrencilerin yaygin olarak karsilastiklar1 zorbalik tiirlerine iliskin

goriisleri Tablo 2’de sunulmustur

Tablo 2. Zorbaliga sahit olan 6grencilerin yaygin olarak karsilagtiklar: zorbalik tiirlerine iliskin goriisleri

Kategoriler Kodlar F

Hakaret etme
Kiifiir-kotii s6z soyleme
Sozel zorbalik Dalga ge¢me-lakap takma
Tehdit igerikli konugmalar yapma

Vurma-tokat atma
Tekme atma

Fiziksel zorbalik Esyalarina zorla el koyma
Celme takma

Rahatsiz edici mesajlar atma
Sanal zorbalik Oyun disina atma
Ozel bilgilerin ifsa edilmesi

_ o W, R, N QR R DN

Tablo 2 incelendiginde zorbaliga sahit olan &grencilerin en sik karsilastiklar: zorbalik tiirlerinin
sirasiyla sozel zorbalik, fiziksel zorbalik ve sanal zorbalik oldugu goriilmektedir. Sozel zorbalik tiirii
icinde en fazla gergeklestirilen zorbalik davranisinin ise hakaret etme oldugu belirlenmistir.

Ogrencilerin gerceklestirdikleri zorbalik davranisina iliskin K4; “Sumfinuzda herkes sinirlendiginde
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birbirine hakaret edebiliyor.” K13; “Her hafta erkekler arasinda idareye gitmeyi gerektiren kavgalar oluyor.
Birbirleri ile sakalastiklarini soyliiyorlar. Bazen yaralanmalar bile olabiliyor.” K16; Birbirleri ile sorun yasayan
arkadaslarimiz hep arkadan konusuyorlar. Onlarin eksik yanlari ile dalga geciyorlar ve lakap takiyorlar.” seklinde

cevap vermislerdir.
Akran Zorbaliginin Nedenleri (2. Tema)

Akran zorbaligina sahit olan 6grencilerin akran zorbaliginin nedenlerine iliskin goriisleri Tablo 3'te

sunulmustur.

Tablo 3. Zorbaliga sahit olan 6grencilerin zorbali§in nedenlerine iliskin goriisleri

Kategoriler Kodlar

Okulda kurallarin yeterince uygulanmamast
Zorbaligin ¢ogu 6grenci tarafindan desteklenmesi

Ortamdan kaynakli Siddet ve zorbaligin popiilerliginin arttirmasi
Okul alanlarinin denetimsizligi

Insanlar iizerinde baski kurma istegi
Zorbadan kaynakl Okul alanlarini daha fazla kullanmak istemesi
Cezalandirma yontemi olarak kullanilmasi

Magdurdan kaynakli Sessiz ve igekapanik tavir gostermesi

— R R, NNDNR, DN W™

Fiziksel olarak asir1 gii¢siiz goriinme

Tablo 3 incelendiginde zorbaliga sahit olan 6grenciler zorbaligin nedenlerini; ortamdan, zorbadan
ve magdurdan kaynakli nedenler olarak siralamislardir. Bu nedenler arasindan ortamdan kaynaklanan
nedenleri 6n plana ¢ikarmislardir. Zorbaliga sahit olan dgrenciler zorbaliga neden olan en 6nemli
faktoriin okul kurallarinin yeterince uygulanmamasini gostermislerdir. Zorbalik davranisina sahit olan
ogrencilerden K2; Okulumuzda bazi kor alanlar var. Kameralar oralart da cekiyor ama o kameralart siirvekli
izleyen bir kisi yok diye biliyorum. Biri birini tehdit etmek istediginde bu alanlar: kullanyor. Ciinkii 6retmenler
buralara cok gelmiyor.” K11; Okul idaresi zorbalik davranglarin uyarmayla gecistiriyor. Ciddi cezalar vermiyor.
Bir daha olursa ceza verilecek diyor ama yine yapildi§inda ceza vermiyor. Zorbalik yapanlar bu durumdan gii¢

7

alwyor bence. Caydirici cezalar verilse zorbalik davramis: da olmaz.” K7 ise; Stmifimizda bazi arkadaslarimiz var.

Cok sessiz ve icine kapamiklar. Hi¢ kendilerini savunmuyorlar. Boyle olunca zorbalik yapmak isteyen d3renciler

direkt bu dgrencileri hedef olarak seciyor.” ifadelerini kullanmislardir.
Akran Zorbaliginin Psikolojik Etkileri (3. Tema)

Akran zorbaligina sahit olan 6grencilerin kendilerinde olusan etkilere iliskin goriisleri Tablo 4’te

sunulmustur.

Tablo 4. Zorbaliga sahit olan dgrencilerin kendilerinde olugan etkilere iliskin goriisleri

Kategoriler Kodlar

Zorbaligin kendine yonelecegi endisesi
Sugluluk
Caresizlik
Psikolojik etkileri Korku
Kaygi

Ders basarisinda diistis
Ders basarisina etkileri Derslere odaklanamama
Okula gelmek istememe

Sosyal etkileri Yeni arkadas edinmede zorluk yasama

— R =, N NP, R, NN N T

Arkadas iligkilerinde temkinli davranma
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Tablo 4 incelendiginde zorbaliga sahit olan 6grencilerde zorbalik davranisi sonrasi olusan etkiler,
psikolojik, ders basarisi ve sosyal etkiler olarak siralanmistir. Bu etkilerden psikolojik igerikli olanlar1
ogrenciler tarafindan 6n plana ¢ikarilmistir. Zorbaliga sahit olan 6grencilerden K1; Zorbalik davranisina
sahit oldugumda kendimi psikolojik agidan ¢ok kitii hissediyorum. Sanki bir ka¢ giin sonra dalga gecilen, fiziksel
siddete ugrayacak kisinin ben olacagini diisiiniiyorum. Bu durum cogu zaman uykularum kagirtyor. Kendimi
huzursuz hissediyorum ve ders esnasinda siirekli bunlari diisiiniiyorum.” K5 ise; “Eger zorbaliga ugrayan kisi
arkadasim ise ona yardim etmek isterim. Yardim edebildigimde mutlu oluyorum ama olayin benimle
alakali olmadig1 ve arkadasimin suclu oldugu durumlarda miidahale etmek istemiyorum. Ancak

sonrasinda kendimi yardim etmedigim icin suclu hissediyorum.” ifadelerini kullanmislardir.
Akran Zorbaligina Sahit Olan Ogrencilerin Ustlendigi Roller (4. Tema)
Akran zorbaligina sahit olan 6grencilerin tistlendikleri rollere iliskin goriisleri Tablo 5'te sunulmustur.

