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ozelliklerine ve kullanimina yonelik Tiirkce 6gretmenlerinin goriisleri irdelenmistir. Arastirmada
nitel arastirma yontemlerinden durum galismasina yer verilmistir. Calismanin veri toplama
siirecinde veri toplama araci olarak alan yazindaki ¢alismalardan yola ¢ikip yar1 yapilandirilmig
goriisme formu hazirlanip kullanilmistir. Arastirma kapsaminda toplanan verilerin analizinde nitel
veri analizi programlarindan MAXQDA 20 programi kullanilmis; veriler tema, kategori ve kod
olusturularak igerik analizine tabi tutulmustur. Veri analizi ardindan arastirmadan elde edilen
sonuglardan 6gretmenlerin okul sozliiklerinin niteliklerinden genel olarak memnun olmadiklars,
buna karsin Tiirkge &gretim siireclerinde temel bir materyal olarak sozliiklerden hem ders ici hem
de ders dis1 siireglerde yararlanmalar: yoniinde 6grencileri tesvik ettikleri anlagilmistir. Bunun yani
sira, arastirma kapsaminda 6gretmenlerin sahip olduklar1 deneyimler ve gézlemlerinden hareketle
ideal bir okul sézliigiiniin biinyesinde bulundurmasi gereken temel 6zellikler ve nitelikler tespit
edilmistir. Bu baglamda elde edilen bulgular ve 6gretmenlerin ideal okul s6zliigiine yonelik ortaya
koyduklari goriisler, alan yazminda okul sozliiklerinin sahip olmasi gereken 6zellikler konusunda
uzmanlar tarafindan belirlenen kriterler ve Olgiitlerle karsilastirmali bir analiz siirecine tabi
tutulmustur.
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Giris

Insanlar duygu ve diisiincelerini aktarirken arag olarak dili kullanir. Duygu ve diisiincelerimizi karst
tarafa etkili, dogru ve anlasilir aktarabilmek i¢in kelime hazinemizin genis olmasi ve kullanacagimiz
sozclikleri dogru se¢memiz gerekir. Dilin siralanan tiim islevlerini yerine getirmesinde en énemli unsur
dilin sahip oldugu so6z varhigidir. Bir dilin kelime kadrosu ne kadar zenginse o dili konusanlar
birbirleriyle iletisim kurmada, iligkilerini zenginlestirmede, yasam standartlarini iyilestirmede, kisaca
yasamin her alaninda var olabilmelerinde o oranda avantaja sahiptir (Goger, 2016). Bu yoniiyle hangi
dil becerisinin etkin bir sekilde kullanilmas: hedeflenirse hedeflensin saglam bir s6z varlig1 altyapisi
tesis edilmeden belirlenen 6grenme-6gretme hedeflerine ulasilabilmesi pek miimkiin olmayacaktir. S6z
varligimin gelisimi i¢inse okuma ve dinleme/izleme edimleri ilk asamada baglam temelli 6grenme ile
birlikte diger kelime 6grenme yontem ve teknikleri ile birlikte belirli bir olgunluga erismektedir. Formel
egitim araciligryla da Tiirkce dersi basta olmak {izere belirli disiplinler araciigiyla soz varligina yonelik
ders kitab1 etkinlikleri basta olmak iizere ders i¢i ve ders disi etkinlikler de 6gretmenlerin rehberliginde
gergeklestirilebilmektedir. Materyaller 6zelinde ele alindiginda ders kitaplari ile birlikte s6z varliginin
gelisimine katkida bulunabilecek materyallerden biri de okul sozliikleridir. Dilimizin ve 6grencinin
kelime hazinesine gelisimine olan katkis1 agisindan ise sozliik kullanimin 6nemi biiyiiktiir. Egitimde
bireyin sozciik dagarcigimi gelistirme etkinlikleri igerisinde ilk is olmasa bile siirecin akisina gore
sozliiklere bakma ihtiyact duyulabilir. Bu agidan soézliikk bireyin s6z varligimni gelistirmede
basvurabilecegi onemli bir kaynaktir (Goger, 2016). Yeni kelimeler 6grenmek, 6grenilen kelimeleri
kullanmak s6z varligini gelistirmek i¢in aktif olmay1 gerektirmektedir, ne kadar fazla kelime 6grenilirse
bireyin kendini ifade edebilme kabiliyeti o nispette artar. Giines’e gore (2013) kelimelerin giicii sadece
dil ve iletisim alaninda degil, diger alanlarda da kendini gostermektedir. “Cok kelime bilme” bireyin
diisiinme, anlama, sorun ¢6zme, 6grenme, duygusal ve sosyal becerileri gelistirme gibi yonlerini
etkilemektedir. Bilindigi gibi kelimeler ¢esitli anlam ve diisiinceler igermekte, diisiince zincirinin
halkalarini olusturmaktadir. Kelimelerin ¢oklugu ise diisiince zenginligi ve siirekliligini saglamaktadir.
(Giines, 2013).

Sozlikler

Sozliik, bir dilin belli bir ¢cagda ya da biitiin ¢aglarda kullanilan sodzciiklerini terimlerini ve kalip
kullanimlarini (deyimler, kalip sozler, deyisler, atasozleri vb.), alfabetik diizen icinde, tanimlari, 6rnek
tiimceleri, sOylenisleri, kokenleri, dil bilgisi kategorileri, es anlamlilari, karsit anlamlilari, bir baska
dildeki karsitlartyla vb. yapitlar olarak tanimlanmaktadir (Bingol, 2006). S6z varlig1 unsurlar: agisindan
(0zellikle atasozleri, deyimler, kalip ifadeler, ikilemeler bakimindan) diisiiniildiigiinde sozliikler kiiltiir

aktarimi icin de 6nemli kaynaklar olarak goriilebilir.

Sozliikler bastan sona kadar okunan kitaplar degildir ama onlarin dilin anayasast olmak gibi ¢ok
onemli bir gorevi vardir ¢linkii sozliik, yalniz dilin s6z varligini toplamakla kalmaz; dili korur, onu
bozulup yozlasmaktan kurtarir. Bu 6zellikleriyle dilin yap: tagi denilebilecek iistiin bir deger tasir
(Boler, 2006). Kelime hazinesinin gelistirilmesinde basvurulacak en temel kaynak, degisik kullanim
amaclarmna gore hazirlanmis  sozliiklerdir.  Sozliikkler, bireylerin  sozcitk  dagarciginin

zenginlestirilmesinde yararlanilan materyallerin basinda gelmektedir (Goger ve Garip, 2021).

Kullanim amaglarindan dolayi farklilik gosteren sozliiklerin diizenlenmesinde ¢ok farkli yontemler

kullanilmistir. Sozliik diizenlenmesinde uygulanan stiller arasinda en yaygin olarak kullanilani abece
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siralama biciminde hazirlananlardir. Bir de kelimelerin yaziminin ters gevrilip son harflerine gore
A’dan Z'ye siralanarak hazirlanmus, tersine sozliik stilleri vardir (Elbir ve Yildiz, 2013). Bununla birlikte
sozliikler ¢ok farkli amagclarla ve farkli hedef kitlelere yonelik olarak hazirlanabilir. Kullanici profili ve
sOzliigiin amaci, sozliigiin tiiriinii ve sozliiglin nasil hazirlanacagin da degistirmektedir (Serin, 2022).
Bahsi edilen olgiitler dogrultusunda hazirlanan sozliik tiirlerinden biri de okul sozliikleridir. Okul
sozliikleri hitap ettigi kitlenin gelisim &zellikleri ve ihtiyaglar1 dogrultusunda hem bigimsel hem de
icerik olarak cesitli dlciitlere gore hazirlanmak durumundadir. Ornegin sozliikte yer alacak hedef
kelimelerin tespiti, hitap edilen kitlenin ihtiya¢ duyacag: sekilde cesitli bilimsel incelemelerden
gecirilerek belirlenmelidir. “Sozliikler, 6grencilerin yalmizca bilgi edindikleri kaynaklar degil, aymi
zamanda kiiltiirel birikim ihtiyaclarmi da karsilayan basucu eserleridir. Bu sebeple sozliiklerin
hazirlanisinda hedef kitlenin ihtiyaglarinin ve ilgili derslerin amaglarinin miimkiin oldugunca goz

oniinde bulundurularak hazirlanmasinin 6nemi biiytiiktiir” (Giilden ve Demirer, 2024, s. 32).

Kelimelerin dogru o6gretiminde sozliiklerin biiyiik payr oldugunu belirtebiliriz fakat bu dogru
Ogretimin saglanabilmesi igin sozliiklerin nitelikli, dikkatli ve kelimenin 0zellikleriyle birlikte
hazirlanmasi gerekmektedir. Dolayisiyla sozliikler hedef kitlenin ihtiyaglarina goére hazirlanmalidir.
Karsilastigimiz yeni kavramlarin anlamlarii bulundugumuz yerde sozliiklerden kolayca 6grenebiliriz.
Cep sozliikleri, etkilesimli sozliikler (e-sozliikler) bizim i¢in faydali diger alternatif sozliikler arasinda

sayilabilir.

