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ARASTIRMA Acik Erisim

Ortaokullarin Yabanci Dil Agirlikli Siniflarinda Ogrenim Géren

Ogrencilerin Lisede Hazirbulunusluk Diizeyi

Serdar Coskun*, Ozgiir Goriir**, Mehmet Onder Karacaoglu***

Oz Makale Ge¢misi

Bu ¢alismanin amaci, ortaokulda yogunlastirilmis ingilizce dil simifinda egitim alan 6grencilerin Gelis: 25/04/2024
Ingilizce derslerine hazir bulunugluklarini ve bunun anadil gelisimleri {izerindeki etkisini | Diizeltme: 04/05/2024
incelemekfir. Kabul: 11/06/2024
Manisa'da Liselere Giris Sinavi puanlarma gore 6grenci kabul eden iki farkh lisede 6grenim goren
55 ogrenci ile nitel bir goriisme gerceklestirilmistir. Ogrenciler rastgele secilmistir. Yiiz ylize
goriismeler sirasinda kullanilan yar1 yapilandirilmis  sorular arastirmacilar tarafindan
hazirlanmisgtir.

Yogunlastirilmis 1ngilizce dil smiflarinda egitim goren Ogrencilerin hazir bulunusluklarinin
oldukga yiiksek oldugu goriilmiistiir. Aldiklar1 egitim, 6zgiivenlerini ve derslere katilma isteklerini
yliksek oranda etkilemektedir. Sonuglar ayrica hem velilerin hem de &grencilerin yogunlastirilmis
Ingilizce dil smflarina iyi bir ilgi gosterdigini ortaya koymaktadir. Arastirma grubu ve kontrol
grubu Ogrencilerinin yazili sinav sonuglarit incelendiginde de benzer bir farkliik dikkat
¢ekmektedir. Yabanci dil agirlikli siniflardaki basarinin nedeni biiyiik 6l¢iide haftalik ders saatinin
yiiksek olmasma baglaniyor. Bunun yani sira 6gretmen tutumlari da siirece dogrudan katki
saglamaktadir.

Bu sonuglara gore, erken yasta baglayan uygulama Ingilizce iizerinde olumlu bir etkiye sahiptir. Bu
siiflarda ders veren oOgretmenler, derslerini hedef dilde sunmakta ve bu da kazanimin
kavranmasinda oldukga etkili olmaktadir. Bu nitel ¢alisma, gelecekte bu egitimi alan daha fazla
Ogrencinin ortadgretime gecmesiyle nicel bir yaklasimla daha genis kitlelere uygulanabilir.
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Giris
Aragtirmanin Tanimi ve Ac¢iklamasi

Ulkelerin ve kiiltiirlerin daha fazla ic ice gectigi gliniimiiz diinyasinda yabanci dil bilmek her
zamankinden daha hayati hale gelmistir. Yabanci dilde iletisim kurma kapasitesinin Avrupa Konseyi
tarafindan belirlenen yasam boyu egitimin temel becerilerinden biri oldugu gercegi, iilkelerin
gelisimleri i¢in yabanc: dil bilgisine ihtiya¢ duyduklarmin kamtidir. (Eurydice Raporu, 2012). Bu tiir
degisimler, ekonomik, siyasi ve sosyal iligkiler agisindan diger iilkelerle temas halinde olan Tiirkiye'yi
de etkilemistir ve Tiirk vatandaslariin etkin uluslararasi iletisiminin Avrupa Birligi i¢indeki toplumun
ilerlemesi i¢in ¢ok 6nemli oldugu artik agiktir. (Cankaya, 2015). Sonug olarak, “yabanci dilde iletisim”
Tiirkiye'nin 2017 reform programlarinda sekiz islev alanindan biri olarak ortaya ¢ikmistir. (Talim ve
Terbiye Kurulu Bagkanlig: [TTKB], 2017).

Sirastyla 2005 yilinda Yapilandirmaci Yaklagimmn ve 1997 yilinda Iletisimsel Yaklagimin diger
alanlarla birlikte uygulamaya konmasi, Tiirkiyenin mevcut yabanc dil miifredatin etkileyen 6nemli
diizenlemelerdir. (Kirkgoz, 2007). Tiirkiye'nin ise bu girisimlere ragmen yabanci dil egitiminde
basarisiz oldugu goriilmektedir. (British Council & TEPAV, 2014). Tiirkiye yakin zamanda 100 tlke
arasinda 79. sirada yer alarak diinya capinda en diisiik dil yeterlilik seviyesine sahip {ilkeler
kategorisine girmistir. (Education First [EF], 2019) Bu durum, okullarin yabanci dili tatmin edici bir

sekilde 6gretemedigi yoniindeki endiseleri daha da artirmaktadir.

Bu sorunu ¢6zmek igin hiikiimet, dil egitimine kiiciik yasta baglamay1 6ncelik haline getirmistir.
TTKB, 4+4+4 olarak adlandirilan ilkokul, ortaokul ve lise olmak tiizere ii¢ kademeden olusan 12 yillik
zorunlu egitim programimin uygulanmasmin ardindan, 2012-2013 egitim-6gretim yilinda Ingilizce
egitimine dordiincii sinf yerine ikinci smifta baslamayi tercih etmistir. (Demirtas & Erdem, 2015).
Ayrica Milli Egitim Bakanligi (MEB) 2013 yilinda, okullarin imkanlar1 ve goniilliilitk esasina baglh olarak
ortaokul besinci sinif 6grencilerinin Ingilizce ders saatlerinin haftada 18 saate kadar artirilmasina imkan
taniyan diizenlemeler yaparak, oniimiizdeki yillarda iilke genelindeki tiim egitim kurumlarinda bu
uygulamay1 hayata gegireceklerini belirtmistir. (Giir, Celik & Yurdakul, 2016; Ozkan, Ozdemir
&Tavsancil, 2018). Ancak MEB bu uygulamaya iliskin herhangi bir miifredat yaymlamamis ve
uygulamalarin 6gretmenlerin ¢abalariyla hayata gegirilmesi gerekmistir (Erdem ve Yiicel-Toy, 2017).
S6z konusu uygulamanin 2017-2018 egitim-6gretim yilinda pilot proje olarak iilke genelinde secilen
okullarda denenmesine ve uygulanmasina karar verilmis ve ilk kez bu amaca 6zel bir miifredat
olusturulmustur. (MEB, 2017a). Bu miifredat gercevesinde 0grenciler, yilda 550 saat ingilizce egitimi
aldiktan sonra Avrupa Ortak Dil Referans Cercevesi (CEFR) Bl.1 seviyesine ulasabilmelidir. Bu
programin testleri 2017 yilinda Tiirkiye'nin 81 iline yayilmis 621 okulda yaklasik 110.000 6grenciyi
kapsayacak sekilde gerceklestirilmistir. (MEB, 2017b).

Baz1 Avrupa Ulkelerindeki Yabanc1 Dil Egitimi

Avrupa Konseyi tarafindan 2002 yilinda Barselona'da alinan ve her Avrupa vatandasinin en az iki
yabanci dil bilmesi gerektigi yoniindeki karar (Avrupa Komisyonu, 2002) dogrultusunda, Avrupa
Birligi yabanci dil egitiminin standartlarini gelistirmek ve dil egitimini yayginlastirmak igin cesitli
adimlar atmistir. Bu adimlardan biri, Avrupa Komisyonu tarafindan yabanci dil 6grenimi ve dilsel
gesitliligin  saglanmast amaciyla 2004-2006 yillar1 arasindaki hedeflerin gergeklestirilmesini
kesinlestirmek icin bir eylem plani hazirlanmasidir (Avrupa Komisyonu, 2003). Bu eylem plani, anadile

ek olarak iki yabanc dil Ogrenilmesi ve dil egitimine erken yasta baglanmasi gerektigini
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vurgulamaktadir (Avrupa Komisyonu, 2003, s.7 - 8). Nitekim literatiir de erken yasta yabanci dil
egitimini desteklemektedir. Anadil diizeyinde bir akiciik hedeflenmemekle birlikte, her iki yabanci
dilde de okuma, yazma, dinleme ve konusma becerilerinde etkili iletisimi saglayacak bir dil diizeyinin
hedeflenmesi gerektigi vurgulanmaktadir. Eylem planinda ayrica Ogretilen dillerde cesitliligin
saglanmasi, dil Ogrenimini kolaylastirmak igin etkili Ogretim yontemlerinin kullanilmasi,
yliksekogretimde kaliteli yabanci dil egitimi ve hayat boyu 6grenme baglaminda yetiskinlere yabanci
dil egitimi imkanlarinin saglanmasi konular: da ele alinmaktadir. Yabanci dil egitiminin daha etkin ve
yaygin hale getirilmesi icin Uye Devletlerin ozellikle bu alanlarda gerekli adimlari atmalar
onerilmektedir (Avrupa Komisyonu, 2003, s.7-9). Avrupa Birligi'ne tam tiyelik i¢in miizakere siirecinde
olan Tiirkiye de Avrupa Birligi'nin 6nciiliigiinde baslatilan yabanci dil egitimi reformlarimi giindemine

almistir.

