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Bu arastirmada simnif 6gretmenlerinin 6zel gereksinimli 6grencilerin egitimine iliskin hizmet i¢i | Diizeltme: 27/11/2024

egitim ihtiyaglarini belirlemek amaglanmistir. Arastirma, nitel arastirma yaklasimlar1 kapsaminda | Kabul: 04/12/2024
6zel durum calismas1 yontemi kullanilarak gerceklestirilmistir. Bu amag¢ kapsaminda amach
ornekleme yontemlerinden kolay ulasilabilir 6rnekleme modeliyle Bayburt ilinde goniilli 27 sinif
ogretmeniyle ¢calisma gergeklestirilmistir. Veriler yar1 yapilandirilmis goriisme formu kullanilarak
toplanmustir. Verilerin analizinde igerik analizi yontemi kullanilmistir. Arastirma sonucunda, smif
ogretmenlerinin 6zel gereksinimli 6grencilerin egitimine yonelik seminer ya da kurs almadiklari,
alinan kurslarm ise yeterli olmadig tespit edilmistir. Ayrica smif 6gretmenlerinin bu 6grencilerle
uyum ve davranig problemi, veli ve okul idarecilerinin ilgisizligi gibi konularda sorunlar
yasadiklar tespit edilmistir. Ote yandan smif 6gretmenlerinin 6zel gereksinimli 6grencilerin
egitimlerinde materyal kullanimi ve materyal bilgisi hakkinda bilgi eksikligi yasadiklari
belirlenmistir. Smif 6gretmenlerinin 6zel gereksinimli 6grencileri belirleme ve dl¢gme degerlendirme
konusunda destege ihtiyag duyduklari tespit edilmistir. Gergeklestirilen hizmet i¢i egitimlerin daha
detayli ve kapsamli olmasi, uygulamali ve alan uzmanlari tarafindan gerceklestirilmesi gerektigi
belirlenmistir. Calismanin sonuglarina gore, smif 6gretmenlerinin 6zel gereksinimli bireylere daha
nitelikli egitim vermelerine yonelik sinif 6gretmeni, veli ve okul yoneticilerinin is birligi igerisinde

calismalari Onerilebilir.
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Giris
Diinyaya gelmis her bireyin c¢ocukluktan yetiskinlige bircok benzer o6zelliginin yaninda kendini
bagkalarindan ayiran farkli dzellikleri de vardir. Ozel gereksinimli bireyler dogum 6ncesinden, dogum
sonrasina gesitli nedenlerle bireysel ozellikleri ve egitim yeterlilikleri bakimindan akranlaria gore
beklenilen diizeyden anlamli farklilik gosteren bireyleri ifade etmektedir (MEB, 2018). Toplumdaki tiim
bireylerin esit haklar1 oldugu g6z oniine alindiginda 6zel gereksinimli bireylerin de akranlari gibi egitim
alma haklar1 vardir. Tiim diinyada oldugu gibi iilkemizde de 6zel gereksinimli bireylerin sayismin
giderek arttig1 (Milli Egitim Bakanligi (MEB), 2017; MEB, 2020a; National Center for Education Statistics,
2019) diistintildiigiinde ilkokulda 6zel gereksinimli bireylerin egitimlerinde sinf 6gretmenleri oldukca
onemlidir. Ozel gereksinimli 6grenciler, farkli §grenme tarzlari ve hizlariyla siniflarda bulunurlar; bu
nedenle, 0gretmenlerin onlara uygun Ogretim stratejileri gelistirmeleri 0grenciler adina son derece

onemlidir.

Ozel gereksinimli 6grenci, kisisel ve gelisim &zellikleri bakimindan akranlarindan belirgin diizeyde
farklilik gosteren kisi olarak ifade edilmektedir (MEB, 2018b). Tiirkiye’de 6zel egitim 1940 yilinda ortaya
cikmaya baglamis giiniimiize kadar yasal diizenlemeler ile modern seklini alarak devam etmistir. Ozel
gereksinimli Ogrencilerin egitim ihtiyact akranlariyla esit egitim alma imkanlar1 gergevesinde
kaynastirma-biitiinlestirme yoluyla gerceklestirilmektedir. Kaynastirma egitimi 6zel gereksinimli
ogrencilerin egitimde firsat esitliginden faydalanmalar: kapsaminda uygulamaya konulmus bir egitim
modelidir (MEB, 2018b). Okullarda 6zel gereksinimli bireylerin sayisimun artmasi kaynastirma
uygulamalarinin yayginlasmasini tetiklemistir. Bu 0grenciler icin gereksinim duyulan dersle ilgili
kaynak oda ve destek egitim siniflarinda Bireysellestirilmis Egitim Plan1 (BEP) hazirlanarak egitim
devam etmektedir. BEP 6grencilerin ihtiyaclarmna ve ilgi alanlarina yonelik hazirlanarak belirlenen

amaglara kisa zamanda ulagsmay1 saglayan bir 6zel egitim plardir (MEB, 2018; Tiirk, 2011).

Ozel gereksinimli bireylerin ilkokul yillarinda ilk karsilasacag kisi olan smif $gretmenlerinin de 6zel
egitim anlaminda yeterliliklerinin {ist diizey olmas1 gerekmektedir. Siuf 6gretmenlerinin 6zel egitim
anlaminda gerekli donanima sahip olmasi, bu siireci iyi diizenlemesi 6grencilerin akademik ve sosyal
gelisimlerine daha kiigiik yaslarda fazlaca katki saglayacaktir. Smif 6gretmenleri 6nemli bir gorev
iistlenerek 6zel gereksinimli bireylerin topluma katilimlarina yardima olup onlarin potansiyellerini
gerceklestirmeleri icin firsatlar sunabilir. MEB’in (2020b) hizmet ici egitim planlarma bakildiginda 6zel
egitim konusunda smif Ogretmenlerine yonelik hizmet ici egitimler yapildigr goriilmektedir.
Literatiirde yapilan bazi ¢calismalara bakildiginda sinif 6gretmenlerinin ve adaylarimn 6zel gereksinimli
hakkindaki fikirlerini belirttigi, yeterli olup olmadiklarmi agikladigi, hizmet ic¢i kurslar almalar
gerektigini belirttikleri (Altun & Filiz, 2020; Yazic1 & Cumali, 2022; Yazicl & Uzuner, 2021) goriilm{istiir.
Ancak sinuf 6gretmenlerinin 6zel gereksinimli 6grencilerle ilgili hangi konuda kurslar almak istedikleri,
bu konuda yapilan seminer ya da kurslarin yeterliliginin arastirildigi ¢alismalara rastlanmamustir.
Ayrica hizmet igi egitimlerin etkili olabilmesi igin 6gretmen ihtiyaglarinin dogru bir sekilde belirlenmesi

de ¢ok onemlidir.

Literatiire bakildiginda, 6zel gereksinimli 6grencilerin egitimi konusunda smif dgretmenlerinin
goriislerinin incelendigi ¢alismalarin bireysellestirilmis egitim programlarina odaklandig1 (Sogiit &
Deniz, 2018; Yiicetiirk, 2022), 6zel egitim dgretmenlerinin ve rehber 6gretmenlerinin goriislerini almaya
odaklandig1 (Acar, 2021; Karasu, Aykut & Yilmaz, 2014) goriilmiistiir. Ote yandan yapilan calismalarda,
brang dgretmenlerinin deneyimleri incelenmistir (Altuntas, Ilgiin & Uygun, 2021; Sarilarhamami &
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Demirkaya, 2021). Ayrica, miidahale programlarinin 6zel gereksinimli 6grencilere etkisinin incelendigi
nicel ¢alismalar yapilmistir (Camadan, 2012; S6giit & Deniz, 2018). Calismalar incelendiginde, ilkokul
ogrencilerine yonelik calismalarin smirlh sayida oldugu, siuf Ogretmenlerinin goriisleriyle
gerceklestirilen calismalarin  yetersiz kaldigi, calismalarin nicel yontemle ve BEP odakh
gerceklestirildigi goriilmiistiir. Mevcut calismada smif 6gretmenlerinin ilkokuldaki 6zel gereksinimli
ogrencilerin egitimine iligkin ihtiyaglari 6zel durum ¢alismasiyla derinlemesine incelenerek ayrintili bir

sekilde ortaya konulmustur.

Bu calismada, smif Ogretmenlerinin 6zel gereksinimli dgrencilerin egitimine iliskin karsilastig
zorluklarin belirlenmesine yer verilmistir. Bunun, oOzellikle meslege yeni baslayan Ogretmenlere
rehberlik etmesi beklenmektedir. Ayrica, 6zel gereksinimli &grencilerin egitiminde kullanilacak
materyallerin, sinif 6gretmenlerinin goriisleri dogrultusunda belirlenmesinin, diger 6gretmenlere yol
gosterecegi diisiiniilmektedir. Bunun yanu sira, sinif 6gretmenlerinin hizmet ici egitimlere dair goriisleri
ve ihtiya¢ duyduklar: hizmet i¢i egitim konularmnin tespit edilmesinin, bu faaliyetlerin planlanmasinda
politika yapiclara énemli katkilar saglayacagi ongoriilmektedir. Bu nedenlerle calismada bu sorulara

yer verilmigtir.

Calismada, 0zel gereksinimli 6grencilerin egitimleri konusunda sinif 6gretmenlerinin hizmet igi
egitim ihtiyaclarmin belirlenmesi amaglanmistir. Bu kapsamda asagidaki arastirma sorularina cevap
aranmigtir:

1. Ogzel gereksinimli dgrencilerin egitimine iliskin aldigimz herhangi bir hizmet ici egitim veya
seminer var m1? Bu egitimler sizce yeterli miydi?
Ozel gereksinimli grencilerin egitimleri konusunda ne tiir zorluklarla karsilastyorsunuz?

