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ARASTIRMA Acik Erisim

Sinif 6gretmenlerinin Bakisiyla Ozel Egitim Siniflarinda Karsilasilan

Sorunlar

Salih UZUN*, Sinan ARI**, Ramazan YILDIZ***, Zeki TURHAN®***

Oz Makale Ge¢misi

Bu galismanin gayesi, 6zel egitim dersliklerinde vazifeye atanmis dgretmenlerin yiizlestikleri Ge1i§: 02/02/2024
meseleler hakkinda diisiincelerinin degerlendirilmesidir. Calismanin muhataplari, Konya'nin | Diizeltme: 04/05/2024
Meram bolgesindeki temel ve orta dereceli okullarin 6zel egitim dersliklerinde vazifeye atanmis 10 | gabul: 30/05/2024
o0gretmendir. Calismada, niteliksel arastirma metodolojilerinden fenomenolojik metod
kullanilmistir. Calisma verileri, yar1 yapilandirilmis miilakat formu araciligiyla derlenmistir. Yar1
yapilandirilmis miilakat teknigine uygun bulunan miilakat formunun olusturulma stirecinde, saha
taramasi neticesinde elde edilen verilerle miilakat sorulari hazirlanmigtir. Gelistirilen miilakat
sorulari tizerine uzman goriisii istenmistir. Yar1 yapilandirilmig miilakat formuyla toplanan veriler,
MAXQDA 2022 niteliksel analiz yazilimi kullanilarak tema, alt tema ve kodlamalar yapilarak igerik
analiziyle yorumlanmistir. Calismanin sonuglarina gore; 6zel egitim dersliklerinde vazifeye atanmig
O0gretmenler, ders isleyisi, smif idaresi, 6grenciler ve veliler, ayn1 dersligi paylastiklar: 6gretmenler
ve diger alan 6gretmenleriyle gesitli meseleler yasamaktadirlar. Calisma neticelerine binaen, hizmet
ici egitim programlarinin diizenlenmesi, rehber kitaplarin hazirlanmasi, okul-veli is birligini
gliclendirecek etkinliklerin tertiplenmesi gibi tavsiyeler 6ne siiriilmiistiir.
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Giris
Egitim, insan varligmin temel taslarindan biri olarak kabul edilir. Toplumsal konumlarim
belirlemelerine ve gerekli bilgi ile yetenekleri kazanmalarina olanak taniyan egitim, sahsiyetlerinin
olusumunda bireylere destek olmaktadir. Egitimle ilgili literatiirde sayisiz ve cgesitli tanimlar
bulunmaktadir; bu durum, egitimin net bir taniminin olmayisindan kaynaklanir. Genel kabul gormiis
bir egitim tanumi yapilacak olursa; “Egitim, bireyin davranislarinda, yasam tecriibesi araciifiyla ve
bilingli bir sekilde arzu edilen degisiklikleri gerceklestirme siirecidir” (Ertiirk, 1972) denilebilir. Egitim
stirecine dahil olan bireyler, bireysel farkliliklarindan 6tiirii, 6grenme hizlar1 da dahil olmak tizere diger
tiim karakteristiklerde farklilik gosterirler. Bir¢ok kisi herhangi bir engel olmaksizin 6grenme stirecini
tamamlasa da, bazilar1 digerlerinden farkh olarak, 6grenme siirecinde 6zel ve yogun destek gerektirir.
Akranlarindan ayrisan ve yogun bir egitim programina ihtiya¢ duyan bireylerin, kisisel farkliliklar:
gozetilerek ve ihtiyaglarina uygun olarak egitim hizmetlerinden faydalanmalar: esastir (MEB, 2018 a).

Bu baglamda, bu tiir bireylere yonelik 6zel egitim hizmetlerinin saglanmasi 6nem arz etmektedir.

1997 yilinda ilan edilen 573 numarali Kanun Hiikmiinde Kararname, 6zel egitim hizmetlerini, bu
hizmetlere muhtag bireylerin egitim gereksinimlerinin 6zel olarak egitilmis personel, 6zel egitim
miifredatlar1 ve uygun mekanlarda kargilanmasi seklinde tanimlar (MEB, 1997). Ozel Egitim Hizmetleri
Yonetmeligi'nde 6zel egitimin gayesi; Tiirk Milll Egitim sisteminin genel amaglari ve temel prensipleri
1s18inda; Ozel egitim gereksinimi duyan bireylerin egitim ihtiyaglarini, kapasitelerini, ilgilerini ve
yeteneklerini dikkate alarak, onlarin en yiiksek potansiyellerini kullanmalarini, iist diizey egitime,
mesleki yasama ve sosyal hayata entegrasyonlarini hedefler. Aymi yoOnetmelikte ifade edilen
Tiirkiye'deki ozel egitim uygulamalari arasinda kaynastirma/biitiinlestirme egitimi, evde egitim,
hastanede egitim, 6zel egitim siniflar1 ve 6zel egitim okullar1 ve kurumlari bulunur (MEB, 2018 a). Ozel
ihtiyaglar1 olan Ogrencilerin, en az kisitlayici ortamdan en fazla kisitlayici ortama dogru egitim
kurumlarina yerlestirilmeleri; genel egitim simiflarinda tam zamanli kaynastirma, destek egitim odasi
ile kaynastirma, ozel egitim smiflarinda yar1 zamanl kaynastirma, tam zamanli 6zel egitim sinifi,
giindiizlii 6zel egitim okulu ve yatili 6zel egitim okulu sekillerinde uygulanir (Demir ve Kale, 2019).
Ozel egitim dgrencileri, yetersizliklerine gore Rehberlik ve Arasgtirma Merkezleri tarafindan verilen
tanilar dogrultusunda bu siiflara yerlestirilirler. Bu yerlestirmenin amaci, 6grencinin en az kisitlayici
ortama dahil edilerek, akranlariyla egitim almasi ve imkanlardan esit diizeyde faydalanabilmesinin
saglanmasidir. Ulkemizde, ogrenciler yetersizlik durumlarmna goére, normal gelisim gosteren
akranlariyla ayni smifta tam zamanlh kaynastirma yontemiyle egitim alabilmekte, yetersizlik durumu
daha ciddi olan 6zel egitim 6grencileri ise benzer ihtiyaglar1 olan akranlartyla 6zel siniflarda egitim
almaktadirlar. Kaynastirma/biitiinlestirme yonteminde, 6zel gereksinimli &grenciler, Rehberlik ve
Arastirma Merkezlerinden aldiklar1 degerlendirme raporlarina dayanarak, kendileri igin 6zel olarak
hazirlanan bireysel egitim planlar1 cercevesinde, akranlariyla ayni smifta egitimlerine devam

etmektedirler.

Ozel egitim okul ve siniflarinda brang derslerinin yiiriitiilmesinde 6zel egitim ve brans 6gretmenleri
arasindaki is birligi c¢alismalarmin incelemek iizere yapilan bir arastirmada brans derslerinin
yliriitiilmesinde 6zel egitim ve brans 0gretmenlerinin aralarinda is birligi oldugunu diisiindiikleri,
calismalarinin, rol paylagimi, hesap verilebilirlik, siirdiiriilebilirlik gibi is birligi prensiplerini tam olarak
saglamadig1 goriilmiistiir (Elgi, 2019).
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Ozel egitim dersliklerine, zihinsel, isitsel veya gorsel engelliler egitimi alaninda mezun olmus
egitmenler ile genel sinif 6gretmenliginden 6zel egitim alanina gecis yapmis 0gretmenler, kadrolu
pozisyonlarda atanmaktadir. Milli Egitim Bakanligi (MEB) tarafindan yayimlanan "Egitim Kurumlar
Yénetici ve Ogretmenlerinin Norm Kadrolarma Iligkin Yonetmelik'te, 6zel egitim siniflarinda atanacak
O0gretmen sayisina dair bilgiler aktarilmistir. Anaokulu ve anasinifi disindaki tiim egitim seviye ve
tiirlerinde, orta ve agir derecede zihinsel engelli ile otizm spektrum bozuklugu olan 6grenciler icin
acilan her sinif veya sube basma iki, ilkokul ve ortaokul seviyesinde hafif derecede zihinsel engelli
ogrencilere yonelik her smif veya sube icin de iki 6gretmenin atanacagi ifade edilmektedir (MEB, 2014).
Yilmaz'in (2018) arastirmasinda da vurgulandig iizere, Tiirkiye’de hem kamu hem de 6zel sektorde
Ozel egitim hizmetlerinin genislemesine ve bir¢ok tiniversitede 6zel egitim boliimlerinin agilmasina
ragmen, engelli bireyler icin gerekli norm kadro ihtiyaci yeterince karsilanamamustur. 1l ve ilge milli
egitim miidiirliikleri, bu norm kadro ihtiyacini, gesitli sebeplerle norm fazlasi durumuna diisen ve
depoya atanan smif Ogretmenlerini o6zel egitim smiflarina gecici olarak atayarak gidermeye

calismaktadir.
Arastirmanin Konusu

Ozel Egitim Hizmetleri Yonetmeligi'nin 26. maddesi uyarinca, Ozel Egitim Degerlendirme Kurulu
Raporu’na istinaden ayri smiflarda egitim gormeleri uygun goriilen 6zel egitim gereksinimi olan
ogrenciler i¢in, ilgili il veya ilge 6zel egitim hizmetleri kurulunun Onerisi iizerine, valilik onay1 ile hem
resmi hem de 6zel okullarda 6zel egitim siniflar1 agilabilir. Agilan bu siniflarla ilgili bilgiler, Bakanlik
tarafindan kullanilan veri girisi sistemine kaydedilir. Yonetmelikte belirtilen 6zel egitim smiflarinda,
aymt tiirde engeli olan &grencilere yonelik birlestirilmis smif uygulamasi yapilacak olup, smif
mevcutlari zihinsel engelliler icin en ¢ok on, otizm spektrum bozuklugu olan 6grenciler igin ise en ¢ok
dort 6grenci ile sirhidir. Ozel egitim smuflarinda, dzel egitim 6gretmenlerinin yam sira, ilkokul
diizeyinde din kiiltiirii ve ahlak bilgisi, ortaokul diizeyinde ise din kiiltiirii ve ahlak bilgisi, gorsel
sanatlar, miizik, beden egitimi ve meslek dersleri 6gretmenleri de ders verebilmektedir (MEB, 2018 a).
Ozel egitim smiflarindaki Ogrenci sayilari ve bu oOgrencilerin 6zel ihtiyaglar1 gdz oniinde
bulunduruldugunda, bu siniflarin normal egitim siniflarina kiyasla daha zorlu oldugu anlasilmaktadir.
Tiirkiye’de 2012 yilinda yapilan egitim sistemi degisikligi ile ilkokul egitim stiresinin bes yi1ldan doérde
indirilmesi, bir¢ok smif 6gretmeninin norm fazlasi durumuna diismesine ve farkli okullara veya
alanlara gorevlendirilmesi gerekliligini dogurmustur. Ozel egitim alanindaki ihtiyaglarin karsilanmasi
ve norm fazlast siuf Ogretmeni sorununun c¢oziilmesi amaciyla, norm fazlas1 durumundaki
Ogretmenlere 6zel egitim Ogretmenligine ge¢is yapma hakk: taninmistir. Ancak, Ogﬁlmﬁ§’ﬁn (2014)
belirttigi {izere, yeterli sayida kadrolu 6zel egitim 6gretmeni saglanamadigindan, sinf 6gretmenlerinin

ozel egitim siniflarina gecici gorevlendirme yoluyla atanmasi uygulamasi devam etmektedir.

Arastirmacilar, temel egitim okullarinda 6zel egitim alt dallar1 olarak islev goren; ilkokul diizeyinde
hafif otizm, ortaokul diizeyinde hafif zihinsel engellilik subeleri ve hafif otizm siniflarinda idareci
olarak gorev almaktadirlar. Her egitim-6gretim yilinda, bu 6zel egitim alt siniflarinda personel eksikligi
yasanmakta ve bu agiklar, ¢esitli sebeplerden dolay1 norm fazlasi olarak belirlenen smif 6gretmenleri
ile doldurulmaya calisilmaktadir. Ozel egitim alaninda uzmanlasmamis ve ilk kez 0Ozel egitim
smiflarina atanan smif 6gretmenlerinin deneyimsizlikleri ve konu hakkindaki bilgi yetersizlikleri,
egitim-O6gretim  siireclerinin basarii olmasini engelleyen sorunlara yol ag¢maktadir. Ayrica,
arastirmacilar 6zel egitim sinuflarina gegici olarak atanan sinf 6gretmenlerinin karsilastiklar: zorluklar

hakkinda sikga dile getirilen yorumlara tanik olmaktadirlar.
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Arastirmacilar, literatiir incelemesi sirasinda, 6zel egitim siniflarinda gegici olarak gorevlendirilen sinif
O0gretmenlerinin karsilastiklar1 zorluklarla ilgili dogrudan bir arastirmaya ulasamamislar ve bu
Ogretmenlerin yasadiklar1 sorunlar1 kendi perspektifleriyle anlamlandirmak istemeleri sebebiyle bu

calismay1 gerceklestirme karar1 almislardir.
Arastirma Sorusu

Aragtirmanin sorusu “Ozel egitim siniflarinda gegici gorevlendirme olarak calisan sinif 5gretmenlerinin

karsilastiklar1 sorunlara iliskin goriisleri nelerdir?” seklinde belirlenmistir.
Alt Sorular

1. Gorevlendirme olarak calistiklar1 Ozel egitim simifinda ders islenis esnasinda karsilastiklar:

sorunlar nelerdir?

