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becerilerine bir ¢6ziim Onerisinde bulunmaktir. Bu kapsamda Lise Giris Smavina hazirlanan | Kabul: 04/10/2024
ogrencilerin etkili verimli ders galisabilme becerilerini gelistirmek icin sekiz oturumluk bir eylem
plani hazirlanmistir. Calisma nitel arastirma yontemlerinden eylem arastirmasi yontemiyle

yuriitilmistiir. Arastirmac etkili ders calisma becerilerini gelistirmek i¢in hazirladig1 eylem planini
okulda duyurmus ve katilhmda goniilli olan Ogrencilerle 6n goriismeler gerceklestirmistir.
Calismaya tutarl ve diizenli ders ¢alisma konusunda sorunlar yasadigini ifade eden 7. Sinifta egitim
goren 14 ogrenci (6E-8K) cesitli dahil edilme kriterleri géz oniine alinarak amacgh Orneklem
yontemiyle dahil edilmistir. Calisma sekiz oturum siirecek sekilde yiiriitiilmiistiir. Veriler analiz
edilirken SPSS programindan faydalanilmistir. Uygulama oncesinde ve sonrasinda Etkili Ders
Calisma Olgegi uygulanmustir. Verilerin analizinde bagimli 6rneklemler t testi kullanilmis olup p.05
anlamlilik degeri esas alinmistir. Calisma sonucunda Lise Giris Snavina hazirlanan dgrenciler i¢in
gelistirilen etkili ve verimli ders ¢calisma eylem planinin 6grencilerin etkili ders ¢alisma, 6grenmede
deger ve inang, 6grenmede zamani planlama ve uygulama ile 6grenmede akis diizeylerine olumlu
etki ettigi sonucuna ulagilmistir.
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Giris

2017-2018 egitim-o6gretim yilinda uygulanmaya baglanan Lise Giris Smavi (LGS) 8. smufi bitirip lise
egitimlerine devam etmek isteyen &grencilerin katildigi, katilm zorunlulugu olmayan, &grencilerin
%10'nun puanla yerlestirildigi, puanla yerlesemeyen 6grencilerin de adreslerine en yakin okullar: tercih
ederek yerlestikleri; akademisyenler ve egitim uzmanlarmca hazirlanan bir sinav tiirtidiir (Milli Egitim
Bakanligy, 2018). Ogrencﬂer LGS’ye hazirlanirken gesitli zorluklar ¢ekebilmektedir: Bu zorluklar arasmda
etkili ve verimli ders calisma siireglerini, zaman yonetimini ve planli ders calismay: bilmemek
gosterilmektedir (Cini, 2020). Ogrenciler Lise Girisg Sinavlarina hazirlanirken okul kurslari, 6zel dersler ve
kurs merkezlerinden faydalanabilmektedirler. Alanyazin incelendiginde 6grencilerin planli ders ¢alisma
ve zaman y&netimi konusunda eksiklikler yasadiklari, dolayisiyla planh, verimli ve etkili ders calisabilme
konusunda beceri kazanmaya yonelik bir ihtiyaglariin oldugu gozlemlenmistir (Ayik ve Sayir, 2014; Cini,
2020; Ekenel, 2015; Gettinger ve Seibert, 2002; Oltulu, 2019).

Plan, calisilacak konularin belli bir sistematik igerisinde diizenlenerek ele alinmasi, ¢alismanin
yoniniin ve zamanlamasinin diizenlenerek oOgrencilerin yapacaklar1 islemleri somutlastirmalari
stirecidir (Ulug, 2012). Milli Egitim Bakanligi'min ilke ve amagclar1 incelendiginde, planli calisma
Ozellikleri yiiksek yaratici bireyler yetistirme amaciin yer aldigi goriilmektedir (Tasdemir, 2012).
Ogrenciler sorumluluk bilinciyle c¢alismalarmi gergeklestirdikleri zaman yetiskinliklerinde de is
ortamlarinda planli ve diizenli olabilmektedirler (Ayik ve Sayir, 2014). Yesilyaprak (2000), 6grencilerin
okulda basarisizlik yasamalarinin en 6nemli sebebinin verimli ve etkili ders calisma becerileri
konusunda yasadiklar1 eksikliklerden kaynaklandigmi vurgulamaktadir. Dolayisiyla 6grencilerin
akademik anlamda basarili olabilmeleri igin etkili ve verimli ders ¢alisma becerileri konusunda gelisim

gostermeleri onemlidir.

Etkili ve verimli calisabilme ilkokul yillarinda kazamilan, devam ettirilen, akademik gelisimi
etkileyen ve 6grencilerin okul ortamlarina uyumunu saglayan bir edinim ve tutumdur (Yesilyaprak,
2003). Ders ¢alisma becerisine dair tanimlarin 6grenme amactyla belirli yontemlerin verimli bir sekilde
ele alinmasy; bunun yaninda bu becerileri planli ¢alisabilme, ¢alisma ortamlarmi uygun sekillerde
diizenleyebilme, etkili okuma yontemlerini uygulayabilme, dersi dinleme, not alma, derslere etkin
olarak katilabilme, verilen 6devleri zamaninda ve dogru bir sekilde yapabilme, sinavlara hazirlanirken
gerekli calismalar1 yapabilme seklinde ele alindig1 goriilmektedir (Smith,2000; Ulug, 2000; Yesilyaprak,
2003). Ayrica bir 6grencinin etkili ve verimli ders ¢alisabilmesi i¢in agiklanan tanimlara dair eylemlerde
bulunmasi ve bu eylemlerin uyum igerisinde olmas: 6nemlidir (Gettinger ve Seibert, 2002; Yildirim vd.,
2000).

Planli ve verimli calisabilme motivasyonu 6grencilerin egitim hayatlarinda harekete ge¢melerini ve
basar1 elde etmeleri saglayan gii¢ olarak agiklanmaktadir (Kalkan vd. 2020). Etkili ve verimli
calisabilme diizeyleri diisiik olan 6grencilerin basarili bir kariyer gelisimi, okul basarisi, 6z sayg: vb
konularinda sorun yasayabilme ihtimalleri vardir (Teker, 2002; Yilmaz, 1987). Ancak 6grenciler ¢alisma
tarzlarina uygun bir sistem igerisinde calisabilirlerse basariy1 yakalama ihtimalleri yiikselmektedir
(Oztiirk, 2019). Etkili bir 6grenme gerceklesebilmesi icin 6gretmenlerin, ailelerin ve idarecilerin
ogrencilerin sabirli ve tutarhh calisabilmelerine imkan saglayacak diizenlemeler getirmeleri
gerekmektedir (Akcay vd., 2008). Ogrencilerin galisma becerilerini gelistirmek onlarin hem okuldan
verim almalarina hem de 6zsaygi sayg1 diizeylerinin artmasina imkan saglamaktadir. Ders ¢alisma ve

siirdiirme becerisi kazanan bir 6grenci ¢alisma stirecini verimli bir sekilde yonetebilmekte, planindaki
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yanlislarmin sorumlulugunu alabilmekte, sabirhi ve tutarli bir sekilde yoluna devam edebilmektedir.
(Turkoglu vd., 2006).

Ogrencilerin kendi motivasyonlarini saglayabilmeleri, planladiklari calismalarini ve galismalarina
engel olan durumlari tespit edebilmeleri 6nem arz etmektedir. Ogrencilerin calismalarin
planlayabilmek, i¢ kontrol odaklarim gelistirebilmek, motivasyonlarini saglayabilmek ve calismalarimi
siirdiirebilmelerini amagclamak istenen bir durumdur (Garcia, 2006). Ogrenciler etkili ve verimli ¢alisma
sistemlerini diizenleyebildiklerini gordiiklerinde 6z sayg: diizeyleri artmaktadir (Giizeller vd., 2016).
Ozsayg1 diizeyi artan 6grenciler de daha az sinav kaygisi yasayabilmekte ve calismalarim etkili bir
sekilde stirdiirebilmektedir (Lawal vd., 2017). C)grencilerin etkili ve verimli ders calisma becerisi
kazanabilmeleri igin kendi ¢alisma yontemlerini de deneyerek olusturmalar1 énemlidir (Ercan vd.,
2020). Ogrenciler agisindan calisma ortamlarini diizenleyebilme ¢alismanin verimli olmasi agisindan
onemlidir. Bu anlamda Ogrencilerin calisabilme becerilerini ortamin diizeni ve igerigi
etkileyebilmektedir (Baltas, 2016).

Ogrencﬂerin etkili ve verimli calisabilme siireclerinde ailelerin sergiledikleri tutumlar da
Ogrencilerin bagarili bir plan program yonetebilmelerinde 6nemlidir; ailelerin baskici, tutarsiz ya da
ihmalkar olma durumlari Ogrencilerin planli c¢alisabilmelerine olumsuz etki edebilmektedir
(Kiigiikahmet, 2017). Ogrencilerin planli ve sistemli galismaya karar verme siireglerinde alnacak
kararlara dahil edilmeleri ¢alismay1 siirdiirme ve tutarli hareket etme konularinda sorumluluk
almalarimi arttirmaktadir. Siirece dahil edilen 6grencilerin 6z saygilar: artmakta ve i¢gsel motivasyonlari

ylikselmektedir.

