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ARASTIRMA

Acik Erisim

Tiirkce Ogretmenlerinin 2024 Ortaokul Tiirkce Dersi Ogretim

Programi'nin (5, 6, 7 ve 8. Sinif) Ol¢me ve Degerlendirme Yaklasimi

Hakkindaki Goriisleri

Ercan Demir* Biisra Ilgin Ciim**, Nesrin Kul***, Ahmet Giindem****

Oz

Makale Gec¢misi

Bu calisma, 2024 Ortaokul Tiirkce Dersi Ogretim Programi’ni Tiirkge 6gretmenlerinin bakis agisiyla
O0lcme degerlendirme perspektifinde degerlendirmeyi amaglamaktadir. Programimn temel
bilesenleri, hedefleri, igerigi, beceri odakli yaklasimi ve uygulanabilirligi ele alinmistir. Arastirma
model ve desen olarak nitel arastirma ydntemlerinden fenomonolojik desene uygun olarak
tasarlanmis, yeni miifredatla deneyimi olan ve en az 5 yillik mesleki tecriibeye sahip 21
0gretmenden yar1 yapilandirilmis goriisme formu ile veri toplanmistir. Bulgulardan elde edilen
O0gretmenlerin goriisleri dogrultusunda 2024 Ortaokul Tiirkce Dersi Ogretim Programi’nin giiglii ve
gelisime agik yonleri belirlenmistir. Ozellikle dil becerilerinin gelistirilmesine yonelik etkinliklerin
yeterliligi, 6l¢gme-degerlendirme siiregleri, ders igeriginin giincelligi ve programin Ogrenci
ihtiyaglarina uygunlugu analiz edilmistir. Bulgular, 6gretmenlerin programin genel ¢ergevesini
olumlu buldugunu ancak uygulamada bazi zorluklarla karsilastiklarini ortaya koymaktadir.
Ogretmenler; igeriklerin daha esnek hale getirilmesi, 6gretim materyallerinin ¢esitlendirilmesi ve
ogrenci merkezli uygulamalara daha fazla yer verilmesi gerektigini vurgulamaktadir. Bununla
beraber &lgme degerlendirme siireglerinin daha nesnel ve islevsel olmasi gerektigi ifade
edilmektedir. Programin basarisini artirmak igin 6gretmenlere yonelik hizmet ici egitimlerin
diizenlenmesi, uygulama siirecinde geri bildirim mekanizmalarmin giliclendirilmesi
onerilmektedir. Bu ¢alisma, programin sahadaki uygulanabilirligini degerlendirme agisindan

o6nemli bir kaynak niteligindedir ve egitim politikalarinin gelistirilmesine katki saglayabilir.
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Giris
Egitimi verimli hale getirmek icin hem Ogretimin hem de Ogrencilerin niteligini gelistirmek
gerekmektedir. Bu dogrultuda egitimde hedeflenen verimliligi yakalamak igin 6grenme ¢iktisi
kalitesine odaklanmak elzemdir. Hayatin her alaninda ve asamasinda oldugu gibi egitim 6gretimde de
hedeflenen noktaya ne Olciide yaklasildiginin belirlenmesi beklenmektedir. Bu belirleme icin 6lgme
degerlendirmeye ihtiya¢ vardir (Giilden & Kaplan, 2023; Kaplan & Giilden, 2025). Egitim sisteminin
temelini olusturan siireglerin etkililigini ve verimliligini belirlemek adina sistematik bir yaklasim
gerekmektedir. Egitim siirecinin baslangicinda saptanan hedefler dogrultusunda ilerlenip
ilerlenmedigi, bireylerin 6grenme ¢iktilarini ne diizeyde edindiklerini belirlemek, egitim politikalariin
gelistirilmesi ve uygulanmasi agisindan onemlidir. Bu dogrultuda egitim sisteminin ayrilmaz bir
parcast durumundaki 6lgme degerlendirme mekanizmalari, egitim siirecinin her asamasinda yol

gosterici veriler sunmaktadair.

Disiplinler arasi bir kavram olarak bir¢ok bilim dali ve uygulama alani igin temel bir 6neme sahip
olan 6l¢me, genel olarak bir niteligin gozlenmesi, gdzlem sonucunun sayilarla ya da farkli sembollerle
gostermek (Turgut & Baykul, 2021) seklinde tanimlanmaktadir. Bagka bir ifade ile 6l¢me nesnelerin
belirli bir 6zellige sahip olup olmadiginin, sahiplik derecesinin say1 ve sembolle ifade etmektir (Tekin,
2014). Egitim baglaminda ise bireylerin bilgi seviyelerini, hedeflenen beceri, 6grenme ¢iktis1 ve
performanslarini belirlemek icin birtakim araglar yardimiyla nicelige dayali degerlendirme yapma
siirecidir. Degerlendirme de nicel veriler {izerinden karara, yargiya varma olarak ifade edilebilir.
Degerlendirmenin bir olgiit iizerinden gergeklesmesi gerekmektedir. Ogrenme ¢iktilarina ulagma
derecesinin ele alinmasidir. Ogretim siireglerinin etkililigini belirlenen dlgiitler dahilinde

kiymetlendirmedir.

Tanim itibariyla 6l¢me degerlendirme bir biitiin olarak ele alindiginda doniit alma olarak
nitelendirilebilir. Almnan doniitler iizerinden 6grenme siirecinin tiim bilesenlerinin niteligi ve niceligi
sorgulanabilmektedir. Doniit alma, doniit dogrultusunda gelisim ve degisim plani ortaya koyma
ogrenmenin siirekliligini tesvik ettigi gibi programin hedeflerini saptamasina, bu hedeflere ulasilip
ulasilamadiginin takibine de yardimci olmaktadir. Alinan dondiitler ayrica 6grenme 6gretme siirecinin
tiim aktorlerinin motivasyonunu da artirmakta, bireylerin, kurumlarin ve toplumlarin siirekli olarak
gelismesini, iyilesmesini destekleyerek siirdiiriilebilirligin de oniinii agmaktadir. Diger alanlarda
oldugu gibi egitimsel faaliyetlerin 6lgme ve degerlendirme perspektifinde ele alinmasi elzemdir.
Ogrenme siirecinin basinda, grenme siireci devam ederken ya da siirecin tamamlanmasinin ardindan
yapilan 6lgme degerlendirme, 6grenme siirecinin biitiiniinii gozden gecirme firsat1 sunmakta ve egitim
ogretim faaliyetlerinin niteligine katki saglamaktadir. Olgme degerlendirme, egitim ogretim
faaliyetlerinde rol oynayan unsurlarin baginda gelmektedir. Ozellikle egitim programlarmin
yetistirmeyi amagladig1 insan profilini olusturmadaki bagarisin1 gormede, programin giiclii ve zayif
yonlerini belirleyip programin gelistirilmesine katki verecek temel nitelikteki veriye ulasmay:
kolaylagtirmaktadir. Diger yandan egitim bireylerde istendik yonde kalic1 yonde davranis degisikligini
hedeflerken 6lgme degerlendirme de egitim politikalarmin belirledigi hedeflere ulagip ulasgamama
durumunu tespit edip iyilestirmede rol oynamaktadir. Bireylerin gelisimini izleme firsat1 sunarak
Ogreticilerin 6grenme stratejileri, 6grenme ortami vb. baglaminda diizenlemeye giderek kendilerini
gelistirme firsat1 bulmaktadir. Sonug olarak 6lgme degerlendirme bireylerin performanslarimi diizenli
olarak takibini saglarken gelisim alanlarini tespit etme ve basarilar1 vurgulama noktasinda énemlidir.

Ayrica etkili egitim stratejilerini saptayip uygulama siireglerine dair geri bildirim saglamaktadur.
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Egitim siireglerindeki dnemli yap1 taglarindan biri de 6gretim programlaridir. Ogretim programlari
tizerinden hedeflerin gerceklesmesinde kullanilan strateji, icerik ve degerlendirme yontemleri siirecte
kullanilarak siirece yon vermektedir. C)gretim programlarinin en 6nemli ilkesi gelisimin hayat boyu
devamliligidir. Ogretim programlari bilimsel gelismelerin 1s18inda bireylerin gelisimlerindeki
farkliliklar1 dikkate alarak onlarin gelisim 6zelliklerini destekleyici dnlemler almaktadir. Bu durum
Olcme degerlendirme siireci i¢in de gegerlidir. Olcme degerlendirme siirecinin bireylerin tamami icin
standart olmasi giictiir. Bu nedenle 6l¢gme degerlendirme siirecinde olabildigince cesitlilik ve esneklik
saglanmali ve bu anlayigla farkli, yontem, teknik ve stratejilere yer verilmelidir. Egitim &gretim
faaliyetlerine dair uygulamalarda 6lgme degerlendirme uygulamalar egitim siireglerinin ayrilmaz bir
parcasidir. Bireylerin ilgi alanlari, tutumlari, deger yargilar1 ve akademik basarilar1 zaman igerisinde
farklilasabilecegi icin bireylerin siirecteki degisimini dikkate alacak Ol¢iimler kullanilmalidir.
Programin tamamlayicist niteligindeki o©lgme degerlendirmenin ¢ok odakli olmasi, Olgme
degerlendirme siireclerinde hem ogrencilerin hem de Ogreticilerin aktif katilimimin saglanmas:
gereklidir. Bireylerin performanslarimin 6lgiilmesinde biitiinliigiin esas alinmas: beklenmektedir. Bu

dogrultuda performanslarin bilissel olarak degil, duyussal ve motor bakimdan da ele alinmasi elzemdir.
Tiirkge Dersi Ogretim Programi’nda Olgme Degerlendirme

Programlar giinceli yakalamada, degisen ve gelismekte olan diinyaya uyumun en Onemli
araglarindandir. Program gelistiriciler ¢ag1 yakalamak adina amag, kapsam, igerik degisikliginin

paralelinde 6lgme degerlendirme yontemlerinde de degisim ve yenilige doniik adim atmaktadar.

Son yillarda diinyada ortaya ¢ikan 6grenciyi merkeze alan 6grenme ogretme yaklasimi 6gretim
sirecinin ¢agdas yaklasimlarla iliskilendirilmesini, mevcut 6gretim programlarinin giincellenmesini
zorunlu kilmistir. Milli Egitim Bakanligi da bu dogrultuda bireyleri degisen ¢aga hazirlamak icin
Ogretim programlarinda zaman zaman degisime gitmistir. Yapilandirmaci yaklasimin etkisiyle 6l¢me
degerlendirme siireclerinde bireysel farkliliklar {izerine odaklanan, 6grenmeyi esas alan degerlendirme
anlayisini benimseyen siire¢ odakli 6l¢me degerlendirme yontemlerine gecis olmustur. Bireylerin
bilissel becerilerinin yaninda duyussal ve psikomotor ve sosyal becerinin de 6l¢gme degerlendirme
slirecine alinmas1 benimsenmistir. Siireg ve iiriin odakli 6lgme degerlendirme yontemlerinin bir biitiin
halinde ve koordineli kullanimi giindeme gelmistir. Benzer koklii degisim, Tiirkiye Yiizyili Maarif
Modelinde de goriilmektedir. Tiirk egitim sitemi icin koklii bir degisimi temsil ettigi sdylenen modelde
ogrenci merkezli yaklasim, elestirel diisiinme, problem ¢6zme becerilerinin gelistirme, teknolojik
biitiinlesme ve kiiresel rekabet temel alinmistir (MEB, 2024). Bu yolla hem egitim sistemindeki
zorluklarin asilmasi hem de bireylerin mevcut potansiyellerini en {ist seviyeye ¢ikararak 21. ytizyil
becerilerine sahip olarak ¢aga uyum saglayabilmeleri hedeflenmektedir. Diger yandan modelde bu
hedefler sosyal-duygusal gelisim ile de desteklenmis, bireylerin karakter, liderlik gibi 6nemli
kazanimlar: elde etmesi de ihmal edilmemistir. Cok yonlii, erdemli yetistirerek uluslararasi alanda

rekabet edebilir bireyler yetistirmek modelin bir diger amacidir.