2. Gorevlendirme olarak calistiklart 6zel egitim smifinda 6zel egitim Ogretmenleriyle alakali

karsilagtiklar1 sorunlar nelerdir?

3. Gorevlendirme olarak calistiklar1 6zel egitim smufinda 6zel egitim Ogrencileriyle alakali

kargilagtiklar: sorunlar nelerdir?

4. Gorevlendirme olarak calistiklar1 6zel egitim sinifinda 6zel egitim 6grencileri velileriyle alakali

karsilagtiklar1 sorunlar nelerdir?

5. Gorevlendirme olarak calistiklari 6zel egitim sinifinda karsilastiklari sorunlarla alakal: diger goriis

ve Onerileri nelerdir?
Arastirmanin Amaci

Bu aragtirmanin amaci, Konya Ili Meram Ilgesinde yer alan ilkokul ve ortaokullarin biinyesinde agilmig
olan 0zel egitim siniflarinda gegici gorevlendirme olarak ¢alisan sinif 6gretmenlerinin ¢alisma siireleri
boyunca karsilastiklar1 sorunlara iliskin goriislerini incelemektir. Ozel egitim siniflarinda gegici
gorevlendirme yapan 6gretmenlerin deneyimleri ve goriisleri, bu alandaki c¢alismalar igin 6nemli bir
kaynak olabilir. Calismanin sonuglari, 6zel egitim alaninda hizmet veren Ogretmenlerin yasadig:

zorluklar1 anlamak ve bu sorunlara ¢éziim {iretmek agisindan faydal olabilir.
Arastirmanin Onemi

Son donemlerde 6zel egitim, artan bir ilgi ve dnem kazanmaktadir. Bu alanda yapilan akademik
calismalarin sayisinda da bir yiikselis gozlemlenmektedir. Milli Egitim Bakanligi'nin (MEB) 2023 vizyon
belgesinde 6zel egitime 6zel bir boliim ayirmasi ve bu belgenin yayimlanmasini takiben gergeklestirilen
yatirimlar, 6zel egitime olan bu artan ilginin devam edecegine isaret etmektedir (MEB, 2018 b). Bu
trendin bir sonucu olarak, 6zel egitim alt siniflariin agilacagy ilkokul ve ortaokul sayisinin, ayrica
bagimsiz 6zel egitim okullarinin sayisimin artmasi beklenmektedir. Kadrolu 6zel egitim 6gretmeni
atamalarinin tamamlanmasi zaman alacagindan, norm fazlas: sinif 6gretmenlerinin bu siniflarda gegici
gorevlendirilmeye devam edecegi ongoriilmektedir. Mevcut literatiirde 6zel egitim ve 0zel egitim
smiflarindaki sorunlarla ilgili calismalar bulunmasina ragmen, gegici goérevlendirmeyle calisan sinif
Ogretmenlerinin karsilastiklar: sorunlara dair dogrudan bir arastirmaya rastlanmamistir. Bu nedenle,
bu konuda bir arastirma yapilmasina ihtiya¢ duyulmustur. Arastirmanin sonuglari, karsilasilan
sorunlarin belirlenmesi ve incelenmesi yoluyla egitim kalitesinin artirilmasina, sorunlarin ¢oziimiine
yonelik stratejilerin gelistirilmesine ve 6zel egitim siniflarina atanan sinif 6gretmenlerinin endiselerinin

giderilmesine katkida bulunabilecektir.
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Yontem

Bu boliimde arastirmanin deseni, arastirmanin tasarimi, katilimcilar, veri toplama araci, veri analizi ve

arastirmanin gegerlik ve giivenirligi konu basliklar1 yer almistir.
Arastirma Deseni

Bu calisma, 2022-2023 egitim-6gretim yilinda ilkokul ve ortaokul seviyesinde acgilan 6zel egitim
smiflarinda gegici olarak gorev yapan smif 6gretmenlerinin karsilastiklar: zorluklara dair goriislerini
derinlemesine incelemeyi amaclayan nitel bir arastirmadir. Nitel arastirmalar, arastirmacinin incelenen
ortama yogun bir sekilde dahil olmasini, her nesne, eylem ve durumu detayl bir bigimde
gozlemlemesini ve elde edilen bulgulari betimleyici yorumlarla sunmasimi gerektirir (Yildirim ve
Simsek, 2016). Bu tiir arastirmalar, insan davramislarinin altinda yatan nedenleri ortaya g¢ikarmay:
hedefler ve genellikle zaman alic1 oldugu igin sinirh sayida katihma ile gerceklestirilir (Giirbiiz ve
Sahin, 2018). Arastirmada, bireylerin deneyimlerinin 6ziinii ve karsilastiklar1 sorunlarmn temelini
anlamay1 hedefleyen fenomenolojik yaklasim benimsenmistir. Bu yaklasim, katilimcilarin algilarini ve
yasadiklar1 deneyimlere iliskin goriislerini belirlemek icin uygun bir metodoloji olarak

degerlendirilmektedir (S6nmez ve Alacapinar, 2019).
Calisma Grubu / Evren ve Orneklem / inceleme Nesnesi

Bu arastirma, Konya fli merkezinde 6zel egitim smuflarinda gecici gorevlendirme yapan smif
ogretmenlerini incelemektedir. Zaman ve maliyet kisitlamalar1 nedeniyle, calisma grubu olarak Konya
[li Meram Ilcesinde bulunan 6zel egitim smiflarinda gorev yapan 10 smif 0gretmeni segilmistir.
Katillmcilarin gizliligi korunarak, K1, K2, K3, K4, K5, K6, K7, K8, K9 ve K10 olarak kodlanmuistir.
Aragtirmanin calisma grubunu olusturan Ogretmenlerin demografik bilgileri ve 0zel egitim

siniflarindaki gorev siireleri Tablo 1’de detaylandirilmistir.

Tablo 1. Katilimcilarin cinsiyet, yas, mezuniyet boliimii, kidem yili, 6grenim durumu ve 6zel egitim siniflarinda

caligma siireleri demografik bilgileri

Katilimca1  Cinsiyet Yas Mezuniyet Kidem Ogrenim Ozel eglflm .gahgma
durumu siiresi
K1 Kadin 33 Sinuf Ogr. 12Yil  Lisans 411l
K2 Kadin 34 Sif Ogr. 13Yil Lisans 3Yil
K3 Kadin 52 Dokuma Ogr. 27Yil  Lisans 9Yil
K4 Kadimn 50 Sinuf Ogr. 25Y1l  Lisans 6 Y1l
K5 Erkek 34 Sinuf Ogr. 12Yil Lisans 2yl
Ko Kadin 33 Sinuf Ogr. 14 Y1l  Lisans 1Yil
K7 Erkek 40 Sif Ogr. 17Yi1l  Lisans 5Yil
K8 Kadin 51 Ziraat Miih. 26 Yil  Lisans 4 Y1l
K9 Kadin 31 Smif Ogr. 9Yil  Lisans 2Y1l
K10 Kadin 29 Sif Ogr. 8Yil Lisans 3Yil

Calisma grubunun %80’i kadin, %20’si erkek; yas ortalamasi 38,70; %80inin smif &gretmenligi
boliimiinden mezun oldugu; meslekti kidem yili ortalamasinin 16,3 yil; %100 lisans mezunu ve 6zel

egitim calisma siiresi ortalamasinin 3,9 yil oldugu saptanmustir.
Veri Toplama Araglan

Arastirmada veri toplama siireci, bilgi aligverisini hedefleyen ve genellikle iki birey arasinda

gerceklesen amacl iletisim olan goriisme teknigi ile yiiriitiilmiistiir. Bu siirecte, yar1 yapilandirilmis
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goriisme formu kullanilmistir, bu da en yaygin tercih edilen goriisme yontemlerinden biridir (Yildirim
ve Simsek, 2016). Her goriismede, uzman onayi almarak arastirmaci tarafindan hazirlanan sorular

sorulmustur.
Veri toplama formu, iki ana boliimden olusmaktadir:

1. Demografik Bilgiler: Katilimcilarin cinsiyeti, yasi, mezuniyet programi, mesleki kidem,
O0grenim durumu ve 6zel egitim alanindaki calisma siireleri gibi demografik bilgileri iceren

sorular.

2. Agk Uclu Sorular: Arastirmanin odak noktasi olan ozel egitim simiflarinda karsilasilan
sorunlarla ilgili 5 agik uglu soru yer almaktadir. Bu sorular katilimcilara sirasi degistirilmeden
yoOneltilmis, katilimcilarin cevaplari i¢in herhangi bir uzunluk smirlamasi olmaksizin serbestce

ifade etmelerine izin verilmis ve gerektiginde arastirmaci tarafindan ek agiklamalar yapilmistir.

Bu yaklasim, katilimcilarin deneyimlerini ve algilarini detayl: bir sekilde anlamak icin 6nemlidir ve

arastirmanin niteliksel dogasma uygun diismektedir.
Verilerin Toplanmasi

Bu arastirmanin ilk asamasinda, uygulamanin planlamasi yapilmistir. Ardindan, konuyla ilgili literatiir
taramasi gergeklestirilmis ve bu tarama sonucunda arastirmanin giris, ilgili ¢alismalar ve metodoloji
boliimleri olusturulmustur. Veri toplama amaciyla kullanilacak yar1 yapilandirilmis goriisme
formunun sorular1 hazirlanmis ve bu sorularin uygunlugu danisman O0gretmenin goriisii alinarak
onaylanmustir. Daha sonra, arastirmaya katilacak goniillii katihmailar secilmis, katihimcilarin goérev
yaptiklar1 okul miidiirlerinden ¢alisma hakkinda bilgi verilerek onaylar1 alinmis ve katilimcilarin
goriisme icin miisait olduklar1 zamanlar belirlenmistir. Belirlenen tarihlerde katilimcilarla goriismeler
yapilmus ve bu goriismeler kaydedilmistir. Kayitlar, herhangi bir degisiklik yapilmadan Word ortamina
aktarilmistir. Katilimcilarin goriisleri dogrultusunda tema, alt temalar ve kodlamalar olusturulmus ve
MAXQDA programu kullanilarak veriler sekil ve tablolar halinde analiz edilmistir. Elde edilen bulgular
tartisilarak sonug¢ bolimii yazilmis ve mevcut uygulamalar ile gelecek calismalar ic¢in Oneriler

sunulmustur.
Verilerin Analizi

Aragtirmanin veri analizi asamasinda, yar1 yapilandirilmis goriisme formu araciligiyla toplanan veriler,
icerik analizi yontemiyle incelenmistir. Igerik analizinin amaci, elde edilen verileri kavramsal ve iligkisel
baglamda aciklamak ve derinlemesine bir anlayis saglamaktir (Yildirim ve Simsek, 2016). Bu siirecte,
ozel egitim siniflarinda gegici gorevlendirme yapan sinif Ogretmenlerinin karsilastiklar1 sorunlar
hakkindaki goriisleri toplanmis ve bu goriismeler kaydedilmistir. Ses kayitlari, herhangi bir degisiklik
yapilmadan transkribe edilerek MAXQDA 2022 programina aktarilmistir. Program araciligiyla yapilan
analizler sonucunda, katilimcilarin goriislerine dayanarak “Ders Islenisiyle flgili Karsilagilan Sorunlar”,

”C)grenci ve Aileleriyle Hgili Karsilasilan Sorunlar”, “Diger Cgretmenlerle Hgili Karsilasilan Sorunlar”

ve “Diger Goriig ve Oneriler” gibi temalar belirlenmistir.
Arastirmanin Gegerlik ve Giivenirliligi

Arastirmanin veri toplama ve analiz asamalarinda gegerlik ve giivenirligi artirmak icin uygulanan
yontem ve teknikler sunlardir:
e Uzman Goriisii: Yar1 yapilandirilmis goriisme formunda kullanilacak sorular, konusunda uzman

olan iki kisiye gosterilerek onlarin goriisleri alinmaistir.
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e Goriisme Siiresi: Goriismeler, veri miktar1 ve niteligini artirmak amaciyla herhangi bir kisitlama
olmaksizin uzun tutulmustur.

e Kodlama islemi: Arastirmac disinda baska bir kisi de kodlama islemine katilmus ve her iki kodlayict
da ayni1 kod kitap¢ig1 tizerinde calismstir.

¢ Kod Karsilastirmasi: Ayri ayr1 kodlanan veriler, tutarsizliklar: gidermek ve ortak temalar {izerinde
fikir birligine varmak i¢in karsilastirilmistir.

¢ Giivenirlik Formiilii: Kodlayicilar arasindaki i¢ tutarhilik ve arastirmanin giivenirligini hesaplamak

icin Miles ve Huberman'in (1994) 6nerdigi giivenirlik formdiilti kullanilmistir:

Giivenirlik = Goriis Birligi / (Goriis Birligi + Goriis Ayriligr)

Bu hesaplama sonucunda arastirmanin giivenirligi %93 olarak bulunmustur. Giivenirlik oraninin
%70'in {izerinde olmasi, arastirmanin giivenilir oldugunu gostermektedir (Miles M.B. & Huberman
AM., 1994). Elde edilen bu sonug, arastirmanin giivenilir oldugunu teyit etmektedir. Ayrica, analiz
siirecinin tamami, ¢alismaya dahil olmayan baska bir arastirmaci tarafindan kontrol edilmistir.

