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ARASTIRMA

Acik Erisim

Aile ve Sosyal Hizmetler Il Miidiirliigii Cocuk Haklar1 Komitesi’ ne

Bagli Cocuklarin Kariyer Gelisimlerinin Desteklenmesi

(Bayburt Ornegi)

Miimin Tok’, Medine Elma™, Fehime Tacir™, (")ykﬁ Sude Akdemir™

Oz

Makale Gegmisi

Yasam boyu gelisim anlayisi, kariyer psikolojik danismanligr alaninin gelismesiyle birlikte, yasam
boyu kariyer gelisimi anlayisini da ortaya ¢ikarmistir. Yasam boyu kariyer gelisimi aslinda okul
oncesi donemden itibaren bireylerin kariyer yasantilarmi tasarlamalar1 ve kendilerini
gerceklestirmeye yonelik adim atmalarmi saglamaya yoneliktir. Kariyer gelisiminin baglangici olan
¢ocukluk donemi kritik bir donem olarak ele alinmas; gesitli program ve miidahalelerle, cocuklarin
gelisim gorev ve sorumluluklarini saglikli bir sekilde yerine getirmeleri amaglanmistir. Aile ve
Sosyal Hizmetler biinyesinde yer alan 11 Cocuk Haklari Komitesi, korunmaya ihtiyact olan
¢ocuklarmn hak ve sorumluluklarmin saglanmasi, onlara rehberlik edilmesi ve temel yasam
becerilerinin kazandirilmasinda 6nemli bir rol oynamaktadir. Kendilerine uygun rol model
bulmakta ve kariyer gelisim ve tercihlerini sekillendirmekte zorluk ¢eken komite {iyesi gocuklar,
okulda ve kurumda aldiklar1 yardim ve egitim faaliyetlerinin disinda ilave becerileri kazanmaya,
sosyal uyumlarmi artirmaya ve karar vermekte zorlandiklari anlarda desteklenmeye ihtiyag
duymaktadirlar. Bu galigmanin amact Bayburt Aile ve Sosyal Hizmetler Il Miidiirliigii 1 Cocuk
Haklar1 Komitesi’ ne bagl ¢ocuklarmi kariyer gelisimlerinin grup rehberligi programi yardimiyla
desteklemektir. Arastirmada 9 haftalik kariyer grup rehberligi programi uygulanmistir. Proje 1l
Cocuk Haklar1 Komitesindeki ¢ocuklarin kariyer gelisimlerini destekleyecegi gibi proje ortaklar:
olan PDR &grencilerinin mesleki beceri, donanim ve uygulamalar: tecriibe etmeleri igin de
onemlidir. Bu ¢alisma, nitel ve nicel 6l¢iimleri birlikte kullanildig1 karma yontem arastirmasidir.
Aragtirmada ardisik karma desen calismalarindan, ardisik agiklayici (sequential explanatory)
yontem kullanilmistir. Aragtirmanin calisma grubunu Bayburt Aile ve Sosyal Hizmetler il
Midirliigii Cocuk Haklar1 Komitesi biinyesinde bulunan ¢ocuklar olusturmaktadir. Veri toplama
araci olarak Cocuklar icin Kariyer Gelisimi Olgegi ve Kariyer Kesfi Olgegi kullanilmistir. Elde edilen
bulgulara goére grup rehberligi oturumlari ¢ocuklarin kariyer oriintiilerini olusturmada destekleyici
oldugu anlasilmistir.
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Giris

Meslek segimi, bireyin kendine agik olan meslekleri gesitli yonleri ile degerlendirip kendi gereksinimleri
agisindan istenilir yonleri ¢ok, istenmeyen yonleri az olan bir meslege karar vermesidir (Kuzgun, 1982).
Grup rehberligi; bireylerin kisisel, sosyal, egitsel ve mesleki alanlardaki gelisimlerini desteklemek ve bu
alanlarda karsilastiklar: ya da karsilasabilecekleri olasi giigliiklerle basa ¢ikabilmelerini kolaylastirmak
i¢in bilgi vermeyi, beceri kazandirmay1 amaglayan bir grup ¢alismasidir (Civitgi, 2020). Rehberlik ve
psikolojik damisma ¢alismalarinda grup rehberligi/grupla psikolojik danisma calismalarinin biiyiik bir
boliimii 6zellikle kariyer alaninda meslek secimi, kariyerleri kesfetme, kendini tanima, okul siireci
hakkinda bilgi edinme seklinde gerceklesmektedir (Ozaydin, 2021; Ozkan, 2019). Geng yetiskinlik
evresine kadar uzanan ve bedensel, biligsel, sosyal, hukuksal statii gibi parametreleri kapsayacak
sekilde genis bir perspektifte degerlendirilen ¢ocukluk donemi, toplumsal etkiye ve disaridan
miidahalelere agik en kritik donem olarak kabul edilmektedir (Yavuzer, 1999). insan psikolojisinde
ergenlik ve yetigkinlik donemlerinin temellerinin ¢ocukluk doneminde atildig1 anlayisi siirmekle
birlikte pek ¢ok kuramciya gore ¢ocukluk dénemi aym zamanda kariyer gelisimi agisindan da oldukca
Onemli ve kritik bir zaman dilimi olarak kabul edilmektedir (Adler, 2000; Gottfredson, 2004; Roe, 1968;
Super, 1980).

Tiirkiye’deki ¢ocuk niifusunun biiyiik bir oranini kapsayan ve “korunma ihtiyaci olan ¢ocuk” ismiyle
kategorize edilen ¢ocuklar, 5395 sayili Cocuk Koruma Kanununda “bedensel, zihinsel, ahlaki, sosyal ve
duygusal gelisimi ile kisisel giivenligi tehlikede olan, ihmal veya istismar edilen ya da su¢ magduru
gocuk” olarak tarif edilmektedir (Cilga, 1999). Tiirkiye Cumhuriyeti Anayasasimnin 2828 sayili Sosyal
Hizmetler ve Cocuk Esirgeme Kurumu Kanununa gore “korunmaya muhtag ¢ocuk; beden, ruh ve ahlak
gelisimleri veya sahsi giivenlikleri tehlikede olup; anne veya babasiz, anne ve babasiz, anne veya babasi
veya her ikisi de belli olmayan, anne ve babasi veya her ikisi tarafindan terkedilen, anne veya babasi
tarafindan ihmal edilip; fuhus, dilencilik, alkollii ickileri veya uyusturucu maddeleri kullanma gibi her
tiirlii sosyal tehlikelere ve kotii aligkanliklara karsi savunmasiz birakilan ve basibosluga stiriiklenen
cocuk” seklinde tanimi yapilmistir (SHK, 1983). Devlet korumasi altina alinan bu ¢ocuklar, gerek kurum
bakimi altinda, gerek koruyucu aile yaninda gerekse kendi ailesi yaninda sosyo-ekonomik olarak destek
verilerek yasamlarna devam etmektedirler. Zorlu yasam olaylariyla miicadele etmek durumunda
kalan bu c¢ocuklar kendilerini gelistirmek ve olumlu rol model bulmakta zaman zaman sikintiya
diismektedirler (Oktay, 2021). Mesleki, sosyal ve bireysel yasamlarinda hak ve sorumluluklarinin
farkinda olmalarini saglamak amaciyla bu ¢ocuklarin Aile ve Sosyal Hizmetler 11 Miidiirliigii' ne bagh
olarak kurulan 11 Cocuk Haklar1 Komiteleri olusturulmaktadir. Bu komite galismalari ve uygulamalari
sayesinde korunmaya ihtiyact olan ¢ocuklarin yasam becerileri, kariyer gelisimleri, akademik basarilar1

ve iletisim becerileri gibi sosyal ve kisisel uyumlarini artirici etkinlik ve ¢alismalar yiiriitiilmektedir.

Korunmaya ihtiyaci olan gocuklar; egitim programi icerisinde giinliik hayattaki islere ve problemlere
dair sorumluluk almak ve ¢oziim {iretmek noktasinda kisitli imkanlara sahiptir. Bu durum esasen bu
cocuklar agisindan yapay hayat deneyimi, yasamsal zorluklarla daha az miicadele ve sonugta islere dair
kisith deneyim anlamlarina gelmektedir (Oktay, 2021). Kendi istedigi, ilgi duydugu is ve mesleklerden
ziyade herhangi bir meslekte calismakta ve kariyer gelisimlerini fazla 6nemsememektedirler. Oysa
egitim kurumlarinn, ilkokul asamasindan itibaren, programlarini ¢ocuklar: gergek yasam kosullari ile
ylizlestirecek igerikte ve okuldan is hayatina gecisi basarili sekilde saglayacak bir egitim ortami
yaratmalar: yoniinde diizenlemeler yapmalari gerekmektedir (Bakirci, 2014). Ciinkii her bireyin,

kariyer planlama becerilerini 6grenmek ve bilingli secimler yapmak adina gerekli bilgi ve deneyimi
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erken yaslardan itibaren edinme hakki ve sorumlulugu bulunmaktadir (Drier, 2000). Alanyazin
incelendiginde korunmaya ihtiyaci olan ¢ocuklarmn kariyer gelisimlerini bir miidahale programi ve
grup calismalar1 seklinde inceleyen rehberlik ve psikolojik damisma alaminda bir arastirmaya
rastlanmilmamistir. Kendi yasamlarinda sorumluluklari eline almak, olumlu rol modeller araciigiyla bir
meslege yonelmek hatta yiiksekogretim kurumlarinda 6grenim gormek kariyer gelisimi acisindan ve
komitede yer alan ¢ocuklarin sosyal ve kisisel uyumunu saglayip hayata tutunmalar bakimindan 6nem

arz etmektedir.
Amac ve Hedefler

Olumlu rol model yoksunlugu, yiiksek akademik basar1 saglayamama, yiiksekdgretime devam etmede
giicliik ve bagarili bir kariyer gelistirme becerileri genellikle zayif olan fl Cocuk Haklar1 Komite’ sine
bagli cocuklarin (Bayoglu ve Purutcuoglu, 2010; Senol ve Ding, 2016) gelisim donemlerine uygun
sekilde meslek se¢imi, yetenek, ilgi ve degerlerinin farkina varma, kariyer gelecegi olusturma gibi
etkinliklere katihmimi saglamaktir. Bu kapsamda calismanin amaci, ortaokul veya lise ¢cagindaki Aile ve
Sosyal Hizmetler Cocuk Haklar1 Komitesi'ne bagli ¢cocuklarin kariyer gelisimlerinin desteklenmesi ve
bu amaci gergeklestirmeye yonelik onlara olumlu rol model olabilecek psikolojik darusma ve rehberlik
tglincti siuf 6grencilerinin grup rehberligi yaparak cesitli etkinlikleri uygulamalaridir. Bu amag

kapsaminda asagidaki sorulara yanit aranmigtir:

1. 11Cocuk Haklari Komitesi'ne bagli ocuklarin kariyer grup rehberligi programina dair gériisleri
(meslek se¢imi, kariyer algisi, rol model alinan kisiler, elde edilen kazanimlar, okul basarisina
katki, olumlu ve eksik yanlar) nasilsir?

