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iki giizel sanatlar lisesinde 6grenim goren 6grenciler belirlenmistir. Nitel arastirma yontemlerinden
olgubilim modeli kullanilan c¢alismada Ogrenciler amagli ornekleme yoluyla segilmislerdir.
Calismada veri toplama formu hazirlanmis ve 6grencilere uygulama yapilmistir. Calismada ilk
olarak giizel sanatlar lisesi Ogrencilerin ¢agdas sanat kavramina yonelik metaforik algilarini
belirlemeye yonelik hazirlanan goriisme formlar1 ogrencilere verildi. Ogrencilere formu
doldurmalar igin belirli siire verildi ve &grencilerin doldurduklar1 goriisme formlar1 toplandi.
Toplanan goriisme formundaki veriler kodlanarak kategoriler ve temalar olusturuldu. Calismaya
54 6grenci katilmistir. Calismaya katilan 6grencilerin 45’i kiz ve 9'u erkektir. Ogrenciler farkli simuf
seviyelerinde 6grenim gormektedirler. Calisma sonucunda toplam 27 farkl1 metafor elde edilmistir.
Elde edilen sonuglarda 6grencilerin 16’s1 cagdas sanati1 ¢cag ve tarih kavramlarma metaforik olarak
benzetirken 9 dgrenci yenilik ve ilerleme kavramlarina benzetmistir. Calismadan elde edilen
bulgular alanyazini1 destelerken calismada alanyazina 0zgiin sonuglar sunarak c¢agdas sanat
algisinin 6grenciler arasindaki gesitliligini ortaya koymaktadir. Calisma, alanyazina gagdas sanat
kavramina yonelik metaforik algilarin belirlenmesine dair 6nemli katki saglamaktadir.
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Giris

Iginde yasadigimiz ¢agin sanati olarak anlagilan ¢agdas sanat (de Arriba, Girardi & Vidagad, 2019),
geleneksel sanatlara kiyasla 6grencilerin yaraticiligini daha ¢ok gelistirdigini ifade etmistir. Bu nedenle
sanat egitiminde son yillarda ¢agdas sanat kavrami 6n plana ¢ikmistir (de Arriba vd., 2019). Cagdas
sanat gorsel sanatlar ile ortaya ¢ikmis olup giliniimiizde sanatin tiim alanlarinda karsilik bulmustur (de
Arriba vd., 2019). Buna ragmen Tiirkiye’deki giincel 6gretim programlarinda ¢agdas sanat sinirli yer
bulmustur (Milli Egitim Bakanlhigi, 2018). Oysa ¢agdas sanat, 6grencilerin sanata yonelik edindikleri
bilgilerden yararlanarak elestiren, sorgulayan, sanattan anlayan, sanat1 koruyan, seckin sanat tireticisi
ve tiiketicisi olarak yetismeleri hedeflemektedir. Cagdas sanat ile birlikte 6grencilerin her tiirlii kiiltiirel
varlig1 ve sanat eserini koruma bilinci gelistirirken sanat akimlarini, eserlerini ve sanat¢ilar1 tanimalar1
amaglanmaktadir. Ogrenciler yaratici, estetik ve elestirel diisiinmeli boylece degisim ve siirekliligi
algilayarak yorum yapabilmelidir (MEB, 2016). Ogrencilerin cagdas sanatlara verdikleri degerin
gelistirilmesi i¢in ¢agdas sanatlara yonelik algilarinin incelenmesi 6nemlidir. Bu baglamda ¢alismada
giizel sanatlar lisesi 6grencilerinin ¢agdas sanata yonelik algilarinin incelenmesi amaglanmuistir.

Kuramsal Cerceve

Bu calisma yaraticiik ve kendini ifade kuramina dayandirilmistir. Bu kuram egitim ve 6gretimde
yaraticiigin ve yaratict diisiinmenin ayrilmaz bir pargasidir. Birgok egitimci yaraticihig: farkl sekilde
tanimlamustir. Getzels, bilimde ya da farkl bir alanda sezgi ile hayal gticii, ¢oziimleme, hayal kurma ve
diisiinmenin birbiri ile baglantisidir derken Landau, eski ile iliski kurabilme ve yeni diisiince semasi
icinde yeni yasantilar, farkli deneyimler, yeni fikirler ve yeni {iriinler ortaya koyabilme yetisi seklinde
tanimlamistir (San, 2008). Soygiir (2020); Hayatta kalma miicadelesi, yaraticithg: tetiklemis ve bu
yaraticilik insanlar1 sanatsal ifadelere yonlendirmistir. Hayal gliciine sahip, diisiinen ve diisiincelerini
imgeler ve sembollerle somutlastirabilen her birey, sanat eserleri olustururken hem bilingli hem de
bilingaltindaki unsurlar1 kullanmistir. Yaraticilik var olmayani ortaya ¢ikarmak, onceden yapilmayamn
yapmaktir ve yaraticilik siirekli degiserek gelisir. Yaraticiik topluma yeni buluslar, yenilikler
kazandirip toplumun cagdaslasarak gelismesine neden olur. Bu gelisme de egitim 6gretimle ortaya
cikarak bireye kendini ifade etme olanag: verir. Yaraticilik bilim, teknoloji ve sanatta olmak {izere
hayatimizin her alaninda var olur ve yaraticilik sayesinde birey ortaya iiriin ¢ikartabilir. Yaratict
etkinlikler yapmak, farkli diisiinerek potansiyelini artirmak bireyin kendini ifade etmesini giiclendirir
(Kovalenko & Smirnova, 2015). Diisiinmeyi ve farkli beceriler gelistirmeyi saglayan 6grenme siireci de
yaraticilig gelistirir. Yaratict birey alisilmis kurallar disinda bagimsiz diisiinerek kendini ifade edebilir.
Beuys; sanati, insanin diisiincesi ve eylemi olarak nitelendirir. Ona gore diinyadaki tiim insanlar birer
sanatg1 ve yaraticidir. Sanat sayesinde insanin diisiince ve eylemleri yasami hareketlendirmede yaratici
Oneme sahiptir (Siimer, 2014). Kirisoglu (2015); hayal kurmak, 6zgiir diisiinmek, yaraticilig1 gelistirmek
sanat sayesinde meydana gelecegini belirtmistir. Yaraticilik, sanatin okulda yer almasinda en biiytiik
gerekcedir. Sanatin egitimdeki 6nemi, sadece bireylerin estetik duyarliliklarini gelistirmekle kalmayip,
ayni zamanda bireyin yaraticilik ve elestirel diisiinme becerilerini de beslemesiyle ortaya ¢ikar. Sanat,
insanin duygularini, diislincelerini ve deneyimlerini ifade etme bigimidir. Yaraticihgin temel bir
bileseni olarak, sanatin egitimde yer almasi, bireylerin kendilerini 6zgiirce ifade edebilmeleri ve
yenilik¢i diistinme becerilerini gelistirebilmeleri acisindan biiyiik onem tasir. Cagdas sanat, bu
baglamda, sadece estetik bir deneyim sunmakla kalmaz; aym zamanda toplumsal, kiiltiirel ve politik
meseleleri ele alarak izleyiciye farkli bakis agilar1 kazandirir. Sanatin bu ¢ok boyutlu dogasi, egitimdeki

roliiniin ve dneminin daha iyi anlasilmasina katki saglar.
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Sanat

Gec¢misten giiniimiize kadar sanat kavraminin tam olarak bir tanimi olmasa da bu kavrama yonelik
bircok farkli tamim yapilmistir (Gokdas & Oztiirk, 2017). Eflatun, “’sanat, var olami yeniden
tanimlamaktir’” der. Aristo, sanatin insan sayesinde var oldugunu ve insanin dogada yarim kalan
seyleri tamamlamasiyla sanatin olustugunu sdylemektedir (Ozsoy, 2015). Dewey (1933) ise sanat1 bilinci

diizenleyebilecek yetenegi saglayan gii¢ olarak gormektedir.

Endjiistri ¢ag1 ile gelen Fransiz Devrimi sonrasinda sanat ve sanatci 6zgiirlitk kazanmistir. Bu durum
farkli sanat akimlarinin giintimiize kadar gelmesini saglamistir (MEB, 2023). Teknolojide meydana
gelen degismeler bir taraftan insani egemenlik altina alirken diger taraftan da insani diisiinmeye ve
yaratmaya yoOnlendirmistir. Giiniimiizde de meydana gelen teknolojik gelismeler sanatta farkh
malzemeler kullanimini saglamistir. Bu da yeni tekniklerin ve farkli sanat akimlariin ortaya ¢ikmasina
neden olmustur. Giiniimiiz teknolojisinde meydana gelen degisimlerle birlikte estetik kayg: yerini

cagdas sanat akimlarina birakmaya baslamistir.
Cagdas Sanat

Sanatin tanimi gibi ¢agdas sanat kavrammin da bir¢ok farkli tanimi vardir. Farkl iilkelerde farklh
tarihlerle baslasa da ¢agdas sanat, yasadigimiz zamani da igine alan ve birgok farkli sanat akimiyla
sekillenen uzun bir siiregtir. 21. yiizyilda giincel sanat olarak da adlandirilan ¢agdas sanat sanatgiya
farkli malzemeler kullanarak farkli tekniklerin ortaya c¢ikmasma firsat vermistir. Zaman iginde
izleyicisini de icine alan cagdas sanat, sanata farkli bir boyut katarak mekan algisin1 da degistirmeye
baslamistir. Cagdas sanat temelinde bireyin sanatsal etkinlik ve etkilesim yoluyla toplum iginde
yasadiklar1 ¢evreye duyarli olmalarini saglar. Birey bu ¢evrede ¢ok yonlii etkilesime girerek estetik
gereksinimlerini karsilayip yaratma, yorumlama siirecini artirir. Cagdas sanat bireyin kendisini
sanatsal alanda gergeklestirip yasamlarini anlaml kilma siirecidir (Tiirkiye’de Giizel Sanatlar Egitimini
Gelistirme Ozel Thtisas Raporu, 1991). Danto’ya (2014), gore cagdas sanat, gecmisin sanat anlayigini
reddederken 6nceki sanat anlayislarinin aksine bugiiniin sanatgis1 ona nasil bir fayda sagliyorsa sanati
o sekilde kullanma imkan vermektedir. Gegmisin sanatinin iiretildigi diisiince sanat¢inin kullanimina
acik olmayandir. Cagdas sanat diisiincesi tamamen farklidir ve ¢agdas diislincenin temel algisinda
sanatin neye benzemesi hakkinda bir 6l¢iit ya da miizede yer alan iiriinlerin birbirine benzemesi gerekir
algis1 yoktur. Esanu (2017), gore cagdas sanat, bakis acisma ve kapsamina gore birgok farkh alani
kapsar. Sanat yapit1 belirli bir anlayisi, bir donemi sergileme yoludur ve sanat yapiti miizenin 6zel bir
boliimiinii, aliskanhiklarim1 hatta yiiksek fiyatlarint kapsamaktadir. Cagdas sanat giiniimiizde
postmodern’e hitkkmederek karsimiza ¢ikar (Esanu, 2012). Cagdas sanat donemi modernizm’den sonra
gelen donemdir. Postmodernizm daha onceki akimlarla beslenirken ¢agdas sanat postmodernizim’i

igine alan genis bir donemdir.