Bulgular

Bu boliimde arastirma verilerinin analizi sonucunda elde edilen bulgular basite indirgenerek temel

diizeyde sunulacaktir.
Ders Islenisiyle Ilgili Karsilasilan Sorunlar

Bu boliimde arastirma sorularina verilen cevaplar dogrultusunda Ders Islenisiyle Ilgili Karsilagilan

Sorunlar temasinin alt temas1 ve kod frekanslar1 Tablo 2’de sunulmustur.

Tablo 2. Ders islenisiyle ilgili karsilasilan sorunlar temasinin kodlara gore frekans ve yiizdeleri

Ders Islenisiyle flgili Karsilagilan Sorunlar F Yiizde

Ders Islenisi 32 58,18
Alt Temalar Sinif Yonetimi 23 41,82

TOPLAM 55 100,00

Ders islenisi Yiizde

F
Ozel Egitime Dair Bilgi Yetersizligi 7 21,88
Materyal Eksikligi 8 25,00
Dersligin Fiziki Eksiklikleri 6 18,75
4
7

Kodlar Bilgilerin Ogrenci Diizeyine Indirgenememesi 12,50
Miifredata Hakim Olmama 21,88
TOPLAM 32 100,00
Sinif Yonetimi F Yiizde
Ozel Egitim Ogrencileriyle fletisim Kuramama 6 26,09
Ogretim Siireci Sorunlari 5 21,74

Kodlar Sinif Kurallarini Olusturamama 5 21,74
Krize Miidahale Edememe 7 30,43
TOPLAM 23 100,00

Tablo 2 incelendiginde Gorevlendirme olarak ¢alistiginiz 6zel egitim sinifinda ders islenis esnasinda

karsilastiginiz sorunlar nelerdir? Sorusuna;

K2 : “Eeee, ben 2019 yilina kadar hep smif 6gretmeni olarak gorev yaptigimdan ve 6zel egitim
mezunu olmadigimdan ilk senelerde ¢ok bocaladim. Bu alanin mezunu olmadigim igin 6zel egitim

nedir, 0zel egitim 6grencisi kime denir, 6zel egitimde dersler nelerdir, nasil islenir, 6grencilere nasil
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yaklasilir, 111 nasil yeni seyler 6gretilir hi¢ bilmiyordum. Hala daha ders islemekte ve 6grencilerin kriz

anlarinda ne yapacagimi sasirdigim oluyor agikgasi...”

K3: “ Derslerin islenisi esnasinda yine bu alanin mezunu olmadigim i¢gin 6zel egitime ait bilgilerimin
kisith olmasi yani eeeee, uygulayarak sinifta 6grenebildiklerim disinda ¢ok az olmasi en zorlandigim
alanlardan... Ben yillarca simif O6gretmenligi yaptigim icin genel sinif diizeyindeki Ogrencilerin
seviyelerine gore ¢ok rahat dersimi, kazanimlarimi, anlatis yontemimi, ses tonumu, goz temasimi her
seyimi ayarlayabiliyordum. Ama burada 0Ozel egitimde Ogrencimin seviyesine inmekte ¢ok
zorlaniyorum. Dersimi anlatirken ya da bir uygulama yapmak, eee etkinlik yani o anda goz temasi

kurup yonlendirme yapmam gerekiyor ama 6grenciyle bunu basarmam ¢ok zor...”

K9: “Baska bir sorun ise siniflarda dogru diizgiin 6zel egitim adina materyaldir, arag-gerectir, ders
i¢cin kullanabilecegim malzemeler ¢ok ama ¢ok az, yani yok denecek kadar az. Zaten sinuflar genel
siiflardan degistirilerek 6zel alt simf haline getirildikleri icin fiziki anlamda, donamim agisindan
istedigim hic¢bir demirbasi bulamiyoruz. Yani dgrencilere etkinlik masasi olsa, bizler ¢calismamaizi, 1m11n

ogrenciyle birebir etkinlik zamanimizi bunda yapsak ¢ok giizel olur aslinda.” Cevaplarini vermistir.

Arastirmada elde edilen bulgulara gore, 6zel egitim smiflarinda gegici gorevlendirme ile calisan
sinif 6gretmenlerinin karsilagtiklar1 sorunlar iki ana alt temada incelenmistir: “Dersin Islenisi” ve “Struf

YoOnetimi”.

“Dersin Islenisi” alt temasinda, &gretmenlerin ders isleme sirasinda karsilastiklari sorunlar

sunlardir:

o Ozel Egitime Dair Bilgi Yetersizligi: Ozel egitim alaninda egitim almamis olmanin getirdigi bilgi
eksikligi.

e Materyal Eksikligi: Egitim materyallerinin yetersizligi veya eksikligi.

o Dersligin Fiziki Eksiklikleri: Dersliklerin 6zel egitim ihtiyaglarina uygun donatilmamas:.

e Bilgilerin Ogrenci Diizeyine Indirgenememesi: Ogretmenlerin 6grencilerin seviyesine uygun ders
igerigi hazirlamada zorlanmalari.

o Miifredata Hikim Olmama: Ozel egitim miifredatina yeterince hakim olmama.
“Sinif Yonetimi” alt temasinda ise su sorunlar belirlenmistir:

o Ozel Egitim Ogrencileriyle iletisim Kuramama: Ogrencilerle etkili iletisim kurma giigligii.
. égretim Siireci Sorunlar1: Egitim ve 6gretim siireclerinde karsilasilan zorluklar.
o Sinif Kurallarim1 Olusturamama: Smuf i¢i kurallar: belirleme ve uygulamada yasanan sorunlar.

o Krize Miidahale Edememe: Ogrencilerin kriz anlarinda etkili miidahalede bulunamama.

Bu bulgular, 6zel egitim smiflarinda gegici olarak gorev yapan smuf 6gretmenlerinin, 6zel egitim
konusunda yeterli egitim almamis olmalarindan kaynaklanan bir dizi zorlukla kars1 karsiya olduklarim
gostermektedir. Bu zorluklar, ders islenisinden simif yOnetimine kadar genis bir yelpazede yer
almaktadir ve 6gretmenlerin bu alanda daha fazla destek ve kaynaga ihtiya¢ duyduklarini ortaya
koymaktadir.

Ogrenci ve Aileleriyle Karsilasilan Sorunlar

Bu boliimde arastirma sorularma verilen cevaplar dogrultusunda Ogrenci ve Aileleriyle Karsilagilan

Sorunlar temasinin alt temasi ve kod frekanslar: Tablo 3’de sunulmustur.
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Tablo 3. Ogrenci ve Aileleriyle karsilagilan sorunlar temasimin kodlara gire frekans ve yiizdeleri

Ogrenci ve Aileleriyle Karsilagilan Sorunlar F Yiizde
Ailelerle Yasanan Sorunlar 24 47,06
Alt Temalar Ogrencilerle Yasanan Sorunlar 27 52,94
TOPLAM 51 100,00
Ailelerle Yasanan Sorunlar F Yiizde
Guvensizlik 6 25,00
Kodlar Hgisizli.k o 8 33,33
Beklentilerin Yiiksek Tutulmasi 3 12,50
1§birliginden Kaginma 7 29,17
TOPLAM 24 100,00
Ogrencilerle Yasanan Sorunlar F Yiizde
Ogrenci Seviyelerindeki Farklilik 8 29,63
Hetigim Kuramama 7 25,93
Kodlar Devamsizligin Fazla Olmasi 4 14,81
Ogrenmeye Kars1 Isteksizlik 3 11,11
Geri DoOntit Alinamasi 5 18,52
TOPLAM 27 100,00

Tablo 3 incelendiginde “Gorevlendirme olarak galistiginiz 6zel egitim sinifinda 6zel egitim 6grenci

ve aileleriyle alakali karsilastiginiz sorunlar nelerdir?” sorusuna;

K1: “Simdi tabi 6zel egitim 6grencileri genel siniflardaki 6grencilerden ¢ok ¢ok farklilar... Daha ¢ok
ilgi isteyen, daha ¢ok birebir ilgilenilmesi gereken, sevdigini, sevildigini ¢ok net ortaya koyabilen
bambagka diinyalar. Ben onlarla ¢alismay1 ¢ok seviyorum ama tabi ozellikle yeni kazanim verme
konusu baya sikintili. Oncelikle devamsizlik konusu ¢ok biiyiik bir problem. Ogrenci bazen bir hafta
okula gelmedigi oluyor, gelse bile baz1 giinler rehabilitasyon merkezine gidiyorum yarim giin okulda
ya duruyor ya durmuyor. Ailelerde maalesef bu konuda hi¢ duyarh degil, gerek biz gerek okul idaresi
wsrarla 6zel kurumlar1 okul saati disinda ayarlamalar: gerektigini sdylesek de pek umursadiklar: yok

agikcast.”

K4: “Ogrencilerle yasadigim en biiyiik sorunlardan birisi de derse, yeni seyler 6grenmeye, farkh
etkinlikler yapmaya gok isteksizler, 111 dersin igerisine, etkinlige katmakta ¢ok zorlaniyorum. Hadi, hadi
diye diye 3 dakika 5 dakika ugrasiyorum nerdeyse. Sonra etkinlik sonrasi ya da yeni 6grettigim bir konu
sonrasinda geri doniit almam ¢ok zor oluyor. Bazen bilerek bazen bilmeden 6grenci kendini kapatiyor.

Ne desem ikna edemiyorum bazen 6grenciler boyle olabiliyor.”

K10: “Bakin size yasadigim bir olay1 anlatayim. Bir hafif zihinsel smifta 6grencim vardi, ¢ok akillh
¢ok uslu ¢ok sevdigim bir 6grenciydi. Normalde tuvalet konusunda hig sikint1 ¢gekmezdik bir giin ne
olduysa artik 6grencim affedersiniz tutamadi galiba yada oyuna daldi altina kagirdi. Olabilir.. sikint1
yok hemen kiyafet degismesi lazim ama veli ¢antasina koymamus... her zaman olan acil durumlar icin
bu tarz durumlar i¢in dolaplarinda esyalar olur onlari da temiz olsun yikansinlar diye gondermistik
evine... yani ¢ocugun kiyafeti degistirecegi bir seyi yok. Hemen aradim annesini telefonu agmiyor, 3
kere 5 kere aradim ulasamadim. Babay1 ariyorum ondan da cevap alamiyorum. Neyse 2 saat sonra
annesi aradi hocam dedi uyuyordum beni aramigsiniz telefonda yanimda yoktu. Hayirdir dedi.
Durumu anlattim ihtiyacin ne oldugunu, okula acil gelmesi gerektigini felan derken bakin hanimefendi
bana sunu sdyledi..., hala inanmakta zorlaniyorum... sunu dedi hocam 2 saat ge¢mis zaten kurumustur,
ben eve gelince hallederim siz hi¢ merak etmeyin. Sok oldum. Herhalde ¢ocuga, d6grenciye karsi

tamamen ilgisiz kalmanin en ¢arpici 6rnegi budur bence.” Cevaplarimn vermistir.
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Arastirmada, 6zel egitim siniflarinda gegici gorevlendirme yapan sinif dgretmenlerinin 6grenci ve
aileleriyle ilgili karsilastiklar1 sorunlar iki ana alt tema altinda incelenmistir: “Ailelerle Yasanan

Sorunlar” ve “Ogrencilerle Yasanan Sorunlar”.

“Ailelerle Yasanan Sorunlar” alt temasinda, 6gretmenlerin ailelerle yasadiklar: sorunlar sunlardir:
o Giivensizlik: Velilerin, 6gretmenlerin 6zel egitim konusundaki uzmanlik diizeyine giivenmemesi.
. ilgisizlik: Velilerin, ¢ocuklarmin egitimiyle ilgili gosterdikleri ilginin yetersiz olmasi.
o Beklentilerin Yiiksek Tutulmasi: Velilerin, 6grencilerin gelisimi ve basarisi konusunda gergekei
olmayan beklentilere sahip olmasi.
e Is Birliginden Kacinma: Velilerin, 6gretmenlerle is birligi yapmaktan kaginmasi veya yeterince

katilim gostermemesi.

“Ogrencilerle Yasanan Sorunlar” alt temasinda ise 6gretmenlerin dgrencilerle yasadiklari sorunlar
sunlardir:
o Ogrenci Seviyelerindeki Farklilik: Siniftaki 6grencilerin bireysel egitim ihtiyaglari ve seviyelerinin
farkli olmasi.
o iletisim Kuramama: Ogrencilerle etkili bir iletisim kurulamamasi.
e Devamsizligin Fazla Olmasi: Ogrencilerin devamsizlik yapma egiliminin yiiksek olmas.
o Ogrenmeye Kars1 Isteksizlik: Ogrencilerin yeni bilgileri 5§renmeye karsi gosterdikleri isteksizlik.
e Geri Déniit Alinamamasi: Ogrencilerden alinan geri doniitlerin yetersiz olmasi veya hig
alinamamasu.
Bu bulgular, 6zel egitim smiflarinda gegici olarak gorev yapan smif Ogretmenlerinin, hem
ogrencilerle hem de ailelerle iligkili gesitli zorluklarla karsilagtiklarin1 gostermektedir. Bu zorluklar,
Ogretmenlerin 6zel egitim alaninda daha fazla destek ve kaynaklara ihtiya¢ duyduklarmni ve bu alanda

egitim politikalarinin ve uygulamalarinin iyilestirilmesi gerektigini ortaya koymaktadir.