3. Ozel gereksinimli 6grencilerin egitimi konusunda ne tiir konularda destege ihtiyag
duyuyorsunuz?

4. Ogzel gereksinimli 6grencilerin egitiminde kullanilabilecek &gretim materyalleri konusunda
yeterli bilgiye sahip misiniz? Ne tiir materyaller kullaniyorsunuz?

5. Hizmet ici egitimlerin daha etkili olmasi i¢in ne gibi iyilestirmeler yapilabilir?

Yontem
Arastirma Modeli

Bu calisma nitel arastirma yonteminde gerceklestirilmistir. Calismada, nitel arastirma yontemlerinden
durum calismasi yontemi kullanilarak arastirilan kisilerin yasanti ve tecriibelerinden kazandiklar
bilgilerin sistematik olarak incelenmesi amaclanmistir. Nitel arastirmalarin amacimin genelleme
yapmak olmadig1 aragtirilan durumun geneli hakkinda gergekligi resmetmek oldugundan (Yildirim &
Simsek, 2016), arastirmacinin bir durum ve olay1 kisi ya da kisiler {izerinden gergeklestirmesi ayrica
olaylar1 derinlemesine inceleme firsati sunmasi sebebiyle calismada arastirma modeli olarak o6zel

durum yontemi kullanilmistir (Creswell, 2009).
Calisma Grubu

Arastirmaya Bayburt ilinde gorev yapan 27 sinif 6gretmeni katilmistir. Katilimcilarin belirlenmesinde
kolay ulagilabilir Ornekleme yontemi kullanilmistir. Kolay ulasilabilir 6rnekleme yonteminde
arastirmaci ornekleme hizli ve kolay bir sekilde ulasarak zaman, enerji ve maddi kaynak tasarrufu

saglamaktadir (Patton, 2014). Bu baglamda, arastirmacinin gorev yaptig1 Bayburt ilindeki ilkokullarda
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gorev yapan ve arastirmaya katilmaya goniillii olan sinif 6gretmenleri ¢calisma grubuna dahil edilmistir.
Aragtirmada yer alan sinif 6gretmenlerine ait kisisel bilgiler Tablo 1’de sunulmustur.

Tablo 1. Calisma grubuna iliskin demografik bilgiler

Degiskenler Grup Frekans (f)  Yiizde (%)
Cinsiyet Kadin 15 55,5
Erkek 12 44,4
Yas (y1l) 21-25 4 14,8
26-30 14 51,8
31-40 8 29,6
41-50 1 3,70
51+ - -
Kidem (y1l) 1-5 5 18.5
6-10 15 55,5
11-15 5 18,5
16-20 2 7,40
21+ - -
Ogrenim Durumu On lisans - -
Lisans 20 74,00
Yiiksek lisans 7 26,00
Doktora - -
Toplam 27 100,00

Tablo 1'de goriildiigii gibi, arastirmaya katilan sinif 6gretmenlerinin 15’i (%55,5) kadn, 12’si (%44,4)
ise erkektir. Yaslaria gore smif 6gretmenlerinin 4’1 (%14,8) 21-25 yas araliginda, 14’ (%51,8) 26-30 yas
araliginda, 8'i (%29,6) 31-40 yas araliginda, 1'i (%3,7) 41-50 yas araligindadir. Kidemlerine gore sinif
Ogretmenlerinin 5’1 (%18.5) 1-5 yil aras1 kideme, 15’1 (%55.5) 6-10 yil aras1 kideme, 51 (%18,5) 11-15 yil
arasi kideme, 2’si (%7.4) 16-20 y1l aras1i kideme sahiptir. Sinif 6gretmenlerinin 20’si (%74) lisans mezunu

iken 7’si (%26) yiiksek lisans mezunudur.
Veri Toplama Ara¢lan

Bu ¢alismanin verileri aragtirmacilar tarafindan hazirlanan yar1 yapilandirilmig gériisme formuyla elde
edilmistir. Goriisme formu, ilk kissimda 6gretmenlerin kisisel bilgileri (cinsiyet, yas, kidem ve 6grenim
durumlar1 gibi demografik Ozelliklerine); ikinci kisim smif Ogretmenlerinin 6zel gereksinimli
Ogrencilerin egitimine iliskin sorulardan olusmaktadir. Goriismeler goniillii olan siif 6gretmenleriyle
gerceklestirilmis olup ortalama olarak 15 dakika siirmiistiir. Goriismeler esnasinda katiima teyidi
alarak veriler kaydedilmistir. Ses kayit cihaziyla kayit altina alman goriismeler yazili ortama
aktarilarak incelenmistir. Calisma icin once 3 sinif 6gretmeniyle pilot calisma gergeklestirilmis bazi dil
anlatim ifadeleri diizeltilmistir. Ozel egitim ve sinuf 6gretmenligi alanlarinda ¢alisan 2 uzmandan goriis
alinarak veri toplama aracina son hali verilmistir. Arastirma verileri, 2024 yilinda Bayburt ilinde gorev
yapan sinif Ogretmenleri {izerinden elde edilmistir. Arastirma icin gerekli izinler alindiktan sonra,

aragtirmanin amaci dogrultusunda veriler toplanmaigtir.
Veri Analizi

Aragtirmada elde edilen nitel verilerin incelenmesinde temel diizey analizlerden betimsel analiz ileri
diizey analiz kapsaminda icerik analizi kullanilmistir (Ekiz, 2013). Betimsel analizde ortaya ¢ikarilan

veriler, igerik analizinde daha kapsaml ve detayli bir islem gerceklestirilir. Devaminda betimsel analiz
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cercevesinde ortaya ¢ikarilamayan temalar ve kavramlar analizler sonucu belirgin hale getirilebilir.
(Ekiz, 2013; Yildirm & Simsek, 2016). Igerik analizi yonteminde, benzer veriler belirli kavramlar ve
temalar etrafinda toplanarak diizenlenir ve okuyucunun anlayabilecegi sekilde yorumlanir. Bu
dogrultuda, elde edilen veriler diizenlenmis, siif Ogretmenlerinin yanitlar1 frekans analiziyle
degerlendirilmis ve gerektiginde arastirmaci goriisleri alinarak yorumlamalar yapilmistir (Yildirim &
Simsek, 2016). Arastirmada katilimeilar O1, 02, O3, ... ve 027 seklinde kodlanmustir.

Bulgular

Aragtirmada smif 6gretmenlerinin formda yer alan soruya verdikleri cevaplar neticesinde elde edilen
bulgular asagida sunulmustur. Sif 6gretmenlerinin 6zel gereksinimli 6grencilerin egitimine yonelik
hizmet i¢i egitim durumlar1 Tablo 2’de gosterilmistir.

Soru 1. Ozel gereksinimli grencilerin egitimine iligkin aldiginiz herhangi bir hizmet ici egitim veya
seminer var m1? Bu egitimler sizce yeterli miydi?

Tablo 2. Ogretmenlerin hizmet ici egitim durumlar:

Kategori Kod Ogretmenler Frekans (f)
Hayir, almadim.  O1, 02, 03, 05, 07, 08, 09, O11, 012, 013, O15,

, 016, 019, 021, 023, 025, 027 17
Hizmet Evet, aldim ama
ici egitim T 04, 06, 010, 014, 017, O18, 020, 022, O26 9
durumlars yetersizdi.
Evet, ?lldl.m ve Ana 1
yeterliydi.
Toplam 27

Tablo 2"ye bakildiginda katilimc sinif 6gretmenlerinin biiyiik bir kisminin (£=17) 6zel gereksinimli
ogrencilerin egitimlerine dair herhangi bir egitim almadiklar1 goriilmektedir. Bu konuda egitim aldigim
ancak aldig1 egitimin yetersiz oldugunu bildiren katilima sayisinin da 9 oldugu goriilmektedir. Bu
verilere bakildiginda egitim alamayan ve aldig1 egitimin yetersiz oldugunu bildiren 6gretmenlerin tiim
katilimcilar arasinda oraninin yaklasik %96 civarinda oldugunu gostermektedir. Aldig1 egitimin yeterli
oldugunu bildiren sadece 1 katilimc siif dgretmenin oldugu goriilmektedir. Ozel Egitim ve
Kaynastirma dersinin egitim fakiiltesi miifredatina ge¢ alinmasi 6gretmenlerin bu konuda egitimlerinin
yetersiz olmasmin olas1 nedeni olarak gosterilebilir. Ogretmenlerin 6zel gereksinimli dgrencilerin
egitimine iliskin hizmet i¢i egitim veya seminer alma durumlarma yonelik 6gretmen goriisleri asagida

sunulmustur.
O8: “Hayr, bu alanlara yonelik seminer almadim.”
O15: “Hizmet ici egitim almadim.”

017: “Ozel egitimli 6grencilerin egitimine iliskin bir egitim yillar 6nce bir kere aldigim1 hatirliyorum
ancak yeterli degildi. Ozel egitimci gretmen arkadaslarimdan sorarak dgrenerek 6zel gereksinimli
Ogrencilerime yardimci olmaya calistim. Arastirarak, sorarak, okuyarak kendi imkéanlarimla yardimci

olmaya calistim.”

Smuf 6gretmenlerinin 6zel gereksinimli 6grencilerin egitimi siirecinde karsilastiklar1 zorluklar asagida

Tablo 3’te sunulmustur.