2. 11 Cocuk Haklari Komite’ sine bagli cocuklarn grup rehberligi oncesi kariyer gelisim
diizeyleri/mesleki olgunluk seviyeleri hangi diizeydedir? (6n-test sonuglar1)

3. 11 Cocuk Haklari Komite’ sine bagli cocuklarn grup rehberligi oncesi kariyer gelisim
diizeyleri/mesleki olgunluk seviyeleri hangi diizeydedir? (son-test sonuglari)

4. 11 Cocuk Haklar1 Komite’ sine bagli cocuklarin kariyer gelisim diizeyleri dn-test ile son-test

puanlar1 arasinda anlaml farklilik var midir?

Yontem

Arastirma Modeli

Bu ¢alisma, nitel ve nicel dlgtimleri birlikte kullanilacag: karma yontem arastirmasidir. Arastirmada
ardigik karma desen ¢alismalarindan, ardisik agiklayic (sequential explanatory) yontem kullanilmagtir.
Ardisik agiklayicl arastirma yonteminde, calismanin dncelikle nicel verileri toplanmakta ve ardindan
nitel verilerin elde edilme siireci baslamaktadir. Her iki veri tiiriine esit onceligin verilmedigi bu
yontemde, Oncelikle nicel verilerle ilgili islemler ve analizler gerceklestirilmektedir. Nitel veriler ise,
genellikle nicel verilerle ilgili elde edilen bulgularm genisletilmesinde ve derinlestirilmesinde
kullanilmaktadir (Hanson vd., 2005).

Evren ve Orneklem

Aragtirmanin galisma grubunu Bayburt Aile ve Sosyal Hizmetler Il Miidiirliigii Cocuk Haklar1 Komitesi
biinyesinde bulunan g¢ocuklar olusturmaktadir. Katiimcilarin yas araliklari ortaokul doneminden
baglayarak lise dénemine kadar cesitlilik gostermektedir. Uygun yas ve mesleki olgunluk olarak benzer
Ogrencilerle, goniilliilitk esasina dayali olarak, kurumun izni dahilinde uygulamalar

gerceklestirilmistir. Ayrica lise 6grencilerinin yogunlukta oldugu bir grup olusturularak Mesleki Grup
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Rehberligi Programi (Bacanli, 2012) ve uygulama kilavuzundan faydalanilmistir. Bu kapsamda
toplamda 14 Ogrenci ile calisma gerceklestirilmistir. Ogrenci isimleri kodlanarak sunulmustur.

Katilimailara ait demografik dzellikler asagida sunulmustur:

Katilimci Sinif Yas Cinsiyet
o1 5. siuf 11 Kiz
(e)] 5. sinif 11 Kiz
03 6. sif 12 Erkek
04 7. sinuf 13 Erkek
O5 8. siif 14 Kiz
06 9. sinif 15 Erkek
07 11. siuf 17 Erkek
08 11. siruf 17 Kiz
09 11. sif 17 Kiz
010 11. siuf 17 Kiz
O11 11. siuf 17 Kiz
012 12. stuf 18 Erkek
013 12. stuf 18 Erkek
O14 12. siuf 18 Kiz

Uygulama Siireci

Kariyer grup rehberligi programi: TUBITAK 2209-A grenci projesi kapsaminda 9 haftalik bir
siire¢ olarak planlanmis ve bu dogrultuda kariyer grup rehberligi oturumlar olusturulmustur
(Bkz. Ek 1). Kariyer grup rehberligi oturumlar1 Bayburt Aile ve Sosyal Politikalar I
Midiirliigiiniin ev sahipliginde gerceklestirilmis ve grup oturumlar1 il miidirliglinin
biinyesindeki konferans salonunda gergeklestirilmistir. Kariyer grup rehberligi programi 14

o0grencinin katilimi ve uygulayicilarin katihmai ile haftada 2 saat siireyle uygulanmaistir.

[lk hafta, proje iiyelerine grup rehberligi, programi, kazanimlari, kariyer gelisim alani, grup
rehberligi etkinliklerinin tanitilmasi ve anlatilmasi proje yiiriitiiciisii ve danisman tarafindan
yapilmistir. Ayrica, haftalik uygulama yapilacak gorevli kisiler belirlenmis ve grup rehberligi
materyalleri hazirlanmistir. Ikinci hafta, mesleki ilgi, yetenek ve deger kavramlari
anlatilmistir. Ayrica, proje ekibi tarafindan uygulanacak test, envanter ve 6lgme araglar
belirlenmistir. Uciincii hafta, 6grencilerden nicel verilerin toplanmast icin kariyer kesif ve
kariyer gelisim Olgegi ile on test uygulamas: yapilmistir. Devaminda grupla tanisma ve 1sinma
etkinligi gerceklestirilmistir. Daha sonra 6grencilere kariyerle ilgili baz1 temel kavramlarin
anlatilmistir. Dordiincti hafta, g¢ocuklarm is, meslek, ugras ve kariyer kavramlarmi
tanimlayabilmesi amaciyla proje ekibi tarafindan bazi kavramlar etkinligi uyarlanarak
gerceklestirilmistir. Besinci hafta, cocuklarin meslek sahibi olmanin 6nemini kavrayabilmeleri

ve ilgilerini fark etmeleri i¢in gesitli etkinlikler yapilmuistir.

Altinc hafta, ¢ocuklarin istedigi meslek veya okulla ilgili bilgi toplamas1 amaciyla hangi okul
bana uygun veya ne is olsa yapmam! etkinligini proje ekibince uygulanmistir. Ardindan yine
cocuklarin gesitli mesleklerin toplum yasamindaki 6nemini fark etmesi amaciyla bil bakalim
etkinligi gerceklestirilmistir. Yedinci hafta, ¢ocuklarm kariyer planlama basamaklarini

aciklayabilmeleri amaciyla proje ekibi tarafindan kariyer adimlar: etkinligi uygulanmustur.
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Sekizinci hafta, ilk olarak cocuklarin mevcut kariyer hedeflerinin gerceklesebilirligini
degerlendirebilmeleri icin adim adim basariya etkinligi uygulanmistir. Ardindan bireysel
kariyer planlama dosyasi hazirlamalarini ¢ocuklara 6gretmek amaciyla yol haritam; kariyer
dosyam etkinligi tiim gruba uygulanmistir. Dokuzuncu hafta, tek oturumluk bir grupla
danmisma gergeklestirmistir. Ardindan son testler uygulamasi ve nitel verilerin toplanmasi

proje yiiriitiiciisii ve proje ortaklar: tarafindan gerceklestirilmistir.

Veri Toplama Araglan

Nitel verilerin toplanmas: icin goriisme yonteminden yararlanmilmistir. Bu kapsamda proje ekibi
tarafindan hazirlanan yar1 yapilandirilmis gortisme formu kullanilmistir. Goriisme formu
hazirlandiktan sonra kariyer gelisimi konusunda ¢alismalari olan iki 6gretim {iyesinden uzman gortisii
almmistir. Uzman gortisleri neticesinde formun 6grenciye ve konuya uygun oldugu belirlenmistir.
Ayrica katilma olmayan iki 6grenciye uygulanarak 6grenciye uygun oldugu saptanmistir. Gorlisme
formunda, mesleki ve kariyer gelisimleriyle ilgili sorulara yer verilmistir. Ilgili sorular arastirma
sorulari olarak yukarida sunulmustur. Goriismeler hem bireysel hem de odak grup goriismesi seklinde
grupla yapilmistir. Goriismeler proje ekibi tarafindan gergeklestirilmistir. Nicel 6l¢tim olarak kariyer
grup rehberligi siireci baslamadan 6nce 6n-test olarak ve siire¢ sonlandiktan sonra yapilacak olan son-
test Olgiimleriyle degerlendirmeler yapilmistir. Grup {iyelerinin kariyer gelisiminin niceliksel olarak
degerlendirmesi yapilmistir. Veri toplama araci olarak Cocuklar igin Kariyer Gelisimi Olgegi (CKGO)
(Bacanli vd., 2007) ve Kariyer Kesfi Olgegi (KKO) (Ozaydin ve Siyez, 2022) kullanilmistir.

Kariyer Gelisim Olgegi, 6grencilerin kariyer gelisim diizeylerini belirlemek igin Schultheiss ve Stead
(2004) tarafindan gelistirilmis, Tiirkce’'ye uyarlamas: Bacanh ve digerleri (2006) tarafindan yapilmistir.
8 alt Olgek (merak/arastirma, bilgi, anahtar figiirler, ilgiler, denetim odagi, zaman perspektifi, benlik
kavrami ve planhlik) ve 52 maddeden olusmaktadir. CKGQ' niin Tiirkce formunun glvenirligini
degerlendirmek amaciyla, Cronbach Alpha katsayis1 kullanilarak olgegin genel ve alt Olgeklerine
yonelik i¢ tutarlilik katsayilari hesaplanmistir. Elde edilen Cronbach Alpha degerleri su sekildedir:
Olgegin tamami icin o = .78, bilgi alt dlgegi igin o = .64, merak/aragtirma alt dlgegi icin o = .60, ilgiler alt
olcegi icin o = .64, denetim odag alt 6lgegi icin a0 = .76, anahtar figiirler alt 6lgegi icin a = .49, zaman
perspektifi alt 6lcegi icin o = .65, planlama alt 6lgegi i¢in o = .81 ve benlik kavrami alt 6lgegi icin ¢ =.73.
Bu bulgular, Tiirke CKGO' niin gegerlik ve giivenirlik caligmalarinda tatmin edici degerlere sahip

oldugunu ortaya koymaktadir.