Yabanci dil egitimine baslama yasina iliskin bulgular, birinci yabanct dil ve ikinci yabanci dil
egitimine baslama yasina iliskin bulgular olarak iki kisimda incelenebilir. Avrupa Birligi {iye tlkeleri
ve dokuz aday iilkede yabanci dil egitimine baslama yas1 1984, 2003, 2011 ve 2016 verilerine gore
incelendiginde, 1984 yilinda agirlikli olarak 10-12 yas arasinda, 2003 yilinda 8-10 yas arasinda, 2016
yilinda ise 6-8 yas arasinda oldugu goriilmektedir. Polonya, Kibris ve Belcika'da (Almanca konusulan
bolge) yabanci dil egitimi anaokulundan itibaren zorunludur. Isveg, Estonya ve Finlandiya'da belirli bir
yas sart1 yoktur (Avrupa Komisyonu, EACEA, Eurydice, 2017, s.29; Eurydice/ Eurostat, 2008, s.35).
Tiirkiye'de yabanci dil egitimine baslama yas1 2007 yilinda 10, 2011 yilinda 9 ve 2016 yilinda 7 olmustur.
Dolayisiyla 1984, 2003, 2011 ve 2016 verilerine gore hem Avrupa iilkelerinde hem de Tiirkiye'de yabanci
dil egitimine bagslama yas1 erken yaslara ¢ekilmistir (Avrupa Komisyonu, EACEA, Eurydice, 2017, 5.32;
Eurydice/ Eurostat, 2008, 5.35).

Ikinci yabanci dil egitimine baslama yasina iliskin veriler incelendiginde, zorunlu ikinci dil
egitiminin 10-15 yaslar1 arasinda basladig: goriilmektedir. Bununla birlikte, ikinci yabanci dil egitimine
birinci yabanci dil egitimine gore daha ge¢ yasta baslandig: i¢in ikinci yabanc dil egitimine ayrilan
siirenin daha az oldugu tespit edilmistir. Ote yandan, bir¢ok 6grenci en az bir y1l boyunca iki dilli egitim
almaktadir. 2005 yilinda ortaokul 6grencilerinin yiizde 46,7'si, 2014 yilinda ise yiizde 59,7'si ikinci bir
dilde egitim almaya baslamistir. Artisin nedeni olarak birgok iilkede ikinci dil egitimine baglama yasinin
diisiiriilmesi gosterilmektedir. Bu baglamda Danimarka, Yunanistan ve Izlanda ikinci yabana dil
egitimini ilkokul seviyesine indirmistir. Polonya, Cek Cumhuriyeti, Fransa, Italya, Malta ikinci yabanci
dil egitimini ortaokulda zorunlu hale getirmistir. Ancak baz iilkelerde (Ispanya, Isveg, Slovakya,
Norveg) zorunlu iki dilli egitim yerine 6grencilere kendi tercihleri dogrultusunda iki dilli egitim alma

imkani taninmaktadir (Avrupa Komisyonu, EACEA, Eurydice, 2017, 5.35).

Avrupa {ilkeleri ve Tiirkiye'de 2010-2011 ve 2015-2016 yillarinda yabanci dil egitimine ayrilan
slirenin toplam ders saati icindeki pay1 incelendiginde %5-10 arasinda oldugu goriilmektedir (Eurydice/
Eurostat, 2008, s.10; EACEA, Eurydice, Eurostat, 2012; European Commission, EACEA, Eurydice, 2017).
Ote yandan, 2010-2011 ve 2015-2016 verilerine gore, Liiksemburg ve Tiirkiye hari¢ tim Avrupa
iilkelerinde dil egitimine ayrilan siire artmigtir. Toplam &gretim siiresi iginde dil egitimine ayrilan en
yiiksek siirenin Liiksemburg'da oldugu goriilmektedir. Bu tilkede toplam &gretim siiresinin yaklasik
ylizde 45' dil egitimine ayrilmistir. Tiirkiye'de ise 2010-2011 akademik yilinda dil egitimine %5, 2015-
2016'da ise yaklasik %15 zaman ayrilmistir. Dolayisiyla, dil egitimine ayrilan siire yillar i¢inde artmas,

ancak ortalama olarak toplam ders saati icinde diisiik kalmistir.
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TIkogretimde yabanci dil 6gretimine ayrilmasi 6nerilen asgari siireye iliskin bir analiz (bkz. Avrupa
Komisyonu, EACEA, Eurydice, 2017, s.110), 2010-2011 ve 2015-2016 yillar1 arasinda 12 iilkede yabanci
dil 6gretiminde ders saati sayisinda bir artis olmadigini gostermektedir. Belgika (Almanca konusulan
bolge), Yunanistan, Lichtenstein ve Malta'da 6gretim saatlerinde azalma bile olmustur. Diger tilkelerde
ise yillar icinde énemli bir artig olmamuistir. Litksemburg 407 saat ile ilkogretimde yabanci dil 6gretimine
ayrilan en yiiksek saate sahiptir. Tiirkiye'de bu siire 2010-2011'de 25 saat, 2015-2016'da ise 30 saat

civarindadir.
Aragtirmanin Amaci

IEL smiflarinda egitim goren bu Ogrenciler liselerde egitim gormeye baslamiglardir. Bu arastirma,
ogrencilerin lisede hem ingilizce hem de Tiirkge dersleri igin hazir bulunusluklarini ve yabana dil

egitimleri sirasinda IEL egitiminin etkilerini betimlemeyi amaglamaktadir.

Yontem

Nitel veriler tiimevarim analizi ile analiz edilmistir. Nitel yontemle tasarlanan ¢alismada dokiiman
analizi kullanilmistir. Dokiimanlar olgular hakkinda nitelikli verilerdir ve bu verilerin analiz edilmesi

nitel aragtirmanin giivenirligini ve gegerligini artirabilir (Yildirim ve Simsek, 2013)

On agik uglu soru 55 dgrenciye sorulmustur. Ilk yazihi sinav puanlari hedef ve kontrol grubu
arasinda karsilastirilmistir. Kontrol grubu, yogunlastirilmis Ingilizce smiflarinda egitim gérmeyen 30

ogrenciden olusturulmustur.

Bu arastirma tasarimi ilk olarak nitel veri toplamak amaciyla 6grencilere on agik uglu soru sorularak
gergeklestirilmistir. Bu c¢alismanin metodolojisi, yiiz ylize goriismeler yoluyla sonuglarin
karsilastirilmasina olanak tanidigi i¢in uygundur ve bu da daha giiclii sonuglarin ¢ikarilmasina olanak
tanir. Katihmeilarin verdikleri cevaplar kaydedilmis ve daha sonra katilimcilarin eski okullarinda

aldiklar1 dersler hakkindaki diisiincelerini 6grenmek i¢in yazi1 yazilmistir.
Veri analizi siireci asagidaki asamalardan olusmustur;

1. Ses kayitlarinin dinlenmesi veya goriisme notlarinin okunmasi,

2. Ses kayit verilerinin igerik metnine dontistiiriilmesi,

3. Verilerin kodlanarak agiklanmasi,

4. Ses kayitlarinin ve metinlerin karsilastirmali olarak okunmasi,

5. Ulagilan verilerin kodlarinin diizenlenmesi,

6. Bulunan kodlardan kategorilerin elde edilmesi,

7. Bulgularin tanimlanmasi ve yorumlanmast.

Deneysel desen, IEL siniflarinda okuyan ve IEL siniflarinda okumayan 6grencileri karsilastirmak

i¢in uygun olan ilk dénem, ilk yazili sinav sonuglar1 hakkinda veri toplamak i¢in kullanilmigtir.
Katilimcilar

Yukarida belirtilen amaca ulagsmak i¢in, basvuranlarin belirlenmesinde uygulamali 6rneklem teknigi
kullanilmistir. Buna gore, arastirmanin katilimcilar: Manisa ilinde MEB'e bagli iki farkl: lisede 9. ve 10.

smifta 6grenim goren 55 Ogrenciden olusmaktadir. Katilimcilarin tamami arastirmada yer almaya
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gonillii olduklarini belirtmis ve kendileriyle ytiiz yiize iletisime gecilmistir. Bu 6rnekleme yontemi,
hedef evrendeki goniillii ve nitelikli katihmcilardan veri toplamak i¢in kullamilmaktadir (Murairwa,
2015).

Arastirmanin deneysel kismai i¢in bir kontrol grubu belirlenmistir. Bu grup, ortaokul boyunca IEL
smiflarinda egitim gérmemis 30 6grenciden olusmaktadir. Bu 6grencilerle goriisme yapilmamuistir. Bu
Ogrencilerin birinci donem birinci yazili sinav puanlari deney grubunun sonuglar ile karsilastirma

yapmak i¢in kullanilmsgtir.
Veri Toplama Araglarn

Yapilandirilmis goriisme, arastirmacilarin her katilimciya ayni sorular1 sorarak nitel veri toplamasini
saglar; bu nedenle sorulacak sorular 6nceden hazirlamir (Mathers, Fox ve Hunn, 1998). Ik arag, IEL
smiflarinda okuyan 6grencilerden veri toplamak icin arastirmaci tarafindan gelistirilen acitk uglu
yapilandirilmis bir gériisme cizelgesidir. Ikinci arag ise hem kontrol grubunun hem de deney grubunun

birinci dénem birinci yazili sinav puanlaridir.