Nesne ve diisiincenin bir arada oldugu ¢agdas sanatta soyutlamanin metafor tizerinde etkisi vardir.
Cagdas sanatgilar metafora onem vermislerdir. Disavurumcu ve postmodernist akim basta olmak tizere
bircok akimda metafor kullanilmistir. Lynda Hartigan’a gore sanatcilar kendi kimliklerini ortaya

koymak adina metafor kullanmislardir (Cinar, 2019).

Metafor bireyin bir kavrama iliskin diisiincesini ortaya ¢ikarmak igin kullanilan bir yontemdir.
Meteforlar bireyin olgular hakkinda diisiincelerini ortaya ¢ikartan ve diisiincelerine yon veren zihinsel
glictiir (Sabah, 2004). Bilinmeyeni ifade etmek ve olaylar1 benzetmelerden yola ¢ikarak bilinir bir sekle

sokmaya metafor denir (Balci, 2003). Metafor bir nesnenin varligini, 6zelligini daha iyi agiklayabilmek
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icin bagka bir nesneden yararlanarak animsatilmasiyla olusturulur (Morgan, 1997). Metafor, bireylerin
hayati, cevreyi ve olaylar1 nasil gordiiklerini benzetmeler yoluyla ac¢iklamaya calistiklar: bir aragtir
(Cerit, 2008). Metafor, dogrudan birbiri ile iliskisi olmayan seyleri karsilastirarak bireyin yasamini
anlamasi i¢in soyut olan diisiinceyi somut goriintii ile birlestirmesiyle olusur. Son yillarda farkh
disiplinlerde metafor kullanilarak yapilan calismalar artmaktadir. Bu artista bireyin diinyay:

anlamlandirmasi 6nemli bir yere sahiptir (Arslan & Bayrakgi, 2006).
Alanyazin Sentezi

Alanyazin incelendiginde ¢agdas sanat ile ilgili bir¢ok farkli alanda ¢alisma yapilmistir. (Sen & Civkin
(2021), 21. yilizyil'da cagdas sanatta metaforun etkileri ¢alismasinda cagdas sanat sanatgilarinin
olusturduklar1 ¢alismalar da metafor kavramu ile cagdas sanat arasinda bulunan etkileri incelemistir.
(Toluyag, 2020), sanat pratiginde beden metaforlar1 ¢alismasinda sanat¢ilarin eserlerinde bir bi¢imin
felsefi anlamini derinlestirerek etkileyici metaforlar olusturdugunu belirtmektedir. Calismada
sanatcilarin beden imgesini nasil kullandiklar1 ve bu kullanimin arkasindaki amaclar incelenerek
plastik okumalar gerceklestirilmistir. (Kayahan, 2024), “aga¢” imgesi iizerinden ¢agdas sanata bakais,
calismasinda agag imgesinin incelenmesiyle doga, kiiltiir ve yaraticilik arasindaki dinamik etkilesimi
gozler oniine sermektedir. Agaclarin ¢cagdas sanattaki siirekli varligi, onlarin degisen bir diinyada konu,
kavram, ilham ve malzeme agisindan siirekli olarak onemli oldugunun altim1 ¢izmektedir.(
Biiyiikerman, 2022), Cagdas sanatta ten rengi nesne metaforu ¢alismasinda, ten rengini ele alinirken,
ten renginin malzemenin dogal rengi veya boya olarak kullanildig: cesitli eserler tizerinde durulmustur.
Tenin tarihsel siiregler boyunca farkli yorumlara ve metaforlara agik, sabit bir anlam tasimadigini
belirtmistir. Y{iziilmiis deri simgesi tarih boyunca genel olarak siddet ve iskence ile iliskilendirilse de,
giliniimiizde cagdas kiiltiirde bu sembol ayni1 zamanda kimlik, beden ve benlik arasindaki baglantilara
dair yeni anlam katmanlarimi belirtmistir. (Kili¢ & Altintas, 2016), Cagdas sanatta metaforik diisiince
adli calismasinda siklikla metafor anlamini kullanan sanatgilarin metaforik diisiince sistemine nasil
girdikleri ve sanatsal bir ifade araci olarak metaforu nasil kullandiklarini belirtmislerdir. (Boynukalin,
2017), calismasinda ¢agdas sanatta doganin metaforik doniisiimiinii incelemis ve 1s1k- golge, kiitleden
bosluga olan iliskisini incelemistir. Alanyazin incelendiginde 6grencilerin okula kars: metaforlari, derse
kars1 metaforlar1 sanatgilarin nesnelere karsi metaforlar: incelenmistir. Birgok farkli alanda ¢alisma olsa
da gilizel sanatlar lisesi 6grencilerin ¢agdas sanat kavramina ydnelik bakis agilarinin incelenmesine

yonelik arastirmalara ihtiyag oldugu belirlenmistir.

Bu calismada, gilizel sanatlar lisesi O0grencilerinin ¢agdas sanat kavramina yonelik metaforik
algilarmin belirlenmesi amaglanmaktadir. Ancak, mevcut literatiirde 6grencilerin okula, derse ve sanat
eserlerine kars: gelistirdikleri metaforlar detayl bir sekilde incelenmis olsa da, 6zellikle cagdas sanat
kavramina iligkin algilarinin derinlemesine analizine yonelik sinirli sayida arastirma bulunmaktadir.
Bu durum, cagdas sanatin egitim siiregleri iizerindeki etkisinin tam olarak anlasilmasin
engellemektedir. Giizel sanatlar lisesi 6grencilerinin ¢agdas sanat kavramina dair metaforik diisiinceleri
ve bu diisiincelerin arka planindaki kiiltiirel, psikolojik ve sosyolojik etkenlerin anlagilmasi, hem
egitimciler hem de sanat alaninda calisan kisiler i¢in 6nemli bir gereklilik olarak ortaya ¢ikmaktadir. Bu
baglamda, 6grencilerin ¢agdas sanata dair algilarmi metaforik diizeyde incelemek, sanat egitimi
uygulamalarm gelistirmenin yani sira, cagdas sanatin geng bireyler {izerindeki etkilerini daha iyi

anlamak adina da 6nemli bir adim olacaktir.
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Yontem
Arastirma Modeli

Bu calismada nitel arastirma yontemlerinden olgubilim modeli kullanilmistir. Olgubilim olgu ya da
gercegin bir boliimiinii deneyim etme ya da kavramsallastirmaktir (Cepni, 2010). Farkli bir sekilde
bireyin anlik deneyimlerinin tanimi olarak ifade edilir (Edmonds & Kennedy, 2017). Bireyde olgu;
bilimsel kavramlari, kisisel deneyimleri ile ortaya ¢ikarak sekillenir. Bu ¢alismada, giizel sanatlar lisesi
ogrencilerinin “¢agdas sanat” kavramina yonelik diisiincelerini ifade etmek amaciyla olusturduklar
metaforlar1 belirlemek icin algilarmm biitiinciil bir sekilde belirlenmesi amaglandigindan olgubilim

model tercih edilmistir.
Calisma Grubu

Bu arastirmanin calisma grubunu 2023-2024 egitim Ogretim yilinda Tiirkiye'nin kuzey dogusunda
bulunan iki giizel sanatlar lisesinde 6grenim goren 54 6grenci olusturmaktadir. Katiimeilar amagl
ornekleme yoluyla segilmislerdir. Calismaya katilan &grencilerin 45’i kiz ve 9'u erkek 6grenciden
olusmaktadir. Ogrenciler farkli siif diizeylerinde 6grenim gormektedir. 9. sinufta dgrenim goren
ogrencilerin 14’1 kiz, 2’si erkek, 10. sinifta 6grenim goren 6grencilerin 16’s1 kiz, 3’ erkek, 11. smifta
O0grenim goren Ogrencilerin 5'i kiz, erkek 6grenciler calismaya katilmadi ve 12. sinifta 6grenim goren
ogrencilerin 10'u kiz, 4’1 erkek 6grenciden olusmaktadir. Calismaya katilan 6grencilerin %80'i kiz,

%20’si erkektir. Calismaya katilan 6grencilerin yas ortalamasi (¥ = 15.46)"dur.
Veri Toplama Araclarn

Calismanin verileri goriisme formuyla toplanmistir. Bunun icin 6grencilere ¢agdas sanat kavramina
yonelik metaforik algilarini belirlemeye yonelik yari yapilandirilmis goriisme formlar: verilmistir.
Ogrencilere metafor hakkinda bilgi verildikten sonra 6grencilerden ’Cagdas sanat....... dir.” sorusuna
yanit vermeleri istenmistir. Ogrenciler bu soruyu yanitladiktan sonra neden cagdas sanati bu kavrama
benzettiklerini agiklamalart igin  “¢linkii; ........ sorusunu yanitlamalar1 istenecektir. Form
hazirlandiktan sonra ii¢ gorsel sanatlar egitimi uzmanma (1 profesdr, 2 dogent) sunulmus ve
ogrencilerin ¢agdas sanat kavramina yonelik algilarini belirlemede yeterli olup olmayacaginm
degerlendirmeleri istenmistir. Lawshe (1975) tekniginde uzman goriisleri, her bir maddenin
degerlendirilmesi icin {iclii bir sistemle siniflandirilmaktadir: “madde hedeflenen yapiy1 olgliyor”,
“madde yapiz ile iliskili ancak gereksiz” ve “madde hedeflenen yapiy1 6l¢miiyor”. Ancak bu ¢alismada,
uzman goriisleri “Uygun”, “Uygun ancak diizeltilmeli” ve “Uygun degil ¢ikartilmali” seklinde yeniden
diizenlenmistir. Bu tiir derecelendirme yontemleri, Alisinanoglu & Simsek (2013) gibi literatiirdeki
calismalarda yer almaktadir. Calismada, veri toplama araci olarak kullanilacak uzman formu toplamda
2 sorudan olusmaktadir. Goriisme formunun kapsam gecerlilik oranlarinin hesaplanabilmesi i¢in
“Uygun” 3, “Uygun ancak diizeltilmeli” 2 ve “uygun degil cikartilmali” 1 puan olarak
degerlendirilmistir. Ayrica, arastirmacilar, Lawshe (1975) teknigindeki derecelendirme sistemine ek
olarak, uzmanlardan eger “Uygun Ancak Diizeltilmeli” secenegini isaretlemislerse “ ne sekilde olmasi
gerektigi ile ilgili 6neriniz nedir?”; “Uygun degil cikartilmali” segenegini isaretlemislerse “ cevabimniz
¢ikartilmali ise neden?” seklinde her bir madde i¢in gortislerini yazmalar: istenmistir. Uzmanlar formun
yeterli oldugunu belirtmistir. Ardindan form ¢alisma grubunda yer almayan 5 6grenciye uygulanarak
anlagilir olup olmadig1 incelenmistir. Ogrenciler formdaki sorular ile ilgili herhangi bir soru sormamis

ve formun anlasilir oldugunu ifade etmislerdir.
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Verilerin Toplanmasi

Uygulama esnasinda 6grencilere “Cagdas sanat ...... dir.”denilmis ve ardindan 6grencilere bes dakika
diistinme siiresi verilmistir. Daha sonra 6grencilerden ¢agdas sanati neden bu kavrama benzettiklerini
aciklamalari i¢in “’¢inkd; ...... " sorusuna cevap vermeleri istenmistir ve siirenin bitiminde cevaplarin

goriisme formlarina yazilmasi soylenmistir.
Veri Analizi

Calismada toplanan verilere igerik analizi yapilmistir. Bunun igin ilk olarak toplanan veriler
kodlanmistir. Kodlama islemi bittikten sonra olusturulan kodlara uygun kategoriler ve temalar
olusturularak temalar arasindaki iligkiler incelenmistir. Son olarak da gruplardaki temalar: biitiinciil

sekilde aciklayacak model olusturulmustur.