Sozliiklerin; s6z varhigimin “alicl (pasif)” yoniiyle dogrudan, “liretici (aktif)” yoniiyle ise dolayli
olarak iligkisi vardir. Alic1 s6z varligl dinleme/izleme ve okuma becerileri araciligiyla gelismektedir.
Uretici s6z varlig1 ise konugsma ve yazma becerisinde kullamilan kavramlari kapsamaktadir (Aydin ve
Giilden, 2021; Karadag, 2021). Hedef kelimeler, alic1 s6z varligina dahil edilmeden iiretici s6z varligina
dahil edilemez. Dolayisiyla sozliikler araciligiyla bireyler dinleme/izleme ve okuma edimlerinde
karsilastiklar1 kavramlarin anlamini 6grenmeye ¢alisilirken dogrudan alici s6z varligini, dolayli olarak
da tiretici s0z varligini desteklemis olurlar. Bu destegin materyal olarak sozliiklerden alinabilmesi iginse
sozliiklerin sahip olmasi gereken nitelikler bulunmaktadir. Ancak alan yazinna bakildiginda
(Devecioglu ve Benzer, 2024; Cotuksoken, 1999; Giilden, 2019; Giilden ve Ayhan, 2023; Giilden ve
Demirer, 2024) ozellikle 6grencilere yonelik hazirlanan sozliiklerin niteliklerinde ciddi sikintilarin

bulunduguna dikkat ¢ekilmektedir.

Kullanilacak sozliik satin alinirken sozliigiin olgiitlerine gore bakilarak alinmalidir. Rastgele sozliik
se¢imi yapmak, kullanicilarin giivenilir bilgiye ulasmasini ve kelimelerin 6grenimini olumsuz
etkileyebilir. Sozliik; e-platformlar ve web altyapilar1 ile her ortamda, her yerde kullanabilecek bir
kaynak o6zelligi gostermektedir. Bunun igin sozliiklerin iyi hazirlanmasi gerekir (Yilmaz ve Ko¢mar,
2013). Sozliiklerin 6grencinin seviyesine uygunlugu ve kullanilabilirligi bilimsel Olgiitlerle tespit
edilmeli, bunlar yonlendirici bilgi olarak s6zliigiin tizerine islenmeli ve alicilar eserden emin bir bigcimde

kendilerine uygun olani edinmelidir (Baskin, 2018).

Ozellikle ana dili 6gretiminde, ders kitaplarinda yer alan bilinmeyen sozciiklerin ya da belli bagh dil
kurallarinin anlamlandirilmasinda okul sozliiklerine ihtiya¢ duyulmaktadir (Boz ve Demirtas, 2011).
Sozlitk kullanma beceri ve aligkanliginin kazandirilmasinda okulda yapilan etkinlikler, 6gretmenin
rehberligi ve okul disindaki deneyimler onemlidir. Ancak bu siiregte sozl{igiin dogru tanitilmasi,
ogrencilerin gereksinimlerine uygun sozliiklerin hazirlanmasi ve kullandirilmasi, 6grencilerin sozliige
kars: tutumlariin, davranislarinin, aligkanliklarinin ve goriiglerinin belirlenmesi, teknoloji ile birlikte

gelisen sozliik tiirlerinin ve kullaniminin incelenmesi, ders materyalleri ile okul sozliiklerinin uyumu
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gibi konulara da dikkat edilmelidir. Ciinkii 6grenciye sozliik kullanma becerisini kazandirabilmek ve
hayat boyu devam edebilmesini saglamak ancak yukaridaki hususlar1 dikkate alan bir egitim siireciyle
saglanabilir (Maden, 2020). Bu nedenle &gretmenlere bu konuda biiyiik pay diismektedir. Metin
isleyisinde bilinmeyen kelimeleri baglam iizerinden Ogretmeli bunu sozlitk kullanimiyla da
desteklemelidir. Bu ¢alismada “0gretmenlere gore ortaokul 6grencilerine sozlitk kullanimi aliskanlig:
icin neler yapilabilir ve sozlik okuma aliskanligi Ogrencilere nasil kazandirilir” konularn

degerlendirilmistir.

Alan yazinindaki arastirmalara (Giilden ve Ayhan, 2023; Yildiz vd., 2023) goz atildiginda okul
sozliiklerinin hedef kitlenin ihtiyaglarin1 karsilama bakimindan ¢ok elverisli niteliklerde
hazirlanmadiklar1 da dikkat ¢ekici bir durumdur. Bununla birlikte ders ici etkinliklerde okul
sozliiklerinin kullanilmasinda rehber rolii oynayan Tiirk¢e 6gretmenlerinin sozliiklerin niteligine ve
niceligine yonelik goriisleri bu bakimdan degerlidir. Sunulan bu bilgilerden hareketle bu arastirmanin
temel amaci Tiirkge 6gretmenlerinin okul sozliiklerine yonelik temel goriislerini tespit etmektir. Bu

amagtan hareketle yanit bulunmasi hedeflenen problemler ise sunlardir:

1. Tiirk¢e Ogretmenleri, okul sozliiklerinden agirhikli olarak hangi amagclar dogrultusunda
yararlanmaktadirlar?
Tiirkce 6gretmenlerinin sozliiklerle ilgili diisiinceleri ve tespitleri nelerdir?
Tiirkge 6gretmenlerine gore ideal bir okul s6zligiiniin hangi 6zelliklere sahip olmas: gerekir?
Nigin?

4. Sozlik kullanma aliskanligini Ogrencilere kazandirabilmek igin oOgretmenlerin uyguladig:

faaliyetler var m1? Varsa bunlar nelerdir?

Yontem

Arastirma Modeli

Bu calismada nitel arastirma yontemlerinden durum ¢alismasi kullanilmistir. Durumlar cesitli
bi¢imlerde karsimiza ¢ikabilir. Bir birey, bir kurum, bir grup, bir ortam c¢alisilacak durumlara 6rnek
olusturabilir. Nitel durum c¢alismasinin en temel 6zelligi bir ya da birka¢ durumun derinligine
arastirllmasidir (Patton, 2014). Biitiinciil yaklasimla, bir duruma iliskin etkenler (ortam, bireyler,
olaylar, siirecler vb.) arastirilir ve bu etkenlerin durumu nasil etkiledigi ile durumdan nasil etkilendigi

incelenir.
Calisma Grubu

Arastirmaya katilan Ogretmenler oOlciit Orneklem yontemiyle belirlenmistir. Goriisme yapilacak
O0gretmenlerde aranacak temel 6l¢iit en az bir yil Tiirkge 6gretmenligi yapmis olma sartidir. Bu sart,
goriisiilen 0gretmenlerin mesleki deneyim ve gozlemlerinden hareketle nitel arastirmalarin 6ziine
uygun olarak derinlemesine bilgi sunabilmelerini saglamalarini hedeflemektedir. Nitel arastirmalarda
orneklem sayisi az tutulmakta ancak toplanan veriler derinlemesine elde edilmektedir. Odak grup
goriismelerinde Orneklem sayisi 6'ya kadar diisebilmesine ragmen arastirmada ¢alisma grubunda 11

O0gretmen yer almistir.
Verilerin Toplanmasi

Ogrencilerin sozliik kullanma aliskanligini ve sozliik kullanimi noktasinda 6gretmenlerin 6grenciler

icin neler yaptigini tespit etmek, derinlemesine bilgiye ulasmak i¢in yar1 yapilandirilmis gériisme formu
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hazirlanmigtir. Goriisme formu, arastirma problemi ile ilgili tiim boyutlarin ve sorularin kapsanmasin
glivence altina almak igin gelistirilmis bir yontemdir (Yildirrm & S$Simsek, 2013). Gortisme formu
hazirlanmadan 6nce hem alan uzmanlarindan goriisler alinmis hem de alan yazinindaki ¢alismalar
taranarak okul sozliiglinden beklentilerin neler oldugu tespit edilmeye c¢alisilmistir. Goriisme
formunun taslak hali iki Tiirkge egitimi alan uzmanina gonderilerek geribildirimler alinmisgtir.
Hazirlanan formun taslagi {i¢ alan uzmanina sunularak goriis alinmistir. Boylelikle veri toplama
aracinin arastirmanin amagclarma uygunlugu saglanmaya c¢alisilmistir. Arastirmanin amaglari
dogrultusunda hazirlanan formun uygunluguna yo6nelik uzmanlardan alman geribildirimler, Miles &
Huberman'in (1994) giivenirlik formiilii dogrultusunda hesaplanarak giivenirlik katsayisi elde
edilmistir. Giivenirlik katsayisinin ,70’ten biiyiik ¢ikmasi sonucunda veri toplama aracinin giivenilir

oldugu kabul edilmistir.
Veri Analizi

Bu calismada verilerin analizi igerik analizi yontemiyle yapilmistir. Icerik analizinde temel amacg,
toplanan verileri agiklayabilecek kavramlara ve iligkilere ulasmaktir. Igerik analizinde temelde yapilan
islem, birbirine benzeyen verileri okuyucunun anlayacag1 bir bigimde diizenleyerek yorumlamaktir
(Yildirim ve Simsek, 2013). Bu ¢alismada 6gretmenlere, 6grencilerin sozlitk kullanma aliskanligina dair
sorular yoneltilmistir. Igerik analiziyle tema, kategori ve kodlar tespit edilerek sonuglar aktarilmistir.
Veri Analizi MAXQDA 2020 programiyla yapilmistir.