Tablo 5. Zorbaliga sahit olan 6grencilerin iistlendikleri rollere iligkin goriigleri

Kategoriler Kodlar

Zorbalik davranisini bildirme

Sonlandirma i¢in sozel ifadeler kullanma

Zorbaya fiziki miidahalede bulunma
Sonlandirmaya iligkin roller Magduru cesaretlendirme

Zorbayla iliskileri azaltma

Olay1 miidahalede bulunmadan izleme
Miidahale etmemeye iligskin roller = Nasil miidahale edecegini bilememe

Ortamdan uzaklasma

== N NP, = N O T

Siirdiirmeye iliskin roller Zorbalik davraniginin bildirilmesini
engelleme

Magdurun hak ettigini savunma 1

Tablo 5 incelendiginde zorbaliga sahit olan oOgrencilerin {iistlendigi rollere iligkin goriisleri
sonlandirmaya, miidahale etmemeye ve siirdiirmeye iliskin roller olmak iizere ii¢ kategoride
toplanmustir. Zorbaliga sahit olan Ogrenciler tarafindan sonlandirmaya iliskin roller 6n plana
¢ikarilmistir. Arastirmaya dahil edilen katilimcilardan K17; “Zorbaliga sahit oldugumda yapabileceim en
mantikly isin durumu 63retmenlerime bildirmek oldugunu diisiiniiyorum. Ciinkii zorbalik yapana miidahale
etmeye caligsam ben de zarar gorebilirim diye diisiiniiyorum.” K19 ise: “Eger zorbaliga ugrayan kisinin bunu

hak ettigini diistiniiyorsam cezasini ¢ekmesini isterim.” seklinde ifade etmislerdir.
Akran Zorbaliginin Onlenmesi i¢in Yapilmasi Gerekenler (5. Tema)

Akran zorbaligina sahit olan 6grencilerin zorbaligin onlenmesi icin yapilmas: gerekenlere iligkin

goriisleri Tablo 6’da sunulmustur.

Tablo 6. Zorbaliga sahit olan dgrencilerin zorbali§in 6nlenmesi icin yapilmas: gerekenlere iliskin goriisleri

Kategoriler Kodlar F
Zorbalik durumunun sonlanmasini 4
saglama

Durumu ilgililere bildirme
Seyircilerin yapmasi gerekenler Zorbayla aralarina mesafe koyma

Zorbanin empati kurmasini saglama

Magdurla daha fazla vakit gegirme

N
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Rehber Ogretmenler bilgilendirme 3
calismas1 yapmasi

Ogretmenlerin yapmasi gerekenler  Zorbaligin olumsuzlugundan 1
bahsedilmesi
Zorbaligin olusmasini saglayan ortamlar: 1
kontrol altina alinmasi

Okul idaresinin yapmasi gerekenler Okulda kurallarin igletilmesinin 2
saglanmasi
Zorbalig1 6nleme ¢alismalarinin yapilmast
Velilerin bilgilendirilmesi 1

Tablo 6 incelendiginde zorbaligin dnlenmesi i¢in yapilmas: gerekenler seyirciler, 6gretmenler ve
okul idaresi kategorilerinde siniflandirilmistir. Zorbaliga sahit olan 6grenciler ¢ogunlukla seyircilerin
yani zorbaliga sahit olan kisilerin yapmasi gerekenleri 6n plana ¢ikarmislardir. Katilimcilardan Ké;
“Zorbaligin onlenmesinde en ¢ok is zorbalig1 seyredenlere diisiiyor. Ciinkii onlar zorbaligin olmasini gercekten
istemezlerse o is olmuyor. Bunun igin seyredenler bir giin kendilerinin de bu duruma diisebilecegini diigiinerek
davranmalilar.” K20 ise; “Okul idaresi gercekten kurallar: herkes icin esit isletse hicbir sorun kalmayacak ama bu
ogrenciyi kazanalim endisesiyle hareket edildigi zaman zorbalik yapan 6grenciler kendilerinde gii¢ buluyor ve daha

zorbaca davramslar yapabiliyor.” seklinde ifade etmislerdir.

Tartisma, Sonug ve Oneriler

Arastirmada akran zorbaligina sahit olan 6grencilerin goriisleri dogrultusunda akran zorbaliginin
yaygmnligi, nedenleri, etkileri, 6grencilerin {istlendigi roller ve zorbaligi onlemek igin yapilmasi
gerekenler belirlenmeye ¢alisilmistir. Bu arastirmadan elde edilen gortisler farkli lise tiirlerinde 6grenim

goren 20 6grencinin goriisme formunda yer alan 5 soruya vermis olduklari cevaplardan olusmaktadir.

Bu arastirmanin sonuglarina gore ¢alismaya katilan tiim 6grenciler okulda, tiirleri farkli olsa bile bir
sekilde zorbalik davranigsina sahit olmusglardir. Buna gore okullarda akran zorbaliginin oldukg¢a yaygin
olarak yasanan bir durum oldugu soylenebilir. Bu bulgu akran zorbaliginin okullarda yaygin oldugunu
belirten arastirma bulgularini1 desteklemektedir (Atik, 2006; Cerezo & Ato 2005; Dolek, 2002; Espelage
& Swearer, 2004; Geng, 2007; Gokkaya & Tekinsav-Siitcii, 2020; Pigkin, 2010; Siyez & Kaya, 2011; Wang
et al., 2009). Yapilan bu ¢alismanin sonuglarina ek olarak Tiirkiye’de ve yurt disinda bu alanda yapilan
diger calismalar incelendiginde okullarda zorbalik davraniglar ile siklikla karsilasildig: ve zorbalik
davranisinin onlenmesine iliskin ¢alismalarin yetersiz kaldigi sdylenebilir. Nitekim Dogan ve Keles
(2022) yaptiklar1 calismada akran zorbaligini 6nleme ¢alismalarinin okullarda yetersiz oldugunu ve bu

durumun iistesinden veli-6gretmen is birligi ile gelinebilecegini tespit etmislerdir.