Kariyer Kesfi Olgegi, 4-7. Simf dgrencilerinin kariyer kesfi davraniglariyla ne &lgiide ilgilendigini
belirlemek amaciyla gelistirilmis, 9 maddeden olusmaktadir. Olgegin yamtlama bigimi “(1) Higbir
Zaman, (2) Bir ya da Iki Kez, (3) Birkag Kez, (4) Birgok Kez, (5) Oldukca Fazla Kez” seklinde bes dereceli
bir yapida diizenlenmistir. Olgekten elde edilecek en yiiksek puan 45, en diisiik puan 9'dur. Olgekten
alinan puanlarin artmasi kariyer kesfinin yiiksek oldugunu gostermektedir. 816 6grenciyle yapilan
analizlerde, 6lgegin yap1 gegerligi dogrulanmus, cinsiyete gore dl¢lim degismezligi sagladig: ve esdeger
Olcek gecerligine sahip oldugu bulunmustur. Cronbach alfa giivenirlik katsayis1 .83, test-tekrar test
giivenirlik katsay1si ise .87 olarak hesaplanmistir. Sonuglar, KKO’ niin gegerli ve giivenilir bir 6lgme

araci oldugunu gostermektedir.
Verilerin Toplanmasi

Aragtirmanin nitel kisminda kariyer grup rehberligi siireci baglamadan once ve her oturum sonunda

yar1 yapilandirilmis goriisme formuyla katilmclardan bilgi toplanmistir. Ayica sonlandirma
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oturumunda grup iiyeleriyle odak grup goriismesi gerceklestirilmistir. Verilerin toplanmasinda ve
analiz edilmesinde akademik danigman aktif rol alarak grup oturumlarma katilim gostermistir. Veriler
yliz yiize yapilan goriismeler neticesinde toplanmistir. Goriismeler katilimcilarin izni dogrultusunda
ses kayit cihaziyla kayit altina alinmistir. Kayitlar verilerin transkript edilmesinde kullanilmistir. Nicel
veriler ise, ilgili dlgekler iizerinden toplanmistir. Tlgili Slcekler katiimailara dagitilarak bireysel olarak
doldurmalari saglanmistir. Nicel veriler grup rehberlik siirecinden 6nce ve sonra proje ekibi tarafindan

toplanmugtr.
Veri Analizi

Proje kapsaminda elde edilen nitel verilerin analizinde igerik analizi yontemi kullanilmistir. Bu
kapsamda grup iiyelerinden gelen cevaplar belirli kod ve kategoriler altinda toplanarak temalar
belirlenmistir. Kodlamalar proje damismani rehberliginde proje ekibi tarafindan yapilmis ve
kodlayicilar arasi giivenirlik degeri hesaplanmistir. Calismanin giivenirlik hesaplamasinda kodlayicilar
arasi giivenirlik degeri Miles ve Huberman'm (1994) belirttigi formiile gore .86 olarak hesaplanmigtir.
Nicel verilerin analizi i¢in oncelikle normallik analizi yapilmistir. Normallik analizi kapsaminda
carpiklik ve basiklik katsayilari ve histogram grafigi incelenmistir. Inceleme neticesinde verilerin
normal dagilim gosterdigi tespit edilmistir. Bu kapsamda betimsel istatistik ve bagimli 6rneklem t testi

hesaplanmuistir.

Arastirmanin gegerligi ve giivenirligi konusunda birtakim onlemler alinmistir. Bu kapsamda farkl veri
toplama araclar1 kullanilarak veri gesitlemesi saglanmistir. Arastirmanin farkli asamalarinda uzman
goriigleri almarak (kariyer rehberlik programmin hazirlanmasinda, goriisme formunun
olusturulmasinda vb.) arastirma yiiriitilmiistiir. Aymi zamanda katiimc 6grencilerle goriisme

yaparken katilima teyidi alinarak verilerin giivenirligi saglanmusgtir.

Bulgular

Bu projenin bulgular1 arastirma sorular1 dikkate alinarak asagida ayrintili bir sekilde sunulmustur.

Oncelikle nitel bulgular sunulmus ardindan nicel bulgulara yer verilmistir.

il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Meslek Se¢imi, Kariyer Algis1 Nasildir ve
Yasam Gelecegi Olarak Kendilerini Nerede ve Nasil Gérmektedirler?

Yapilan odak grup goriismeleri neticesinde dgrencilerden alinan cevaplar dikkate alinarak asagidaki

kod ve temalar olusturulmustur.

Tablo 1. il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Meslek Segimi, Kariyer Algisi ve Yasam

Gelecegi

01 02 03 04 05 06 O7 08 09 010 O11 012 013 O14 f
Sevdigim X X X X 4
Meslegi Yapmak
Istedigim Meslek X X X X X 5
Hakkinda Bilgi
Edinmek
Karar Verdigim X 1
Meslekte
Calismak
Geliri Yiiksek X 1
Secenekleri X 1
Aragtirmak
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Kararsizim X 1

Tablo 1 incelendiginde, 6grencilerin kendilerini sevdigi meslegi yaparken bulduklar: tespit edilmistir.
Ayrica 6grencilerin cogunlugunun istedigi meslek hakkinda bilgi sahibi olmak istedigi ve karar verdigi

meslekte calisacagl sonucuna ulasilmistir. Bu kapsamda 6rnek 6grenci gortisleri asagida verilmistir.

o Istedigin meslek hakkinda bilgiler §grenmeye calistyorum ve bunlar hakkinda bilgim az ¢ok var.
(©2)
* Sevdigim bir meslegi yapmak istiyorum, bana daha uygun olur. Yaptigim isten zevk alacagim.
©1)
il Cocuk Haklar1 Komite’sine Bagli Cocuklar Yasam Gelecegi Olarak Kendilerini Nerede
ve Nasil Gérmektedirler?

Tablo 2. il Cocuk Haklar1 Komite’sine Bagli Cocuklar Yasam Gelecegi Hakkinda Goriisleri

01 62 03 04 O5 06 O7 08 09 O10 O11 O12 O13 O14 f

Istedigim X X X X X X X X 8
Meslegi
Yaparken
Karar X X X X X 5
Verdigim
Meslekte
Gezerken X 1

Tablo 2 incelendiginde, katimcllarin gelecekte kendilerini su an igin istedikleri meslekte gormek
istedikleri anlasilmaktadir. Bazilar1i ise hayali olmasa da ulasabilecekleri bir meslekte olmay1

hedeflemektedir. Bu kapsamda drnek 6grenci goriisleri asagida verilmistir.

* Yani gelecekte ¢ok ilerisini diisiinmem ama iste 20'li yaslarda bir karakolda nobet tutarim.
(012)
* Ben de Ankara’da meslegimi elime almis, diizenimi tutturmus bir sekilde yasadigimi
goriiyorum. (O3)
Il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Ozellikle Kariyer Gelisimleriyle Tlgili
Ornek Aldig1 Rol Modeller Kimlerdir?

Tablo 3. il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Ozellikle Kariyer Gelisimleriyle ilgili
Ornek Aldig1 Rol Modeller

01 02 O3 04 O5 06 O7 08 09 O10 O11 O12 O13 O14 f
Yok X X X X X 5
Ailesi X X X 3
Meslekteki X X X X 4
bir kisi
Unlii biri X X 2

Tablo 3 incelendiginde, 6grencilerin cogunlugunun rol modeli olmadig1 goriilmiistiir. Ayrica
kalanlardan ¢ogunun da meslekteki bir kisiden etkilenerek kendilerine rol model sectikleri
goriilmektedir. Bu kapsamda 6rnek 6grenci gortisleri asagida verilmistir.
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e Ben Bayburt taki bagsavci olan Huzeyfe YUCEDAG rol model aliyorum. Cok iyi birisi. (O2)
e Ben babami rol model aliyorum. (O3)

il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Kariyer Grup Rehberligi Programi
Siiresinde Hangi Kazanimlar1 Elde Edebilmislerdir?

Tablo 4. il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Kariyer Grup Rehberligi Programi
Siiresinde Elde Ettikleri Kazanimlar

01 02 03 0G4 065 06 O7 08 09 O10 O11 012 013 O14 f
fgilerini fark X X 2
etmis
Meslekler X X X X X X X 7
hakkinda
bilgi
Endigeleri ile X 1
bas etmeyi
Katkis1 yok X X 2
Kariyer siireci X X 2
hakkinda
diizenleme
Arastirmaya X 1
tegvik

Tablo 4 incelendiginde &grencilerin yarsimin kariyer grup rehberligi programi siiresinde meslekler
hakkinda bilgi edinme, ilgilerini fark etme ve endiseleri ile basa etme gibi kazamimlar elde ettikleri
goriilmiistiir. Cikan sonuglarla ilgili 6rnek 6grenci goriisleri asagida verilmistir.

¢ Ayni zamanda miizikle ilgileniyorum. Miizige de yonelmeyi ona ilgim oldugu igin onunla
da ugrasmay1 diisiindiim. Bir ihtimal olarak ona da yonelebilecegimi diisiiniiyorum. (O8)
* Ya benim istedigim meslekler dolayisiyla hani bir de grup olarak bana pek bir etkisi

oldugunu diisiinmiiyorum. Su an segtigim meslege de yani pek bir etkisi olmadi. (O12)

il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Kariyer Grup Rehberligi Programi Siirecine
Yonelik Goriisleri Nasildir?

Tablo 5. il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Kariyer Grup Rehberligi Programi Siirecine

Yonelik Goriisleri
O1 02 03 04 O5 06 O7 08 09 O10 O11 O12 O13 O14 f
Bilgilendirici X X X X X X X X X 9
Eglenerek X X X 3
O0grenmek
Etkinliklerin X X 2

fazla olmasi

Tablo 5e bakildiginda 6grencilerin bir¢ogunun kariyer grup rehberligi programimi bilgilendirici
buldugu goriilmiistiir. Ayrica grup rehberligi programindaki etkinliklerin fazla oldugu ve eglenceli
oldugu da goriilmiistiir. Soruya yo6nelik 6grenci goriisleri asagida verilmistir.

e Etkinlikler mesela oyunlar, konugmalar gok bilgilendirici oldu. (O14)
* Giizel, eglenceli kisa bir siirecti. Giizeldi bilgilendirici bir programdi. (O8)

Kariyer Grup Rehberligi Programinin Eksik veya Olumsuz Yanlar1 Nelerdir?