Acik uglu sorularin gegerliligini kontrol etmek igin, dérdii veri toplanan okullarda Ingilizce ve
Tiirkge 6gretmeni olarak galisan, ikisi IEL siniflarinin bulundugu ortaokullarda okul yoneticisi olarak
calisan ve iigii IEL sinuflarmin bulundugu ortaokullarda Ingilizce ve Tiirkge 6gretmeni olarak galisan
uzman goriisleri alinmustir. Ik etapta 15 soru sorulmus, ancak uzmanlardan gelen Oneriler
dogrultusunda 5 soru sakincali bulunarak ¢ikarilmistir. Ttim sorular uzmanlar tarafindan kontrol

edilmis ve son olarak 6grencilere uygulanmistir.

Ikinci arag igin &grencilerden ve okul yéneticilerinden smav puanlarini almak igin sozlii izin

alinmistir. Bu dogrultuda, e-okul platformunda yer alan yasal puanlar toplanmuistir.
Verilerin Toplanmasi

Asagidaki sorular IEL siuflarinda egitim goren 6grencilere sorulmustur;

1- Yogunlastirilmis yabanci dil sinifinda egitim almaya nasil karar verdiniz?

2- Yogunlasgtirilmis yabanci dil simifinda okurken yabanci dil 6gretmeninizin tutumu nasildi? Sizce bu

tutumun basar1 ya da basarisizliginiz {izerinde etkisi var mi1?

3- Yabana dil agirlikhi bir sinifta okurken yabanci dil dersleri size nasil sunuldu, ana dilde mi yoksa
hedef dilde mi?

4- Yabana dil agirlikl bir sirufta aldiginiz egitim Tiirkge dil diizeyinizde nasil bir fark yaratt1?

5- Yabana dil agirlikli bir sinifta aldiginiz yabanci dil egitiminden sonra dort dil becerisinden (Okuma-

Yazma-Dinleme-Konusma) en ¢ok hangisinin gelistigini diistiniiyorsunuz?
6- Yabanci dil agirlikli bir sinifta egitim almanin sosyal becerilerinize nasil bir katkisi oldu?
7- Yabanci dil agirlikli bir sinifta egitim almanin akademik becerilerinize katkisi nasil oldu?

8- Ortaokulda aldiginiz egitim sayesinde su an bulundugunuz sinifta yabanci dil derslerinde diger

ogrencilerden farkli oldugunuzu diisiiniiyor musunuz?

9- Yabanc dil agirlikli bir simifta aldiginiz egitim ile su anda aldigimiz yabanc dil egitimini

karsilastirdiginizda hangisinin daha iyi oldugunu sdylersiniz? Neden?

10- Su anda ortadgretimde almakta oldugunuz Yabanci Dil ve Tiirkce derslerinde zorlaniyor musunuz?
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Ayrica, birinci dénem birinci yazili sinav puanlari Tiirk Milli Egitim Bakanliginin e-okul platformu

tizerinden toplanmustir.
Veri Analizi

Arastirmada elde edilen veriler nitel veri analiz yontemlerinden igerik analizi ile analiz edilmis ve
degerlendirilmistir. Arastirmada dokiiman analizi yoluyla elde edilen veriler igerik analizi ile analiz
edilmis ve sunulmustur. Icerik analizinde arastirmaci, bulgulari temalar ve alt temalar baglaminda
sunarak arastirma desenini ortaya koyar (Patton, 2014). Igerik analizinde arastirmacinin amaci, verileri

agiklayacak kavramlari ve iligkileri belirlemektir (Yildirim ve Simsek, 2016).

Calismanin temalari, arastirmacilarin bu incelemede metinleri degerlendirmek i¢in kullandiklari
Olclitlere gore gelistirilmistir. Dil 6gretiminde islev, edebi tiir, mantik derecesi ve kullanum 6zellikleri
temalarina iliskin ¢alismalardan elde edilen bilgiler, arastirma sorular1 gercevesinde degerlendirilmis

ve bu siirecte sunulmustur.

Icerik analizi siirecinin baginda, teybe kaydedilen veriler énce yaziya dokiilmiis, ardindan ham
veriler “bilginin genel bir anlamini elde etmek ve genel anlam {izerinde diisiinmek” icin birkag kez
okunmustur (Creswell, 2009, s. 185).

Bulgular
Goriismelerin Analizi
Yogunlastirilmis yabana dil sinifinda egitim almaya nasil karar verdiniz?

Tablo 1. Nasil karar verildi?

Tema Toplam Frekans

Ebeveynlerin karari (17), kendi karari (11), hem 6grencinin

K
arar kendisi hem ebeveyn karari (27)

Tablo 1 incelendiginde, cocuklarinin egitim kararlar1 konusunda bilingli oldugu sonucuna

varilmistir. Ayrica, ebeveynlerin siire¢ segiminde s6z sahibi oldugu goriilmiistiir.

“Ortackulumda genel bir uygulamaydi. Aslinda ailemin ve benim o okulu se¢memizin asil sebebi buydu.

Beklentim Ingilizce seviyemin gelecekteki sosyal ve is hayatim icin yeterli olmasiydi” (O12)

“Bu benim kararimdi. Ciinkii yasitlarima gore daha ileri bir Ingilizce seviyesine sahip olmak istiyordum.”
(034)

“Ben karar verdim. Ciinkii o sinifta calismak icin bir sinava girdik. Smavda basarili olmak istiyordum.” (021)

Yogunlastirilmis yabanci dil sinifinda okurken yabanci dil 6gretmeninizin tutumu
nasildi1? Sizce bu tutumun basar ya da basarisizliginiz iizerinde bir etkisi var m1?

Tablo 2. Ogretmenin tutumu

Tema Ogrencilerin Cevaplarn Toplam Frekans

bagirma (7), ilgisizlik (3), ¢ok fazla

0dev(5), asagilama(2) 17

Koti tutumlar

anlayish (18), Ingilizceyi kullanma (40),

destekleyici (33), dinleme (20) 15

fyi tutumlar
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Ogretmenin ogrencilere kargt tutumunun gergekten ¢ok 6nemli oldugu sonucuna varilmistir.
Ogrencilerin biiyiik bir kismi iyi tutuma sahip 6gretmenlerle kargilastiklarini ve bu sayede yabanci dil
ogrenmekten keyif aldiklarmi belirtmiglerdir. Ote yandan, bazi &grencilerin kétii tutuma sahip

o0gretmenlerle karsilastiklar: ve bu durumun onlarin basarisiz olmalarina neden oldugu goriilmiistiir.

“Ogretmenimiz herhangi bir hata yaptigimizda bize bagirirdi. Bu nedenle Ingilizceden uzaklastim. Basarisiz
oldum.” (043)

“Ogretmenim gercekten cok anlayishydu. Ingilizceyi bana cok sevdirdi.” (O3)
“Derslerde Ingilizce kullanmas: Ingilizce seviyemin ¢ok iyi olmasini sagladi” (O16)

“Baslangicta seviyemiz kétii oldugu icin ¢cok ddev verirdi. O ddevler sayesinde okul disinda da ¢ok fazla
Ingilizce calistyordum. Bu da benim Ingilizce seviyemi cok yiikseltti.” (O54)

Yabana dil temelli bir sinifta okurken yabanci dil dersleri size nasil sunuldu, ana dilde

mi yoksa hedef dilde mi?

Tablo 3. Derslerin hangi dil kullamlarak verildigi

Tema Ogrencilerin Cevaplart

Kullanilan dil Ingilizce (40), Tiirkge (5), Ingilizce ve Tiirkce beraber (10)

Tablo 3, dgrencilerin Ingilizce derslerini genellikle hedef dilde aldiklarim gdstermektedir. Bazi
dgrenciler ana dilde ders aldiklarini ve bunun sonucunda Ingilizceyi giinliik yasamlarinda kullanmaya
calisirken basarili olamadiklarini ifade etmislerdir. Dili bir kurallar toplulugu olarak algilamislardir.

Hedef dilde ders almanin dilin dogasini kavramak icin ¢ok faydali oldugunu soylediler.

“llk baslarda Ingilizce anlatwyordu ama anlamadigimizi goriince Tiirkce anlatmaya baslads. Ikinci donemden

itibaren yine Ingilizce anlatmaya basladi ama bu sefer zorlanmadik.” (026)
“Dilbilgisi konularim sunarken ana dilini kullandi, ancak beceri dersleri icin sadece Ingilizce kullandr.” (O4)

Yabana dil agirlikln bir sinifta aldigimiz egitim Tiirkce dil diizeyinizde nasil bir fark
yaratt1?

