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Giris
Insan hayatinda en énemli gelisim dénemlerinden biri ergenlik dénemidir. Gelisimdeki en izl iki
biiyiime evresinden birini olusturan ergenlik, biyolojik degisimle baslar, bedensel, zihinsel ve duygusal
gelisimle tamamlanir (Yavuzer, 2000). Ergenlik donemi, tamamlanmasi gereken bir dizi gelisim
gorevine sahip karmasik ve zorlu bir siirectir (Loose vd., 2018). Viicutta boy ve agirlik artisi ile yap1 ve
isleyislerin olgunlasmasimin yaninda, inisli ¢ikish duygulanimlar, bozulan iliskiler, cevreden kolay
etkilenme, toplumda bir rol sahibi olmaya ¢abalama gibi 6zelliklerin goriildiigii bu siirecin bireyin
kisiliginin olusumundaki kritik bir donem oldugu soylenebilir (Avci, 2006). Aile iliskilerinin yeniden
tanimlanip organize edildigi gecici ve gelisimsel bir siire¢ olan ergenlik donemi, 6zerklik gelisimi
agisindan en 6nemli donemdir (Tung ve Dhillon, 2006; Ozdemir ve Cok, 2011). Bu baglamda, ergenlik
doneminde bireylerin duygusal 6zerklik kazanimi, gelisimsel gorevlerin bir parcas: olarak kritik bir

Onem tasir ve bu stiirecte cevresel etkilesimler, 6zellikle aile ve akran iliskileri belirleyici rol oynar

Duygusal 6zerklik kavrami ilk kez Steinberg ve Silverberg (1986) tarafindan ailelere olan duygusal
bagliligin gecici olarak akranlara baglilik seklinde degismesi seklinde tanimlanmistir (akt. Giines, 2018).
Ergenlik doneminde bireylerin sosyal ve psikolojik uyumu agisindan, duygusal olarak zerk olabilme
becerileri ¢ok dnemli bir faktordiir. Ergenlerin saglikli bireyler olabilmesi i¢in 6zerklik énemli gelisim
gorevlerindendir. Ayrica kimlik gelisimi agisindan ¢ok énemlidir (Noom vd., 2001). Duygusal 6zerklik
aileden bagimsizlasip; bireylesmedir. Cevreye gore degil, kendi istekleri dogrultusunda karar alma ve
ergenlik donemindeki bireyin kendine giiven duymasi anlamia gelir (Noom vd., 2001; Steinberg ve
Silverberg, 1986). Ergenlikte duygusal 6zerkligin 6neminin bilinmesi ve duygusal 6zerkligi gelistirecek
ortamlar yaratilmas1 ergenlerin saglikli bir kisilik gelistirmesi agisindan onemlidir (Giines, 2018).
Duygusal 6zerklik gelisimi, ailelere olan duygusal baglhiligin gecici bir siire i¢in akranlara baglilik olarak
degismesi olarak tamimlanir (Steinberg ve Silverberg, 1986). Duygusal 6zerklik ergenlerin gelisimi
agisindan olumlu sonuglarla iliskilidir ve riskli ortamlarda ise; olumsuzluklardan ergen bireyi korur
(Lamborn ve Steinberg, 1993). Ergen bireyler duygusal olarak 6zerklesirken akran zorbalifina ugrama,
zorbalik egilimi gosterme davranislarini sergileyebilmektedirler (Celenk ve Yildizlar, 2019; Kogak ve
Celik, 2021; Polat ve Sohbet, 2020).

Akran zorbaligy; bir veya birden ¢ok 6grencinin, kendilerinden gorece giicsiiz 6grencileri tekrarlanan
ve kasith bicimde saldirgan davranislarla magdur etmesi ile sonuglanan, magdurun kendisini
savunamayacak durumda oldugu bir saldirganlik tiiriidiir (Olweus, 1997). Akran zorbalig1 okullardaki
glivenli ortam algisina ciddi zarar vermekte ve maruz kalan ergen bireyler icin ciddi sonuglar
dogurmaktadir. Birey icin 6nemli olan giivenlik ihtiyacimin okullarda saglanmasi, egitim- ogretim
faaliyetlerinin verimli bir sekilde ilerlemesi agisindan olduk¢a énemlidir (Giines, 2018). Akran zorbalig,
bireyin sosyal alanda kendisini kotii hissetmesine ve degersiz gormesine sebep olmakla birlikte
akademik alanda da beklenilen basariy1 gostermede zorluk yasamasina sebep olur (Giiltekin ve Sayil
2005). Zorbaliga maruz kalan magdur bireyler psikolojik agidan ciddi anlamda destege ihtiyag
duyabilir. Aileler akran zorbaligini bireylerin kendilerinin bu sorunu halledebilecekleri basit bir
deneyim olarak algilayabilmekte ve bu konu ile ilgili sorumluluk alma konusunda yetersiz
kalmaktadirlar (Giiltekin ve Sayil 2005). Oysaki akran zorbaliginin, okuldan kagma ve devamsizlik
yapma oraninda artisa, 6grencilerin mutluluk ve yasam kalitelerinde diisiise sebebiyet vermek gibi
daha bir¢ok olumsuzluga yol agtig1 goriilebilmektedir (Giiltekin ve Sayil, 2005). Akran zorbalig1
zorbalik olayina karisan tiim bireyler icin travmatik sonuglar doguran ve etkileri uzun déneme yayilan

karmasik bir sorundur (Yelboga ve Kogak, 2019). Lise 6grencilerinin yasadiklari zorluklarla bas edip bu
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siireci saglikli bir sekilde atlatabilmelerine yarar saglayacak kavramlardan birinin duygusal 6zerklik
olabilecegi soylenebilir (Zimmer-Gembeck ve Collins, 2006).