Ciftci (2006) yapmis oldugu calismasinda Ogrencilerin sinavlara az bir zaman kala ¢alismaya
basladiklarini, ders ¢alisirken tutarl ve sistematik bir yol izlemediklerini, basarisiz olduklar: derslerde
dersten ge¢mek igin tekrar yaptiklar1 yoniinde sonuglara ulasmustir. Yigit ve Kagire (2015)
aragtirmalarinda ortaokul Ogrencilerinden dershane ve etiit-kurs destegi alan 6grencilerin almayan
Ogrencilere gore calismaya daha fazla motive olduklarini gozlemlemistir. Oltulu (2019) ders calisma
aliskanliklar1 {izerine Ogretmen, Ogrenci ve veli goriismeleri gercgeklestirmistir. Sonug¢ olarak
ogrencilerin teknoloji kullanimindan, aile ve Ogretmen tutumlarindan ve zamam etkili

kullanamamalarindan dolay1 planl ¢alisma konusunda sorunlar yasadiklarini agiklamistir.

Alanyazin incelendiginde Tiirkiye’de etkili ve verimli ders ¢alisma konusunda model tasarlama ya
da etkili ve verimli ders ¢alismaya ¢ozlim Onerisi getirme amaciyla yapilan aragtirmalarin sinirh sayida
oldugu, 6lcek gelistirme ile 6gretmen ve 0grenci goriislerinin alindig1 betimsel ¢alismalarin gorece daha
fazla oldugu soylenebilir (Atasoy, 2018; Bulut ve Alphan, 2021; Ergin, 2017; Olpak ve Korucu, 2014;
Oltulu, 2019; Temelli ve Kurt, 2010; Yigit ve Kagire, 2015). Bu baglamda bu arastirma 6grenciler,
Ogretmenler ve arastirmacilar icin etkili ve verimli ders ¢alisabilmeye sistematik bir ¢6ziim getirmeyi

amaglamaktadr.

Sonug olarak Tiirkiye’de her yil milyonlarca 6grenci lise ve {iniversite smnavlarina girmektedir.
Smavlara hazirlanirken bireysel ve sosyal anlamda sorunlar yasanabilmekte; teknolojik gelismeler
bazen olumlu bazen de olumsuz bigimde galisma siireglerini etkileyebilmektedirler. Ozellikle
kaliplagsmis plan ve program sistemlerinin digina ¢ikamayan, ayni sistemleri dongiisel bir sekilde
tekrarlayip sonug¢ alamayan Ogrencilerin sayisinin yiiksek oldugu soylenebilir. Aileler, arkadas
cevresi ve Ogretmenler Ogrencilerin calisma becerilerini gerek psikolojik anlamda gerekse de
akademik anlamda etkileyebilmektedirler. Bireysel anlamda 6z disiplin diizeyleri diisiitk olan

ogrencilerin calismay1 tutarl ve sabirli bir sekilde siirdiirebilme noktasinda giigliiklerle karsilastiklar:
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ve Oz disiplin saglamay1 engelleyen durumlarin basinda etkili ve verimli ders calisabilmenin
ogrencilerce belli kaliplar igerisinde algilanmas1 sdylenebilir. Literatiir taramasinda &grenciler,
Ogretmenler ve arastirmacilar icin etkili ve verimli ders ¢alisma konusunda program gelistirmek,
model tasarlamak ya da ¢0ziim getirmekten ziyade betimsel g¢alismalar ve olgek gelistirme
calismalarmin yapildigi gozlemlenmistir. Bu baglamda bu ¢alismanin amaci lise giris sinavina
hazirlanan 6grencilerin etkili ve verimli ders ¢alisabilme becerilerini gelistirmelerine bir ¢éziim

getirmektir. Bu temel amag kapsaminda asagidaki alt amaclara cevaplar aranmigtir:

1. Lise giris sinavina hazirlanan 6grenciler icin gelistirilen etkili ve verimli ders ¢alisma becerilerini

gelistirme eylem planinin etkili ders ¢alisma diizeyi tizerindeki etkisi nasildir?

2. Lise giris sinavina hazirlanan 6grenciler i¢in gelistirilen etkili ve verimli ders ¢alisma becerilerini

gelistirme eylem planinin 6grenmede deger ve inang diizeyine etkisi nasildir?

3. Lise giris sinavina hazirlanan 6grenciler i¢in gelistirilen etkili ve verimli ders ¢alisma becerilerini

gelistirme eylem planinin 6grenmede zamani planlama ve uygulama diizeyine etkisi nasildir?

4. Lise giris sinavina hazirlanan 6grenciler i¢in gelistirilen etkili ve verimli ders ¢alisma becerilerini

gelistirme eylem planinin 6grenmede akis diizeyine etkisi nasildir?

Yontem
Arastirma Modeli

Lise giris sinavina hazirlanan 6grenciler i¢in arastirmac: tarafindan gelistirilen etkili ve verimli ders
calisma eylem planinin etkisinin incelenmek istendigi bu calismada nitel arastirma yontemlerinden
eylem aragtirmasi deseni kullamilmistir. Eylem aragtirmalar: okul ya da sinif ortamlarinda uygulanan
egitim-0gretim yontemlerinin etkili ve verimli bir sekilde ¢oziilmesi i¢in yapilan bir yontemdir ve
eylem aragtirmalarinda plan, eylem, gozlem ve yansit basamaklar1 yer almaktadir (Johnson, 2015).
Yildirim ve Simsek (2018) eylem arastirmasini arasgtirmacilarin bizzat siirecin igerisinde oldugu
mevcut bir sorunu bulmaya veya ¢dzmeye yonelik nicel ve nitel veri analizlerinden yararlanarak
yaptiklar: arastirma tiirii olarak ifade etmektedir. Eylem arastirmasinin ilkelerine uygun olarak
aragtirmacilar tarafindan etkili ve verimli ders ¢alisma i¢in bir ¢6ziim gelistirilmis ve sinif ortaminda
uygulanmaya konulmustur. Uygulamanin etkilerini gormek amaciyla nicel veri araglar:

kullanilmaistur.
Calisma Grubu

LGS’ye hazirlanan 6grenciler cogunlukla 7. sinifin sonlarinda baslayarak 8. sinifta sinava girecekleri
zamana kadar ders calisma siireclerini siirdiirmektedirler. Bazilar1 bu durumu 8. sinifin baglarma
birakirken bazi 6grenciler de ara ara calisip tutarh bir calisma sergileyememektedirler. Ortaokulda
LGS’ye hazirlanan 6grencilerin genel olarak planl ders ¢alisma semalari belli kaliplar icerisinde olup
(belli saatlerde ¢alismak, son giine birakip erteleyerek calismak, esnek olmayan haftalik planlamalar
yapmak vb) plan algilarim belli bir zeminde tuttuklarindan bu zemine uygun calisamadiklarinda
etkisiz ve verimsiz ¢alistiklarini diistinerek ¢alisma siireglerini sonlandirabilmektedirler. Arastirmaci
bu diisiinceden hareketle bulunduklar: okulda uygulayacagi eylem planini duyurmus ve ¢alismaya
katilmak isteyen 6grenciler arasindan planl ders calisma konusunda tutarlilik saglayamadiklarma ve
diizenli calisamadiklarina inanan 7.sinif 14 (6K-8E) 6grenci belirleyip calisma siirecine dahil etmistir.

Siire¢ hakkinda 6nce 6grencilere duyurular yapilmis aile onaylar: alindiktan sonra ¢alismaya dahil
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edilmislerdir. Calismada amach orneklem yontemlerinden 6l¢iit 6rnekleme yontemi kullanilmistir.
Amacli 6rneklem c¢alisma grubuna dahil edilecek kisilerde belli kriterlerin aranmasini ifade
etmektedir (Biiyiikoztiirk, 2012). Olgiit olarak tutarli ve verimli ders calisamamak, herhangi bir
kogluk destegi almamak, online bir egitim takip sisteminde yer almamak, 7.sinifta egitim gormek, lise
giris sinavina hazirlanmak kriterleri belirlenmistir. Calisma grubuna ait Ozellikler Tablo 1’de

gosterilmistir.