Tablo 4. Egitimin fark yaratip yaratmadig:

Tema Toplam Frekans
Fark yaratt1 48
Fark yaratmadi 7

Ogrencilerin 48'i IEL siniflarinda aldiklar1 egitimin Ingilizce seviyeleri igin dnemli bir fark yarattigini

diisiiniirken, 7'si bunun faydasiz oldugunu diistinmektedir.
“Hayr, sanmuyorum. Sadece konulart diger stmiflara gore daha erken 6grendik.” (020)
“Bu egitim sayesinde simdi Ingilizce derslerinde hi¢ zorlanmiyorum.” (O9)
“Evet, sanirim. Ingilizce bilgimin neredeyse tamami o siniftaki egitimimin bir sonucu.” (O3)

Yabana dil agirlikli bir sinifta aldiginiz yabanci dil egitiminden sonra dort dil
becerisinden (Okuma-Yazma-Dinleme-Konusma) hangisinin en ¢ok gelistigini
diisiiniiyorsunuz?
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Tablo 5. En ¢cok hangi becerinin gelistigi

Tema Ogrencilerin Cevaplan
Beceriler Okuma (47), Yazma (34), Dinleme (33), Konusma (30), Hepsi (12)

Sonuglar incelendiginde, katilimcilarin bu soruya bir veya birden fazla beceri ile cevap verdikleri

goriilmistiir. Katilmcilardan 12'si tiim becerilerinin gelistigi yoniinde cevap vermistir.

“Kesinlikle dinleme. Haftada on bes saatten fazla Ingilizce dersimiz vardi. Bu durum beni cogu kelimeye asina

hale getirdi. Dinleme becerimin ¢ogunlukla gelistigine inaniyorum.” (O9)

“Ogretmenimiz bize derslerde kompozisyon ve deneme yazdirdigi icin yazma konusunda gelistigimi
diisiiniiyorum” (O16)

“Dért becerimin de iyi oldugunu diigiiniiyorum; ancak konusma biraz daha iyi.” (O45)
“Ashinda hepsi. Eger birini secmem gerekseydi, okuma derdim.” (052)

Yabanar dil agirlikli bir sinifta egitim goérmek sosyal becerilerinize nasil katkida
bulundu?

Tablo 6. Sosyal becerilere katk: durumu

Tema Iyi Katkisi olmadi Cevap yok Toplam
Sosyal becerilere katki 39 14 2 55

Ogrencilerin 39'u 5. smnifta aldiklar1 bu egitimin sosyal hayatlarina iyi bir katki sagladigmi
sOylemistir. Ancak 14 katilimc sosyal becerilerine katki saglamadigini belirtirken, 2'si soruya yamnt

vermemistir.
“Evet, 6yle oldu. Arjantin’deki bir siniftan mektup arkadaslart edindik.” (O42)
“Ingilizce bir tiyatro oyunu sergiledik. Sosyal becerilerime katki sagladr” (O4)
“Sohbet dersleri yapardik. Rastgele bir konu iizerinde birbirimizle konusurduk” (054)
“Manisa’daki diger IEL siniflarindan mektup arkadaslarimiz vardi. Bircok yeni arkadas edindim” (O17)
“Ogretmenimden korkardim. O yiizden mecbur kalmadik¢a konusmazdim.” (S22)

Yabana dil agirlikln bir simifta egitim almak akademik becerilerinize nasil katkida
bulundu?

Tablo 7. Akademik becerilere katk: durumu

Tema Tyi Katkis1 Olmadi Cevap yok Toplam
Akademik becerilere katki 37 16 2 55

Tablo incelendiginde, 6grencilerin cogunun yabanci dil, zellikle de Ingilizce bilmenin diger

disiplinlere iyi bir sekilde katkida bulundugunu diisiindiigii goriilmektedir.
“lIyi yonde katkist oldu. Yazili ve sozlii stnavlardan iyi puanlar aldim.” (029)
“Benim igin ne sosyal ne de akademik becerilere katkt sagladr.” (O47)
“LGS'deki Ingilizce sorulari icin uzun zamanlar harcamak zorunda kalmadim” (O52)

“Yabanc: dil sinavlarinda basarili olmam beni iyi yonde motive etti. Boylece akademik olarak da basarili
oldum” (O13)
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“Sadece Ingilizceye, hepsi bu.” (022)

Ortaokulda aldiginiz egitim sayesinde su anki sinifinizda yabanci dil derslerinde diger

ogrencilerden farkli oldugunuzu diisiiniiyor musunuz?

Tablo 8. Lisedeki Ingilizce derslerinde farkl hissetme durumu

. . Toplam
Tema Ogrencilerin Cevaplari Frekans
fyi yonde farklilik Deneyim (12), daha iyi olma (10), kolay anlama (11), no 37
zorluk ¢cekmeme (4)
Kotii yonde farklilik Beklentiler (2), hata yapma korkusu (1) 3
Farklilik yok 15

Bu soruda Ogrencilerden Ozelestiri yapmalar1 istenmistir. Smiftaki diger Ogrencilerle
kiyaslandiginda kendilerini degerlendirmeleri istenmistir. Ogrencilerin 37'si diger 6grencilerden iyi bir
fark hissettiklerini, 15' ise hicbir fark hissetmediklerini belirtmistir. Ne yazik ki 6grencilerin ¢ok azinin

kotii bir ruh hali iginde oldugu gozlemlenmistir.
“Yes, some of my friends do not the topics which I have already known.” (O18)
“When spoken in English, I can easily understand the content.” (O33)
“I believe my English is much better than that of my friends in the classroom.” (O19)

“I don’t think there is much difference. At 6th grade, I had a problem with the teacher. At 7th, there was
pandemics; so, it didn’t make any difference.” (047)

Yabana dil agirlikli bir sinifta aldigimiz egitim ile su anda aldigimiz yabana dil

egitimini karsilastirdiginizda hangisinin daha iyi oldugunu sdylersiniz? Neden?

Tablo 9. Hangi egitimin daha iyi oldugu

Tema Ogrencilerin Cevaplar Toplam Frekans
Daha fazla ders saati (12), daha eglenceli (14), daha fazla
. 36
aktivite (10)
Mevcut sinf Kolay konular (9), farkindalik (5), ilgili 6gretmenler (5) 19

Yabana dil agirliklt siuf

Ogrencilerin bircogu IEL siniflarinda aldiklar1 egitimin mevcut 1ngilizce egitiminden daha iyi
oldugunu diisiind{ikleri i¢in bu soru iyi bir farkindalik yaratmistir. Sadece 8'1 (%14,54) her iki egitimin

de yeterince iyi oldugunu diisiinmektedir. Genelde cevaplar haftalik ders saatleri ile ilgili olmustur.

“Onceki yillarda ¢ok daha fazla Ingilizce dersimiz vardi ve Ingilizce iizerine ¢ok daha fazla etkinlik yapardik.

Belki de énceki okulum zel okul oldugu icindi. Ama bu sene de cok iyi.” (O37)
“Eski stmif daha iyiydi; ciinkii daha fazla dersimiz vardi.” (O6)

“Eski stmiflarinda. Stniftaki herkes aymi seviyede oldugu icin siirekli yeni seyler 63reniyorduk. Simdi simiftaki
her 6grencinin seviyesi farkli, dolayisiyla 6gretmen bu farkli seviyelere gore 6gretmek zorunda. Konular benim
icin kolay hale gelebilir.” (O55)

“Simdi daha iyi. Ciinkii artik yabanci dilin 6nemini kavrayabiliyorum ama eski sinifinda bunun farkinda

degildim. lyi 63retmenlerim yoktu ama simdi cok iyi bir 6gretmenim var.” (O11)

“Su anki. Ciinkii 6gretmenler daha ilgili.” (O10)
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Su anda ortadgretimde almakta oldugunuz Yabanci Dil ve Tiirkce derslerinde zorlaniyor

musunuz?

Table 10. Lisede derslerde zorluk cekme durumu

Tema Ogrencilerin Cevaplar Toplam Cevap Yok Toplam Frekans
Dilbilgisi (3), stnavlar
Zorlukl 1 1
ortukiar (6), kelime bilgisi (6) > 0 >
Hangi siklikla Bazen (8), siklikla (2), 37 3 40
zorluk yasandigi nadiren (5), asla(22)

Ogrencilerin biiyiik bir kismi bu soruya mevcut Ingilizce derslerinde herhangi bir zorluk

yasamadiklar1 yanitini vermistir.
“Bazen zorluk cekiyorum.” (O5)
“Bazen gramer konularinda, ama digerleri iyi.” (032)
“Yabanct dil agirlikly sinifta aldigim egitim sayesinde hichir zorluk yasamuyorum.” (050)
“Dersler sirasinda hayir, ama smavlarda var.” (02)
“Bazen ama bunun sebebinin tekrar yapmamam oldugunu biliyorum.” (012)
“Eger yeni kelimeler 6greniyorsak, evet.” (O30)
Birinci Donem Yazili1 Sinav Puanlarinin Karsilastirilmasi

Yabanca dil agirlikli sinuflarda okuyan ve okumayan 6grenciler arasindaki farklari anlamak igin otuz
ogrenciden olusan bir kontrol grubu olusturulmustur. Bu kontrol grubundaki 6grenciler, ysbsna dil
agirlikl simmiflarda egitim gormeyen Ogrenciler arasindan rastgele segilmistir. Her iki gruptaki
ogrencilerin birinci dénem birinci yazili sinav puanlart MEB'in resmi e-okul sisteminden alimmustir.

Asagidaki grafik gruplar arasindaki farklar: gostermektedir.