Odak grup gortismeleri sonucunda ¢alismada igerik analizi yapilmistir.

Olusturulan kodlara uygun
Toplanan verilerin kodlanmasi kategoriler ve temalar

Gruplardaki temalar: biittinctil
sekilde agiklayacak model

Temalar arasindaki iliskilerin

incelenmesi

olusturulmasi olusturulmasi

\J

Gegerlik ve Giivenirlik

Calismanin dis gegerligi i¢in arastirmanin yiiriitiildiigii grup belirtilmis, katilimci formlar: tablo halinde
verilmigtir. I¢ gecerligi igin katilimcilarin goriiglerini agiklamalari istenmistir. Dis giivenirlik igin
katilimailarm ifadeleri dogrudan aktarilmistir. I¢ giivenilirligi saglamak igin ise aragtirma modeli,

calisma grubu, veri toplama araci, siireg ve veri analizi seklinde verilmistir.
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Bulgular

Alt problemler gz 6niinde bulundugunda ¢alismadan elde edilen problemler iki farkli béliim halinde
sunulmustur. Ik béliimde 6grencilerin sahip olduklari metaforlar, ikinci boliimde ise bu kavramlari
hangi yoniiyle ¢cagdas sanat kavramina benzettiklerine yonelik bulgulara yer verilmistir. Bunun icin ilk

olarak dgrencilerin kullanmis oldugu metaforlar Sekil 1 de kelime bulutu olarak gosterilmistir.
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Sekil 1. Cagdas sanata yonelik metaforlarin kelime bulutu

Calismaya katilan 54 6grencinin goriisleri incelenerek 27 farkli kategori olusturuldu. Bu kategorilerden
16 6grenci ¢ag ve tarih goriisiinii bildirirken 9 6grenci yenilik ve ilerleme cevabini vermistir. 3 6grenci
evrensellik cevabin verirken 2 6grenci estetik, 2 6grencide heykel ve seramik cevabim vermigtir. Her
kategoride 1 6grenci cevap vermistir. Cag ve tarih olarak goriis bildiren 6grencilerin ifadeleri Tablo 1'de

sunulmustur.
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Tablo 1. Calismaya Katilan 16 Ogrencinin Cagdas Sanat: Cag ve Tarih Kavramlarina Bakis:

Ogrenci  Gerekgesi
Cagdas sanat bizi yani ¢agimizi yansitir. Bundan dolay: bir sanatin en temelidir.

OES

Ok, Cagdas sanat bizim icin bir tarihtir. Degerler tarihi, kiiltiirel tarih ve ¢agdas sanat bizi bilgilendirerek gelistiren bir sanattir.

Ok Cagdas sanat bulundugumuz ¢agin sartlara gore degisip gelisen sanat akimidir.

Oxs Cagdas sanat evrensel ve tiim milletleri iceren bir kelimedir. Ciinkii sanat insanlik tarihi boyunca var olan bir seydir ve sadece belirli bir toplulugu kapsamiyor.
Cagdas sanat bir sanat akimi gibi degil herkesi i¢ine alan genis bir diisiince yapisidir. Cagdas sanat giiniimiiz sanatinin genel ad1 olsa da sadece bizim dénemimiz
degil eski ile alakalidir. Yani ¢agdas sanat icin eski donemlerde yasamis milletlerin sanatidir diyebiliriz.

Oxas Cagdas sanat eski ve eskiden beri bilinen sanattir. Tiirkiye'nin eski ¢caglardan beri gelen sanat1 veya bir iilkenin ya da ulusun eskiden beri devam eden tore,
gelenekleri, edebiyati, tarihi eserleri vb. bir¢ok seyi igine aldigini bir donemin basindan yasanilan ana kadar olan biitiin sanatidir.

Oxis Cagdas sanat eski zaman sanatidir. Zaman ilerliyor ve ¢ag siirekli degisiyor. Bugiin yeni olan sanat yarin eski oluyor. Bu nedenle benim i¢in ¢agdas sanat eski sanattir.

Oxae Cagdas sanat eski ¢aglardaki sanattir. Bir ¢cag acilirken diger ¢ag bir anda kapanmiyor etkileri devam ediyor giiniimiizde de o etkileri degistirerek sanata uyguluyoruz.
O yiizden ¢agdas sanat eski sanatin devamidir.

Oxar Bana gore ¢agdas eski tarihtir ya da ge¢misten giintimiize ulasan tiim sanat akimlaridir. Tarih sanata yon veren pusuladir ¢iinkii ge¢mis olmasa bugiinii
yasayamayiz yarimimiz olmaz ¢agdas sanatta meydana gelmez. Cagdas sanat benim i¢in ¢ag ve tarihtir.

Oxas Cagdas sanat her déneme 6zgii farkli sanat akimlarini bir araya getirerek ¢aga ait yeni tarzlarin olusmasini saglar.

Oxao Cagdas sanat ¢aglar aras1 benzer sanattir. Yani ayni benzer ¢aglar1 bir araya getiren sanattir. Cagdas sanat farkli caglar1 da bir araya getirerek hep giincel kalir.

Oxzo Cagdas sanat ¢agdir. Caga uygun olan sanattir. Her zaman ge¢misten baglarini koparmadan yeni ile birleserek bir biitiin haline gelen sanattir.

Ok Cagdas kelimesi bana gore tarihi animsatir. Ciinkii tarihin her déneminde farkli sanat anlayislar1 ortaya ¢ikmistir. Giiniimiizde de bu sanat anlayislar1 geliserek
¢agdas sanat1 meydana getirmistir.

Oxz Cagdas sanat giincel olmaktir. Her zamandan ve her donemden, eserlerden bize bir seyler 6gretir. Farkli sanatgilarin farkli eserleri bizleri farkli dénemlere gotiirerek
¢agimizin sanatinin gelismesini saglar.

Oxzs Cagdas sanat toplumun milli degerlerini gosterir ve gecmisten gelen somut sanat anlayisinin soyut sanata doniistiiriir.

Oxas Cagdas sanat insanligin bagindan baslayarak giiniimiize kadar gelistirdigi, giiniimiizde de filizlenerek arttig1 sanat anlayisidir.

Oxos Cagimizdaki sanat algis1 eski zamanlardan farklidir. Eskiden herkes ayni konuyu calisirken giintimiizde bir¢ok farkli konu farkli tekniklerle yapiliyor bu da ¢ag

ilerledikge sanat anlayisinin da degistigini ve gelistigini gosteriyor. Bu yiizden ¢agdas sanat ¢ag ve tarihtir.
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Tablo 1 incelendiginde ¢agdas sanati Cag ve Tarih kavramlarina benzeten 16 6grencilerden 5 6grenci ¢cagdas sanati eski tarihe benzetirken 4 6grenci ¢cagdas

sanati ¢cag kavramina 7 6grencide tarih kavramina benzetmistir. Cagdas sanati eski sanata benzeten 6grenciler zamanin siirekli degistigini ve sanatinda zamanla

birlikte degistigini belirtmistir.

Tablo 2. Calismaya Katilan 9 Ogrencinin Cagdas Sanati Yenilik ve Ilerleme Kavramlarina Bakist

Ogrenci  Gerekgesi

O Cagdas sanat yeni sanat akimlarinin birlesmesiyle meydana gelir. Eskiyi unutmadan geliserek yeniligin pesinden kogsmaktir. Toplumun aynasi olan
cagdas sanat bazen boslugu bazen de toplumdaki ¢catismalari bize anlatan bir kavramdir.

Ors Degisik toplumda ilgi ve ihtiyaca gore farkli sanat akimlar1 ortaya ¢ikar bu da bize cagdas sanatin siirekli yenilendigini ve gelistigini gosterir.

Oxas Bir tilkenin tarihini gelisip gelismedigini anlamamiz icin bir bilime bir de sanatina bakmaliy1z. Eger bir iilkede sanata deger veriliyorsa, {ilke yenilige
agiksa sanat siirekli giincel bir sekilde ilerlemeye devam eder.

Ok Zaman stirekli ilerliyor, ¢caglar degisiyor savaslar meydana geliyor bunlarin sonucu olarak da sanat siirekli sekilleniyor. Eskiden iletisim kurmak igin
duvarlara resim yapilirken giintimiizde ilerleyen teknoloji sayesinde sanatin yeri ve sekli degismistir. Sanat her seye ragmen ilerlemektir, yenilige
ayak uydurmaktir.

Oxos Cagdas; caga uygun yenilige ayak uydurandir. Sanatin ¢aga ayak uydurabilmesi biiyiik olglide toplumun ilerlemesine baghdir. Sanat kendini
giincellemez ise toplumun gerisinde kalir ve yok olur. Toplumla beraber sanatta gelisen cagda kendini giincellemeli yenilige agik olmalidir.

Oxa9 flerlemek, yenilik, diisiinme gibi kavramlarin birlesimidir cagdas sanat. Kisinin yargilanmadan, belirli kaliplara bagli olmadan &zgiirce yaptigi
eylemdir ¢agdas sanat.

Oxao Modern diisiinceler sonucu ortaya ¢ikan ¢cagdas sanat yenilik ve ilerlemedir. Bu yiizden ¢agdas sanat kendini siirekli giincellemeli yeni gelismelerin
ve diistincelerin temsilcisi olmali.

Oxan Cag stirekli ilerliyor, gelisiyor buna bagli olarak da sanatta gelisme gosteriyor. Cagdas sanat herkes icin degisen gelismelere acik olan farkliliklarin
oldugu ve farkindalik yaratan ifade seklidir.

Oxa Cagdas sanat herkese degisiklik katar, yeni seyler 6gretir ve bakis acisini degistirir. Siirekli yeniliklere agiktir.