Bulgular

Demografik Bilgiler

Katilmc1 6gretmenlerin mesleki deneyimleri ve 6grenim dereceleri ile ilgili veriler Tablo 1'de

sunulmustur:

Tablo 1. Katilimcilara [liskin Bilgiler

Ogrenim Derecesi f
Lisans 7
Yiiksek lisans 3
Mesleki Deneyim F
1-5yi1l 4
5-10 y1l 1
10 y1l ve tizeri 5

Arastirmaya 10 Tiirk¢e 0gretmeni katihm saglamistir. Katilimcilardan 7’sinin lisans, 3’iiniin ise
yiiksek lisans mezuniyet derecesine sahiptir. Goriisiilen 6gretmenler arasinda doktora diizeyinde sahip
katilimar ise bulunmamaktadir. Goriisiilen 6gretmenlerden 5'i meslegini 10 yildan fazla bir siiredir, 4'ii

1-5 y1l, 1i ise 5-10 y1l arasinda yiiriittiiklerine beyan etmislerdir.
Birinci Alt Probleme iliskin Bulgular

Okul sozliiklerinden séz varligr edinimine yonelik Tiirkge dgretmenlerinin hangi amaclarla sozliige

basvurduklariyla ilgili bulgulara Tablo 2’de yer verilmistir:
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Tablo 2. Ogretmenlerin Okul Sozliiklerinden Yararlandigi Ogrenme-Ogretme Amaclart

Sozliiklerin Ogrencilerin Ogretmenin anlamin . .
Yabana ) . ) . Tahmin edilen anlamlarin
Kullanilma . anlamini bilmedigi bilmedigi L .
kelimelerde . . teyit edilmesinde
Amact kelimelerde kelimelerde
f 2 8 2 1

Tablo 2’deki bulgulardan hareketle 6gretmenlerin dort farkli durumda 6grencileri okul sozliigiine
yonlendirdikleri anlagilmaktadir. Ogrenciler, dzellikle hedef kelimelerin anlamlarini tahmin etmekte,
baglamdan ¢ikarim yapmakta zorlandiklar: durumlarda sozliige yonlendirilmektedir. Ayni dogrultuda
hedef kelimelerin yabanci sozciiklerden olusmas: halinde dgrencilerin tahmin edebilecek ipuclarina
erisme imkani kisith olmakta, bu nedenle de &gretmenler; 6grencileri sozliige yonlendirme ihtiyaci
duymaktadir. Buna ek olarak oOgretmenlerin de hedef kelimelerin anlamina vakif olamadiklar:
durumlar s6z konusu olabilmekte ve bu durumlarda yine sozliige basvurulmaktadir. S6z varligi
etkinliklerinin bazilarinda 6zellikle tahmin edilen anlamin teyit edilmesi icin etkinlik, 6grenciyi sozliige

yonlendirmektedir. Bu cercevedeki goriislerden bir kismina asagida yer verilmistir:

“Bilmedigimiz kelimelerle karsilasti§imizda.” (K-6)

“Ogrencilerim bana kelime sorduklarinda kasith olarak cevap vermeyip sézliige bakmalarini istiyorum” (K-7)
“Metinde anlamini bilmedigimiz kelimeler oldugunda.” (K-5)

“Emin olamadigim durumlarda.” (K-4)

“Cocuklarm derste baglamdan hareketle tahmin ettikleri kelimeleri sozliikten teyit etmek amaciyla
kullantyorum.” (K-8)

“Etkinliklerde veya metinlerde anlamini tahmin edemedigim veya anlamindan emin olamadiim bir kelimeyle
karsilagtigimda...” (K-11)

“Herhangi bir metin okudugumuzda metni analiz etti§imizde sik stk basouruyorum. Onun disinda konusma
yaptigimizda, herhangi bir 0zlii soz deyim kullandi§imda anlamim bilmedigimiz kelimelerin iizerine vurgu
yaparim. Somutlagtirarak kelimeyi aciklarim.” (K10)

ikinci Alt Probleme iliskin Bulgular

Tiirkge 6gretmenlerinin sozliiklerin niteligine ve niceligine yonelik diisiinceleriyle ilgili bulgulara Tablo

3'te yer verilmistir:

Tablo 3. Ogretmenlerin Piyasadaki Sézliiklerin Niteligi Hakkindaki Diigiinceleri

Yeterli 2

Thtiyaca karsilik verebilecek hedef kelimeleri bulundurmakta (K-4)

Kismen Yeterli 1

Sozciik Haznesi Daha Genis Olmali (K-1)

Yetersiz 7

Okul sozliikleri gorsellerle de desteklenmeli (K-1)
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Ogrencilerin gelisim 6zelliklerine uygun olmayan kelimelere yer verilmesi (K-2)
Ogrenci ihtiyacina hitap etmeyen kelimelere yer verilmesi (K-2)
Tanimlarin 6grencilerin anlayacagi sadelikte olmamasi (K-2)

Ogrenilmek istenen madde baginin anlammin sadece bagka bir es ya da yakin
anlamli kelime ile aciklanmasi (K-2)

ihtiyag duyulan pek ¢ok kelimenin okul sozliiklerinde yer almamasi K-4)
Pratik bir kullanim &zelligine sahip degiller (K-10)

Ucuz olanlar niteliksiz; nitelikli olanlar da pahali ve tasimasi zor (K-11)

Bilgim Yok 1

Ortaokullar i¢in hazirlanan sozliikleri ayrintili incelemedim (K-5)

Tablo 3’teki veriler ve diisiinceler incelendiginde goriisiilen katilimeilarin biiyiik bir gogunlugunun
piyasadaki okul sozliiklerinin yetersiz oldugunu dile getirdigi dikkat ¢ekmektedir. Bununla birlikte
yetersizlige yonelik de pek ¢ok Olciit agisindan goriis bildirmislerdir. Bunlarin basinda hedef
kelimelerin dogru secilmemesine bagli olan problemler gelmektedir. Ciinkii 6grenciler ihtiyag
duyduklar1 hedef kelimeleri sozlitkte bulamadiklarinda materyal olarak sozliigiin islevini yerine
getirmesi s6z konusu olamamaktadir. Ote yandan 6grenciler ihtiyag duyduklari kelimeleri sozliiklerde
bulamazken daha ¢ok ihtiya¢ duymayacaklar: kelimelerle karsilasmaktalardir. Bir bagka problem ise
hedef kelimenin sozliikte yer almasma karsin 6grenciler anlayabilecekleri diizeyde ve sadelikte bir
tanimla karsilasamadiklar: icin sozliikler islevlerini yine yerine getirememektedir. Tamimlarla ilgili
benzer durumlar hedef kelimenin taniminin detayli ve anlasilir olarak yapilmasi yerine kelimenin
sadece es ya da yakin anlaml karsiliginin verilmesinde de yasanmaktadir. Ayrica sozliiklerde
Ogretmenlerin elestirdikleri noktalardan biri de sozliiklerin kullanimina y&nelik bir yonergeye sozlitk
baslarinda yer verilmemis olmasi, buna bagh olarak da Ogrencilerin sozliigli pratik bir sekilde
kullanamamalar ile ilgilidir. Bir bagka problem ise 6zellikle zincir marketlerde ¢ok uygun fiyatlara
satisa sunulan sozliiklerin ekonomik bakimdan tercih edilmesine karsin 6grenci ihtiyacin1 hem bicim

hem de icerik olarak karsilamaktan ¢ok uzak olmalaryla ilgilidir.

Sozliiklerin yeterli ya da kismen yeterli oldugunu diisiinen 6gretmenler (3) ise mevcut sozliiklerin
ihtiyaca karsilik verebildigini ve hedef kelime miktarimin artmasiyla daha islevsel olabilecegini ifade
etmislerdir. Baz1 6gretmenler (K-5) ise okul sozliiklerine ait detayli bir kanaate sahip olmadiklarin dile

getirmislerdir.