Bu calismadan elde edilen sonuglara gore okullarda en sik sahit olunan zorbalik tiirii sdzel zorbalik
olarak belirlenmistir. Ancak literatiir incelendiginde okullarda sanal zorbaligin da oldukga yaygin
oldugu goriilmektedir (Dogan & Keles, 2022; Pigkin, 2010 Uysal & Dinger, 2012). Yapilan bu ¢alismada
sanal zorbaliga iliskin gozlemlerin az olmasi sanal zorbaligin gerceklesme sekliyle yakindan iligkili
olabilir. Sanal zorbalik dogas1 geregi gevrimici ortamlarda gerceklesmektedir. Dolayisiyla baskalari
tarafindan fiziksel olarak gbzlenmesi oldukga giictiir. Bu nedenle arastirmaya dahil edilen katilimcilarin

sanal zorbalik davranislarina bu nedenle daha az sahit olduklar diistintilmektedir.

Bu calismaya gore zorbaliga sahit olan 6grenciler zorbaligin olugsmasimi ¢ogunlukla ortama yonelik
faktorlerle iligkilendirmislerdir. Bu faktorler arasinda ilk olarak okul kurallarinin yeterince

uygulanmamast gelmektedir. Ogrencﬂer zorbalar igin caydirict uygulamalarin olmadigimi ifade
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etmiglerdir. Ayrica zorbaligin olusmasinda seyircilerin de paymin oldugu ve zorbalarin cesitli
nedenlerden otiirii desteklendigini ifade etmislerdir. Buna gore okul kurallarmin isletilmesinin,
seyircilere zorbaligi durdurma adma farkindalik egitimi verilmesinin ve okul alanlarinin

diizenlenmesinin zorbalig1 6nlemede etkili olacag diisiiniilmektedir.

Bu calismaya gore zorbaliga sahit olan 6grencilerde zorbalik sonrasinda goriilen etkilerin sirasiyla
sosyal alanlara yonelik etkiler oldugu goriilmiistiir. Zorbaliga sahit olan 6grencilerde en sik yasanan
etki ise zorbalik davranisinin bir giin kendisine de yonelebilecegi endisesidir. Ayrica bu 6grenciler
zorbalig1 durdurma noktasinda yetersiz kaldiklarini diisiindiiklerinde sugluluk ve caresizlik hissi de
yasamaktadirlar. Alan yazin incelendiginde zorbaliga sahit olan Ogrencilerin ¢ogunlukla zorbalik
davranisina kendilerinin de maruz kalacaklarina iliskin verilerin elde edildigi ¢calismalar (Dolek, 2002;

Salmivalli et al., 1996) bu ¢alismanin bulgularini destekler niteliktedir.

Bu calismaya gore zorbaliga sahit olan Ogrencilerin tiistlendigi roller sirasiyla sonlandirmaya,
miidahale etmemeye ve stirdiirmeye iliskin roller olarak belirlenmistir. Zorbaliga sahit olan 6grencilerin
¢ogunlukla kullandig1 sonlandirmaya iliskin faaliyetler, zorbalik davranisini bildirme ve zorbalik
davranisinin sonlanmasi igin sozel ifadeler kullanma olmustur. Zorbaligin sonlandirilmasina iliskin
fiziksel miidahalede bulunma ise nispeten daha smirli kalmistir. Zorbaliga sahit olan 6grencilerin
fiziksel miidahalede bulunmak yerine zorbalig1 bildirme ve sozel ifadeler kullanmalarinin yeni zorbalik
davranislarinin olugsmasinda onleyici etkilerinin oldugu bilinmektedir. Okullarda yapilan onleyici ve
bilgilendirici calismalar sayesinde boyle bir sonucun ¢iktig1 distintilmektedir. Ayrica zorbalik
davranisina miidahalede bulunmama ve siirdiirmeye iliskin goriislerin de ortaya ¢itkmis olmasi bu tiir

bilgilendirme ¢alismalarinin siirdiiriilmesi gerektigini gostermektedir.

Bu calismaya gore zorbaliga sahit olan 6grencilerin zorbalig1 6nlemeye iliskin goriisleri seyircilerin,
ogretmenlerin ve okul idaresinin yapmas: gerekenler seklinde siralanmistir. Zorbaliga sahit olan
Ogrenciler davranisin onlenmesi ic¢in zorbaliga seyirci olan kisilerin bu durumu sonlandirmasi
gerektigini ifade etmislerdir. Yine seyircilerin zorbalik davranisini bildirerek, zorbayla aralarina mesafe
koyarak ve magdurun yaninda yer alarak zorbalik davranisini sonlandirabilecegini ifade etmislerdir.
Bu sonuglar zorbaliga iliskin, seyircilerin zorbalik davranisinin sonlandirilmasinda kritik 6neme sahip

olduklarinin bilincinde olduklarini gostermektedir.

Nitel arastirmalar dogasi geregi bazi sinirhiliklari igerisinde barindirmaktadir. Ayrintili bilgi edinme
amaciyla gerceklestirilen nitel ¢alismalarda drneklem gruplari nicel calismalara nazaran daha az kisiden
olusmaktadir. Bu durum genellenebilirligi diisiirmektedir (Breen, 2006). Bu ¢alismada 6rneklem grubu
20 kisiden olusmaktadir. Okullarda yayginlig: yiiksek olan zorbalik durumuna iliskin daha fazla kisiye

ulasilmasi sonuglarin genellenebilirligi agisindan énemli goriilmektedir.

Sonug olarak yapilan bu ¢alismanin bulgularina paralel sekilde Tiirkiye’de ve yurt disinda yapilan
calismalar akran zorbaliginin okullarda oldukga yaygin oldugunu gostermektedir. Ogrenciler iizerinde
bir¢ok olumsuz etkisi bulunan zorbalik davranislarinin 6nlenmesi okullarda bu konuda etkin ve is
birligine dayali calismalar1 gerekli kilmaktadir. Bu nedenle okullarda zorbalik davramisinin
onlenmesinde biiyiik rol oynayan okul psikolojik danismanlarinin istihdaminin arttirilmasi, okulda
gorevli yoneticilerin bu konuda egitilmesi ve Ogrencilere yonelik bilgilendirme calismalarinin
arttirllmast olduk¢a 6nemli goriilmektedir. Seyircilerin zorbalig1 6nlemede etkili oldugunu belirten
arastirmalar (Dogan & Keles, 2022; Kurt-Demirbas & Oztemel, 2022) seyircilere yonelik zorbalig:
onleme miidahale programlarinin gelistirilmesi gerektigini vurgulamislardir. Ancak Tiirkiye’deki alan

yazin incelendiginde seyircilere yonelik hazirlanan zorbaligi 6nleme programlarinin yetersiz oldugu
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goriilmektedir. Bundan sonra gergeklestirilecek calismalarda yeni zorbalii 6nleme programlar:

gelistirilebilir.