Bu nedenle, ergenlerin duygusal 6zerkliklerinin akran zorbalig: ile iliskisinin incelenmesi, ergenlerin
psikolojik ve sosyal saglig1 i¢in onemlidir. Tiirkiye’deki alan yazin incelendiginde, akran zorbaligi ile
iliskili ¢ok sayida arastirmamn bulundugu goriilmektedir (Celenk ve Yildizlar, 2019; Yelboga ve Kogak,
2019; Polat ve Sohbet, 2020). Ancak bu calismalarin ¢ogu, yalnizca akran zorbaligi olgusunu ele almakta
ve ergenlerin duygusal 6zerklik diizeyleri ile arasindaki iligskisi incelenmemistir. Ozellikle akran
zorbaligi ile ergenlerin duygusal 6zerkligi arasindaki iliskiye odaklanan ¢alismalarin oldukga sinirh
kaldig1 dikkat cekmektedir (Giines, 2018; Kilicarsan ve Parmaksiz, 2020; Tugran, 2020). Bu eksiklik, hem
teorik hem de uygulamali calismalar agisindan bir bosluk olusturmustur. Bu ¢alisma, ergen bireylerde
akran zorbaligr magduriyeti, zorbalik egilimi ve duygusal 6zerklik arasindaki iligkiyi inceleyerek bu
alandaki boslugu doldurmay1 amaclamaktadir. Mevcut calismalardan farkli olarak, yalmzca akran
zorbalig1 olgusunu degil, ayn1 zamanda bu akran zorbaligi ile ergenlerin duygusal ozerklikleri
arasindaki iliski de kapsamli bir sekilde ele alinmaktadir. Bu baglamda, ergenlerin akran zorbaligina
ugrama ve zorbalik egilimi gosterme diizeyleri ile duygusal 6zerklik diizeyleri belirlenmis ve bu
degiskenler arasindaki iliskiler analiz edilmistir. Calismanin yenilik¢i yonii, akran zorbaligi ve
duygusal 6zerklik arasindaki iligkiyi aragtirarak, bu iki kritik degiskenin birbiriyle nasil etkilesim i¢inde
oldugunu ortaya koymasidir. Bu baglamda, duygusal Ozerklik kavramina yonelik farkindalik
olusturmak ve bu iliskinin 6nemine dikkat cekmek amaclanmuistir. Ayrica, elde edilen bulgularin akran
zorbalig ile miicadele stratejilerinin yani sira ergenlerin duygusal gelisimlerini desteklemeye yonelik
miidahale yontemlerinin gelistirilmesinde yol gosterici olacag1 diisiiniilmektedir. Bu yaklagim,
zorbalikla miicadele ¢alismalarini daha biitiinciil ve etkili hale getirme potansiyeli tasimaktadir. Sonug
olarak, bu calisma, hem akran zorbaligin1 hem de ergenlerin duygusal gelisimlerini kapsayan bir
perspektif sunarak alan yazina dnemli bir katki saglamay1 hedeflemektedir. Boylece, literatiirdeki
sinirlamalarin giderilmesine katki saglanacak ve gelecekteki arastirmalara rehberlik edecek yeni bir

bakis acis1 sunulacaktir.
Yontem

Arastirma Modeli

Ergen bireylerde akran zorbali$1 magduriyeti, zorbalik egilimi ve duygusal 6zerklik arasindaki iligkinin
incelenmesinin amaglandig1 bu projede degiskenler arasindaki iliskileri ele alan iligskisel tarama modeli
kullamlmistir. {liskisel tarama modelinin tercih edilmesinin temel amaci; degiskenler arasindaki var
olan iliski derecelerini, ayni anda degiskenlerin birbirlerini etkileme durumlarini ve degisimlerini
incelemektir. Tliskisel tarama yontemi, iki farkli nicel degisken arasindaki iliskinin veya etkinin bir
korelasyon katsayis1 aracilifiyla ortaya c¢ikarilmasidir (Fraenkel vd., 2012). Degiskenler arasindaki

iliskilerin ele alinmas: agisindan iliskisel tarama yontemi oldukc¢a 6nem arz etmektedir.
Calisma Grubu / Evren ve Orneklem / inceleme Nesnesi

Aragtirmanin 6rneklemini Bayburt ili ortadgretim kurumlarmnda dgrenim gormekte olan 9., 10., 11. ve
12. Smif 6grencileri olusturmaktadir. Arastirmanin ¢alisma grubu, 13 ile 18 yas araliginda (M= 15.18,
SD=1.23), 197 kiz (%48) ve 213 erkek (%52) olmak iizere toplam 410 lise 6grencisinden olusmaktadir.

Veri Toplama Araglan
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Ergenler i¢in Duygusal Ozerklik Olgegi: Steinberg ve Silverberg (1986) tarafindan gelistirilen dlgek
Deniz vd. (2013) tarafindan Tiirk kiiltiiriine uyarlanmistir. “Anne babay1 birey olarak gorme,
ideallestirme, bagimsizlasma ve bireylesme” seklinde 4 alt boyuttan ve 20 maddeden olusmaktadir.
Olgekten alinan yiiksek puan, duygusal 6zerklik diizeyinin yiiksek oldugunu gostermektedir. 4'lii
Likert tipinde olan 6lgegin segenekleri “Bana tamamen uygun”, “Bana uygun”, “Bana uygun degil”
ve “Bana hi¢ uygun degil” seklindedir. Olgeginin gegerliligi Iyilik Uyum Indeksi .811 AGFI .772
Yaklagik Hatalarin Ortalama Karekokii (RMSEA) .092 ve Artik Ortalamalarin Karekokii (RMR) .079
olarak belirlenmistir. Giivenirliligi dort faktorlii yapisinin test edildigi Dogrulayici Faktor Analizi
sonucunda iyi uyum katsayis1 .81 olarak elde edilmistir. Olgegin Ana-Baba ve Ergen Mliski Envanteri
Genel Anlagmazlik ve Biitiinliik alt 6lcekleri ile bagint1 diizeyi sirasiyla 55 ve 48 bulunmustur. Bu

arastirmada ise Cronbach Alfa degeri .80 olarak hesaplanmistir.