Programin genel yaklagimindaki bu anlayis, 6lgme degerlendirme yaklagimini da etkilemektedir.
Modelde 6grenme siireglerini merkeze alan degerlendirme yontemleri kullanildigi gibi bireysel
farkliliklar1 dikkate alan farklilastirilmis 6gretim yaklasimlar: benimsenerek esnek 6grenme ortamlari

olusturulmustur.

Ortaokul Tiirkge Dersi Ogretim Programi’min (MEB, 2024) uygulama siirecine iligkin esaslarda
bireylerin okuryazarlik becerilerinin nota dayali degerlendirilmesinden ¢ok gelisim siirecinin

degerlendirilmesi amaciyla performans gorevleri, dereceli puanlama anahtarlar1 gibi siire¢ temelli
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Ol¢me araclarina yer verilmesi gerektigi vurgulanmaktadir. Ayrica program, 6lgme ve degerlendirme
yontemlerinin tercihinde Ogrencilerin egilimlerinin, ihtiyaclarmmin ve 6zel durumlarimin dikkate
alinarak cesitlendirilmesini tavsiye etmektedir. Yine 6l¢me degerlendirmede ilgi ¢ekici, giinliik yasamla
ilgili, yakin ya da uzak cevrede karsilasilabilecek problemlere dair gorevler vermeyi; bireye yonelik

yargi niteligi tasimayan ve onun motivasyonunu artiracak geri bildirimler saglamay1 6nermektedir.

Programin 6l¢me ve degerlendirme uygulamalarina iliskin esaslarinda smif ici degerlendirmenin
temel amacinin 6gretim siireclerini desteklemek oldugu belirtilmektedir. Programda asil olan bireylerin
gliclii ve zayif yonlerini belirleyip Ogrenme ihtiyaglarina karar vermek, Ogrenme siireclerini
desteklemek, 6gretme ve 6grenme stratejilerine yonelik bakis acgilarini degistirmektir. Bu yolla 6l¢me
degerlendirme, programda gelistirici (bicimlendirici) degerlendirme c¢ercevesinde alisilmis dar
kapsamindan ¢ikarilmistir. Ayrica 6l¢me degerlendirmede kullanilan araglarin farkli degerlendirme
gorev bicimlerini icermesi gerektigi vurgulanmistir. Coktan se¢meli, bosluk doldurma gibi geleneksel
gorev bicimlerinin yani sira bireylerin farkli bilissel alanlarmi etkin kilacak Ogretim siirecinin
biitiiniinde 6grenme ¢iktistnin pekistirilmesi ve degerlendirilmesini saglayacak serbest ¢agrisim, bilgi

aktarimi, ag dizge gibi farkli gorev bicimlerine dengeli bir sekilde yer verilmesi istenmektedir.

Bireylerin mevcut durumlariyla beklentiler arasindaki boslugu giderecek nitelikli geri bildirimler
verebilmek icin degerlendirme siirecinde bireylerin 6z, akran ve grup degerlendirme yapabilmelerine
olanak taninmasinin 6nemi iizerinde durulmustur. Boylece degerlendirme siirecinde bireylerin giiglii
ve zayif yonlerini belirlenerek betimleyici geri bildirim sunulabilecektir. Program gelistirme noktasinda
belirleyici olanlar, egitim politikalarini yonetmede karar verici durumundakiler tarafindan programin
belirlenen hedeflere ulasma durumunun degerlendirilmesi gerekmektedir. 2024 Ortaokul Tiirkce Dersi
Ogretim Programi'ndaki lgme ve degerlendirme yaklagiminin etkililigi ve uygulanabilirligi, Tiirkge
Ogretmenlerinin goriis ve deneyimleri 1s181nda degerlendirilmesi gereken bir arastirma konusudur.
Programin sundugu ¢ok odakli 6lgme-degerlendirme yaklasimi, onerdigi degerlendirme siirecleri ve
araclar ile teknoloji entegrasyonu boyutlarinin siif i¢i uygulamalarda nasil hayata gegirildiginin
incelenmesi, programin giiglii ve zayif yonlerinin tespit edilmesi agisindan 6nem tasimaktadir. Bu

kapsamda asagidaki alt problemlere cevap aranmuistir:

1. Tiirkge Ogretmenlerinin 2024 Ortaokul Tiirkge Dersi Ogretim Programi'ndaki 6lcme ve
degerlendirme yaklasimina iliskin goriisleri nelerdir?

2. Tiirkge oOgretmenlerinin programin onerdigi tanima-izleme-sonu¢ odakli degerlendirme
stireclerini uygularken karsilastiklar: zorluklar nelerdir?

3. Tiirkge Ogretmenlerinin 2024 Ortaokul Tiirkge Dersi Ogretim Programimin dlgme ve

degerlendirme yaklagiminin gii¢lii ve zayif yonleri hakkindaki goriisleri nelerdir?

Yontem

Bu kisimda arastirmanin tiirii, calisma grubu, veri toplama araglari, veri toplama stireci, verilerin analizi

tizerinde durulacaktir.
Arastirma Modeli

2024 Ortaokul Tiirkge Dersi Ogretim Programi'mi Tiirkge Ogretmenlerinin bakis agisiyla Slgme
degerlendirme perspektifinde degerlendirmeyi amaglayan arastirmada model ve desen olarak nitel
aragtirma yontemlerinden fenomonolojik desene uygun olarak tasarlanmistir. Creswell (2022),

fenomenolojik arastirmay1 bireylerin deneyimleri ve séz konusu deneyimlere yiikledikleri anlami
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derinlemesine inceleyen bir nitel arastirma yontemi olarak ifade etmektedir. Fenomenolojik
arastirmalar, Husserl'in fenomenoloji felsefesinden beslenmekte ve 6znel deneyimlerin sistematik bir
bigimde analiz edilmesine dayanmaktadir (Oktem, 2005). Fenomenolojik arastirmalarda katilimcilarin
algi ve yasantilar1 belirlenmeye calisilirken ¢ogunlukla derinlemesine miilakatlar ve gozlemler
kullanilmaktadir (Kiral, 2021). Bu ¢alismada da 6gretmenlerin yeni miifredatin 6l¢me degerlendirme
stirecine dair deneyimleri incelenmek istendigi i¢cin fenomenolojik desen uygun bir yontem olarak

gorilmiistiir.
Calisma Grubu

Aragtirmanin ¢alisma grubu belirlenirken yenilenen programi uygulama ve deneyimleme firsati bulan
Ogretmenlerin ¢alisma grubuna dahil edilmesi gerektigi gerceginden hareket edilmis ve Ornekleme
yontemlerinden dlciit 6rnekleme yontemi kullanilmistir. Olgiit drnekleme arastirmacilarin aragtirma
problemine uygun oldugunu diisiindiikleri belirli 6zellikleri tasiyan katilimcilar1 segtigi ornekleme
yontemidir (Baltaci, 2018). Bu kapsamda c¢alisma grubuna yeni miifredat deneyimi olan ve Onceki
programlarla yenilenen programi saglikli bir bicimde karsilastirabilmek igin en az 5 yillik mesleki

tecriibesi bulunan 21 6gretmen dahil edilmistir.
Veri Toplama Araclarn

Arastirmanin amaci dogrultusunda 6gretmenlerin yeni miifredatin 6l¢me degerlendirme siirecine dair
deneyimlerini derinlemesine incelemek icin yari yapilandirilmis goriisme formu kullanilmigtir.
Goriismeye goniilliiliik esasi ile katilan 6gretmenlerle yapilan goriismeler 20-25 dk siirmiis, goriisme
sirasinda arastirmaci tarafindan goriisme notlar1 tutulmustur. Goriisme sirasinda zaman zaman ayrinti,

acgiklama ve aydinlatma amagh sonda sorularina yer verilmistir.
Yar1 Yapilandirilmis Goriisme Formu

Calisma kapsaminda 6gretmenlerin yenilen Tiirkce 6gretim programinin 6l¢me degerlendirme siireci
ile ilgili goriislerini belirlemek amaciyla gelistirilen 12 soruluk yar1 yapilandirilmis goriisme formu
kullanilmigtir. Goriisme formu gelistirilmeden oOnce literatiir taramasi yapilarak soru havuzu
olusturulmustur. Arastirmacilar soru havuzundan sectikleri 13 soru ile taslak formu olusturmustur.
Taslak form 2 egitim programi uzmanina ve 2 Tiirkge egitimi uzmanina gonderilmistir. Uzman
goriisleri dogrultusunda 2’si demografik bilgileri iceren 12 soruluk goériisme formunun son hali ortaya

¢ikmugtir. Goriisme sorulari ekte sunulmustur (Ek-1).
Verilerin Toplanmasi

Aragtirmanin veri toplama siireci bizzat arastirmacilar tarafindan gergeklestirilmistir. Yari
yapilandirilmis goriisme formu kullanilarak calisma grubundaki 6gretmenlerle yiiz yiize goriisme
yoluyla nitel veriler elde edilmistir. Veri toplama 6ncesinde ¢alisma grubundaki 6gretmenlere aragtirma
hakkinda bilgi verilmis, arastirmaya katilimin goniilliilitk esasina dayandigi ve elde edilen bilgilerin

bilimsel amacla kullanilacagi hatirlatilmistir.
Veri Analizi

Aragtirmada 6gretmenlerle yapilan goriismeler sonucu elde edilen veriler betimsel analize tabi
tutulmustur. Betimsel analiz; arastirma sorularindan, aragtirmanin kavramsal gercevesinden ya da
goriisme ve/veya gozlemde yer alan boyutlardan yola ¢ikarak veri analizi icin bir ¢erceve olusturma,

bu gerceveye gore verilerin islenmesi, bulgularin tanimlanmasi ve yorumlanmasi asamalarini igeren bir
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analiz yaklasimidir (Yildirim & S$Simsek, 2021). Bu arastirmada betimsel analiz tercihi, ¢alismanin
baslangicinda belirlenen kavramsal gerceve ve arastirma sorulari dogrultusunda yapilmistir. Igerik
analizinden farkli olarak betimsel analiz, tiimdengelimsel bir yaklasim benimser. Yani verilerden yola
¢ikarak kodlar1 ve temalar1 kesfetmek yerine (tlimevarimsal yaklasim), dnceden belirlenmis tematik
cerceveye gore verileri siniflandirir ve yorumlar. Bu c¢alismada da literatiir taramasi sonucunda
olusturulan kavramsal yap1 ve arastirma problemleri dogrultusunda belirlenen temalar gergevesinde

katilimcilarin goriisleri incelenmistir. Betimsel analiz siireci dort temel asamada gerceklestirilmistir:

Analiz cercevesinin olusturulmasi asamasinda arastirma sorularindan ve arastirmanin kavramsal
cercevesinden yola ¢ikarak veri analizi i¢in bir ¢erceve olusturulmustur. Bu ¢ercevede verilerin hangi

temalar altinda diizenlenecegi ve sunulacag: belirlenmistir.