Catisma Beyani ve Etik Bildirim

Arastirmacinin arastirma ile ilgili diger kisi ve kurumlarla yasanabilecek herhangi bir ¢ikar ¢atismasi

bulunmamaktadir.
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Yazarlarin Katki Orani Beyani

Arastirma bir yazar tarafindan gergeklestirildigi icin yazar katki oraninin tamami yazara aittir.

Destek ve Tesekkiir Beyani

Makaleyi destekleyen kurum ve kurulus bulunmamaktadir.

Extended Abstract

Individuals' values, beliefs, perceptions, and levels of development vary from each other. This situation
sometimes leads to disagreements and interpersonal conflicts (Ayas et al.,2010). Especially in children
and adolescents who have experienced violence, even small disagreements quickly turn into violence
(Hokelekli, 2007). Nowadays, many definitions have been made for bullying. Although these definitions
differ from each other, they have some common features. These are that the behavior subject to bullying
is harmful and repetitive. According to Olweus (2005), bullying is defined as one person continuously
engaging in harmful behavior towards another person, either verbally, physically, or in the virtual
environment. Berger (2007) defines bullying as a hostile behavior that is constantly carried out and
involves painful and hostile actions. Another definition of bullying is that a person or group exhibits
aggressive behavior that is hurtful, derogatory, and exclusionary to someone who is weaker and less
powerful (Salmivalli, 2010). Not every behavior that harms the other party is considered bullying.
Because harmful behavior can also occur unintentionally or accidentally. Therefore, it is argued that for
a behavior to be considered bullying, it must have certain qualities. According to Olweus (1996), for a
behavior to be referred to as bullying, it must aim to deliberately harm the individual, be continuous
and repetitive, and there must be an imbalance of power between the parties.

Bullying behavior can be carried out in many ways, including physical, verbal, relational, and
virtual. Physical bullying is defined as behavior such as hitting, squeezing, throwing objects that an
individual performs personally or instructs others to do (Rigby, 2007). In another definition, physical
bullying behavior is described as hitting, tripping, knocking over, and damaging an individual's
personal belongings (A¢ikgdz, 2017). According to Rivers and Smith (1994), it includes action-oriented
aggressive movements such as kicking and pulling hair. However, the feature of physical bullying being
noticed quickly reduces the frequency of this behavior. In recent years, it has been determined that
bullies use verbal and relational bullying methods that are more difficult for adults to determine, rather
than using physical bullying methods (Tarshis, 2010).
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Method

The purpose of this study, which aimed to examine the perceptions of students who witnessed peer
bullying, was to use the phenomenological design, which is one of the qualitative research methods.
Qualitative research methods aim to reveal how events, phenomena, or situations are interpreted by
people (Denzin & Lincoln, 2001). In qualitative studies, researchers try to determine the complex
interaction of factors beyond reporting different perspectives on the problem or topic and revealing
cause-effect relationships (Creswell, 2023). In the phenomenological design, which is one of the
qualitative research methods, the aim is to examine in-depth and detail the phenomena that are
experienced by people but have superficial awareness (Yildirim & Simsek, 2008). The purpose of using
the phenomenological design in the study is to interpret the observations and experiences of students
who witnessed peer bullying and to explore this interpretation. Within this scope, the views of students
who witnessed peer bullying were revealed and interpreted.

Findings

The aim of the study was to determine the prevalence, causes, effects, roles of students, and necessary
measures to prevent peer bullying based on the views of students who witnessed peer bullying. The
opinions obtained from this research consist of the answers given by 20 students from different high
school types to 5 questions in the interview form. According to the results of this study, all participating
students have witnessed bullying behavior in school, regardless of their school types. Therefore, it can
be said that peer bullying is a quite common problem in schools.

Discussion

According to the results of this study, all students who participated in the research witnessed some
form of bullying behavior at school, regardless of its type. Therefore, it can be said that peer bullying is
a widely prevalent issue in schools. This finding supports research results that indicate the prevalence
of peer bullying in schools (Cerezo & Ato 2005; Piskin, 2010; Vural, 2020; Wang et al., 2009). In addition
to the results of this study, when other studies conducted in Turkey and abroad are examined, it can be
said that bullying behaviors are frequently encountered in schools and that efforts to prevent bullying
behavior are insufficient. Indeed, Dogan and Keles (2022) have determined in their study that efforts to
prevent peer bullying are insufficient in schools and that this issue can be overcome through parent-
teacher collaboration.

According to the results obtained from this study, the most witnessed type of bullying in schools
was identified as verbal bullying. The low number of observations related to cyberbullying in this study
may be closely related to the way cyberbullying occurs. Cyberbullying occurs inherently in online
environments, making it difficult to physically observe by others. Therefore, it is thought that the
participants included in the research were less likely to witness cyberbullying behaviors for this reason.
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Introduction

Individuals have different values, beliefs, perceptions and levels of development. This situation leads
from time to time to disagreements and interpersonal conflicts (Ayas et al., 2010). Especially among
children and adolescents who have grown up with violent experiences, even small disagreements turn
into violence in a short time (Hokelekli, 2007). Violent incidents in schools are generally related to peer
bullying and peer bullying is one of the factors that encourage violence. Today, there are many
definitions of bullying. According to Olweus (2005), bullying is defined as the persistent harmful
behaviour of one person towards another, whether verbally, physically, or virtually. Berger (2007), on
the other hand, defined bullying as aggressive behaviour that is continuous, painful and includes hostile
behaviours. In another definition, bullying is defined as the aggressive behaviour of a person or group
towards a weaker and weaker person in a hurtful, humiliating and exclusionary way (Salmivalli, 2010).
Not every behaviour that harms the other party is considered as bullying. Because damaging behaviour
can also occur unintentionally or accidentally. For this reason, the behaviour should have some qualities
in order to be accepted as bullying. According to Olweus (1996), in order for a behaviour to be
considered as bullying, it must intentionally aim to harm the individual, be continuous and repetitive,
and there must be a power imbalance between the parties. Bullying behaviour can be performed in

many ways such as physical, verbal, relational and virtual.