Akran Zorbalig Belirleme Olcegi - Ergen Formu (AZBO-EF): Piskin ve Ayas (2015) tarafindan
gelistirilmistir. Akran zorbalig1 belirleme Slgegi ergen formu ‘zorba dlgegi’ ve “kurban 6lgegi” olarak
adlandirilan ve ayni maddelerin farkli bir bicimde sorulmas: ile olusan paralel iki Olgekten
olugmaktadir. Ogrencilerin zorba 6lgeginde yer alan eylem ve sézleri ne siklikla yaptiklarmi, kurban
dlgeginde ise bu eylem ve sozlere ne siklikla ugradiklarini isaretlemeleri beklenmektedir. Olgegin
gegerlik calismalarinda yiiz goriiniim gegerliligi ve kapsam gegerliligi igin uzman goriisiine
bagvurulmustur. Yap: gegerliligi icin dogrulayic faktor analizi yapilmistir. Yapilan dogrulayici
faktor analizi sonucunda 53 madde ve alt1 faktorden olusan model kuramsal ve istatistiksel olarak
uygun oldugu bulunmustur. Olgegin giivenirligi icin Cronbach Alfa i¢ tutarhk katsayilari
hesaplanmistir. Olgegin kurban boyutunun ig tutarlik kat sayis1 .93 olarak bulunmustur. Olgegin
zorba boyutunun i¢ tutarlik kat sayis: ise .92 olarak bulunmustur. Bulunan bu degerler dlgegin
psikometrik niteliklerinin kabul edilebilir sinirlar iginde oldugunu gostermektedir. Bu arastirmada

ise Cronbach Alfa degeri kurban icin .89 ve zorba icin .91 olarak hesaplanmistir.
Verilerin Toplanmasi

Orneklemi olusturan lise Ogrencileri arastirmac tarafindan goniilliilitk esas alnarak secilmistir.
Calisma grubu 18 yas alt1 katihmcilardan olustugu igin velilerden onam alinmistir. Veri grubuna
Google form aracihigiyla ulagilmistir. Aragtirmada uygun 6rnekleme yontemi kullanilmigtir. Uygun
ornekleme yontemi, zaman, para ve isgiicii kaybini azaltarak arastirmacinin ulagabildigi kisilerden

veri toplamasini igerir (Bityiikoztiirk vd., 2018).

Veri Analizi

Dagilimin parametrik testler i¢cin uygun olup olmadigini belirlemede carpiklik, basiklik,
ortalama ve standart sapma degerleri ile birlikte ele alinan betimsel yontemlere (Abbott, 2011)
basvurulmustur. Degiskenlerin ¢arpiklik degerleri akran zorbaligr magdur igin .02 ile -1.26,
zorba igin .02 ile -1.20 araliginda, basiklik degerlerinin ise magdur igin .06 ile 1.35, zorba igin
.02 ile -1.02 arasinda bulunmasi ve bu degerlerin -1.5 ile +1.5 arasinda yer almasi, verilerin
normallik agisindan kabul edilebilir diizeyde oldugu anlammi tasimaktadir (Tabachnick ve
Fidell, 2013). Normallik varsaymmlarinin ardindan veri seti ¢oklu baglanti problemi

konusunda gozden gecirilmis ve regresyon analizi sayiltilarinin incelenmesi yapilmustir.
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Elde edilen bulgular dogrultusunda Tolerance degerlerinin .19 ile .31 arasinda yer aldig1 ve
.10’dan biiyiik oldugu tespit edilmistir. VIF degerlerinin ise 3.23 ile 5.40 arasinda yer aldig1 ve
10’dan diisiik oldugu tespit edilmistir. Daha sonra Durbin-Watson degerinin de duygusal
ozerklik ve akran zorbalhg: icin 1.70 olarak elde edildigi ve kriter aralik olan 1-3 arasinda
oldugu bulunmus, boylece veri setinin bu yonden de regresyon analizine uygun nitelikte
oldugu goriilmiistiir (Secer, 2013). Istatistiksel iglemler, Pearson korelesyon analizi ve coklu
dogrusal regresyon analizi ile gergeklestirilmistir. SPSS 22.00 paket programi aracilifiyla
istatistiksel analizler yapilmisgtir.

Bulgular

Tablo 1. Duygusal Ozerklik ve Akran Zorbaligi-Magdur Arasindaki Tligkiler

Degisken X Ss Carpiklik Basiklik 1 2 3 4 5 6 7
1.DO 3497 673 -1.20 78 -
2.FZ 28.57 1292 1.14 1.35 -21% -
3.5Z 1471 715 .02 91 -.25%* 82—
4.D 10.11 571 .96 .06 -21% 6782 —
5.5 811 454 .84 .82 -.20%* 69 81 80**
6.E 1520 839 1.11 43 -15%* T3 81 76™ .80
7.CZ 1519 851 .39 41 -19** 69%F 7569 76%*  .85*
* p<.05, ** p<.01

Kisaltmalar: DO; Duygusal Ozerklik, FZ; Fiziksel Zorbalik, SZ; Sozel Zorbalik, D; Dislama, S; S6ylenti
Cikarma ve Yayma, E; Esyalarina Zarar Verme, CZ; Cinsel Zorbalik.

Tablo 1 incelendiginde, duygusal 6zerklik ile zorbali§a maruz kalma tiirlerinden fiziksel zorbalik (r=-

.21, p<.01), sozel zorbalik (r=-.25, p<.01), dislama (r=-.21, p< .01), sOylenti ¢tkarma ve yayma (r= -.20, p<
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.01) esyalarina zarar verme (r=-.15, p<.01) ve cinsel zorbalik (r=-.19, p< .01) arasinda negatif ve anlamh

iliski bulunmustur.

Tablo 2. Duygusal Ozerklik ve Akran Zorbaligi-Zorba Arasindaki Iligkiler

Degisken X Ss Carpiklik Basiklik 1 2 3 4 5 6 7
1.DO 3497 673 111 43 -
2.FZ 2711 1349 1.39 1.41 -.20%* -
3.5Z 13.86 6.89 .74 28 -21% 85%  —
4.D 9.63 559 .16 .89 -.14** 76%* 83 —
5.5 732 454 .58 .82 -12% T3 83 89
6.E 1484 875 .11 25 -16%* 5% 847 84 90**
7.CZ 1459 851 .78 -1.02 -15% T4 81 80%* .86 .88**
* p<.05, ** p<.01

Tablo 2 incelendiginde, duygusal 6zerklik ile zorbalik tiirlerinden fiziksel zorbalik (r=-.20, p<.01), s6zel

zorbalik (r=-.21, p<.01), dislama (r= -.14, p< .01), sOylenti ¢ikarma ve yayma (r=-.12, p< .01) esyalarina
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zarar verme (r= -.16, p< .01) ve cinsel zorbalik (r= -.15, p< .01) arasinda negatif ve anlamh iliski

bulunmustur.