“Evet, 0grencinin ihtiyact olan bilgi eksikligini giderir niteliklerde” (K-4)

“Ewvet, genel olarak nitelikli ve faydali ciinkii sozciiklerin anlamlari ve kullanmimlar: ¢ok sik degisime ugramuyor.
Giinliik hayatta kullanilan kelimeleri de kapsadigi icin kullanmish oldugunu diisiiniiyorum” (K-5)
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“Actkeast nitelikli oldugunu diisiimmiiyorum. Ogrencinin daha pratik, izl bir sekilde kelimelere ulasmasin
saglayan sozliiklerin olmasini isterim.” (K-10)

“Pek diigiinmiiyorum maalesef. Ug harflilerde satilanlar niteliksiz, nitelikli olanlar ise pahali ve tasinmast zor.”
(K-11)

Ugiincii Alt Probleme iligkin Bulgular

Katilma Tiirkge 6gretmenlerinin goriislerine gore okul sozliiklerinin s6z varligi edinimine yonelik

hangi ideal 6zellikleri barindirmas: gerektigine dair bulgulara Tablo 4’te yer verilmistir:

Tablo 4. Ogretmenlere Gore Ideal Bir Okul Sozliigiinde Bulunmasi Gereken Ozellikler

I,(,iea,_l,qklfl Ierik anlagthr  Dijital Seviyeye uygun Uygunsuz kelime Igeriginde Canli ve dikkat
Sozliigiiniin A o
. ) . olmali olmali olmast barindirmamast  gorsel olmali cekici olmali
Ozellikleri
f 5 1 2 1 4 2

Tablo 4’teki bulgulardan hareketle ideal bir okul sozliiglintin alt1 temel 6zellige sahip olmas:
gerektigi anlagilmaktadir. Ogretmenlerin ¢ogu ideal bir okul sozliigiiniin lgiit olarak en ¢ok igerik
bakimindan anlasilir olmasi gerektigini belirtmektedir. Katilimcilar sozliiklerin igerigindeki yazi
puntolarinin, yazi stilinin 6grenciye hitap etmesi ve kelimelerin anlamlarini kisa, net, anlasilir

ciimlelerle aciklanmasi gerektigini diistinmektedirler.

Bununla birlikte 6gretmeler, 6grencilerin aradig1 kelimelere kolaylikla ulasabilmesi i¢in s6zliiklerin
igeriginin genisletilmesini ve 6grencilerin kelimelerin anlamini kolay kavrayabilmeleri i¢in sozliiklerin
gorseller ile desteklenmesini belirtmislerdir. Ayrica sozliiklerin dgrencilerin yas ve gelisim diizeyine
uygun olmayan kelimeleri barindirmamasi, sozliiklerin 6grencilerin tasiyabilecegi agirlik ve boyutta
olmasi vurgulanmistir. Ogretmenler sozliiklerin renkli, canli ve dikkat cekici olmasinin yaninda
ekonomik olmasi gerektigini diisiinmektedir. Ote yandan ise baz1 6gretmenler sozliiklerin dijital ortama
uyarlanarak hazirlanmas: goriisiindedir. Bu cercevedeki goriislerden bir kismina asagida yer

verilmistir:
“Sozliikler biraz daha canli ve dikkat cekici olabilir.” (K-5)

“Sade acik anlagilir gorselle ve Orneklerle desteklenmis olmali.” (K-4)

“Renkli, gorselli, uygun yazi boyutu, cocuklarin yas ve gelisim diizeyine uygun olmali, agir olmamalr ve
ekonomik olmal1.” (K-8)

“Kelimeleri kisa ve net agiklayan, giincel kelimeleri iceren, yas grubuna uygun kelimelere yer veren, kolay
okunabilir puntoda ve yer yer resimler de iceren bir sozliik olmali.” (K-11)

“Miistehcen kelimeler fark edildiginde cok dikkat cekiyor. Bu tiir kelimelere yer verilmemeli.” (K-7)
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Dordiincii Alt Probleme iliskin Bulgular

Tiirkge 6gretmenlerinin dgrencilere sozliik kullanma aliskanli$1 kazandirmak i¢in yaptiklarina iliskin

bulgulara Tablo 5’te yer verilmistir:

Tablo 5. Ogretmenlerin Ogrencilere Sozliik Kullanma Aliskanli§r Kazandirmak Igin Yaptiklar:

Aligkanlik Giincel

Dijital . Dijital oyun o . Sozliik
kazandirmak o kelime Sozluk defteri
. sozluk . L platformlar1 kullanim
icin uygulanan Ogretimi calismasi
. uygulamasi kullanarak uygulamast
faaliyetler uygulamast
f 2 1 1 4 2

Tablo 5'teki bulgulardan hareketle katilimcilarin, &grencilere sozliik kullanma aliskanlig:
kazandirabilmek icin c¢esitli faaliyetlere basvurduklar1 anlasilmaktadir. Katilimecr 6gretmenlerin
cogunlugu ogrencilere sozliik kullanma aliskanligr kazandirabilmek igin sozliik defteri ¢alismasina
bagvurmuslardir. Ogrencilerin okuma kitaplarinda ve metinlerde anlamini bilmedikleri ve ilk kez
karsilastiklar1 kelimeleri sozliikten anlamina bakmalarini ve daha sonra yeni 6grendikleri kelimenin
hafizalarinda kalici olarak kalmasi icin 6grencilerden kelimeleri yazmalar1 amaciyla kelime defteri
olusturmalarini istemislerdir. Bununla birlikte Ogretmenler derse sozliik getirme zorunlulugu
uygulamasi ile ders aninda 6grencilerin ilk kez karsilastiklar: kelimeleri arastirmalarini istemektedir.
Ogrencinin sozliigii yamnda tasiylp tasgimadigina dair sézliik kontrolii yaptigini belirtmistir. Ote
yandan 6gretmenler 6grencilerin hem keyifli vakit gecirmeleri hem de kalic1 6grenmeyi saglayabilmek
i¢in dijital oyun uygulamalarini kullanmislardir. Bununla birlikte siir okuma ve dinleti vb. faaliyetleri
uygulayarak oOgrencilerin anlamini bilmedikleri kelimeleri oOnce baglamdan tahmin edip
yorumlamalarini, daha sonra dijital sozliik {izerinden anlamini okuyup 6grendikleri yeni kelime ile
ciimle kurmalarin istemislerdir. Bu uygulamalar disinda bazi 6gretmenler ise 6grencilere her giin
anlamini bilmedikleri bes tane yeni kelime Ogrettigini belirtmistir. Bu ¢ercevedeki goriislerden bir

kismina asagida yer verilmistir:

“Wordwall ve Kahoot uygulamalarini kullanarak égrencileri tesvik etmeye ¢alistyorum” (K-6)

“Okuma kitaplarinda bilmedikleri kelimelere bakmalar: icin 6grendigi yeni kelimeleri yazmalar: amaciyla
sozliik defteri tuttururum.” (K-4)

“Sozliik olusturma ¢alismalar1”(K-1)

“Yeni d8renilen sozciikleri sozliik defteri yazdiriyorum. Kitap okurken bilmedikleri, ilk kez karsilastiklar:
kelimeleri sozliikten bakmalart icin yonlendiriyorum” (K-8)

“Ogrencilerle stk sik keyifle yaptigim etkinliklerden biri siir okumak ve sonrasmnda siirde anlamim
bilmedigimiz kelimeleri baglamdan hareketle yorumlamak. Sonrasinda dijital sozliikten anlamini okumak.
Devaminda o kelime ile ilgili ciimle kurdugumuzda daha kalici bir 63renme oldugunu diisiiniiyorum.” (K-10)

“Giinde bes kelime dgretiyorum.” (K-9)
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Tiirkge Ogretmenlerinin sozliiklerin kelime hazinesine olan katkisina dair diisiincelerine iliskin

bulgulara Tablo 6’da yer verilmistir:

Tablo 6. Ogretmenlerin Sozliiklerin Kelime Hazinesine Olan Etkisine Dair Diisiinceleri

Sozliigiin . ) . .

. . . Kalia Ogrenme Konugma Kelimenin  birden
kelime S6z  varhigin - . R T

. o Ogrenmeyi slirecini becerisini fazla anlamin
hazinesine gelistirme 51 Hast listi 55 ret

saglama somutlagtirma elistirme Ogretme

katkisi & $ gelts &
f 4 3 1 1 2

Tablo 6’daki bulgulardan hareketle goriisme yapilan 6gretmenlerin ¢cogunlugu sozliiklerin sz
varligini gelistirdigi goriisiinde oldugu anlasilmaktadur. Ogretmenlerin goriisleri incelendiginde sozliik
kullanimin 6grencinin kelime hazinesini gelistirdigi ve baglamdan anlamini tahmin edemedikleri
kelimeleri sozliik yardimiyla bulabildiklerini ifade etmislerdir. Ogrencilerin kelimenin anlamin
arastirarak Ogrenmelerinin onlar igin kalict O0grenmeyi sagladigi goriisiindedirler. Ayrica bazi
ogretmenler, 6grencilerin sozlitk kullanma aliskanligl edinmelerinin dort temel dil becerisinden biri

olan konusma becerisine katki sagladigin diisiinmektedir.