Tablo 6. Kariyer Grup Rehberligi Programinin Eksik veya Olumsuz Yanlar1
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01 02 O3 04 O5 06 O7 08 09 O10 O11 O12 O13 O14 f

Yasg X X X X X X 6
ortalamasi

olmamasi

Kendini acam X 1
Yok X X X X

Kisa olmas1 X X X 3

Tablo 6’ya bakildiginda 6grencilerin kariyer grup rehberliginde eksik veya olumsuz olarak gordiigii
konu yas ortalamasmin olmamasi olarak degerlendirilebilir. Bu kapsamda yapilan grup rehberliginin
karma olmas1 baz1 6grenciler tarafindan olumsuz olarak yorumlanmaistir. 4 kisi de herhangi bir sorun
olmadigim belirtmistir. Ogrencilerin 6rnek goriisleri asagida verilmistir.

e Eksik kisimlar1 bence kisiler yas ortalamas olarak segilmeliydi. (O8)
 Daha uzun bir siire¢ daha iyi olabilirdi. Olumsuz bir diisiincem yok. (O1)

Kariyer Grup Rehberligi Programinin Olumlu Yanlar1 Nelerdir?

Tablo 7. Kariyer Grup Rehberligi Programinin Olumlu Yanlar

01 02 03 04 05 06 07 08 09 O10 O11 O12 013 O14 f
Aciklayici X X X 3
Eglenceli X X X 3
Bilgilendirici X X X X X X 6
Glizel X X 2

Tablo 7’ye gore Ogrencilerin cogunun kariyer grup rehberligi programinin olumlu yani olarak
bilgilendirici olmasmi goérmiislerdir. Digerlerinin ise eglenceli ve agiklayici bir program olmasini
olumlu yénii olarak nitelendirmislerdir. Ogrencilere ait drnek goriisler asagida verilmistir.

e Olumlu yan olarak meslekle ilgili ¢ok fazla bilgilendirme yaptiniz, ¢ok iyiydiniz. (O13)
¢ Olumlu yanlar: ise ¢ok fazla var, direkt sunumla ge¢meniz ¢ok fazla etkinlik yaptmiz.
Anketler yaptiniz bizi dinlediniz bu sekilde. (O3)
Kariyer Grup Rehberligi Programinin il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Okul
Basarisina Varsa Katkis1 Nasildir?

Tablo 8. Kariyer Grup Rehberligi Programinin il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Okul
Basarisina Katkisi

O1 02 O3 04 05 06 O7 08 09 O10 O11 O12 O13 O14

Istekli calismak X

f
1
Etkisi yok X X X X X 5
Bu konuda X 1
sorulan

sorulara cevap

verebiliyorum

Istedigim X X X 3
meslege
odaklanmak

Bu konuda X X 2
diistinmeye
baslamak

Tablo 8e bakildiginda oOgrencilerin ¢ogunlugunun yapilan kariyer rehberlik programinin okul
basarisina etkisi olmadigini diisiindiikleri goriilmiistiir. Bunun sebebi olarak programin kisa bir siirede
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gerceklesmesi gosterilebilir. Bazi 0grencilerin goriisii ise yapilan programin istedikleri meslege
odaklanmay1 saglamasimin okul basarisina etkili olabilecegini diisiinmekte olduklar1 goriilmiistiir. Bu
soruya yonelik d6grencilerin verdigi bazi goriisler asagida yer almaktadr.

* Okul basarima katkisi olacagini zannetmiyorum ¢iinkii okul basarisi sadece matematik, kimya,
biyoloji ibaret oldugu icin meslek seciminde su anda bir faydasi oldugunu zannetmiyorum.
©7)

e Okulla pek alakam yok, onu sdyleyeyim. Yani derslerle alakali da pek bir sey gérmedim. (O12)

il Cocuk Haklar1 Komite’ sine bagl cocuklarin grup rehberligi oncesi kariyer gelisim
diizeyleri/mesleki olgunluk seviyeleri hangi diizeydedir? (On-test sonuglar1)

Tablo 9. Il Cocuk Haklar1 Komite’ sine bagli ¢ocuklarin grup rehberligi 6ncesi kariyer gelisim
diizeyleri/mesleki olgunluk seviyeleri 6n test sonuglar1

Alt boyutlar Ortalama Ss

Bilgi 2.40 337
Merak 2.12 440
Mgi 2.75 297
Denetim odag1 2.45 346
Anahtar figiirler 2.18 403
Zaman perspektifi 2.50 438
Planlama 2.31 445
Benlik Kavrami 2.41 437

il gocuk haklari komitesine bagl cocuklarin kariyer grup rehberligi programi éncesinde uygulanan
kariyer kesif 6lgeginin alt boyutlarindan bilgiye bakildiginda ortalamasinin 2.40 oldugu goriilmektedir.
Bu sonuca gore katilan 6grencilerin bilgi seviyelerinin yiiksek oldugu sonucuna varilabilir. Kariyer kesif
Olceginin merak ve anahtar figiirler alt boyutlarinin ortalamasi da 2.12 ve 2,18 olarak hesaplanmuistir.
Bu odlgege gore bakildiginda 6grencilerin merak ve anahtar figiir alt boyutlarinda orta diizey oldugu
goriilmistiir. Olgegin bir diger alt boyutu olan ilgi boyutunun ortalamasi da 2.75 ¢ikmustir. Tlgi
boyutunun ortalamasi diger alt boyutlardan en yiiksegi olarak hesaplanmistir. Bu sonuca gore
degerlendirildiginde 6grencilerin ilgi farkindalig1 seviyesi oldukga yiiksektir. Kariyer kesif 6l¢eginin
denetim odag1 ve zaman perspektifi alt boyutlarina bakildigina ortalamalarinin 2.45 ve 2.50 oldugu
goriilmektedir. Bu sonuca gore 6grencilerin denetim odag1 ve zaman perspektifi alt boyutlarinm yiiksek
oldugu sonucuna varilabilir. Uygulanan 6l¢egin planlama alt boyutunun ise ortalamasi 2,31 olarak
hesaplanmistir. Bu sonuca gore de Ogrencilerin planlama yapma diizeylerinin ortalama oldugu
diistiniilebilir. Benlik kavrami alt boyutunun ortalamas: ise 2.41 ¢ikmistir. Bu alt boyut da 2. 40'in
iizerinde oldugu igin yiiksek sayilabilir.

il Cocuk Haklar1 Komite’ sine bagh cocuklarin grup rehberligi sonrasi kariyer gelisim
diizeyleri/mesleki olgunluk seviyeleri hangi diizeydedir? (son-test sonuglari)

Tablo 10. il Cocuk Haklar1 Komite’ sine bagli ¢ocuklarin grup rehberligi sonrasi kariyer gelisim
diizeyleri/mesleki olgunluk seviyeleri son test sonuglari

Alt boyutlar Ortalama Ss

Bilgi 2.50 326
Merak 2.28 321
flgi 2.70 340
Denetim odag1 2.70 .342
Anahtar figiirler 2.32 461
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Zaman perspektifi 2.60 446
Planlama 2.61 287
Benlik Kavrami 2.66 .339

il cocuk haklar1 komitesine bagh gocuklarm kariyer grup rehberligi programi ncesinde ve sonrasinda
uygulanan kariyer kesif 6lgeginin alt boyutlarina ayr1 ayr1 bakilmistir. Bu alt boyutlardan bilgi alt
boyutunun 6n test sonuglarinda ortalamasi 2.40 ¢ikmistir. Program sonrasi yapilan son test sonuglarina
bakildiginda bilgi alt boyutunun 2.50'ye yiikseldigi ve artis gosterdigi goriilmektedir. Kariyer kesif
olgeginin merak ve anahtar figiirler alt boyutunda da 0.10'un {izerinde bir artis oldugu goriilmektedir.
Artis sonucuna bakarak Ogrencilerin program sonrasi merak seviyelerinin arttig1 ve anahtar figiir
edinme konusunda degisiklik yasadiklar1 diisiiniilebilir. On test sonucunda en yiiksek ortalamaya
sahip alt boyutu olan ilgi de ise 0.5 oraninda azalama oldugu goriilmiistiir. Bu sonuca bakildiginda
program sonrast Ogrencilerin ilgi seviyesinde diisiis oldugu diistiniilebilir. Denetim odag1 ve zaman
perspektifim alt boyutlarinda da yiikselme goriilmiistiir. On test sonucunda 2.45 ve 2.50 olan alt
boyutlar, son test hesaplamasinda 2.60 ve 2.70 olarak bulunmustur.

Program oOncesinde 2.31 ortamla ile orta diizey c¢ikan planlama alt boyutu, son test sonucunda 2,61
olarak bulunmustur. Bu ortalama ile de 6grencilerin planlama diizeylerinin program sonucunda arttig1
diistiniilebilir. Son alt boyut olan benlik kavrami ise 2.41 ortalamadan 2.66 ortalamaya yiikselmistir. Bu
sonu¢ goz Oniine aldiginda ise on test sonuglarinda yiiksek olarak goriinen benlik kavrami alt
boyutunun daha fazla yiikseltildigi goriilmiistiir. Sonug olarak alt boyutlara bakildiginda ilgi alt boyutu
disinda bagka bir alt boyutta azalma goriilmemistir. Kariyer grup rehberliginin diger 7 (bilgi, merak,
denetim odag1, anahtar figiir, zaman perspektifi, planlama, belik kavrami) alt boyutta etkili oldugu
goriilmektedir.

i1 Cocuk Haklar1 Komite’ sine bagli cocuklarin kariyer gelisim diizeyleri 6n-test ile son-test puanlart
arasinda anlamli farklilik var midir?

Cocuklarin kariyer gelisim diizeylerinin On test ve son test puanlarina gore farklilagip farklilasmadig:
hususunda yapilan bagiml 6rneklemler t testi sonuglar1 asagidaki tabloda sunulmustur.

n X Ss t p
On test 14 123.92 10.20 3.65 0.003
Son test 14 133.00 9.55

Tablo incelendiginde, uygulanan grup rehberlik programimin etkisini belirlemek icin yapilan bagiml
Oorneklemler t testi sonucuna gore son test puanlari 6n test puanlarina gore anlamli diizeyde
farklilagsmaktadir (t14= 3,65, p<.003). Buna gore uygulanan grupla rehberlik programi Il Cocuk Haklar
Komite’ sine bagh ¢ocuklarin kariyer gelisimlerini destekleme konusunda etkili olmustur.