Tablo 3. Ogretmenlerin karsilagtiklart zorluklar

Kategori Kod Ogretmenler Frekans (f)
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Cocugun siifa uyum ve adaptasyonda sorun 03, 06, 010, O11, 8
yasamast 012, 015, 019, 027
Ogrencinin devamsizlik yapmasi 01, 021, 025 3
O ) Cocugun egitim-o6gretime istekli olmamast 06, 013, 021 3
‘frljla Ogrencinin cabuk motivasyon kayb1 yasamas: 010, 026 2
akli = =
:orluklar Ogrencinin 0zgtiven eksikligi yasamasi 015 1
Ogrendigini cabuk unutma durumu 016 1
Ogrencinin grenme giicliigii yagamasi 019 1
Davranis problemlerinin olmasi 019 1
Uygun olmayan smif ortami 01, 07, 010, O14, 6
015, G20
N Sinif ortaminda 6grenciye gerekli vakti B13, 022, 023 3
Ogretmen aylramama
odakli OgljetT?nln egitim-O0gretim siirecine dair bilgi A8, O18, 321 3
zorluklar eksikligi yasamasi
Veli ile igbirliginin saglanamamasi 02, 09
Ozel gereksinimli grencilere karsi akran -
By 014 1
zorbalig1
Voneti RAM'larn ilgisizligi 010, 017 2
ONEUM VE " Materyal ve ekipman eksikligi O14, O17 2
politika - — =
odakl Idarenin ilgisiz olmas1 01, 09 2
Destek egitim odasinin olmamasi 017 1
zorluklar - L — -
Ozel egitim 0gretmeninin olmamast 017 1
Aile odakh Ailenin gocugur}un durumunu @2, 04, 013, 017,
sorluklar kabullenmemesi 024
Ailenin ilgisizligi 01, 09 2
Toplam 27

Tablo 3’e bakildiginda katiimc smif Ogretmenlerinin 6zel gereksinimli O6grencilerin egitim

siirecinde karsilastiklar1 zorluklarin basinda ¢ocugun smifa uyumu ve derslere karsi yasadiklar:
adaptasyon sorununun geldigi goriilmektedir. Ayrica katilimcilar uygun olmayan sinf ortamlarmin ve
materyal eksikliklerinin de baz1 zorluklar olusturdugunu bildirmektedirler. Ailelerin ¢ocuklarinin 6zel
egitime ihtiyaclar1 oldugunu kabullenememe durumlarinin da yasanilan zorluklar arasinda oldugu
gortilmektedir. Ayrica 6grencinin devamsizlik yapmasi, egitim-ogretime istekli olmamasi, 6grencinin
motivasyon kayb1 yasamasi, 6grendiklerini cabuk unutmasi, 6grencinin 6zgiiven eksikliginin yaninda
o0grenme giicliigli yasamasi ve davranis problemleri gibi 6grenci kaynakli durumlarda egitim siirecinde
kargilagilan zorluklar olarak goriilmektedir. Sinuf 6gretmenlerinin 6zel gereksinimli gocuklar igin yeterli
Ogretim teknigi bilmemeleri, ¢ocuklara sinifta yeterli zaman ayiramamalar1 ve veliyle is birligi
yapamamalar1 gibi etkenlerde egitim-0gretim siirecinde karsilastiklar: zorluklardir. Ayrica okullarda
destek egitim odalarinin ve 6zel egitimin 6gretmenlerinin bulunmamasi da egitim siirecinde goriilen
diger olumsuzluklardir. Ogretmenlerin 6zel gereksinimli grencilerin egitimine iliskin karsilagtiklart

zorluklara yonelik 6gretmen goriisleri asagida sunulmustur.

02: “Ogrenci velilerinin 6grencinin durumunu kabul etmemesi, ¢ocugunda herhangi bir problem

olmadigini savunmasi ve veli ile isbirligi yapamamak.”

O10: “Bu 6grencilerin arkadaglaryla uyum problemi yasamalari. Cok ¢abuk motivasyon kaybina

ugramalari. Egitim ortamlarinin idarelerce bu 6grencilerin gereksinimlerine uygun hazirlanmamasi.”

O14: “Akran zorbaligy, fiziki ortam yetersizligi, ekipman eksikligi.”
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O15: “En ¢ok karsilagtigim sorun sinifa uyum ve 6zgiiven konusu. Fiziksel sartlarn ve siireg ici

etkenlerin 6zel gereksinimli 6grencileri cok hesaba katmamasi da en temel problemlerden.”

Simif 6gretmenlerinin 6zel gereksinimli 6grencilerin egitimi siirecinde destege ihtiya¢ duyduklar:
alanlar asagida Tablo 4’'te sunulmustur.

Tablo 4. Ogretmenlerin ihtiyac hissettikleri konular

Kategori Kod Ogretmenler Frekans (f)
Ogrenci tanilama 01, 02, 03, 08, 09, 013, 015, 017, O18, 12
021, 022, 024
Dikkat eksikligi ve 02, 04, 07, 010, 012, 013, 019, 020, 12
hiperaktivite bozuklugu 022, 024, 025, 026
i]i)lfisyt:f:(l Olgme ve degerlendirme @1’ 04, C')S',. 011, 014, O16, 019, 023, 11
olan 025,006 67
K 1 Ogretim icin farkli yontem ve O3, O6, O5, O11, O14, O16, O19 7
onular .
teknikler
Problemli davramslar 01, 02, 08, 09, 012, O19 6
Bireysellestirilmis ~ Egitim 02, 07, 026 3
Plani (BEP) hazirlama egitimi
Toplam 27

Tablo 4’e bakildiginda katilimcr sinif 6gretmenlerinin 6zel gereksinimli 6grencilerin egitimine iligkin
en ¢ok ihtiyag hissettikleri konular arasinda “dikkat eksikligi ve hiperaktivite bozuklugu, ogrenci
tanilama” 12 katthma ile en g¢ok ihtiyag hissedilen konular oldugu gériilmektedir. Olgme ve
Degerlendirme 11 katilimci, 6gretim igin farkli yontem ve teknikler 7 katilimar ile desteklenmistir.
Problemli davranislar 6, BEP hazirlama egitimi ise 3 katilimc1 6gretmen tarafindan ihtiyag hissettikleri
konular olarak goriilmektedir. Ogretmenlerin 6zel gereksinimli grencilerin egitimine iliskin ihtiyag

hissettikleri konulara yonelik 6gretmen goriisleri asagida sunulmustur.
02:“Ogrenci tanilama, problemli davranis egitimi, dikkat sorunu”

019:Ozel egitimde Slgme ve degerlendirme yapma yontemleri, 6grenci ayirt etme ve dgrencilerin

problemli davranislar: hakkinda”

O26:“En fazla dikkat eksikligi konusunda sonra 6grenci tanilama konusunda ve BEP hazirlamada

ihtiyag hissediyorum.”

Smif oOgretmenlerinin 6zel gereksinimli Ogrencilerin egitimi siirecinde kullarulan materyaller
hakkindaki bilgi durumlar: Tablo 5'te sunulmustur.

Tablo 5. Ogretmenlerin materyaller hakkindaki bilgi durumlar:

Kategori Kod Ogretmenler Frekans (f)
Hayir 01, 02, 03, 05, 07, 011, 012, 014, O16, 019, 020, 16
L 021 022, 024, 025, 026
duiﬂﬁian Evet 04, 08, 09, 613, 615, 617, 623 7
Kismen 06, 010, 018, O27 4
Toplam 27

Tablo 5e bakildiginda katiimc simf Ogretmenlerinin 6zel gereksinimli Ogrencilerin egitim
siirecinde kullanilan materyaller hakkinda yaklasik %60 oraminda herhangi bir bilgiye sahip

olmadiklar1 goriilmektedir. Ogretim materyalleri hakkinda bilgisinin oldugunu bildiren katilimcilarin
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orani yaklagik %25 iken, materyaller hakkinda kismen de olsa bilgisinin oldugunu bildiren katithma
simif dgretmenlerinin oraminin yaklagik olarak %15 oldugu goriilmektedir. Ogretmenlerin ozel
gereksinimli 6grencilerin egitimine iliskin 6gretim materyalleri yeterliligine yonelik 6gretmen goriisleri

asagida sunulmustur.

O16:“Yeterli bilgiye sahip degilim.”
0O20:“Hayr, sahip degilim.”

027: “Kismen sahip oldugumu diisiiniiyorum.”

Smuf 6gretmenlerinin 6zel gereksinimli grencilerin egitimi siirecinde kullandiklarim bildirdikleri

materyaller Tablo 6’da sunulmustur.

Tablo 6. Ogretmenlerin kullandiklar materyaller

Kategori Kod Ogretmenler Frekans (f)
Sinifta bulunan giinliik ders araclar1 01, 02, 03, 06, O7, 12
011, 012, 021, 022,
023, 024, 025
Gorsel agirlikli igerikler 08, 09, 011, 012, 7
015, 016, 019
Kavramlar: somutlastiran materyaller 04, 05, 011 3
Kullanilan - : = =
Say1 kiipleri 010, 015 2
materyaller Renk semalar1 09, 1
Denge ve duyu materyalleri 010 1
Birden fazla duyuya hitap eden arag¢-geregler 02 1
Sok tak harf kaliplar: 015 1
Geometri kartlar1 027 1
Meslek kartlar 027 1
Toplam 27

Tablo 6'ya bakildiginda katiima siuf Ogretmenlerinin 6zel gereksinimli dgrencilerin egitim
siirecinde kullandiklar1 materyallerin basinda sinifta bulunan giinliik ders araclarn ve gorsel agirliklh
icerikler oldugu goriilmektedir. Kavramlar1 somutlastiran materyaller, say1 kiipleri, renk semalars,
denge ve duyu materyalleri, sok tak harf kaliplari, geometri kartlari, meslek kartlari, birden fazla
duyuya hitap eden arag-gereclerin bu siirecte kullanan sinif 6gretmenlerinin oldugu goriilmektedir.
Ogretmenlerin 6zel gereksinimli 6grencilerin egitimine iliskin kullandiklar1 6gretim materyallerine

yonelik 6gretmen goriisleri asagida sunulmustur.

0O8:”Aragtirmalarim sonucu buldugum yararh materyalleri kullanmaya calistyorum daha ok gdrsel

agirhikl icerikler.”
019:“Daha ¢ok seviyeye uygun gorseli olan ve genelde renkli basimlar kullaniyorum.”