Sozliik kullanimin 6grencilere kelimeleri kullanirken dogru telaffuz edebilmeyi, akict konusmayi ve
yeni kelimeler kesfederek yorum yapabilme kabiliyeti kazandirdigim belirtmiglerdir. S6zliik kullanma
aliskanliginin kelime Ogretimine bir baska katkisi ise ¢ok anlamlilik kapsaminda yeni Ogrenilen
kelimenin bir fazla anlaminin da (es anlam, zit anlam, yakin anlam vb.) 6gretimini sagladig1 yondedir.
Bazi Ogretmenler ise sozlitk kullanma aliskanliginin kelime Ogretim siirecine somutluk katarak

ogrencinin kelime hazinesinin gelisimine katki sagladigini diistinmektedir.
Bu cercevedeki goriislerden bir kismina asagida yer verilmistir:

“Sozciiklerin kelime 6gretimine katkist vardir. Kelimelerin anlamlari, es anlamhilar: ve yakin anlamlilar:
6grenildigi icin kelimenin akilda kahicithgimi artirabilir.”(K-7). “Ogrenciler arastirarak 6§rendigi icin kalict
agrenme saglantyor.” (K-5)

“Evet var, 6grenme siirecine somutluk katiyor. Soz varligim gelistiriyor.” (K-8)
“Var. Yeni bir kelimeyi 63rencilerimiz kendileri bularak 6grenince kalici oluyor.” (K-2)
“Kesinlikle, 6grencinin kelime dagarcigimin gelisimi icin cok etkili bir materyaldir.”(K-1)

Tiirkge Ogretmenlerinin, 6grencilerin bilmedikleri kavramlar ile karsilastiklarinda yonlendirdikleri

O0grenme yoluna iliskin bulgular Tablo 7’de verilmistir:

Tablo 7. Ogretmenlerin Ogrencileri Sozliige Yonlendirme Sebepleri

Sozlik

Yénlendirme Dijital sozliige Kelime defterine Baglamdan
kullanimina ] .
bagvurma bagvurma tahmin ettirme
Sebepleri bagvurma
f 3 2 7 2
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Tablo 7’deki bulgulardan hareketle Ogretmenlerin Ogrencileri bilmedikleri bir kavram ile
karsilagtiklarinda kelimenin anlamimi 6grenmeleri igin Ogrencileri gesitli 6grenme yollarina
yonlendirdikleri goriilmektedir. Ogretmenlerin temelde dgrencileri anlamini bilmedikleri ve ilk kez
karsilastiklar1 kelimeyi 6grenmeleri icin sozlitk kullanimina yonlendirdikleri anlasiimaktadir. Bunun
yaninda bazi 6gretmenler ilk olarak ogrencilerin baglamdan tahmin etmesi yoluna bagvurmuslardir.
Ogrenciler kelimenin anlamii baglamdan c¢ikaramazlar ise kelimeyi sozliikten arastirmalarini ve
kelimenin anlamini sozlitkten 6grenmelerini istemislerdir. C)gretmenlerin ogrencileri yonlendirdikleri
bir bagska Ogrenme yolu ise derste tuttuklari kelime defterlerinden yararlanarak kelimeyi
ogrenmeleridir. Ogrenilmek istenilen kelime 6grencilerin tuttugu kelime defterinde de yok ise
sozliikten veya dijital sdzliikten arastirarak kelimeyi 6grenmeleri ile birlikte yeni kelimeyi defterlerine
eklemelerini ifade etmektedirler. Baz1 6gretmenler ise ogrencilerin zor kelime ile karsilastiklarinda
kelimenin anlammi dijital sozlitkten kendilerinin aktardigini belirtmislerdir. Bu ¢ergevedeki

gortislerden bir kismina asagida yer verilmistir:

“Sozliik defterine yazdirip arastirmasini istiyorum.” (K-6)

“Once baglamadan hareketle tahmin etme calismast yaptiryorum ardindan sozliikten bakmay: tercih
ediyorum.” (K-7)

“Once tahmin ettirmeye calistyorum, zor bir kelimeyse yanlarindaki Tiirkce sozliikten bulmalarini istiyorum.
Oradan da bulamazlarsa TDK 'nin dijital sozliigiine girip ben soyliiyorum.” (K-10)

“Sozliik kullaniyoruz. Zaman zaman dijital sézliie de basvurabiliyoruz.” (K-9)

Tartisma, Sonuc ve Oneriler
Birinci Alt Probleme Yé6nelik Sonug, Tartisma ve Oneriler

Arastirmanin birinci alt problemi olan Tiirk¢e 6gretmenlerinin okul sézliiklerinden agirlikli olarak

hangi amagclar dogrultusunda yararlandiklari ile ilgili olarak su sonuglara ulasilmisgtir:

Ogretmenler, s6z varlig1 caligmalari basta olmak iizere Tiirkge dgretim siireglerinde agirlikli olarak
anlamu bilinmeyen kelimelerle karsilasildiginda 6grencileri sozliige yonlendirmektedirler. Etkinliklerin
yapisindan ve kelime ogretim yontemlerinden hareketle tahmin edilen kavramlarin teyit edilmesi igin
de Ogretmenler Ogrencilerini sozliige yoOnlendirmektedir. Aslan Demirtag'in (2010) Tirkee
o0gretmenlerinin okul sozliikleri hakkindaki kanaatlerini belirlemeye ¢alistig1 arastirmasinda gortisiilen
Ogretmenlerin % 94’1 bilinmeyen sozciiklerin baglamdan hareketle buldurulmaya ¢alisilmasi, daha
sonra ise sozliigiin kullanilmasi gerektigini diisiinmektedirler. Ote yandan Ogretmenler hedef
kelimenin anlamina vakif olamadiklar1 durumlarda da sozliige basvurmaktadir. Aslan Demirtas'in
(2010) calismasinda Ogretmenlerin biiyitk bir c¢ogunlugu bu durumun Ogretmenlerin itibarini
zedelemeyecegini diisiinmektedirler. Dolayisiyla her iki calismada elde edilen sonuglar birbiriyle

tutarlilik gostermektedir.
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ikinci Alt Probleme Yonelik Sonug, Tartisma ve Oneriler

Halihazirda okul s6zliigii olarak kullanimda olan sozliikler, katilimer 6gretmenlerin ¢ogu tarafindan
ogrenci ihtiyaglarini karsilamaktan uzak bulunmustur. Baskin'in (2017) okul sozliiklerinin niteliklerini
Ogrenci ihtiyaglarina gore tespit ettigi calismasinda ise 6grenci kullanimina sunulan soézliiklerin
belirlenen ihtiyaglari karsilamaktan uzak oldugu tespit edilmistir. Dolayisiyla okul sdzliiklerinin
hazirlanmasinda ve yayimlanmasinda ozellikle yasal olarak baglayici Olgiitlerin ve denetleme
mekanizmasinin olmasi tavsiye edilebilir. Bunun i¢inse Ders Kitaplari Yonetmeligi gibi sozliiklerin

bi¢gim ve igerik standartlarini belirleyen bir yonetmeligin hazirlanmas: fayda saglayabilir.

Uciincii Alt Probleme Yonelik Sonug, Tartisma ve Oneriler

Ogretmenler, ortaokul 6grencilerinin ihtiyaglarini1 ve gelisim 6zelliklerini goz oniinde bulundurarak
ideal bir sozltigiin 6zelliklerini su sekilde tanimlamislardir: igerigin anlasilir ve seviyeye uygun olmasi,
ihtiyag dis1 kavramlari barindirmamas, dijital uzantisinin da olmasi, bigimsel olarak ise canli ve dikkat
cekici renklere sahip olmasi. Ogretmenlerin dile getirdigi bu ozellikler alan yazinda da (Aydin ve
Giilden, 2021; Baskin, 2018; Boler, 2006; Elbir ve Yildiz, 2013; Goger, 2020; Giilden ve Ayhan, 2023;
Giilden, 2019; Karadag, 2011) siklikla vurgulanmis ozelliklerdir. “Sozliikler, ©zellikle okullarda
¢ocuklarin O0grenmesini kolaylastiracak yontem ve tekniklere gore diizenlenmelidir. Nitelikli ve
ogrencilerin kullanmaktan zevk aldig1 sozliikler 6grencilerde sozlitk kullanma aligkanligini gelistirir.
Dil 6gretiminin temel materyallerinden uzak kalmadan gerceklestirilen bir 6grenme siireci, bireylere

ana dillerinin zenginliklerini fark etme firsat1 verir” (Karadiiz, 2009, s. 648).