Physical bullying is defined as behaviours such as hitting, pinching, throwing objects, etc. that the
individual performs himself/herself or has someone else do it (Rigby, 2007). In another definition,
physical bullying behaviour is defined as hitting, tripping, knocking down, damaging personal
belongings of the individual (Agikgoz, 2017). According to Rivers and Smith (1994), it includes action-
oriented aggressive behaviours such as kicking and pulling hair. However, the characteristic of physical
bullying to be noticed in a short period of time reduces the frequency of this behaviour. As a matter of
fact, in recent years, it has been determined that bullies more commonly use verbal and relational
bullying methods, which are more difficult to be identified by adults, rather than using physical
bullying methods (Tarshis, 2010).

Another type of bullying is verbal bullying. Verbal bullying is a behavioural pattern that is carried
out by using belittling expressions, mocking and nicknaming the victim (Gladden, 2014). It can be
indirect in the form of spreading gossip, slandering and rumour-mongering, as well as direct in the
form of mocking and insulting (Rigby, 2007). Making fun of an individual's ethnic origin, offending and
abusive phone calls are also considered within the scope of verbal bullying (Beale & Scott, 2001). There
are some behaviours that are considered neither physical nor verbal bullying. For example, behaviours
such as using gestures and facial expressions to distract the individual and ignoring the individual are

not included in either type of bullying, but are still considered bullying (Rigby, 2007).

Another type of bullying encountered in the literature is relational bullying. According to Olweus
(1993), relational bullying refers to the deliberate exclusion of an individual from the peer group. The
most common behaviour in relational bullying is not including the individual in the group (Kepenekgi
& Cinkir, 2003). Although this type of bullying does not involve physical characteristics, it can create
situations that hurt the individual (Rosen et al., 2017). Because the rejection of individuals by their peers

at an age when social bonds are most needed leaves destructive effects on the individual (Beale, 2001).

Another type of bullying that has increased in frequency with the introduction of technology into

our lives is cyberbullying. In the most common definition, cyberbullying is behaviour that negatively
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affects the victim through the use of the Internet and mobile communication tools (Civilidag, 2013). In
another definition, cyberbullying is defined as hostile behaviours carried out deliberately and
repetitively by a person or group using mobile phones, electronic mail, etc. as tools (Karatas, 2011). The
biggest reason why cyberbullying is seen intensively today is shown as the fact that the person who
carries out the bullying can hide his/her identity and has the idea that he/she will not be punished in
this way (Dinner, 2017). Bullies involved in the peer bullying process are defined as people who are
physically and psychologically stronger than the other person, have poor empathy skills, and have
underdeveloped problem-solving skills (Ayas, 2018). According to Harris and Petrie (2003), bullies are
defined as people who violate school rules and have antisocial tendencies. In studies conducted with
bullies, it was determined that bullies were exposed to violence at an early age and could not establish
a trusting relationship with their parents (Baldry & Farrington, 2000). In addition, it is also seen that
people who perform bullying behaviour establish friendship relationships with very few people (Bilgig,
2007). The reason for this situation may be that people who are labelled as bullies do not have sufficient
skills to build healthy friendships. This is because most bullies are unable to understand the extent to
which their behaviour is hurting the other person and the extent to which the victim feels helpless
(Donnellan, 2006). Victims involved in the process of peer bullying are described as individuals who
are introverted, insecure and have poor social relationships (Ayas, 2018), depression and suicidal
tendencies (Brown et al.,, 2005). When the literature is examined, victims are classified as passive,
voluntary, chronic and provocative victims according to their reaction to bullying behaviour (Ayas,
2018; Karatag, 2011). Victims who are exposed to bullying often show symptoms such as vomiting,
refusal to eat and physical damage (Uysal & Dinger, 2012). On the other hand, there are findings that
some victims inflict violence on the bully or others after bullying (Borg, 1999). The concept of bullying
is not a concept that is evaluated only in terms of bully and victim. Because such situations not only
affect the people directly involved in the process, but also negatively affect all stakeholders related to
the bullying situation. For this reason, in bullying cases, it is of great importance to examine not only
the bully and the victim but also the supporters of the bully and the victim and the bystanders (Olweus,
2003). When the literature is examined, the people who watch the bullying behaviour are described as
spectators, bystanders and witnesses. Bystanders, who have great importance in maintaining or
stopping bullying behaviour, are defined as people who watch bullying behaviour without intervening
(Drew, 2010). Beane (2008) defined bystanders as people who ignore the bullying behaviour and watch
it from a distance. In addition to the bully and the victim who play central roles in the bullying process,
bystanders who play peripheral roles develop two different behaviours. The first one is that the
bystanders help the bully by siding with him/her and the second one is siding with the victim (Vlachou
et al., 2013). However, most of the time, bystanders help the bully to gain the bully's appreciation
(Hawkins, et al., 2001) or do not intervene in the process in order not to become the new victim of the
process (Dolek, 2002). Bystanders who cannot help to end the bullying process feel helpless and sad
(Lodge & Frydenberg, 2007) and may experience fear and anxiety even if they are not bullied (Salmivalli
et al., 1996). Bystanders, who have the power to influence the course of bullying behaviour in terms of
their roles, should not be considered as passive actors of the bullying process (Hansen, 2016). Because
bystanders who risk being harmed and help the victim are often successful in ending the bullying
behaviour (Karatas, 2011). According to Giiven (2005), most of the bystanders want to prevent bullying
behaviour. However, they are afraid that they will also be victims. However, the biggest reason why
bystanders take a passive role in the bullying process is that they do not know how to cope with bullying
(Lodge & Frydenberg, 2007). Among the reasons for the emergence of peer bullying; teachers' inability

to adequately convey their expectations regarding desired behaviours (Greenwood & Martin, 2000),
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weak family relationships Keskin (2010), victims' submissive attitudes towards power inequality
(Palanc1 & Simsek, 2014) and bullies' egocentric thinking structures (Reyna & Farley, 2006). Peer
bullying has many negative effects on students. Accordingly, students who are victims of bullying
behaviour often tend to post-traumatic stress disorder, suicidal tendencies and school dropout
behaviours (Kiilcii, 2015; Zerf, 2014). In addition, depression, anxiety, nocturnal bedwetting at night
(Cole et al., 2016), truancy and difficult learning (Greenbaum et al., 1988; Rigby & Slee, 1999), negative
selfperception, weakening in peer relationships, absenteeism, non-compliance with school rules (Arslan
& Savaser, 2009), increase in current alcohol use and the risk of lifelong alcohol use (Wormington et al.,
2016) can be seen in the victim after bullying behaviour. In addition to these negative experiences,
victims may also engage in behaviours such as carrying knives and guns to protect themselves against
possible bullying (Gokler, 2009). Bullying behaviours cause serious educational, social and emotional
problems for the victim (Lyznicki et al., 2004). As a matter of fact, students who are exposed to bullying
cannot concentrate on their lessons at the desired level because they turn their attention to how to get

rid of the bully's target.