Tematik cerceveye gore verilerin islenmesi asamasinda olusturulan cerceveye gore elde edilen
veriler okunmus ve diizenlenmistir. Bu asamada, her bir katilimcinin goriisleri, ilgili tema altinda

sistematik olarak yerlestirilmistir.

Bulgularin tanimlanmasinda diizenlenen veriler tanimlanmis ve gerekli yerlerde dogrudan
alintilarla desteklenmistir. Bu asamada, katilimcilarin goriislerinin 6ziine sadik kaliarak, anlasilir bir

dille aktarilmasina 6zen gosterilmistir.

Bulgularin yorumlanmasi asamasinda tanimlanan bulgularin agiklanmasi, iliskilendirilmesi ve
anlamlandirilmas1 yapilmistir. Bu asamada, bulgular arasmdaki neden-sonug iliskileri agiklanmis ve
gerektiginde farkli olgular arasinda karsilastirma yapilmistir. Arastirmada katihmcilarin goriislerini
carpici bir bigimde yansitabilmek icin dogrudan alintilara sik sik yer verilmistir. Dogrudan alintilarin

seciminde, temay1 en iyi temsil eden goriislerin aktarilmasi ilkesi benimsenmistir.
Gecgerlik Giivenirlik

Aragtirmaya katilan 6gretmenler (O1, O2, O3...) seklindeki kodlarla gosterilmistir. Ayrica aragtirmanin
gegcerlik ve giivenirliginin saglanabilmesi amaciyla bazi 6nlemler alinmis bu dogrultuda arastirmanin
gegcerliginin saglanmasi amaciyla yapilan goriismeler ile ilgili dogrudan alintilara yer verilmistir. Diger
yandan giivenirligin saglanmasi amaciyla yapilan goriismelerden elde edilen veriler birbirleriyle
karsilastirilip analiz edilmis, elde edilen verilerin de bu alanda uzman bir arastirmaci tarafindan
incelenmesi saglanmis ve uzman ile arastirmacinin analizleri karsilagtirilmistir. Bunun icin Miles &
Huberman'in (1994) goriis birligi goriis ayriig1 formiilii kullanilarak kodlayicilar arast uyum %89

olarak hesaplanmustir.

Bulgular

Arastirmada elde edilen bulgular; ¢alismanin amag¢ ve problemlerinden hareketle tablo seklinde

sunulmustur.
Birinci Alt Probleme iliskin Bulgular

Tiirkce 6gretmenlerinin 2024 Ortaokul Tiirkce Dersi Ogretim Programinin (5, 6, 7 ve 8. smif) 6l¢gme ve
degerlendirme yaklasimi hakkindaki goriisleri analiz edildiginde 6l¢me ve degerlendirme yaklasimi
temasina ait kategorilerin programin genel yaklasimi, ¢cok odakli 6l¢me ve eski programla farkliliklar

olarak tige ayrildig goriilmektedir.
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Tablo 1. Katilimcilarin Programin Olgme Degerlendirme Yaklagimu ile 1lgili Goriisleri

Tema Kategori

Programin genel yaklagimi
Ol¢me Degerlendirme Yaklagimi Cok odakli 6lgme

Eski programla farkliliklar

Maarif modelinin &lgme ve degerlendirme yaklagimini degerlendiren katilimcilardan 020
“Miifredat, sadece sonug odakli degil, siire¢ odakli bir degerlendirme anlayisini benimsemektedir.
Ogrencilerin gelisim siiregleri, portfolyo degerlendirmesi, projeler ve performans gorevleri ile takip
edilmektedir. Bu tiir bir degerlendirme, 6grencilerin bireysel farkliliklarimi dikkate alarak onlarin
gelisimlerini daha iyi izlemeyi saglar. Ancak 6gretmenlerin bu tiir degerlendirme yontemlerine hakim
olmalar1 ve zaman yOnetimini iyi yapmalar1 gerekmektedir. Bunun igin de iyi bir ders kitabina ve
stirekli birbirini tekrar etmeyen etkinliklere ihtiyag vardir.” diisiincesi ile yeni programi
degerlendirerek programin ¢ok odakli 6l¢gme anlayist ile ilgili olumlu goriis bildirmis ayni1 zamanda
programin gelisimi icin Oneride bulunmustur. Programin 6lgme ve degerlendirme yaklasimini
degerlendirmede eski programlari referans alan katihimcilardan O4 “Yeni programin Slgme ve
degerlendirme yaklagimi eskiye gore daha karmagik yapida. Ogrencilerin her yil akademik
basarilarinin ve hazir bulunusluk diizeylerinin diismesi goz Oniine alindiginda yeni programla
uyumsuz oldugunu diistiniiyorum.” diistincesiyle olumsuz goriis bildirerek Maarif modelinin eski
programla farkina deginmistir. Programin genel yaklasimi konusunda ise O11 “Yeni programda daha
fazla degerlendirme o6lgiitii var. Sonug degil, stire¢ odakli bir degerlendirme s6z konusu.” Programin

Ol¢me degerlendirme yaklasimirnu siire¢ odakli olarak nitelendirmistir.

Maarif modelinin 6l¢gme ve degerlendirme yaklasimini degerlendiren katilimei goriislerinden elde
edilen ikinci tema 6l¢gme degerlendirme araglari temasidir. Bu tema kullanilan araglar, araglarin avantaj

ve dezavantajlar olarak {i¢ kategoriye ayrilmaktadir.

Tablo 2. Katilimcilarin Programin Olgme Degerlendirme Araclar ile Tlgili Goriisleri

Tema Kategori

Kullanilan araglar

Ol¢me Degerlendirme )
Avantajlar1
Araclan

Dezavantajlari

Katilima goriislerinden hareketle 6gretmenlerin en ¢ok agik uglu sorular, portfolyo degerlendirmesi,
performans gorevleri ve coktan se¢meli testler kullandigi; agik uglu sorularin 6grencilerin kendini ifade
etme becerilerini gelistirdigi ancak degerlendirme siirecinin zaman aldig1 belirlenmisgtir. O20
“Miifredat; sadece sonug odakl degil, siire¢ odakli bir degerlendirme anlayisin1 benimsemektedir.
Ogrencilerin gelisim siiregleri, portfolyo degerlendirmesi, projeler ve performans gorevleri ile takip
edilmektedir. Bu tiir bir degerlendirme, 6grencilerin bireysel farkliliklarini dikkate alarak onlarin

gelisimlerini daha iyi izlemeyi saglar. Ancak 6gretmenlerin bu tiir degerlendirme yontemlerine hakim

OJCES, 2025, 3(5), 122-152



Tiirkge 6gretmenlerinin 2024 ortaokul Tiirkce dersi 129

olmalar1 ve zaman yOnetimini iyi yapmalar1 gerekmektedir. Bunun igin de iyi bir ders kitabina ve
siirekli birbirini tekrar etmeyen etkinliklere ihtiya¢ vardir.” sozleri ile kullandiklar1 ara¢ ve geregleri
ortaya koydugu gibi séz konusu o6l¢gme araglarinin avantajlar ile ilgili 6grencilerin kendini ifade
etmesini sagladigini, 6grencilerin gelisimini takip etmek i¢in faydali oldugunu, 6grencilerin pratik
becerilerini 6l¢mede yardimc oldugunu, diger yandan objektif degerlendirme sagladigini
vurgulamistir. 010 “Zaman yetmiyor. Ogrencinin hazir bulunuslugu iyi olmali. Kalabalik siniflar en
biiyiik sorun.” ifadesiyle 6l¢me araglarinin dezavantaji ile ilgili degerlendirme siirecinin uzunlugunu,
zaman ve emek gerektirdigini, kalabalik simiflarda uygulanmasimn zor oldugunu, 6grencilerin

yaraticiligini ve ifade becerilerini 6l¢mede yetersizligini 6ne ¢ikarmustir.

Maarif modelinin 6l¢gme ve degerlendirme yaklasimini degerlendiren katiima goriislerinden elde

edilen iigiincii tema kazanimlar ve degerlendirme iligkisi temasidir.

Tablo 3. Katilimcilarin Kazanim ve Degerlendirme ile igili Goriisleri

Tema Kategori
Kazanimlar ve Uyumluluk
Degerlendirme Iligkisi Dil becerilerini degerlendirme

Katilmca1 grubunda yer alan Ogretmenlerin kazanimlarin degerlendirme siirecine iliskin
degerlendirmesinde uyumluluk ve dil becerilerini degerlendirme kategorileri 6ne ¢ikmistir. Uyumluluk
kategorisinde Ogretmenlerin bir kismi kazanimlarin 6l¢me ve degerlendirme siiregleriyle uyumlu
oldugunu diisiiniirken bazilar1 da uyumsuzluk oldugunu belirtmistir. Kademeli gecisle beraber
uygulanacak ilk merkezi sinav 2028'de olmasma ragmen uyumsuzluk vurgusunda 6zellikle merkezi
siavlarin ¢oktan se¢meli olmasi ile programin agitk uglu sorulara dayali yaklasimi arasinda geliski
oldugu ifade edilmistir. Konu ile ilgili olarak O13 “Programdaki kazammlar ve dlgme degerlendirme
stirecleri birbirini tam olarak karsilamiyor. Bizler programda belirtilen kazanumlar1 6grencilere ders
kitaplar araciligiyla vermeye calistyoruz ve kendi yaptigimiz sinavlarda da bunu gozetiyoruz. Ornegin
kendi yaptigim sinavlarda baglam sorularinda sectigim kelimeler muhakkak ders kitabindan oluyor

ama merkezi sinavlarda bu durum gozetilmedigi igin sorunlar yasaniyor.” ifadesine yer vermistir.

Benzer tutum dil becerilerinin degerlendirilmesinde de dikkat gekmektedir. Ogretmenler (08, O15,
017); okuma, yazma, konugma ve dinleme becerilerinin degerlendirilme siirecinde programin yeterli
oldugunu diisiinmesine ragmen 0Ozellikle konusma ve dinleme sinavlarinin zaman alici oldugunu ve
kalabalik siniflarda uygulanmasimin zor oldugunu dile getirmistir. O10 “Yeterli ancak uygulanabilirligi
noktada sikint1 var. Sinif sayilar: belli bir seviyede olmali, zaman alic1 oldugu igin zaman yetmiyor.”

bu vurguyu yapmustir.
Ikinci Alt Probleme iliskin Bulgular

Maarif modelinin 6lgme ve degerlendirme yaklasimini degerlendiren katilimci goriislerinden elde

edilen bir diger tema uygulamada karsilasilan zorluklar temasidir.