40
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20

34
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15
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10 8
5
5
. : 2 :
] ° °
0 -

100-90 90-80 80-70 70-60 60-50

B studied in IEL classes B didn't study in IEL classes
Sekil 1. Sinav sonuglar1 arasindaki farkliliklar
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Grafikte de goriildiigli gibi, puanlar arasinda ¢ok onemli bir fark vardir. Yabanct dil agirlikli
smiflarda egitim goren Ogrencilerin puanlar1 genellikle 100 tizerinden 90'm {izerindeyken, kontrol
grubunun puanlar gercekten diisiiktiir. Grafiklerin sol siitunundaki sayilar 6grenci sayilaridir. Grafigin
alt kismindaki sayilar 100-90, 90-80, 80-70, 70-60 ve 60-50 arasindaki puanlardir. Mavi siitun yabanci dil
agirlikli siniflarda egitim goren 6grencilerin puanlarini, turuncu siitun ise kontrol grubunun puanlarini

gostermektedir.

Tartisma, Sonug ve Oneriler

Calisma, alanda yapilan diger ¢alismalarla karsilastirildiginda bazi benzerlik ve farkliliklarin oldugu
goriilmektedir. Arastirmayla ilgili bir calismada, Kambur (2018), 6gretim elemanlarinin programa bakis
acilarini analiz etmis ve en dikkat gekici sonuglardan birinin haftalik Ingilizce egitim saatlerinin
uygulamada yeterli oldugu oldugunu bulmustur. Ogrencilerin yanitlarma gore, onlar da haftalik ders
saatlerinin yeterli olduguna inanmaktadir. Tiirkce dil seviyesi siiregten giiglii bir sekilde olumlu

etkilenmektedir.

Cocuklara kiiciik yasta yabanci dil 6gretirken zamanlama ¢ok 6nemlidir. Yolasigmazoglu'na (2008)
gore, Ogrencilerin basarilar1 yabanci dil egitim programinda bir hafta boyunca ne kadar zaman
gecirdiklerine bagl olarak degisebilmektedir. Bu acidan bakildiginda, 6grencilerin ¢alisma siiresine

iliskin goriislerinin 6nemli oldugu sonucuna varmak mantiklidir.

Dincer (2013), Er (2006), Harman (1999), Kaya (2018), Mersinligil (2002) ve Tekin-Ozel'in (2011)
calismalarinda oldugu gibi 6gretmenlerin 6gretim sirasinda hedef dili kullanmamalari, degerlendirme
icin sadece yazili smavlardan yararlanmalar1 artik bir sorun olarak goriilmemektedir. Calisma
sonuglarina gore, Ingilizce dgretmenleri genellikle hedef dili kullanmaktadir. Sadece dilbilgisel

konularda anlama sorunu oldugunu diisiindiiklerinde ana dili kullanabilmektedirler.

Kayamnin (2019) calismasindan farkli olarak, besinci sinif yabanci dil agirlikli simiflarin ¢ocuklarin

Ingilizce edinmedeki basarisizligina gare olmasi miimkiindiir.

Benzer sekilde, saha ¢alismalarinda da Ingilizce egitimi igin gorsel-isitsel kaynaklarin
kullanilmasinin 6nemli oldugu goriilmektedir. (Karababa, 1999; Erbakan, 2001; Kaygin, 2004; Koksal,
2012)

Aragtirmada, mevcut oturumlar icin kavramlarn iyi anlamadiklarini belirten &grenciler, yeterince
tekrar yapmadiklarim belirtmislerdir. Benzer bir calismada da (Catal, 2015; Ince, 2018) tekrar
yapmamanin ve Ingilizce sunumlara maruz kalmamanmn &grencilerin anlama eksikliginin nedenleri

oldugunun alt1 ¢izilmistir.

Bu alanda yapilan diger calismalarda da dgretmenlerin 6nemli bir kisminin 1ngilizce derslerinin

amaca hizmet etmesi i¢in ek kaynaklar kullandiklar1 sonucuna ulasilmistir (Sevin., 2006; Yorti, 2013).

Bu ¢alismanin sonuglari, genel olarak yabanci dil egitimi, 6zel olarak da besinci smif yabanc dil

dersleri ve bu derslerin anadil gelisimine etkisi acisindan 6nemlidir.

Bu arastirmanin odak noktasi, besinci sinif yabanci dil 6grencilerinin dort beceri, kelime bilgisi ve dil
bilgisi alanlarindaki hedeflere ulasmalarini nasil etkiledigini gormektir. Bunu yapabilmek i¢in hem
yogun yabanci dil siniflar1 hem de diger smniflarindaki 6grencilere basari diizeylerini karsilastirmak
amactyla bir bagari sinavi verilmistir. Calismada veri toplama araci olarak goriisme teknigi kullanilmis

ve veriler katilimcilardan yar1 yapilandirilmis goriisme formu ile toplanmaistir. Toplanan verilerden on
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alt problem cercevesinde bulgulara ve sonuglara ulasilmistir. Bulgular incelendiginde, bulgularin
arastirma sorularina cevap verdigi anlasilmaktadir. Arastirma agisindan katihmcilarla yapilan
goriismelerde yar1 yapilandirilmis sorulara verilen yanitlara bakildiginda oOngoriilen sonuglara

ulagilmstir.

Calismaya katilanlar konuyla ilgili diiriist ve ayrintili diisiincelerini 6zgiirce ifade etmislerdir.
Katilimar goriislerine iliskin betimsel analizden; katihmcilarin genel olarak olumlu cevaplar verdigi

gozlemlenmistir.

Calismanin bulgularina gore, 6grenciler artan dil egitimi siirelerinin verimli ve faydali oldugunu
diisiinmektedir ve program 6grencilere tiim dil becerilerini gelistirebilecekleri etkinlikler ve firsatlar
sunmaktadir. Bunun miifredatin en 6nemli katkis1 olduguna inanilmasina ragmen, Ogrencilerin

konusma ve dinleme becerileri agikga yetersiz kalmistir.

Teknigin bir¢ok avantaji olmasina ragmen, ingilizce smiflarindaki dgretmenlerin tutumlarinda da
kusurlar vardir. Bu durum, arastirmaya katilan 6grenciler tarafindan da vurgulanmustir. Bu tiir
yontemler, diger derslerin saatlerine miidahale ederek 6grencilerin genel gelisimini tehlikeye atabilir.
Sonug olarak, bu uygulamanin okullarda hayata gegirilip gecirilmeyecegine karar verirken, okuldaki
diger dersler, ogrenci ve velilerin katihmi ve istekliligi, bolgesel oncelikler, fiziksel kosullar ve
egitmenlerin durumu gibi cesitli faktorler géz oOnitinde bulundurulmalidir. Ancak sonuglar,
uygulamanin &grencilerin akademik basgarisini iyi yonde etkiledigini gostermistir. Ogrencilerin
verdikleri cevaplara ve yazili sitnav puanlarina gore, miifredatin 6grencilerin liseye hazir bulunusluklar

tizerinde olumlu etkileri oldugu goriilmiistiir.

Ozellikle MEB'in desteginin yetersiz kaldigi durumlarda, gretmenler derslerin diizgiin bir sekilde
yonetilmesinde giderek daha 6nemli bir rol oynamaktadir. Sonu¢ olarak, hizmet &ncesi egitim,
Ogretmen adaylarini bu denli dil odakli bir miifredata hazirlayacak sekilde yeniden diizenlenmeli, stk
ve basarili hizmet ici egitimler diizenlenerek bu okullarda ¢alisan dil egitmenleri i¢in farkli avantajlar

sunulmalidir.

Ingilizce dersi gorenler profesyonellik isterler. Bu aymi zamanda bir beceri egitimidir. Brang

dgretmenlerinin her diizeyde ve okul tiiriinde Ingilizce derslerine girmesi tavsiye edilir.

Bu arastirma nitel bir desende gergeklestirilmistir. Benzer sekilde alana ilgi duyan arastirmacilara

nicel bir desenle ve genis 0lgekli katilimcilarla farkli gruplar {izerinde arastirma yapmalari onerilebilir.

Dile maruz kalmay: artirmak igin Milli Egitim Bakanligi ve TRT'nin ortaklasa olusturacagi bir
televizyon kanali kurulmasi ve bu kanalda ¢izgi film, animasyon, film, belgesel, spor miisabakalarinin

7 giin 24 saat Ingilizce olarak yaymlanmasi 6nerilebilir ve bu kanala “EBA Ingilizce” ad1 verilebilir.

Aragtirma Manisa il merkezinde gerceklestirildigi i¢in sadece Manisa'daki okullara kayith 6grencilere
uygulanmigtir. Farkli illerde farkliliklar olabilecegi igin tiim Tiirkiye'deki uygulamalar hakkinda
genellemeler yapilamaz. Ayrica, kesitsel bir calisma olmasi nedeniyle, lise miifredatinin uygulandig ilk
yillardaki etkilerine yer verilmistir; bu nedenle, bu ¢aligmanin bulgularini veri toplama sonrasinda
yapilan program tasarimi veya uygulama degisikliklerine ve gelistirmelerine uyarlamak miimkiin
olmayabilir. Sonug olarak, arastirmanin fen lisesi ve bir Anadolu lisesine odaklandig1 géz oniinde

bulundurulmalidir;

e Benzer mevcut durum caligmalari, programin uygulandig: farklh illerde ve okullarda da

yapilabilir.
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e Velilerin, 6gretmenlerin ve egitimdeki diger kilit paydaslarin bu uygulamaya bakis acilarmi
inceleyen calismalar yapilabilir.

e Ayrica uygulamanin uzun vadeli etkilerini anlamak igin besinci sinifta yabanci dil odakl
egitime maruz kalan cocuklar iizerinde lisenin ilerleyen yillarinda boylamsal c¢alismalar

yapilabilir.
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Introduction

Identification and Description of the Research Problem

In the contemporary global context, where countries and cultures are increasingly intertwined, the
ability to communicate in a foreign language has become a crucial skill. The European Council's
recognition of the importance of foreign language proficiency as an essential lifelong skill provides
evidence of the necessity for countries to develop this knowledge for their own development. (Eurydice
Report, 2012). Such changes have influenced Turkey, which is engaged in economic, political, and social
relationships with other countries. It is now evident that effective international communication by
Turkish citizens is crucial to the advancement of society within the European Union. (Cankaya, 2015).
Consequently, the domain of communication in a foreign language has emerged as one of the eight

domains of functioning in Turkey's 2017 reformed programmes. (Board of Education [TTKB], 2017).