This situation causes them to experience a serious decline in their academic performance (Cankaya,
2011). Students who experience a decline in their academic performance as a result of this situation
exhibit behaviours such as indifference towards school (Geng, 2007), running away from school, and
disobedience to school rules (Jacobs, 2008). (Geng, 2007), running away from school and not obeying
school rules occur (Jacobs, 2008). The bullying process is a process in which the bully as well as the
victim has negative experiences. People who engage in bullying behaviours at school age experience
serious problems in the context of family and peer relations because they commit behaviours such as
getting involved in crime, theft, continuing bullying, and acquiring harmful habits in the future
(Tanrikulu, 2015). Negative effects occur in people who witness the bullying process as well as victims
and bullies. As a matter of fact, bystanders who think that they may be exposed to bullying at any time
cannot devote themselves sufficiently to lessons and school activities and eventually experience
academic decline (Whitted & Dupper, 2005). In the light of this information, no matter what role the
person plays in the bullying process, he/she is seriously negatively affected by the process (Uysal &
Dinger, 2012). In school life, most people are somehow involved in bullying behaviour as bullies, victims
or bystanders (Ayas & Piskin, 2015). Studies conducted in Turkey show that bullying behaviours
continue to increase in schools (Celen et al., 2020; Demirbag & Sari, 2019; Piskin & Ayas, 2007 ). For this
reason, in order to minimise peer bullying in schools, studies should be carried out for bullies and peer
support practices should be increased. (Cowie & Hutson, 2005). When the literature is examined, it is
seen that studies on peer bullying are mostly addressed in the context of bullies and victims (Gokler,
2009; Piskin & Ayas, 2007; Rigby & Slee, 1999), and studies focusing on bystanders to bullying are
limited (Carkit & Bacanli, 2020; Demirbas & Oztemel, 2022). For this reason, it is thought that it is
important to investigate the views of bystanders, who are known to have a great influence on the

termination of bullying behaviour, on school bullying.

Method

In this part of the study, the study design, the study group, data collection tools, data collection and

analysis processes are given.
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Research Model

In this study, which aims to examine the perceptions of students who witnessed peer bullying, the
phenomenological design, which is one of the qualitative research methods, was used. Qualitative
researches are methods that aim to reveal how people make sense of events, phenomena or situations
(Denzin & Lincoln, 2001). In qualitative studies, researchers try to determine the complex interaction of
factors beyond revealing cause and effect relationships by reporting different perspectives on the
problem or subject (Creswell 2023). In the phenomenological design, which is included in qualitative
research methods, the aim is to examine in depth and in detail the phenomena experienced by people
but with superficial awareness (Yildirim & Simsek 2008). The purpose of using the phenomenological
design in the research is to make sense of the observations and experiences of students who witness
peer bullying and to explore this meaning. In this context, an attempt was made to interpret the views

of the students who witnessed peer bullying.
Study Group / Universe and Sample

In this study, maximum diversity sampling method , one of the purposeful sampling methods, was
used to determine the participants. The maximum diversity sampling method aims to identify different
perspectives on events, phenomena and situations and in this way to discover and define the main
themes (Neuma, 2014). This sampling method is not concerned about the generalisability of the results.
Because the main purpose of using this method is not to reach generalisations, but to identify
commonalities between different situations and to examine different dimensions of the problem
(Marczyk et al., 2005). In studies conducted according to the phenomenological design, quality rather
than quantity is emphasised (Neuman & Robson, 2014). While the number of participants in the studies
prepared according to this design may consist of one person (Miles & Huberman 1994), there are also
studies with 325 participants in the literature (Neuman, 2014). In the light of this information, the
number of participants in the study was determined as 20. The study group was formed in the light of
the questions directed to the students through Google forms in two classrooms in Erzincan province
where students from different high school types receive education. In determining the participants, it
was tried to reach the maximum perspective on the subject by paying attention to the fact that the
students were educated in different schools and class levels. Students who stated that they witnessed
peer bullying were included in the study on a voluntary basis. Statistical results regarding the

distribution of participants according to their demographic characteristics are presented in Table 1.

Table 1. Statistical results regarding the distribution of participants according to their demographic

characteristics
Participant Age Gender Classroom School Type

K1 15 Male 9 Anatolian High School

K2 16 Male 9 Anatolian High School

K3 16 Famale 9 Anatolian High School

K4 17 Famale 11 Science High School

K5 16 Famale 10 Vocational High School (Tourism
Programme)

K6 15 Famale 9 Vocational High School (Tourism
Programme)

K7 15 Famale 9 Vocational High School (Tourism
Programme)

K8 18 Male 12 Anatolian High School

K9 17 Male 12 Anatolian High School
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K10 14 Male 9 Anatolian Imam Hatip High School

K11 16 Male 11 Anatolian Imam Hatip High School

K12 17 Male 1 Vocational High School (Trade
Programme)

K13 17 Famale 1 Vocational High School (Trade
Programme)

K14 15 Famale 10 Vocational High School (Trade
Programme)

K15 15 Male 9 Anatolian High School

K16 16 Male 10 Anatolian High School (Project
Programme)

K17 16 Famale 10 Anatolian High School (Project
Programme)

K18 17 Male 1 Anatolian High School (Project
Programme)

K19 15 Famale 10 Anatolian High School

K20 16 Male 10 Anatolian High School

Data Collection Tools

The data of the study were obtained by using a semi-structured interview form with open-ended
questions. Since it was aimed to obtain in-depth information about the subject in the research, the
interview technique was used. Because in phenomenological studies, it is stated that the most
appropriate data collection technique in which participants can clearly express their experiences is
interview (Creswell, 2023). In the preparation of the semi-structured interview form, a comprehensive
literature review was conducted and expert opinion was sought. In order to eliminate the deficiencies
of the prepared form, the form was randomly applied to three students and it was revised and finalised
in the light of the feedback obtained from the students.

The interview form consisted of six open-ended questions:

1. Which type of peer bullying do you witness more in your school?
2. For what reasons do you think peer bullying occurs?