Tablo 2 incelendiginde cagdas sanati yenilik ve ilerleme kavramlarina benzeten 9 6grenci vardir. Ogrencilerden 4'ii gagdas sanat1 yenilik kavramina benzetirken

5 6grencide ilerlemek kavramina benzetmistir. Ogrenciler zamanin siirekli degistigini ilerledigini bu nedenle sanatinda siirekli ilerledigini belirtmislerdir.
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Tablo 3. Calismaya Katilan 3 Ogrencinin Cagdas Sanati Evrensellik Kavramina Bakist

Ogrenci  Gerekgesi

Ok Biitiin diinyay1 kapsayan sanat kusaktan kusaga aktarilir. Sanatin konular siirekli toplumun ihtiyaglarina gore degisse de evrenseldir.
Okas Cagdas kelimesi evrensel demektir. Cagdas sanatta evrensel sanattir. Modern, teknolojik, bazen estetik bazen igreng olandur.
Okas Farkl bakis acilarina, farkli inang ve diisiincelere sahip bireylerin topluma seslerini duyurma seklidir. Cagdas sanat Evrensel bir ¢igliktir.

Tablo 3 incelendiginde cagdas sanat1 evrensellik kavramina 3 &grenci benzetmistir. Ogrenciler cagdas sanatin genel bir kavram olarak biitiin diinyay1 icine

aldigin belirtmislerdir.

Tablo 4. Calismaya Katilan 2 Ogrencinin Cagdas Sanati Estetik Kavramina Bakis:

Ogrenci  Gerekgesi

Ok Sanat giizel olani aramaktir. Cagdas sanat da giizeli bulmaktir.

Oxss Cagdas sanat sanat1 giizellige indirgeyerek, gercek resimleri radikal elestirisinden besleyen bir sanat akimidir.

Tablo 4 incelendiginde agdas sanati estetik kavramina 2 6grenci benzetmistir. Ogrenciler gagdas sanatin giizelligi aramak oldugunu belirtmisledir.

Tablo 5. Calismaya Katilan 2 Ogrencinin Cagdags Sanat1 Heykel ve Seramik Kavramina Bakis

Ogrenci  Gerekgesi

Oxao Cagdas sanat seramiktir. Seramik giindelik hayatimizi kolaylastiran geregtir tipki sanat gibi.

Oxat Cagdas sanat heykeldir. Biitiin donemlerde her sekilde, her sanat akimina uygun degisiklik gosterebilir. Bu yiizden ge¢miste nasilsa su anda ya
da gelecekte ayni mantik olmasina ragmen farkli formlarda olabilir. Heykeli her sanat¢i kendine gére yorumlayabilir. Heykel sadece sanatta degil
dekor i¢in ve mimaride de kullanilir.

Tablo 5 incelendiginde cagdas sanati heykel ve seramik kavramina benzeten 2 6grenci vardir. Ogrencilerden 1'i cagdas sanat heykeldir cevabimi verirken diger

Ogrenci ise seramiktir cevabini vermistir.
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Calismaya katilan 1 6grenci ¢cagdas sanat1 insan kavramina benzetmistir. Oxn Sanat sadece resim degil
miiziktir, edebiyattir, mimaridir, tiyatrodur, sessizliktir. Cagdas moderni icine alarak giincel olan
zaman dilimidir. Sanatin her zaman belirli bir donemi olmus akimlar1 olmustur. Cagdas sanatta o
zamana uygun olan sanat akimidir 2024 iin sanat anlayis1 2024 iin gagdas sanatidir. Insan gibi ait oldugu
dénemdir. Oxss cagdas sanat arkadaslik kavramina benzetmistir. Arkadashk gibi cagdas sanat da farkli
sanat dallarini bir arada toplayan sanat akimidir. Nasil ki miizik ve dans birbirini tamamliyorsa cagdas
sanatta da tiim sanat dallar1 farkliliklarina ragmen birbiri ile uyum igerisinde yer almaktadir.
Arkadaslik gibi birbirini tamamlamaktadir. Oxs cagdas sanati 5gretmen kavramina benzetmistir. Daha
once gormedigimiz seyleri dgreterek bizlere farkli bakis agisi kazandirir ve insanin kendisini sanatta

bulmasin saglar. Var olanin disinda yenilik¢i bir anlayis i¢inde bizi farkli boyutlara yonlendirir.

Calismaya katilan 1 6grenci gagdas sanati hayat kavramina benzetmistir. OxioCagdas sanat hayattir.
Ben insanim insanlar kétii ya da iyi bireyler olabilir hi¢birine giivenmemek lazim ciinkii insanlar yalan
sOyler alay eder, giizel davranmis gibi goriinseler de icten kotii olabilirler hayat gibi. Hayata gore
insanlarin davramnislari, duygulari, algilar degisir. Cagdas sanatta hayatimizin igindedir bazen giizel
bazen de ¢irkindir ama hep hayatimizin icindedir. Oxs gagdas sanat1 diinya kavramia benzetmistir.
Cagdas sanat ¢ok kapsamli bir igeriktir. Diinya {izerinde de bircok iilkede sanata dair bir siirii eser
vardir. Bu yiizden cagdas sanat diinyadir. Bu eserlerden bir¢ok sey 0greniriz yani sanat insana katki
saglar insanin bilgisini gelistirir. Yasasin ¢agdas sanat. Oks ¢agdas sanati meteor kavramina

benzetmistir. Cagdas sanatin icindeyiz biiytikliigiinii fark ediyoruz ama dokunamiyoruz.

Calismaya katilan 1 6grenci ¢agdas sanati lamba kavramina benzetmistir. Or: Cagdas sanati birgok
yoniiyle ve donemleriyle ele almak gerekir. Cagdas sanat sanatin bilinen bilinmeyen, goriilen ve
goriilmeyen yonlerine farkli agilardan bakarak gelecegi aydinlatir. Ors cagdas sanati lastik kavramina
benzetmistir. Cagdas sanat lastik gibi hangi yone ¢ekersen o yone gidiyor sanat da siirekli degisiyor,
gelisiyor ve farkli formlarda ortaya gikarak bizi etkiliyor. Oxs cagdas sanati temizlenen cam kavramina
benzetmistir. Benim igin ¢agdas sanat temizlenen camdir. Ciinkii temizlendikge, ugrasildikca, emek
verildikge ve 6zendikge daha giizel dikkat cekildikge estetik gibi daha bir¢ok sayabilecegimiz seye
doniistir. Cagdas sanat da 6zendikge, temizlendikge olusur tamamlanir. Kumu cam haline getirmek bog
bir kumasgi tablo haline getirmek gibidir veya kum beton halindeyken bir heykeltiras onu heykel haline
getirir. Cagdas sanat cama sekil vermek gibi resmin, heykelin, mimarinin sanata doniistiiriilmesi ve bir
arada toplanmasidir. Ok« cagdas sanat1 kdprii kavramina benzetmistir. Sanat her daim duygularin araci
olmustur ve bunu biitiin diinya kabul etmistir. Bana kalirsa sanat kisi igindir herkes farkli hislere,
duygulara biiriinebilir. Sanat bize bir hikdye anlatabilir de anlatmaya bilirde. Belki gizemi i¢indedir
stirrealizm gibi belki de varligin sebebi kendini anlatmaktir klasizm gibi. Bu donemlerdeki sanat¢ilarda
toplum, ahlak, insan 6n plandadir deseler de 6n planda olan sey duygulardir. Cagdas sanat gegmisten
gelen sanat akimlariyla veya sadece bir akimla da olsa sanatin ge¢misini unutmadan onu eserlere
yansitmaktir. Sanat insan igindir insanda var oldukga sanat da devam edecektir. Oxs cagdas sanat1 guaj
boya ve ebru kavramina benzetmistir. Ebru su iistiine yapilir ve her bir rengin birbiriyle uyum iginde
dans etmesi gibidir. Guaj boya da onun kardesi gibi suyla inceltilir ama daha katidir renk senfonisi gibi

i¢ ice ge¢mesi ve uyum iginde olmas: tamamen ¢agdas sanattir.

Calismaya katilan 1 6grenci cagdas sanati toprak kavramina benzetmistir. Or Ciinkii topragin
derinlerine indikge topragin birden ¢ok katmani oldugunu fark ederiz. Toprak farkl renkte farklh
derinlikte i¢inde, farkli canlilar, bitkiler barindirir onlara yasam kaynag: olur tiim farkhiliklarin birlik
iginde barindig1 yerdir tipki cagdas sanat gibi. Ok cagdas sanati cimen kavramina benzetmistir. Cagdas
sanat siirekli devam eder ve tipki bir ¢cimen gibi kesildikce uzar, yenilenir ve ¢ogalir. Oxs cagdas sanati
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cicek kavramina benzetmistir. Cagdas sanat bir ¢igek gibidir. Tomurcuk olur, gittikce biiyiir, giizellesir

ve gelisir. Herkesi kendine hayran birakir.

Calismaya katilan 1 6grenci cagdas sanatin farkli ve sagma oldugunu diisiinmektedir. Oxss Gelisen
teknoloji ile dijjital ¢izimler bende biiyiik bir hayranlik uyandirmakta ¢agdas sanatin farkli ve sagma
olma nedeni her seyi icine almasidir. O3 gagdas sanati degisime benzetmistir. Diinyadaki her sey
zamanla degisebilir sanatta degisir kendini stirekli yeniler. Sanatgilar soyut diisiinceleri ile sanata farkl
bakis acilar1 kazandirir. Okss gagdas sanat giincellige benzetmistir. Cagdas sanat giincelliktir ¢linkii
degisimlere aciktir. O« cagdas sanat1 gercekcilige benzetmistir. Sanatta oldugunu yansitmak sanati
sanat yapar. Gordiiglimiiz estetik seyleri (estetik olmasi sart degil) mimari, resim, heykel, edebi eseler
hepsini oldugu gibi yansitarak cagdas sanat gerceklestirebilir. Oxz cagdas sanat1 6zgiirliige benzetmistir.
Cagdas sanat ozgirliiktiir ¢linkii sanata sinir ¢izmez. Caglar boyunca biitiin kusaklar: i¢ine alarak
gelisir. Smir tanimaz. Sanatgi istegi her seyi 6zgiirce ifade edebilir. Or ¢agdas sanati dzgiinliige
benzetmistir. Giiniimiizde sanat toplum i¢in yapilmaktadir. Bu dénemde de ¢agdas sanat akimlari ile
birlikte sanatin 6zgiinliigii 6n plana ¢ikmistir. Toplum igin sanatgilar 6zgiirce 6zgiin tarzlarini ifade
etmektedirler. Oxs gagdas sanati farkindaliga benzetmistir. Bu diinyada aym dili konusan insanlar
anlasamuyor. Sairler bile ne kadar iyi dil ile dertlerini anlatsalar kelimeleri yetmiyor anlatamiyorlar
dertlerini. Ressamlar renk arar olmus bu zalim diinyada tek dertleri ¢cagdas sanatla birlikte farkindalik
yaratmak. Oxsgagdas sanat uyum’ a benzetmistir. Sanat biitiin zamanlarda oldugu gibi giiniimiizde de
insanlarla birlikte gelisir ve farkliliklara ugrar. Ama asla sanat sanatgidan kopmaz ve her kosulda yine
sanat i¢in sanattir. Her toplumda sanat tekrardan gelisir, bastan yaratilir cagdas hayata uyumluluk

gostererek giiglenir.