Tablo 3. Akran Zorbaligi-Magdur ve Duygusal Ozerklige Iliskin Coklu Dogrusal Regresyon Analizi

Degisken B Standart Hata B t p
Sabit 38.61 .79 48.55 .00
Fiziksel Zorbalik -.01 .04 -.03 -.36 71
Sozel Zorbalik -26 A1 -28 241 .00%*
Diglama -.07 A1 -.06 -71 47
Soylenti Cikarma -.02 14 -01 -18 .85
Esyalara Zarar Verme -21 .08 -.27 -2.45 .00**
Cinsel Zorbalik -.10 .07 -13 -1.35 17

R=.28, R?>= .08, F=5.79, *p< .05, **p< .01

Tablo 3 incelendiginde, akran zorbaligina maruz kalmanmin duygusal 6zerklikteki varyansin %8’ini
acgikladigy goriilmektedir (R=.28, R%= .08, F=5.79, p< .01). Yordayic1 degiskenler tek tek ele alimip Sile ¢
degerleri incelendiginde, sozel zorbaligin (f=-.26, t=-2.41, p<.01) ve egyalara zarar vermenin (f=-.21, t=
-2.45, p<.01) duygusal ozerkligin anlaml birer yordayicisi oldugu tespit edilmistir. Fiziksel zorbalik
(p=-.01, t="-.36, p> .05), dislama (5= -.07,t= -.71, p> .05), sOylenti ¢cikarma ve yayma (p=-.02, t=-.18, p>.05)
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ve cinsel zorbaligin (8= -.10, t= -1.35, p> .05) ise duygusal 6zerkligin anlamli bir yordayicist olmadig1

goriilmektedir.

Tablo 4. Akran Zorbaligi-Zorba ve Duygusal Ozerklige Iliskin Coklu Dogrusal Regresyon Analizi

Degisken B Standart Hata p t p
Sabit 38.61 .79 50.45 .00
Fiziksel Zorbalik -.01 .04 -10 -1.09 71
Sozel Zorbalik -26 A1 -25 -2.09 .00%*
Diglama -.07 A1 -.03 -31 .75
Soylenti Cikarma -.02 .14 -12 -1.57 .59
Esyalara Zarar Verme -21 .08 -.07 -.53 .00**
Cinsel Zorbalik -.10 .07 -.03 -33 73

R= .25, R?>= .06, F=4.33, *p< .05, **p< .01

Tablo 4 incelendiginde, akran zorbaligmin duygusal ©zerklikteki varyansmn %6’sim acikladig:
goriilmektedir (R= .25, R?= .06, F= 4.33, p< .01). Yorday1c1 degiskenler tek tek ele alinip Sile t degerleri
incelendiginde, sozel zorbahigm (f= -.25, t=-2.09, p< .01) duygusal 6zerkligin anlaml birer yordayicis:
oldugu tespit edilmistir. Fiziksel zorbalik (5= -.10, t= -1.09, p> .05), dislama (= -.03, = -.31, p> .05),
sOylenti ¢cikarma ve yayma (f=-.12, t=-1.57, p> .05), esyalara zarar verme (f=-.07, t=-.53, p<.01) ve cinsel
zorbahigm (= -.03, t= -33, p> .05) ise duygusal Ozerkligin anlaml bir yordayicis1 olmadig:

goriilmektedir.

Tartisma, Sonug ve Oneriler

Bu aragtirmanin temel amaci, ergen bireylerde akran zorbaligi magduriyeti, zorbalik egilimi ve
duygusal 6zerklik arasindaki iligskiyi incelemektir. Bu dogrultuda, duygusal 6zerklik kavraminin
onemine dikkat cekilerek, akran zorbaligiyla iligkisi tizerinde farkindalik yaratilmasi hedeflenmistir.
Ayrica, elde edilen bulgularin, akran zorbaligiyla miicadeleye yonelik stratejilerin yanu sira, ergenlerin
duygusal gelisimlerini destekleyecek miidahale yontemlerinin olusturulmasinda rehberlik edecegi
diistiniilmektedir. Bu yaklasim, zorbalikla miicadele ¢alismalar1 i¢in daha kapsamh ve etkili bir model

sunma potansiyeline sahiptir.

Aragtirma sonuglari, duygusal 6zerklik ve akran zorbalig: iligkisi agisindan hem magdur hem de zorba