3. How do you feel when peer bullying occurs?

4. How do you position yourself in the process of peer bullying?

5. What do you think should be done to prevent peer bullying?
Data Collection

In this study, data were obtained using the interview technique. Since the participants were under the
age of 18, it was ensured that the Voluntary Parental Consent Form filled out by their parents was signed
before starting the interview. Some studies were conducted to increase the internal validity of the study.
Firstly, the interview process was recorded with a recording device and the records obtained were
transcribed by the researcher without any correction. Direct quotations were used to present the views
expressed by the participants. The semi-structured interview form used in the research was prepared
after a comprehensive literature review in order to reflect all dimensions of the problem. In order to

ensure the internal reliability of the research, the findings obtained were presented to the reader as they
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are without the researcher's interpretation. In order to ensure external validity, the methods used in the

research were explained in detail and the data obtained from the study were recorded.
Data Analyses

In this study, the data collected through a semi-structured interview form were analysed using
descriptive content analysis method. Descriptive content analysis involves systematically expressing,
analysing, interpreting and interpreting the information obtained from the studies and clearly
presenting the results (Ultay et al., 2021). In this context, the audio recordings obtained from the study
were transcribed without any changes and themes were formed in the light of the interview data. In
addition to statements repeated during the interview, an attempt was made to highlight original
statements, opinions and suggestions. The thematic framework of the research consists of the common
types of bullying, its causes, its effects on people, the roles of the audience in the bullying process and

the things to be done to prevent peer bullying.

Results

The findings of the study were structured in the context of conveying the general perceptions of
students who witnessed peer bullying. The data obtained in order to create an understanding and

awareness of the phenomenon of peer bullying were tabulated and presented.
Types of Bullying Commonly Experienced in Schools (Theme 1)

The opinions of the students who witnessed peer bullying regarding the types of bullying they

commonly encounter are presented in Table 2

Table 2. . Opinions of the students who witnessed bullying on the types of bullying they commonly encounter

Categories Codes F

Do not insult
Swearing and bad language

Verbal bullying Don't make fun - don't put labels on
Making threatening speeches

Hit-and-slap
Kicking
Physical bullying Forcible confiscation of belongings
Tripping
Don't send annoying messages
Cyberbullying Throwing out of the game
Disclosure of private information

— o) QR P, N QR =), DN B

When Table 2 is analysed, it is seen that the most common types of bullying encountered by the students
who witnessed bullying are verbal bullying, physical bullying and cyberbullying, respectively. It was
determined that the most common bullying behaviour within the verbal bullying type was insulting.
Regarding the bullying behaviour perpetrated by the students, P4; "Everyone in our class can insult each
other when they get angry." P13; "Every week there are fights between boys that require going to the
administration. They say they are joking with each other. Sometimes there are even injuries." P16; "Our friends
who have problems with each other always talk behind their backs. They make fun of their shortcomings and call

them nicknames.”
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Causes of Peer Bullying (Theme 2)

The opinions of the students who witnessed peer bullying about the reasons for peer bullying are

presented in Table 3.

Table 3. Opinions of the students who witnessed bullying about the causes of bullying

Categories Codes

Insufficient enforcement of rules at school
Bullying is supported by most students

Due to the environment Increasing popularity of violence and bullying
Lack of supervision of school areas

The desire to put pressure on people
From the bully Wishing to use the school grounds more
Use as a method of punishment

Originating from the victim Quiet and reserved behaviour

— R =, N NP, DN W™

Appearance of excessive physical weakness

When Table 3 is examined, the students who witnessed bullying listed the reasons for bullying as the
reasons arising from the environment, the bully and the victim. Among these reasons, they emphasised
the reasons arising from the environment. The students who witnessed bullying behaviour indicated
that the most important factor causing bullying was the lack of adequate implementation of school rules.
P2, one of the students who witnessed bullying behaviour, said: "There are some blind areas in our school.
Cameras also film there, but I know that there is no one who constantly monitors those cameras. When someone
wants to threaten someone, they use these areas. Because teachers do not come to these areas much." P11; The
school administration passes off bullying behaviours with warnings. It does not give serious punishments. It says
that if it happens again, it will be punished, but it does not punish when it happens again. I think bullies get
strength from this situation. If deterrent punishments were given, there would be no bullying behaviour." P7 said;
"We have some friends in our class. They are very quiet and withdrawn. They never defend themselves. As such,

students who want to bully directly choose these students as targets.”
Psychological Effects of Peer Bullying (Theme 3)

The opinions of the students who witnessed peer bullying about the effects on themselves are presented
in Table 4.
Table 4. Opinions of the students who witnessed bullying about the effects on themselves

Categories Codes

Concern that the bullying will be directed
Guilt
Despair
Psychological effects Fear
Anxiety

Decline in academic achievement
Effects on course success Inability to focus on lessons
Not wanting to come to school

Social impacts Difficulty making new friends

— o= = NNk = NN N

Cautious behaviour in friendships

When Table 4 is examined, the effects that occur after bullying behaviour in students who
witnessed bullying are listed as psychological, course success and social effects. Among these effects,
the psychological ones were emphasised by the students. P1, one of the students who witnessed

bullying, said: “When I witness bullying behaviour, I feel very bad psychologically. I feel like I will be the one
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who will be mocked and physically abused a few days later. This situation often disturbs my sleep. I feel restless
and I constantly think about these things during the lesson." P5 said; "If the person being bullied is my friend, I
would like to help him/her. I am happy when I can help, but I do not want to intervene when the incident is not
related to me and my friend is guilty. However, afterwards I feel quilty for not helping.”

Roles Assumed by Students Witnessing Peer Bullying (Theme 4)

The opinions of the students who witnessed peer bullying regarding the roles they assumed are
presented in Table 5.
Table 5. Opinions of the students who witnessed bullying about the roles they assumed

Categories Codes
Reporting bullying behaviour
Using verbal expressions for termination
Physical intervention to the bully
Roles related to termination Encouraging the victim
Reducing relations with the bully

Watching the incident without intervening
Roles related to non-intervention Not knowing how to intervene
Disengage from the environment

= NNDNPR =, DN O

Roles related to maintenance Preventing the reporting of bullying
behaviour
Defending what the victim deserves 1

When Table 5 is analysed, the opinions of the students who witnessed bullying about the roles they
assumed are grouped under three categories: roles related to termination, non-intervention and
maintenance. The roles related to termination were emphasised by the students who witnessed
bullying. K17, one of the participants included in the study, said: "When I witness bullying, I think the
most logical thing I can do is to report the situation to my teachers. Because I think that if I try to intervene with
the bully, I can also be harmed.” P19 said: "If I think that the person who is bullied deserves it, I want him/her to
be punished.”