Tablo 4. Katilimcilarin uygulamada karsilastiklar: zorluklarla ile ilgili goriisleri

Tema Kategori

Zaman yOnetimi
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Uygulamada Karsilasilan Kalabalik Smiflar
Zorluklar

Teknoloji kullanim1

Merkezi sinavlar ile uyumsuzluk

Katilimc 6gretmenlerin Maarif Modeli'nin uygulama siirecinde 6lgme degerlendirme kapsaminda
yasamis olduklar1 zorluklar1 dort kategoride agiklanabilir. Zaman yonetimi kategorisinde O11 “Bu

7

smavlar ¢ok zaman aliyor. Miifredati yetistirmekte zorlaniyoruz.” ifadesini kullanirken kalabalik
smiflar kategorisi 6zelinde O15, O16 ve O17 ortak noktada birleserek “Uygulama siirecinde kullarulan
¢ok fazla dlgek var. Smif gruplarinin kalabalik olusu problem.” ifadesini ortaya koymustur. Teknoloji
kullanimini zorluk olarak degerlendiren katiimcilardan O13 “Teknoloji artik hayatin bir pargasi ve de
egitimde ¢ok onemli bir yeri var. Ancak teknoloji egitimde bir ara¢ olmali. Egitimde bazi temel esaslar
vardir. Not tutmak gibi. Eger 6grenci ornegin slaytin gorselini alaymm ¢iktisini alayim not tutmayayim
diyorsa bu bir kayiptir. Onerim teknolojinin diizgiin kullanilmasinin tegviki ama egitimdeki olmasi
gereken unsurlarin yerini almamasi i¢in galisilmasi. Mesela bir 6grenci bir konuyla ilgili slayt hazirliyor
ama bu slaytin igerigini tam olarak bilmiyor ve sadece sunumunda o slayti okuyup gegciyor. Ogrenciyi
slayt hazirlama, arastirma konusunda tesvik edebiliriz ama slayt1 6ziimsemesini de istemeliyiz. Clinkii
yeni nesile gore sadece o slayti hazirlayip getirmek kendi agisindan 6devin tam yapildig1 anlamina
geliyor maalesef.” tespitini ortaya koymustur. O5 “Ogrencilerin girecekleri merkezi sinavlarmn okulda
yapilan sinavlarla uyumlu olmasi gerekir.” diistincesiyle merkezi sinavlarla uyumsuzluk vurgusu

tizerinde durmustur.
Uciincii Alt Probleme iliskin Bulgular

Maarif modelinin 6lgme ve degerlendirme yaklasimini degerlendiren katilimci goriislerinden elde

edilen son iki tema degisiklik onerileri ve genel degerlendirme araglari temalaridir.

Tablo 5. Katilimcilarin Degisiklik Onerileri ile [igili Goriisleri

Tema Kategori

. Zaman yOnetimine dair oneriler
Degisiklik Onerileri
Sinif mevcutlarimin azaltilmasi

Teknoloji kullanimina dair egitim verilmesi

Merkezi sinavlar ile uyumun yakalanmast

Katiimalardan O1 “Smuf diizeyindeki her &grenciye hitap etmesi igin bazi etkinlikler
sadelestirilmeli.” goriisii tizerinden programin 6grenme ¢iktisi olarak sadelestirilmesini ve etkinliklerin
azaltilmasmi onermektedir. Siuf mevcutlarinin azaltilmasi kategorisinde O20 “Sinif mevcutlar:
azaltilarak 6gretmenlerin Ogrencileri bireysel olarak takip etmesi kolaylagtirilmali.” goriisiine yer
vermistir. O18 “Teknoloji konusunda yeni programin bize sunmus oldugu tek sey hazirlanan 6lceklerin
sadece bir dgrenci i¢in EBA gibi platformlarda yayinda olmasi. Programda da bu dlgekler mevcut fakat
kullanigh degiller, ulagsmak, indirip diizenlemek gercekten imkénsiz.  Sadece PDF olarak
hazirlaniyorlar, veri alamiyor diizenleyemiyorsunuz. Neden docx, xlsx, pptx vs. uzantili olarak

hazirlanmiyorlar anlayamiyorum. Hi¢ kullanisli degiller, en azindan otuz 6grenci igin liste igeren
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formlar olmali ya da telefon iizerinden kullanabilecegim igerikler sunulmal bizlere.” diislincesi ile
dijital cagin getirdigi imkanlara ragmen teknoloji kullanimina dair alinmas: gereken diizenlemelere
gondermede bulunmustur. Merkezi sinava uyumun yakalanmasima dair éneri kapsaminda O3 “Siireg

odakli degerlendirmenin merkezi sinavlarda da dikkate alinmasi gerekir.” Sézlerini kullanmistir.

Tablo 6. Katilimcilarin Genel Degerlendirme ile [Igili Goriisleri

Tema Kategori

Giiglii yonler
Genel Degerlendirme
Zayif yonler

Katilimcilarin Tiirkge Dersi Ogretim Programi’nin Slgme degerlendirme yaklagimlari iki kategoride
toplanmaktadir. Programin giiclii yonlerinin 6grencilerin gelisimini daha iyi takip etme imkani sunma,
farkli becerilerini degerlendirme firsati1 verme, yaraticilik ve elestirel diisiinme becerilerini gelistirmeye
yonelik etkinlikler icerme oldugu goriilmiistiir. O9 bu durumu “Programdaki yaklagim &grencinin
kendini, akranlarini temel dil becerileri iizerine 6l¢iip degerlendirmesine ve 6gretmenin 6grenciyi siireg
odakli dl¢iip degerlendirmesi oldugundan giiglii buluyorum.” sozleri ile ortaya koymustur. Programin
zayif tarafini ise zaman yonetimi ve kalabalik smniflar, merkezi sinavlarla uyumsuzluk, oSlgme
degerlendirme araglarmin dijital ortamda kullanigsizlig1 olugturmaktadir. Bakanli§in yaz ve seminer
déneminde yiiriittiigii hizmet ici faaliyetlere ragmen bu durumu O10 “Gerek 6gretmen gerek dgrenci
noktasinda gerekli 6n hazirhk yapilmadan programin igleyisi amaci kavranmadan programin

uygulanmaya konulmasi dezavantajdir.” sozleriyle agiklamigtir.

- Ana Tema
- Tema
. Kategori
[T icerik

_ MAARIF MODELI
OLCME DEGERLENDIRME YAKLASIMI

Olgme Degerlendirme Olgme Degerlendirme Kazanimlar ve
Yaklasimi Araclan Degerlendirme iligkisi

Programin Genel Yakla5|m| Eski Programla F Kullanilan Araglar || Dezavantajlari Uyumlulv Dil Becerilerini Degerlendirme
Cok Odakli Glgme k Avantajlart
: man Merkezi Sinavlar ile” Konusma ve Dinleme

Sinavlari Zaman Alici
Gbre\den ‘le ijeler

Geligimi Takip Etme

Uygulamada gisikli Genel
Karsilasilan Zorluklar Onerileri Degerlendirme

Zaman Yonetimi Kalabalik Siniflar Teknoloj Etkinliklerin Sadelestiriimesi Merkezi Sinav Uyumu Gugli Yonler Zayif Yonler

Teknoloji Destegi

Sekil 1. Arastirma bulgular
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Bulgular bir biitiin olarak ele alindiginda (Sekil 1) gretmenler, 2024 Ortaokul Tiirkce Dersi Ogretim
Programinin 6l¢gme ve degerlendirme yaklasimini genel olarak olumlu bulmakla birlikte uygulamada
karsilasilan zorluklarin (zaman yonetimi, kalabalik simiflar, teknoloji kullanimi, merkezi sinavlarla
uyumsuzluk) giderilmesi gerektigini belirtmislerdir. Programin daha pratik ve uygulanabilir hale

getirilmesi i¢in Oneriler sunulmustur.

Tartisma, Sonug ve Oneriler

2024 Ortaokul Tiirkge Dersi Ogretim Programi'ndaki dlgme ve degerlendirme yaklagimimn etkililigini
ve uygulanabilirligini 6gretmen goriisleri dogrultusunda incelemeyi amaclayan bu arastirmanin
sonuglarindan elde edilen bulgular; 6gretmenlerin yenilenen programin 6lgme ve degerlendirme
yaklagimini genel olarak ¢oklu degerlendirmeye firsat vermesi, dil becerilerini degerlendirmeye imkan
tanimasi bakimindan olumlu bulduklarini ancak uygulamada kalabalik siniflar, miifredat yogunlugu

gibi nedenlerle cesitli zorluklarla karsilastiklarini gostermektedir.

Arastirmadan elde edilen bulgulara gore 6gretmenler 6lgme ve degerlendirme araglari olarak en gok
agik uglu sorular, portfolyo degerlendirmesi, performans gorevleri ve ¢oktan se¢meli testleri
kullanmaktadirlar. Ogretmenlerin agik uglu sorulara olan egilimleri, bu tiir sorularin 6grencilerin
diisiinme becerilerini ve yaraticiliklarini degerlendirmede sagladig1 avantajlardan kaynaklanabilir.
Polat (2020), ¢alismasinda benzer sekilde agik uglu sorularin analitik diisiinme ve sentez yapma
becerilerini 6l¢mede daha etkili oldugunu belirtmektedir. Bu durum, 6gretmenlerin acik uglu sorulari
tercih etmesinin nedenlerinden biri olarak degerlendirilebilir. Benzer sekilde portfolyo
degerlendirmesi, 6grencilerin kendi 6grenme siireclerini yansitmalarina ve 6gretmenlerin bu siiregleri
daha iyi anlamalarina yardimci olmast nedeniyle (Benli & Ismailova, 2018) sikga tercih edilmektedir.
Toker & Yilmaz (2022), arastirmasinda Ogretmenlerin ¢oktan se¢meli testleri, acik uglu sorulara gore
daha fazla tercih ettiklerini ve bu durumun 6grencilerin basari diizeyleri iizerinde olumlu etkiler
yarattigini1 ortaya koymustur. S6z konusu arastirmalarda da 6gretmenlerin siire¢ ve sonug odakl
degerlendirme yaklasimlarini bir arada kullandiklari, 6zellikle 6grencilerin dil becerilerinin gelisimini
takip etmede cesitli degerlendirme araglarindan yararlandiklari tespit edilmistir. Sonug¢ olarak
ogretmenlerin 6lgme ve degerlendirme araglar1 olarak acik uglu sorular, portfolyo degerlendirmesi,
performans gorevleri ve coktan segmeli testleri tercih etmeleri, bu araglarin sagladigi avantajlarla
dogrudan iliskilidir. Acgik uglu sorular, 6grencilerin diisiinme becerilerini ve yaraticiliklarim
degerlendirmede onemli bir rol oynamaktadir. Portfolyo degerlendirmesi ise 6grencilerin kendi
Ogrenme siireglerini yansitmalarina olanak tanirken, ¢oktan seg¢meli testler hizli ve etkili bir
degerlendirme araci olarak 6ne ¢ikmaktadir. Bu durum, 6gretmenlerin gesitli degerlendirme araglarmi

bir arada kullanarak daha kapsamli bir degerlendirme yapmalarina olanak tanimaktadir.