Tartisma, Sonug ve Oneriler

Bu arastirmada il Cocuk Haklar1 Komite’sine bagli gocuklarmn genel olarak istedigi meslek hakkinda
bilgi sahibi olmak ve kendi karar verdikleri meslekte ¢alismak istedikleri sonucuna ulasilmistir. Bu
durum 6grencilerin meslek algilarinin farkinda olduklarina isaret etmektedir. 11 Cocuk Haklari
Komitesi'ne bagh ¢ocuklarin gelecekte, su an i¢gin istedikleri mesleklerde gorev almay1 hedefledikleri
belirlenmistir. Diger bir kisim katiimcinin ise daha ulagilabilir mesleklerde gorev almay: tercih

edecekleri sonucuna ulasilmistir.

Arastirmada katihmcilarin 6nemli bir kisminin rol modeli olmadig1 goriilmiistiir. Katilimcilar geri
kalani ise ailesinden bir kisiyi, meslekteki bir kisiyi ve tinlii bir kisiyi rol model aldiklar1 belirlenmistir.

Katilimcilar Kariyer Grup Rehberligi Programi siirecinde meslekler hakkinda yeni bilgiler elde etme
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ilgi ve yeteneklerini fark etme ve endiseleri ile bas etme gibi kazanimlar: elde ettikleri goriilmiistiir.
Katilimalarm Kariyer Grup Rehberligi Programin bilgilendirici buldugu ortaya konulmustur, bunun
yaninda katilimcilar siire¢ boyunca yapilan sosyal etkinlikleri eglenceli buldugu goriilmiistiir. Bu
durum Kkariyer grup rehberligini katilimcilarmn kariyer gelisimlerinin yaninda sosyal gelisimlerini de

destekledigini ortaya koymustur.

Bu calismanin eksik ve olumsuz yam katihmcilarmn yaslarin ayni veya birbirine yakin olmamasi
olarak goriilmiistiir. Katilimalarin yas bakimindan birbirine daha yakin olmasi kariyer grup
rehberliginin daha etkili olmasina katkida bulunacagini ortaya konulmustur. Bu ¢alisma, Aile ve Sosyal
Hizmetler 1l Midirligi Cocuk Haklar1 Komitesi'ne bagh c¢ocuklar ile siirh kalmistir. Bu ¢alismanin
katilimalar agisindan olumlu yanlari ise bilgilendirici ve sosyal etkinliklerle desteklenerek eglenceli bir
ortamin olusturulmasi olmustur. Bu sayede programin katilimailar iizerinde etkililigi ¢ok daha fazla

olmustur.

Kariyer Grup Rehberligi Programi 6grencilerin okul basarisi tizerinde etkili olmadig1 goriilmiistiir.
Program, katihmailarin kariyer gelisimine odaklanmistir ve bu durum katiimcilarin okullarinda temel
bilimler {izerine aldiklar1 dersler iizerinde bir etki olusturmamistir. il Cocuk Haklar1 Komite’sine baglh
cocuklarin kariyer grup rehberligi programi dncesinde uygulanan kariyer kesif 6lgeginden elde edilen
bulgulara gore katihmcilar dlgegin bilgi, ilgi, denetim odag1, zaman perspektifi ve benlik kavrami alt
boyutlarinda kariyer gelisim diizeyleri/mesleki olgunluk seviyeleri bakimindan yiiksek farkindaliga
sahip olduklar: goriilmiistiir. Ayni 6lgegin merak, anahtar figiirler, planlama alt boyutlarinda ise orta

diizeyde olduklar: ortaya ¢tkmusgtir.

il Cocuk Haklar1 Komite’sine bagh gocuklarin kariyer grup rehberligi programi sonrasinda kariyer
gelisim diizeyleri/mesleki olgunluk seviyelerinde degisiklik oldugu ortaya cikmistir. Program
oncesinde ve sonrasinda uygulanan kariyer kesfi dlgeginin alt boyutlarindaki (bilgi, merak, denetim
odag1, anahtar figiir, zaman perspektifi, planlama, belik kavrami) degisiklikler incelenmistir. Bu durum
kariyer grup rehberliginin katilimalarin kariyer gelisim diizeyleri/mesleki olgunluk seviyeleri

tizerindeki etkililigini ortaya koymustur.

Bu calismada kariyer kesfi dlgegi on test ve son test puanlarinda anlamli diizeyde farklilasma oldugu
ortaya konulmustur. Kariyer grup rehberligin 1l Cocuk Haklari Komite’sine bagh gocuklarin kariyer
gelisim diizeyleri {izerinde anlaml bir degisiklige yol actig1 ve kariyer gelisimlerini destekledigi

gorilmiistiir.

Calisma sonucunda elde edilen bulgulara goére grup rehberligi oturumlari ¢ocuklarin kariyer
yasantilarini (meslek se¢imi, kendini tanima, okul basarisi, bir iist egitim kurumuna hazirlanma,
degerleriyle uyusan meslek ve iste ¢calisma vb.) tasarlamalarinda destekleyici oldugu goriilmiistiir.
Bayburt Aile ve Sosyal Hizmetler 1l Miidiirliigii Cocuk Haklar1 Komitesi'ne Bagli Cocuklarin Kariyer
Gelisimlerinin Desteklenmesi amaciyla yiiriitiilen grup rehberligi oturumlari ¢ocuklarin kisisel, sosyal,
egitsel ve mesleki alanlardaki gelisimlerini destekledigi goriilmiistiir. Grup rehberligi oturumlar:
cocuklarin kariyer Oriintiilerini fark etme, kendi ilgi ve yeteneklerini tanima noktasinda destekleyici
olmustur. Alan yazin incelendiginde korunmaya ihtiyact olan ¢ocuklarin kariyer gelisimlerini bir
miidahale programi ve grup ¢alismalari seklinde inceleyen rehberlik ve psikolojik danisma alaninda bir
aragtirmaya rastlanilmamistir. Fakat alan yazinda baska gruplar iizerinde benzer sonuglarin elde
edildigi calismalara rastlamak miimkiindiir. Ornegin, iilkemizde kariyer grup rehberligi iizerine
yapilan Kariyer Karar Verme Grup Rehberligi (Cosgun ve Demir, 2019) programinin sonuglar ile

tutarliik gostermektedir. S6z konusu ¢alisma, grup tiyelerinin kariyer karar verme giigliiklerini anlamli
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diizeyde azalttigini ortaya koymus ve kariyer gelisimlerini destekleyici rol oynadig1 goriilmiistiir. Yine
bagka bir grup rehberligi calismasinda (Osman vd., 2020) grup {iyelerinin mesleki olgunluk
diizeylerinde artis oldugu bulunmustur. Benzer baska bir ¢calismada hemsirelik son simif 6grencilerine
verilen kariyer grup danismanligi programinin kariyer kararsizliginin azaltilmasinda ve kariyer karar
verme yetkinligi diizeyinin artirilmasinda etkili oldugu belirlenmistir (Kahraman, 2020). Benzer
sonuglar ortaya ¢ikaran bagka bir ¢alismada ise grup rehberligi oturumlarinin iiniversite 6grencilerinin
kariyer gelisimini olumlu yonde etkiledigini ortaya koymustur (Atasever, 2023). Baska bir 6rneklem
tizerinde yapilan grup rehberligi oturumunda da yapilan ¢alismanin 6grencilerin mesleki olgunluk
diizeylerini artirmada etkili oldugunu ortaya ¢ikarmistir (Goniiltas vd., 2020). Bayburt 6rnekleminde

elde edilen sonuglarla literatiirde ele alinan ¢alismalarin sonuglar: tutarlilik gosterdigi sdylenebilir.

Bayburt 6rneginde grup rehberligi oturumlarinin destekleyici role sahip oldugu ve grup rehberligi
oturumlarinin farkli yas gruplarinda da destekleyici olacag1 ongoriilmektedir. Komitede yer alan
cocuklarin grup rehberligi oturumlari sayesinde kendilerini tanimasi, mesleki bilgi ve becerilerini fark
etmesi kariyer gelisimi agisindan 6nem arz etmektedir. Kendi yasamlarinda sorumluluklar: eline
almak, olumlu rol modeller araciligiyla bir meslege yonelmek hatta yiiksekogretim kurumlarinda
O0grenim gormek kariyer gelisimi agisindan ve komitede yer alan ¢ocuklarin sosyal ve kisisel uyumunu
saglaylp hayata tutunmalari bakimindan Onem arz etmektedir. Bu kapsamda grup rehberlik
oturumlarinin Bayburt 6rnegindeki etkililiginden yola ¢ikarak benzer calismalarin yayginlastiriimasi

onerilmektedir.

Catisma Beyani ve Etik Bildirim

Aragtirmacilarin arastirma ile ilgili diger kisi ve kurumlarla yasanabilecek herhangi bir ¢ikar catismasi

yoktur.
Bu calisma Bayburt Universitesi Etik Kurulu'nun 04.07.2024 tarih ve 194 say1h onay1 dogrultusunda
gerceklestirilmistir.
Yazarlarin Katki Orani Beyani
Bu arastirmada yazarlarin arastirma siirecine katkilari esittir. Tiim yazarlar siirecte ortak
sorumluluk sahibidir.
Destek ve Tesekkiir Beyan1

Bu makale, TUBITAK 2209-A-Universite Ogrencileri Arastirma Projeleri Destekleme Programi
kapsaminda finanse edilmistir. TUBITAK’ a vermis oldugu destek icin tesekkiir ederiz.
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Ek 1. Kariyer Grup Rehberligi Programi