Tablo 1. Calisma grubuna ait 6zellikler

Kategori Kiz Erkek
Cinsiyet 8 6
Sinif diizeyi 7 .smuf 7 .smuf

Tablo 1 incelendiginde calismaya katilan &grencilerin 6’smin erkek ve 8inin kiz oldugu ve

tamaminin 7. sinifta egitim gordiigii gozlemlenmektedir.
Veri Toplama Araglan

Aragtirma verileri toplanirken Aypay ve Altinsoy (2022) tarafindan gelistirilin Etkili Ders Calisma
Olgegi Kullanilmistir. Olcek 15 sorudan olusmaktadir. 4'1ii likert tipte hazirlanmis olup 6lgekte ters soru
maddesi yer almamaktadir. Olgegin iig alt boyutu vardir: 1-6grenmede deger ve inang, 2- 6grenmede
zamani planlama ve uygulama, 3- dgrenmede akis. Olgek maddeleri “tamamen katiliyorum”,
“katiliyorum”, “biraz katiliyorum” ve “hi¢ katilmiyorum” seklindedir. Olgekten toplam puan
alinmaktadir. Olgegin Cronbach alpha degeri (a=.86) olarak gdzlemlenmistir. Aypay ve Altinsoy (2022)
olgek icin gecerlik ve giivenirlik analizlerini yapmis ve 6lgegi gegerli ve giivenilir bir 6lgek olarak

degerlendirmislerdir.
Verilerin Toplanmasi ve Analizi

Aragtirmanin verilerini toplamak amaciyla bir form olusturulmustur. Formun ilk boliimiinde
aragtirmacilar tarafindan gelistirilen demografik bilgilere (cinsiyet, smf diizeyi ve dahil edilme
kriterlerine iliskin sorular) ikinci boliimiinde ise Olgek maddeleri yer almistir. Arastirmaya veri
toplamak amaciyla; 2023-2024 egitim 6gretim yilinda Ankara ili Pursaklar ilgesinde kamu ortaokulunda
dgrenim goren dgrenciler drnekleme kriterleri dogrultusunda belirlenmis ve Ankara ili Pursaklar flge
Milli Egitim Miidiirliigiinden aragtirma izni ¢ikarilmistir. Daha sonra ilgili 6lgegin kullanilmasi igin

aragtirmacilardan yazili izin alinmis ve ¢alisma grubunda yer alan 6grenciler 6n teste tabii tutulmustur.

Daha sonra sekiz oturumdan olusan bir eylem plami hazirlanmis ve eylem plam dogrultusunda
uygulamalar gerceklestirilmistir. Eylem plani Tablo 2’de sunulmustur. Uygulama siirecinde arastirmaci
tarafindan gozlemler yapilmis, goézlem siirecinde karsilasilan sorunlar (eylem planinin etkili olmayan
noktalarindaki diizeltmeler; 6rnegin calismada getirilen ¢6ziim Onerilerinden islevsiz olanlarin
diizenlenmesi vb) tekrar planlama ve eylem siireciyle desteklenerek uygulamalar siirdiiriilmiistiir.

Oturumlarin detayl igerigi Tablo 2’de yer almaktadir.

Tablo 2. Etkili ve verimli ders calisma uygulama eylem plani
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lyapilandirmak

Oturumlar IAmag Stireg
FTanisma etkinligi
1. Oturum Ogrencilere oturumlar hakkinda genel bilgi vermek -Siireci Yapilandirma
FOturum 6zeti
-Degerlendirme
LOnceki oturumun 6zeti
2. Oturum Ogrenci kisilik 6zelliklerinin ¢alisma tizerindeki etkisi Plan hazirlarken Ogrencinin kendisini
degerlendirme siirecinin islenmesi:

1. Kisilik yapisi(6grenci tipleri)

2. Calisma siiresinin ilk aylarda kisilige gore
diizenlenmesi

3. Calisma ortamindaki uyaricilarin etkisine
gore calisma ortamimnin degistirilmesi,

4. Bilgisayar ve akilli telefonun kullarum|
seklinin ve ders c¢alisma araliklarinda
kullanilma seklinin degerlendirilmesi

5. Calismada tutarlilig1 engelleyen faktdrlerin
degerlendirilmesi

6. Sevilen etkinliklerin ele alnmasi

LOzet
rDegerlendirme
LOnceki oturumun &zet
B. Oturum Ogrencilerin planlt ders calisma -Ogrencilerin planl calisma semalarini
semalarini gozlemlemek 0grencilere plan yaptirarak gozlemlemek
FOturum ozeti
rDegerlendirme
LOnceki oturumun Szeti
4. Oturum Planli ¢alisma semalarindaki kaliplar1  yeniden|Kolektif Bilingdisi  kavramiyla semalar|

lkonusunda farkindalik gelistirmek
-Semalar1 yeniden yapilandirmak igin uygulama
-Oturum Ozeti

rDegerlendirme
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FOnceki oturumun 6zeti

5. Oturum Ders ¢alisma siirecinde 6z disiplini engelleyen ertelemetQOz disiplin
b kavramlarin ele alinmasi . .
FSabir ve tutarhligin ele alnmasi (videolarla
IDegisimde sabir ve tutarlilik iligkisinin ele alinmasi (yenidesteklenerek)
davranig-sonme) L
-Calismay1 engelleyen faktorlerin ele alinmasi
Calismay1 engelleyen ve destekleyen faktorlerin analizi| . .
L I -Bir haftalik takip cizelgesi(¢alismay1 destekleyen
ve ¢ozUm stratejileri gelistirme e N . .
ive engelleyen yonlerin) 6devinin verilmesi
LOzet
-Degerlendirme
-Onceki oturumun dzeti
6. Oturum lAilenin stirecteki etkisinin fark ettirilmesi

[Dersin 6nemine goére derslere vakit ayirma siiresinin
farklilastigmnin fark ettirilmesi

Haftallk-aylik planlama siirecinin kahplagsmasmin|

siirecte ne gibi sorunlar doguracaginin aktarilmasi

Glinliik planlamalarla daha yakin hedeflerin ve kontrol

giicliniin 6grencide oldugunun hissettirilmesi

Calismay1 belli saatler igerisinde tutmanin saatlere
tamamen uyulma zorlugunu dogurmasmin fark]
lettirilmesi

Calisma saatleri yerine konu-odakl etiit ve soru- odakly
etiit isimlerinin yazilmas1 ve siirenin icerige gore
degisebileceginin fark ettirilmesi

Soru bankalarini ¢oziim sekli konusunda Ogrencileri
gelistirmek

FEtkili ve verimli calisma

- Dikey-Yatay Soru bankas1

FOturumun 6zeti

-Degerlendirme

FTakip cizelgesinin oturumda paylasilmasi
-Aileyi siirece dahil etme:

Aileyle 6grencinin aldig: kararlari

konugma
Aileden beklenen taleplerin iletilmesi

Ailenin taleplerinin degerlendirilmesi

Dersin zorluguna ve smav siirecindeki etkisine
gore calisma siirecinin 6rnek etkinlikler ve rol
oynama calismalariyla agiklanmasi: Matematik,
Tiirkge ve Fen ile Dikab, inkilap  ve

ingilizce 6zelinde bir plan gelistirilmesi

Giinliik planlamanin haftalik hedeflerle gore bir|

giin 6dnceden belirlenerek yazilmasi

Konu ve soru odakl planlama siirecinin

uygulamalarla gosterilmesi

Haftabk olusturulan bir sistemin giinliik|

planlamalarla takip edilmesi

Iyi ogrenilmis birkag konuyu dikey soru
bankasiyla; yeni 6grenilmis bir konuyu yatay

soru bankasiyla ¢6zme stratejisinin aktarilmasi
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-Onceki oturumun 6zeti

7. Oturum Oprencilerin  eylem plan1 kapsaminda bir planfEylem planinin 6grencilerce degerlendirilmesi
lyapmalarini gelistirmek . L
FOgrencilerin bir plan hazirlamas:

LOzet

-Degerlendirme

-Onceki oturumun 6zeti

8. Oturum Eylem planmin etkililigini 6grencilerin goziinden-Yapilan planlarin paylasimi ve degerlendirilmesi

degerlendirmek .
FOzet

-Genel degerlendirme ve sonlandirma

Tablo 2’de eylem plani kapsaminda 6grencilere uygulanan, etkili ve verimli ders calismaya Oneri
olarak sunulan ve 6grencilerin galisma becerilerini gelistirmek igin kisilik 6zellikleri, aile destegi, planl
calisma semalar1 ve egitim igeriginde Oneri olarak sunulan sistematik planlama igerikleri yer

almaktadir.

Eylem aragtirmasi modeliyle tasarlanan bu aragtirmada nicel 6lgiimler yapilmis olup veri analizinde
nicel veri analizleri kullanilmistir. Lise giris sinavina hazirlanan 6grencilerin etkili ve verimli ders
calisma becerilerini gelistirmek i¢in uygulanan eylem plammin etkili olup olmadigina bagiml
orneklemler t testi kullanilarak bakilmistir. Verilerin analizinde .05 anlamlilik diizeyi esas alinmistir.
Verilerin normal dagilim analizine Shapiro -Wilk testi ile bakilmistir. Ayrica verilerin basiklik ve
carpiklik (skewness ve kurtosis) degerlerinin normal dagilim araliginda olup olmadigimna bakilmigtir.
Istatistikler normal dagihim gosterdigi icin parametrik istatistik yontemleri kullamlmistir. Verilerin
normal dagilim gosterip gostermedigini kontrol etmek amaciyla yapilan Shapiro-Wilk normallik testi

sonuglar: tablo 3’te gosterilmektedir.