Tartisma, Sonug ve Oneriler

Elde edilen bulgular, alanyazin desteklemenin 6tesinde, ¢agdas sanatin algilanmasi ve yorumlanmasi
konusunda &zgiin katkilar sunmaktadir. Ozellikle, Ogrencilerin ¢agdas sanati nesnelerle
iliskilendirmeleri, sanatin somut kavramlar iizerinden nasil algilandigin gostermektedir. Ornegin, gag,
tarih, toprak, ¢igek, ¢cimen, lastik ve guaj boya gibi kavramlarin ¢agdas sanatla iliskilendirilmesi, sanat
eserlerinin izleyiciler {izerindeki etkilerini ve bu eserlerin toplumla olan baglarini derinlemesine
incelemeye olanak tanimaktadir. Bununla birlikte, 6grencilerin cagdas sanati estetik, uyum ve 6zgiirlitk
gibi soyut kavramlarla iliskilendirmeleri, sanatin sadece fiziksel nesnelerle degil, ayn1 zamanda
duygusal ve diisiinsel boyutlarla da etkilesim icinde oldugunu ortaya koymaktadir. Bu durum, cagdas
sanatin ¢ok katmanli bir deneyim sundugunu ve izleyicilerin bu deneyimi nasil yorumladiklarin
anlamak adma Onemli katki saglamaktadir. Calisma, c¢agdas sanatin nesne ve soyut kavramlar
arasindaki etkilesimini kesfederken, ayni zamanda 6grenci perspektifinden sanatin algilanisindaki
cesitliligi de gozler oniine sermektedir. Bu 6zgiin bulgular, alanyazina katk: saglarken, gelecekteki

arastirmalara da yeni yonelimler ve bakis agilar1 sunma potansiyeline sahiptir.

Gilizel sanatlar lisesi Ogrencilerinin ¢agdas sanata yonelik metaforik algilari incelendiginde
Ogrencilerin yaraticiliklarina bagl olarak ¢agdas sanati farkli metaforlara benzettikleri goriilmiistiir.
C)grenciler cagdas sanati Ozellikle cag ve tarih metaforu ile agiklamistir. Boynukalin (2017) da
calismasinda c¢agdas sanatcilarin eserlerinde yeryiiziinii tarih ve efsanenin metaforu olarak
gostermektedir. Bu yoniiyle ¢alismada ulasilan bulgular Boynukalinin (2017), ¢alismasini
desteklemektedir. Baz1 oOgrenciler cagdas sanati yenilik ve ilerleme kavramlar: ile aciklamistir.

Ogrencilerin yenilik ve ilerleme gibi kavramlarla gagdas sanati tamimlama gabalari, 6grencilerin sanatin
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dinamik dogasim ve siirekli degisim icindeki roliinii kavramaya yonelik bir anlayis gelistirdiklerini

gostermektedir.

Ogrencilerin bazilar1 cagdas sanati evrensellik, estetik, heykel ve seramik kavramlarma
benzetmislerdir. Calismada birer 6grenci ¢agdas sanati hayat, arkadashk, insan, 6gretmen, lamba,
lastik, temizlenen cam, diinya, toprak, ¢icek, toprak, ¢cimen, kdprii, meteor, guaj boya ve ebru, farkl ve
sagma, degisim, glincellik, gerceklik, ozgiirlitkk, Ozgiinliik, farkindalik, uyum kavramlarina
benzetmislerdir. Alanyazin incelendiginde sanatg¢ilar i¢in metafor anlatim bi¢imi ve elestiridir (Asyali
Biiyiikerman, 2022; Boynukalin, 2017; Kili¢ & Altintas, 2016; Sen & Civkin, 2021). Kayahan, (2024),
“aga¢” imgesinin dinamik ve stirekli evrilen ¢agdas sanat ortaminda giiclii ve gelisen bir sembol olarak
islev gostermeye devam ettigini soylemektedir. Bu calismada ise ¢agdas sanatta metaforun amaci
anlatilmak istenenden ¢ok arkadaki ifadeyi diisiindiirmek, acgiga ¢ikarmak ve izleyeni resmin icine
¢ekerek anlam buldurmay1 amaglar. Bu amag, ¢cagdas sanatin izleyiciyle etkilesim kurma bi¢imini de

ortaya koymaktadir.

C)grencﬂerin, cagdas sanati hayatin farkli unsurlariyla iliskilendirmeleri, sanatin giinliik yasamla
olan baglantisini ve bireysel deneyimlerin sanatsal ifadelere doniisme potansiyelini gostermektedir. Bu
yoniiyle cagdas sanata yonelik metaforik algilar bizim ¢alismamizdan ayrilir. Calismada ¢agdas sanata
yonelik metaforik algilarin sadece nesnel temellere dayanmaktan Ote, soyut diisiincelerin de bir
yansimasi oldugunu ortaya koymakta ve alanyazina katki saglamaktadir. Ogrencilerin cagdas sanati
tanimlarken kullandiklar1 zengin metaforlar, sanat egitiminin ve sanat algisinin ne denli derin ve
gesitlilik gosterdigini bir kez daha gozler oniine sermektedir. Bu baglamda, gelecekte yapilacak
arastirmalarin, ¢agdas sanatin algilamisindaki bu ¢ok yonliiliigii derinlemesine incelemeye devam

etmesi gerektigi diisiintilmektedir.

Oneriler

Nitel arastirma yontemiyle yapilan ¢alismada giizel sanatlar lisesi 6grencilerinin ¢agdas sanata yonelik
metaforik algilarmi derinlemesine incelemek miimkiin degildir. Alanda yapilan diger calismalar nicel
arastirma yontemiyle yapilarak giizel sanatlar lisesi 6grencilerinin ¢agdas sanata yonelik metaforik
algilar1 derinlemesine incelenebilir. Ogretmenlerin vermis oldugu egitimde 6grencilerin ¢agdas sanata
yonelik algilarinda gercegi yansitmayan bazi algilar oldugu belirlenmistir (eski ¢ag, eski sanat). Bu
durum da ¢agdas sanat kavraminin derinlemesine incelenmesini simirlamaktadir. Giizel sanatlar lisesi
egitim programinda ¢agdas sanat 11. siniflarda ¢agdas diinya sanati tarihi dersi olarak okutulmaktadir.
Gorsel sanatlar egitim programinda Cagdas Tiirk Resim Sanati (10.1.3. Cagdas Tiirk Resim Sanat1) ve
modern sanat akimlar1 (11.1.2. Modern Sanat Akimlar1) sinif seviyelerinde sinirli olarak verilmistir.
Egitim programi gelistiriciler gorsel sanatlar egitim programina ¢agdas sanat kavramini ekleyebilir.

Boylelikle 6grencilerin ¢agdas sanat kavramina yonelik algilarinin gelistirilmesi saglanabilir.

Calisma Beyani ve Etik Bildirim

Arastirmacilarin arastirma ile ilgili farkl kisi ve kurumlarla yasanabilecek herhangi bir ¢ikar ¢atismasi
bulunmamaktadir. Bu calisma Ondokuz Mayis Universitesi Etik Kurulu'nun 26/ 07/ 2024 tarih ve 2024-
807 sayili onay1 dogrultusunda gergeklestirilmistir.
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Introduction

Contemporary art, understood as the art of the age we live in ( de Arriba, Girardi & Vidagaf, 2019),
has been stated to develop students' creativity more compared to traditional arts. For this reason, the
concept of contemporary art has come to the fore in art education in recent years ( de Arriba et al., 2019).
Contemporary art emerged with visual arts and has found a response in all areas of art today ( de Arriba
et al.,, 2019) . Despite this, contemporary art has found limited space in current education programs in
Turkey (Ministry of National Education, 2018). However, contemporary art aims to raise students as
distinguished art producers and consumers who criticize, question, understand art, protect art by
benefiting from the knowledge they acquire about art. With contemporary art, it is aimed for students
to develop awareness of protecting all kinds of cultural assets and works of art while getting to know
art movements, works and artists. Students should think creatively, aesthetically and critically, thus
being able to perceive and interpret change and continuity (MEB, 2016). It is important to examine
students' perceptions of contemporary arts in order to improve the value they give to contemporary
arts. In this context, the aim of the study was to examine the perceptions of fine arts high school students

towards contemporary art.
Theoretical Framework

This study is based on the theory of creativity and self-expression. This theory is an integral part of
creativity and creative thinking in education and training. Many educators have defined creativity
differently. While Getzels says that it is the connection between intuition and imagination, analysis,
dreaming and thinking in science or a different field, Landau defined it as the ability to establish a
relationship with the old and to produce new experiences, different experiences, new ideas and new
products within a new thought scheme (San, 2008). Soygtir (2020); The struggle for survival has
triggered creativity and this creativity has directed people to artistic expressions. Every individual who
has imagination, thinks and can embody their thoughts with images and symbols has used both
conscious and subconscious elements while creating works of art. Creativity is to reveal what does not
exist, to do what has not been done before, and creativity constantly changes and develops. Creativity
brings new inventions and innovations to society and causes society to develop by becoming
contemporary. This development also emerges with education and training and gives the individual
the opportunity to express himself. Creativity exists in every area of our lives, including science,
technology and art, and thanks to creativity, individuals can produce products. Doing creative activities,
increasing their potential by thinking differently strengthens the individual's self-expression (
Kovalenko & Smirnova, 2015). The learning process, which allows thinking and developing different
skills, also develops creativity. A creative individual can express himself/herself by thinking
independently outside of the usual rules. Beuys defines art as the thought and action of a person.
According to him, all people in the world are artists and creators. Thanks to art, people's thoughts and
actions have creative importance in enlivening life (Stimer, 2014). Kirisoglu (2015) stated that dreaming,
thinking freely and developing creativity will occur thanks to art. Creativity is the biggest reason for art
to be included in schools. The importance of art in education emerges not only by developing the
aesthetic sensitivities of individuals, but also by nourishing the creativity and critical thinking skills of
the individual. Art is a way of expressing one's feelings, thoughts and experiences. As a fundamental
component of creativity, the inclusion of art in education is of great importance in terms of individuals
being able to express themselves freely and develop innovative thinking skills. In this context,

contemporary art not only provides an aesthetic experience; it also addresses social, cultural and
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political issues and provides the viewer with different perspectives. This multidimensional nature of

art contributes to a better understanding of its role and importance in education.
Art

Although there is no exact definition of the concept of art from the past to the present, many different
definitions have been made for this concept (Gokdas & Oztiirk, 2017). Plato says, ""Art is redefining what
exists". Aristotle says that art exists thanks to humans and that art is formed when humans complete
what is left unfinished in nature (Ozsoy, 2015). Dewey (1933) sees art as the power that provides the

ability to organize consciousness.