Diger Ogretmenlerle Ilgili Karsilagilan Sorunlar
Bu bdliimde arastirma sorularma verilen cevaplar dogrultusunda Diger Ogretmenlerle Ilgili

Karsilasilan Sorunlar temasinin alt temasi ve kod frekanslar: Tablo 4’de sunulmustur.

Tablo 4. Diger 63retmenlerle ilgili karsilasilan sorunlar temasimin kodlara gére frekans ve yiizdeleri

Diger Ogretmenlerle ilgili Karsilagilan Sorunlar F Yiizde
Aynu Sinifi Paylastiklart Ogretmenlerle Yasanan Sorunlar 23 46,00
Alt Temalar Diger Brans Ogretmenleri ile Yaganan Sorunlar 27 54,00
TOPLAM 50 100,00
Ayni Sinif1 Paylagtiklart Ogretmenlerle Yasanan Sorunlar F Yiizde
1§ birligi Yapmada Isteksizlik 3 13,04
Bilgi Paylagmada Isteksizlik 2 8,70
Kodlar i}evtigir.n I;ksikligi 6 26,09
Ogretimin Planlanmasinda Yasanan Sorunlar 4 17,39
Bireysel Farkliliklar 8 34,78
TOPLAM 23 100,00
Diger Brang Ogretmenleri ile Yasanan Sorunlar F Yiizde
Tletisim Kopuklugu 7 25,93
Ozel Egitimle Alakali Yeterli Bilgiye Sahip Olmama 4 14,81
BEP Hazirlama Siireci 6 22,22
Kodlar ; .
Yardimlasma Konusunda Isteksizlik 3 11,11
Paylasma Konusunda Isteksizlik 7 25,93
TOPLAM 27 100,00
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Tablo 4 incelendiginde Gorevlendirme olarak calistiginiz 6zel egitim sinifinda 6zel egitim dgrenci
ve aileleriyle alakal1 karsilastiginiz sorunlar nelerdir?” sorusuna;

K2: “Eeee, Ogrencileri etkinliklere hazirlarken de mesela ¢ok sorun yasadigim oldu. Diger arkadasim
kesinlikle birlikte bir sey yapmaya yanasmazdy, is birligi yapmazd1 kendisi ben bu isi senden daha iyi
biliyorum bdyle olacak diyerek gecistirirdi beni. Yani aymi smifta beraber 6gretmen miyiz? Yoksa rakip
haline gelmis ziimreler miyiz anlamadim agikgas1.”

K10: “Mesela bagka ¢alistigim bir otizm alt sinifinda 111 beraber ¢alistigimiz arkadasin da yontemler
¢ok farkly, sinif yonetimi ¢ok farkls, yani insaniz hepimiz nasil desem... yedigimiz farkly, igtigimiz farkl
o arkadasla da bilgi paylasiminda ¢ok sikintilar yasamistim. Sonra miidiire gittim, durumu anlattim
baska smifa gectim agikgas1” cevaplarini vermistir.

Arastirma sonuglarina gore, Ozel egitim smiflarinda gegici gorevlendirme yapan smif
ogretmenlerinin diger 6gretmenlerle ilgili karsilastiklar: sorunlar, iki ana alt tema altinda toplanmustir:
“Ayni Smifi Paylastiklar1 Ogretmenlerle Yaganan Sorunlar” ve “Diger Brang Ogretmenleri ile Yasanan
Sorunlar”.

“Ayni Smufi Paylagtiklari Ogretmenlerle Yasanan Sorunlar” altinda, dgretmenlerin is birligi
ve bireysel farkliliklar gibi sorunlar yasadiklar: belirtilmistir.

“Diger Brang Ogretmenleri ile Yasanan Sorunlar” altinda ise, iletisim kopuklugu, 6zel egitimle
alakali yeterli bilgiye sahip olmama, bireysellestirilmis egitim plaru (BEP) hazirlama siireci,
yardimlasma ve paylasma konusunda isteksizlik gibi sorunlar 6ne ¢ikmustir.

Bu bulgular, 6zel egitim siniflarinda gorev yapan sinf 6gretmenlerinin, hem ayru siufi paylastiklar:
ozel egitim bransindaki 6gretmenlerle hem de diger brans ogretmenleriyle is birligi ve iletisimde
zorluklar yasadiklarini gostermektedir. Bu durum, égretmenler arasi koordinasyonun ve ig birliginin
giiclendirilmesi gerektigini ve 6zel egitim konusunda tiim 6gretmenlerin daha fazla bilgilendirilmesi

ve desteklenmesi gerektigini ortaya koymaktadir.
Diger Goriis ve Oneriler

Bu boliimde arastirma sorularina verilen cevaplar dogrultusunda Diger Goriis ve Oneriler temasinin

alt temas1 ve kod frekanslari Tablo 5’de sunulmustur.

Tablo 5. Diger Goriis ve Oneriler temasinin kodlara gore frekans ve yiizdeler

Diger Goriis ve Oneriler f Yiizde
Hizmet I¢i Egitimler Diizenlenmesi 5 17,24
Kilavuz Kitaplarin Hazirlanmasi 3 10,34
Materyal Temini 8 27,59
Kodlar Okul- Aile igbirligini Arttiric1 Faaliyetler 6 20,69
Kaynasmay1 Arttiric1 Faaliyetler 7 24,14
TOPLAM 29 100,00

Tablo 5 incelendiginde Gorevlendirme olarak calistiginiz 6zel egitim simifinda karsilastiginiz

sorunlarla alakali diger goriis ve onerileriniz nelerdir? Sorusuna;

K8: “Eeee, hocam bunlarin disinda mesela 6zel egitim &grencilerini getiren servislerin ge¢ gelip
gitmesi sorunu var. Sabahlari ¢cogu zaman ilk dersin ortasinda anca getiriyorlar 6grencileri. Okul ¢ikis
saatinde siirekli araba arizaland: bahanesiyle 20 dakika 25 dakika geg geliyor. Ogrencileri bu kadar siire
bekletmek de biiyiik sorun oluyor. Ozel 6grencilerin rutinleri bozuldugunda ne kadar rahatsiz
olduklarmi bilirsiniz. Sonra bu 6grencilerin temizlik, beslenme ve tuvalet ihtiyaglara yardimc olan

rehber personellerle de zaman zaman sorunlar yasamaktayiz. Ogrencilerle ilgilenmesini
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soyledigimizde bazen sanki kendi gorevleri degil de kendi sahsi isimi yaptirtyormusum gibi tepkiler
aliyoruz. Kurallarimizi, diizenimizi 6grendikten sonra normal rutin saglandiktan sonra ¢ok fazla sikinti
olmuyor. Calismayan personel veya sorun c¢ikaran olursa firmayla okul idaremiz goriiserek gerekli

onlemlerde aliiyor.”

K9: “Coziim onerilerim ne derseniz. $6yle mesela ilk basta 6zel alt sinifa gorevlendirildigimizde ilk
1 hafta goreve baglamadan bir hizmet ici egitim diizenlenebilir. Genel konular1 6zel egitim hakkinda
detayli anlatarak sorunlarimizin ilkine bir ¢dziim bulunabilir. Ozel egitim uzmanlar1 var RAM’da
gorevli arkadaslar var ya da ilge veya il milli egitim miidiirliigiinde bir¢cok gorevli arkadas var, bunu
¢ok rahat diizenleyebilirler. Ozel egitimli 6grenci nedir, nasil ders islenir, nasil onlara yaklasilir, neler

verilebilir, neler beklenebilir bunlar1 uzun uzun anlatabilirler.” Cevaplarmni vermistir.

Arastirma sonuglarina gore, Ozel egitim smmiflarinda gegici gorevlendirme yapan siif
ogretmenlerinin diger goriis ve Onerileri su sekilde siralanabilir:

e Hizmet I¢i Egitimler Diizenlenmesi: Ogretmenlerin 6zel egitim konusundaki bilgi ve becerilerini
artirmak icin diizenli hizmet ici egitimlerin yapilmasi.

e Kilavuz Kitaplarin Hazirlanmasi: Ogretmenlere rehberlik edecek ve ozel egitim derslerinin
islenmesine yardimai olacak kilavuz kitaplarin hazirlanmasz.

e Materyal Temini: Ozel egitim siniflarinin ihtiya¢ duydugu egitim materyallerinin temin edilmesi.

e Okul- Aile Isbirligini Arttirict Faaliyetler: Velilerle iletisimi giiclendirmek ve onlarin okul
faaliyetlerine katilimini artirmak icin diizenli veli toplantilar1 yapilmas:.

e Kaynagmay1 Arttirict Faaliyetler: Ogrenciler, 6gretmenler ve veliler arasindaki kaynasmay1
artirmak icin sosyal etkinliklerin diizenlenmesi, 6rnegin kermes, sergi, gezi ve kaynasma yemekleri
gibi.

Bu Oneriler, 6zel egitim siniflarinda gorev yapan 6gretmenlerin karsilastiklar: zorluklarin iistesinden
gelmelerine yardima olacak ve ozel egitim alanindaki egitim kalitesini artiracak onlemler olarak

degerlendirilebilir.

Tartisma, Sonug ve Oneriler
Bu boliimde aragtirmanin tartisma, sonug ve onerilerine yer verilmistir.
Tartisma

Bu boliimde arastirmadan elde edilen bulgular ele alinmis olup ilgili alan yazinla iligkilendirilerek

yorumlanmaya calisilmistir.

Bu arastirma sonucuna gore 6zel egitim siniflarina gegici gorevlendirilen sinif 6gretmenlerin ders
islenisiyle ilgili karsilastiklar1 sorunlar temasi ile ilgili olarak yasadiklari sorunlarin;
1- Ozel Egitime Dair Bilgi Yetersizligi,
2- Bilgilerin Ogrenci Diizeyine Indirgenememesi,
3- Miifredata Hikim Olmama,
4- Ozel Egitim Ogrencileriyle Iletisim Kuramama,
5- Ogretim Siireci Sorunlari,
6- Simif Kurallarini Olusturamama,

7- Krize Miidahale Edememe oldugu goriilmektedir.

Ozel egitim sinuflarinda gegici gérevlendirme yapan sinif gretmenlerinin kargilagtiklart sorunlarin,

0zel egitim alaninda egitim almamis olmalarindan ve vyeterli mesleki gelisim firsatlarina
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erisememelerinden kaynaklandig1 goriisii, literatiirdeki benzer calismalarla da desteklenmektedir.
Kutlu (2018), miizik 6gretmenlerinin 6zel egitim konusunda deneyim eksikligi ve egitim almadiklarini
belirtmistir. Ergiil ve Baydik (2013) ise, 6zel egitim sertifika programlarinin gelistirilmesinin 6nemini
ve bu alanda gorev yapacak Ogretmenlerin yogun hizmet i¢i egitim almasinin gerekliligini
vurgulamiglardir. Aydin (2017) da, 6zel egitim alaninda mezuniyeti olmayan 6gretmenlerin uygun yas
ve diizeydeki Ogrencilere egitim vermesinin 6nemini ve okul Oncesi egitimi ile smif 6gretmenligi

mezunlarinin bu alanda gorev almasimin uygunlugunu ifade etmistir.

Bu calismalarin sonuglari, 6zel egitim smiflarinda gegici gorevlendirme yapan sinif 6gretmenlerinin
karsilastiklar1 zorluklarin iistesinden gelmek igin 6zel egitim alaninda daha fazla egitim ve destek
saglanmasi gerektigini gostermektedir. Bu tiir egitimler, 6gretmenlerin 6zel gereksinimli 6grencilere

daha etkili bir sekilde yardimci olmalarini saglayabilir ve egitim kalitesini artirabilir.

Bu arastirma sonucuna gore ozel egitim siniflarina gegici gorevlendirilen siuf 6gretmenlerin ders
islenisiyle ilgili karsilastiklar1 sorunlar temasu ile ilgili olarak yasadiklar1 sorunlarin bir diger kisminin
ise;

1- Materyal Eksikligi,
2- Dersligin Fiziki Eksiklikleri oldugu goriilmektedir.

Ozel egitim siniflarinda gecici gorevlendirme yapan sinif 6gretmenlerinin karsilastiklari materyal ve
fiziki eksikliklerle ilgili sorunlar, bu siniflara yeterli kaynak ayrilmamasindan kaynaklaniyor olabilir.
Literatiirdeki ¢alismalar da bu bulgular1 destekler niteliktedir. Can (2015) ¢alismasinda, 6zel egitim
Ogretmenlerinin idareden daha fazla hizmet, materyal, ilgi ve duyarlilik beklediklerini ortaya
koymustur. Demir ve Kale (2019) ise, 0zel egitim siniflarindaki arag-gere¢ ve ortam eksikliklerini
vurgulamiglardir. Bettini ve digerleri (2015) de, idarecilerin 6zel egitim 6gretmenlerine yeterli destegi

saglamadiklarini belirtmislerdir.

Bu calismalar, 6zel egitim siniflarinin daha etkili bir sekilde islev gorebilmesi i¢in gerekli kaynaklarin
saglanmasi, Ogretmenlerin mesleki gelisimlerine destek verilmesi ve Ogretim materyallerinin
iyilestirilmesi gerektigini gostermektedir. Bu tiir iyilestirmeler, 6zel egitim Ogretmenlerinin
karsilastiklar1 zorluklar1 azaltabilir ve 0zel gereksinimli Ogrencilere sunulan egitimin kalitesini

artirabilir.