Tablo 3. Shapiro-Wilk normallik testi sonuglar:

Olgiim Shapiro-Wilk

Istatistik n P
On test ,915 14 .189
Son test ,917 14 .199
*p<.05

Tablo 3’te verilerin Shapiro-Wilk testi analiz sonuglari; 6n test i¢in p=.189 ve son test icin p=.199
seklindedir. On test ve son test sonuglarinda p>.05 oldugundan veriler normal dagilim gostermektedir.
Shopiro-Wilk testi sonuglarma gore p>05 sonucuna ulasilmasi normal dagilim oldugunu
gostermektedir (Field ve Hole, 2019).

Verilerin basiklik ve garpiklik (skewness ve kurtosis) degerleri Tablo 4'te sunulmustur.
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Tablo 4. Verilerin basiklik ve carpiklik degerleri

M. A. Demirelli

Etkili ders alisma 6lcegi Istatistik Ss
Ortalama 40,21 1,73

On test Carpiklik -,454 ,597
Basiklik -,694 1,154
Ortalama 54,35 1,01

Son test Carpiklik ,269 ,597
Basiklik -1,304 1,154

*p<.05

Tablo 4 incelendiginde 6n test ve son test verilerinin basiklik ve carpiklik degerlerinin -1,96 ile +1,96

arasinda oldugu goriilmektedir. Verilerin basiklik ile carpiklik degerlerinin -1,96 ile +1,96 araliginda

olmasi normal dagilim kriterlerinin saglandigini gostermektedir (Can, 2019; George ve Mallery, 2010).

Bulgular

Calismanin bu boliimiinde “Etkili Ders Calisma Olgegi” ile toplanan 6n test ve son test verilerinin

uygun istatistiksel yontemlerle ¢dziimlenmesi sonucu elde edilen bulgulara yer verilmistir.

Uygulanan Eylem Planinin Etkili Ders Calisma Uzerindeki Etkisinin Incelenmesi

Uygulanan eylem planinin etkili ders ¢alisma tizerindeki etkisine dair elde edilen bulgular Tablo 5'te

gosterilmistir

Tablo 5. Etkili ders calisma 6lgegi t testi sonucu

Etkili ders ¢alisma 6lcegi n X Ss Sd t P
On test 14 40,21 6,50 13 7,16 .000
Son test 14 54,35 3,79

*p<.05

Tablo 5 incelendiginde etkili ders ¢alisma 6lgegi On test ve son test puanlar: arasinda anlamli bir fark

oldugu sonucuna ulasilmistir (p<.05). Ogrencilerin etkili ders calisma Olgegi On test ve son test ve puan

ortalamalarina bakildiginda son test puan ortalamalarinin 6n test puan ortalamalarindan anlaml olarak

yliksek oldugu gozlemlenmektedir. Uygulanan etkili ve verimli ders ¢alisma eylem planinn lise giris

sinavina hazirlanan 6grencilerin etkili ders calisma diizeylerine olumlu etkisinin oldugu sonucuna

ulagilmistir.
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Uygulanan Eylem Planinin Ogrenmede Deger ve inan¢ Uzerindeki Etkisinin incelenmesi

Uygulanan eylem planinin 6grenmede deger ve inang {izerindeki etkisine dair elde edilen bulgular

Tablo 6’da gosterilmistir.

Tablo 6. Etkili ders calisma Olcegi 63renmede deger ve inang alt boyutu t testi sonucu

Oprenmede deger ve inang n < Ss sd t p
On test 14 23,21 4,24 13 -4,67 .000
Son test 14 29,28 1,28

*p<.05

Tablo 6 incelendiginde etkili ve verimli ders c¢alisma igin hazirlanan eylem planmin 6grencilerin
o0grenmede deger ve inang diizeyleri on test ve son test puanlari arasinda anlamh bir fark oldugu
sonucuna ulagilmigtir (p<.05). Ogrencilerin grenmede deger ve inang son test puan ortalamalar1 6n test
puan ortalamalarindan anlamh sekilde yiiksek ¢ikmistir. Uygulanan etkili ve verimli ders ¢alisma
eylem planinin 6grencilerin 6grenmede deger ve inang diizeylerine olumlu anlamda etkisinin oldugu

sonucuna ulagilmisgtir.

Uygulanan Eylem Planinin Ogrenmede Zamani Planlama ve Uygulama Uzerindeki Etkisinin

Incelenmesi

Uygulanan eylem planinin 6grenmede zamani planlama ve uygulama iizerindeki etkisine dair elde

edilen bulgular Tablo 7’de gosterilmistir.

Tablo 7. Etkili ders ¢alisma 6lgegi 6§renmede zamani planlama ve uygulama alt boyutu t testi sonucu

Zamam planlama ve uygulama n X Ss Sd t p
On test 14 10,42 2,13 13 -6,20 .000
Son test 14 14,71 1,32

*p<.05

Tablo 7 incelendiginde etkili ve verimli ders calisma icin hazirlanan eylem planmin 6grencilerin
O0grenmede zamani planlama ve uygulama diizeyleri on test ve son test puanlar1 arasinda anlaml bir
fark oldugu sonucuna ulagilmigtir (p<.05). Ogrencilerin zamani planlama ve uygulama son test puan
ortalamalar1 6n test puan ortalamalarina gore anlaml bir sekilde yiikselmistir. Uygulanan etkili ve
verimli ders ¢alisma eylem plani lise giris stnavina hazirlanan 6grencilerin 6grenmede zamarni planlama

ve uygulama diizeylerine olumlu bir sekilde etki etmistir.
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Uygulanan Eylem Planinin Ogrenmede Akis Uzerindeki Etkisinin Incelenmesi

Uygulanan eylem planinin 6grenmede akis tizerindeki etkisine dair elde edilen bulgular Tablo 8'de

gosterilmistir.

Tablo 8. Etkili ders calisma 6lgegi 6grenmede akis alt boyutu t testi sonucu

Ogrenmede akis n X Ss Sd t P
On test 14 6,57 1,08 13 -6,00 .000
Son test 14 10,35 1,82

*p<.05

Tablo 8 incelendiginde etkili ve verimli ders ¢alisma icin gelistirilen eylem planinin lise giris sinavina
hazirlanan 6grencilerin 6grenmede akis diizeyleri 6n test ve son test puanlar1 arasinda anlamh bir fark
(p<.05) oldugu sonucuna ulagilmistir. Ogrencilerin 6grenmede akis son test puan ortalamalar1 &n test
puan ortalamalarina gore anlamli diizeyde yiikselmistir. Uygulanan etkili ve verimli ders calisma eylem
plan1 lise giris sinavina hazirlanan &grencilerin 6grenmede akis diizeylerine olumlu anlamla etki

etmistir.

Tartisma, Sonug ve Oneriler

Bu arastirmada lise giris sinavina hazirlanan 6grencilerin etkili ve verimli ders ¢alisma becerilerini
gelistirmek igin bir eylem plani hazirlanmistir. Hazirlanan eylem plani sekiz oturum seklinde
uygulanmigtir. Ogrencilerle calismalar gergeklestirilmis uygulama &ncesi ve sonrasinda veriler

toplarularak analiz edilmistir. Calismanin sonuglar: asagidaki gibidir:

LGS’ye hazirlanan d3renciler igin gelistirilen etkili ve verimli ders calisma becerilerini gelistirme eylem
planimin etkili ders calisma diizeyine etkisi: Calisma grubunda yer alan 6grencilere uygulama éncesinde ve
sonrasinda etkili ders galisma &lgegi uygulanmistir. Ogrencilere on test uygulamasi yapildiktan sonra
sekiz haftalik etkili ve verimli ders calisma eylem plami dogrultusunda oturumlar/etkinlikler
gergeklestirilmistir. Eylem plani sonunda son test uygulamasi yapilmistir. Ogrencilerin etkili ders
calisma On test ve son test puanlar1 arasinda anlamli bir fark olup olmadigina bagimh 6rneklemler t
testi kullarularak bakilmistir. Cikan sonuca gore 6grencilerin 6n test ve son test puanlari arasinda
anlaml bir fark tespit edilmistir. Buna gore son test puanlariin 6n test puanlarina gore daha yiiksek
oldugu bulunmustur. Benzer bir ¢alismada Caglar vd. (2023) deneysel bir desenle ortaokul
Ogrencilerine uygulanan egitim programinin ogrencilerin akademik 6z denetim diizeylerine etkisini
aragtirmistir. Calisma sonuglaria gore uygulanan egitim sonrasinda deney grubundaki 6grencilerin
akademik 6z denetim diizeyleri kontrol grubundaki 6grencilere gore anlaml bir sekilde yiikselmistir.
Lan ve Li (2015) tarafindan Ogrencilerin calisirken kendilerini kontrol edebilme ve odaklarimu
arttirabilmeleri {izerine bir calisma yapilmistir. Yapilan ¢alisma sonrasinda 6grencilerin kontrol ve odak
becerilerinin arttig1 gozlemlenmistir. Yaptigimiz calismada da benzer sekilde 6grencilerin etkili ders

calisma becerilerinin arttig1 gozlemlenmistir.