After the French Revolution that came with the industrial age, art and artists gained freedom. This
situation has enabled different art movements to survive to the present day (MEB, 2023). While the
changes in technology have dominated people on the one hand, they have also directed people to think
and create on the other. Today, technological developments have enabled the use of different materials
in art. This has led to the emergence of new techniques and different art movements. With the changes

in today's technology, aesthetic concerns have begun to give way to contemporary art movements.
Contemporary Art

Like the definition of art, the concept of contemporary art has many different definitions. Although it
started with different dates in different countries, contemporary art is a long process that includes the
time we live in and is shaped by many different art movements. Contemporary art, also known as
current art in the 21st century, has given the artist the opportunity to use different materials and
techniques. Contemporary art, which has included its audience over time, has added a different
dimension to art and has also begun to change the perception of space. Contemporary art essentially
enables individuals to be sensitive to the environment they live in within society through artistic activity
and interaction. Individuals interact in this environment in many ways, meet their aesthetic needs and
increase the process of creation and interpretation. Contemporary art is the process of individuals
realizing themselves in the artistic field and making their lives meaningful (Special Specialization
Report on the Development of Fine Arts Education in Turkey, 1991). According to Danto (2014), while
contemporary art rejects the understanding of art of the past, contrary to previous understandings of
art, it allows today's artist to use art in the way that benefits them. The idea that the art of the past is
produced is not open to the artist's use. The idea of contemporary art is completely different, and in the
basic perception of contemporary thought, there is no criterion for what art should look like or the
perception that the products in the museum should be similar to each other. According to Esanu (2017),
contemporary art covers many different areas depending on its perspective and scope. A work of art is
a way of displaying a certain understanding, a period, and a work of art covers a special section of the
museum, its habits, and even its high prices. Contemporary art appears before us today by dominating
the postmodern (Esanu, 2012). The contemporary art period is the period that came after modernism.
While postmodernism feeds on previous movements, contemporary art is a broad period that includes

postmodernism.

In contemporary art, where object and thought come together, abstraction has an effect on metaphor.
Contemporary artists have given importance to metaphor. Metaphor has been used in many
movements, especially in the expressionist and postmodernist movements. According to Lynda

Hartigan, artists have used metaphor to reveal their own identities (Cinar, 2019).
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Metaphor is a method used to reveal an individual's thoughts about a concept. Metaphors are the mental
power that reveals an individual's thoughts about facts and directs their thoughts (Sabah, 2004).
Expressing the unknown and making events known by using analogies is called metaphor (Balci, 2003).
Metaphor is created by reminding an object by using another object to better explain its existence and
feature (Morgan, 1997). Metaphor is a tool that individuals use to explain how they see life, the
environment and events through analogies (Cerit, 2008). Metaphor is formed by combining abstract
thought with concrete image in order for the individual to understand their life by comparing things
that are not directly related to each other. In recent years, studies using metaphor in different disciplines
have been increasing. The individual's understanding of the world has an important place in this

increase (Arslan & Bayrakgi, 2006).
Synthesis of Literature

When the literature is examined, many studies have been done in different areas related to
contemporary art. (Sen & Civkin (2021), 21st century In the study of the effects of metaphor in
contemporary art, the works of contemporary art artists have also examined the effects between the
concept of metaphor and contemporary art. (Toluyag, 2020), In the study of body metaphors in art
practice, it is stated that artists create impressive metaphors by deepening the philosophical meaning of
a form in their works. In the study, how artists use the body image and the purposes behind this use
are examined and plastic readings are carried out. (Kayahan, 2024), In the study of looking at
contemporary art through the image of "tree", the dynamic interaction between nature, culture and
creativity is revealed by examining the image of the tree. The constant presence of trees in contemporary
art underlines that they are constantly important in terms of subject, concept, inspiration and material
in a changing world. (Bliytikerman, 2022), In the study of the object metaphor of skin color in
contemporary art, while considering skin color, various works in which skin color is used as the natural
color of the material or as paint are emphasized. It is stated that skin does not have a fixed meaning that
is open to different interpretations and metaphors throughout historical processes. Although the
symbol of flayed skin has generally been associated with violence and torture throughout history, today
in contemporary culture this symbol has also indicated new layers of meaning regarding the
connections between identity, body and self. ( Kili¢ & Altintas, 2016), In their study titled Metaphorical
Thought in Contemporary Art, they have indicated how artists who frequently use the meaning of
metaphor enter the metaphorical thought system and how they use metaphor as a means of artistic
expression. (Boynukalin, 2017), In their study, they examined the metaphorical transformation of nature
in contemporary art and examined the relationship between light and shadow, mass and void. When
the literature was examined, students' metaphors towards school, metaphors towards lessons and
artists' metaphors towards objects were examined. Although there are studies in many different fields,
it was determined that there is a need for research to examine the perspectives of fine arts high school

students towards the concept of contemporary art.

This study aims to determine the metaphorical perceptions of fine arts high school students towards
the concept of contemporary art. However, although the metaphors developed by students towards
school, lessons and works of art have been examined in detail in the existing literature, there is a limited
number of studies specifically aimed at in-depth analysis of their perceptions of the concept of
contemporary art. This situation prevents a full understanding of the impact of contemporary art on
educational processes. Understanding the metaphorical thoughts of fine arts high school students
towards the concept of contemporary art and the cultural, psychological and sociological factors behind

these thoughts emerges as an important necessity for both educators and those working in the field of
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art. In this context, examining students' perceptions of contemporary art at a metaphorical level will be
an important step in developing art education practices as well as better understanding the effects of

contemporary art on young individuals.

Method

Research Model

In this study, the phenomenological model, one of the qualitative research methods, was used.
Phenomenology is experiencing or conceptualizing a part of a fact or reality (Cepni, 2010). It is expressed
differently as the definition of an individual's momentary experiences (Edmonds & Kennedy, 2017). In
an individual, the phenomenon is shaped by emerging scientific concepts and personal experiences. In
this study, the phenomenological model was preferred because it was aimed to determine the
perceptions of fine arts high school students in a holistic way in order to determine the metaphors they

created to express their thoughts on the concept of "contemporary art".
Working Group

The study group of this research consists of 54 students studying at two fine arts high schools in the
northeast of Turkey in the 2023-2024 academic year. The participants were selected through purposive
sampling. 45 of the students who participated in the study were female and 9 were male. The students
are studying at different grade levels. 9th grade students were 14 female and 2 male, 10th grade students
were 16 female and 3 male, 11th grade students were 5 female and male; no male students participated
in the study, and 12th grade students were 10 female and 4 male. 80% of the students who participated
in the study were female and 20% were male. The average age of the students who participated in the
study x¥ = 15.46)was.

Data Collection Tools

The data of the study was collected with an interview form. For this purpose, semi-structured interview
forms were given to the students to determine their metaphorical perceptions towards the concept of
contemporary art. After the students were informed about the metaphor, they were asked to answer the
question "Contemporary artis ....... " After answering this question, the students will be asked to answer
the question "because; ........ " to explain why they liken contemporary art to this concept. After the form
was prepared, it was presented to three visual arts education experts (1 professor, 2 associate professors)
and they were asked to evaluate whether it would be sufficient to determine the students' perceptions
towards the concept of contemporary art. In the Lawshe (1975) technique, expert opinions are classified
with a three-way system for the evaluation of each item: "the item measures the targeted structure”, "the
item is related to the structure but unnecessary" and "the item does not measure the targeted structure".
However, in this study, expert opinions were rearranged as “Appropriate”, “Appropriate but should
be corrected” and “Not appropriate, should be removed”. Such grading methods are included in studies
in the literature such as Alisinanoglu & Simsek (2013). The expert form to be used as a data collection
tool in the study consists of a total of 2 questions. In order to calculate the content validity rates of the
interview form, “Appropriate” was evaluated as 3 points, “Appropriate but should be corrected” as 2
points and “Not appropriate, should be removed” as 1 point. In addition to the grading system in the
Lawshe (1975) technique, the researchers asked the experts to write their opinions for each item as
“What is your suggestion about how it should be?” if they marked the “Appropriate but should be
corrected” option; and “If your answer should be removed, why?” if they marked the “Not appropriate,

should be removed” option. The experts stated that the form was sufficient. Then, the form was applied
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to 5 students who were not in the study group and it was examined whether it was understandable.

The students did not ask any questions about the questions in the form and stated that the form was

understandable.

Data Collection

During the application, the students were told, "Contemporary art is ...... " and then they were given
five minutes to think. Then, the students were asked to answer the question, "because; ...... " to explain

why they likened contemporary art to this concept, and at the end of the time, they were told to write

their answers on the interview forms.
Data Analysis

Content analysis was performed on the data collected in the study. For this purpose, the collected data
was first coded. After the coding process was completed, categories and themes appropriate to the codes
were created and the relationships between the themes were examined. Finally, a model was created to

explain the themes in the groups in a holistic way.

As a result of focus group interviews, content analysis was conducted in the study.

Creating categories and Examining the
themes appropriate to the relationships between

Creating a model to

Coding of collected data explain the themes in the

generated codes ) - themes groups in a holistic way
v

Validity and Reliability

For the external validity of the study, the group in which the research was conducted was specified and
the participant forms were given in a table. For internal validity, participants were asked to explain their
views. For external reliability, participants' statements were directly reported. To ensure internal

reliability, the research model, study group, data collection tool, process and data analysis were given.
Findings

Considering the sub-problems, the problems obtained from the study are presented in two different
sections. The first section includes the metaphors that the students have, and the second section includes
the findings on how they compare these concepts to the concept of contemporary art. For this purpose,

the metaphors used by the students are first shown as a word cloud in Figure 1.
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Figure 1cloud of metaphors for contemporary art

The opinions of 54 students who participated in the study were examined and 27 different categories
were created. From these categories, 16 students stated their views on age and history, while 9 students
answered innovation and progress. 3 students answered universality, 2 students answered aesthetics,
and 2 students answered sculpture and ceramics. 1 student answered in each category. The statements

of the students who stated their opinions on age and history are presented in Table 1.
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Table 1. 16 Students Who Participated in the Study Likened Contemporary Art to the Concepts of Age and History

Student  Reason
Contemporary art reflects us, that is, our age. Therefore, it is the most fundamental of art.

Os

O, Contemporary art is a history for us. The history of values, cultural history and contemporary art is an art that informs and develops us.

O« Contemporary art is an art movement that changes and develops according to the conditions of our age.

Oxis Contemporary art is a universal word that includes all nations. Because art has existed throughout human history and does not only include a certain community.
Contemporary art is not like an art movement, it is a broad mindset that includes everyone. Although contemporary art is the general name of today's art, it is not
only related to our period but also to the past. In other words, we can say that contemporary art is the art of nations that lived in ancient times.

O« Contemporary art is old and known art. It is the art of Tiirkiye since ancient times or the art of a country or nation from the beginning of a period to the present
moment, which includes many things such as traditions, customs, literature, historical works, etc.

O s Contemporary art is the art of the old times. Time is passing and the age is constantly changing. The art that is new today becomes old tomorrow. Therefore, for me,
contemporary art is old art.