Bu arastirma sonucuna gore 6zel egitim siniflarina gegici gorevlendirilen sinif 6gretmenlerin 6grenci
ve aileleriyle ilgili karsilastiklar1 sorunlar temas ile ilgili olarak yasadiklar1 sorunlarin;
1- Giivensizlik,
2- ligisizlik,
3- Is Birliginden Kaginma oldugu gériilmektedir.

Ozel egitim siniflarinda gecici gorevlendirme yapan sinif 6gretmenlerinin 6grenci velileriyle
yasadiklari iletisim sorunlari, literatiirde de sikca karsilasilan bir durum olarak belirtilmistir. Binicioglu
(2016) ve diger arastirmacilar tarafindan yapilan ¢alismalar, ailelerin korumaci tutumlari, hatalarmi
kabul etmeme egilimleri ve zamansiz goriisme talepleri gibi faktorlerin 6gretmen-veli iletisiminde
sorunlara yol actifini ortaya koymustur. Erdogan ve Demirkasimoglu (2010) ailelerin 6gretmenlerin
belirledigi zaman dilimlerinden ziyade kendi uygun olduklar1 zamanlarda okul ziyaretleri yaptiklarin
belirtmiglerdir. Giiveng (2019) ve Giindiiz ve Akin (2015) calismalarinda, ailelerin &zel egitim
konusunda yeterli bilince sahip olmamalarinin iletisim ve is birligi sorunlarma neden oldugunu

vurgulamigslardir. Butler ve digerleri (2019) ise, 6gretmenler ve aileler arasindaki etkilesimde yasanan
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zorluklar1 ve iletisim eksikliklerini ele almiglardir. Kulak (2020) ve Uriiyen ve Unal (2021)
calismalarinda, ailelerin okula ve o6gretmenlere olan giivensizliklerinin ve parcalanmis ailelerin

karsilastig1 zorluklarin okul-aile is birligini olumsuz etkiledigini ifade etmislerdir.

Bu bulgular, 6zel egitim siniflarinda gorev yapan 6gretmenlerin, 6grenci velileriyle etkili bir iletisim
kurabilmeleri i¢in ek destek ve kaynaklara ihtiya¢ duyduklarini gostermektedir. Ayrica, 6zel egitim
konusunda ailelerin bilinglendirilmesi ve okul-aile is birliginin giiclendirilmesi, bu alandaki egitim

kalitesini artirmak i¢in 6nemli adimlar olarak degerlendirilebilir.

Ozel egitim siniflarinda gegici gorevlendirme yapan smif Ogretmenlerinin velilerin yiiksek
beklentileri nedeniyle karsilastiklar: zorluklar, 6gretmen ve aile arasindaki iletisim sorunlarina katkida
bulunuyor olabilir. Karasu ve Mutlu (2015) tarafindan yapilan ¢alisma, bu tiir iletisim sorunlarinin yani
sira ailelerin sorumluluk bilincinde olmamasi gibi konular: da ele almistir. Bu bulgular, 6zel egitim
smiflarinda gorev yapan 6gretmenlerin, velilerle etkili bir iletisim kurabilmeleri ve gercek¢i beklentiler
olusturabilmeleri icin desteklenmeleri gerektigini gostermektedir. Ailelerin 6zel egitim stiregleri
hakkinda daha fazla bilgilendirilmesi ve O0gretmenlerle is birligi icinde olmalar: tesvik edilmelidir.
Boylece, 6grencilerin egitimine yonelik ortak hedefler belirlenebilir ve bu hedeflere ulasmak icin gerekli

adimlar atilabilir.

Bu arastirma sonucuna gore 6zel egitim siniflarina gegici gorevlendirilen sinif 6gretmenlerin 6grenci
ve aileleriyle ilgili karsilastiklar1 sorunlar temasi ile ilgili olarak yasadiklar: diger sorunlar ise;
1- Ogrenci Seviyelerindeki Farklilik,
2- lletisim Kuramama,
3- Devamsizliin Fazla Olmasz,
4- Ogrenmeye Karst Isteksizlik,

5- Geri Déniit Alimamamas: oldugu goriilmektedir.

Ozel egitim simiflarinda gegici gorevlendirme yapan sif 6gretmenlerinin karsilastiklari sorunlar,
ogrencilerin bireysel 6zellikleri ve davranislarindan kaynaklaniyor olabilir. Doyle ve Illand (2004) gibi
calismalar, otistik ¢ocuklarin biligsel yeteneklerinin genis bir yelpazede oldugunu gostermistir. Kutlu
(2018) ise, miizik 6gretmenlerinin 6zel gereksinimli 6grencilerle ilgili alg1 sorunlari, derslere katilim
zorluklar1 ve konusma problemleri gibi konularda zorlandiklarini belirtmistir. Bilecik (2019)
calismasinda, Din Kiltiirii ve Ahlak Bilgisi 6gretmenlerinin otizmli dgrencilerle iletisim kurmakta

zorluk yasadiklarini ifade etmistir.

Bu calismalar, Ozel egitim Ogrencilerinin farkli ihtiyaglarina uygun pedagojik yaklasimlarin ve
desteklerin &nemini vurgulamaktadir. Ogretmenlerin bu 6grencilere daha iyi hizmet verebilmeleri icin
ozel egitim alaninda daha fazla egitim ve kaynaga ihtiyaglar1 oldugunu gostermektedir. Ayrica,
Ogretmenlerin pedagojik olarak kendilerini yeterli hissetmeleri ve dgrencilere bireysel olarak zaman

ayirabilmeleri i¢in desteklenmeleri gerekmektedir.

Bu aragtirma sonucuna gore 6zel egitim simiflarina gegici gorevlendirilen siif 6gretmenlerin diger
ogretmenler ile ilgili karsilastiklar1 sorunlar temas ile ilgili olarak yasadiklari sorunlarin;
1- Is birligi Yapmada Isteksizlik,
2
3- iletigim Eksikligi, Ogretimz'n Planlanmasinda Yagsanan Sorunlar,
4- Bireysel Farkliliklar
5- lletisim Kopuklugu,

Bilgi Paylasmada Isteksizlik,
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6- Ozel Egitimle Alakali Yeterli Bilgiye Sahip Olmama,
7- BEP Hazirlama Siireci,
8

9- Paylagma Konusunda Isteksizlik oldugu gériilmiistiir.

Yardimlasma Konusunda Isteksizlik,

Ozel egitim smflarinda gecici gorevlendirme yapan smuf dgretmenlerinin diger dgretmenlerle
yasadiklar1 sorunlar, 6gretmenler arasi iletisim ve is birligi eksikliginden kaynaklaniyor olabilir.
Literatiirdeki ¢alismalar, bu sorunlarin ¢dziimiinde 6gretmenler arasindaki koordinasyonun ve giiglii
ile zayif yonlerin dengeli bir sekilde gorev paylasimi yapilmasinin 6nemini vurgulamaktadir. Karasu
ve Mutlu (2015) tarafindan yapilan ¢alisma, bir sinifta iki 6gretmenin bulunmasinin hem avantajlarin
hem de dezavantajlarimi ele almis ve 6gretmen koordinasyonunun onemine deginmistir. Giirgiir ve
digerleri (2016) ¢alismasinda, 6zel egitim ve rehabilitasyon merkezlerinde ¢alisan 6gretmenlerin dis
paydaslarla is birligi yaparken karsilastiklar: sorunlari belirtmistir. El¢i (2019) ise, brans 6gretmenleri

ve Ozel egitim 6gretmenleri arasinda etkili is birligi i¢in iletisimin 6nemini vurgulamstur.

Bu bulgular, 6zel egitim siniflarinda gorev yapan ogretmenlerin, meslektaslariyla daha etkili bir
sekilde is birligi yapabilmeleri ve Ogrencilerin bireysel Ozelliklerine uygun egitim ortamlar
olusturabilmeleri igin desteklenmeleri gerektigini gostermektedir. Ogretmenlerin birbirlerinin giiglii ve
zayif yonlerini anlamalar1 ve bu bilgiyi gorev paylasiminda kullanmalari, 6zel egitim siniflarinin daha

verimli ¢alismasini saglayabilir.

Bu arastirma sonucuna gore 6zel egitim siniflarina gegici gorevlendirilen smif 6gretmenlerinin;
1- Hizmet igi Egitimler Diizenlenmesi,
2- Kilavuz Kitaplarm Hazirlanmas,
3- Materyal Temini,
4- Okul- Aile Isbirligini Arttirict Faaliyetler,

5- Kaynagmay: Arttirict Faaliyetleri diger g0riis ve dneri olarak sunmuslardir.

Literatiirdeki arastirmalar, 6zel egitim Ogretmenlerinin karsilastiklar1 zorluklar ve bu zorluklara
yonelik ¢6ziim Onerileri konusunda gesitli bulgular sunmaktadir. Karakus (2017) calismasinda, 6zel
egitim Ogretmenlerinin psikolojik dayamiklilik ve mesleki sosyal destek diizeylerinin artirilmasina
yonelik tedbirlerin alinabilecegini ve hizmet i¢i egitimlerle O&gretmenlerin gelisimlerinin
stirdiiriilebilecegini belirtmistir. Cantimer (2015) ise, 6zel egitim 6gretmenlerine yonelik motive edici
calismalarin 6nemini ve bu tiir etkinliklerin diizenlenmesinin gerekliligini vurgulamistir. Akinci (2016),
meslege yeni baslayan 6zel egitim 6gretmenlerinin daha az titkenmislik yasamalar1 i¢in mesleki uyum
egitimlerinin Onemine deginmistir. Adigiizel ve digerleri (2017) calismasinda, Ogretmenlerin

yasadiklar1 sorunlara ¢6ziim olarak aile egitimi ve rehberligin yapilmasimnin gerektigini ifade etmistir.

Bu bulgular, 0zel egitim Ogretmenlerinin mesleki gelisimlerini desteklemek, psikolojik
dayanikliliklarin1 artirmak ve mesleki tiikenmisliklerini azaltmak igin cesitli tedbirlerin alinmasi
gerektigini gostermektedir. Ayrica, aile egitimi ve rehberlik hizmetlerinin gii¢clendirilmesi, 6gretmen-

veli is birligini ve 6grencilerin egitim siireclerini iyilestirebilir.
Sonug

Bu calismada, gegici olarak 6zel egitim smiflarinda gorev yapan smif 6gretmenlerinin karsilastiklar

zorluklar ele alinmis ve su bulgulara varilmistir. Ogretmenlerin ifadelerine gore;
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1- Ozel egitim konusunda egitim almamig olmalarindan kaynaklanan, dzel egitim bilgisi eksikligi,
miifredat1 tam olarak kavrayamama, ogrencilerin diizeyine tam anlamiyla ulasamama, smiflarin

fiziksel imkanlarinin ve 6gretim materyallerinin yetersizligi gibi sorunlar yasadiklar: belirlenmistir.

2- Sinif yonetiminde, 6grencilerle etkili iletisim kurma giigliigii, sinf i¢i kurallar belirleyememe, kriz
anlarinda miidahalede bulunmakta zorlanma ve egitim siirecinde cesitli engellerle karsilasma

durumlari tespit edilmistir.

3- Ozel egitim 6grencilerinin ailelerinin 6gretmenlere yeterince giivenmemesi, ailelerin ¢ocuklarinin
durumuna kars: ilgisiz kalmasi, 6grenci ve 6gretmenden beklentilerinin yiiksek olmasi, 6gretmenlerle

is birligi yapmaktan ¢ekinmeleri gibi sorunlarla yiiz ytiize geldikleri goriilmiistiir.

4- Ozel egitim 6grencileriyle iletisimde zorluk, 6grencilerin farkli seviyelerde olmasi, yiiksek oranda
devamsizlik, 6grencilerin 6grenmeye olan ilgisizligi ve gerekli geribildirimleri alamama gibi sorunlar

ortaya ¢ikmuistir.

5- Ayni sinifta gorev yapan Ozel egitim Ogretmenleriyle is birligi yapmada isteksizlik, bilgi
paylasiminda ¢ekingenlik, iletisimde eksiklikler, ders planlamasinda yasanan zorluklar ve bireysel

farkliliklardan kaynaklanan sorunlarla kars: karstya kaldiklar: anlasilmistir.

6- Diger brans Ogretmenleriyle iletisim sorunlari, 6zel egitim konusunda yeterli bilgi eksikligi,
Bireysellestirilmis Egitim Plami1 (BEP) hazirlama siirecindeki zorluklar, yardimlasma ve paylasim

konusunda isteksizlik gibi sorunlar yasandig1 belirtilmistir.

7- Mesleki gelisimlerini destekleyecek hizmet ici egitimlerin diizenlenmesi, ders anlatimina
rehberlik edecek kaynaklarin saglanmasi, 6zel egitim siniflarinin ve ders materyallerinin iyilegtirilmesi,
velilerin egitim siirecine dahil edilmesini kolaylastiracak okul-aile is birligini giiclendirici etkinliklerin
¢ogaltilmasi, 6gretmenler aras1 dayanismayi artiracak faaliyetlerin gelistirilmesi gibi oneriler getirildigi

sonucuna varilmisgtir.
Oneriler

Bu arastirmadan elde edilen bulgular neticesinde uygulamaya ve ileride yapilacak ¢alismalara yonelik

asagidaki oneriler bulunulabilir.
Uygulamaya Yonelik Oneriler

1.1l veya ilge milli egitim miidiirliikleri tarafindan 6zel egitim siiflarinda gorev alacak gretmenlere
mesleki bilgi birikimlerini arttiracak alana 06zgii hizmet igi egitim faaliyetlerinin diizenlenmesi

Onerilebilir.