O15:“Genelde okuma yazma {izerine ve temel egitimde kullandigim icin say1 kiipleri, sék tak harf

kaliplar gibi gorsel igerigi zengin materyaller kullantyorum.”

0O27: “Kismen sahip oldugumu diisiiniiyorum. Viicut birlestirme kartlari, meslek kartlari, geometrik

sekiller kartlari, say1 kartlar1..”

Smif Ogretmenlerinin hizmet igi egitimlerin daha etkili olmas: hakkindaki goriisleri Tablo 7’de

sunulmustur.
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Tablo 7. Ogretmenlerin hizmet ici eitim onerileri

Kategori Kod Ogretmenler Frekans (f)
Uygulamali ve aktif katilimli egitimler olmali 02, 04, O8, 010, O16, 10
018, 019, 023, 026,
027
Alaninda uzman kisilerce egitimler verilmeli 06, 07, 011, 014, 7
024, 025, 027
Hizmet ici Egitimlerin siiresi ve siklig1 artirilmali 05, 025 2
egitim Igerik derinlesmeli ve alanlara ayrilmali 03, 022 2
onerileri  Tiim paydaslar egitime dahil edilmeli 01,02 2
Farkl illerde egitimler yapilmali 020 1
Ogrenci ihtiyacina gore egitimler diizenlenmeli 022, 1
Tim 6gretmenler igin zorunlu olmali 01 1
Egitim gktilar1  basih  materyal olarak O12 1
dagitilmal
Toplam 27

Tablo 7’ ye bakildiginda katilimcr siuf 6gretmenlerinin 6zel gereksinimli 6grencilerin egitimi ile
ilgili Ogretmenlere verilecek olan hizmet ici egitimlerin neler barindirmasi gerektigine dair
diisiincelerinde oncelikle egitimlerin uygulamali ve aktif katiimli egitimler olmalar1 gerektigini
savunduklar: goriilmektedir. Ayrica alaninda uzman kigiler tarafindan egitimlerin verilmesi de
katilimailar tarafindan 6nemli olarak goriilmektedir. Egitimlerin siire ve siklik bakimindan artirilmasi,
derinlestirilmesi, tiim paydaslarin egitimlere dahil edilmesi, egitimlerin belirli illerin disinda tiim tilke
geneline yayilmasi da vurgulanan basliklar olarak goriilmektedir. Egitimlerin 6grencilerin ihtiyaclarina
odaklanan, tiim O0gretmenler icin zorunlu ve egitim sonucu ¢iktilarinin basili materyal olarak tim
Ogretmen ve paydaglara dagitilmas: da katithma simf dgretmenlerinin hizmet ici egitimlere dair
yapilmasmi istedikleri iyilestirmeler olarak goriilmektedir. Ogretmenlerin 0zel gereksinimli
ogrencilerin egitimine iliskin gergeklestirilen hizmet ici egitimlerin iyilestirilmesine yonelik 6gretmen

goriisleri asagida sunulmustur.

O4:“Anlatim yontemi disinda katiimcilarin aktif olarak kullandiklari egitimde yer aldig1 yaparak
yasayarak 0grenmelerinin daha etkili olacagin diistiniiyorum.”

019:“Yiiz yiize egitimlerin olmast taraftartyim. Yapilacak etkinlikleri yaparak yasayarak deneyimlemek

daha verimli olacaktir.”

022:“Smifinda kaynastirma &grencisi olan dgretmenlere ydnelik hizmet ici egitim yapilabilir. BEP

hazirliyoruz ancak sinifta uygulama konusunda nasil yapacagimizi bilmiyoruz.”

O25:“Sahada dgrencilerin de oldugu ortamlarda ve gergekten bu iste ok tecriibeli uzman kisiler

tarafindan egitim verilmeli.”

Calisma kapsaminda verilen sorulardan elde edilen cevaplar neticesinde smif 6gretmenlerinin
cinsiyetlerine gore verilen cevaplar incelendiginde 6gretmenlerin verdikleri cevaplar dogrultusunda
esit dagilimlar oldugu goriilmiistiir.

Tartisma, Sonug ve Oneriler

Bu arastirmada smif Ogretmenlerinin 6zel gereksinimli Ogrencilerin O6gretimine iliskin ihtiyag

duyduklar1 hizmet ici egitim ihtiyaglarinin belirlemek amaglanmistir.
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Gergeklestirilen calismada simf 6gretmenlerin 6zel gereksinimli 6grencilerin egitimi konusunda
genel olarak egitim almadiklarini, egitim alan Ogretmenlerin ise egitimleri yeterli bulmadiklarim
belirtmislerdir. Farkli calismalara (Altun & Filiz, 2020; Altun & Uzuner, 2016) bakildiginda smuf
ogretmenlerinin 6zel gereksinimli 6grencilerin egitimi konusunda benzer sonuglara ulagilmigtir. Uzun
vd., (2024) calismasinda smif ogretmenlerinin 6zel egitim smuflarinda ders 6gretimi yaparken bilgi
eksiklerinin olduklarimi, Kili¢-Yilmaz & Yangin (2020) smuf Ogretmenlerinin 6grenme giicligii
konusunda 6z yeterliliklerinin ve yaygin gelisimsel bozukluklar kapsaminda bilgi diizeylerinin yetersiz
oldugunu belirtmislerdir. Bu alanda verilen egitimlerin smif Ogretmenleri tarafindan yeterli
goriilmemesinin nedeninin egitimlerin alan uzmanlari tarafindan verilmemesinden ve uygulamalar1 bir
sekilde egitim verilmemesinden kaynaklandig: diisiiniilmektedir. Ayrica sinif 6gretmenlerinin lisans

egitimi sirasinda bu egitimlerden daha fazla almas: gerektigi goriilmektedir.

Ogretmenlerin  6zel gereksinimli &grencilerin egitimde uyum problemi yasadiklari, smuf
ortamlarinin yeterli olmamasi, ailelerin ¢ocuklarmin durumunu kabullenmemesi, okul idarecilerinin
ilgisiz olmasi gibi sorunlar yasadiklarin belirtmislerdir. Benzer ¢alismalarda (Himmetoglu vd., 2022;
Uzun vd., 2024) ayni sorunlarin ortaya koyuldugu goriilmiistiir. Bu durum sinif 6gretmenlerinin 6zel
gereksinimli 6grencilerin egitimi konusunda ayn sorunlar1 yasadigini hala sorunlarmna ¢oziim yolu

bulanmadigin: seklinde yorumlanabilir.

Smnuf 6gretmenlerinin 6zel gereksinimli 6grencilerin egitimine iligkin hizmet i¢i egitim ihtiyaglarimin
belirlenmesi amaci tasiyan bu ¢alismada bazi bulgulara ulasilmistir. Stnif 6gretmenlerinin en ¢ok ihtiyag
hissettikleri konular agirlikli olarak “Ogrenci Tarulama, Dikkat Eksikligi ve Hiperaktivite Bozuklugu,
Olgme ve Degerlendirme, Ogretim Igin Farkli Yontem ve Teknikler, Problemli davraniglar, BEP
Hazirlama Egitimi’ seklinde siralanmigtir. Smif gretmenlerin en ok ihtiyag hissettigi konular Ogrenci
Tarilama, Dikkat Eksikligi ve Hiperaktivite Bozuklugu olmustur. Mevcut ¢alisma ile Ergin, Akseki ve
Deniz’in (2012) sif 6gretmenleriyle gerceklestirdigi calismasiyla “dikkat eksikligi ve hiperaktivite
bozuklugu” Karasu, Aykut ve Yimaz'in (2014) Ozel egitim Ogretmenlerinin hizmet igi egitim
ihtiyaclarini belirlemeye yonelik yaptig1 calismasinda 6gretmenlerin “6gretim yontem ve teknikleri,
BEP hazirlama konusunda” konusunda egitime ihtiya¢ duyduklar ayrica Sara¢ ve Colak (2012)
yaptiklari calismalarinda sinif 6gretmenlerinin belirlenen 6grenci grubuna gerekli zamani ayiramadig1
Ogretim yontemlerine fazlaca basvuramadiklarmni, Uzun ve digerleri (2024) sinf kural olusturmada
zorluk ¢cekme, ani bir krize ¢6ziim bulamama konularinda benzer sonuglar gostermektedir. Bu bilgiler
smif Ogretmenlerinin 6zel egitim alaninda egitim Ogretim gerceklestirirken fazlasiyla problem
yasadiklarini gostermektedir. Calismalar bu problemlerin en az on yildir oldugunu ve halen devam

etmekte oldugunu ayrica bir ¢6ztim yolunun bulunmadigini gostermektedir.

Smif ogretmenleri 6gretim yaparken siklikla gorsel materyal kullandiklarini, 6zel gereksinimli
Ogrencilerin egitimine yonelik materyaller hakkinda yeterli bilgilerinin olmadigini belirtmislerdir. Serin
ve Korkmaz (2014) calismalar1 sonucunda benzer sonuglara ulasmiglardir. Farkh ¢alismalarda (Balo,
2015; Uzun vd., 2024) 6gretmenlerin benzer konularda materyal eksikligi yasadig1 sonucuna ulagmistir.
Bu durum smif d6gretmenlerinin 6zel egitim dersi anlatirken fazlaca materyal kullanamadigini yani

daha fazla duyuya hitap edemedigini gostermektedir.