boyutunda anlaml veriler ortaya koymustur. Duygusal 6zerklik ile zorbaliga maruz kalma arasinda
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negatif ve anlaml bir iliski bulunmustur. Yani, duygusal olarak daha 6zerk bireylerin zorbaliga maruz
kalma olasiliklar1 daha diisiiktiir. Aym sekilde, duygusal 6zerklik ile zorbalik egilimi arasinda da
negatif ve anlaml bir iliski tespit edilmistir. Bu durum zorba davraniglarda bulunanlarin duygusal
ozerklik diizeylerinin diisiik oldugunu ya da zorba davranislarda bulunmayanlarin duygusal olarak
daha 6zerk olduklarimi gostermektedir. Bu bulgular, alanyazinda benzer sonuglara ulasan ¢alismalarla
tutarhdir (Kiligarslan ve Parmaksiz, 2020). Kiligarslan (2020), yaptig1 calismada ergenlik dénemindeki
bir bireyin aileden saglikli bir bicimde bagimsizlasma ve 6zerklik gelisimi olmadiginda siddet egilimi
ve benzeri tutum ve davranislarin ortaya ¢ikabilecegini ifade etmistir. Bu ¢alismada duygusal 6zerklik
ile zorbalik egilimi arasinda negatif ve anlaml bir iliski oldugu bulunmustur. Ancak, alanyazinda bu
konuda farkli bulgulara da rastlanmistir. Ornegin, Giines (2018) yaptig1 calismada 6grencilerin ergenlik
doneminde aileden 6zerklestik¢e arkadaslariyla daha ¢ok vakit gegirdigini ve bu durumun zorbaca
davranislar edinme olasiligini artirabilecegini ifade etmistir. Ayni ¢alismada, duygusal 6zerklik ile
zorbalik egilimi arasinda pozitif yonde anlaml bir iliski oldugu bulunmustur. Bu, 6grencilerin
duygusal ozerklik diizeyleri arttikca zorbalik egilimlerinin de arttigini gostermektedir. Bu celigkili
bulgular, duygusal 6zerklik ve zorbalik egilimi arasindaki iliskinin farkl kiiltiirel ve sosyal baglamlarda
farklilik gosterebilecegini diisiindiirmektedir. Akran zorbaliginin duygusal ozerklikteki varyansin
%6’sm1 acikladig: goriilmektedir. Sozel zorbaligin duygusal 6zerkligin anlamli birer yordayicisi oldugu
gorillmiistiir. Sozel zorbalik alay etme, ad takma, laf atma, kiifiir etme, sdzel incitici notlar birakma gibi

davranislari icermektedir (Cetinkaya vd., 2018).

Ergenlerin duygusal 6zerklik diizeyleri ile zorbalik egilimleri ve zorbaliga ugrama arasinda negatif
yonlii anlamli iligkiler tespit edilmistir. Bu bilgiler dogrultusunda okullarda ergenlik doneminde akran
zorbaliginin énemi hakkinda veli seminerleri diizenlenebilir. Ogrencilere zorbalik egilimi 6lgegi
uygulanarak, bu egilimi yiiksek olan 6grencilere bireysel ve grupla psikolojik danisma oturumlar:
planlanabilir. Zorbalik egilimi yiiksek olan dgrencilerin bu egilimlerinin sebepleri arastirilabilir ve bu
egilimin azaltilmasima yonelik cesitli psikoegitim programlari planlanabilir. Okullarda psikolojik
danismanlik hizmetlerinin giiclendirilmesi ve zorbaliga maruz kalan magdur 6grencilerin ve zorbalik

egilimi gosteren zorba 6grencilerin bu hizmetlerden yararlanmas: saglanmalidir.

Gelecek arastirmalarda, duygusal 6zerklik ve zorbalik egilimi arasindaki iliskinin daha kapsaml ve
derinlemesine incelenmesi gerekmektedir. Ozellikle, farkli kiiltiirel ve sosyal baglamlarda yapilan
calismalarin sonuglarinin karsilastirilmasi, bu konuda daha genel geger sonuglar elde edilmesine
yardima olabilir. Farkli kiiltiirel baglamlarda yapilan arastirmalar, kiiltiirel faktorlerin bu iligki
tizerindeki etkilerini anlamamiza yardimar olabilir. Ayrica aile dinamiklerinin farklhilagsmasinin da
duygusal dzerklik icin &nemli bir etken oldugu diisiiniilebilir. Ozellikle ebeveyn tutumlarinin bu
baglamda ©n plana ¢ktig1 sOylenebilir. Bu dogrultuda ebeveyn tutumlar: ile duygusal 6zerklik

arasindaki iligkiyi inceleyen arastirmalar yapilmasi 6nerilebilir.

Bu arastirma, iliskisel tarama yonteminde olan nicel bir ¢alismadir. Ayrica arastirmanin degiskenleri
arasindaki iligkiler kesitsel yontem kullanilarak incelendiginden elde edilen sonuglar nedensellige dair
fikirler verse de degiskenler arasinda kesin bir neden-sonug iliskisi seklinde yorumlanamamaktadir. Bu
baglamda katiimalarin kavramlarla ilgili goriiglerini ve bakis agilarimi 6grenebilmek igin nitel,
kavramlar ile bulgularin zamanla degisim ve gelisimini gorebilmek icin boylamsal, kavramlarin
birbirine etkisini ele alabilmek icin deneysel arastirmalarin yapilmasi oneriler arasinda yer almaktadir.

Arastirmanin smirhiliklari arasinda katilimcr 6rnekleminin sadece Bayburt ilinde 6grenim goren
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ogrencilerden olusmasi yer almaktadir. Sonuclarin genellenebilirligini artirmak igin farkli yas
grubundaki ¢ocuk ve ergen bireylere yonelik, 6zel ve devlet okullarindan ve farkli illerden daha biiyiik
orneklemleri igererek kapsamli aragtirmalar gerceklestirilebilir. Olgiimlerin katiimcilarin kendi
durumlarina dair 6z-bildirimlere dayanmasi ve verilerin gevrimici yollarla toplanmasi da simurliliklar
arasindadir. Olgme araglarinin ok sayida madde igermesi de bir baska sinirhiliktir. Bu durumlar, elde
edilen bulgularin genellemesini smirlayabilir. Benzer arastirmalarin farkli yontemlerle ve daha genis

katilima gruplariyla yapilmas: da diger 6neriler arasinda yer alabilir.
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Introduction

One of the most important developmental periods in human life is adolescence. Adolescence, which
constitutes one of the two fastest growth stages in development, begins with biological change and is
completed with physical, mental and emotional development (Yavuzer, 2000). Adolescence is a complex and
challenging process with a series of developmental tasks to be completed (Loose et al., 2018). It can be said
that this period is a critical period in the formation of the individual's personality, with features such as
fluctuating emotions, deteriorating relationships, being easily affected by the environment, and striving to
have a role in society, as well as the maturation of structures and functions with the increase in height and
weight in the body (Avci, 2006). Adolescence, which is a temporary and developmental process in which
family relationships are redefined and reorganized, is the most important period in terms of autonomy
development (C)Zdemir & Cok, 2011; Tung & Dhillon, 2006). In this context, the acquisition of emotional
autonomy during adolescence is of critical importance as a part of developmental tasks and environmental

interactions, especially family and peer relationships play a decisive role in this process.