Zaman Gorev Tanimlar1
1. Hafta >  Proje iiyelerine grup rehberligi, programi, kazanimlari, kariyer gelisim alani, grup rehberligi etkinliklerinin
tanitilmasi, anlatilmasi
>  Haftalik uygulama yapilacak gorev kisilerin belirlenmesi
>  Grup rehberligi materyallerinin hazirlanmast
2. Hafta >  Mesleki ilgi, Yetenek ve Deger Kavramlarmmn Anlatilmast
>  Uygulanacak test, envanter ve dl¢gme araglarinin belirlenmesi, incelenmesi
> Nitel oturum sonu degerlendirme formlarinin hazirlanmasi
3.hafta >  Ogrencilerden 6n-test uygulamas ve nitel verilerin toplanmast
>  Grupla tanisma etkinliginin gergeklestirilmesi
>  Ogrencilere kariyerle ilgili baz1 temel kavramlarin anlatiimas1
>  Ogrencilerin programdan amag ve beklentilerinin belirlenmesi
4. Hafta > Is, meslek, ugras ve kariyer kavramlarmi tanimlar. (Bazi Kavramlar Etkinligi)
>  Meslek seciminin 6nemini fark eder. (Meslek Secimimde Hataya Yer Yok! Etkinligi)
5.Hafta >  Meslek sahibi olmanin 6nemini agiklar. (En Popiiler Cevaplar Etkinligi)
> llgilerin meslek segimindeki roliinii fark eder. (Hoglandigim Gelecegim Etkinlig;)
6. Hafta >  Istedigi meslek veya okulla ilgili bilgi toplar. (Hangi Okul Bana Uygun? Veya Ne Is Olsa Yapmam! Etkinligi)
>  Cesitli mesleklerin toplum yasamindaki dnemini fark eder. (Bil Bakalim Etkinligi)
7. Hafta >  Kariyer planlama basamaklarini agiklar. (Kariyer Adimlar: Etkinligi)
> Kariyer planlamanin gelisim donemlerinde farklilik gosterebilecegini fark eder. (Hayalden Gergege Etkinligi)
8. Hafta >  Mevcut kariyer hedeflerinin gerceklesebilirligini degerlendirir. (Adim Adim Basariya Etkinligi)
>  Bireysel kariyer planlama dosyasi hazirlar. (Yol Haritam: Kariyer Dosyam Etkinligi)
9. Hafta >  Kariyer Pastas1 Kesimi, Kutlama ve Katiimcilara Basar1 Belgelerinin Takdimi, Vedalagsma ve Sonlandirma
Oturumu
>  Son-test uygulamasi ve nitel verilerin toplanmasi
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Introduction

Occupational choice is the individual's evaluation of the occupations open to him/her in terms of various
aspects and deciding on an occupation with more desirable aspects and less undesirable aspects in terms
of his/her own needs (Kuzgun, 1982). Group counselling is a group work that aims to provide
information and skills in order to support individuals' personal, social, educational and professional
development and to facilitate their coping with the possible difficulties they face or may face in these
areas (Civitgi, 2020). In guidance and counselling studies, a large part of group guidance/group
counselling activities are carried out in the form of choosing a profession, exploring careers, getting to
know oneself, and learning about the school process, especially in the field of career (Ozaydin, 2021;
Ozkan, 2019). The childhood period, which extends to the young adulthood stage and is evaluated in a
broad perspective including parameters such as physical, cognitive, social and legal status, is considered
to be the most critical period open to social influence and external interventions (Yavuzer, 1999).
Although the understanding that the foundations of adolescence and adulthood in human psychology
are laid in childhood, according to many theorists, childhood is also considered to be a very important
and critical time period in terms of career development (Adler, 2000; Gottfredson, 2004; Roe, 1968;
Super, 1980).

In the Child Protection Law No. 5395, children who are categorised as ‘children in need of protection’,
which covers a large proportion of the child population in Turkey, are defined as ‘children whose
physical, mental, moral, social and emotional development and personal safety are in danger, who are
neglected or abused, or who are victims of crime’ (Cilga, 1999). According to the Law No. 2828 on Social
Services and Child Protection Agency of the Constitution of the Republic of Turkey, ‘a child in need of
protection is a child whose physical, mental and moral development or personal safety is in danger,
who is without a mother or father, without a mother or father, whose mother or father or both of them
are unknown, who has been abandoned by his/her mother or father or both of them, who has been
neglected by his/her mother or father or both of them, who has been neglected by his/her mother or
father, who has been involved in prostitution, begging, alcoholic exploitation, who has been neglected
or abused by his/her mother or father, or who has been a victim of crime’ (Cilga, 1999); left defenceless
against all kinds of social dangers and bad habits such as prostitution, begging, use of alcoholic
beverages or narcotic substances and dragged into wandering” (SHK, 1983). These children, who are
taken under state protection, continue their lives either under institutional care, in foster families or
with their own families with socio-economic support. These children, who have to struggle with
difficult life events, sometimes have difficulties in developing themselves and finding positive role
models (Oktay, 2021). In order to ensure that these children are aware of their rights and responsibilities
in their professional, social and individual lives, Provincial Child Rights Committees are established
under the Provincial Directorate of Family and Social Services. Through the activities and practices of
these committees, activities and studies are carried out to increase the social and personal adaptation of
children in need of protection, such as life skills, career development, academic success and

communication skills.

Children in need of protection have limited opportunities to take responsibility for and find solutions
to daily life tasks and problems within the education programme. This situation essentially means
artificial life experience for these children, less struggle with vital difficulties and ultimately limited
experience of jobs (Oktay, 2021). They work in any profession rather than the jobs and professions they

want and are interested in, and do not attach much importance to their career development. However,

OJCES, 2024, 2(4), 162-193



180 M. Tok, M. Elma, F. Tacir, O. S. Akdemir

educational institutions, starting from the primary school stage, should make arrangements to create an
educational environment that will confront children with real life conditions and successfully ensure
the transition from school to business life (Bakirci, 2014). Because every individual has the right and
responsibility to acquire the necessary knowledge and experience from an early age in order to learn
career planning skills and make informed choices (Drier, 2000). When the literature was examined, no
research was found in the field of guidance and psychological counselling that examined the career
development of children in need of protection in the form of an intervention programme and group
studies. Taking responsibilities in their own lives, orienting towards a profession through positive role
models, and even studying in higher education institutions are important in terms of career
development and in terms of ensuring the social and personal adaptation of the children in the

committee and holding on to life.
Aims and Objectives

The aim of the study is to ensure the participation of children affiliated to the Provincial Children's
Rights Committee (Bayoglu & Purutquoglu, 2010; Senol & Ding, 2016), whose lack of positive role
models, inability to achieve high academic achievement, difficulty in continuing higher education and
successful career development skills are generally weak, in activities such as choosing a profession,
becoming aware of their talents, interests and values, and creating a career future in accordance with
their developmental periods. In this context, the aim of the study is to support the career development
of children of secondary or high school age who are affiliated to the Family and Social Services
Children's Rights Committee and to implement various activities by providing group guidance to third
year psychological counselling and guidance students who can be positive role models for them to

achieve this goal. Within the scope of this purpose, answers to the following questions were sought:

1. What are the opinions of the children affiliated to the Provincial Children's Rights Committee
about the career group guidance programme (career choice, career perception, role models,
achievements, contribution to school success, positive and deficient aspects)?

2. What is the level of career development/vocational maturity of the children affiliated to the
Provincial Child Rights Committee before the group counselling? (pre-test results)

3. What is the level of career development/vocational maturity of children affiliated to the
Provincial Child Rights Committee before group counselling? (post-test results)

4. Is there a significant difference between the pre-test and post-test scores of the career

development levels of children affiliated to the Provincial Child Rights Committee?
Method
Research Model

This study is a mixed method research in which qualitative and quantitative measurements will be used
together. Sequential explanatory method, one of the sequential mixed design studies, was used in the
study. In the sequential explanatory research method, the quantitative data of the study are first
collected and then the process of obtaining qualitative data begins. In this method, in which both types
of data are not given equal priority, the processes and analyses related to quantitative data are carried
out first. Qualitative data are generally used to expand and deepen the findings obtained from

quantitative data (Hanson et al., 2005).
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Universe and Sample

The study group of the research consists of children within the Children's Rights Committee of Bayburt
Provincial Directorate of Family and Social Services. The age range of the participants varies from
secondary school to high school. Practices were carried out with students similar in age and professional
maturity on a voluntary basis and with the permission of the institution. In addition, a group of high
school students was formed and the Vocational Group Guidance Programme (Bacanli, 2012) and the
application guide were used. In this context, the study was carried out with 14 students in total. Student

names were coded and presented. Demographic characteristics of the participants are presented below:

Participant Classroom age Gender
S1 5rd class 11 Female
S2 5rd class 11 Female
S3 6rd class 12 Male
S4 7rd class 13 Male
S5 8rd class 14 Female
S6 9rd class 15 Male
S7 11rd class 17 Male
S8 11rd class 17 Female
S9 11rd class 17 Female
S10 11rd class 17 Female
S11 11rd class 17 Female
512 12rd class 18 Male
S13 12rd class 18 Male
S14 12rd class 18 Female

Implementation Process

Career group guidance programme was planned as a 9-week process within the scope of TUBITAK
2209-A student project and career group guidance sessions were formed accordingly (See Appendix 1).
Career group guidance sessions were hosted by Bayburt Provincial Directorate of Family and Social
Policies and the group sessions were held in the conference hall of the provincial directorate. The career
group guidance programme was implemented for 2 hours per week with the participation of 14

students and practitioners.
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In the first week, the project coordinator and the consultant introduced and explained the group
guidance, programme, achievements, career development area, group guidance activities to the project
members. In addition, the persons in charge of the weekly implementation were determined and group
guidance materials were prepared. In the second week, the concepts of vocational interest, ability and
value were explained. In addition, tests, inventories and measurement tools to be applied by the project
team were determined. In the third week, the career exploration and career development scale and pre-
test were applied to collect quantitative data from the students. Afterwards, a group meeting and warm-
up activity was carried out. Then, some basic concepts related to career were explained to the students.
In the fourth week, some concepts activity was adapted and carried out by the project team in order for
children to define the concepts of work, profession, occupation and career. In the fifth week, various
activities were carried out for the children to comprehend the importance of having a profession and to

realise their interests.

In the sixth week, the project team carried out which school is suitable for me or what job would I not
do! activity in order for the children to collect information about the profession or school they want.
Afterwards, guess what activity was carried out in order for the children to realise the importance of
various professions in the life of the society. In the seventh week, career steps activity was implemented
by the project team in order for the children to explain the career planning steps. In the eighth week,
firstly, a step-by-step success activity was implemented for the children to evaluate the realisability of
their current career goals. Then, My road map; my career file activity was applied to the whole group
in order to teach children to prepare an individual career planning file. In the ninth week, a one-session
group counselling was conducted. Then, the post-tests and the collection of qualitative data were carried

out by the project coordinator and project partners.
Data Collection Tools

Interview method was used to collect qualitative data. In this context, a semi-structured interview form
prepared by the project team was used. After the interview form was prepared, expert opinions were
obtained from two faculty members who have studies on career development. As a result of the expert
opinions, it was determined that the form was suitable for the student and the subject. In addition, it
was applied to two non-participant students and it was determined that it was suitable for the student.
In the interview form, questions about professional and career development were included. Related
questions were presented above as research questions. Interviews were conducted both individually
and in groups as focus group interviews. The interviews were conducted by the project team. As
quantitative measurements, evaluations were made with pre-test measurements before the career group
guidance process started and post-test measurements to be made after the end of the process. The career
development of the group members was evaluated quantitatively. The Career Development Scale for
Children (CCDC) (Bacanl et al., 2007) and Career Exploration Scale (CES) (Ozaydin & Siyez, 2022) were

used as data collection tools.