Ogretmenlerin bu konudaki hizmet ici egitimler alanindaki goriislerinde egitimlerin uygulamalari
olarak gerceklestirilmesi gerektigini, alaninda uzman kisilerin egitimleri vermesi gerektigi, egitimlerin
detayli, kapsamli ve sik sik yapilmasinin faydali olacagini ifade etmislerdir. Ergin, Akseki ve Deniz’in

(2012) calismalarindaki siif 6gretmenleri de konularin soyut ve yiizeysel islendigini belirtmislerdir.
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Elde edilen bulgular ve literatiir neticesinde siuf 6gretmenlerinin 6zel gereksinimli bireylerin
egitimi konusunda yeterli seminer, kurs, egitim almadiklarini, fazlaca sorunla karsilastiklarini, dikkat
eksikligi ve 0grenci tanilama konusunda 6zellikle destege ihtiya¢ duyduklarmi, materyal eksikligi
yasadiklarini, verilen hizmet ici egitimlerin yeterli olmadig1 belirtilmistir. Bunlarla birlikle simf
Ogretmenleri yetersiz smif ortamlarindan, velilerin ¢ocuklarinin durumunu kabullenememesinden ve
okul idarecilerin ilgisiz olmasindan ¢ok fazla sorun yasadiklarimi ifade etmislerdir. Arastirmanin

sonuglar1 neticesinde su Onerilerde bulunulabilir:

Simif Ogretmenleri, veliler ve okul idarecilerin birlikte yer aldig1 6zel gereksinimli dgrencilerin

egitimiyle ilgili egitimler diizenlenebilir.

Smuf dgretmenlerine 6grenci tanillama konusunda detayli egitimler verilebilir. Egitimler sonrasi

basili kitap, brostir, dergiler dagitilabilir.

Hizmet ic¢i egitimlerin alan uzmanlar1 tarafindan verilmesi uygulamali ders anlatimlar1 ve

gosterimler yapilarak egitimlerin igeriklerinin zenginlestirilmesi saglanabilir.
Hizmet ici egitimlerin daha sik diizenlenmesi gergeklestirilebilir.

Hizmet ici egitimlerin il Milli Egitim Miidiirliikleri biinyesinde yapilmasi saglanarak her ildeki &zel

egitim durumunun analiz edilmesi kolaylastirilabilir.

Bundan sonraki ¢alismalar kapsaminda 6gretmenlerin hizmet ici egitim ihtiyaclari farkli branglara
yonelik belirlenebilir. Yapilacak olan ¢alismalarda 6gretmenlerin aday 6gretmen, uzman 6gretmen ve
bagdgretmen kidemlerine gore yorumlanabilir.

Catisma Beyani ve Etik Bildirim

Arastirmacilarin ¢alisma ile ilgili diger kisi ve kurumlarla yasanabilecek herhangi bir ¢ikar catismasi

bulunmamaktadir.

T.C. BAYBURT UNIVERSITESI REKTORLUGU ETiK KURULU KARARI
Karar tarihi: 23.07.2024

Karar sayis1: 203

Kaynaklar

Acar, S. (2021). Okul psikolojik danismanlarinin 6zel egitim alaninda hizmet ici egitim gereksinimlerinin
belirlenmesi. Trakya Egitim Dergisi 11(3), 1498-1515. https://doi.org/10.24315/tred.858495

Altuntas, E., Ilgiin, S. & Uygun, S. (2021). {lkdgretim matematik &gretmenlerinin dzel egitim dersi ve
kaynagtirma yoluyla matematik egitimi hakkindaki goriigleri. Usak Universitesi Egitim Arastirmalar:

Dergisi, 7(3), 21- 38. https://doi.org/10.29065 [usakead.1020053

Altun, T., & Filiz, T. (2020). Smmif Ogretmenlerinin 6zel gereksinimli dgrencilerin egitimine yd&nelik
goriislerinin incelenmesi. Trakya Egitim Dergisi, 10(1), 1-22. https://doi.org/10.24315/tred.537847

OJCES, 2024, 2(4), 194-220


https://doi.org/10.24315/tred.858495
https://doi.org/10.29065/usakead.1020053
https://doi.org/10.24315/tred.537847

Sinif 6gretmenlerinin 6zel gereksinimli 6grencilerin egitimleri konusundaki hizmet ici egitim 205

Altun, T.,, & Giilben, A. (2009). Okul oncesinde ©zel gereksinim duyan c¢ocuklarin egitimindeki
uygulamalar ve kargilagilan sorunlarin &gretmen goriigleri acisindan degerlendirilmesi. Selcuk
Universitesi Ahmet Kelesoglu Egitim Fakiiltesi Dergisi, 28, 253-272.

Balo, E. D. (2015). Ilkokullarda kaynagtirma egitimi uygulamalarinda kargilagilan sorunlar ve ¢dziim
onerileri (Tez No: 383514) [Yiiksek Lisans tezi, Firat Universitesi-Elazig]. Yiiksekdgretim Kurulu
Bagkanlig1 Tez Merkezi.

Camadan, F. (2012). Smf 6gretmenleri ve smuf 6gretmeni adaylarmin kaynastirma egitimine ve BEP
hazirlamaya iliskin 6z yeterliklerinin belirlenmesi. Elektronik Sosyal Bilimler Dergisi, 11(39), 128-138.

Ekiz, D. (2013). Bilimsel arastirma yontemi. A Yayincilik.

Ergin, 1., Akseki, B., & Deniz, E. (2012). {lkégretim okullarinda gérev yapan simif gretmenlerinin hizmet
i¢i egitim ihtiyaglar1. Elektronik Sosyal Bilimler Dergisi, 11(42), 55-66.

Himmetoglu, B., Shikhkamalova, V., & Bayrak, C. (2022). Problems faced by special education teachers and
the role if school principals in solution of these problems. Trakya Journal of Education, 12(3), 1597-1618.

Karasu, N., Aykut, C. & Yilmaz, B. (2014). Zihin engelliler 6gretmenlerinin hizmet i¢i egitim ihtiyaclarinin
belirlenmesi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, 15(1) 41-53.

https://doi.org/10.1501/Ozlegt 0000000191

Kilig Yilmaz, G. & Yangin, S., (2020). Sinuf 6gretmenlerinin 6grenme giicliigii ve yaygin gelisimsel bozukluk
turlerine iligkin farkindaliklarinin incelenmesi. Education Sciences (NWSAES), 15(2), 11-33.

Milli Egitim Bakanligi. (2011). Milli egitim istatistikleri 2010-2011. Milli Egitim Bakanlig.
https://sgb.meb.gov.tr/meb iyvs dosyalar/2012 12/06021014 meb istatistikleri orgun egitim 2010 201
1.pdf

Milli Egitim Bakanhigi. (2017). Ozel egitim goren dgrenci sayisi iig¢ kat artti. Milli Egitim Bakanhg1.
https://www.meb.gov.tr/ozel-egitim-goren-ogrenci-sayisi-uc-kat-artti/haber/13548/tr 573

Milli Egitim Bakanlig1. (2018). Ozel egitim hakkinda kanun hiikmiinde kararname ve 6zel egitim hizmetleri
yonetmeligi. Milli Egitim Bakanlig1.
https://www.mevzuat.gov.tr/mevzuat?MevzuatNo=24736&MevzuatTur=7&MevzuatTertip=5

Milli Egitim Bakanlhigi (2018a). Ogretmenlerimizle 2023’e Projesi. Milli Egitim Bakanhg,
http://oygm.meb.gov.tr/www/ogretmenlerimizle-2023e-projesi/icerik/676

Milli Egitim Bakanlhigi. (2018b). Ozel egitim hizmetleri yonetmeligi. Milli Egitim Bakanlig:.
http://orgm.meb.gov.tr/meb iys dosvalar/2018 07/09101900 ozel egitim hizmetleri vonetmeligi 070
7201 8.pdf

Milli Egitim Bakanligi. (2020a). Milli egitim istatistikleri 2019-2020. Milli Egitim Bakanlhig:.
http://sgb.meb.gov.tr/meb iys dosyalar/2020 09/04144812 meb istatistikleri orgun egitim 2019 202
0.pdf

Milli Egitim Bakanhigi (2020b). Hizmet i¢i Egitim Planlar1. Milli Egitim Bakanlg:.
http://oygm.meb.gov.tr/www/hizmetici-egitim-planlari/icerik/28

National Center for Education Statistics. (2019). Students with disabilities.
https://nces.ed.gov/fastfacts/display.asp?id=64

Patton, M. Q. (2014). Nitel arastirma ve degerlendirme yontemleri. Biitiin, M. & Demir, S. B. (Cev. Edt.). Pegem
Akademi.

Sarag, T. & Colak, A. (2012). Kaynastirma uygulamalar: siirecinde ilkdgretim smif 6gretmenlerinin
karsilagtiklar1 sorunlara iligkin goriis ve 6nerileri. Mersin Universitesi Egitim Fakiiltesi Dergisi, 8(1), 13-28.

OJCES, 2024, 2(4), 194-220


https://doi.org/10.1501/Ozlegt_0000000191
https://sgb.meb.gov.tr/meb_iys_dosyalar/2012_12/06021014_meb_istatistikleri_orgun_egitim_2010_2011.pdf
https://sgb.meb.gov.tr/meb_iys_dosyalar/2012_12/06021014_meb_istatistikleri_orgun_egitim_2010_2011.pdf
https://www.meb.gov.tr/ozel-egitim-goren-ogrenci-sayisi-uc-kat-artti/haber/13548/tr%20573
https://www.mevzuat.gov.tr/mevzuat?MevzuatNo=24736&MevzuatTur=7&MevzuatTertip=5
http://oygm.meb.gov.tr/www/ogretmenlerimizle-2023e-projesi/icerik/676
http://orgm.meb.gov.tr/meb_iys_dosyalar/2018_07/09101900_ozel_egitim_hizmetleri_yonetmeligi_0707201%208.pdf
http://orgm.meb.gov.tr/meb_iys_dosyalar/2018_07/09101900_ozel_egitim_hizmetleri_yonetmeligi_0707201%208.pdf
http://sgb.meb.gov.tr/meb_iys_dosyalar/2020_09/04144812_meb_istatistikleri_orgun_egitim_2019_2020.pdf
http://sgb.meb.gov.tr/meb_iys_dosyalar/2020_09/04144812_meb_istatistikleri_orgun_egitim_2019_2020.pdf
http://oygm.meb.gov.tr/www/hizmetici-egitim-planlari/icerik/28
https://nces.ed.gov/fastfacts/display.asp?id=64

206 F. Keles, N. Keles ve E. Durak

Sarilarhamami, H. & Demirkaya, H. (2021). The place and importance of social studies in training of special
required students, International Journal Of Field Education IJOFE, 2021, 7 (1), 131-155.