O e Contemporary art is the art of ancient times. When one era opens, another does not close all at once, its effects continue and today we apply those effects to art by
changing them. Therefore, contemporary art is the continuation of ancient art.

Oz For me, contemporary is old history or all art movements that have come from the past to the present. History is the compass that guides art because without the
past, we would not be able to live today and we would not have a tomorrow, and contemporary art would not occur. For me, contemporary art is the era and
history.

O s Contemporary art brings together different art movements specific to each period, creating new styles for the era.

Oxw Contemporary art is similar art across eras. In other words, it is art that brings together similar eras. Contemporary art always remains current by bringing together
different eras.

O x Contemporary art is the era. It is art that is in line with the era. It is art that merges with the new and becomes a whole without ever breaking its ties with the past.

Oxa For me, the word contemporary reminds me of history. Because different artistic approaches have emerged in every period of history. Today, these artistic approaches
have developed and created contemporary art.

Oxx Contemporary art is being up-to-date. It teaches us something from every time and every period and from its works. Different works of different artists take us to
different periods and enable the development of the art of our age.

O s Contemporary art shows the national values of society and transforms the concrete art understanding from the past into abstract art.

O xu Contemporary art is the understanding of art that humanity has developed from the beginning to the present day and continues to flourish today.

Oxs The perception of art in our age is different from the old times. While everyone used to work on the same subject, today many different subjects are done with different

techniques, which shows that the understanding of art has changed and developed as the age progressed. Therefore, contemporary art is the age and history.
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When Table 1 is examined, out of 16 students who likened contemporary art to the concepts of Age and History, 5 students likened contemporary art to ancient

history, 4 students likened contemporary art to the concept of age, and 7 students likened it to the concept of history. Students who likened contemporary art

to ancient art stated that time is constantly changing and art changes with time.

Table 2. 9 Students Who Participated in the Study Likened Contemporary Art to the Concepts of Innovation and Progress

Student Reason

Ow Contemporary art is formed by the combination of new art movements. It is to develop without forgetting the old and to pursue innovation.
Contemporary art, which is the mirror of society, is a concept that sometimes tells us about the emptiness and sometimes about the conflicts in society.

T es Different art movements emerge according to the interests and needs of different societies, which shows us that contemporary art is constantly
renewed and developed.

O s In order to understand whether a country has developed or not, we must look at its history, science and art. If art is valued in a country, if the country
is open to innovation, art will continue to progress in a constantly updated way.

O« Time is constantly moving forward, eras are changing, wars are taking place and as a result of these, art is constantly taking shape. While in the past,
paintings were made on walls to communicate, today, thanks to advancing technology, the place and form of art has changed. Art is progress despite
everything, keeping up with innovation.

O s Contemporary; is the one that keeps up with the innovations that are appropriate to the age. The ability of art to keep up with the age largely depends
on the progress of society. If art does not update itself, it falls behind society and disappears. Art should update itself in the age that develops together
with society and should be open to innovation.

O xa Contemporary art is a combination of concepts such as progress, innovation, and thinking. Contemporary art is the action that a person takes freely,
without being judged or bound by certain patterns.

O w30 Contemporary art, which emerged as a result of modern thoughts, is innovation and progress. Therefore, contemporary art should constantly update
itself and be representative of new developments and thoughts.

O« The age is constantly progressing and developing, and accordingly art is also developing. Contemporary art is a form of expression that is open to
changing developments for everyone and creates awareness and differences.

O Contemporary art brings change to everyone, teaches new things and changes perspective. It is always open to innovation.

When Table 2 is examined, there are 9 students who liken contemporary art to the concepts of innovation and progress. 4 of the students likened contemporary

art to the concept of innovation, while 5 students likened it to the concept of progress. The students stated that time is constantly changing and progressing,

therefore art is constantly progressing.
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Table 3. Three Students Who Participated in the Study Likened Contemporary Art to the Concept of Universality

Student Reason
Teo Art encompasses the entire world and is passed down from generation to generation. Although the subjects of art change constantly according to
the needs of society, they are universal.

O w3 The word contemporary means universal. Contemporary art is universal art. Modern, technological, sometimes aesthetic, sometimes disgusting.
O xu It is the way for individuals with different perspectives, beliefs and thoughts to make their voices heard in society. Contemporary art is a universal
scream.

When Table 3 is examined, 3 students likened contemporary art to the concept of universality. The students stated that contemporary art encompasses the whole

world as a general concept.

Table 4. Two Students Who Participated in the Study Likened Contemporary Art to the Concept of Aesthetics

Student Reason
O ke Art is the search for what is beautiful. Contemporary art is the search for what is beautiful.

O s Contemporary art is an art movement that feeds on radical criticism of real paintings by reducing art to beauty.

When Table 4 is examined, 2 students likened contemporary art to the concept of aesthetics. The students stated that contemporary art is a search for beauty.

Table 5. Two Students Who Participated in the Study Compared Contemporary Art to the Concept of Sculpture and Ceramics

Student Reason
O xo Contemporary art is ceramics. Ceramics are tools that make our daily lives easier, just like art.

Oxa Contemporary art is sculpture. It can change in every period, in every way, in accordance with every art movement. Therefore, it can have different
forms in the past, in the present or in the future, although it has the same logic. Every artist can interpret sculpture in their own way. Sculpture is
used not only in art but also for decoration and architecture.

When Table 5 is examined, there are 2 students who compare contemporary art to the concepts of sculpture and ceramics. 1 of the students answered that
contemporary art is sculpture, while the other student answered that it is ceramics.
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One student who participated in the study likened contemporary art to the concept of human being. O
k11 Art is not only painting but also music, literature, architecture, theater, silence. It is a time period that
is up-to-date by including contemporary modern. Art has always had a certain period and movements.
Contemporary art is the art movement that is appropriate for that time, the art understanding of 2024
is the contemporary art of 2024. It is the period it belongs to like a human being. O s likened
contemporary art to the concept of friendship. Like friendship, contemporary art is an art movement
that brings together different branches of art. Just as music and dance complement each other, in
contemporary art, all branches of art are in harmony with each other despite their differences. They
complement each other like friendship. O xs3 likened contemporary art to the concept of teacher. It
teaches us things we have not seen before, gives us a different perspective and allows people to find
themselves in art. It directs us to different dimensions with an innovative understanding outside of

what exists.

One student who participated in the study compared contemporary art to the concept of life. T rio
Contemporary art is life. I am human, people can be bad or good individuals, we should not trust any
of them because people lie, make fun, even if they seem to behave well, they can be bad inside, just like
life. People's behaviors, feelings, and perceptions change according to life. Contemporary art is in our
lives, sometimes beautiful and sometimes ugly, but it is always in our lives. T rscompared contemporary
art to the concept of the world. Contemporary art has a very comprehensive content. There are many
works of art in many countries in the world. That is why contemporary art is the world. We learn many
things from these works, in other words, art contributes to people and develops people's knowledge.
Long live contemporary art. T rs compared contemporary art to the concept of a meteor. We are in

contemporary art, we realize its greatness, but we cannot touch it.

One student who participated in the study compared contemporary art to the concept of a lamp. O
g4 Contemporary art should be considered with its many aspects and periods. Contemporary art
illuminates the future by looking at the known and unknown, seen and unseen aspects of art from
different perspectives. O 3 likened contemporary art to the concept of rubber. Contemporary art goes
in the direction you pull it like rubber, art is constantly changing, developing and affecting us by
appearing in different forms. O o likened contemporary art to the concept of glass being cleaned. For
me, contemporary art is glass being cleaned. Because as it is cleaned, worked on, labored and
meticulously made, it turns into many things such as aesthetics, which we can count as more beautiful
attention is drawn. Contemporary art is also formed and completed as it is meticulously cleaned.
Turning sand into glass is like turning an empty fabric into a painting, or a sculptor turns sand into a
sculpture while it is in concrete. Contemporary art is like giving shape to glass, transforming painting,
sculpture and architecture into art and bringing them together. O x« likened contemporary art to the
concept of a bridge. Art has always been a tool of emotions and the whole world has accepted this. In
my opinion, art is for the person, everyone can take on different feelings and emotions. Art can tell us a
story or it can not. Maybe it is in its mystery, like surrealism, or maybe the reason for existence is to tell
itself, like classicism. Artists in these periods say that society, morality and people are at the forefront,
but emotions are at the forefront. Contemporary art is reflecting the past of art in works without
forgetting it, whether it is with art movements from the past or just with a movement. Art is for humans,
as long as humans exist, art will continue. O xw likened contemporary art to the concepts of gouache
paint and marbling. Marbling is done on water and is like each color dancing in harmony with each
other. Gouache paint is also diluted with water like its brother, but it is more solid, intertwining like a

symphony of colors and being in harmony is completely contemporary art.
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One student who participated in the study compared contemporary art to the concept of soil. T &2
Because as we go deeper into the soil, we realize that the soil has more than one layer. Soil contains
different living beings and plants in different colors and depths, it is a source of life for them, it is a place
where all differences are held in unity, just like contemporary art. T ¢z compared contemporary art to
the concept of grass. Contemporary art continues continuously and just like grass, it grows, renews and
multiplies as it is cut. T cs compared contemporary art to the concept of a flower. Contemporary art is
like a flower. It becomes a bud, grows bigger, becomes more beautiful and develops. It fascinates

everyone.

One student who participated in the study thinks that contemporary art is different and absurd. O
k3 Digital drawings with developing technology create a great admiration for me, the reason why
contemporary art is different and absurd is that it includes everything. O x likened contemporary art
to change. Everything in the world can change over time, art also changes and constantly renews itself.
Artists bring different perspectives to art with their abstract thoughts. O s likened contemporary art to
contemporary art. Contemporary art is contemporary because it is open to change. O i likened
contemporary art to realism. Reflecting what is in art makes art art. Contemporary art can realize
aesthetic things we see (not necessarily aesthetic) by reflecting them as they are, such as architecture,
painting, sculpture, literary works. O 2 likened contemporary art to freedom. Contemporary art is
freedom because it does not draw boundaries for art. It develops by including all generations
throughout the ages. It knows no boundaries. The artist can freely express whatever he/she wants. O &1
likened contemporary art to originality. Today, art is made for society. In this period, the originality of
art came to the fore with contemporary art movements. Artists freely express their unique styles for the
society. O kslikened contemporary art to awareness. In this world, people who speak the same language
cannot get along. Even poets, no matter how well they express their troubles, their words are not
enough, they cannot express their troubles. Painters have become in search of color in this cruel world,
their only concern is to create awareness with contemporary art. O s likened contemporary art to
harmony. Art develops with people today, as it has in all times, and undergoes differences. But art never
breaks away from the artist and is art for art's sake under all circumstances. In every society, art develops

again, is recreated from the beginning and becomes stronger by adapting to contemporary life.
Discussion, Conclusion and Recommendations

The findings obtained not only support the literature but also provide original contributions to the
perception and interpretation of contemporary art. In particular, students’ associations of contemporary
art with objects show how art is perceived through concrete concepts. For example, associating concepts
such as era, history, soil, flower, grass, tire and gouache paint with contemporary art allows for an in-
depth examination of the effects of works of art on viewers and the connections of these works with
society. In addition, students” associations of contemporary art with abstract concepts such as aesthetics,
harmony and freedom reveal that art interacts not only with physical objects but also with emotional
and intellectual dimensions. This situation makes a significant contribution to understanding that
contemporary art offers a multi-layered experience and how viewers interpret this experience. While
exploring the interaction between objects and abstract concepts in contemporary art, the study also
reveals the diversity in the perception of art from the student perspective. While these original findings
contribute to the literature, they also have the potential to offer new directions and perspectives for

future research.
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When the metaphorical perceptions of fine arts high school students towards contemporary art were
examined, it was seen that the students likened contemporary art to different metaphors depending on
their creativity. The students explained contemporary art especially with the metaphor of age and
history. Boynukalin (2017) also shows the earth as a metaphor of history and legend in the works of
contemporary artists. In this respect, the findings of the study support Boynukalin's (2017) study. Some
students explained contemporary art with the concepts of innovation and progress. The students' efforts
to define contemporary art with concepts such as innovation and progress show that the students have

developed an understanding of the dynamic nature of art and its role in constant change.