2. Milli Egitim Miidiirliikleri tarafindan 6zel egitim farkindaligini arttirmak igin yonetici, 6gretmen,
veli ve egitimin diger paydaslarma yonelik seminer, konferans, sempozyum gibi faaliyetler

diizenlenmesi ve bu faaliyetlere katilimin arttirilmasina yonelik ¢alismalar 6nerilebilir.

3. Milli Egitim Bakanlig: tarafindan 6zel egitim alanindaki ders kitaplarinin yaninda 6gretmenler

i¢cin uygulama kilavuzlar: yayimlanmasi onerilebilir.

4. Materyal ihtiyaglarinin giderilmesi i¢in okul idarecilerinin ve bagli bulunduklart milli egitim

miidiirliiklerinin kaynak olusturma ¢alismalarinin arttirilmasi onerilebilir.

5. Ozel egitim velilerinin okula ve 6grencilere ilgisini arttirmak amaciyla kermes, sergi, gezi vb. okul-

aile is birligi faaliyetlerinin arttirilmasi onerilebilir.
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6. Ozel egitim siniflarinda birlikte gorev yapan 6gretmenlerin iletisim becerilerini gelistirmek igin
kurum i¢i kaynasmay1 arttirici okul dis1 gezileri, kahvalti, yemek organizasyonu gibi faaliyetlerin

diizenlenmesi onerilebilir.
ileride Yapilacak Calismalara Yonelik Oneriler

1. Bu arastirma Konya [li Meram llgesinde &zel egitim siniflarina gegici gorevlendirilen smif
O0gretmenleri ile smmirhidir. Arastirma genellenebilirligini arttirmak igin farkh il ve ilgeleri kapsayan

calismalar yapilabilir. Yapilan ¢alismalarin bulgular: bu ¢alismanin bulgulariyla karsilastirilabilir.

2. Bu arastirma Ozel egitim siniflarma gecici gorevlendirilen smif 6gretmenlerinin gortisleriyle
stnurhdir. Ozel egitim smifina gorevlendirilen diger brang 6gretmenlerinin, biinyesinde 6zel egitim
smift agilmis okullarin idarecilerinin, 6zel egitim velilerinin ve egitimin diger paydaslarinin

goriislerinin alinmasina yonelik ¢alismalar yapilabilir.

3. Bu arastirma smirh sayida katilimciyla gerceklestirilen nitel bir ¢alismadir. Katilimer sayismi

arttirarak daha kapsamli nicel bir ¢calisma yapilabilir.

4. Bu arastirma biinyesinde 6zel egitim sinifi bulunan ilkokul ve ortaokullarda gegici gorevlendirilen
sinif dgretmenleri ile simurhdir. Ozel egitim alaminda farkhi tiir ve kademede cesitli okullar

bulunmaktadir. Bu tarz okullarda bu ¢alismaya benzer ¢alismalar yapilabilir.

Catisma Beyani ve Etik Bildirim
Arastirmacilarin arastirma ile ilgili diger kisi ve kurumlarla yasanabilecek herhangi bir ¢ikar catismas:
bulunmamaktadir.
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Introduction

Education is regarded as one of the fundamental pillars of human existence. Education, which enables
individuals to determine their social position and gain the requisite knowledge and skills, facilitates the
formation of their personalities. There is a plethora of definitions in the literature on education,
reflecting the lack of a clear definition of education. If a generally accepted definition of education is to
be made, it can be said that "education is the process of realizing the desired changes in the behaviour
of the individual through life experience and consciously” (Ertiirk, 1972). Due to their individual
differences, individuals involved in the educational process differ in all other characteristics, including
their speed of learning. Although many individuals complete the learning process without any
hindrance, some require specific and intensive support in the learning process. It is therefore imperative
that individuals who are separated from their peers and require an intensive training programme
receive educational services that are tailored to their needs, taking into account their personal
differences (MEB, 2018 a). In this context, it is crucial to provide special education services for such

individuals.

In accordance with Decree Law No. 573, promulgated in 1997, special education services are defined
as educational services that are designed to meet the specific educational needs of individuals who
require such services, with the assistance of specially trained personnel, special education curricula and
appropriate places (MEB, 1997). The purpose of special education in the Regulation on Special
Education Services is to achieve the general objectives and basic principles of the Turkish National
Education System. It aims to utilise the educational needs, capacities, interests and abilities of
individuals with special education needs in order to integrate them into high-level education,
professional life and social life. The aforementioned regulation also outlines the various special
education practices that are currently in use in Turkey. These include inclusive education, home
education, hospital education, special education classes, and special education schools and institutions
(MEB, 2018a). The placement of students with special needs in educational institutions is determined
by the least restrictive environment to the most restrictive environment. This is applied in the forms of
full-time inclusion in general education classes, inclusion with a support education room, part-time
inclusion in special education classes, full-time special education class, day special education school and
boarding special education school (Demir and Kale, 2019). Students with special educational needs are
placed in these classes in accordance with the diagnoses provided by the Guidance and Research
Centres, which are based on the students' disabilities. The objective of this placement is to ensure that
the student is included in the least restrictive environment, receives education with his peers and can
benefit from the opportunities on an equal level. In our country, students with normal development
may receive full-time education in the same classroom as their peers with disabilities, while students
with more serious disabilities receive education in special classes with their peers with similar needs. In
the inclusion/integration method, students with special needs continue their education in the same
classroom with their peers within the framework of individual education plans, which are specifically
designed for them based on the evaluation reports they receive from the Guidance and Research

Centres.

In a study conducted to examine the cooperation studies between special education and branch
teachers in the execution of branch courses in special education schools and classrooms, it was found
that special education and branch teachers thought that there was cooperation between them in the

execution of branch courses, however, teachers' perceptions of cooperation differed, cooperation studies
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between teachers such as role sharing, accountability, sustainability It was observed that it does not

fully meet its principles. (The Messenger, 2019)

Teachers who have graduated in the field of education for the mentally retarded, the hearing
impaired or the visually impaired, as well as teachers who have transferred from general education to
special education, are appointed to special education classrooms on a permanent basis. The "Regulation
on the Standard Staff of Administrators and Teachers of Educational Institutions" published by the
Ministry of National Education (MEB) provides information on the number of teachers to be appointed
to special education classes. It states that in all levels and types of education, except kindergartens and
nursery schools, two teachers are to be appointed for each class or branch opened for students with
moderate and severe mental retardation and autism spectrum disorders, and two teachers are to be
appointed for each class or branch for students with mild mental retardation at primary and secondary
school levels (MEB, 2014). As highlighted in Yilmaz's (2018) study, despite the expansion of special
education services in both the public and private sectors in Turkey and the opening of special education
departments in many universities, the normative staffing needs for people with disabilities are not
adequately met. The Provincial and District Directorates of National Education are trying to meet this
standard staffing need by temporarily assigning classroom teachers who have become surplus to

standard for various reasons and have been assigned to the warehouse to special education classes.
Subject of the study

According to Article 26 of the Regulation on Special Education Services, special education classes may
be opened in both public and private schools with the approval of the Governor, on the
recommendation of the relevant provincial or district special education services board, for students with
special education needs who, based on the report of the Special Education Evaluation Board, are
deemed appropriate to be educated in separate classes. Information on these classes is recorded in the
data entry system used by the Ministry. In the special education classes specified in the Regulation, a
combined class application is made for students with the same type of disability, and class sizes are
limited to a maximum of ten students for students with intellectual disabilities and a maximum of four
students for students with autism spectrum disorder. In addition to special education teachers, religious
culture and moral knowledge may be taught at primary school level, and religious culture and moral
knowledge, visual arts, music, physical education and vocational courses may be taught at secondary
school level (MEB, 2018 a). Considering the number of students in special education classes and the
special needs of these students, it is understood that these classes are more challenging than regular
education classes. With the change in the education system in Turkey in 2012, which reduced the
duration of primary education from five to four years, many classroom teachers became redundant and
had to be transferred to other schools or areas. In order to meet the needs of special education and to
solve the problem of overqualified classroom teachers, overqualified teachers have been given the right
to transfer to special education. However, as stated by Ogiilmus (2014), the practice of assigning
classroom teachers to special education classes on a temporary basis continues because it is not possible

to provide a sufficient number of permanent special education teachers.

Researchers have found that there are special education sub-branches in basic education schools;
they work as administrators in mild autism branches at primary school level, mild mental retardation
branches at secondary school level, and mild autism classes. Every school year there is a shortage of
staff in these special education departments, and these gaps are tried to be filled by classroom teachers

who, for various reasons, are considered to be above the norm. The inexperience and lack of knowledge
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of classroom teachers who are not specialised in the field of special education and who are assigned to
special education classes for the first time, create problems that prevent the education and training
processes from being successful. In addition, the researchers heard many comments about the

challenges faced by classroom teachers who are temporarily assigned to special education classrooms.

During the literature review, the researchers could not find any direct research on the difficulties
faced by classroom teachers who were temporarily assigned to special education classes, and they
decided to conduct this study because they wanted to understand the problems experienced by these

teachers from their own perspective.

Research question
The research question was formulated as "What are the views of classroom teachers who are temporarily

assigned to special education classes about the problems they face?

Sub-questions

1. What are the problems they encounter during the course in the special education class in which
they work as an assignment?

2. What problems do they have with the special needs teachers in the special needs class where they
are working as a supply teacher?

3. What problems do they encounter with special needs pupils in the special needs class where they
work as a volunteer?

4. What problems do the parents of special needs pupils face in the special needs class they are
assigned to?

5. What are their other opinions and suggestions regarding the problems they encounter in the

special education class they work in as a substitute?
Aim of the research

The aim of this study is to investigate the opinions of classroom teachers who work as temporary
assignments in special education classes opened in primary and secondary schools in Meram district,
Konya province, regarding the problems they encounter during their working period. The experiences
and opinions of teachers working in special education classes can be an important source for studies in
this field. The results of the study can be useful in terms of understanding the difficulties that special

education teachers face and finding solutions to these problems.
Importance of research

Recently, special education has gained increasing interest and importance. The number of academic
studies in this field is also increasing. The allocation of a special section for special education by the
Ministry of National Education (MEB) in its vision document 2023 and the investments made following
the publication of this document indicate that this increasing interest in special education will continue
(MEB, 2018 b). As a result of this trend, it is expected that the number of primary and secondary schools
in which special education subclasses will be opened, as well as the number of independent special
education schools, will increase. As it will take some time for permanent special education teachers to
be appointed, it is envisaged that surplus classroom teachers will continue to be seconded to these
classes. Although there are studies in the existing literature on the problems of special education and
special education classes, there is no direct research on the problems faced by classroom teachers

working on secondment. Therefore, there was a need to conduct a study on this topic. The results of the
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research will be able to contribute to the improvement of the quality of education by identifying and
examining the problems encountered, developing strategies for solving the problems and eliminating

the concerns of classroom teachers assigned to special education classes.

Methodology

This section includes the research design, the research participants, the data collection instrument, the

data analysis and the validity and reliability of the research.
Research design

This study is qualitative research that aims to explore in depth the views of classroom teachers working
temporarily in special education classes opened at primary and secondary school levels in the 2022-2023
academic year, on the difficulties they face. Qualitative research requires the researcher to be intensely
involved in the environment under study, to observe every object, action and situation in detail, and to
present the findings with descriptive interpretations (Yildirim and Simsek, 2016). This type of research
aims to uncover the underlying causes of human behaviour and is usually conducted with a limited
number of participants due to its time-consuming nature (Giirbiiz and $ahin, 2018). In this study, a
phenomenological approach was adopted, which aims to understand the nature of individuals'
experiences and the basis of the problems they face. This approach is considered as an appropriate
methodology to determine the participants' perceptions and views on their experiences (S6nmez and
Alacapinar, 2019).

Working Group / Universe and Sample / Object of Study

This study examines classroom teachers who are temporarily assigned to special education classes in
the centre of Konya province. Due to time and cost constraints, 10 classroom teachers working in special
education classes in the Meram district of Konya Province were selected as the study group. In order to
protect the confidentiality of the participants, they were coded as P1, P2, P3, P4, P5, P6, P7, P8, P9 and
P10. The demographic information of the teachers constituting the study group of the research and their

tenure in special education classes are detailed in Table 1.

Table 1. Participants’ demographic information on gender, age, graduation department, seniority, education level

and working time in special education classrooms.

Part. Gender Age Graduation  Seniority Education Workn.lg time in special
Level education classrooms
P1 Women 33 Classroom T. 12 Years License 4 Years
P2 Women 34 Classroom T. 13 Years License 3 Years
P3 Women 52 Weaving T. 27 Years  License 9 Years
P4 Women 50 Classroom T. 25 Years License 6 Years
P5 Men 34 Classroom T. 12 Years License 2 Years
P6 Women 33 Classroom T. 14 Years License 1 Years
pP7 Man 40 Classroom T. 17 Years License 5 Years
P8 Women 51 g%;cultural 26 Years  License 4 Years
P9 Women 31 Classroom T. 9 Years License 2 Years
P10 Women 29 Classroom T. 8 Years License 3 Years

It was found that 80% of the study group were female and 20% were male; the mean age was 38.70

years; 80% of the participants had a degree in classroom teaching; the mean number of years in the
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profession was 16.3 years; 100% had a bachelor's degree and the mean number of years working in

special education was 3.9 years.
Data Collection Tools

In the study, the data collection process was carried out using the interview technique, which aims
to exchange information and is usually a purposeful communication between two people. In this
process, a semi-structured interview form was used, which is one of the most widely preferred
interview methods (Yildirim and Simsek, 2016). In each interview, the questions prepared by the

researcher were asked with the approval of the experts.