The implementation of the Constructivist Approach in 2005 and the Communicative Approach in
1997, along with other areas, respectively, constituted significant regulatory changes that have shaped
the current foreign language curriculum in Turkey. (Kirkgoz, 2007). Nevertheless, despite these efforts,
Turkey appears to be struggling in the field of foreign language education. (British Council & TEPAYV,
2014). Turkey was recently ranked 79th out of 100 countries in the 2014 EF English Proficiency Index,
indicating that it has the lowest language proficiency levels worldwide. (Education First [EF], 2019).
This situation gives rise to concerns about the capacity of educational institutions to provide effective

foreign language instruction.

In order to address this issue, the government has made it a priority to begin language instruction
at an early age. Following the implementation of the 12-year mandatory education programme, which
comprises three primary, middle, and high school levels referred to as 4+4+4, the Turkish Language
Teaching Board (TTKB) opted to commence English instruction in the second grade rather than the
fourth for the 2012-2013 academic year. (Demirtas & Erdem, 2015). Furthermore, the Ministry of
Education (MEB) indicated in 2013 that they would implement this in all educational institutions
throughout the country in the forthcoming years by establishing arrangements that permitted an
increase in the number of English lessons up to 18 hours per week for fifth graders in secondary school,
contingent on the opportunities and volunteerism of the schools. (Giir, Celik & Yurdakul, 2016; Ozkan,
Ozdemir & Tavsancil, 2018). However, the MEB did not publish any curriculum related to that practice,
and the practices had to be implemented through the efforts of teachers (Erdem & Ydicel-Toy, 2017). It
was resolved that the aforementioned practice would be trialled and implemented on a nationwide scale
as a pilot project in select schools during the 20172018 academic year. Furthermore, a curriculum was
developed for this purpose for the first time (MEB, 2017a). The curriculum in question stipulates that
students should be able to achieve the Common European Framework of Reference for Languages
(CEFR) level of B1.1 after 550 hours of instruction per year in English. In 2017, tests of the programme
were conducted in 621 schools across 81 cities in Turkey, involving approximately 110,000 students.
(MEB, 2017b).

Foreign Language Education in Some European Countries

In accordance with the decision taken by the European Council in Barcelona in 2002 (European
Commission, 2002), which states that every European citizen should be able to communicate in at least
two foreign languages, the European Union has taken various steps to develop the standards of foreign

language education and to expand language education. One of the steps taken by the European
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Commission was the preparation of an action plan with the objective of ensuring the realisation of the
objectives between 2004 and 2006. This was done in order to guarantee foreign language learning and
linguistic diversity (European Commission, 2003). The action plan emphasises the importance of
learning two foreign languages in addition to the native language and of initiating language education
at an early age (European Commission, 2003, pp. 7-8). Indeed, the literature also supports the view that
foreign language education should commence at an early age. Although the objective is not to achieve
native-like fluency in the native language, it is emphasised that a language level that will ensure
effective communication in reading, writing, listening and speaking skills in both foreign languages
should be targeted. The action plan also addresses the issues of ensuring diversity in the languages
taught, using effective teaching methods to facilitate language learning, quality foreign language
education in higher education, and providing foreign language education opportunities to adults in the
context of lifelong learning. In order to enhance the efficacy and reach of foreign language education, it
is recommended that Member States implement the requisite measures, particularly in these domains
(European Commission, 2003, pp. 7-9). Turkey, which is engaged in negotiations for full membership
to the European Union, has also incorporated the foreign language education reforms initiated under

the auspices of the European Union into its agenda.

The findings on the optimal age for initiating foreign language education can be analysed in two
parts, namely the findings on the optimal age for initiating first foreign language education and second
foreign language education. A comparison of the age at which foreign language education is initiated
in the European Union member states and nine candidate countries, based on data from 1984, 2003, 2011
and 2016, reveals that the majority of students commenced their studies between the ages of 10 and 12
in 1984, between the ages of 8 and 10 in 2003 and between the ages of 6 and 8 in 2016. In Poland, Cyprus
and Belgium (the German-speaking region), foreign language education is a compulsory component of
the curriculum from kindergarten onwards. In Sweden, Estonia and Finland, there is no specific age
requirement (European Commission, EACEA, Eurydice, 2017, p.29; Eurydice/Eurostat, 2008, p.35). In
Turkey, the age at which foreign language education commenced was 10 in 2007, 9 in 2011 and 7 in
2016. According to the data from 1984, 2003, 2011 and 2016, the starting age of foreign language
education in both European countries and Turkey has been lowered to early ages. European
Commission, EACEA, Eurydice (2017, p.32; Eurydice/Eurostat, 2008, p.35)

Upon analysis of the data on the age of commencement of second foreign language education, it
becomes evident that the period during which compulsory second language education is provided
begins at an age between 10 and 15. Nevertheless, as second foreign language education is initiated at
a later age than first foreign language education, it is evident that the allocated time for second foreign
language education is less. Conversely, a significant proportion of students receive bilingual education
for at least one year. In 2005, 46.7% of secondary school students commenced second language studies,
with this figure increasing to 59.7% by 2014. The increase in the number of students studying a second
language can be attributed to the lowering of the starting age for second language education in many
countries. In this context, Denmark, Greece and Iceland have implemented a policy of introducing a
second foreign language at the primary school level. Secondary education in Poland, the Czech
Republic, France, Italy, Malta, and other countries requires students to study a second foreign language.
However, in some countries (Spain, Sweden, Slovakia, Norway), students are not required to receive
bilingual education, but rather have the option of doing so (European Commission, EACEA, Eurydice,
2017, p.35).
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A comparison of the proportion of total teaching hours dedicated to foreign language education in
European countries and Turkey in 2010-2011 and 2015-2016 reveals that it ranges from 5-10%
(Eurydice/Eurostat, 2008, p.10; EACEA, Eurydice, Eurostat, 2012; European Commission, EACEA,
Eurydice, 2017). Conversely, the data for the 2010-2011 and 2015-2016 academic years indicates that the
proportion of time allocated to language education has increased in all European countries except
Luxembourg and in Turkey. The data indicates that the greatest proportion of time dedicated to
language education in total teaching time is observed in Luxembourg. In this country, approximately
45% of the total teaching time is allocated to language education. In contrast, in Turkey, 5% of the total
teaching time was allocated to language education in the 2010-2011 academic year, with approximately
15% in the 2015-2016 academic year. Consequently, the time allocated to language education has

increased over the years, yet on average it has remained low within the total course hours.

A review of the minimum recommended time allotted to foreign language instruction in primary
education (European Commission, EACEA, Eurydice, 2017, p.110) reveals that between the 2010-2011
and 2015-2016 academic years, there was no increase in the number of teaching hours dedicated to
foreign language instruction in 12 countries. In Belgium (German-speaking area), Greece, Lichtenstein
and Malta, there was a reduction in the number of teaching hours. In contrast, in the other countries,
there has been no significant increase over the years. Luxembourg has the highest number of hours
allocated to foreign language teaching in primary education, with 407 hours. In Turkey, the period in

question was approximately 25 hours in 2010-2011 and approximately 30 hours in 2015-2016.
Aim of the Study

Those students who studied in IEL classes have started to have education in high schools. This research
aims to describe their readiness in high school for both English and Turkish classes and the effects of

the IEL education during their foreign language education.

Method
Research Model

The qualitative data has been analyzed with inductive analysis. In the study designed in the qualitative
method, document analysis is used. Documents are qualified data about facts and analysing such data

can increase the reliability and validity of the qualitative research (Yildirim & Simsek, 2013)

Ten open-ended questions have been asked to 55 students. First written examination scores have
been compared between the target and control group. Control group has been formed with 30 students
who didn’t study at intensive English classes.

This research design was firstly conducted by asking students ten open-ended questions in order to
collect qualitative data. This study's methodology is suitable since it allows for the comparison of results
through in-person interviews, which allows for the drawing of stronger conclusions. The answers which
were given by the participants were recorded and then texted to find out the thoughts of the participants

about the classes they took in former school.
The data analysis process consisted of the stages below;
1. Listening to the audio recordings or reading the interview notes,

2. Conversion of audio recording data into content text,
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3. Explaining the data by coding,

4. Comparative reading of audio recordings and texts,
5. Arranging the codes of the reached data,

6. Obtaining categories from the codes found,

7. Identification and interpretation of findings.

Experimental design was used in order to collect data about the first term, first written examination
results, which was convenient to compare the students who studied in IEL classes and the ones who
didn’t study in IEL classes.