Lise giris smavina hazirlanan o6grenciler icin gelistirilen etkili ve verimli ders calisma becerilerini gelistirme

eylem plammn 63rencilerin 6grenmede deger ve inang diizeyleri iizerindeki etkisi: Uygulanan etkili verimli ders
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calisma eylem planinin 6grenmede deger ve inang diizeyleri iizerinde olumlu anlamda etki ettigi
sonucuna ulagilmigtir. Calisma siirecinde Ogrencilere uygulanan 6n test ve son testler bagimh
orneklemler t testi ile analiz edilmistir. Buna gore 6grencilerin 6grenmede deger ve inang son test puan
ortalamalar1 6n test puan ortalamalarina gore anlamli diizeyde yiikselmigtir. Uygulanan etkili ve
verimli ders calisma eylem plani 6grencilerin 6grenmede deger ve inang diizeylerinin yiikselmesinde
etkili olmustur. Ogrencilerin grenmeye inang durumlarim engelleyen durumlardan birisi telefon ve
oyun bagimlilik diizeylerinin ytiiksek olmasidir. Mogosoglu ve Yorulmaz (2023) 4.sinifta egitim goren
ogrencilerin dijital oyun bagimlilig: ile ders ¢alisma diizeyleri arasinda negatif yonde bir iliski tespit
etmistir. Yapilan bu calismada akilli telefon ve oyun kullanma siireglerine dair igerik uygulamalar:
Ogrencilerin 6grenmeye verdikleri deger ve inang diizeylerini yiikseltmistir. Bu anlamda oyun ve akill
telefon kullaniminin kontroliiniin ders calisma becerilerini arttirabilecegi sOylenebilir. Smava
hazirlanan 6grencilerin 6grenmede deger ve inang gelistirmelerinde kayg: diizeylerinin yiiksek olmasi
bilinen bir durumdur. Demirci ve Erden (2016) deneysel desenle yapmis olduklar ¢alismalarinda bir
psiko-egitim programimin 8.smifa devam eden Ogrencilerin smav kaygisi diizeylerine etkisini
aragtirmigtir. Arastirma sonucuna gore uygulanan egitim programi 6grencilerin kayg: diizeylerin
azalmasinda olumlu bir sekilde etki etmistir. Bu calismada da benzer bulgular elde edilmistir. Eylem
plani uygulama siireci sonucunda 6grenmede deger ve inang diizeyleri yiikselmistir. Bagka bir ifadeyle

ogrencilerin kaygi diizeylerinde azalmalar olmustur denilebilir.

Lise giris sinavina hazirlanan 6grenciler icin gelistirilen etkili ve verimli ders ¢calisma becerilerini gelistirme
eylem planmmn 6grencilerin 6grenmede zamani planlama ve uygulama diizeyleri iizerindeki etkisi: Uygulanan
etkili verimli ders calisma eylem plani ¢calismaya dahil edilen 6grencilerin 6grenmede zamani planlama
diizeyleri iizerinde olumlu anlamda etkili olmustur. Calisma siirecinde dgrencilere uygulanan on test
ve son testler bagimli 6rneklemler t testi ile analiz edilmistir. Buna gore 6grencilerin 6grenmede zamarn
planlama ve uygulama son test puan ortalamalar1 6n test puan ortalamalarina goére anlaml diizeyde
ylikselmistir. Uygulanan etkili ve verimli ders ¢alisma eylem plani 6grencilerin zamarnu planlayabilme
becerilerine olumlu anlamda etki etmistir. Benzer bir ¢alismada Kaya ve Odaci (2019) tiniversite
Ogrencilerinin akademik erteleme durumlarini birey merkezli bir egitim ¢alismasiyla ele almislardir.
Deneysel desenle yapmis olduklar1 ¢alismalarinda uygulanan birey merkezli egitimin 6grencilerin
akademik erteleme durumlarmi kontrol grubuna gore olumlu ve anlamli bir sekilde etkiledikleri
sonucuna varmuslardir. Aym sekilde Diismez (2013) 6grencilerin zaman y6netimi konusunda planlama
yapabilmelerine dair etkinlikler yoluyla ogrencilerle calismalar gergeklestirmistir. Gergeklestirilen
¢alisma sonucunda dgrencilerin akademik erteleme problemlerine dair bas etme becerilerinin arttig:

sonucuna ulagmistir.

Lise giris sinavina hazirlanan o6grenciler icin gelistirilen etkili ve verimli ders ¢calisma becerilerini gelistirme
eylem planmin 63rencilerin 6grenmede akis diizeyleri iizerindeki etkisi: Uygulanan etkili verimli ders calisma
eylem plani ¢alismaya dahil edilen &grencilerin 6grenmede akis diizeyleri {izerinde olumlu anlamda
etkili olmustur. Caligma siirecinde 6grencilere uygulanan 6n test ve son testler bagiml 6rneklemler t
testi ile analiz edilmistir. Buna goére 6grencilerin 6grenmede akis son test puan ortalamalar: 6n test puan
ortalamalarina gore anlaml diizeyde yiikselmistir. Uygulanan etkili ve verimli ders calisma eylem plan
Ogrencilerin 6grenmede akisi saglayabilme becerilerine olumlu anlamda etki etmistir. Gogiis ve Yetke
(2014) eylem aragtirmasi yontemiyle yapmis olduklar1 ¢alismalarinda; 6gretmen liderligiyle uygulanan
etkinliklerin 4.smif &grencilerinin igsel motivasyonlari, ¢alismada sorumluluk alma ve siirdiirme

becerilerinde etkili oldugu sonucuna ulasmislardir. Uygulanan etkili ve verimli ders ¢alisma eylem
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plani da yukarida agiklanan arastirmaya benzer sekilde 6grencilerin sorumluluk alabilme, zamani

planlayabilme, 6grenmede inang ve deger gelistirme durumlarina olumlu anlamda etki etmistir.

Sonug olarak bu arastirmada LGS’ye hazirlanan 6grencilerin etkili ve verimli ders ¢alisabilmelerine
bir ¢oziim getirmek amaglanmistir. Uygulanan etkili ve verimli ders ¢alisma eylem plan: lise giris
siavina hazirlanan 6grencilerin etkili ders calisma, 6grenmede deger ve inang, 6grenmede zamani

planlama ve uygulama ile 6grenmede akis diizeylerini olumlu ve anlaml bir sekilde etkilemistir.
Calismada elde edilen bulgular dogrultusunda asagidaki oneriler gelistirilmistir:

Ogrencilerin planli ders caligmaya dair algilarinin betimsel analizlerle somutlagtiriimasma dair
calismalar planlanabilir. Planh ve etkili ders ¢alisma siireglerinin gerek 6grenci gerekse de uzmanlarca
zaman zaman degerlendirmesi okul kurullarinda ele alinabilir. Ogrencilere ders galisma ve planlama
algilarmin kisisel dzelliklerinden dolay: farklilagabilecegi okul rehber 6gretmenleri, stnif 6gretmenleri
veya smif rehber dgretmenleri tarafindan aktarilabilir. Ogrencilerin ve ailelerinin planl ders ¢alisma
siirecinde birbirilerinden etkilenebilecekleri konusunda seminerler yapilmalidir. Ogrenci ve aile
seminerleri role oynama teknikleriyle somutlastirilabilir. Ogrenci velilerinin basariya giden yolda
Ogrencileri nasil etkilediklerine dair birincil ve ikincil miidahale ¢alismalar1 diizenlenebilir. Tkincil
miidahale calismalaria 6grencileri bu anlamda baskilayan veya ihmal eden veliler dahil edilebilir.
Planli ders ¢alisma siireclerinin sadece ortaokul ve lise son sinuflarinda giindeme alinmamas: gerekliligi
okul idarelerince hedeflenebilir. Her smuf kademesinin kendisinden beklenen calisma diizeyi

konusunda farkindalik gelistirmeleri okullar tarafindan planlanabilir.

Okul idarecileri okullarda akademik basariy1 destekleme kurullar: kurarak &grencilerin bireysel
anlamda analizlerinin yapilmasi destekleyebilirler. Ogrencilerin konu calisma, soru bankalarim
¢6zme durumlari, brans denemeleri ve genel deneme simavlarini ne sekilde ve ne zaman ¢ozmeleri
hususunda desteklenmeleri konusunda Ogretmen ve yoneticilerce bilgilendirilmeleri Onerilebilir.
Genellikle ilkokulun sonlar1 ve ortaokul yillarinda &grencilere sunulan kaliplasmis ¢alisma sistemleri
(saat bazli ¢alisma, aylik planlamalarin yapilmasi, ailenin siirece dahil edilmemesi vb) hususunda
yenilik¢i adimlar atilmasi, yonetici ve 6gretmenlerin bu kalip sistemlere 6grencileri maruz birakmamas:
Onerilebilir. Kagit {izerinde yazili plan ve programlar gelistirmek kadar, bireysel farkliliklarin da go6z
oniinde bulunduruldugu etkili ders calisma programlarmin hazirlanarak 6grencilerin desteklenmesi
onemli bir husustur. Planli ders c¢alisma siiregleri; sanat, spor vb. alanlardaki calismalarla da

desteklendiginde nasil bir etki olustugunun incelendigi aragtirmalar gerceklestirilebilir.