Career Development Scale was developed by Schultheiss and Stead (2004) to determine the career
development levels of students and adapted to Turkish by Bacanl et al. It consists of 8 subscales
(curiosity/research, knowledge, key figures, interests, locus of control, time perspective, self-concept
and planning) and 52 items. In order to evaluate the reliability of the Turkish form of the CCRS, internal
consistency coefficients for the general and subscales of the scale were calculated using Cronbach's
Alpha coefficient. The Cronbach Alpha values obtained are as follows: a = .78 for the whole scale, ot =

.64 for the knowledge subscale, a = .60 for the curiosity/investigation subscale, o = .64 for the interests
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subscale, = .76 for the locus of control subscale, o = .49 for the key figures subscale, a =. 49, a = .65 for

the time perspective subscale, a = .81 for the planning subscale, and o =.73 for the self-concept subscale.

Career Exploration Scale, 4-7. It was developed to determine the extent to which 4th-7th grade students
are interested in career exploration behaviours and consists of 9 items. The response format of the scale
is organised in a five-grade structure as ‘(1) Never, (2) Once or Twice, (3) A Few Times, (4) Many Times,
(5) Quite a Lot of Times’. The highest score to be obtained from the scale is 45 and the lowest score is 9.
The higher the scores obtained from the scale, the higher the career exploration. In the analyses
conducted with 816 students, the construct validity of the scale was confirmed, it was found to provide
measurement invariance according to gender and to have equivalent scale validity. Cronbach's alpha
reliability coefficient was calculated as .83 and test-retest reliability coefficient was calculated as .87. The

results show that the QAS is a valid and reliable measurement tool.
Data Collection

In the qualitative part of the study, information was collected from the participants with a semi-
structured interview form before the career group guidance process started and at the end of each
session. In addition, a focus group interview was conducted with the group members in the finalisation
session. The academic advisor took an active role in collecting and analysing the data and participated
in the group sessions. Data were collected through face-to-face interviews. The interviews were
recorded with a voice recorder with the permission of the participants. The recordings were used to
transcribe the data. Quantitative data were collected through the relevant scales. The relevant scales
were distributed to the participants and they were asked to fill them in individually. Quantitative data

were collected by the project team before and after the group counselling process.
Data Analysis

Content analysis method was used to analyse the qualitative data obtained within the scope of the
project. In this context, the answers from the group members were collected under certain codes and
categories and themes were determined. The coding was done by the project team under the guidance
of the project advisor and the inter-coder reliability value was calculated. In the reliability calculation
of the study, the inter-coder reliability value was calculated as .86 according to the formula specified by
Miles and Huberman (1994). For the analysis of quantitative data, normality analysis was performed
first. Within the scope of normality analysis, skewness and kurtosis coefficients and histogram graph
were analysed. As a result of the analysis, it was determined that the data showed normal distribution.

In this context, descriptive statistics and dependent sample t test were calculated.

Some precautions were taken for the validity and reliability of the research. In this context, data
diversification was provided by using different data collection tools. The research was conducted by
taking expert opinions at different stages of the research (in the preparation of the career guidance
programme, in the creation of the interview form, etc.). At the same time, the reliability of the data was

ensured by obtaining participant confirmation while interviewing the participant students.
Findings

The findings of this project are presented in detail below, taking into account the research questions.

Firstly, qualitative findings are presented and then quantitative findings are presented.

What is the Occupational Choice and Career Perception of the Children Affiliated to the Provincial
Child Rights Committee and Where and How Do They See Themselves as Life Future?
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As a result of the focus group interviews, the following codes and themes were created by taking into

account the answers received from the students.

Table 1. Career Choice, Career Perception and Life Future of Children Affiliated to the Provincial

Child Rights Committee

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12 S13 S14 f
Doing the X X X X 4
Profession I Love
To get X X X X X 5
information
about the
profession I want
Working in the X 1
Profession I
Decided
High Income X 1
Exploring X 1
Options
Undecided X 1

When Table 1 is examined, it is determined that the students find themselves doing the profession they
like. In addition, it was concluded that the majority of the students wanted to have information about
the profession they wanted and would work in the profession they decided. In this context, sample

student opinions are given below.

¢ [ am trying to learn information about the profession you want and I have more or less
knowledge about them. (52)

¢ Iwant to do a profession I like, it will be more suitable for me. I will enjoy what I do (S1)

Where and How Do Children Affiliated to the Provincial Child Rights Committee See The Future of
Life?

Table 2. Opinions of Children Affiliated to the Provincial Child Rights Committee on the Future of
Life

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11  S12  S13  S14  f

Doing the X X X X X X X X 8
Profession

I Want

In the X X X X X 5
Profession

I Decided

Travelling X 1

When Table 2 is analysed, it is understood that the participants want to see themselves in the profession
they currently want in the future. Some of them aim to be in a profession that they can reach even if it

is not their dream. In this context, sample student opinions are given below.

* Imean, I don't think too far ahead in the future, but I would stand guard at a police station in
my 20s. (O12)
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® I see that I live in Ankara in a way that I have taken my profession into my hands and have
settled down (S3).

Who are the Role Models that Children Affiliated to the Provincial Child Rights Committee Look
Up to, Especially Regarding Their Career Development?

Table 3. Role Models that Children Affiliated to the Provincial Children's Rights Committee Look
Up to, Especially Regarding Their Career Development

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11  S12 S13  S14
None X X X X X
Family X X X

A person in X X X X
the

profession

A famous X X 2
person

=1 W | G| =

When Table 3 is analysed, it is seen that the majority of the students do not have a role model. In
addition, it is seen that most of the remaining students were influenced by a person in the profession

and chose a role model for themselves. In this context, sample student opinions are given below.

 Itake Huzeyfe YUCEDAG, the chief prosecutor in Bayburt, as a role model. He is a very good
person. (1T2)
e [take my father as a role model. (S3)

Which gains were achieved by the children affiliated to the Provincial Child Rights Committee

during the Career Group Guidance Programme?

Table 4. Achievements of Children Affiliated to the Provincial Child Rights Committee during the
Career Group Guidance Programme

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12 S13  S14 f

Recognised X X
their interests

Knowledge X X X X X X X 7
about
professions

Coping with X 1
their concerns

No X X 2
contribution

Organisation X X 2
about the
career process

Encouragement X 1
to research

When Table 4 is examined, it is seen that half of the students gained gains such as obtaining information
about professions, realising their interests and coping with their concerns during the career group

guidance programme. Sample student opinions about the results are given below.
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* I'malso interested in music. I thought I would also be interested in music because I'm interested
in it. I think I can also turn to it as a possibility. (S8)
¢ Because of the professions I want, I don't think it had much effect on me as a group. It didn't

have much effect on the profession I have chosen now. (512)

What are the opinions of children affiliated to the Provincial Child Rights Committee on the Career

Group Guidance Programme Process?

Table 5. Opinions of Children Affiliated to the Provincial Child Rights Committee on the Career
Group Guidance Programme Process

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12  S13  S14 f

Informative X X X X X X X X X 9
Learning by X X X 3
having fun

High X X 2
number of

activites

Table 5 shows that most of the students found the career group guidance programme informative. In
addition, it was also seen that the activities in the group guidance programme were too much and fun.

Student views on the question are given below.

* Activities such as games and speeches were very informative (514).

¢ It was a nice, fun short process. It was a good, informative programme. (S8)
What are the shortcomings or negative aspects of the Career Group Guidance Programme?

Table 6. Deficiencies or Negative Aspects of the Career Group Guidance Programme
S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12  S13 S14 f

No average X X X X X X 6
age

Not being ablk X 1
open oneself

None X X X X 4
Shortlength X X X 3

When Table 6 is analysed, it can be evaluated that the issue that students see as missing or negative in
career group guidance is the lack of average age. In this context, the fact that the group guidance was
mixed was interpreted negatively by some students. 4 students stated that there was no problem.

Sample opinions of the students are given below.

¢ I think the missing parts should have been chosen as the average age (S8).

¢ Alonger process would have been better. I do not have a negative opinion. (S1)
What are the positive aspects of the Career Group Guidance Programme?

Table 7. Positive aspects of the Career Group Guidance Programme

S1 S2 S3 S4 S5 Se6 S7 S8 S9 S10 S11 S12 S13 S14 f
Explanatory X X X 3
It's fun X X X 3
Informative X X X X X X 6
It’s beautiful X X 2
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According to Table 7, most of the students saw the informative nature of the career group guidance
programme as a positive aspect. The others considered the fact that it was an entertaining and

explanatory programme as a positive aspect. Sample opinions of the students are given below.

* As a positive aspect, you gave a lot of information about the profession, you were very good
(513).
* There are a lot of positive aspects, you did a lot of activities directly with the presentation. You

made questionnaires and listened to us in this way. (S3)

What is the Contribution, if any, of the Career Group Guidance Programme to the School Success of
Children Affiliated to the Provincial Child Rights Committee?

Table 8. The Contribution of Career Group Guidance Programme to the School Success of Children
Affiliated to the Provincial Child Rights Committee

S1 S2 S3 sS4 O5 S6 S7 S8 S9 S10 SI11 S12 S13 S14 f

Enthusiastic X 1
work

No impact X X X X X

I can answer X 1
questions
about this

Focusing pn X X X 3
the profession I
want

To start X X 2
thinking about
it

Table 8 shows that the majority of the students think that the career guidance programme has no effect
on school success. The reason for this may be that the programme took place in a short period of time.
On the other hand, some students think that the programme can be effective on school success because
it enables them to focus on the profession they want. Some of the opinions of the students on this

question are given below.