Serin, M. K. & Korkmaz, 1. (2014). Sinif gretmenlerinin hizmet ici egitim ihtiyaglarinin analizi. Ahi Evran
Universitesi Kirsehir Egitim Fakiiltesi Dergisi (KEFAD), 15(1), 155-169.

Sogiit, D. A., & Deniz, S. (2018). Rigours which class teachers encounter with preparing individualized
education program (IEP) and assessment of views related to inclusive practices. Erzincan Journal of
Education Faculty, 2(20), 423-443.

Tiirk, N. (2011). Tlkgretim okullarinda uygulanan kaynastirma egitimi ile ilgili sosyolojik bir arastirma,
(Tez No: 289528) [Yiiksek Lisans Tezi, Siileyman Demirel Universitesi-Isparta]. Yiiksekogretim Kurulu
Baskanli1 Tez Merkezi.

Uzun, S., Ary, S., Yildiz, R. & Turhan, Z. (2024) Ozel egitim siniflarinda gorev yapan smif 6gretmenlerinin
kargilagtiklar sorunlara iligkin goriislerinin incelenmesi. OJCES, 2(3), 30-67.
https://10.5281/zenodo.12523115.

Yazia, M. S. (2018). Comparing interventions and beliefs about autism and links to interpersonal
relatedness in two cities, in Turkey and England (Tez No: 10.24382/726) [Doktora Tezi, University of
Plymouth-Plymouth]. Council of Higher Education Thesis Center.

Yazia, M. S. & Cumali, D. (2022). Simf 6gretmeni adaylarimin 6zel egitim uygulama okulundaki
ogrencilerle okul deneyimine katilmasinin etkilerine iliskin goriislerin incelenmesi. Trakya Egitim

Dergisi,12(2), 555-573. https:/ /doi.org/10.24315/tred.868170

Yazici, M. S. & Uzuner, F. G. (2021). Sif dgretmenlerinin 6zel egitim alaninda katildiklar1 egitimlere
yonelik goriiglerinin ve dnerilerinin incelenmesi. Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi,
57, 150-187.

Yildirim, A. & Simsek, H. (2016). Sosyal bilimlerde nitel arastirma yontemleri, Seckin Yayincilik.

Yiicetiirk, A. (2022). Siuf 6gretmenlerinin bireysellestirilmis egitim programi (BEP) yeterlikleri ile
tutumlar1 arasindaki iliskinin incelenmesi (Tez No: 766224) [Yiiksek Lisans Tezi, Dicle Universitesi-
Diyarbakair]. Yiiksekogretim Kurulu Baskanlig: Tez Merkezi.

Yazarlarin Katki Oran1 Beyani

Biitiin boliimler yazarlar tarafindan ortak yazilmistir.

Destek ve Tesekkiir Beyan1

Herhangi bir destek ve tesekkiir beyaru bulunmamaktadir.

OJCES, 2024, 2(4), 194-220


https://10.0.20.161/zenodo.12523115
https://doi.org/10.24315/tred.868170

ﬂT r\{ ‘EW Q JOURNAL OF CURRICULUM AND EDUCATIONAL STUDIES nT r\( F Q

B Tias s MUFREDAT VE EGITIM BILIMLERI DERGISI
J

JOURNAL OF CURRICULUM AND
EDUCATIONAL STUDIES

J

Volume: 2 Number: 4 Page: 194-220 e-ISSN: 2980-2709 DOI: 10.5281/zenodo.14556304

RESEARCH

Open Acces

In-Service Training Needs of Classroom Teachers on the Education of
Students with Special Needs: A Case Study

Furkan KELES", Nurten KELES”, Erding DURAK™

Abstract

Article History

In this study, it was aimed to determine the in-service training needs of classroom teachers
regarding the education of students with special needs. The research was conducted using the
special case study method within the scope of qualitative research approaches. Within the scope of
this purpose, the study was conducted with 27 volunteer classroom teachers in Bayburt province
with the convenience sampling model, one of the purposeful sampling methods. Data were
collected using a semi-structured interview form. Content analysis method was used to analyze the
data. As a result of the research, it was determined that classroom teachers did not take seminars or
courses on the education of students with special needs and that the courses taken were not
sufficient. In addition, it was determined that classroom teachers had problems with these students
such as adaptation and behavioral problems, indifference of parents and school administrators. On
the other hand, it was determined that classroom teachers lacked knowledge about material use and
material knowledge in the education of students with special needs. Classroom teachers need
support in identifying students with special needs and assessment and evaluation. It was
determined that in-service trainings should be more detailed and comprehensive, applied and
conducted by field experts. According to the results of the study, it can be suggested that classroom
teachers, parents and school administrators should work in cooperation in order for classroom
teachers to provide more qualified education to individuals with special needs.

Keywords: Classroom teachers, in-service training, individuals with special needs

Received: 01/10/2024
Correction: 27/11/2024
Accept: 04/12/2024

* Classroom Teacher, Republic Primary School, 0009-0008-8585-4289, Trabzon, Tiirkiye, kelesfurkan6161@gmail.com
** Classroom Teacher, Sehit Kadir Tuncer Primary School, 0009-0009-8764-3888, Trabzon, Tiirkiye, nrinfrkn@gmail.com,
*** Classroom Teacher, Cobandede Primary School, 0000-0002-2644-1192, Erzurum, Tiirkiye, erdinc.durak@hotmail.com

For citation: Keles, F., Keles, N. ve Durak, E. (2024). In-service training needs of classroom teachers on the education of
students with special needs: A case study. OJCES, 2(4), 194-220. https:// 10.5281/zenod0.14556304

Article supplement information: This study was presented as an oral presentation titled “Determination of Classroom
Teachers' In-Service Training Needs Regarding the Education of Students with Special Needs” at the II International

Dede Korkut Education Research Congress.




208 F. Keles, N. Keles ve E. Durak

Introduction

Every individual who comes into the world has many similar characteristics from childhood to
adulthood, as well as different characteristics that distinguish them from others. Individuals with
special needs refer to individuals who show significant differences from the expected level compared
to their peers in terms of their individual characteristics and educational competencies for various
reasons from prenatal to postnatal (MEB, 2018). Considering that all individuals in society have equal
rights, individuals with special needs have the right to receive education like their peers. Considering
that the number of individuals with special needs is increasing in our country as in the whole world
(Ministry of National Education (MEB), 2017, MEB, 2020a; National Center for Education Statistics,
2019), classroom teachers are very important in the education of individuals with special needs in
primary school. Students with special needs are in classrooms with different learning styles and speeds;
therefore, it is extremely important for teachers to develop appropriate teaching strategies on behalf of

students.

A student with special needs is defined as a person who differs significantly from his/her peers in
terms of personal and developmental characteristics (MEB, 2018b). Special education in Turkey started
to emerge in 1940 and has continued to take its modern form with legal regulations until today. The
educational needs of students with special needs are realized through inclusion-integration within the
framework of equal education opportunities with their peers. Inclusive education is an education model
that has been put into practice to ensure that students with special needs benefit from equal
opportunities in education (MEB, 2018b). The increase in the number of individuals with special needs
in schools has triggered the spread of mainstreaming practices. For these students, education continues
in resource rooms and support education classes by preparing Individualized Education Plans (BEP)
related to the course needed. BEP is a special education plan that is prepared for the needs and interests
of students and enables them to achieve the determined goals in a short time (MEB, 2018; Tiirk, 2011).

Classroom teachers, who are the first people that individuals with special needs will encounter in
primary school years, should also have a high level of competence in terms of special education.
Classroom teachers having the necessary equipment in terms of special education and organizing this
process well will contribute to the academic and social development of students at an early age.
Classroom teachers can undertake an important task and help individuals with special needs to
participate in society and provide opportunities for them to realize their potential. When in-service
training plans of MEB (2020b) are examined, it is seen that in-service trainings are organized for
classroom teachers on special education. When some studies in the literature are examined, it is seen
that classroom teachers and prospective classroom teachers, whose opinions about students with special
needs are examined, state their opinions about the education of students with special needs, explain
whether they are sufficient or not, and state that they should take in-service courses (Altun & Filiz, 2020;
Yazial & Cumaly, 2022; Yazia & Uzuner, 2021). However, there were no studies that investigated which
courses classroom teachers would like to take about students with special needs and the adequacy of
seminars or courses on this subject. In addition, in order for in-service trainings to be effective, it is very

important to determine teacher needs accurately.

Looking at the literature, it was seen that the studies examining the opinions of classroom teachers
on the education of students with special needs focused on individualized education programs (Sogiit
& Deniz, 2018; Yiicetiirk, 2022), and focused on getting the opinions of special education teachers and

guidance counselors (Acar, 2021; Karasu, Aykut & Yilmaz, 2014). On the other hand, the experiences of
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branch teachers were examined in the studies (Altuntas, Ilgiin & Uygun, 2021; Sarilarhamami &
Demirkaya, 2021). In addition, quantitative studies were conducted to examine the effects of
intervention programs on students with special needs (Camadan, 2012; S6giit & Deniz, 2018). When the
studies were examined, it was seen that there were a limited number of studies on primary school
students, the studies conducted with the opinions of classroom teachers were insufficient, and the
studies were conducted with quantitative method and BEP-oriented. In the current study, the needs of
classroom teachers regarding the education of students with special needs in primary school were

examined in depth with a special case study and revealed in detail.