Ogretmenler, acik uglu sorularin 6grencilerin kendilerini ifade etme becerilerini gelistirdigini
belirtmelerine ragmen agik uglu sorularin degerlendirilme siirecinin zaman aldigini1 vurgulamislardir.
Bu zorluk, Hurst (2011) tarafindan yapilan arastirmada da 6gretmenlerin siire¢ odakli degerlendirme
yaklasimlarimi uygulamada karsilastiklart en 6nemli sorunlardan biri olarak belirtilmistir. A¢ik uglu
sorular, 6grencilerin diisiincelerini ve anlayislarini daha derinlemesine ifade etmelerine olanak tanirken
ayni zamanda Ogretmenler icin degerlendirme siirecinde zorluklar yaratmaktadir. Bu durum;
ogretmenlerin agik uglu sorularin sagladig1 avantajlar1 gormelerine ragmen, degerlendirme siirecinin

karmasiklig1 nedeniyle bu sorular1 kullanmaktan ka¢inmalarina yol agabilir.
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Arastirmada dikkat ¢eken bir diger bulgu; 6gretmenlerin siire¢ odakli degerlendirme yaklagimini ve
siire¢ odakli degerlendirme yaklasiminin etkin bir bileseni olan geri bildirimi benimsemelerine ragmen
uygulamada zaman yonetimi, kalabalik smiflar, teknoloji kullanimi ve merkezi sinavlarla uyumsuzluk
gibi sorunlarla karsilasmalaridir. Demir & Yildirim (2022), 6gretmenlerin 6z degerlendirme ve akran
degerlendirme etkinliklerini yeterince sik uygulamadiklar1 ve verdikleri geri bildirimlerin genellikle
0l¢me puanlarina dayandigr gozlemlenmistir. Benzer sekilde kalabalik smiflar 6gretmenlerin her bir
Ogrenciye yeterince zaman ayirmasina ve bireysel ihtiyaglara gore geri bildirim vermesine engel
olusturmaktadir. Egitimde siire¢ odakli degerlendirme, 6grencilerin 6grenme siireclerini desteklemek
ve 0z diizenleyici 6grenme davranislarimi tesvik etmek amaciyla onemli bir yaklagim olarak 6ne
¢ikmasina ragmen 6gretmenlerin bu yaklasimi uygularken karsilastiklar: zorluklar, egitim sisteminin
genel isleyisi lizerinde olumsuz etkiler yaratmaktadir. Egitim sisteminin bu zorluklar1 asmak igin
Ogretmenlere daha fazla destek saglamasi ve siireg odakli degerlendirme uygulamalarin tesvik etmesi

gerekmektedir.

Ogretmenler; dil becerilerinin degerlendirilmesinde programin onerdigi yontemleri genel olarak
yeterli bulmakla birlikte programda beceri temelli derslerin (Tiirk dili ve edebiyati, Tiirkge ve yabanci
dil) smavlarinda dinleme, konusma, okuma ve yazma becerilerini 6l¢me amaciyla uygulamali sinavlar
gerceklestirilmesi, ayr1 ayr1 puanlanan uygulama sinavlariyla yazili sinavdan alinan puanlarin birlikte
degerlendirilmesinin gerekliligi dile getirilmesinden sonra (Kaplan & Giilden, 2024) 6zellikle konusma
ve dinleme becerilerinin degerlendirilmesinde zorluklar yasadiklarini belirtmislerdir. Gungenci &
Yildiz'in (2024) Arapga 6gretmen adaylarinin dinleme ve konusma becerilerindeki zorluklari ele aldig:
calismasinda 6gretmen adaylarmun kelime dagarcigl, dil yapisi ve duygusal faktorler gibi cesitli
alanlarda zorluklar yasadiklarni ortaya cikmistir. Bu bulgu, 6gretmenlerin dinleme ve konusma
becerilerini degerlendirme konusundaki yasadiklari zorluklari desteklemektedir. Yine Shabaan ve
digerleri (2012) tarafindan yapilan bir ¢calismada ilkokul 6grencilerinin dinleme becerilerini gelistirmek
amactyla onerilen bir programin etkinligi incelenmistir. Arastirma 6gretmenlerin bu tiir programlar:
uygularken karsilastiklari zorluklarin dinleme becerilerinin degerlendirilmesinde etkili bir strateji
gelistirmelerini engelledigini gostermistir. Yasanilan zorluklarin bir kaynag1 da 6gretmenlerin bu
becerileri gelistirmek icin gerekli bilgi ve becerilere sahip olmamalaridir (Sénmez ve digerleri, 2023).
Sonug olarak dgretmenlerin dinleme becerilerin i degerlendirme siireglerinde karsilastiklar1 zorluklar,
egitimdeki genel kaliteyi olumsuz yonde etkilemekte ve 6grencilerin dil gelisimini engellemektedir. Bu
zorluklarin iistesinden gelmek i¢in 6gretmenlerin dinleme becerilerini gelistirmeye yonelik daha etkili

stratejilere ve destekleyici programlara ihtiya¢ duyulmaktadir.

Teknoloji kullanimi konusunda 6gretmenler, programin teknoloji entegrasyonu yaklasimini yetersiz
bulduklarini ve mevcut teknolojik araglarn kullanighh olmadigmi vurgulamislardir. Ozellikle
degerlendirme formlarmmin dijital ortamda diizenlenebilir formatlarda sunulmamasi, 6gretmenler
tarafindan bir eksiklik olarak belirtilmigtir. Teknoloji kullanimi, siire¢ odakli degerlendirme
uygulamalarinda 6nemli bir rol oynamakla beraber 6gretmenlerin teknolojik imkanlarin yetersizligi
durumunda yabanc dilin 6lgme ve degerlendirmesinin eksik kaldif1 ve teknolojinin dersin her
asamastyla beraber dl¢me ve degerlendirme boyutuna da zenginlik katti1 gercektir (Agaoglu & Bavli,
2023). Sonug olarak 6gretmenlerin teknoloji entegrasyonu konusundaki yetersizlikleri, egitimdeki siireg
odakl1 degerlendirme uygulamalarini olumsuz yonde etkilemekte ve bu durum, 6gretim siireglerinin
etkinligini azaltmaktadir. Egitim sisteminin bu eksiklikleri gidermesi, 6gretmenlerin teknolojik bilgi ve
becerilerini artirmasi i¢in gerekli adimlar1 atmasi gerekmektedir. Bu baglamda 6gretmenlerin teknoloji

kullanimi konusundaki tutumlari ve yeterlilikleri, egitimdeki basariy1 dogrudan etkilemektedir.
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Arastirmada One ¢ikan bir diger bulgu, 6gretmenlerin merkezi sinavlarla program arasindaki
uyumsuzluga dikkat cekmeleridir. Ogretmenler, siire¢ odakli degerlendirme yaklagimimin merkezi
smavlarda da dikkate alinmasi gerektigini belirtmislerdir. Merkezi sinavlarla uyumsuzluk,
0gretmenlerin siire¢ odakli degerlendirme uygulamalarinda karsilastiklar: bir diger 6nemli sorundur.
Egitim sisteminde merkezi smnavlarin varligl, oOgretmenlerin siire¢ odakli degerlendirme
uygulamalarini benimsemelerini zorlastirmaktadir. Ogretmenler, merkezi sinavlarin getirdigi baskilar
nedeniyle, siire¢ odakli degerlendirme yerine daha geleneksel ve oOl¢me odakli yontemlere
yonelmektedirler (Benzehaf, 2017). C)gretmenlerin merkezi sinavlarla program arasindaki uyumsuzluk,
siire¢ odakli degerlendirme uygulamalarini benimsemelerini zorlastiran Onemli bir faktordiir.
Ogretmenler, merkezi sinavlarin getirdigi baskilar nedeniyle siirec odakli degerlendirme yerine daha
geleneksel ve 6l¢me odakli yontemlere yonelmektedirler. Bu durum, egitim sisteminin degerlendirme

stireclerinde esneklik saglanmasi gerekliligini ortaya koymaktadir.

Ogretmenler, programin daha etkili olmasi igin gesitli neriler sunmuslardir. Bu 6neriler arasinda
programin sadelestirilmesi, etkinliklerin azaltilmasi, smif mevcutlarinin diistiriilmesi, teknolojik
araglarmn kullanishiliginin artirilmasi ve merkezi sinavlarla program arasindaki uyumun saglanmasi yer

almaktadir.

Sonug olarak, 2024 Ortaokul Tiirkge Dersi Ogretim Programi'nin 6lgme ve degerlendirme yaklagimy,
Ogretmenler tarafindan teorik agidan olumlu bulunmakla beraber uygulamada cesitli zorluklarla
karsilasilmaktadir. Bu zorluklarin giderilmesi igin programin daha pratik ve uygulanabilir hale
getirilmesi, 6gretmenlere gerekli destek ve kaynaklarin saglanmasi, sinif mevcutlarinin azaltilmasi ve
teknolojik altyapmin gli¢lendirilmesi onerilmektedir. Ayrica, programin merkezi smavlarla uyumlu
hale getirilmesi, Ogretmenlerin programi daha etkin bir sekilde uygulayabilmelerine katki
saglayacaktir. Aragtirma bulgularinin 2024 Ortaokul Tiirkge Dersi Ogretim Programi'nin &lgme ve
degerlendirme boyutunun gelistirilmesine yonelik ¢alismalara 1sik tutmasi, gelecek arastirmalarda
programin uygulanma siirecinde karsilasilan zorluklarin asilmasina yonelik ¢dziim Onerilerinin

deneysel calismalarla test edilmesinin 6niinii agmasi beklenmektedir.

Catisma Beyani ve Etik Bildirim

Arastirmacilarin arastirma ile ilgili diger kisi ve kurumlarla yasanabilecek herhangi bir ¢ikar ¢atismasi
bulunmamaktadir. Uygulama dncesinde Bayburt Universitesi Sosyal ve Beseri Bilimler Arastirmalart

Etik Kuruluna uygulama izni bagvurusu yapilmstir.
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Yazarlarin arastirma siirecindeki katkilar1 esit orandadar.

Destek ve Tesekkiir Beyani
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Ek-1 Yar1 Yapilandirilmis Goriisme Sorulari

1.

10.

Yeni programdaki olgme ve degerlendirme yaklasimini nasil degerlendiriyorsunuz?
Onceki programlarla karsilagtirdiginizda ne gibi farkliliklar goriiyorsunuz?

Programda belirtilen "¢ok odakli Ol¢me degerlendirme" anlayisi hakkinda ne
diisiiniiyorsunuz? Bu yaklasimin uygulanabilirligi konusundaki gortiisleriniz nelerdir?
Programin Onerdigi tanima, izleme ve sonu¢ odakli degerlendirme siireglerini simuf ici
uygulamalarmizda nasil kullaniyorsunuz? Karsilastiginiz zorluklar var m1?

Programda onerilen 6l¢me ve degerlendirme araglarindan (6rn. agik uglu sorular, ¢oktan
se¢meli testler, performans degerlendirme, portfolyo) hangilerini daha sik
kullanmiyorsunuz? Bu araglar: kullanirken karsilastiginiz avantaj ve zorluklar nelerdir?
Programdaki kazanimlarin o6l¢me ve degerlendirme stiregleriyle uyumlu oldugunu
diisiiniiyor musunuz? Neden?

Dil becerilerinin (okuma, yazma, konusma, dinleme) degerlendirilmesinde programin
onerdigi yontemleri yeterli buluyor musunuz? Eklemek istediginiz yontemler var mi?
Yeni programin 6l¢gme ve degerlendirme yaklasimini uygularken karsilastiginiz en biiyiik
zorluklar nelerdir?

Olgme ve degerlendirme siireglerinde teknoloji kullanimi konusunda programin
yaklasimini nasil degerlendiriyorsunuz? Bu konuda onerileriniz var mi1?