Doérdiincii Alt Probleme Yénelik Sonug, Tartisma ve Oneriler

Tiirkge 6gretmenlerinin 6grencilere sozliik kullanma aliskanli$i kazandirmak i¢in yaptiklar: arasinda
baslica sozlitk defteri ¢alismalari, dijital sozliik uygulamalari, séz kullaniminin ders i¢i ve ders dist
etkinliklerde tesvik edilmesi, giincel kelime 6gretim yontem ve tekniklerinin uygulanmasidir. Ayrica
ogretmenler sozliiklerin temel islevlerini 6grencilerin sdz varligini gelistirme, kalict 6grenmeyi
destekleme, Ogrenme siirecini somutlastirma, dil becerilerini gelistirme ve kavramlarin anlam

derinligini 6gretme temel islevlerine sahip oldugunu diistinmektedirler.
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Introduction

The utilization of language as a medium for conveying emotions and thoughts is a fundamental aspect
of human communication. In order to convey our feelings and thoughts to the other party effectively,
accurately, and comprehensively, it is necessary to have a wide vocabulary and to choose the words we
will use correctly. The most critical element in the execution of all the functions enumerated is the
vocabulary of the language. The richness of a language's vocabulary has been demonstrated to facilitate
communication, enhance interpersonal relationships, and elevate living standards among its speakers.
This assertion is supported by Goger's (2016) research, which suggests that a language's vocabulary
breadth contributes to an enhanced quality of life across various domains. In this regard, irrespective of
the language skill targeted for optimal proficiency, the attainment of stipulated learning-teaching
objectives remains contingent upon a robust vocabulary foundation. The development of vocabulary,
reading, and listening/watching aptitudes can be cultivated through the application of context-based
learning methodologies and other vocabulary learning techniques. The implementation of formal
education, encompassing both in-class and extracurricular activities, particularly those that involve
textbook activities designed to enhance vocabulary in various disciplines, notably Turkish lessons, can
be facilitated under the guidance of educators. With regard to materials, school dictionaries represent a
resource that can contribute to the development of vocabulary in conjunction with textbooks. In regard
to the development of our language and the student's vocabulary, the utilization of dictionaries is of
paramount importance. While this task may not be the initial objective in the development of an
individual's vocabulary during the educational process, there may be instances where it becomes
necessary to consult dictionaries as the process progresses. In this regard, the dictionary serves as a
pivotal resource for individuals seeking to enhance their vocabulary (Goger, 2016). The acquisition of
new vocabulary and its subsequent utilization necessitates active engagement, thereby facilitating the
enhancement of one's linguistic repertoire. The more extensive the vocabulary, the more proficient an
individual becomes in expressing themselves. As postulated by Giines (2013), the potency of words is
not confined to language and communication; it is also manifest in other domains. The capacity to
comprehend a vast lexicon has been demonstrated to influence a multitude of cognitive functions,
including but not limited to thinking, understanding, problem solving, learning, and the development
of emotional and social skills. As has been established, words possess multiple meanings and
conceptualizations, thereby serving as the building blocks of the cognitive process. The polysemy of

words engenders richness and continuity of thought (Giines, 2013).
Dictionaries

A dictionary is defined as a work containing the words, terms, and phrases (idioms, phrases, sayings,
proverbs, etc.) of a language used in a specific age or in all ages, in alphabetical order, with definitions,
example sentences, pronunciation, origins, grammatical categories, synonyms, antonyms, and
antonyms in another language, etc. (Bing6l, 2006). When evaluated from the perspective of vocabulary
elements, particularly proverbs, idioms, phrases, and doublings, dictionaries emerge as significant

conduits for the transmission of culture.

Dictionaries, far from being mere reference tools, serve as the fundamental constitution of the
language, as they not only amass the vocabulary of a given language but also act as guardians,
safeguarding it from potential degeneration. The presence of these characteristics has been
demonstrated to provide a superior value, which has been referred to as the "building block of the

language" (Boler, 2006). The most fundamental source employed in vocabulary development is lexicons
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meticulously compiled for diverse purposes. Dictionaries have been identified as a valuable resource

for enhancing the vocabulary of individuals (Goger & Garip, 2021).

A plethora of methodologies have been employed in the organization of dictionaries, which vary
based on their intended application. In the realm of lexicography, the organization of dictionaries based
on alphabetical order stands as a prevailing convention. This approach, characterized by its systematic
arrangement of words in accordance with their phonetic properties, has emerged as the predominant
style in the field. Additionally, reverse dictionary styles have been developed, in which the conventional
spelling of words is reversed and they are then arranged from A to Z according to their final letters
(Elbir & Yildiz, 2013). However, it should be noted that dictionaries can be prepared for a variety of
purposes and target audiences. The user profile and the purpose of the dictionary also modify the type
of dictionary and the manner in which it is prepared (Serin, 2022). One of the types of dictionaries
prepared in accordance with the aforementioned criteria is the school dictionary. School dictionaries are
subject to a set of criteria that must be met in terms of both form and content. These criteria are
determined by the developmental characteristics and needs of the intended audience. For instance, the
selection of target words for inclusion in a dictionary should be informed by a range of scientific
assessments, tailored to address the specific needs of the intended audience. "Dictionaries serve a dual
role in the educational milieu, functioning not only as repositories of information but also as bedside
works that contribute to the cultural enrichment of students. Consequently, it is imperative to prioritize
the needs of the target audience and the objectives of the relevant courses during the preparation of
dictionaries" (Giilden & Demirer, Examination of the Turkish Language Association School Dictionary

in terms of its compliance with the standards of form and content, 2024, p. 32).

It is evident that dictionaries play a pivotal role in the accurate instruction of words. However, to
ensure the efficacy of this instruction, it is imperative that dictionaries are meticulously and
conscientiously compiled, taking into account the distinctive characteristics of each word. Therefore, it
is imperative that dictionaries be meticulously prepared according to the needs of the intended
audience. The advent of digital lexicons has rendered the process of acquiring knowledge about novel
concepts remarkably expeditious, irrespective of one's geographical location. Pocket and interactive
dictionaries (e-dictionaries) represent a subset of the available lexicons that may be considered useful
alternatives. Despite the existence of interactive dictionaries for mathematics and the sciences on the
EBA platform for students (see EBA, 2024), there is an absence of such dictionaries for Turkish language

instruction on the EBA platform at present.

Dictionaries have been shown to have a direct relationship with the "receptive (passive)" aspect of
vocabulary and an indirect relationship with the "productive (active)" aspect. The development of
receptive vocabulary is achieved through the cultivation of listening, watching, and reading skills.
Conversely, productive vocabulary encompasses concepts utilized in speaking and writing skills
(Aydin & Giilden, 2021; Karadag, 2021). The integration of target words into productive vocabulary is
contingent upon their inclusion in receptive vocabulary. Therefore, through dictionaries, individuals
directly support receptive vocabulary and indirectly support productive vocabulary while attempting
to ascertain the meaning of the concepts they encounter in listening/watching and reading activities.
The receipt of support from dictionaries as a material is contingent upon the possession of certain
qualities by the dictionaries in question. However, an examination of the extant literature reveals
significant shortcomings in the qualifications of dictionaries developed specifically for students (see
Devecioglu & Benzer, 2024; Cotuksoken, 1999; Giilden, 2019; Giilden & Ayhan, 2023; Giilden & Demirer,
2024).
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When procuring a dictionary, it is imperative to do so in accordance with the dictionary's criteria. The
selection of a dictionary in a haphazard manner has the potential to compromise the reliability of the
dictionary and the process of vocabulary acquisition. A dictionary is a resource that can be utilized in
any environment, regardless of its location. Consequently, lexicographers are obliged to be adequately
prepared (Yilmaz & Kog¢mar, 2013). The suitability and usability of dictionaries for students should be
determined by scientific criteria, which should be engraved on the dictionary as guiding information.
Recipients should be able to confidently acquire the appropriate dictionary from the work (Baskin,
2018).

In mother tongue teaching especially, school dictionaries are necessary for understanding unfamiliar
words and language rules in textbooks (Boz & Demirtas, 2011). School activities, teacher guidance, and
experiences outside of school are important for developing the skills and habits necessary for using
dictionaries. However, attention should also be paid to issues such as correctly introducing dictionaries,
preparing and using dictionaries that suit students' needs, determining students' attitudes, behaviors,
habits, and opinions toward dictionaries, examining types of dictionaries that develop with technology,
and ensuring the compatibility of course materials and school dictionaries. This is because it is only
possible to provide students with the ability to use dictionaries throughout their lives through an
educational process that considers the above issues (Maden, 2020). For this reason, teachers play a
significant role in this process. They should teach students to identify and understand unfamiliar words
in context, using dictionaries for support. This study emphasizes the topics of "how teachers can
encourage middle school students to develop the habit of using dictionaries" and "how students can

develop the habit of reading dictionaries."

A review of the literature (Giilden & Ayhan, 2023; Yildiz et al., 2023) reveals that school dictionaries
do not meet the needs of their intended audience. However, Turkish teachers’ opinions on the quality
and quantity of dictionaries are valuable in this respect, as they play a guiding role in the use of school
dictionaries in in-class activities. Based on this information, the main purpose of this study is to
determine Turkish teachers' basic views on school dictionaries in theory and practice. The following

questions aim to address this purpose:

1. What are the main purposes for which Turkish teachers utilize school dictionaries?

2. What are Turkish teachers' opinions on the dictionaries available on the market?

3. According to Turkish teachers, what features should an ideal school dictionary have? Why?

4. Have teachers implemented any activities to help students acquire the habit of using

dictionaries? If so, what are they?