Some students likened contemporary art to the concepts of universality, aesthetics, sculpture and
ceramics. In the study, one student each likened contemporary art to the concepts of life, friendship,
human, teacher, lamp, tire, cleaned glass, world, soil, flower, soil, grass, bridge, meteor, gouache and
marbling, different and absurd, change, topicality, reality, freedom, originality, awareness and
harmony. When the literature is examined , metaphor is a form of expression and criticism for artists
(Asyali Biiyiikerman, 2022; Boynukalin, 2017; Kili¢ & Altintas, 2016; Sen & Civkin, 2021). Kayahan,
(2024) says that the image of the “tree” continues to function as a strong and developing symbol in the
dynamic and constantly evolving contemporary art environment. In this study, the purpose of
metaphor in contemporary art is to make the viewer think, reveal the expression behind it rather than
what is intended to be told, and to draw the viewer into the picture and make them find meaning. This

purpose also reveals the way contemporary art interacts with the audience.

Students’ association of contemporary art with different elements of life shows the connection of art
with daily life and the potential of individual experiences to transform into artistic expressions. In this
respect, metaphorical perceptions towards contemporary art differ from our study. The study reveals
that metaphorical perceptions towards contemporary art are not only based on objective foundations
but also a reflection of abstract thoughts and contributes to the literature. The rich metaphors used by
students to define contemporary art once again reveal how deep and diverse art education and
perception of art are. In this context, it is thought that future studies should continue to examine this

versatility in the perception of contemporary art in depth.
Suggestions

In the study conducted with the qualitative research method, it is not possible to examine in depth the
metaphorical perceptions of fine arts high school students towards contemporary art. Other studies
conducted in the field can be conducted with the quantitative research method and the metaphorical
perceptions of fine arts high school students towards contemporary art can be examined in depth. It
has been determined that there are some perceptions that do not reflect reality in the perceptions of
students towards contemporary art in the education provided by the teachers (ancient age, old art).
This situation limits the in-depth examination of the concept of contemporary art. In the fine arts high
school education program, contemporary art is taught as a contemporary world art history course in
the 11th grade. In the visual arts education program, Contemporary Turkish Painting Art ( 10.1.3.
Contemporary Turkish Painting Art) and modern art movements ( 11.1.2. Modern Art Movements )
are given in a limited way at class levels. Education program developers can add the concept of
contemporary art to the visual arts education program. In this way, students’ perceptions towards the

concept of contemporary art can be developed.

Statement of Work and Ethics Statement

OJCES, 2025, 3(5), 28-57



Determining the metaphorical perceptions of fine arts 56

The researchers do not have any conflict of interest with other people or institutions regarding the
research. This study was carried out in accordance with the approval of the Ondokuz Mayis
University Ethics Committee dated 26/07/2024 and numbered 2024-807.

Resources

Alisinanoglu, F., & Simsek, 0. (2013). Okul oncesi doénemdeki g¢ocuklarin yazmaya hazirlik becerilerini
degerlendirme kontrol listesinin gegerlik ve giivenirlik calismasi. Kastamonu Egitim Dergisi, 21(3), 1163-1176.

Arslan, M. M., & Bayrakgi, M. (2006). Metaforik diisiinme ve 6grenme yaklasimimin egitim 6gretim agisindan
incelenmesi. Milli Egitim Dergisi, 35(171), 100-108.

Asyal1 Biiyiikerman, N. F. (2022). Cagdas sanatta ten rengi nesne metaforu. Journal of Arts, 5(2), 71-84.
Artun, A., Orge, N. (2017). Cagdas sanat nedir? Modernlik sonrasinda sanat. Tletisim Yayinlar1.

Balci, A. (1999). Metaphorical images of school: School perceptions of students, teachers and parents from four
selected schools (in Ankara) (Tez No 82164). [Doktora tezi, Orta Dogu Teknik Universitesi- Ankaral.
Yiiksekogretim Kurulu Bagkanligi Tez Merkezi.

Boynukalin, A.R. (2017). Cagdas sanatta doganin metaforik doniistimii. Idil Sanat ve Dil Dergisi, 6(32), 1319-1335.

Cerit, Y. (2008). Ogretmen kavramu ile ilgili metaforlara iliskin 6grenci, 6gretmen ve yoneticilerin goriisleri. Tiirk
Egitim Bilimleri Dergisi, 6, 693-712.

Cepni, S. (2010). Arastirma ve proje ¢alismalarina giris. Palme Kitabevi.

Cmar, Y. (2019). Cagdas fotograf sanatinda metafor olarak beden (Tez No. 582151) [ Yiiksek Lisans tezi, Erciyes
Universitesi-Kayseri]. Yiiksekogretim Kurulu Baskanhgi Tez Merkezi.

Danto, A. C. (2014). Sanatin sonundan sonra: Cagdas sanat ve tarihin simr ¢izgisi (Cev: Z. Demisu). Ayrinti.

De Arriba, R., Girardi, G., & Vidagafi, M. (2019). Contemporary art in higher education: Creative pedagogies in
political economy. Thinking Skills and Creativity, 33, 100577.

Dewey, ]J. (1933). How we think: A restatement of the relation of reflective thinking to the educative process. Heath and
Company.

Dingeli, D. (2020). Yaraticilik ve sanat. SED-Sanat Egitimi Dergisi, 8(1), 43-55.

Edmonds, W.A. ve Kennedy, T.D. (2017). Phenomenological perspective. in an applied guide to research design:
Quantitative, qualitative, and mixed method. Sage. https://dx.doi.org/10.4135/9781071802779.

Esanu, O. (2012). What was contemporary art? ART Margins and the Massachusetts Institute of Technology, 1(1), (5-28).

Gokdas, Y., Oztiirk, D. (2017). Gérsel sanatlar O0gretimine yonelik tutum Olgegi gelistirilmesi: gegerlik ve giivenirlik
calismasi. Bayburt Egitim Fakiiltesi Dergisi, 12(24), 683-69.

Kilig, 1., Altintas, O. (2016). Cagdas sanatta metaforik diisiince. Idil, 2016, 5(20), 185-202
Kayahan, Z. (2024). Agag imgesi {izerinden ¢agdas sanata bakis. The Journal of Social Sciences, 70(70), 30-43.
Kirisoglu, O.T. (2015). Sanat kiiltiir yaraticilik gorsel sanatlar ve kiiltiir egitimi- gretimi. Pegem Akademi.

Kovalenko, N. A, ve Smirnova, A. Y. (2015). Self-directed learning through creative activity of students. Procedia-
Social and Behavioral Sciences, 166, 393-398.

Lawshe, C. H. (1975). A quantitative approach to content validity. Personnel Psychology, 28(4), 563-575.

Milli Egitim Bakanligi. (2018). Gorsel sanatlar dersi (9, 10, 11 ve 12. siniflar) 6gretim programi. Milli Egitim
Bakanlig1. https://mufredat.meb.gov.tr/Dosyalar/2018121111026326-GORSEL%20SANATLAR.pdf

Milli Egitim Bakanligi. (2016). Cagdas Diinya Sanat Tarihi Dersi (9, 10, 11 ve 12. siniflar) 6gretim programi. Milli
Egitim Bakanlig1.
https://mufredat.meb.gov.tr/Dosyalar/2019925184015643%C3%87a%C4%9Fda%C5%9F %20d %C3%BCnya
%20sanat%C4%B1%20tarihi.pdf

Milli Egitim Bakanlig1 Talim ve Terbiye Kurulu Baskanlig: (1990). Tiirkiye’de Giizel Sanatlar Egitimini Gelistirme
Ozel Thtisas Komisyonu Raporu.

OJCES, 2025, 3(5), 28-57


https://dx.doi.org/10.4135/9781071802779
https://mufredat.meb.gov.tr/Dosyalar/2018121111026326-GORSEL%20SANATLAR.pdf
https://mufredat.meb.gov.tr/Dosyalar/2019925184015643%C3%87a%C4%9Fda%C5%9F%20d%C3%BCnya%20sanat%C4%B1%20tarihi.pdf
https://mufredat.meb.gov.tr/Dosyalar/2019925184015643%C3%87a%C4%9Fda%C5%9F%20d%C3%BCnya%20sanat%C4%B1%20tarihi.pdf

57 D. Oztiirk ve C. Inam Karahan

Milli Egitim Bakanlig: (2023). Milli egitim istatistikleri 6rgiin egitim 2022/°23. T.C. Milli Egitim Bakanlhig: Strateji
Gelistirme Baskanlig1

Morgan, G. (1997). Yonetim ve orgiit teorilerinden metafor. (Cev. G. Bulut). Mess.
Ozsoy, V. (2015). Gorsel sanatlar egitimi. Pegem Akademi Yaymlari.

Saban, A. (2004). Giris diizeyindeki siif &gretmeni adaylarinin “6gretmen” kavramina iligkin ileri stirdiikleri
metaforlar. Tiirk Egitim Bilimleri Dergisi, 2(2), 131-155.

San, 1. (2008). Sanat ve egitimi. Utopya Yaynlari.

Stimer, N. (2014). Cagdas sanata kars: metaforlar (Tez No. 362976) [Yiiksek Lisans tezi, Gazi Universitesi- Ankara].
Yiiksekogretim Kurulu Bagkanlig: Tez Merkezi.

Sen, E. ,Civkin, A. (2021). 21. Yiizy1l'da cagdas sanatta metaforun etkileri. The Journal of Social Sciences, 53(53), 82-
96.

Toluyag, D. (2020). Sanat pratiginde beden metaforlar1. Inénii Universitesi Kiiltiir ve Sanat Dergisi, 6(2), 176-182.
https://doi.org/10.22252/ijca.801695

Authors' Contribution Statement

The authors contributed equally to this article.

Statement of Support and Gratitude

Only the authors contributed to the preparation of this article. No other person or institution provided

any assistance or support.

OJCES, 2025, 3(5), 28-57