This study aims to identify the difficulties faced by classroom teachers regarding the education of
students with special needs. This is expected to provide guidance especially for new teachers. In
addition, it is thought that determining the materials to be used in the education of students with special
needs in line with the opinions of classroom teachers will guide other teachers. In addition, it is foreseen
that the opinions of classroom teachers on in-service trainings and determining the in-service training
topics they need will provide important contributions to policy makers in planning these activities. For

these reasons, these questions were included in the study.

The study aimed to determine the in-service training needs of classroom teachers on the education

of students with special needs. In this context, answers to the following research questions were sought:

1. Are there any in-service trainings or seminars you have received regarding the education of

students with special needs? Do you think these trainings were sufficient?
2. What kind of difficulties do you encounter in the education of students with special needs?
3. What kind of support do you need for the education of students with special needs?

4. Do you have sufficient knowledge about teaching materials that can be used in the education of

students with special needs? What kind of materials do you use?

5. What kind of improvements can be made to make in-service trainings more effective?

Method
Research Model

This study was conducted in qualitative research method. In the study, the case study method, one of
the qualitative research methods, was used to systematically examine the information gained from the
experiences and experiences of the people being researched. Since the purpose of qualitative research is
not to generalize but to portray the reality about the generality of the situation under investigation
(Yildirim & Simsek, 2016), the researcher's realization of a situation and event through a person or
persons and the opportunity to examine the events in depth, the special case method was used as the
research model in the study (Creswell, 2009).

Study Group

Twenty-seven classroom teachers working in Bayburt participated in the study. Convenience sampling
method was used to determine the participants. In convenience sampling method, the researcher saves
time, energy and financial resources by reaching the sample quickly and easily (Patton, 2014). In this

context, classroom teachers working in primary schools in Bayburt province where the researcher was
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working and who volunteered to participate in the study were included in the study group. Personal

information of the classroom teachers in the study is presented in Table 1.

Table 1. Demographic information about the study group

Variables Group Frequency Percent
® (%)
Gender Female 15 55,5
Male 12 444
Age (years) 21-25 4 14,8
26-30 14 51,8
31-40 8 29,6
41-50 1 3,70
51+ - -
Seniority (years) 1-5 5 18.5
6-10 15 55,5
11-15 5 18,5
16-20 2 7,40
21+ - -
Education Status Associate degree - -
License 20 74,00
Master's degree 7 26,00
PhD - -
Total 27 100,00

As seen in Table 1, 15 (55.5%) of the classroom teachers participating in the study were female and 12
(44.4%) were male. According to their ages, 4 (14.8%) of the classroom teachers were between the ages
of 21-25, 14 (51.8%) between the ages of 26-30, 8 (29.6%) between the ages of 31-40, and 1 (3.7%) between
the ages of 41-50. According to their seniority, 5 (18.5%) of the classroom teachers have 1-5 years of
seniority, 15 (55.5%) have 6-10 years of seniority, 5 (18.5%) have 11-15 years of seniority, and 2 (7.4%)
have 16-20 years of seniority. While 20 (74%) of the classroom teachers were bachelor's degree

graduates, 7 (26%) were master's degree graduates.
Data Collection Tools

The data of this study were obtained through a semi-structured interview form prepared by the
researchers. The first part of the interview form consisted of questions about teachers' personal
information (demographic characteristics such as gender, age, seniority and educational status); the
second part consisted of questions about classroom teachers' education of students with special needs.
The interviews were conducted with volunteer classroom teachers and lasted 15 minutes on average.
During the interviews, participant confirmation was obtained and the data were recorded. The
interviews, which were recorded with a voice recorder, were transcribed and analyzed. Before the
study, a pilot study was conducted with 3 classroom teachers and some language expressions were
corrected. The data collection tool was finalized after receiving the opinions of 2 experts working in the
fields of special education and classroom teaching. The research data were obtained from classroom
teachers working in Bayburt province in 2024. After obtaining the necessary permissions for the

research, data were collected in line with the purpose of the study.
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Data Analysis

In analyzing the qualitative data obtained in the study, descriptive analysis from basic level analysis
and content analysis within the scope of advanced level analysis were used (Ekiz, 2013). The data
uncovered in descriptive analysis is subjected to a more comprehensive and detailed process in content
analysis. Subsequently, themes and concepts that cannot be revealed within the framework of
descriptive analysis can be made explicit as a result of the analysis (Ekiz, 2013; Yildirnm & Simsek, 2016).
In the content analysis method, similar data are collected and organized around certain concepts and
themes and interpreted in a way that the reader can understand. In this direction, the data obtained
were organized, the responses of the classroom teachers were evaluated by frequency analysis and
interpretations were made by taking the opinions of the researchers when necessary (Yildirim & Simsek,
2016). The participants were coded as T1, T2, T3, ... and T27.

Findings

The findings obtained as a result of the answers given by the classroom teachers to the question in the
form are presented below. The in-service training status of classroom teachers for the education of

students with special needs is shown in Table 2.

Question 1. Are there any in-service trainings or seminars you have received regarding the education

of students with special needs? Do you think these trainings were sufficient?

Table 2. In-service training status of teachers

Category Code Teachers Frequency
(f)
No, I didn't. T1, T2, T3, T5, T7, T8, T9, T11, T12, T13, T15, T16, 17
) T19, T21, T23, T25, T27
In-service Yes, I did, but it
training L. T4, T6, T10, T14, T17, T18, T20, T22, T26 9
was insufficient.
status Yos Tdid and it
es,Idid andit ., 1
was enough.
Total 27

Table 2 shows that most of the participant classroom teachers (f=17) did not receive any training on
the education of students with special needs. It is also seen that the number of participants who reported
that they received training on this subject but that the training they received was inadequate was 9.
These data show that the rate of teachers who did not receive training and reported that the training
they received was inadequate is around 96% among all participants. It is seen that there is only 1
participant classroom teacher who reported that the training he received was sufficient. The late
introduction of the Special Education and Inclusion course to the curriculum of the faculty of education
can be shown as a possible reason for the inadequate training of teachers on this subject. Teachers' views
on the status of receiving in-service training or seminars on the education of students with special needs

are presented below.
T8: “No, I did not receive seminars on these areas.”
T15: “I did not receive in-service training.”

T17: “1 remember that I received a training on the education of students with special needs once years

ago, but it was not enough. I tried to help my students with special needs by asking and learning from
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my special education teacher friends. I tried to help them with my own means by researching, asking,

reading.”

The difficulties encountered by classroom teachers during the education process of students with

special needs are presented in Table 3 below.

Table 3. Challenges faced by teachers

Category Code Teachers Frequency
®
The child has problems with adaptation and T3, T6, T10, T11, 8
adaptation to the classroom T12, T15, T19, T27
Absenteeism of the student T1, T21, T25 3
The child's lack of interest in education T6, T3, T21 3
(S):eii:;— Quick loss of motivation of the student T10, T26 2
Lack of self-confidence of the student T15 1
challenges - -
Forgetting what you have learned quickly T16 1
The student has learning difficulties T19 1
Behavioral problems T19 1
Inappropriate classroom environment T1, T7, T10, T14, 6
T15, T20
Not being able to allocate the necessary time T13, T22, T23 3
Teacher- to the student in the classroom environment
oriented The teacher's lack of knowledge about the T8, T18, T21 3
challenges | teaching-learning process
Failure to ensure cooperation with parents 12,19
Peer bullying against students with special
T14 1
needs
Apathy of RAMs T10, T17 2
Govern.:mce Lack of materials and equipment 114, T17 2
211'1i(irlztzlcicy- Indifference of the administration T1, T9 2
Lack of a support education room 117 1
challenges - -
Lack of special education teachers T17 1
Family- The family's failure to accept their child's T2,T4,13,17,24
oriented condition
challenges | Family apathy T1, T9 2
Total 27

When Table 3 is examined, it is seen that the main difficulties encountered by the participant

classroom teachers in the education process of students with special needs are the adaptation of the

child to the classroom and the adaptation problem they experience against the lessons. Participants also

reported that inappropriate classroom environments and lack of materials also pose some difficulties.

It is seen that families' inability to accept that their children need special education is also among the

difficulties experienced. In addition, student absenteeism, lack of enthusiasm for education, loss of

motivation, forgetting what they have learned quickly, lack of self-confidence, learning difficulties and

behavioral problems are seen as difficulties encountered in the education process. Classroom teachers'

lack of knowledge of adequate teaching techniques for children with special needs, their inability to

allocate sufficient time to children in the classroom, and their inability to cooperate with parents are

some of the difficulties encountered in the education process. In addition, the lack of support education

rooms and special education teachers in schools are other negativities seen in the education process.
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Teachers' views on the difficulties faced by teachers regarding the education of students with special

needs are presented below.

T2: “The fact that the student's parents do not accept the student's situation, argue that there is no

problem in their child, and not being able to cooperate with the parents.”

T10: “These students have adaptation problems with their friends. They lose motivation very quickly.
Educational environments are not prepared by administrations in accordance with the needs of these

students.”
T14: “Peer bullying, lack of physical environment, lack of equipment.”

T15: “The most common problem I face is adaptation to the classroom and self-confidence. The fact that
physical conditions and in-process factors do not take students with special needs into account is one

of the most fundamental problems.”

The areas where classroom teachers need support in the education process of students with special

needs are presented in Table 4 below.