¢ Idon't think it will contribute to my school success because school success is only about maths,
chemistry and biology, so I don't think it has any benefit in choosing a profession. (57)

e Idon't have much to do with school, let me tell you that. I mean, I didn't see much about the
lessons. (S12)

What is the level of career development/vocational maturity of children affiliated to the Provincial

Child Rights Committee before group counselling? (Pre-test results)

Table 9. Pre-test results of career development levels/vocational maturity levels of children
affiliated to the Provincial Child Rights Committee before group counselling

Sub-dimensions Average Sd

Information 2.40 .337
Curiosity 2.12 440
Field of Interest 2.75 297
Locus of control 2.45 .346
Key figures 2.18 403
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Time perspective 2.50 438
Planning 2.31 445
Self-concept 2.41 437

When we look at the knowledge of the sub-dimensions of the career exploration scale applied before
the career group guidance programme of the children affiliated to the provincial children's rights
committee, it is seen that the average is 2.40. According to this result, it can be concluded that the
knowledge level of the participating students is high. The mean of the curiosity and key figures sub-
dimensions of the career exploration scale were calculated as 2.12 and 2.18. According to this scale, it
was seen that the students were at a medium level in the curiosity and key figure sub-dimensions. The
mean of the interest dimension, another sub-dimension of the scale, was 2.75. The mean of the interest
dimension was calculated as the highest among the other sub-dimensions. According to this result,
students' level of interest awareness is quite high. When the locus of control and time perspective sub-
dimensions of the career exploration scale are examined, it is seen that their averages are 2.45 and 2.50.
According to this result, it can be concluded that students' locus of control and time perspective sub-
dimensions are high. The mean of the planning sub-dimension of the applied scale was calculated as
2.31. According to this result, it can be concluded that students' level of planning is average. The mean
of the self-concept sub-dimension was 2.41. This sub-dimension can also be considered high since it is
above 2. 40.

At what level are the career development levels/vocational maturity levels of children affiliated to

the Provincial Child Rights Committee after group counselling (post-test results)?

Table 10. Post-test results of career development levels/vocational maturity levels of children
affiliated to the Provincial Child Rights Committee after group counselling

Sub-dimensions Average Sd

Information 2.50 326
Curiosity 2.28 321
Field of Interest 2.70 .340
Locus of control 2.70 .342
Key figures 2.32 461
Time perspective 2.60 446
Planning 2.61 .287
Self-concept 2.66 339

The sub-dimensions of the career exploration scale applied before and after the career group guidance
programme for children affiliated to the provincial child rights committee were examined separately.
Among these sub-dimensions, the average of the knowledge sub-dimension was 2.40 in the pre-test
results. When the post-test results after the programme are examined, it is seen that the knowledge sub-
dimension increased to 2.50 and showed an increase. There is also an increase of more than 0.10 in the
curiosity and key figures sub-dimension of the career exploration scale. Considering the increase result,
it can be thought that students' curiosity levels increased after the programme and they experienced a
change in acquiring key figures. It was observed that there was a decrease of 0.5 in the sub-dimension
of interest, which had the highest average as a result of the pre-test. Considering this result, it can be
thought that there was a decrease in the interest level of the students after the programme. An increase
was also observed in the sub-dimensions of locus of control and time perspective. The sub-dimensions,

which were 2.45 and 2.50 in the pre-test, were found to be 2.60 and 2.70 in the post-test calculation.
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The planning sub-dimension, which was found to be medium level with a mean of 2.31 before the
programme, was found to be 2.61 in the post-test. With this average, it can be considered that the
planning levels of the students increased as a result of the programme. The last sub-dimension, self-
concept, increased from 2.41 to 2.66. Considering this result, it was seen that the self-concept sub-
dimension, which appeared high in the pre-test results, was increased more. As a result, when the sub-
dimensions were analysed, no decrease was observed in any other sub-dimension except the interest
sub-dimension. Career group counselling was effective in the other 7 sub-dimensions (knowledge,

curiosity, locus of control, key figure, time perspective, planning, self-concept).

Is there a significant difference between the pre-test and post-test scores of career development levels
of children affiliated to the Provincial Child Rights Committee?

The results of the dependent samples t test on whether the career development levels of the children

differ according to the pre-test and post-test scores are presented in the table below.

n X Ss t p
Pre-test 14 123.92 10.20 3.65 0.003
Last test 14 133.00 9.55

When the table is examined, according to the result of the dependent samples t test conducted to
determine the effect of the group guidance programme, the post-test scores differ significantly from the
pre-test scores (t14= 3,65, p<.003). Accordingly, the group guidance programme was effective in
supporting the career development of children affiliated to the Provincial Child Rights Committee.

Discussion, Conclusion and Recommendations

In this study, it was concluded that the children affiliated to the Provincial Child Rights Committee
generally want to have information about the profession they want and to work in the profession they
decide themselves. This situation indicates that students are aware of their perception of profession. It
was determined that the children affiliated to the Provincial Children's Rights Committee aim to work
in the professions they currently want in the future. It was concluded that some other participants

would prefer to work in more accessible professions.

In the research, it was observed that a significant portion of the participants did not have a role model.
The rest of the participants took a person from their family, a person in the profession and a famous
person as role models. It was seen that the participants gained new information about professions,
realised their interests and abilities and coped with their concerns during the Career Group Guidance
Programme. It was revealed that the participants found the Career Group Guidance Programme
informative, in addition, it was seen that the participants found the social activities carried out during
the process entertaining. This situation revealed that career group counselling supported the

participants' social development as well as their career development.

The missing and negative aspect of this study is that the ages of the participants are not the same or
close to each other. It was revealed that if the participants were closer to each other in terms of age, it
would contribute to the career group counselling to be more effective. This study was limited to children
affiliated to the Child Rights Committee of the Provincial Directorate of Family and Social Services. The
positive aspects of this study for the participants were the creation of a fun environment supported by
informative and social activities. In this way, the effectiveness of the programme on the participants

was much higher.

OJCES, 2024, 2(4), 162-193



190 M. Tok, M. Elma, F. Tacir, O. S. Akdemir

Career Group Guidance Programme was not found to be effective on students' school achievement. The
programme focused on the career development of the participants and this did not have an impact on
the courses they took in basic sciences at school. According to the findings obtained from the career
exploration scale administered to the children affiliated to the Provincial Children's Rights Committee
before the career group guidance programme, it was seen that the participants had high awareness in
terms of their career development levels/vocational maturity levels in the knowledge, interest, locus of
control, time perspective and self-concept sub-dimensions of the scale. In the curiosity, key figures and

planning sub-dimensions of the same scale, it was revealed that they were at a medium level.

It was revealed that there was a change in the career development levels / vocational maturity levels of
the children affiliated to the Provincial Child Rights Committee after the career group guidance
programme. Changes in the sub-dimensions of the career exploration scale (knowledge, curiosity, locus
of control, key figure, time perspective, planning, concept of memory) applied before and after the
programme were examined. This situation revealed the effectiveness of career group guidance on the

career development levels/vocational maturity levels of the participants.

In this study, it was revealed that there was a significant difference in the pre-test and post-test scores
of the career exploration scale. It was observed that career group counselling led to a significant change
in the career development levels of children affiliated to the Provincial Child Rights Committee and

supported their career development.

According to the findings obtained as a result of the study, group guidance sessions were found to be
supportive in designing children's career experiences (career choice, self-knowledge, school success,
preparation for higher education institutions, working in a profession and job that matches their values,
etc.). Group counselling sessions carried out for the purpose of Supporting Career Development of
Children Affiliated to Bayburt Provincial Directorate of Family and Social Services Children's Rights
Committee were found to support children's personal, social, educational and professional
development. Group guidance sessions were supportive in terms of recognising children's career
patterns and recognising their interests and abilities. When the literature was examined, no research
was found in the field of guidance and psychological counselling that examined the career development
of children in need of protection in the form of an intervention programme and group work. However,
it is possible to come across studies in which similar results were obtained on other groups in the
literature. For example, it is consistent with the results of the Career Decision Making Group Guidance
(Cosgun & Demir, 2019) programme on career group guidance in our country. The study in question
revealed that the group members significantly reduced their career decision-making difficulties and
played a supportive role in their career development. In another group guidance study (Osman et al.,
2020), it was found that group members' professional maturity levels increased. In another similar
study, it was determined that the career group counselling programme given to senior nursing students
was effective in reducing career indecision and increasing the level of career decision-making
competence (Kahraman, 2020). In another study that revealed similar results, it was revealed that group
counselling sessions positively affected the career development of university students (Atasever, 2023).
In a group guidance session conducted on another sample, it was revealed that the study was effective
in increasing the vocational maturity levels of students (Goniiltas et al., 2020). It can be said that the

results obtained in the Bayburt sample are consistent with the results of the studies in the literature.

It is predicted that group guidance sessions have a supportive role in the Bayburt sample and group

guidance sessions will be supportive in different age groups. It is important in terms of career
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development that the children in the committee get to know themselves and realise their professional
knowledge and skills through group guidance sessions. Taking responsibilities in their own lives,
orienting towards a profession through positive role models and even studying in higher education
institutions are important in terms of career development and in terms of ensuring the social and
personal adaptation of the children in the committee and holding on to life. In this context, based on the
effectiveness of group counselling sessions in the Bayburt sample, it is recommended that similar

studies be expanded.
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Annex 1. Career Group Guidance Programme

Time Job Descriptions
Week 1 > Introducing and explaining group guidance, programme, achievements, career development area, group
guidance activities to project members
>  Determination of the task persons to be applied weekly
»  Preparation of group counselling materials
Week 2 >  Explaining the concepts of vocational interest, ability and value
»  Determination and examination of tests, inventories and measurement tools to be applied
>  Preparation of qualitative end of session evaluation forms
Week 3 >  Pre-test application and collection of qualitative data from students
>  Organisation of a meeting event with the group
>  Explaining some basic concepts about career to students
>  Determination of students' aims and expectations from the programme
Week 4 >  Defines the concepts of work, profession, occupation and career. (Some Concepts Activity)
>  Recognises the importance of career choice (No Room for Mistakes in My Career Choice! Activity)
Week 5 >  Explains the importance of having a profession. (Most Popular Answers Activity)
>  Recognises the role of interests in choosing a profession. (My Future I Like Activity)
Week 6 >  Gathers information about the profession or school he/she wants. (Which School is Suitable for Me? or What
Job Wouldn't I Do? Activity)
>  Recognises the importance of various professions in social life. (Let's Guess Activity)
Week 7 >  Explains the steps of career planning. (Career Steps Activity)
> Realises that career planning may differ in developmental periods. (Dream to Reality Activity)
Week 8 >  Evaluates the realisability of current career goals. (Step by Step to Success Activity)
>  Prepares an individual career planning file. (My Road Map: My Career File Activity)
Week 9 >  Career Cake Cutting, Celebration and Presentation of Success Certificates to Participants, Farewell and
Termination Session
>  Post-test application and collection of qualitative data
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