Catisma Beyani ve Etik Bildirim

Aragtirma ile ilgili diger kisi ve kurumlarla yasanabilecek herhangi bir ¢kar catismasi
bulunmamaktadir. Bu ¢calisma igin Ankara Pursaklar Kaymakamligindan E-57500368-44-93438490 say1l1

arastirma izin belgesi alinmistir.
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Introduction

The High School Entrance Examination (HSE), which commenced implementation during the 2017-
2018 academic year, is a type of examination devised by academics and education experts. It is intended
for students who have completed the eighth grade and wish to Students who wish to continue their
high school education and participate in the examination are not obliged to do so. A randomly selected
10% of students are placed in schools according to their points, while students who cannot be placed in
this way are placed in the school closest to their address (Ministry of National Education, 2018). Students
may encounter a range of challenges when preparing for the HSE. These include difficulties in
developing effective and efficient study processes, time management, and structured studying (Cini,
2020). Students may derive benefit from a variety of educational resources, including school courses,
private lessons, and course centers, as they prepare for the High School Entrance Examination. A review
of the literature reveals that students exhibit deficiencies in planned studying and time management,
underscoring the need for them to develop skills in planned, efficient, and effective studying (Ayik &
Sayir, 2014; Cini, 2020; Ekenel, 2015; Gettinger & Seibert, 2002; Oltulu, 2019).

Planning is the process of organizing the subjects to be studied in a systematic manner, establishing
the direction and timing of the study, and defining the tasks to be performed by the students (Ulug,
2012). Upon examination of the principles and objectives of the Ministry of National Education, it
becomes evident that the objective is to cultivate individuals who are creative and possess well-
developed study skills (Tasdemir, 2012). When students undertake their studies with a sense of
responsibility, they can be planned and organized in their future work environments (Ayik & Sayir,
2014). Yesilyaprak (2000) posits that the primary reason for students' failure at school is the lack of
efficient and effective study skills. Therefore, it is crucial for students to develop effective and efficient

study skills in order to achieve academic success.

The capacity to study effectively and efficiently is a skill that is developed and sustained during the
primary school years. It has been demonstrated to influence academic development and enable students
to adapt to school environments (Yesilyaprak, 2003). The definitions of study skills encompass the
efficient utilization of specific methodologies for learning, as well as the capacity to work in a systematic
manner, to organize the study environment effectively, to employ efficacious reading techniques, to
attentively listen to the lesson, to take comprehensive notes, and to actively participate in the learning
process. Furthermore, effective study skills enable students to participate actively in lessons, complete
assignments on time and to a high standard, and prepare adequately for examinations (Smith, 2000;
Ulug, 2000; Yesilyaprak, 2003). Furthermore, for students to study effectively and efficiently, it is
essential that they take actions in accordance with the aforementioned definitions and that these actions
are aligned with one another (Gettinger & Seibert, 2002; Yildirim et al., 2000).

The motivation to study effectively and efficiently is defined as the capacity that enables students to
take action and achieve success in their educational lives (Kalkan et al., 2020). Students with low levels
of ability to study effectively and efficiently are likely to experience difficulties in achieving successful
career development, school success, and positive self-esteem. (Teker, 2002; Yilmaz, 1987). Nevertheless,
students are more likely to achieve success when they are able to work in an environment that aligns
with their study styles (Oztﬁrk, 2019). For effective learning to occur, it is essential that teachers, families,
and administrators collaborate to create an environment that encourages students to work patiently and
consistently (Akgay et al., 2008). Enhancing students' study skills enables them to derive greater
efficiency from their academic pursuits while simultaneously enhancing their self-esteem and respect
levels. A student who has acquired the capacity to study effectively and sustain their study skills can

manage the study process in an efficient manner, assume responsibility for any shortcomings in their
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plan of action, and persevere in a patient and consistent manner (Tiirkoglu et al., 2006).

It is crucial for students to possess the capacity to instigate their own motivation, to delineate their
intended course of study, and to discern the circumstances that impede their academic pursuits. It is
recommended that students develop the ability to plan their studies, cultivate an internal locus of
control, maintain motivation, and sustain their academic pursuits (Garcia, 2006). When students are able
to demonstrate effective and efficient study systems, their self-esteem levels tend to increase (Giizeller
et al., 2016). An increase in self-esteem has been linked to a reduction in test anxiety and an enhanced
ability to continue studies effectively (Lawal et al., 2017). In order for students to gain effective and
efficient study skills, it is essential that they create their own study methods through experimentation
(Ercan et al., 2020). For students, the ability to organize their study environment is crucial for efficient
study. The organization and content of the environment can significantly impact students' ability to
study (Baltas, 2016).

The attitudes exhibited by families in relation to students' ability to study effectively and efficiently
are also significant for students in terms of managing a successful plan and program. Families who are
oppressive, inconsistent, or negligent can have a detrimental impact on students' capacity to work in a
planned manner (Kiigiikahmet, 2017). Involving students in the decision-making process surrounding
the implementation of a structured and systematic approach to their studies not only fosters their sense
of responsibility for maintaining a consistent work ethic but also enhances their self-esteem and intrinsic

motivation.

In his study, Cift¢i (2006) found that students began studying when there was minimal time
remaining before examinations, did not adhere to a consistent and systematic approach to studying, and
repeated lessons in which they had previously failed in order to pass the course. Yigit and Kagire (2015)
observed in their study that middle school students who received tutoring and study-course support
exhibited greater motivation to study than students who did not. Oltulu (2019) conducted interviews
with teachers, students, and parents on the subject of study habits. The results of this study indicated
that students encounter difficulties with planned studying due to the use of technology, family and
teacher attitudes, and an inability to utilize time effectively.

A review of the literature reveals a paucity of studies conducted in Turkey that aim to design a model
for effective and efficient studying or to propose a solution for effective and efficient studying. Instead,
the literature comprises a greater number of descriptive studies that include scale development and
teacher and student opinions (Atasoy, 2018; Bul The studies conducted by Ut & Alphan (2021), Ergin
(2017), Olpak & Korucu (2014), Oltulu (2019), Temelli & Kurt (2010), and Yigit & Kagire (2015) represent
a significant body of research in this field. This research aims to provide a systematic solution to effective
and efficient studying for students, teachers, and researchers.

In conclusion, it is estimated that millions of students in Turkey take high school and university
entrance examinations on an annual basis. While preparing for examinations, students may encounter
arange of individual and social challenges. Technological advancements can also influence the learning
process, with outcomes that may be beneficial or detrimental. In particular, it can be stated that a
significant proportion of students are unable to progress beyond the conventional plan and program
systems, repeating the same systems in a cyclical manner without achieving the desired results. The
influence of family, friends, and teachers on students' study skills is multifaceted, extending to both
psychological and academic realms. It can be argued that students who lack self-discipline face
challenges in maintaining consistent and patient study habits. One of the primary obstacles to self-
discipline is the perception of effective and efficient study patterns among students. A review of the
literature revealed that descriptive studies and scale development studies have been conducted, rather

than programs, models, or solutions for students, teachers, and researchers on effective and efficient
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studying. In this context, the objective of this study is to provide a solution for students preparing for
the high school entrance exam to improve their ability to study effectively and efficiently. In order to
achieve this main objective, the following sub-objectives were sought: 1. What is the effect of the action
plan for developing effective and efficient study skills for students preparing for the high school
entrance exam on the level of effective studying?
1. This study aims to investigate the impact of an action plan designed to enhance effective and
efficient study skills among students preparing for the high school entrance examination on their
values and beliefs about learning.
2. What is the impact of the action plan for developing effective and efficient study skills for
students preparing for the high school entrance exam on the level of planning and time
management in learning?
3. How does the action plan for developing effective and efficient study skills for students
preparing for the high school entrance exam affect the level of engagement in learning?

Method
Research Model

This study employs an action research design to examine the impact of an effective and efficient course
study action plan developed by the researcher for students preparing for the high school entrance exam.
Action research is a methodology for optimizing the efficacy and efficiency of educational and
pedagogical practices within the school or classroom setting. It entails a cyclical process comprising
planning, action, observation, and reflection (Johnson, 2015). Yildirim and $imsek (2018) define action
research as a type of research conducted using quantitative and qualitative data analysis to identify or
address an existing problem in which the researchers are personally involved. In accordance with the
principles of action research, a solution for effective and efficient lesson study was developed by the
researchers and implemented in the classroom environment. Quantitative data tools were employed to
assess the impact of the implementation.