Programdaki ol¢gme ve degerlendirme yaklasiminin daha etkili olmast ig¢in ne gibi
degisiklikler veya eklemeler onerirsiniz?

2024 Ortaokul Tiirkge Dersi Ogretim Programi'nin 6lgme ve degerlendirme yaklagiminin

gliclii ve zayif yonleri hakkindaki genel diisiinceleriniz nelerdir?
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Introduction

In order to make education more efficient, we must improve the quality of teaching and of the students
themselves. To this end, we must focus on learning outcomes to achieve targeted efficiency in education.
As in every field and stage of life, it is important to determine how close we are to reaching our
educational and training goals. Measurement and evaluation are necessary for this determination
(Giilden & Kaplan, 2023; Kaplan & Giilden, 2025). A systematic approach is necessary to assess the
effectiveness and efficiency of the processes that comprise the education system. It is important to
determine if educational processes are progressing in line with initial goals and at what level individuals
are acquiring learning outcomes in order to develop and implement educational policies. Measurement
and evaluation mechanisms are an integral part of the education system, providing guiding data at

every stage of the educational process.

Measurement is a fundamental concept in many disciplines and application areas. It is generally
defined as observing a quality and showing the result of the observation with numbers or symbols
(Turgut & Baykul, 2021). In other words, measurement expresses whether objects have a certain
property and, if so, to what degree, using numbers and symbols (Tekin, 2014). In education, it is the
quantitative evaluation process that uses tools to determine individuals' knowledge levels, targeted
skills, learning outcomes, and performance. Evaluation can also be defined as making decisions and
judgments based on quantitative data. Evaluation should be based on a criterion. It considers the degree
to which learning outcomes are achieved. It is the evaluation of the effectiveness of teaching processes

within the established criteria.

According to the prevailing definition, measurement and evaluation can be characterized as the
process of obtaining feedback in its totality. The quality and quantity of all components of the learning
process can be examined through the feedback received. Receiving feedback and formulating a
development and change plan that aligns with the feedback fosters ongoing learning and assists the
program in identifying its objectives and evaluating the attainment of these objectives. Feedback has
been demonstrated to enhance the motivation of all actors in the learning-teaching process, thereby
facilitating sustainability by supporting the continuous development and improvement of individuals,
institutions, and societies. As in other fields, it is essential that educational activities be approached from
a perspective of measurement and evaluation. The measurement and evaluation of learning, whether
at the outset, during the learning process, or upon its completion, facilitates a comprehensive review of
the learning process and contributes to the enhancement of educational activities. The measurement
and evaluation of outcomes is an integral component of educational and training initiatives. It facilitates
access to fundamental data that will contribute to the development of the program by determining its
strengths and weaknesses, especially in terms of the success of educational programs in creating the
human profile that they aim to cultivate. Conversely, education endeavors to effect enduring behavioral
modification in individuals, with measurement and evaluation serving a pivotal function in
ascertaining the degree to which the objectives delineated by educational policies are accomplished. By
providing the opportunity to monitor the development of individuals, instructors have the opportunity
to improve themselves by making arrangements in the context of learning strategies, learning
environment, etc. Consequently, measurement and evaluation are imperative in identifying areas of
development and emphasizing achievements while ensuring regular follow-up of individuals'
performances. The study identified effective educational strategies and provided feedback on

implementation processes.
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Curricula represent a pivotal component in the framework of educational processes. The strategy,
content, and evaluation methods employed in the realization of objectives through curricula direct the
process by which said objectives are achieved. The most significant principle of curricula is the
continuity of development throughout life. In light of the recent advancements in the scientific field,
educational programs have been modified to accommodate the unique developmental characteristics
of individuals, recognizing the variability in their progress. This principle similarly pertains to the
measurement and evaluation process. The standardization of measurement and evaluation processes
for all individuals is challenging. Consequently, it is imperative to prioritize diversity and flexibility in
measurement and evaluation processes, incorporating a range of methods, techniques, and strategies to
ensure comprehensive assessment. The measurement and evaluation of educational processes
constitutes an integral component of educational activities. Given the potential variability in
individuals' interests, attitudes, value systems, and academic achievements over time, it is essential to
employ measurement tools that are capable of accounting for these changes during the assessment
process. It is imperative that measurement and evaluation, which are complementary to the program,
be multifaceted. To that end, it is essential to ensure the active participation of both students and
instructors in the measurement and evaluation processes. Integrity is expected to be taken as a basis in
the measurement of individuals' performances. In this regard, it is imperative that performances be
approached not solely from a cognitive perspective, but also in terms of their affective and motor

components.
Measurement and Evaluation in Turkish Curriculum

Programmes represent a pivotal instrument in maintaining currency and adaptability in the face of a
continually evolving and developing global landscape. Programme developers have been taking steps
towards change and innovation in measurement and evaluation methods. These steps have occurred in

parallel with the change of purpose, scope, and content in order to keep pace with the age.

The advent of a student-centered learning-teaching approach in recent years has precipitated the
necessity to align the teaching process with contemporary methodologies and to modernize existing
curricula. In this regard, the Ministry of National Education has periodically introduced modifications
to the curricula with the objective of preparing individuals for the evolving demands of the changing
age. The constructivist approach has prompted a shift toward process-oriented measurement and
evaluation methods, with an emphasis on individual differences in these processes and the adoption of
a learning-based evaluation approach. The assessment of cognitive skills is not the only element of the
measurement and evaluation process; affective, psychomotor, and social skills are also considered. The
utilization of process and product-oriented assessment and evaluation methods in their entirety and in
coordination has become a matter of concern. A comparable radical transformation is also evident in
the Turkish Century Education Model. The model, which is said to represent a radical change for the
Turkish education system, is based on a student-centered approach, critical thinking, development of
problem-solving skills, technological integration, and global competition (MoNE, 2024). This initiative
aims to address the challenges encountered in the education system and to empower individuals to
optimize their current potential and adapt to the demands of the current age by acquiring 21st-century
skills. Conversely, the model underscores the significance of social-emotional development,
emphasizing the acquisition of essential competencies such as character and leadership. Another
objective of the model is to cultivate versatile, virtuous individuals who possess the capacity to compete

on the global stage.
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This understanding in the general approach of the program also affects the assessment and
evaluation approach. The model employs assessment methods centered on learning processes, with the
objective of fostering flexible learning environments through the adoption of differentiated teaching

approaches that take into account individual differences.

As delineated in the principles concerning the implementation process of the Secondary School
Turkish Curriculum (MoNE, 2024), the utilization of process-based measurement tools, such as
performance tasks and rubrics, is imperative to evaluate the development process rather than the grade-
based evaluation of individuals' literacy skills. Furthermore, the program emphasizes the necessity of
diversifying measurement and evaluation methods to accommodate students' diverse tendencies,
needs, and special circumstances. The program further emphasizes the importance of assigning tasks
that are both engaging and pertinent to the individual's daily life. These tasks should align with real-
life challenges that the individual might encounter in their immediate or extended environment.
Additionally, the program suggests providing feedback that is not overly critical, but rather constructive

and motivational in nature.

According to the program's principles concerning assessment and evaluation practices, the
fundamental objective of classroom assessment is to facilitate teaching processes. The primary objective
of the program is to ascertain the strengths and weaknesses of individuals, to determine their learning
needs, to provide support for their learning processes, and to modify their perspectives on teaching and
learning strategies. Consequently, the conventional limitations of assessment and evaluation, which are
typically confined to the narrow scope of formative assessment within the program's framework, have
been transcended. Furthermore, emphasis was placed on the necessity of incorporating diverse
assessment tasks to ensure comprehensive evaluation. In addition to conventional task formats, such as
multiple choice and gap filling, there is a growing interest in incorporating diverse task formats,
including free association, knowledge transfer, and network stringing. These formats are designed to
be integrated into the teaching process in a balanced manner, with the objective of enabling individuals
to reinforce and evaluate the learning outcomes throughout the educational experience. This approach
aims to stimulate multiple cognitive areas, fostering a comprehensive and multifaceted learning

environment.

The importance of empowering individuals to engage in self-, peer, and group assessments within
the assessment process was underscored to facilitate the provision of feedback that is tailored to their
specific needs and thereby bridge the gap between their current state and established expectations.
Consequently, the provision of descriptive feedback can be facilitated by identifying the strengths and
weaknesses of individuals within the evaluation process. Those who are responsible for the
development of educational curricula and those who play a pivotal role in the formulation of
educational policies should undertake a systematic evaluation to ascertain the extent to which the
objectives delineated in the curriculum have been achieved. The present study explores the effectiveness
and applicability of the measurement and evaluation approach in the 2024 Secondary School Turkish
Curriculum. This investigation is conducted with the aim of providing a comprehensive understanding
of the issue, and it is therefore recommended that the opinions and experiences of Turkish teachers be
given due consideration. A critical examination of the implementation of the multi-focused assessment
and evaluation approach, the evaluation processes and tools proposed by the program, and the
dimensions of technology integration in classroom practices is necessary to identify the strengths and

weaknesses of the program. In this context, the following sub-problems were investigated:
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1. What are the opinions of Turkish teachers about the measurement and evaluation approach in
the 2024 Secondary School Turkish Curriculum?

2. What are the difficulties Turkish language teachers face when implementing the recognition-

monitoring-result-oriented assessment processes suggested by the curriculum?

3. What are the opinions of Turkish teachers about the strengths and
weaknesses of the measurement and evaluation approach of the 2024 Secondary

School Turkish Curriculum?

Method

In this section, the type of the research, study group, data collection tools, data collection process and

data analysis will be discussed.
Research Model

The present study is an evaluation of the Secondary School Turkish Curriculum from the perspective of
measurement and evaluation as perceived by Turkish teachers. The study was designed in accordance
with the phenomenological design, a qualitative research method, as a model and design. Creswell
(2022) delineates the concept of phenomenological research as a qualitative research method,
emphasizing an in-depth examination of individuals' experiences and the meanings they ascribe to
them. Phenomenological research is predicated on Husserl's philosophy of phenomenology and is
founded on the systematic analysis of subjective experiences (Oktem, 2005). In the context of
phenomenological research, the utilization of in-depth interviews and observational studies constitutes
the primary methodological approach for ascertaining the perceptions and experiences of the
participants (Kiral, 2021). In this study, the phenomenological design was deemed an appropriate
method because it was deemed necessary to examine teachers' experiences regarding the measurement

and evaluation process of the new curriculum.
Working Group

In determining the sample for the study, it was considered essential to include educators who had the
opportunity to implement and experience the renewed program. To this end, the criterion sampling
method was employed. Criterion sampling is a sampling method in which researchers select
participants who possess specific characteristics deemed suitable for the research problem (Baltaccio,
2018). In this context, the study group comprised 21 teachers who had experience with the new
curriculum and had at least 5 years of professional experience. The purpose of including these teachers

was to facilitate a comparative analysis of the previous curriculum with the renewed curriculum.
Data Collection Tools

In accordance with the objective of the study, a semi-structured interview form was utilized to
thoroughly examine teachers' experiences regarding the measurement and evaluation process of the
new curriculum. The interviews with the participating teachers were conducted on a voluntary basis
and lasted between 20 and 25 minutes. The researcher maintained a record of the interview notes during
the interview. During the interview, the interviewer posed probe questions periodically to elicit further

details, explanations, and clarifications.