The concept of emotional autonomy was first defined by Steinberg and Silverberg (1986) as a temporary
change in emotional attachment to families in the form of attachment to peers (cited by Giines, 2018). In terms
of social and psychological adaptation of individuals during adolescence, the ability to be emotionally
autonomous is a very important factor. Autonomy is one of the important developmental tasks for
adolescents to become healthy individuals. It is also very important for identity development (Noom et al.,
2001). Emotional autonomy is becoming independent from the family and individualization. It means making
decisions in line with one's own wishes, not according to the environment, and self-confidence of the
individual in adolescence (Noom et al., 2001; Steinberg & Silverberg, 1986). Recognizing the importance of
emotional autonomy in adolescence and creating environments to develop emotional autonomy are
important for adolescents to develop a healthy personality (Giines, 2018). The development of emotional
autonomy is defined as the temporary change of emotional attachment to families to attachment to peers
(Steinberg & Silverberg, 1986). Emotional autonomy is associated with positive outcomes for the
development of adolescents and protects adolescents from negativity in risky environments (Lamborn &
Steinberg, 1993). While adolescents become emotionally autonomous, they may exhibit peer bullying and
bullying tendencies (Celenk & Yildizlar, 2019; Kogak & Celik, 2021; Polat & Sohbet, 2020).

Peer bullying is a type of aggression that results in one or more students victimizing relatively weaker
students with repeated and deliberate aggressive behaviors, where the victim is unable to defend themselves
(Olweus, 1997). Peer bullying seriously damages the perception of a safe environment in schools and has
serious consequences for the exposed adolescents. Ensuring the need for security, which is important for the
individual, in schools is very important for the efficient progress of education and training activities (Giines,
2018). Peer bullying causes the individual to feel bad and see himself/herself worthless in the social field, but
also causes difficulty in achieving the expected success in the academic field (Giiltekin & Sayil 2005).
Victimized individuals who are exposed to bullying may need serious psychological support. Families may
perceive peer bullying as a simple experience that individuals themselves can handle this problem and they
are insufficient in taking responsibility for this issue (Giiltekin & Sayil 2005). However, it can be seen that
peer bullying leads to many other negative effects such as an increase in the rate of truancy and absenteeism
from school and a decrease in students' happiness and quality of life (Giiltekin & Sayil, 2005). Peer bullying
is a complex problem that has traumatic consequences for all individuals involved in bullying and its effects
spread over a long period of time (Yelboga & Kogak, 2019). It can be said that one of the concepts that will
help high school students cope with the difficulties they experience and overcome this process in a healthy

way may be emotional autonomy (Zimmer-Gembeck & Collins, 2006).
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Therefore, examining the relationship between adolescents' emotional autonomy and peer bullying is
important for adolescents' psychological and social health. When the literature in Turkey is examined, it is
seen that there are many studies related to peer bullying (Celenk & Yildizlar, 2019; Polat & Sohbet, 2020;
Yelboga & Kocak, 2019). However, most of these studies only address the phenomenon of peer bullying and
the relationship between it and adolescents' emotional autonomy levels has not been examined. It is
noteworthy that studies focusing on the relationship between peer bullying and adolescents' emotional
autonomy are quite limited (Giines, 2018; Kiligarsan & Parmaksiz, 2020; Tugran, 2020). This deficiency has
created a gap in terms of both theoretical and applied studies. This study aims to fill this gap by examining
the relationship between peer bullying victimization, bullying tendency, and emotional autonomy in
adolescents. Unlike existing studies, not only the phenomenon of peer bullying but also the relationship
between peer bullying and adolescents' emotional autonomy is comprehensively addressed. In this context,
the levels of peer bullying and bullying tendencies of adolescents and their emotional autonomy levels were
determined and the relationships between these variables were analyzed. The innovative aspect of the study
is that by investigating the relationship between peer bullying and emotional autonomy, it reveals how these
two critical variables interact with each other. In this context, it was aimed to raise awareness about the
concept of emotional autonomy and to draw attention to the importance of this relationship. In addition, it is
thought that the findings obtained will guide the development of intervention methods to support the
emotional development of adolescents as well as strategies to combat peer bullying. This approach has the
potential to make anti-bullying studies more holistic and effective. In conclusion, this study aims to make a
significant contribution to the literature by providing a perspective that covers both peer bullying and
emotional development of adolescents. Thus, it will contribute to the elimination of limitations in the

literature and provide a new perspective to guide future research.

Method
Research Model

In this project, which aims to examine the relationship between peer bullying victimization, bullying
tendency and emotional autonomy in adolescents, the relational survey model was used to examine the
relationships between variables. The main purpose of choosing the relational survey model is to examine the
degree of the existing relationship between variables, the influence of variables on each other at the same
time and their changes. The correlational survey method is to reveal the relationship or effect between two
different quantitative variables through a correlation coefficient (Fraenkel et al., 2012). The correlational

survey method is very important in terms of addressing the relationships between variables.
Study Group / Universe and Sample / Object of Study

The sample of the study consisted of 9th, 10th, 11th and 12th grade students studying in secondary education
institutions in Bayburt province. The study group consisted of a total of 410 high school students, 197 female
(48%) and 213 male (52%), between the ages of 13 and 18 (M= 15.18, SD=1.23).
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Data Collection Tools

Emotional Autonomy Scale for Adolescents: The scale developed by Steinberg and Silverberg (1986) was
adapted to Turkish culture by Deniz et al. (2013). It consists of 20 items and 4 sub-dimensions as "seeing
parents as individuals, idealization, independence and individuation". A high score on the scale indicates
a high level of emotional autonomy. The options of the 4-point Likert-type scale are "Completely suitable
for me", "Suitable for me", "Not suitable for me" and "Not suitable for me at all". The validity of the scale
was determined as Goodness of Fit Index .811 AGFI .772 Root Mean Square Error of Approximation
(RMSEA) .092 and Root Mean Square Residual (RMR) .079. As a result of Confirmatory Factor Analysis
in which the four-factor structure was tested for reliability, a good fit coefficient of .81 was obtained. The
correlation level of the scale with the General Conflict and Integrity subscales of the Parent and
Adolescent Relationship Inventory was found to be 55 and 48, respectively. In this study, Cronbach's

alpha value was calculated as .80.