Method
Research Model

This study used a case study, one of the qualitative research methods. Situations can take various forms.
Individuals, institutions, groups, and environments are examples of situations that can be studied. The
most basic feature of a qualitative case study is investigating one or more situations in depth (Patton,
2014). In other words, a holistic approach is used to investigate the factors related to a situation (e.g.,

environment, individuals, events, processes) and how they affect and are affected by the situation.
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Study Group

The teachers participating in the study were selected using the criterion sampling method. The main
criterion for the teachers selected for interviews was having worked as a Turkish teacher for at least one
year. This criterion ensures that the teachers can provide in-depth information based on their
professional experience and observations, which is essential to qualitative research. Qualitative research
keeps the sample size small but collects in-depth data. Focus group interviews can include as few as six

participants, but this study included 11 teachers.
Data Collection

A semi-structured interview form was prepared to determine students' habits of using dictionaries, as
well as the methods teachers use to encourage students to use dictionaries and access in-depth
information. The interview form is a method developed to ensure that all dimensions and questions
related to the research problem are covered (Yildirim & Simsek, 2013). Before preparing the interview
form, the opinions of field experts were considered, and the expectations for the school dictionary were
determined by reviewing the literature. A draft of the interview form was sent to two Turkish education
experts, and feedback was received. The prepared form was presented to three field experts, and their
feedback was collected. Thus, the goal was to ensure that the data collection tool was suitable for the
research objectives. The reliability coefficient was obtained by calculating the feedback received from
the experts regarding the form's suitability for the research aims, in accordance with Miles &
Huberman's (1994) reliability formula. Since the reliability coefficient was greater than .70, the data

collection tool was deemed reliable.

Data Analysis

This study used the content analysis method to analyze the data. The main purpose of content analysis
is to identify concepts and relationships that explain the collected data. The basic process of content
analysis involves interpreting similar data and organizing it in a way that is understandable to the
reader (Yildirim & Simsek, 2013). In this study, teachers were asked about their students' dictionary-use
habits. Through content analysis, themes, categories, and codes were identified, and the results were
presented. Data analysis was conducted using the MAXQDA 2020 program. Tabulation was done using
the Microsoft Excel 2024 program.

Findings
Demographic Information

Data on the professional experience and education level of the interviewed teachers are presented in
Table 1:

Table 1. Information about the Participants

Education Degree f
License 7
Master's degree 3
Professional Experience f
1-5 years 4
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5-10 years 1

10 years and above 5

10 Turkish teachers participated in the study. It was determined that 7 of the participants had
bachelor's degree and 3 of them had master's degree. There were no participants with doctorate or
higher education levels among the interviewed teachers. Five of the interviewed teachers stated that
they had been practicing their profession for more than 10 years, four for 1-5 years, and one for 5-10

years.
Findings Related to the First Sub-Problem

The findings about the purposes for which Turkish teachers use school dictionaries for vocabulary
acquisition are given in Table 2:

Table 2. Learning-Teaching Purposes for which Teachers Make use of School Dictionaries

Teacher,
Purpose of Words that students do meaning of Confirmation of
using Foreign words not know the meaning predicted
dictionaries of that he doesn't know meanings

in words
f 2 8 2 1

Based on the findings in Table 2, it is understood that teachers referred students to the school
dictionary in four different situations. Students are directed to the dictionary especially when they have
difficulty in guessing the meanings of the target words and making inferences from the context. In the
same direction, when the target words are foreign words, students have limited access to clues that can
predict the meanings of the target words, and therefore teachers feel the need to direct students to the
dictionary. In addition to this, there may be cases where teachers are not familiar with the meaning of
the target words and in these cases, the school dictionary is again consulted. In some of the vocabulary
activities, especially in order to confirm the estimated meaning, the activity directs the student to the

dictionary. Some of the opinions within this framework are given below:

"When we encounter unfamiliar words.” (P-6)

"When my students ask me a word, I deliberately don't answer and ask them to look it up in the dictionary” (P-
7)

"When there are words in the text whose meaning we do not know."(P-5)
"When I am not sure.”(P-4)
"I use it to confirm the words that children guess from the context in the lesson from the dictionary.” (P-8)

"When [ encounter a word in activities or texts whose meaning I cannot guess or whose meaning I am not sure
of...” (P-11)

"When we read any text, I often use it when we analyze the text. Apart from that, when we make a speech, when
I use any aphorism or idiom, I emphasize the words whose meaning we do not know. I explain the word by making
it concrete.” (P10)
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Findings Related to the Second Sub-Problem

The findings related to Turkish teachers' opinions on the quality and quantity of dictionaries on the

market are given in Table 3:

Table 3. Teachers’ Opinions on the Quality of Dictionaries in the Market

Adequate 2

Having target words that can respond to the need (P-4)

Partially Adequate 1

The vocabulary should be wider (P-1)

Inadequate 7

School dictionaries should be supported with visuals (P-1)

Including words that are not suitable for students' developmental characteristics (P-
2)

Including words that do not address student needs (P-2)
Definitions are not simple enough for students to understand (P-2)

Explaining the meaning of the item to be learned only with another synonym or close
synonym (P-2)

Many needed words are not included in school dictionaries P-4)
They do not have a practical use (P-10)

Cheap ones are unqualified; qualified ones are expensive and difficult to carry (P-11)

No Information 1

I did not examine the dictionaries prepared for secondary schools in detail (P-5)

When the data and opinions in Table 3 are analyzed, it is noteworthy that the majority of the
interviewed teachers stated that the school dictionaries in the market are inadequate. However, they
also expressed opinions about inadequacy in terms of many criteria. The most important of these is the
problems related to not selecting the target words correctly because when students cannot find the
target words they need in the dictionary, the dictionary cannot fulfill its function as a material. On the
other hand, when students cannot find the words they need in the dictionaries, they encounter words
they do not need. Another problem is that although the target word is included in the dictionary, the
dictionaries cannot fulfill their functions again because students cannot encounter a definition at a level
and simplicity that they can understand. Similar situations regarding definitions are also experienced
when the definition of the target word is not given in a detailed and comprehensible way, but only the
synonyms or near synonyms of the word are given. In addition, one of the points criticized by the
teachers in the dictionaries is that there are no instructions for the use of the dictionaries at the beginning
of the dictionary, and accordingly, students cannot use the dictionary in a practical way. Another
problem is that although the dictionaries, which are offered for sale at very affordable prices especially
in chain markets, are popular among students, they are far from meeting the needs of students in terms

of both form and content.
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Teachers (3) who think that dictionaries are adequate or partially adequate stated that the existing
dictionaries can meet the needs and can be more functional with an increase in the amount of target

words. Some teachers (P-5) stated that they did not have a detailed opinion about school dictionaries.

"Yes, it fills the lack of information that the student needs.” (P-4)

"Yes, it is qualified and useful in general because the meanings and uses of words do not change very often. I think
it is useful because it covers words used in daily life” (P-5)

"Honestly, I don’t think it is qualified. I would like to have dictionaries that enable students to access words in a
more practical and faster way."” (P-10)

"I don’t think much, unfortunately. The ones sold in the three letters are of poor quality, and the quality ones are
expensive and difficult to carry.” (P-11)

Findings Related to the Third Sub-Problem

According to the opinions of Turkish teachers, the findings on which ideal features school dictionaries

should contain for vocabulary acquisition are given in Table 4:

Table 4. Features that Should be Included in an Ideal School Dictionary according to Teachers

Must be
Content must . . . Must have .
Features of the Ideal School b Mustbe  Appropriate No inappropriate ual vibrant and
e visua
Dictionary digital for the level words eye-
understandable content .
catching
f 5 1 2 1 4 2

Based on the findings in Table 4, it is understood that an ideal school dictionary should have six
basic features according to the opinions of teachers. The majority of the teachers stated that the most
important criterion for an ideal school dictionary is that it should be understandable in terms of its
content, and they think that the font size and writing style of the dictionaries should appeal to the
students and the meanings of the words should be explained in short, clear and understandable

sentences.