Participants / Universe and Sample / Object of Study

In order to get the aim mentioned above, practical sample technique has been used to determine the
applicants. Correspondingly, applicants of the study comprise 55 students who are 9t and 10" graders
in two different high schools affiliated to MEB in Manisa province. All of the participants mentioned
that they were volunteer to take part in the research and they were contacted in person. This sampling
method is used to collect data from the volunteered and qualified participants in the target population
(Murairwa, 2015).

For the experimental part of the research, a control group was determined. This group consists of 30
students who didn’t study in IEL classes during secondary school. It was not interviewed with these
students. Their first term first written examination scores were used to make a comparison with the

experimental group’s results.
Data Collection Tools

The structured interview enables the researchers to collect qualitative data by asking the same questions
to each participant; therefore, the questions to be asked are prepared in advance (Mathers, Fox, & Hunn,
1998). The first instrument was an open-ended structured interview schedule developed by the
researcher to collect data from the students studying in IEL classes. The second instrument was the first

term first written examination scores of both the control group and the experimental group.

In order to check the validity of the open-ended questions, expert opinions were taken, four of them
working as English and Turkish language teachers in the schools where data were collected, two of
them working as school administrator in middle schools where IEL classes are available and three of
them working as English and Turkish language teacher in middle schools where IEL classes are
available. Firstly, the questions were 15, yet according to the advices from the experts, 5 of them were
deleted since they mentioned as inconvenient. All of the questions were checked by the experts and

finally they were applied to the students.

For the second instrument, oral permission was taken to have the examination scores from the
students and school administrators. Accordingly, the legal scores which are on the e-school platform

were collected.
Data Collection
The questions below were asked to the students who studied in IEL classes;

1- How did you decide to study in a foreign language intensive class?
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2- What was the attitude of your foreign language teacher when you were studying in a foreign

language intensive class? Do you think this attitude has an effect on your success or failure?

3- How were the foreign language lessons presented to you while you were studying in a foreign

language-based class, in the native language or in the target language?

4- How did the education you received in a foreign language-based classroom make a difference in your

Turkish language level?

5- Which of the four language skills (Reading-Writing-Listening-Speaking) do you think has improved

the most after the foreign language education you received in a foreign language-based classroom?
6- How did being educated in a foreign language-based class contribute to your social skills?
7- How did being educated in a foreign language-based class contribute to your academic skills?

8- Thanks to the education you received in secondary school, do you think that you are different from

other students during foreign language lessons in your current class?

9- When you compare the education you received in a foreign language-based class with the foreign

language education you are currently receiving, which one would you say is better? Why?

10- Do you have difficulties in the Foreign Language and Turkish language courses you are currently

taking in secondary education?

Besides, first term first written examination scores were collected through e-school platform of

Turkish National Educational Ministry.
Data Analysis

The data obtained in the study were analysed and evaluated by content analysis, one of the qualitative
data analysis methods. The data obtained through document analysis in the research were analysed and
presented with content analysis. In content analysis, the researcher presents the research pattern by
presenting the findings in the context of themes and sub-themes (Patton, 2014). The aim of the researcher
in content analysis is to determine the concepts and relationships that will explain the data (Yildirim &
Simsek, 2016).

The themes of the study have been developed according to the criteria that the researchers utilized
to evaluate the texts in this investigation. The information gathered from the studies on the themes of
function, literary genre, degree of logic, and usage characteristics in language instruction has been
assessed and presented in this procedure within the framework of research questions.

At the beginning of the content analysis process, the tape-recorded data were transcribed first, next
the raw data were read for a few times to “obtain a general sense of the information and to reflect on its

overall meaning” (Creswell, 2009, p. 185).

Findings
Analysis of the Interviews

How did you decide to study in a foreign language intensive class?
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Table 1. How to decide?

Theme Total Frequency
Wish of parents (17), own decision (11), wish of both
parents and students (27)

Decision

When Table 1 was examined, it was concluded that girls were more conscious about educational
decisions. Moreover, it was observed that parents had a saying while choosing the procedure.

“It was a general application in my middle school. In fact, it was the real reason why my parents and I chose
that school. My expectation was that my English level would be enough for my future social and business life”
(512)

“It was my decision. Because, 1 wanted to have an advanced English level compared to my peers.” (534)

“I decided. Because, we joined an exam to study in that class. I wanted to be successful at the exam.” (S21)
What was the attitude of your foreign language teacher when you were studying in a

foreign language intensive class? Do you think this attitude has an effect on your success

or failure?

Table 2. Teacher’s attitude

Theme Candidates” Answers Total Frequency

Bad attitudes Shouting (7), Carele_ss (3)f too much 17
homework(5), insulting(2)

Good attitudes Understanding (18), Using English (40), 115

supportive (33), listening (20)

It was concluded that teacher’s attitude towards students is really very crucial. A great number of
students said that they met the teachers with good attitude and thereby this, they enjoyed learning
foreign language. On the other hand, it was seen that some students had teachers with bad attitudes,
thus this situation brought about them to fail the classes.

“Our teacher used to shout on us when we made any mistake. Therefore, I got away from English. I became
unsuccessful.” (543)

“My teacher was really very understanding. He made me like English very much.” (53)

“That she used English during the classes made my English level become very good” (516)

“He used to give a lot of homework since our level was bad in the beginning. Thanks to that homework, I used

to study English very much out of the school, too. This made my English level very high.” (S54)

How were the foreign language lessons presented to you while you were studying in a

foreign language-based class, in the native language or in the target language?

Table 3. Through which language were the lessons presented

Theme Candidates” Answers
Used Languages English (40), Turkish (5), Both English and Turkish (10)

Table 3 showed that students usually got English classes in target language. Some of students
expressed that they had classes in native language and, as a result, they couldn’t be successful while
trying to use English in their daily life. They perceived the language as a community of rules. They told

that having the classes in target language is very beneficial to get the nature of the language.
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“At the first beginning, he presented in English, yet when he saw that we didn’t understand, he began to
explain in Turkish. From 2nd term on, he again began to present in English; however, this time we didn’t have
difficulty.” (526)

“He used native language while presenting Grammar topics, but for skill classes, he used just English.” (54)

How did the education you received in a foreign language-based classroom make a
difference in your Turkish language level?

Table 4. The education made a difference or not

Theme Total Frequency
Made a difference 48
Not make a difference 7

48 of the students think that the education that they took in IEL classes made a significant difference

for their English level; in contrast, 7 of them think it was useless.

“No, I don’ think. We just learned the topics earlier than other classes.” (520)
“Thanks to that education, now I don’t have any difficulty in English classes.” (59)
“Yes, I think. Nearly all of my knowledge in English is a result of my education in that class.” (53)

Which of the four language skills (Reading-Writing-Listening-Speaking) do you think
has improved the most after the foreign language education you received in a foreign

language-based classroom?

Table 5. Which skill improved mostly

Theme Candidates’ answers
Skills Reading (47), Writing (34), Listening (33), Speaking (30), All of them (12)

When examined the results, it was seen that participants answered this question with one skill or
more than one skill. 12 of them replied as all of the skills improved.

“Absolutely listening. We had English lessons more than fifteen hours in a week. This situation made me

familiar to most words. I believe my listening skill improved mostly.” (59)

“Since our teacher made us write compositions and essays during classes, 1 think I improved at writing”

(516)

“I think all four of my skills are good; however, speaking is a bit better.” (S45)

“In fact, all of them. If I needed to choose one, I would say reading.” (S52)

How did being educated in a foreign language-based class contribute to your social
skills?

Table 6. Contribution to social skills

Theme In a good way No contribution No Answer  Total
Contribution to social skills 39 14 2 55

39 of the students said that this education they took at 5% grade had made a good contribution to
their social life. However, 14 participants mentioned it didn’t contribute to their social skills while 2 of

them didn’t answer the question.
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“Yes, it did. We made pen friends from a classroom in Argentina.” (S42)

“We performed a theatrical play in English. It contributed to my social skills” (S54)

“We used to make conversation classes. We used to speak each other on a random topic” (554)

“We had pen friends from the other IEL classes in Manisa. I made many new friends” (517)

“I used to get afraid of my teacher. So, I didn’t use to speak unless I had to.” (522)

How did being educated in a foreign language-based class contribute to your academic

skills?

Table 7. Contribution to academic skills

Theme Inagoodway  No contribution  No Answer Total
Contribution to academic skills 37 16 2 55

When examined, the table showed that most of the students think knowing a foreign language,
especially English, contribute to other disciplines in a good way.
“It did well. I had good scores from the written and oral exams.” (S29)

“It contributed to neither social or academic skills for me.” (S47)

“I didn’t have to take time off for the English questions in the LGS” (552)

“That I was successful at foreign language exams motivated me in a good way. Thus, I became successful
academically” (513)

“Just to English, that’s all.” (522)

Thanks to the education you received in secondary school, do you think that you are

different from other students during foreign language lessons in your current class?