The data collection form consists of two main parts:

1. Demographic Information: Questions containing demographic information such as gender,
age, graduation program, professional seniority, educational status, and working time in the
field of special education.

2. Open-Ended Questions: There are 5 open-ended questions about the problems encountered in
special education classes, which is the focus of the research. These questions were asked to the
participants without changing their order, the participants were allowed to express their
answers freely without any length limitation, and additional explanations were made by the

researcher when necessary.

This approach is important for a detailed understanding of participants' experiences and perceptions

and is in line with the qualitative nature of the research.
Data Collection

The first stage of this research was to plan the implementation. Then a literature review on the topic
was carried out and as a result of this review the introduction, related studies and methodology sections
of the research were written. The questions of the semi-structured interview form to be used for data
collection were prepared and the suitability of these questions was approved by taking the opinion of
the consultant teacher. Volunteers were then selected to participate in the study, the participants were
informed about the study by the headteachers of the schools where they worked, their consent was
obtained and the times when the participants were available for the interview were arranged.
Interviews were conducted with the participants on the agreed dates and these interviews were
recorded. The recordings were transferred into Word without any changes. Themes, sub-themes and
codings were created according to the opinions of the participants and the data were analysed in figures
and tables using the MAXQDA program. The findings were discussed and the conclusion section was

written, making suggestions for current practice and future research.

Analysis of Data

In the data analysis phase of the research, the data collected through a semi-structured interview form
were examined using the content analysis method. The purpose of content analysis is to explain the
obtained data in a conceptual and relational context and to provide a deeper understanding (Yildirim
and Simsek, 2016). In this process, we collected the opinions of classroom teachers who were
temporarily assigned to special education classes about the problems they faced, and these interviews
were recorded. The audio recordings were transcribed without any changes and transferred to the
MAXQDA 2022 program. As a result of the analyses performed by the program, themes such as

"Problems encountered in teaching the course”, "Problems encountered with students and their
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families", "Problems encountered with other teachers" and "Other opinions and suggestions" were

determined based on the opinions of the participants.
Validity and Reliability of the Research

The methods and techniques applied to increase the validity and reliability in the data collection and

analysis stages of the research are as follows:

¢ Expert Opinion: The questions to be used in the semi-structured interview form were shown to two
people who are experts in their fields and their opinions were taken.

¢ Interview Duration: Interviews were kept long without any restrictions in order to increase the
amount and quality of data.

e Coding Process: A person other than the researcher participated in the coding process, and both
encoders worked on the same code booklet.

¢ Code Comparison: Individually coded data was compared to resolve inconsistencies and reach
consensus on common themes.

¢ Reliability Formula: The reliability formula proposed by Miles and Huberman (1994) was used to

calculate the internal consistency between coders and the reliability of the research:
Reliability = Consensus / (Consensus + Disagreement)

As a result of this calculation, the reliability of the study was found to be 93%. A reliability rate of
over 70% indicates that the research is reliable (Miles M.B. & Huberman A.M., 1994). This result
confirms that the research is reliable. In addition, the entire analysis process was controlled by another

researcher who was not involved in the study.

Findings

In this section, the findings obtained as a result of the analysis of the research data will be simplified

and presented at a basic level.

Problems Encountered Related to Lesson Teaching

In this section, in line with the answers given to the research questions, the sub-themes and code

frequencies of the theme of Problems Encountered Related to Lesson Teaching are presented in Table 2.

Table 2. Frequencies and percentages of the theme of problems encountered related to lesson teaching according

to codes.

Problems Encountered with Course Teaching F Percent

Under Course Teaching 32 58,18

Themes Classroom Management 23 41,82
TOTAL 55 100,00
Course Teaching F Percent
Lack of Information on Special Education 7 21,88
Lack of Material 8 25,00

Codes Physical Deficiencies of the Classroom 6 18,75
Inability to Reduce Information to Student Level 4 12,50
Lack of Knowledge of the Curriculum 7 21,88
TOTAL 32 100,00
Classroom Management F Percent
Inability to Communicate with Special Education 6 26,09

Students
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Teaching Process Issues 5 21,74

Inability to Create Class Rules 5 21,74
Codes Inability to Intervene in the Crisis 7 30,43

TOTAL 23 100,00

Looking at Table 2, what problems do you encounter during the course in the special education

class where you work as an assignment? Question;

P2: "Well, I struggled a lot in the first years because I had always worked as a classroom teacher until
2019 and I did not have a degree in special education. Because I did not have a degree in this field, I did
not know what special education is, who is called a special education student, what are the lessons in
special education, how they are taught, how to approach students, how to teach new things. I'm still a

student and I don't know what to do when students are in crisis".

P3: "As I am not a graduate in this field, my limited knowledge of special education is one of the
most difficult areas during the lessons, that is, very little other than what I can learn by applying it in
the classroom. Having been a classroom teacher for many years, I could easily adapt my lessons,
performance, manner of expression, tone of voice, eye contact, everything to the level of the students in
the general classroom. But here in special education, I find it very difficult to get down to the level of
my students. When I teach my lesson or do an application, well, I have to make eye contact and be direct

at that moment, but it is very difficult for me to achieve that with the student...".

P9: "Another problem is that there are no materials and equipment for proper special education in
the classrooms, and the materials I can use for teaching are very, very few, almost non-existent. Since
the classes have been changed from general classes to special subclasses, we cannot find any facilities I
want in terms of material and equipment. In other words, it would be very nice if there was an activity
table for the students and we could do our work, our individual activity time with the students". He has

given his answers.

According to the findings of the research, the problems faced by classroom teachers working with
temporary assignments in special education classes were examined in two main sub-themes: "Course

Teaching" and "Classroom Management".

In the sub-theme of 'Course Teaching', the problems that teachers face in the course of teaching are

as follows

- Lack of knowledge about special education: Lack of knowledge due to lack of training in special

education.
- Lack of materials: Inadequacy or lack of teaching materials.
- Physical deficiencies of the classroom: Classrooms are not equipped for special educational needs.

- Inability to reduce information to the level of the pupils: Teachers' difficulties in preparing course

content appropriate to the level of the students.
- Lack of mastery of the curriculum: Inadequate mastery of the special education curriculum.
Under the sub-theme of classroom management, the following problems were identified

- Inability to communicate with special needs students: Difficulty in communicating effectively with
students.

- Teaching Process Problems: Difficulties encountered in education and training processes.
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- Inability to Create Classroom Rules: Problems in determining and implementing classroom rules.
- Inability to Intervene in Crisis: Students' inability to intervene effectively in times of crisis.

These findings show that classroom teachers who temporarily work in special education classrooms
face a number of challenges due to their lack of adequate training in special education. These challenges
range from teaching to classroom management and indicate that teachers need more support and

resources in this area.
Problems Encountered with Students and Their Families

In this section, in line with the answers given to the research questions, the sub-themes and code

frequencies of the theme of Problems Encountered with Students and Their Families are presented in
Table 3.

Table 3. Frequencies and percentages of the theme of problems encountered with students and their families

according to codes.

Problems Encountered with Students and Their Families F Percentage
Problems With Families 24 47,06
Under .
Themes Problems With Students 27 52,94
TOTAL 51 100,00
Problems With Families F Percentage
Insecurity 6 25,00
Indifference 8 33,33
Codes Keeping Expectations High 3 12,50
Avoiding Cooperation 7 29,17
TOTAL 24 100,00
Problems With Students F Percentage
Difference In Student Levels 8 29,63
Failure To Communicate 7 25,93
High Absenteeism 4 14,81
Codes Reluctance to Learn 3 11,11
Receiving Feedback 5 18,52
TOTAL 27 100,00

When Table 3 is examined, the question "What are the problems you encounter with special

education students and their families in the special education class you work as an assignment?" is;

P1: "Well, of course, special needs pupils are very, very different from pupils in mainstream classes...
Completely different worlds that need more attention, need more one-to-one attention and can clearly
show that they love and are loved. I love working with them, but of course it is very difficult to give
new acquisitions. First of all, absenteeism is a big problem. Sometimes the student does not come to
school for a week, even if he does, some days I go to the rehabilitation centre and he either stops coming
to school or does not come to school for half a day. Unfortunately, the families are not sensitive to this
issue at all, and although we and the school administration insist that they should arrange private

facilities outside school hours, they do not care much".

P4: "One of the biggest problems I have with students is that they are very reluctant to learn new
things, to do different activities, and I find it very difficult to involve them in lessons. I'll spend almost

3 and 5 minutes trying to say come on, come on. Then it is very difficult for me to get feedback after the
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event or after a topic I have just taught. Sometimes knowingly, sometimes unknowingly, the student
shuts down. I can't convince them of what I'm saying, sometimes students can be like that".

P10: "Let me tell you about an incident I experienced. I had a student in a light mental class, he was a
very intelligent, very well-behaved student whom I liked very much. Normally we didn't have any
problems with the toilet, but one day my student, excuse me, I think he couldn't hold it, or he was
immersed in the game and slipped underneath. Maybe... There is no problem, you have to change
immediately, but the parent did not put it in the bag... For emergencies, which always happen, there are
things in your wardrobe for such situations, and we have sent them to your home so that they can be
cleaned and washed... So the child has nothing to change into. I called her mother immediately, she
doesn't answer the phone, I called her 3 times, 5 times and I couldn't reach her. I called the father and
he didn't answer. Anyway, 2 hours later his mother called and said, "Sir, I was sleeping, you called me,
I was not on the phone with you. He said no. I explained the situation, what the need was, that she
needed to come to school urgently, and then look, the lady told me this... I still find it hard to believe...
My teacher said that 2 hours have passed, it's already dry, I'll take care of it when I get home, don't
worry. I was shocked. I think this is probably the most striking example of total indifference to the child,

to the pupil”. He has given his answers.

The study examined the problems faced by classroom teachers who are temporarily assigned to
special education classes in relation to pupils and their families under two main sub-themes: "Problems

with families" and "Problems with pupils".

In the sub-theme 'Problems with Families', the problems experienced by teachers with families are
as follows

- Insecurity: Parents do not trust the level of expertise of special education teachers.

- Apathy: Parents' lack of interest in their children's education.

- High expectations: Parents have unrealistic expectations of student progress and success.

- Avoidance of co-operation: Parents avoid collaborating with teachers or are not sufficiently
involved.

In the sub-theme "Problems with Pupils”, the problems that teachers experience with pupils are as

follows

- Different levels of pupils: The individual educational needs and levels of the students in the class
are different.

- Inability to communicate: The inability to communicate effectively with students.

- High absenteeism: Students have a high rate of absenteeism.

- Reluctance to learn: Students' reluctance to learn new information.

- Lack of feedback: Insufficient or no feedback from students.

These findings suggest that classroom teachers who temporarily work in special education
classrooms face a number of challenges related to both students and families. These challenges indicate
that teachers need more support and resources in the area of special education and that educational

policies and practices in this area need to be improved.

Problems with Other Teachers
In line with the answers given to the research questions in this section, the sub-theme of the Problems
Encountered with Other Teachers theme and the code frequencies are presented in Table 4.
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Table 4. Frequencies and percentages of the theme of problems encountered with other teachers according to codes.

Problems with Other Teachers F Percent
Under Problems with teachers with whom they share the same class 23 46,00
Themes Problems with Other Branch Teachers 27 54,00
TOTAL 50 100,00
Problems with teachers with whom they share the same class F Percent
Reluctance to Collaborate 3 13,04
Reluctance to Share Information 2 8,70
Codes Lack of Communication 6 26,09
Problems in Planning Teaching 4 17,39
Individual Differences 8 34,78
TOTAL 23 100,00
Problems with Other Branch Teachers F Percent
Lack of Communication 7 25,93
Not having enough information about special education 4 14,81
IEP Preparation Process 6 22,22
Codes
Reluctance to Help 3 11,11
Reluctance to Share 7 25,93
TOTAL 27 100,00

When Table 4 is examined, what are the problems you encounter with special education students

and their families in the special education class where you work as an assignment?"

K2: "Well, I've had a lot of problems preparing pupils for activities. My other friend would definitely
not want to do anything together, he would not cooperate, he would pass me off saying that I know this
job better than you and it will be like this. So are we teachers in the same class together? To be honest, I

don't understand if we are groups that have become rivals".

K10: "For example, in another autism subclass I work with, the methods of the friend we work with
are very different, the classroom management is very different, so we are all human, how can I say it...
What we eat is different, what we drink is different, and I had a lot of trouble sharing information with

this friend. Then I went to the headmaster, explained the situation and moved to another class".

According to the research findings, the problems faced by classroom teachers who are temporarily
placed with other teachers in special education classes fall into two main sub-themes: "Problems with

teachers with whom they share the same class" and "Problems with other subject teachers".

Under Problems with teachers with whom they share the same class', it is stated that teachers
experience problems such as reluctance to cooperate and share information, lack of communication,

problems with lesson planning and individual differences.

Under "Problems with other classroom teachers”, problems such as lack of communication, not
having enough information about special education, the process of writing an Individualised Education

Plan (IEP), and reluctance to help and share came to the fore.