Semi-structured Interview Form
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In the course of the study, a 12-question semi-structured interview form was utilized to ascertain
teachers' opinions on the measurement and evaluation process of the renewed Turkish curriculum.
Prior to the formulation of the interview form, a question pool was meticulously constructed through a
comprehensive review of extant literature. The researchers developed the preliminary form, which
comprised 13 questions derived from the existing question pool. The preliminary form was circulated
among two education program specialists and two Turkish education experts for review. In accordance
with the expert opinions, the final version of the interview form consisting of 12 questions, 2 of which
included demographic information, was developed. The interview questions are presented in the

appendix (see Appendix 1).
Data Collection

The researchers themselves were responsible for the data collection process. A semi-structured
interview form was utilized to obtain qualitative data through face-to-face interviews with the teachers
in the study group. Prior to data collection, the teachers in the study group were informed about the
research and reminded that participation was voluntary and that the information obtained would be

used for scientific purposes.
Data Analyses

The data obtained from the interviews with the teachers in the study were subjected to descriptive
analysis. Descriptive analysis is an analytical approach that includes the following stages: first, creating
a framework for data analysis based on the research questions, the conceptual framework of the
research, or the dimensions included in the interview and/or observation; second, processing the data
according to this framework; and third, defining and interpreting the findings (Yildirim & Simsek,
2021). In this study, descriptive analysis was selected in accordance with the conceptual framework and
research questions established at the study's inception. In contrast to content analysis, which employs
an inductive approach, descriptive analysis utilizes a deductive method. In contrast to the inductive
approach, which involves the discovery of codes and themes from the data, this approach involves the
classification and interpretation of data according to a predetermined thematic framework. In this
study, the participants' views were analyzed within the framework of the conceptual structure created
as a result of the literature review and the themes determined in line with the research problems. The

descriptive analysis process was carried out in four main stages:

In the initial phase of developing the analysis framework, a data analysis framework was
formulated. This framework was derived from the research questions and the conceptual framework of
the research study. In this framework, the organization and presentation of the data were determined
by the themes identified.

At the stage of data processing according to the thematic framework, the data obtained according to
the framework created were read and organized. At this stage, the opinions of each participant were

systematized under the relevant theme.

In the description of the findings, the organized data were described and supported with direct
quotations where necessary. At this stage, meticulous care was exercised to convey the participants'

views in an accessible language by remaining faithful to their essence.

In the subsequent stage of interpretation, the findings were explicated, contextualized, and

rationalized. At this stage, the cause-and-effect relationships between the findings were elucidated, and
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comparisons were made between different phenomena when necessary. In the research, direct
quotations were frequently employed to eloquently convey the participants' views. In the selection of

direct quotations, the principle of conveying the views that best represent the theme was adopted.
Validity Reliability

The teachers who participated in the study were indicated with codes as (T1, T2, T3...). In addition, some
precautions were taken to ensure the validity and reliability of the research, and in this direction, direct
quotations related to the interviews conducted to ensure the validity of the research were included. On
the other hand, the data obtained from the interviews conducted to ensure reliability were compared
and analysed with each other, and the data obtained were also examined by a researcher who is an
expert in this field and the analyses of the expert and the researcher were compared. For this purpose,
Miles & Huberman's (1994) agreement-disagreement formula was used and the inter-coder agreement

was calculated as 89%.

Findings
The findings obtained in the research are presented in the form of tables based on the aims and problems
of the study.
Findings Related to the First Sub-Problem

When the opinions of Turkish teachers about the measurement and evaluation approach of the 2024
Secondary School Turkish Curriculum (5th, 6th, 7th and 8th grades) are analysed, it is seen that the
categories belonging to the theme of measurement and evaluation approach are divided into three as
the general approach of the curriculum, multi-focused measurement and differences with the old

curriculum.

Table 1. Participants Views on the Assessment and Evaluation Approach of the Programme

Theme Category.

General approach of the programme

Measurement and Evaluation Approach ~ Multi-focussed measurement
Differences with the old programme

T20, one of the participants who evaluated the assessment and evaluation approach of the Maarif
model, stated the following: The curriculum has been designed to incorporate a process-oriented
evaluation approach in addition to a result-oriented one. The development processes of students are
monitored through various means, including portfolio assessment, projects, and performance tasks.
This assessment method facilitates enhanced monitoring of students' development by accounting for
individual differences. However, it is imperative that educators possess a firm grasp of these assessment
methods and adept management of their time. To this end, the necessity arises for a comprehensive
textbook and a set of activities that do not continuously repeat each other. The teacher evaluated the
new curriculum and expressed a favorable opinion about the multi-focused assessment approach of the
curriculum, as well as made suggestions for its further development. 54, a participant who previously
referenced the evaluation methodologies employed in previous iterations of the program, stated, "The
assessment and evaluation approach of the new program is more intricate than the previous one. It is
hypothesized that there is incompatibility with the new program, given the documented decrease in

students' academic achievement and readiness levels on an annual basis. The discrepancy between the

OJCES, 2025, 3(5), 122-152



144 E. Demir, B. Ilgin Ciim, N. Kul, A. Glindem

Maarif model and the old program is also noted. With respect to the general approach of the program,
S11 stated, "The new program incorporates a more comprehensive set of evaluation criteria. The
evaluation is process-oriented, not result-oriented.” He characterized the assessment and evaluation

approach of the program as process-oriented.

The second theme obtained from the participant opinions evaluating the measurement and
evaluation approach of the Maarif model is the theme of measurement and evaluation tools. This theme

is divided into three categories as the tools used, advantages and disadvantages of the tools.

Table 2. Participants Vviews on the Assessment and Evaluation Tools of the Programme

Theme Category.
Measurement and Evaluation Tools used
Advantages
Tools .
Disadvantages

A review of the extant literature reveals that, in general, teachers employ a variety of assessment
tools, including open-ended questions, portfolio assessment, performance tasks, and multiple-choice
tests. While open-ended questions have been shown to enhance students' self-expression skills, they do
require a greater investment of time from the evaluator. T20"The curriculum adopts a process-oriented
assessment approach, not only result-oriented. The development processes of students are monitored
through various means, including portfolio assessment, projects, and performance tasks. This
assessment method facilitates enhanced monitoring of students' development by accounting for
individual differences. However, it is imperative that educators possess a firm grasp of these assessment
methods and adept management of their time. To address this, it is essential to have a comprehensive
textbook and a variety of activities that do not consist of constant repetition. In addition to disclosing
the instruments and resources employed, he underscored the efficacy of these evaluation instruments
in facilitating student expression, serving as a conduit for student development monitoring, and
quantifying students' practical aptitudes. These instruments, he asserted, offer an objective assessment.
In the context of the S10, the assertion is made that the temporal dimension is inadequate. It is
imperative that the student be adequately prepared. Crowded classes represent the most significant
challenge. "The statement "Crowded classes are the biggest problem" underscores the duration of the
evaluation process concerning the drawbacks of measurement tools. It necessitates time and labor, is
challenging to implement in crowded classes, and is inadequate for assessing students' creativity and

expression skills.

The third theme obtained from the participant opinions evaluating the measurement and evaluation

approach of the Maarif model is the theme of the relationship between achievements and evaluation.

Table 3. Participants Views on Attainment and Assessment

Theme Category.

Relationship between Compatibility
Outcomes and Assessment  Assessment of language skills

In the evaluation of the teachers in the participant group regarding the assessment process of the
objectives, the categories of compatibility and evaluation of language skills were found to be of

particular significance. In the compatibility category, some of the teachers thought that the outcomes
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were compatible with the assessment and evaluation processes, while others stated that there was
incompatibility. Despite the assertion that the inaugural centralized examination to be executed in
conjunction with the incremental transition is scheduled for the year 2028, a discrepancy has been
identified between the multiple-choice format of said examination and the program's foundation, which
is predicated on the utilization of open-ended inquiries. In regard to the aforementioned subject, S13
stated the following: "The learning outcomes and assessment and evaluation processes in the program
do not fully align with each other. The objective is to provide students with the learning outcomes
delineated in the program of study through textbook materials. This objective is also assessed via the
exams that are administered. For instance, the words selected for the context questions in my own exams
are drawn exclusively from the textbook. However, given that this particular situation is not observed

in the central exams, difficulties arise.”

A similar attitude is also observed in the assessment of language skills. While teachers (T8, T15, T17)
expressed satisfaction with the program's ability to assess reading, writing, speaking, and listening
skills, they noted that particularly speaking and listening exams pose significant challenges in terms of
time management and implementation in overcrowded classes. S10: While the solution is adequate, a
concern regarding the point of applicability has been identified. As was previously mentioned, class
numbers should be at a certain level. It is important to note that time is not enough because it is time-

consuming.
Findings Related to the Second Sub-Problem

Another theme obtained from the participant opinions evaluating the measurement and evaluation

approach of the Maarif model is the theme of difficulties encountered in practice.

Table 4. Participants Opinions about the Difficulties They Face in Practice

Theme Category.
Difficulties Encountered in Time management
Implementation Crowded Classrooms

Technology use
Incompatibility with central exams

The challenges encountered by the participant teachers in the context of measurement and
evaluation during the implementation process of the Maarif Model can be categorized into four distinct
domains. In the domain of time management, T11 articulated, "These exams require a significant
investment of time. We encounter challenges in completing the curriculum." T15, T16, and T17
converged at a shared point in the category of crowded classes and articulated, "The implementation
process involves the utilization of an excessive number of scales." The overcrowding in class has become
a significant concern. Among the participants who evaluated the use of technology as a difficulty, 513
stated, "Technology has become an integral component of contemporary life and occupies a pivotal role
in educational pursuits. Nevertheless, technology should function as an instrument in the educational
process. There are some fundamental principles that govern the field of education. This phenomenon
can be likened to the act of taking notes. For instance, if a student were to assert that the visual
representation of the slide should be printed rather than taken notes, this would be a significant loss. It
is recommended that educators promote the effective integration of technology in the classroom while
ensuring that it does not supersede the fundamental components of a quality education. For instance, a

student may prepare a slide on a subject but may not fully comprehend the content of the slide, and
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thus, may only read the slide during the presentation. While we can encourage students to prepare
slides and conduct research, it is also imperative to request that they synthesize the content of the slide.
This assertion is predicated on the premise that, according to the prevailing zeitgeist of the
contemporary generation, the act of meticulously preparing and presenting a slide presentation is
tantamount to the fulfillment of all academic obligations. In the fifth iteration of the series, the emphasis
was placed on the incompatibility of the central exams with those held at the school level. This was
accompanied by the following statement: "The central exams that students will take should be

compatible with the exams held at school."
Findings Related to the Third Sub-Problem

The last two themes obtained from the participant opinions evaluating the measurement and evaluation

approach of the Maarif model are the themes of change suggestions and general evaluation tools.

Table 5. Participants’ Views on the Suggestions for Change

Theme Category.