Peer Bullying Identification Scale - Adolescent Form (PBI-AF): It was developed by Piskin and Ayas
(2015). The adolescent form of the Peer Bullying Identification Scale consists of two parallel scales called
'bully scale' and 'victim scale’, which are formed by asking the same items in a different way. Students
are expected to mark how often they do the actions and words on the bully scale and how often they are
subjected to these actions and words on the victim scale. In the validity studies of the scale, expert opinion
was consulted for face validity and content validity. Confirmatory factor analysis was conducted for
construct validity. As a result of the confirmatory factor analysis, the model consisting of 53 items and
six factors was found to be theoretically and statistically appropriate. Cronbach's alpha internal
consistency coefficients were calculated for the reliability of the scale. The internal consistency coefficient
of the victim dimension of the scale was found to be .93. The internal consistency coefficient of the bully
dimension of the scale was found to be .92. These values show that the psychometric properties of the
scale are within acceptable limits. In this study, Cronbach's alpha value was calculated as .89 for the

victim and .91 for the bully.
Data Collection

High school students constituting the sample were selected by the researcher on a voluntary basis. Since
the study group consisted of participants under the age of 18, parental consent was obtained. The data
group was reached through Google form. Convenient sampling method was used in the study.
Convenient sampling method involves collecting data from the people the researcher can reach by

reducing the loss of time, money and labor (Biiyiikoztiirk et al., 2018).

Data Analysis

Descriptive methods (Abbott, 2011), which include skewness, kurtosis, mean and standard deviation values,
were used to determine whether the distribution was suitable for parametric tests. The fact that the skewness
values of the variables are between .02 and -1.26 for the victim and .02 and -1.20 for the bully, and the kurtosis
values are between .06 and 1.35 for the victim and .02 and -1.02 for the bully, and that these values are between
-1.5 and +1.5 means that the data are at an acceptable level in terms of normality (Tabachnick & Fidell, 2013).
Following the normality assumptions, the data set was reviewed for multicollinearity and the assumptions

of regression analysis were examined.

In line with the findings obtained, Tolerance values were found to be between .19 and .31 and greater than
.10. VIF values were found to be between 3.23 and 5.40 and lower than .10. Then, it was found that the Durbin-

Watson value was obtained as 1.70 for emotional autonomy and peer bullying and was found to be between
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1-3, which is the criterion range, and thus it was seen that the data set was suitable for regression analysis in
this respect (Seger, 2013). Statistical procedures were performed with Pearson correlation analysis and

multiple linear regression analysis. Statistical analyses were performed using SPSS 22.00 package program.
Findings

Table 1. Relationships between Emotional Autonomy and Peer Bullying-Victim

Variable X Sd Skewness Kurtosis 1 2 3 4 5 6 7
1.EA 3497 673 -1.20 .78 -

2.PB 28.57 1292 1.14 1.35 -.21% -

3. VB 14.71 715 .02 91 -.25%* 82%% -

4.E 10.11 5.71 .96 .06 -.21% 67%F 8% -

5. RMS 811 454 84 .82 -.20%* 69%*  81**  80**

6. PD 1520 839 1.11 43 -.15%* 73 81 76 .80**

7.SB 15.19 8.51 .39 41 -.19%* 69%F 75%  69%*  76** 85

* p<.05, ** p<.01

Abbreviations: EA; Emotional Autonomy, PB; Physical Bullying, VB; Verbal Bullying, E; Exclusion, RMS;
Rumor-Mongering and Spreading, PD; Property Damage, SB; Sexual Bullying.

When Table 1 is examined, it is seen that emotional autonomy and the types of exposure to bullying are

physical bullying (r=-.21, p<.01), verbal bullying (r= -.25, p<.01), exclusion (r= -.21, p<.01), spreading rumors
(r=-.20, p<.01), damaging belongings (r=-.15, p< .01) and sexual bullying (r=-.19, p< .01).

OJCES, 2024, 2 (4), 243-263



Investigating the relationship between emotional autonomy and peer bullying in adolescents 259
Table 2. Relationships between Emotional Autonomy and Peer Bullying-Bullying

Variable x Sd Skewness Kurtosis 1 2 3 4 5 6 7

1.EA 3497 673 111 43 -

2.PB 27.11 1349 1.39 1.41 -.20%* -

3. VB 13.86 6.89 .74 .28 -21%* .85%* -

4.E 9.63 559 .16 .89 -.14% 76% 83 -

5. RMS 732 454 .58 .82 - 12%* 73 83 89

6. PD 1484 875 .11 .25 -16%* J5%F 84 84xr 90 _

7.5SB 1459 851 .78 -1.02 -.15%* g4 81 80**  .86™  .88**

* p<.05, ** p<.01

When Table 2 is examined, it is seen that emotional autonomy and bullying types such as physical bullying

(r=-.20, p<.01), verbal bullying (r= -.21, p<.01), exclusion (r= -.14, p< .01), spreading rumors (r= -.12, p< .01),

damaging belongings (r=-.16, p< .01) and sexual bullying (r=-.15, p<.01).

Table 3. Multiple Linear Regression Analysis of Peer Bullying-Victim and Emotional Autonomy

Variable B Standard Error g t p
Constant 38.61 .79 48.55 .00
Physical Bullying -.01 .04 -.03 -.36 71
Verbal Bullying -.26 11 -.28 -2.41 .00**
Exclusion -.07 A1 -.06 -71 47
Rumor Spreading -.02 .14 -.01 -.18 .85
Damaging Property -.21 .08 -.27 -2.45 .00**
Sexual Bullying -.10 .07 -13 -1.35 17

R= .28, R>= .08, F=5.79, *p< .05, *p< .01
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When Table 3 is analyzed, it is seen that exposure to peer bullying explains 8% of the variance in emotional
autonomy (R= .28, R*= .08, F=5.79, p< .01). When the predictor variables were analyzed individually and ¢
values were analyzed with/, it was found that verbal bullying (= -.26, t=-2.41, p<.01) and damaging objects
(p=-.21, t=-2.45, p< .01) were significant predictors of emotional autonomy. Physical bullying (= -.01, t=-.36,
p> .05), exclusion (= -.07, t=-.71, p> .05), spreading rumors (p=-.02, t=-.18, p>.05) and sexual bullying (= -

.10, t=-1.35, p>.05) were not significant predictors of emotional autonomy.