Table 4. Topics that teachers feel the need for

Category Code Teachers Frequency
)
Student identification T1, T2, T3, T8, T9, T13, T15, T17, T18, 12
T21, T22, T24
Attention deficit and T2, T4, T7, T10, T12, T13, T19, T20, T22, 12
hyperactivity disorder T24, T25, T26
L. Measurement and evaluation T8, T8, T11, T14, T16, T19, T23, T25, T26, 11
Topics in
need of 127
Different  methods and T3, T6,T5,T11, T14, T16, T19 7
support . .
techniques for teaching
Problematic behaviors T1, T2, T8, T9, T12, T19 6
Individualized Education T2, T7, T26 3
Plan (BEP) preparation
training
Total 27

When Table 4 is examined, it is seen that “attention deficit and hyperactivity disorder, student
identification” were the most needed topics with 12 participants among the topics that the participant
classroom teachers felt most needed regarding the education of students with special needs.
Measurement and Evaluation was supported by 11 participants and different methods and techniques
for teaching was supported by 7 participants. Problematic behaviors and IEP preparation training were
seen as the topics that teachers felt they needed by 6 and 3 participants, respectively. Teachers' views
on the issues that teachers feel the need for the education of students with special needs are presented

below.
T2: “Student identification, problematic behavior training, attention problem”

T19: “About measurement and evaluation methods in special education, student differentiation and

problematic behaviors of students”

T26: “I feel the most need in attention deficit, then in student identification and IEP preparation.”
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The knowledge of classroom teachers about the materials used in the education process of students with

special needs is presented in Table 5.

Table 5. Teachers’ knowledge about the materials

Category Code Teachers Frequency
®
No. T1, T2, T3, T5, C7, T11, T12, T14, T16, T19, T20, T21 16
Knowledge T22, T24, T25, T26
states Yes T8, T8, T9, T13, T15, T17, T23 7
Partially T6, T10, T18, T27 4
Total 27

Table 5 shows that approximately 60% of the participant classroom teachers do not have any
knowledge about the materials used in the education process of students with special needs. While the
rate of participants who reported that they had knowledge about instructional materials was
approximately 25%, the rate of participant classroom teachers who reported that they had some
knowledge about the materials was approximately 15%. Teachers' views on the adequacy of teaching

materials for the education of students with special needs are presented below.
T16: “I do not have enough information.”

T20: “No, I do not.”

T27: “I think I have partially.”

The materials that classroom teachers reported using in the education process of students with special

needs are presented in Table 6.

Table 6. Materials used by teachers

Category Code Teachers Frequency
(f)
Daily teaching aids in the classroom T1, T2, T3, Te6, T7, 12
T11, T12, T21, T22,
T23, T24, T25
Visual-oriented content T8, T9, T11, T12, T15, 7
T16, T19
. Materials that concretize concepts T4, T5, T11 3
Mit::;als Number cubes T10, T15 2
Color schemes T9, 1
Balance and sensory materials T10 1
Tools that appeal to more than one sense T2 1
Disassemble letter molds T15 1
Geometry cards 127 1
Occupation cards 127 1
Total 27

When Table 6 is examined, it is seen that the primary materials used by the participant classroom
teachers in the education process of students with special needs are the daily teaching tools and visual-
oriented contents in the classroom. It is seen that materials that concretize concepts, number cubes, color
schemes, balance and sensory materials, disassemble and assemble letter patterns, geometry cards,

vocational cards, tools that appeal to more than one sense are used by classroom teachers in this process.
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Teachers' views on the teaching materials used by teachers for the education of students with special

needs are presented below.
T8: “I try to use useful materials that I find as a result of my research, mostly visual content.”
T19: “I mostly use visuals that are appropriate for the level and usually color prints.”

T15: “I use materials rich in visual content such as number cubes, disassemble and assemble letter

patterns because I use them mostly in literacy and basic education.”

T27: “I think I have partially. Body combination cards, occupation cards, geometric shapes cards,

number cards...”
The opinions of classroom teachers on the effectiveness of in-service trainings are presented in Table 7.

Table 7. Teachers’ in-service training suggestions

Category Code Teachers Frequency
®
Trainings should be hands-on and with T2, T4, T8, T10, T16, 10
active participation T18, T19, T23, T26,
T27
Trainings should be provided by experts Te6, T7, T11, T14, 7
in the field T24, T25, T27
Duration and frequency of trainings T5, T25 2
should be increased
) Content should be deepened and divided T3, T22 2
In-service .
R into areas
training . All stakeholders should be involved in TR1, TR2 2
recommendations .
training
Trainings should be organized in different T20 1
provinces
Trainings should be organized according T22, 1
to student needs
Should be compulsory for all teachers T1 1
Training outputs should be distributed as T12 1
printed material
Total 27

When Table 7 is examined, it is seen that the participant classroom teachers, in their thoughts about
what in-service trainings to be given to teachers about the education of students with special needs
should include, first of all, it is seen that the trainings should be applied and active participation
trainings. In addition, it is also seen as important by the participants that trainings should be given by
experts in their field. Increasing the duration and frequency of the trainings in terms of duration and
frequency, deepening them, including all stakeholders in the trainings, and spreading the trainings
throughout the country beyond certain provinces are also emphasized. Improvements that participant
classroom teachers would like to see regarding in-service trainings are that the trainings should focus
on the needs of students, should be compulsory for all teachers, and that the outcomes of the trainings
should be distributed as printed materials to all teachers and stakeholders. Teachers' opinions on the
improvement of in-service trainings on the education of students with special needs are presented

below.
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T4: "Apart from the lecture method, I think that learning by doing and experiencing, in which the

participants actively take part in the training, will be more effective."

T19: "T am in favor of face-to-face trainings. It will be more efficient to experience the activities to be

done by doing and experiencing them."

T22: "In-service training can be organized for teachers who have mainstreaming students in their

classrooms. We prepare IEPs but we do not know how to implement them in the classroom.”

T25: “Training should be given in the field with students and by experts who are really experienced in
this field.”

As a result of the answers obtained from the questions given within the scope of the study, when the
answers given according to the gender of the classroom teachers were examined, it was seen that there

were equal distributions in line with the answers given by the teachers.

Discussion, Conclusion and Recommendations

In this study, it was aimed to determine the in-service training needs of classroom teachers regarding

the teaching of students with special needs.

In the study conducted, classroom teachers stated that they generally did not receive training on the
education of students with special needs, and that the teachers who received training did not find the
training sufficient. When different studies (Altun & Filiz, 2020; Altun & Uzuner, 2016) were examined,
similar results were found regarding the education of students with special needs. In their study, Uzun
et al. (2024) stated that classroom teachers lacked knowledge while teaching in special education classes,
Kilig-Yilmaz & Yangin (2020) stated that classroom teachers' self-efficacy in learning disabilities and
knowledge levels within the scope of pervasive developmental disorders were insufficient. It is thought
that the reason why the trainings given in this field are not considered sufficient by classroom teachers
is that the trainings are not given by experts in the field and training is not given in a practical way. In
addition, it is seen that classroom teachers should receive more of these trainings during undergraduate

education.

Teachers stated that students with special needs had problems such as adaptation problems in
education, inadequate classroom environments, families not accepting the situation of their children,
and school administrators being indifferent. Similar studies (Himmetoglu et al., 2022; Uzun et al., 2024)
revealed the same problems. This situation can be interpreted as that classroom teachers have the same
problems about the education of students with special needs and still have not found solutions to their

problems.

In this study, which aims to determine the in-service training needs of classroom teachers regarding
the education of students with special needs, some findings were obtained. The topics that classroom
teachers felt most in need of training were mainly listed as “Student Identification, Attention Deficit
and Hyperactivity Disorder, Measurement and Evaluation, Different Methods and Techniques for
Teaching, Problematic Behaviors, BEP Preparation Training”. Student Identification, Attention Deficit
Hyperactivity Disorder and Attention Deficit Hyperactivity Disorder were the subjects that classroom
teachers felt most in need. In the current study and Ergin, Akseki, and Deniz's (2012) study with
classroom teachers, “attention deficit and hyperactivity disorder” and Karasu, Aykut, and Yilmaz's
(2014) study on determining the in-service training needs of special education teachers, “teaching

methods and techniques, In their study, Sarag and Colak (2012) found that classroom teachers could not
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allocate the necessary time to the determined student group and could not apply teaching methods
much, Uzun et al. (2024) showed similar results in terms of having difficulty in establishing classroom
rules and not being able to find a solution to a sudden crisis. This information shows that classroom
teachers experience a lot of problems while teaching in the field of special education. Studies show that

these problems have existed for at least ten years and are still continuing and that there is no solution.

Classroom teachers stated that they frequently used visual materials while teaching and that they
did not have sufficient knowledge about materials for the education of students with special needs.
Serin and Korkmaz (2014) reached similar results in their study. In different studies (Balo, 2015; Uzun
et al., 2024), it was concluded that teachers lacked materials on similar issues. This situation shows that
classroom teachers cannot use much material while teaching special education lessons, that is, they

cannot appeal to more senses.

In the opinions of teachers on in-service trainings on this subject, they stated that trainings should
be carried out as applications, that experts in the field should provide the trainings, and that it would
be useful to conduct detailed, comprehensive and frequent trainings. The classroom teachers in the
study of Ergin, Akseki and Deniz (2012) also stated that the subjects were abstract and superficial.

As a result of the findings and the literature, it was stated that classroom teachers did not receive
sufficient seminars, courses and trainings on the education of individuals with special needs, that they
faced many problems, that they needed support especially in attention deficit and student identification,
that they lacked materials, and that the in-service trainings provided were not sufficient. In addition to
these, classroom teachers stated that they faced many problems due to inadequate classroom
environments, parents' inability to accept their children's situation and school administrators' lack of

interest. As a result of the results of the research, the following suggestions can be made:

Trainings on the education of students with special needs can be organized with the participation of

classroom teachers, parents and school administrators.

Classroom teachers can be given detailed training on student identification. Printed books,

brochures and magazines can be distributed after the trainings.

In-service trainings can be given by experts in the field and the content of the trainings can be

enriched through practical lectures and demonstrations.
In-service trainings can be organized more frequently.

In-service trainings can be organized within the Provincial Directorates of National Education,

making it easier to analyze the special education situation in each province.

Within the scope of future studies, in-service training needs of teachers can be determined for
different branches. In future studies, it can be interpreted according to the seniority of teachers as

candidate teachers, expert teachers and head teachers.
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