In addition, they stated that the content of the dictionaries should be expanded so that students can
easily access the words they are looking for and that the dictionaries should be supported with visuals
so that students can easily comprehend the meaning of the words. They also emphasized that the
dictionaries should not contain words that are not suitable for the age and developmental level of the
students and that the dictionaries should be of a weight and size that students can carry. Teachers think
that dictionaries should be colorful, vivid and attractive as well as economical. On the other hand, some
teachers think that dictionaries should be prepared by adapting them to the digital environment. Some

of the opinions within this framework are given below:

"Dictionaries can be a little more vivid and eye-catching." (P-5)
"It should be simple and clear, supported with visuals and examples.” (P-4)

"It should be colorful, visual, appropriate font size, appropriate for children’s age and developmental level, not
heavy and economical.” (P-8)
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"It should be a dictionary that explains the words briefly and clearly, includes current words, includes words
suitable for the age group, is in easy-to-read font and includes pictures.” (P-11)

"Obscene words attract a lot of attention when they are noticed. Such words should not be included.” (P-7)

Findings Related to the Fourth Sub-Problem

The findings regarding the activities implemented by Turkish teachers to help students acquire the habit

of using dictionaries are given in Table 5:

Table 5. Activities Implemented by Teachers to Help Students Acquire the habit of Using Dictionaries

Activities Current Using digital

] Digital . Dictionary book  Dictionary
implemented for . vocabulary gaming

. . dictionary app . study usage app
habit formation teaching app platforms
F 2 1 1 4 2

Based on the findings in Table 5, it is understood that teachers resorted to various activities to help
students acquire the habit of using dictionaries. The majority of the interviewed teachers resorted to
dictionary notebook activities in order to help students acquire the habit of using dictionaries; they
asked students to look up the meaning of words that they did not know the meaning of in reading books
and texts and that they encountered for the first time from the dictionary, and then they asked students
to create a vocabulary notebook to write down the words so that the newly learned words would remain
permanently in their memory. In addition to this, the teachers wanted the students to look up the words
they encountered for the first time during the lesson with the application of the obligation to bring a
dictionary to the lesson and stated that they checked the dictionary to see whether the student carried
the dictionary with him/her. On the other hand, teachers used digital game applications in order for
students to have a pleasant time and to ensure permanent learning. In addition, by applying activities
such as poetry reading and song recital, they asked students to first guess and interpret the words they
did not know the meaning of from the context, and then read the meaning of the word on the digital
dictionary and make sentences with the new word they learned. In addition to these practices, some
teachers reported that they taught five new words to students every day that they did not know the

meaning of. Some of the opinions in this framework are given below:

"I try to encourage students by using Wordwall and kahoot applications” (P-6)

"I make them keep a dictionary notebook to look up words they don't know in their reading books and write down
new words they learn.” (P-4)

"Work on creating a dictionary” (P-1)

"I print out a dictionary notebook of newly learned words. While reading a book, I direct them to look up the words
they do not know or encounter for the first time in the dictionary.” (P-8)

"One of the activities I often enjoy doing with students is reading poems and then interpreting the words in the
poem that we don’t know the meaning of based on the context. Then reading the meaning from the digital
dictionary. Afterwards, when we make sentences about that word, I think it is a more permanent learning.” (P-
10)

"I teach five words a day.” (P-9)
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The findings regarding Turkish teachers' opinions on the contribution of dictionaries to vocabulary are

given in Table 6:

Table 6. Teachers’ Opinions on the Contribution of Dictionaries to Vocabulary

The ) Adding Teaching
o . Ensuring .

contribution of  Developing ‘ concreteness  Improving more than
ermanen

the dictionary to vocabulary f . to the learning  speaking skills ~ one meaning
earnin,

vocabulary & process of a word

f 4 3 1 1 2

Based on the findings in Table 6, it is understood that the majority of the interviewed teachers think
that dictionaries improve vocabulary. When the opinions of the teachers are examined, it is seen that
the use of dictionaries improves the vocabulary of the students and that they can find the words whose
meaning they cannot guess from the context with the help of the dictionary. In this way, they are of the
opinion that students learn the meaning of the word by researching it themselves, which provides
permanent learning for them. In addition, some teachers think that students’ acquiring the habit of using
dictionaries contributes to speaking skills, which is one of the four basic language skills, and they stated
that the use of dictionaries gives students the ability to pronounce words correctly, to speak fluently
and to make comments by discovering new words. Another contribution of the habit of using a
dictionary to vocabulary teaching is that it provides the teaching of more than one meaning (synonyms,
antonyms, close meanings, etc.) of the newly learned word within the scope of polysemy. Some teachers
think that the habit of using dictionaries contributes to the development of students' vocabulary by

adding concreteness to the vocabulary teaching process.

Some of the opinions in this framework are given below:

"Vocabulary contributes to vocabulary teaching. Since the meanings, synonyms and near synonyms of words are
learned, it can increase the memorability of the word.” (P-7)

"Permanent learning is provided because students learn through research.”(P-5)

"Yes, it does, it adds concreteness to the learning process. It improves vocabulary.” (P-8)

"Yes. When our students learn a new word by finding it themselves, it becomes permanent.” (P-2)
"Definitely, it is a very effective material for the development of the student’s vocabulary.” (P-1)

The findings regarding the learning path that Turkish teachers direct students to when they encounter

unfamiliar concepts are given in Table 7:

Table 7. Teachers’ Reasons for Directing Students to the Dictionary

Routing Consulting a digital Referring to the L Predicting from
- Use of a dictionary
dictionary vocabulary notebook context
Reasons
f 3 2 7 2

Based on the findings in Table 7, it is seen that teachers directed students to various learning methods

to learn the meaning of a word when they encountered an unfamiliar concept. It is understood that the
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majority of the teachers directed the students to use the dictionary to learn the meaning of the word
they did not know and encountered for the first time. In addition to this, some teachers first resorted to
having students guess the meaning of the word from the context. If the students could not deduce the
meaning of the word from the context, they asked them to look up the word in the dictionary and learn
the meaning of the word. Another way of learning that the teachers directed the students is to learn the
word by making use of the vocabulary notebooks they kept in the lesson, but if the word to be learned
is not in the vocabulary notebook kept by the students, they stated that they should add the new word
to their notebooks by researching the word from the dictionary or digital dictionary. Some teachers, on
the other hand, stated that when students encountered difficult words, they explained the meaning of
the word directly to the students by using the digital dictionary. Some of the opinions in this framework

are given below:

"I want him to write it down in his dictionary and research it.” (P-6)
"First, I have them practice Quessing based on the context, and then I prefer to look it up in the dictionary.” (P-7)

"First, I try to make them guess, and if it is a difficult word, I ask them to find it in the Turkish dictionary they
have with them. If they cannot find it there either, I go to TDK's digital dictionary and tell them.” (P-10)

"We use a dictionary. We can also consult the digital dictionary from time to time.” (P-9)

Discussion, Conclusion and Recommendations

Conclusion, Discussion and Suggestions for the First Sub-Problem

Regarding the first sub-problem of the research, which is related to the purposes for which Turkish

teachers mainly utilize school dictionaries, the following results were obtained:

Teachers direct students to the dictionary when they encounter words with unknown meanings in
Turkish teaching processes, especially in vocabulary studies. Based on the structure of the activities and
vocabulary teaching methods, teachers also refer their students to the dictionary to confirm the
predicted concepts. In Aslan Demirtas's (2010) study in which he tried to determine the opinions of
Turkish teachers about school dictionaries, 94% of the interviewed teachers think that unknown words
should be tried to be found based on the context and then the dictionary should be used. On the other
hand, teachers also refer to the dictionary when they cannot understand the meaning of the target word.
In Aslan Demirtas's (2010) study, the majority of the teachers thought that this would not harm the

reputation of teachers. Therefore, the results obtained in both studies are consistent with each other.

Conclusion, Discussion and Suggestions for the Second Sub-Problem

The dictionaries currently in use as school dictionaries were found to be far from meeting student needs
by most of the teachers interviewed. In Baskin's (2017) study, in which the qualities of school
dictionaries were determined according to student needs, it was found that the dictionaries offered for
student use were far from meeting the identified needs. Therefore, it may be recommended that there
should be legally binding criteria and a supervision mechanism in the preparation and publication of
school dictionaries. For this purpose, it may be useful to prepare a regulation that determines the format

and content standards of dictionaries such as the Regulation on Textbooks.
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Conclusion, Discussion and Suggestions for the Third Sub-Problem

Considering the needs and developmental characteristics of middle school students, the teachers
defined the characteristics of an ideal dictionary as follows: the content should be understandable and
appropriate to the level, it should not contain unnecessary concepts, it should have a digital extension,
and it should have vibrant and striking colors in terms of form. These features mentioned by the teachers
are frequently emphasized in the literature (Aydin & Giilden, 2021; Baskin, 2018; Boler, 2006; Elbir &
Yildiz, 2013; Goger, 2020; Giilden & Ayhan, 2023; Giilden, 2019; Karadag, 2011). "Dictionaries should be
organized according to methods and techniques that will facilitate children's learning, especially in
schools. High-quality dictionaries that students enjoy using develop the habit of using dictionaries in
students. A learning process carried out without being away from the basic materials of language
teaching gives individuals the opportunity to realize the richness of their mother tongue" (Karadiiz,
2009, p. 648) .

Conclusion, Discussion and Suggestions for the Fourth Sub-Problem

Among the activities implemented by Turkish teachers to help students acquire the habit of using
dictionaries are mainly dictionary notebook studies, digital dictionary applications, encouraging the use
of vocabulary in in-class and extracurricular activities, and applying current vocabulary teaching
methods and techniques. In addition, teachers think that dictionaries have the basic functions of
developing students' vocabulary, supporting permanent learning, concretizing the learning process,

developing language skills and teaching the depth of meaning of concepts.
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