Change Proposals Suggeétions for t.ime management
Reducing class sizes
Providing training on the use of technology

Achieving harmony with central exams

The first participant posited that the program should be streamlined as a learning outcome and that
the activities should be reduced. This suggestion was based on the premise that "some activities should
be simplified in order to appeal to every student at class level." In regard to the reduction of class sizes,
T20 has asserted that "class sizes should be reduced, and it should be easier for teachers to provide
individualized attention to students.” S18: "The sole technological advancement proffered by the novel
program is the publication of scales on digital platforms such as EBA, albeit for a single student. The
program incorporates these scales; however, their utility is negligible. Accessing, downloading, and
editing these scales is infeasible. The documents are only available in PDF format, which precludes the
possibility of data extraction or modification. It is unclear why these files are not prepared as docx, xlsx,
pptx, etc. The respondents asserted that the technology in question was of no practical value. They
proposed that alternative forms be developed, including lists of thirty students or content suitable for
telephone use. They further discussed the need for technological arrangements that would address the
challenges posed by the digital age. In the context of the proposal regarding the adaptation to the central
examination, S3 stated, "Process-oriented evaluation should be considered in central exams as well."

The following words were used by the subject:

Table 6. Participants’ Opinions on General Evaluation

Theme Category.

Strengths

General Evaluation
v Weaknesses
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The assessment and evaluation approaches of the Turkish Language Teaching Program by the
participants are gathered in two categories. The program's strengths were identified as follows: the
capacity to provide a more comprehensive overview of students' development, the opportunity to
evaluate a variety of skills, and the incorporation of activities designed to foster creativity and critical
thinking. S9 articulated this scenario through the following statement: "I find the approach in the
program to be robust in its capacity to enable the student to gauge and assess both themselves and their
peers on fundamental language competencies, while also empowering the teacher to evaluate the
student's process-oriented approach." The program's deficiencies pertain to time management and
overcrowded classes, its incompatibility with central exams, and the impracticality of assessment and
evaluation tools within a digital environment. Notwithstanding the in-service activities carried out by
the Ministry during the summer and seminar periods, S10 elucidated this situation, stating, "It is a
disadvantage that the program is implemented without the necessary preliminary preparation for both

teachers and students and without understanding the purpose of the program.

Figure 1. Research findings
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When the findings are considered as a whole (see Figure 1), teachers found the measurement and
evaluation approach of the 2024 Secondary School Turkish Curriculum to be generally positive.
However, they indicated that the difficulties encountered in practice —namely, time management,
crowded classes, use of technology, and incompatibility with central exams —should be eliminated. A
series of recommendations were put forth with the objective of enhancing the practicality and

applicability of the program.
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Discussion, Conclusion and Recommendations

In 2024, the results of the present study indicated that the measurement and evaluation approach in the
secondary school Turkish curriculum, as outlined in the updated curriculum, is generally perceived as
effective and applicable by teachers. This positive perception is primarily attributed to the approach's
capacity to facilitate multiple assessments and evaluate language skills. However, the study also noted
that teachers encounter various challenges in practice, primarily due to overcrowded classes and the

denseness of the curriculum.

The research findings indicate that teachers primarily utilize open-ended questions, portfolio
assessment, performance tasks, and multiple-choice tests as instruments for assessment and evaluation.
Teachers' inclination towards open-ended inquiries may be attributed to the merits of such questions in
evaluating students' cognitive abilities and creativity. In a similar vein, Polat's (2020) study posits that
open-ended inquiries are more efficacious in assessing analytical thinking and synthesis capabilities.
This phenomenon can be posited as a potential rationale for teachers' inclination toward the utilization
of open-ended inquiries. Conversely, portfolio assessment is frequently favored as it enables students
to introspectively examine their learning processes, while providing educators with a more
comprehensive understanding of these processes (Benli & Ismailova, 2018). As demonstrated in their
study, Toker & Yilmaz (2022) revealed that teachers exhibit a preference for multiple-choice tests over
open-ended questions. This phenomenon has been shown to have a positive effect on students'
achievement levels. As indicated in the aforementioned studies, teachers employed a combination of
process- and outcome-oriented assessment approaches, finding particular benefit in a variety of
assessment tools, particularly for the purpose of monitoring the development of students' language
skills. Consequently, teachers' inclination towards open-ended questions, portfolio assessment,
performance tasks, and multiple-choice tests as instruments of assessment and evaluation is directly
associated with the advantages offered by these tools. Open-ended inquiries have been identified as a
pivotal component in evaluating students' cognitive abilities and creativity. Portfolio assessment
enables students to introspectively evaluate their learning processes, while multiple-choice tests are
recognized as a rapid and efficacious assessment instrument. This configuration enables educators to
formulate more comprehensive assessments by employing an array of assessment instruments in

unison.

Despite the assertion by educators that open-ended inquiries enhance students' abilities in self-
expression, they underscored that the assessment of such inquiries necessitates a considerable
investment of time. This challenge has been identified as a significant impediment to the adoption of
process-oriented assessment methods by educators, as articulated by Hurst (2011). While open-ended
questions undoubtedly facilitate students' articulation of their thoughts and understanding, they also
present challenges for teachers in the assessment process. Consequently, educators may be inclined to
refrain from employing open-ended inquiries due to the intricacies inherent in the evaluation process,

despite acknowledging the merits of such questions.

A salient finding of the study is that, despite the adoption of a process-oriented assessment approach
and feedback by teachers, who constitute an effective component of the aforementioned approach,
teachers encounter challenges such as time management, overcrowded classes, technological
integration, and incompatibility with central exams. Demir & Yildirim (2022) observed that teachers did
not implement self-assessment and peer assessment activities with sufficient frequency, and the

feedback they provided was generally based on measurement scores. Conversely, overcrowded
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classrooms impede educators from allocating sufficient time to each student, thereby hindering the
provision of customized feedback. Despite its merits as a significant pedagogical strategy that fosters
students' learning processes and promotes self-regulated learning behaviors, the implementation of
process-oriented assessment in education has encountered challenges that have adversely impacted the
education system's overall effectiveness. To address these challenges, the education system must

provide enhanced support to teachers and promote process-oriented assessment practices.

While the teachers generally found the methods outlined in the curriculum for assessing language
skills to be adequate, they did express challenges, particularly in evaluating speaking and listening
skills. These challenges arose from the necessity of administering practical exams to assess listening,
speaking, reading, and writing skills in the exams of skill-based courses, such as Turkish language and
literature and Turkish and foreign language courses. Additionally, the evaluation of scores from the
written exams and the practice exams, which were scored separately, presented further difficulties
(Kaplan & Giilden, 2024). As demonstrated in the study conducted by Gungenci & Yildiz (2024), Arabic
pre-service teachers encounter challenges in various domains, including vocabulary, language
structure, and emotional factors, which collectively impede their listening and speaking abilities. This
finding lends support to the difficulties experienced by teachers in assessing listening and speaking
skills. This assertion is further substantiated by a study conducted by Shabaan et al. (2012), An
examination was conducted to ascertain the efficacy of a program designed to enhance primary school
students' listening abilities. The study indicated that the challenges encountered by teachers in
implementing such programs hindered the development of an effective strategy for assessing listening
skills. A salient source of these difficulties is the dearth of pedagogical knowledge and skills among
educators, hindering their capacity to cultivate these competencies (Sonmez et al., 2023). Consequently,
the challenges encountered by educators in evaluating listening abilities have a deleterious effect on the
overall caliber of education and impede students' linguistic development. To address these challenges,
there is a need for the development and implementation of more effective strategies and supportive

programs aimed at enhancing teachers' listening skills.

In regard to the utilization of technology, educators underscored the shortcomings of the technology
integration approach employed by the program. They asserted that the prevailing technological tools
were neither effective nor conducive to effective pedagogy. Notably, the absence of digital, editable
evaluation forms was identified by teachers as a shortcoming. While technology plays a significant role
in process-oriented assessment practices, it is important to note that the assessment and evaluation of
foreign language is incomplete in the absence of technological facilities among teachers. Technology has
been shown to enhance the assessment and evaluation dimension at all stages of the lesson (Agaoglu &
Bavli, 2023). Consequently, teachers' deficiencies in technology integration exert a detrimental influence
on process-oriented assessment practices in education, thereby diminishing the efficacy of teaching
processes. It is imperative for the education system to implement effective measures to address these
deficiencies and to enhance teachers' technological knowledge and skills. In this context, teachers'

attitudes and competencies regarding the integration of technology directly impact educational success.

A notable finding of the study indicated that teachers highlighted the incongruity between central
exams and the curriculum. Teachers have asserted that the process-oriented assessment approach
should be incorporated into central exams. Another salient issue that teachers encounter in process-
oriented assessment practices is the incompatibility with central exams. The presence of central exams
in the education system creates significant challenges for teachers who wish to adopt process-oriented

assessment practices. In the context of academic assessment, teachers often resort to conventional and
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measurement-based evaluation techniques in response to the pressures associated with central
examinations. This tendency, as evidenced by Benzehaf (2017), has the effect of diminishing the use of

process-oriented assessment methods.

The following text is intended to provide a comprehensive overview of the subject matter. The
incompatibility between central exams and the curriculum is a salient factor that hinders teachers'
adoption of process-oriented assessment practices. Teachers have a tendency to employ more
conventional and measurement-oriented assessment methods in lieu of process-oriented evaluation
techniques, a phenomenon that can be attributed to the pressures engendered by central examinations.
This situation underscores the imperative for enhancing the flexibility of the education system's

evaluation processes.

In the interest of enhancing the efficacy of the curriculum, educators proffered a range of
recommendations. These recommendations encompass a range of strategies, including the
simplification of the curriculum, the reduction of extracurricular activities, the decrease in class sizes,
the enhancement of technological tools to enhance learning, and the alignment of the curriculum with

central examinations.

In conclusion, although the measurement and evaluation approach of the 2024 Secondary School
Turkish Curriculum is found to be theoretically positive by teachers, various difficulties are encountered
in practice. In order to overcome these difficulties, it is recommended to make the programme more
practical and applicable, to provide teachers with the necessary support and resources, to reduce class
sizes and to strengthen the technological infrastructure. In addition, aligning the curriculum with central
exams will contribute to teachers' ability to implement the curriculum more effectively. It is expected
that the findings of the research will shed light on the studies for the development of the measurement
and evaluation dimension of the 2024 Secondary School Turkish Curriculum and pave the way for
testing the solution suggestions for overcoming the difficulties encountered in the implementation

process of the curriculum with experimental studies in future studies.
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Appendix-1 Semi-structured Interview Questions

1.

10.

How do you evaluate the assessment and evaluation approach in the new programme? What

differences do you see when you compare it with the previous programmes?

What do you think about the "multi-focused assessment and evaluation" approach stated in the

programme? What are your views on the applicability of this approach?

How do you use the recognition, monitoring and result-oriented evaluation processes
suggested by the programme in your classroom practices? Are there any difficulties you
encounter

Which of the assessment and evaluation tools recommended in the programme (e.g. open-
ended questions, multiple-choice tests, performance assessment, portfolio) do you use more
frequently? What are the advantages and difficulties you face when using these tools?

Do you think that the outcomes in the programme are compatible with the measurement and

evaluation processes? Why?

Do you find the methods suggested by the programme sufficient for the assessment of language

skills (reading, writing, speaking, listening)? Are there any methods you would like to add?

What are the biggest challenges you face when implementing the new programme's assessment

and evaluation approach?

How do you evaluate the programme's approach to the use of technology in assessment and

evaluation processes? Do you have any suggestions on this issue?

What changes or additions would you suggest to make the assessment and evaluation approach

in the programme more effective?

2024 What are your general thoughts about the strengths and weaknesses of the measurement

and evaluation approach of the Secondary School Turkish Curriculum?
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