Table 8. Feeling difference during English classes at high school

Theme Candidates” Answers Total Frequency
. . Experience (12), bein

Ditference in a betIt)er (10), understan%l 37

good way easily (11), no difficulty (4)

Difference in a bad Expectations (2), fear of 3

way making mistake (1)

No difference 15

In this question students were asked to make a self-criticism. They were asked to self-assess when
compared to the other students in the classroom. 37 of them answered that they felt a good difference
from the other students, yet 15 of them felt no difference. Unfortunately, it was observed that few of the
students felt bad mood.

“Yes, some of my friends do not the topics which I have already known.” (518)

“When spoken in English, I can easily understand the content.” (533)
“I believe my English is much better than that of my friends in the classroom.” (519)
“I don’t think there is much difference. At 6th grade, I had a problem with the teacher. At 7th, there was

pandemics; so, it didn’t make any difference.” (547)
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When you compare the education you received in a foreign language-based class with

the foreign language education you are currently receiving, which one would you say is
better? Why?

Table 9. Which education better

Theme Candidates” Answers Total Frequency
IEL Classes More lessons (12), more enjoyable (14), more activities (10) 36
Current Class Easy topics (9), awareness (5), concerning teachers (5) 19

This question has made a good realisation since many of the students answered as they thought the
education that they took in IEL classes was better than the current English education. Just 8 (14,54%) of
them think that both of the educations are good enough. The general replies were about the lesson hours

per week.

“In previous years, we used to have much more English classes and make much more activities on English.
Maybe it was because my previous school was a private school. But it is very good this year, too.” (S37)

“IEL was better; because, we had more lessons.” (S6)

“In the IEL classes. Since everybody in the classroom had same levels, we used to learn new things continually.
Now, every student in the class has a different level, so the teacher must teach according to these different
levels. Topics may become easy for me.” (555)

“Now, it is better. Because, 1 can comprehend the importance of foreign language now, but in IEL class, |
wasn’t aware of it. I didn’t have good teachers, but now I have a very good teacher.” (S11)

“The current one. Because, teachers are more concerned.” (S10)

Do you have difficulties in the Foreign Language and Turkish language courses you are
currently taking in secondary education?

Table 10. having difficulty during high school classes

Theme Candidates” Answers Total No Answers Total Frequency

Difficulties Grammar (3), exams (6) 15 0 15
vocabulary (6)

How often having Sometimes (8), often (2), 37 3 40

difficulties rarely (5), never(22)

A good number of students replied this question that they don’t have any difficulty during their
present English classes.
“I sometimes have difficulty.” (S5)

“Sometimes at grammatical topics, but others are ok.” (532)

“Thanks to the education I had in IEL class, I don’t have any difficulty.” (550)
“During the classes no, but at the examinations I have.” (S2)

“Sometimes but I know that the reason is that I don’t revise.” (512)

“If we are learning new vocabulary, yes.” (S30)
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Comparison of First Term Written Examination Scores

In order to comprehend the differences between the students studying in IEL classes and the ones who
didn’t, a control group of thirty students was set. The students in this control group were selected
randomly among the students who didn’t study in IEL classes. First term, first written examination
scores of both groups’ students were captured from the official e-school system of MEB. The graphic

below shows the differences between the groups.
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Figure 1. Differences among the examination scores

As the graphic demonstrates, there is a very significant difference among the scores. While the scores
of the students who studied in IEL classes are usually above 90 out of 100, the control group’s scores are
really low. The numbers at the left column of the graphics are the number of the students. The number
at the bottom of the graphic are the scores between 100-90, 90-80, 80-70, 70-60 and 60-50. The blue
column shows the scores of the students studied in IEL classes and the orange one shows the control

group’s scores.

Discussion, Conclusion and Recommendations

A comparison of the study with other studies in the field reveals both similarities and differences. In a
study related to the research, Kambur (2018) analysed the instructors' perspectives on the programme
and found that one of the most noteworthy conclusions was that the weekly English instruction hours
were sufficient in practice. The students' responses indicated that they also believed that the weekly
hours were sufficient. The Turkish language level was found to be significantly enhanced as a result of

the process.

With regard to the teaching of a foreign language to children at an early age, it is of paramount
importance to consider the optimal timing for such an endeavour. Yolasigmazoglu (2008) posits that the

extent of students' achievements may vary contingent on the duration of their participation in a foreign

OJCES, 2024, 2(3), 1-29



26 S. Coskun, O. Goriir, M. O. Karacaoglu

language education programme during the week. From this perspective, it is reasonable to conclude

that the students' views on the study's duration are significant.

The teachers did not use the target language while teaching. Written exams were the sole form of
assessment, as evidenced by the findings of Dincer (2013), Er (2006), Harman (1999), Kaya (2018),
Mersinligil (2002), and Tekin-Ozel (2011). This issue has been resolved. The findings of the study
indicate that English as a Lingua Franca (ELF) users generally utilise the target language. Only when
they believe there to be an issue with comprehension or grammatical difficulties do they resort to the

native language.

In contrast to the findings of Kaya (2019), it is plausible that the fifth-grade IELC may serve as a

solution to children's difficulties in acquiring English.

Similarly, field studies have demonstrated the value of incorporating audio-visual resources into
English education. (Karababa, 1999; Erbakan, 2001; Kaygin, 2004; Koksal, 2012)

In the research, students who indicated that they did not understand the concepts well for the current
sessions stated that they had not done enough revision. In a similar study (Catal, 2015; Ince, 2018), it
was highlighted that a lack of repetition and exposure to English lectures were key factors contributing

to students' limited understanding.

In other studies conducted in this field, it has been concluded that a significant proportion of teachers

utilise additional resources in order to facilitate the delivery of English lessons (Sevin., 2006; Yorii, 2013).

The findings of this study are of significant importance with regard to foreign language instruction
in general and fifth-grade IEL lessons in particular. Furthermore, they have implications for the

development of the native language.

The objective of this research was to ascertain the impact of the fifth-grade IELC on students'
achievement of the objectives in all four skills, vocabulary, and grammar. In order to ascertain the
aforementioned outcomes, an examination was administered to students in both IELC and ELC classes.
This was done in order to compare their achievement levels. In the study, the interview technique was
employed as a data collection tool, with data collected from participants via a semi-structured interview
form. The findings and conclusions were reached within the framework of ten sub-problems, derived
from the collected data. Upon examination of the findings, it becomes evident that the findings address
the research questions. In terms of the research, the predicted results were reached when the replies to

the semi-structured questions in the interviews with the participants were analysed.

The participants in the study provided their candid and comprehensive insights on the matter at
hand. The descriptive analysis of the participants' views revealed that they provided predominantly

positive responses.

The study's findings indicate that students perceived the increased language instruction durations
to be beneficial and useful, and that the programme offered opportunities for students to develop their
language skills holistically. Despite the curriculum's purported emphasis on oral proficiency, the

students’ abilities in this domain remained underdeveloped.

Although the technique has a number of advantages, there are also flaws in the teachers' attitudes in
English classrooms. This scenario was highlighted by the students in the study. Such methods could
have a detrimental effect on students’ overall development by interfering with the hours of other classes.

Consequently, it is of paramount importance to determine whether this practice should be implemented
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in schools, taking into account a multitude of factors, including the compatibility with other school
courses, the willingness of students and parents to participate, regional priorities, physical
circumstances, and the status of the instructors. Nevertheless, the findings indicated that the practice
had a positive impact on students” academic performance. The responses of the students and the re-
scoring of the written examinations demonstrated that the curriculum had a positive effect on students’

readiness for high school.

In particular, in instances where the MEB's assistance is inadequate, teachers assume an increasingly
pivotal role in the effective administration of lessons. Consequently, the pre-service education of teacher
candidates should be reorganised in order to prepare them for a curriculum that is so focused on
language. Furthermore, the organisation of frequent and successful in-service training should be

implemented in order to offer distinct benefits to language instructors working in these schools.

Those who take English lessons are seeking a professional service. Furthermore, it constitutes a form

of skill training. It is recommended that branch teachers attend English classes at all levels and school
types.

This research was conducted using a qualitative design. Similarly, researchers interested in the field
may be recommended to conduct research on different groups with a quantitative design and large-

scale participants.

In order to increase exposure to the English language, it may be suggested that a television channel
be established in collaboration between the Ministry of National Education and TRT. This channel
would broadcast cartoons, animations, movies, documentaries, and sports competitions in English 24

hours a day, 7 days a week, and could be named "EBA English".

The research was conducted in the central Manisa province, and thus was only available to students
enrolled in Manisa schools. It is not possible to make generalisations about the practices of all of Turkey,
given that there can be variations in different provinces. Moreover, as the study is cross-sectional, the
effects of the curriculum implementation in high school in its early years are included. Consequently, it
is not possible to extrapolate the findings of this study to programme design or implementation changes
and enhancements made after data collection. Consequently, given that the research's focus is on science
high school and an Anatolian high school, it would be beneficial to conduct similar current condition

studies in various provinces and schools where the curriculum is applied.

It is possible that further studies may be conducted to examine the perspectives of parents, teachers,

and other key stakeholders in education on this implementation.

Moreover, to gain a deeper understanding of the long-term effects of the implementation,
longitudinal studies could be conducted on children who were exposed to foreign language-oriented
instruction in the fifth grade, with the aim of examining their progress in subsequent years of high

school.
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