Working Group

Students preparing for the HSE typically commence their studies at the conclusion of the seventh grade
and continue until they take the examination in the eighth grade. While some students commence their
studies at the beginning of the 8th grade, others adopt an intermittent approach to their studies, which
ultimately hinders their ability to demonstrate consistent progress. Given that students preparing for
the HSE in secondary school typically adhere to structured study routines, including specific time slots
for studying, last-minute cramming, rigid weekly schedules, and so forth, and perceive these routines
as indispensable, they may become disillusioned when they are unable to maintain these routines and
perceive themselves as ineffective and inefficient. In light of this rationale, the researcher devised an
action plan to be implemented in the school and among the students who expressed interest in
participating in the study. Fourteen seventh-grade students (6M-8G) who perceived challenges in
maintaining consistency in their planned study routines and struggled with regular study habits were
identified and included in the study process. The students were initially apprised of the procedure, and
their participation in the study was contingent upon the granting of parental consent. In this study, the
criterion sampling method, one of the purposeful sampling methods, was employed. Purposive
sampling refers to the process of identifying individuals who meet specific criteria and who are
therefore included in the study group (Biiyiikoztiirk, 2012). The criteria for inclusion in the study were
determined to be: inability to study consistently and efficiently, lack of coaching support, absence from
an online education tracking system, enrollment in the 7th grade, and preparation for the high school

entrance examination. The characteristics of the study group are presented in Table 1.
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Table 1. Characteristics of the study group

Category. Girl Male
Gender 8 6
Class level 7th grade 7th grade

When Table 1 is examined, it is observed that 6 of the students participating in the study were male

and 8 were female, and all of them were in the 7th grade.

Data Collection Tools

In the process of gathering the data for this study, the Effective Study Scale, as developed by Aypay and
Altmsoy (2022), was utilized. The scale comprises 15 items. The scale is presented in a 4-point Likert
format, and no reverse-coded items are included. The scale is comprised of three sub-dimensions: The
scale comprises three sub-dimensions:

1-values and beliefs in learning, 2-time planning and implementation in learning, 3-flow in learning.
The scale items are "completely agree,"” "agree,” "somewhat agree," and "strongly disagree." A total score
is obtained from the scale. The Cronbach alpha value of the scale was observed as (a=.86). Aypay and
Altisoy (2022) conducted validity and reliability analyses for the scale and evaluated the scale as a
valid and reliable instrument.

Data Collection and Analysis

A data collection instrument was developed for the purpose of gathering the requisite data for the study.
The initial section of the form encompassed demographic data, as devised by the research team, including
inquiries pertaining to gender, grade level, and inclusion criteria. The subsequent section comprised scale
items. To obtain data for the study, students enrolled in public secondary schools in the Pursaklar district
of Ankara province during the 2023-2024 academic year were selected in accordance with the established
sampling criteria. The Pursaklar District Directorate of National Education in Ankara province granted
approval for the research. Subsequently, written permission was obtained from the researchers to utilise
the pertinent scale, and the students in the study group were subjected to a pre-test.

Subsequently, an action plan comprising eight sessions was devised and implemented in accordance with
the aforementioned plan. The action plan is presented in Table 2. During the implementation process, the
researcher made observations and identified issues that required correction. These included reorganizing
ineffective points in the action plan and integrating them with the solution suggestions from the study.
The planning and action process then addressed these issues, and the implementations continued. The
detailed content of the sessions is given in Table 2.

Table 2. Effective and efficient course study implementation action plan

Sessions Objective Process

-Meeting event

Session 1 To give general information about the -Configuring the Process

sessions to thestudents
-Session summary

-Evaluation
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Session 2

The impact of student personality traits on
the study

-Summary of the previous session

Processing the student's self-evaluation

processwhile preparing the plan:

1. Personality structure (student types)

2. Personalization of working time in|

the first months

3. Changing the working environment
according to the effect of stimuli in|

the working environment,

4. Evaluation of the way computers
and smartphones are used and the
way they are

used during study intervals

5. Evaluation of the factors preventing
consistencyin the study

6. Covering favorite activities

-Summary

~Evaluation

Session 3

Observing students' planned lesson
studyschemes

-Summary of the previous session

-Observing students' planned work

schemes by having students make plans

-Session summary

-Evaluation

Session 4

Reconfiguring patterns in planned work
schemes

-Summary of the previous session

-Developing awareness about schemas
with theconcept of Collective

'Unconscious

-Application to reconstruct schemas
-Session Summary

-Evaluation
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-Summary of the previous session
Session 5 Addressing the concepts of procrastination |-Self-discipline
etc. thatprevent self-discipline in the
process of studying -Addressing patience and consistency
(supported by videos)
Addressing the relationship between
patience and consistency in change (new  [Addressing factors that hinder work
behavior-extinction)
IAssignment of a weekly follow-up
Analyzing the factors that hinder and chart (of whatsupports and hinders the
support work anddeveloping solution work)
strategies
-Summary
~Evaluation
-Summary of the previous session
Session 6 Recognizing the influence of the family in  |Sharing the tracking chart in the

the process

Making them realize that the time allocated
for lessonsdiffers according to the

importance of the lesson

Transferring what problems the
stereotyping of theweekly-monthly

planning process will cause in the process

Making students feel that they have the
power of controland closer goals through

daily planning

Making them realize that keeping the work
within certainhours makes it difficult to

fully comply with the hours

session
-Involving the family:

-Talking with the
thestudent's

family about

decisions

~-Communicating the demands expected

from thefamily

-Assessment of the family's demands

-Effective and efficient work

Explanation of the study process
according to the difficulty of the course
and its effect on the exam process with|
sample activities and role plays:
Developing a plan specific to Math,
Turkish,

Science,  Turkish Revolution
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Writing the names of subject-oriented study
and question- oriented study instead of
working hours and making them realize that
the duration may vary according to the

content

Developing students on how to solve
question banks

- Vertical-Horizontal Question bank

-Session summary

-Evaluation

and English

Writing the daily planning one day in
advance according to the weekly|

targets

Demonstration of the subject and
question-oriented planning procesg
with applications

Following a system created weekly
with daily planning

Transferring the strategy of solving al
few well-learned topics with a vertical
question bank and a newly learned

topic with a horizontal question bank

-Summary of the previous session

Session 7 Developing students to make a plan within | Evaluation of the action plan by
the scope of theaction plan students
-Students prepare a plan
-Summary
-Evaluation
-Summary of the previous session
Session 8 Evaluating the effectiveness of the action

plan from thestudents' perspective

-Sharing and evaluating the plans made
-Summary

-General evaluation and termination

Table 2 shows the contents of personality traits, family support, planned study schemes, and

systematic planning in the educational content, which were applied to students within the scope of the

action plan and presented as suggestions for effective and efficient studying, in order to improve

students' study skills.

In this study designed with the action research model, quantitative measurements were made and

quantitative data analysis was used in data analysis. The dependent samples t-test was used to

determine whether the action plan implemented to improve the effective and efficient study skills of

students preparing for the high school entrance exam was effective. The .05 level of significance was

taken as a basis in the analysis of the data. The normal distribution of the data was analyzed by Shapiro-

Wilk test. In addition, it was checked whether the skewness and kurtosis values of the data were within
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the normal distribution range. Since the statistics showed normal distribution, parametric statistical
methods were used. The results of the Shapiro-Wilk normality test to check whether the data are

normally distributed are shown in Table 3.

Table 3. Shapiro-Wilk normality test results

Measurement Shapiro-
Wilk
Statistics n p
Pre-test ,915 14 .189
Final test ,917 14 .199
*p<.05

The results of the Shapiro-Wilk test analysis of the data in Table 3 are p=.189 for the pre-test and
p=199 for the post-test. Since p>.05 in the pre-test and post-test results, the data show normal
distribution. According to the Shopiro-Wilk test results, the result of p>.05 shows that there is a normal
distribution (Field & Hole, 2019).

The kurtosis and skewness values of the data are presented in Table 4.

Table 4. Kurtosis and skewness values of the data

Effective study scale Statistics Ss
Average 40,21 1,73
Pre-test Skewness -,454 ,597
kurtosis -,694 1,154
Average 54,35 1,01
Final test Skewness ,269 ,b97
kurtosis -1,304 1,154
*p<.05

When Table 4 is examined, it is seen that the kurtosis and skewness values of the pre-test and post-
test data are between -1.96 and +1.96. The fact that the kurtosis and skewness values of the data are

between -
1.96 and +1.96 indicates that the normal distribution criteria are met (Can, 2019; George & Mallery, 2010).

Findings

In this part of the study, the findings obtained by analyzing the pre-test and post-test data collected
with the "Effective Study Scale" with appropriate statistical methods are presented.

Examining the Effect of the Implemented Action Plan on Effective Study

The findings on the effect of the implemented action plan on effective studying are shown in Table 5.
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Table 5. t-test results for the effective study scale

Effective study scale n X Ss Sd t p

Pre-test 14 40,21 6,5 13 -7,16 .000
0

Final test 14 54,35 3,79

*p<.05

When Table 5 is examined, it is concluded that there is a significant difference between the pre-test
and post-test scores of the effective course study scale (p<.05). When the pre-test and post-test mean
scores of the effective course study scale of the students are analyzed, it is observed that the post-test
mean scores are significantly higher than the pre-test mean scores. It was concluded that the

implemented effective and efficient course study action plan had a positive effect on the effective course

study levels of students preparing for the high school entrance exam.

Examining the Effect of the Implemented Action Plan on Values and Beliefs in Learning

The findings on the effect of the implemented action plan on values and beliefs in learning are

shown inTable 6.