Things to be done to prevent peer bullying (Theme 5)

The opinions of the students who witnessed peer bullying on what should be done to prevent bullying

are presented in Table 6.

Table 6. Opinions of students who witnessed bullying on what should be done to prevent bullying

Categories Codes F
Ensuring the end of the bullying situation 4
Reporting the situation to the relevant
persons 4

What the audience should do Don't distance yourself from the bully 1
Enabling the bully to empathise 1
Spending more time with the victim 1
Guidance counsellors to carry out 3
information work

What teachers should do Talking about the negativity of bullying 1
Controlling the environments that enable 1
bullying to occur

What the school administration Ensuring the operation of the rules at 2

should do school
Carrying out bullying prevention activities 1
Informing parents 1
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When Table 6 is analysed, the things that should be done to prevent bullying are categorised as
bystanders, teachers and school administration. The students who witnessed bullying mostly
emphasised what the spectators, that is, the people who witnessed the bullying, should do. One of the
participants, P6; "In the prevention of bullying, the most work falls on those who watch bullying. Because if they
do not really want bullying to happen, it cannot happen. For this reason, those who watch should act by thinking
that they may fall into this situation one day.” On the other hand, P20 stated as follows: "If the school
administration really makes the rules work equally for everyone, there will be no problem, but when the school
administration acts with the concern of winning this student, the bullying students find strength in themselves

and can do more bullying behaviours."”

Discussion, Conclusion and Recommendations

In the study, it was tried to determine the prevalence of peer bullying, its causes, its effects, the roles
assumed by the students and what should be done to prevent bullying in line with the views of the
students who witnessed peer bullying. The opinions obtained from this research consist of the answers

given by 20 students studying in different high school types to 5 questions in the interview form.

According to the results of this study, all students who participated in the study witnessed bullying
behaviour at school, even if the types were different. Accordingly, it can be said that peer bullying is a
very common situation in schools. This finding supports research findings indicating that peer bullying
is common in schools (Atik, 2006; Cerezo & Ato 2005; Délek, 2002; Espelage & Swearer, 2004; Geng,
2007; Gokkaya & Tekinsav-Siitcii, 2020; Piskin, 2010; Siyez & Kaya, 2011; Wang et al., 2009). In addition
to the results of this study, when other studies conducted in Turkey and abroad in this field are
examined, it can be said that bullying behaviours are frequently encountered in schools and studies on
the prevention of bullying behaviours are insufficient. As a matter of fact, Dogan and Keles (2022) found
that peer bullying prevention studies are insufficient in schools and that this situation can be overcome

with parent-teacher cooperation.

According to the results obtained from this study, the most common type of bullying in schools is
verbal bullying. However, a review of the literature shows that cyberbullying is also quite common in
schools (Dogan & Keles, 2022; Piskin, 2010 Uysal & Dinger, 2012). The low number of observations on
cyberbullying in this study may be closely related to the way cyberbullying occurs. Cyberbullying takes
place in online environments by its nature. Therefore, it is very difficult to be physically observed by
others. For this reason, it is thought that the participants in the study were less likely to witness

cyberbullying behaviour for this reason.

According to this study, students who witnessed bullying mostly associated the occurrence of
bullying with factors related to the environment. The first factor among these factors is that school rules
are not sufficiently implemented. Students stated that there were no deterrent practices for bullies. They
also stated that the spectators had a share in the occurrence of bullying and that bullies were supported
for various reasons. Accordingly, it is thought that enforcing school rules, providing awareness training
to the audience to stop bullying and organising school areas will be effective in preventing bullying.
According to this study, it was observed that the effects seen in the students who witnessed bullying
after bullying were the effects on social areas, respectively. The most common effect experienced by the
students who witnessed bullying is the concern that the bullying behaviour may one day be directed
towards them. In addition, these students also experience feelings of guilt and helplessness when they

think that they are inadequate in stopping bullying. When the literature is examined, studies in which
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data are obtained that the students who witness bullying will be exposed to bullying behaviour
themselves (Dolek, 2002; Salmivalli et al., 1996) support the findings of this study.

According to this study, the roles assumed by the students who witnessed bullying were determined
as roles related to termination, non-intervention and maintenance, respectively. The activities related to
termination that were mostly used by the students who witnessed bullying were reporting the bullying
behaviour and using verbal expressions to end the bullying behaviour. Physical intervention to end
bullying behaviour was relatively more limited. It is known that reporting bullying and using verbal
expressions instead of physical intervention by students who witness bullying have preventive effects
on the formation of new bullying behaviours. It is thought that such a result was obtained thanks to the
preventive and informative studies carried out in schools. In addition, the fact that the opinions about
not intervening in bullying behaviour and continuing bullying behaviour have also emerged shows that
such informative studies should be continued. According to this study, the opinions of the students who
witnessed bullying regarding the prevention of bullying were listed as the things that the bystanders,
teachers and school administration should do. The students who witnessed bullying stated that in order
to prevent the behaviour, the bystanders should end this situation. They also stated that bystanders can
end the bullying behaviour by reporting the bullying behaviour, distancing themselves from the bully
and standing by the victim.

These results show that they are aware of the critical importance of bystanders in ending bullying
behaviour. Qualitative studies have some limitations due to their nature. In qualitative studies carried
out to obtain detailed information, sample groups consist of fewer people than quantitative studies.

This situation reduces generalisability (Breen, 2006).

In this study, the sample group consisted of 20 people. Reaching more people about bullying, which
has a high prevalence in schools, is considered important in terms of generalisability of the results. In
conclusion, in parallel with the findings of this study, studies conducted in Turkey and abroad show
that peer bullying is quite common in schools. Prevention of bullying behaviours, which have many
negative effects on students, requires effective and collaborative studies in schools. For this reason, it is
considered very important to increase the employment of school psychological counsellors who play a
major role in the prevention of bullying behaviour in schools, to train school administrators on this issue
and to increase information activities for students. Studies indicating that spectators are effective in
preventing bullying (Dogan & Keles, 2022; Kurt-Demirbag & Oztemel, 2022) emphasised the need to
develop bullying prevention intervention programmes for spectators. However, when the literature in
Turkey is examined, it is seen that the bullying prevention programmes prepared for the audience are

insufficient. New bullying prevention programmes can be developed in future studies.
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