Table 4. Multiple Linear Regression Analysis of Peer Bullying-Bullying and Emotional Autonomy

Variable B Standard Error B t p
Constant 38.61 .79 50.45 .00
Physical Bullying -.01 .04 -.10 -1.09 71
Verbal Bullying -.26 11 -25 -2.09 .00**
Exclusion -.07 11 -.03 -.31 .75
Rumor Spreading -.02 14 -12 -1.57 .59
Damaging Property -21 .08 -.07 -.53 .00**
Sexual Bullying -.10 .07 -.03 -.33 73

R=.25, R%= .06, F=4.33, *p< .05, *p<.01

Table 4 shows that peer bullying explains 6% of the variance in emotional autonomy (R= .25, R?= .06, F=4.33,
p< .01). When the predictor variables were analyzed individually and ¢ values were analyzed withf, it was
found that verbal bullying (= -.25, t= -2.09, p< .01) was a significant predictor of emotional autonomy.
Physical bullying (= -.10, t= -1.09, p> .05), exclusion (f=-.03, t= -.31, p> .05), spreading rumors (p= -.12, t= -
1.57, p> .05), damaging objects (p=-.07, t=-.53, p< .01) and sexual bullying (f= -.03, t=-.33, p> .05) were not

significant predictors of emotional autonomy.

Discussion, Conclusion and Recommendations

The main purpose of this study is to examine the relationship between peer bullying victimization, bullying
tendency and emotional autonomy in adolescents. In this direction, it was aimed to draw attention to the
importance of the concept of emotional autonomy and to raise awareness on its relationship with peer
bullying. In addition, it is thought that the findings obtained will guide the creation of intervention methods
that will support the emotional development of adolescents as well as strategies for combating peer bullying.
This approach has the potential to provide a more comprehensive and effective model for anti-bullying
studies.

The results of the study revealed significant data in terms of the relationship between emotional autonomy
and peer bullying in both victim and bully dimensions. A negative and significant relationship was found

between emotional autonomy and exposure to bullying. That is, more emotionally autonomous individuals
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are less likely to be bullied. Likewise, a negative and significant relationship was found between emotional
autonomy and bullying tendency. This indicates that those who engage in bullying behaviors have low levels
of emotional autonomy or those who do not engage in bullying behaviors are more emotionally autonomous.
These findings are consistent with studies that have reached similar results in the literature (Kiligarslan &
Parmaksiz, 2020). In his study, Kilicarslan (2020) stated that violent tendencies and similar attitudes and
behaviors may emerge when an individual in adolescence does not develop healthy independence and
autonomy from the family. In this study, a negative and significant relationship was found between
emotional autonomy and bullying tendency. However, different findings were also found in the literature.
For example, Giines (2018) stated in his study that as students become autonomous from their families during
adolescence, they spend more time with their friends and this may increase the likelihood of bullying
behaviors. In the same study, a significant positive correlation was found between emotional autonomy and
bullying tendency. This indicates that as students' emotional autonomy levels increase, their bullying
tendencies also increase. These contradictory findings suggest that the relationship between emotional
autonomy and bullying tendency may differ in different cultural and social contexts. Peer bullying explained
6% of the variance in emotional autonomy. Verbal bullying was found to be a significant predictor of
emotional autonomy. Verbal bullying includes behaviors such as teasing, name-calling, name-calling,

swearing, swearing, and leaving verbally hurtful notes (Cetinkaya et al., 2018).

Negative significant relationships were found between adolescents' emotional autonomy levels and bullying
tendencies and being bullied. In line with this information, parent seminars can be organized in schools about
the importance of peer bullying during adolescence. By applying the bullying tendency scale to students,
individual and group counseling sessions can be planned for students with high bullying tendency. The
reasons for this tendency of students with high bullying tendency can be investigated and various
psychoeducation programs can be planned to reduce this tendency. Psychological counseling services in
schools should be strengthened and victim students who are exposed to bullying and bully students who

show bullying tendencies should benefit from these services.

In future research, the relationship between emotional autonomy and bullying tendency should be examined
more comprehensively and in depth. In particular, comparing the results of studies conducted in different
cultural and social contexts may help to draw more generalizable conclusions. Studies conducted in different
cultural contexts can help us understand the effects of cultural factors on this relationship. In addition,
differentiation of family dynamics can also be considered as an important factor for emotional autonomy. It
can be said that especially parental attitudes come to the fore in this context. In this direction, it may be
recommended to conduct research examining the relationship between parental attitudes and emotional

autonomy.

This research is a quantitative study in the relational survey method. In addition, since the relationships
between the variables of the study were examined using the cross-sectional method, although the results
obtained give ideas about causality, they cannot be interpreted as a definite cause and effect relationship
between the variables. In this context, it is recommended to conduct qualitative research to learn the views
and perspectives of the participants about the concepts, longitudinal research to see the change and
development of the concepts and findings over time, and experimental research to address the effect of
concepts on each other. The limitations of the study include the fact that the participant sample consists only
of students studying in Bayburt province. In order to increase the generalizability of the results,
comprehensive research can be carried out with larger samples of children and adolescents of different age
groups, from private and public schools and from different provinces. Limitations include the fact that the
measurements are based on participants' self-reports of their own situations and that the data were collected

online. Another limitation is that the measurement tools contain a large number of items. These situations

OJCES, 2024, 2 (4), 243-263



262 Sena Unsal

may limit the generalization of the findings. Conducting similar studies with different methods and larger

participant groups may increase the generalizability of the results obtained.
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