Table 6. t-test results of the effective study scale sub-dimension of values and beliefs in learning

Values and beliefs in learning n X Ss sSd t p
Pre-test 14 23,21 4,24 13 -4,67 .000
Final test 14 29,28 1,28

*p<.05

When Table 6 was examined, it was concluded that there was a significant difference between the
pre- test and post-test scores of the students' values and beliefs in learning levels of the action plan
prepared for effective and efficient studying (p<.05). The post-test mean scores of students' values and
beliefs in learning were significantly higher than the pre-test mean scores. It was concluded that the

implemented effective and efficient course study action plan had a positive effect on students' value and

belief levels in learning.

Examining the Effect of the Implemented Action Plan on Time Planning and Implementation in

Learning

The findings on the effect of the implemented action plan on time planning and implementation in

learningare shown in Table 7.
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Table 7. t-test results of the sub-dimension of planning and implementing time in learning in the effective

studyscale

Planning and implementing time T X Ss Sd t p
Pre-test 14 10,42 2,13 13 -6,20 .000
Final test 14 14,71 1,32

*p<.05

When Table 7 was examined, it was concluded that there was a significant difference between the pre-
test and post-test scores of the action plan prepared for effective and efficient studying and students'
levels of planning and applying time in learning (p<.05). Students' post-test mean scores of planning
and applyingtime increased significantly compared to their pre-test mean scores. The implemented
effective and efficient course study action plan had a positive effect on the time planning and

implementation levels of students preparing for the high school entrance exam.
Examining the Effect of the Implemented Action Plan on the Flow of Learning

The findings on the effect of the implemented action plan on learning flow are shown in Table 8.

Table 8. t-test results of the effective study scale flow in learning sub-dimension

Flow in learning n X Ss S t p
d
Pre-test 14 6,57 1,0 13 -6,00 .000
8
Final test 14 10,35 1,8
2
*p<.05

When Table 8 was examined, it was concluded that there was a significant difference (p<.05) between
the pre-test and post-test scores of the students who prepared for the high school entrance exam with
the action plan developed for effective and efficient studying. The post-test mean scores of the students'
flow in learning increased significantly compared to the pre-test mean scores. The implemented
effective and efficient course study action plan had a positive effect on the flow of learning levels of
students preparing for the high school entrance exam.

Discussion, Conclusion and Recommendations

The objective of this study was to develop an action plan to enhance the effective and efficient study
skills of students preparing for the high school entrance examination. The action plan was implemented
in eight sessions. A study was conducted with the students, and data were collected and analyzed before

and after the implementation of the action plan. The findings of the study are presented below:
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This study examined the impact of an action plan designed to enhance the effective and efficient
study skills of students preparing for the HSE on their level of effective studying. The students in the
study group were administered the Effective Study Scale at the outset of the study and at its conclusion.
Following the administration of the pre-test to the students, the eight-week effective and efficient course
study action plan was implemented, comprising a series of sessions and activities. Subsequently, a post-
test was administered at the conclusion of the action plan. A dependent samples t-test was employed to
ascertain whether a notable discrepancy existed between the students' effective studying pre-test and
post-test scores. The results indicated a statistically significant difference between the pre-test and post-
test scores of the students. It was thus determined that the post-test scores were higher than the pre-test
scores. In a parallel study, Caglar et al. (2023) examined the impact of an experimental training program
on the academic self-control levels of secondary school students. The results of the study indicated that,
following the implementation of the training program, the academic self-control levels of the students
in the experimental group exhibited a notable increase in comparison to the students in the control
group. In a study conducted by Lan and Li (2015), the ability of students to regulate their behavior and
enhance their focus while studying was investigated. Subsequent to the study, it was observed that
students exhibited enhanced control and focus skills. Similarly, our study revealed an enhancement in

students' effective study skills.

The effect of the action plan for developing effective and efficient study skills developed for students preparing
for the high school entrance exam on students’ values and beliefs in learning: The results demonstrated that
the implemented effective and efficient course study action plan had a positive effect on the levels of
values and beliefs in learning. The pre-test and post-tests administered to the students throughout the
study period were subjected to a dependent samples t-test for analysis. Accordingly, the post-test mean
scores for students' values and beliefs in learning exhibited a notable increase compared to the pre-test
mean scores. The implementation of an effective and efficient course study action plan proved effective
in increasing the students' levels of value and belief in learning. One of the factors that impedes students'
belief in the value of learning is the prevalence of excessive phone and gaming addiction. Mogosoglu
and Yorulmaz (2023) discovered a negative correlation between digital game addiction and academic
performance among fourth-grade students. The present study demonstrated that content applications
related to the processes of using smartphones and games were effective in increasing the value and
belief levels of students in learning. In light of the aforementioned evidence, it can be posited that
regulating the use of games and smartphones may enhance academic abilities. It is well documented
that students preparing for examinations experience elevated levels of anxiety, which can impede the
development of positive values and beliefs regarding learning. In their study, Demirci and Erden (2016)
investigated the effect of a psycho-educational program on the test anxiety levels of 8th grade students
using an experimental design. The results of the study indicated that the educational program had a
positive effect on the reduction of students' anxiety levels. Similar findings were obtained in this study.
As a result of the action plan implementation process, there was an increase in the levels of value and
belief in learning. Therefore, it can be stated that there was a decrease in students' anxiety levels.

The effect of the action plan for developing effective and efficient study skills developed for students preparing
for the high school entrance exam on students’ time planning and application levels in learning: The
implemented course study action plan, which was both effective and efficient, had a positive effect on
the time management levels of the students included in the study. The pre-test and post-tests
administered to the students during the study period were subjected to a dependent samples t-test for
analysis. Accordingly, the post-test mean scores for the students' time management and implementation
of learning strategies demonstrated a notable increase compared to the pre-test mean scores. The
implementation of an effective and efficient study action plan had a positive impact on students' time

management skills. In a related study, Kaya and Odact (2019) addressed the issue of academic
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procrastination among university students through a person-centered education study. The results
demonstrated that the individual-centered education approach, with its experimental design, had a

positive and significant impact on reducing academic procrastination compared to the control group.
Similarly, Diismez (2013) conducted studies with students through activities designed to enhance their
time management skills. The findings indicated that students' coping abilities for academic

procrastination issues improved.

The effect of the action plan for developing effective and efficient study skills developed for students preparing
for the high school entrance exam on students’ learning flow levels: The implemented course study
action plan, which was both effective and efficient, had a positive effect on the learning flow levels
of the students included in the study.The pre-test and post-tests administered to the students
throughout the study period were subjected to a dependent samples t-test for analysis. Accordingly,
the mean scores on the post-test for students' flow in learning were found to be significantly higher
than those on the pre-test. The implemented effective and efficient course study action plan had a
positive effect on students' capacity to experience flow in learning. Gogtis and Yetke (2014) reached the
conclusion in their study, conducted using the action research method, that teacher-led activities
were effective in motivating fourth-grade students, encouraging them to take responsibility for their
own learning and to develop skills in maintaining their studies. The results of this study are similar to
those of the research described above, which demonstrated that an effective and efficient study action
plan had a positive effect on students' ability to take responsibility, plan time, and develop beliefs and

values in learning.

As a result, this study aimed to provide a solution for students preparing for HSE to study effectively
and efficiently. The implemented effective and efficient study action plan positively and
significantly
affected the effective studying, values and beliefs in learning, time planning and application in

learning, and learning flow levels of students preparing for the high school entrance exam.

In line with the findings of the study, the following recommendations were developed:

A descriptive analysis may be employed to facilitate the concretization of students' perceptions of
planned studying. The evaluation of planned and effective study processes by both students and experts
on a periodic basis can be discussed in school boards. It can be conveyed to students by school
counselors, classroom teachers, or class counselors that their perceptions of studying and planning may
diverge due to the influence of their personal characteristics. It would be beneficial to hold seminars on
the influence of students and their families on each other in the context of planned studying. Student
and family seminars can be made concrete with the use of role-playing techniques. Primary and
secondary intervention studies can be conducted to examine how parents affect students on the path to
success. Secondary intervention studies can include parents who suppress or neglect students in this
regard. School administrations can aim to ensure that planned study processes are not only on the
agenda in middle and senior high school. Schools can plan for each grade level to develop awareness of
the level of study expected of them.

School administrators may facilitate the individualized assessment of students by establishing academic

achievement support committees within the educational institution. It may be proposed that educators
should be made aware of the optimal methods and timing for providing students with assistance in the
areas of subject study, question bank completion, branch trial and general trial examination preparation.
It may be proposed that novel approaches be adopted with regard to the conventional study systems
(hour-based studying, monthly planning, lack of family involvement, etc.) typically presented to
students at the conclusion of their primary and secondary education. It is further recommended that
administrators and educators refrain from exposing students to these conventional systems. In addition
to developing written plans and programs, it is crucial to provide students with effective study
programs that consider individual differences. Investigating the impact of integrating planned study
processes with activities in other domains, such as art or sports, could offer valuable insights.
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