These results show that classroom teachers working in special education classes have difficulties in
cooperation and communication both with special education teachers with whom they share the same
classroom and with teachers from other branches. This situation shows that coordination and
cooperation between teachers should be strengthened and that all teachers should be better informed

and supported about special education.
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Other Comments and Suggestions

In this section, in line with the answers given to the research questions, the sub-themes and code

frequencies of the Other Opinions and Suggestions theme are presented in Table 5.

Table 5. Frequencies and percentages of Other Opinions and Suggestions theme according to codes

Other Opinions and Suggestions f Percent
Organizing In-Service Trainings 5 17,24
Preparation of Guide Books 3 10,34
Material Supply 8 27,59
Activities to Increase School-Family Cooperation 6 20,69
Codes Activities to Increase Cohesion 7 24,14
TOTAL 29 100,00

When Table 5 is examined, what are your other opinions and suggestions regarding the problems

you encountered in the special education class you worked as an assignment? Question;

K8: "Well, sir, apart from that, there is for example the problem that the buses bringing the special
needs pupils come and go late. In the mornings they often bring the pupils in the middle of the first
lesson. It arrives 20 to 25 minutes late at the school's dismissal time with the excuse that the car has
broken down. Keeping the students waiting for so long is also a big problem. You know how
uncomfortable special pupils are when their routine is disrupted. Then, from time to time, we have
problems with the support staff who help these students with their cleaning, feeding and toileting
needs. When we tell them to look after the students, they sometimes react as if I am doing my own work
and not theirs. Once they have learnt our rules and order, there are not many problems as long as the
normal routine is maintained. If there is an employee who does not work or causes problems, the

company and our school administration meet and take the necessary measures".

K9: "My solution is as you say. For example, if we are initially assigned to a special subclass, training
can be organised for the first week before we start work. A solution to the first of our problems can be
found by explaining the general issues of special education in detail. There are experts in special
education, there are friends in charge of RAM, or there are many colleagues in charge of the district or
provincial directorate of national education, they can organise this very easily. They can explain in detail
what a special needs pupil is, how to teach them, how to approach them, what can be given, what can

be expected”. He has given his answers.

According to the results of the research, other opinions and suggestions of classroom teachers who
are temporarily assigned to special education classes can be listed as follows:
- Organise in-service training: Organising regular in-service training to improve teachers' knowledge
and skills in special education.
- Preparation of guidebooks: Preparation of guidebooks to guide teachers and assist them in teaching
special education.
- Supply of materials: Providing educational materials needed by special education classes.
- Activities to increase school-family cooperation: Regular parent meetings are held to strengthen
communication with parents and increase their participation in school activities.
- Activities to increase inclusion: Organising social activities to increase cohesion between students,

teachers and parents, such as bazaars, exhibitions, field trips and bonding dinners.
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These suggestions can be considered as measures to help teachers working in special education

classrooms to overcome the difficulties they face and to improve the quality of special education.

Discussion, conclusion and recommendations
This section contains the discussion, findings and recommendations of the research.
Argumentation

This section discusses the findings of the research and attempts to interpret them by relating them to

the relevant literature.

According to the results of this research, the problems experienced by classroom teachers who are
temporarily assigned to special education classes in relation to the problems they encounter in teaching
the lesson are;

1- Lack of knowledge about special education,

2- Inability to reduce information to the level of the students,
3- Not mastering the curriculum,

4- Inability to communicate with special education students,
5- Problems in teaching process,

6- Inability to establish classroom rules,

7- Inability to intervene in the crisis.

The view that the problems faced by classroom teachers who are temporarily assigned to special
education classes are due to their lack of training in the field of special education and lack of access to
adequate professional development opportunities is also supported by similar studies in the literature.
Kutlu (2018) stated that music teachers lack experience and training in special education. On the other
hand, Ergiil and Baydik (2013) emphasised the importance of developing certificate programmes in
special education and the need for intensive in-service training for teachers working in this field. Aydin
(2017) also stated the importance of teachers who do not have a degree in the field of special education
to provide education to students of the appropriate age and level, and the appropriateness of graduates

of preschool education and classroom teaching to work in this field.

The results of these studies show that more training and support should be provided in the field of
special education in order to overcome the difficulties faced by classroom teachers who are seconded to
special education classes. This type of training can enable teachers to help pupils with special needs

more effectively and improve the quality of education.

According to the results of this research, another part of the problems encountered by classroom
teachers who are temporarily assigned to special education classes are related to the problems they
encounter in teaching;

1- Lack of materials,

2- The physical deficiencies of the classroom.

The problems related to material and physical deficiencies faced by classroom teachers who are
temporarily assigned to special education classes may be due to the lack of sufficient resources allocated
to these classes. Studies in the literature also support these findings. In his study, Can (2015) found that
special education teachers expect more services, materials, interest and sensitivity from the

administration. Demir and Kale (2019), on the other hand, highlighted the lack of tools and environment
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in special education classrooms. Bettini et al. (2015) also stated that the administration did not provide

adequate support to special education teachers.

These studies show that in order to make special education classes function more effectively, it is
necessary to provide the necessary resources, support teachers' professional development and improve
teaching materials. Such improvements can reduce the challenges faced by special education teachers

and improve the quality of education provided to pupils with special needs.

According to the results of this research, the problems experienced by classroom teachers who are
temporarily assigned to special education classes in relation to the problems they face with their
students and their families are as follows;

1- Uncertainty,
2- Apathy,

3- Avoidance of cooperation.

Communication problems experienced by classroom teachers temporarily assigned to special
education classes with the parents of pupils are also frequently mentioned in the literature. Studies
conducted by Binicioglu (2016) and other researchers have shown that factors such as families'
protective attitudes, their tendency not to accept their mistakes, and untimely requests for meetings
lead to problems in communication between teachers and parents. Erdogan and Demirkasimoglu (2010)
found that families visit schools at their own convenient times rather than at times set by teachers. In
their studies, Giiveng (2019) and Giindiiz and Akin (2015) emphasised that families' lack of awareness
about special education causes communication and cooperation problems. Butler et al. (2019), on the
other hand, addressed the difficulties in interaction between teachers and families and the lack of
communication. In their study, Kulak (2020) and Uriiyen and Unal (2021) found that families' mistrust
of schools and teachers and the difficulties faced by dysfunctional families negatively affect school-

family cooperation.

These findings suggest that teachers working in special education classrooms need additional
support and resources to communicate effectively with students' parents. In addition, raising families'
awareness of special education and strengthening school-family cooperation can be seen as important

steps towards improving the quality of education in this area.

The difficulties faced by classroom teachers seconded to special education classrooms due to the
high expectations of parents may contribute to communication problems between the teacher and the
family. The study conducted by Karasu and Mutlu (2015) addressed such communication problems, as
well as issues such as families' lack of sense of responsibility. These findings show that teachers working
in special education classrooms should be supported to communicate effectively with parents and set
realistic expectations. Families should be encouraged to be more informed about special education
processes and to cooperate with teachers. In this way, common goals can be set for the education of the
pupils and the necessary steps can be taken to achieve these goals.

According to the results of this research, other problems experienced by classroom teachers who are
temporarily assigned to special education classes regarding the problems they face with their students
and their families are
1- Difference in the level of the pupils,

2- Inability to communicate,

3- Excessive absenteeism,
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4- Reluctance to learn,
5- Lack of feedback.

The problems faced by classroom teachers who are temporarily assigned to special education classes
may be due to the individual characteristics and behaviours of the students. Studies such as Doyle and
Illand (2004) have shown that there is a wide range of cognitive abilities in children with autism. On the
other hand, Kutlu (2018) stated that music teachers have difficulties with issues such as perceptual
problems related to students with special needs, difficulties in class participation, and language
problems. In her study, Bilecik (2019) stated that teachers of religious culture and moral knowledge had

difficulties in communicating with students with autism.

These studies highlight the importance of pedagogical approaches and supports that are appropriate
for the different needs of special education students. It shows that teachers need more training and
resources in special education to better serve these students. Teachers also need support to feel

pedagogically competent and to devote time to each student individually.

According to the results of this research, the problems experienced by classroom teachers who are
temporarily assigned to special education classes are related to the problems they face with other
teachers;

1- Reluctance to collaborate,

2- Reluctance to share information

3- Lack of communication, problems in planning lessons,
4- Individual differences

5- Lack of communication

6- Lack of information about special education,

7- IEP development process,

8- Reluctance to help,

9- A reluctance to share was observed.

The problems experienced by classroom teachers who are placed with other teachers in special
education classes may be due to a lack of communication and collaboration between teachers. Studies
in the literature emphasise the importance of coordination between teachers and a balanced sharing of
strengths and weaknesses in solving these problems. Karasu and Mutlu's (2015) study addressed both
the advantages and disadvantages of having two teachers in a classroom, emphasising the importance
of teacher coordination. Giirgiir et al. (2016) described the problems faced by teachers working in special
education and rehabilitation centres when collaborating with external stakeholders. On the other hand,
Elci (2019) highlighted the importance of communication for effective collaboration between branch

teachers and special education teachers.

These findings indicate that teachers working in special education classrooms should be supported
to collaborate more effectively with their colleagues, and to create educational environments that are
appropriate for the individual characteristics of students. Teachers' understanding of each other's
strengths and weaknesses, and their use of this knowledge when sharing tasks, can make special

education classrooms more effective.

According to the results of this research, classroom teachers who are temporarily assigned to special
education classes should

1- Organise in-service training,
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2- Preparation of guidebooks
3- Supply of materials,
4- Activities to increase school-family cooperation,

5- Cohesive activities were presented as other opinions and suggestions.

In the literature, there are different findings about the difficulties faced by special education teachers
and the solutions to these difficulties. In his study, Karakus (2017) stated that measures can be taken to
increase the psychological resilience and professional social support levels of special education teachers
and that the development of teachers can be maintained through in-service training. Cantimer (2015),
on the other hand, emphasised the importance of motivational studies for special education teachers
and the need to organise such activities. Akinci (2016) emphasised the importance of professional
adaptation trainings for special education teachers who are new to the profession, in order to experience
less burnout. In their study, Adigiizel et al. (2017) stated that family education and guidance should be

implemented as a solution to the problems experienced by teachers.

These findings indicate that various measures should be taken to support the professional
development of special education teachers, increase their psychological resilience and reduce their
professional burnout. In addition, strengthening family education and counselling services can improve

cooperation between teachers and parents and the educational processes of pupils.
Results

This study discussed the difficulties faced by classroom teachers working temporarily in special

education classes, and the following findings were made. According to the teachers

1- It was found that they have problems such as lack of special education knowledge, inability to
fully understand the curriculum, inability to fully reach the level of the students, inadequacy of the
physical facilities of the classrooms and teaching materials due to the fact that they have not received
training in special education.

2- In the area of classroom management, difficulties in communicating effectively with students,
inability to establish classroom rules, difficulties in intervening in times of crisis and encountering
various obstacles in the educational process have been identified.

3- It has been observed that the families of special needs students face problems such as lack of trust
in teachers, indifference of the families to the situation of their children, high expectations of the
students and the teacher and their reluctance to cooperate with the teachers.

4- Problems such as difficulties in communicating with special needs pupils, pupils of different
levels, high absenteeism, pupils' lack of interest in learning and not receiving the necessary feedback
emerged.

5- It was understood that they faced problems arising from reluctance to cooperate with special
education teachers working in the same class, reluctance to share information, lack of communication,
difficulties in lesson planning and individual differences.

6- It was stated that there were problems such as communication problems with other branch
teachers, lack of sufficient knowledge about special education, difficulties in the process of preparing
an Individualised Education Plan (IEP) and reluctance to help and share.

7- It was concluded that suggestions were made such as organising in-service training to support
their professional development, providing resources to guide teaching, improving special education

classes and course materials, increasing activities to strengthen school-family cooperation that facilitate
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the involvement of parents in the educational process, and developing activities to increase solidarity

among teachers.
Proposals

As a result of the findings of this research, the following suggestions can be made for application and

future studies.

Recommendations for implementation

1. It can be recommended by the provincial or district directorates of the National Education to
organise field-specific in-service training activities that will increase the professional knowledge of
teachers who will work in special education classes.

2. In order to increase awareness of special education, the National Directorates of Education may
recommend activities such as seminars, conferences, symposia for administrators, teachers, parents and
other stakeholders in education, and studies to increase participation in these activities.

3. The Ministry of National Education may recommend the publication of practical guides for
teachers in addition to textbooks in the field of special education.

4. In order to meet material needs, it may be recommended to increase the fundraising activities of
school administrators and the national education directorates to which they belong.

5. To increase the interest of special needs parents in the school and students, it may be
recommended to increase school-family cooperation activities such as bazaars, exhibitions, trips, etc.

6. In order to improve the communication skills of teachers working together in special education
classes, it may be recommended to organise activities such as out-of-school trips, breakfasts and lunches

that increase integration within the school.

Suggestions for future studies

1. This research is limited to classroom teachers who are temporarily assigned to special education
classes in Meram District, Konya Province. In order to increase the generalisability of the research,
studies can be conducted in different provinces and districts. The results of the studies can be compared
with the results of this study.

2. This research is limited to the opinions of classroom teachers who are temporarily assigned to
special education classes. Studies can be conducted to obtain the opinions of other branch teachers
assigned to the special education class, administrators of schools where special education classes have
been opened, parents of special education students, and other stakeholders in education.

3. This research is a qualitative study carried out with a limited number of participants. A more
comprehensive quantitative study can be carried out by increasing the number of participants.

4. This research is limited to temporary classroom teachers in primary and secondary schools with
special education classes. There are different types and levels of special schools. Similar studies can be

carried out in such schools.
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