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incelenmesi amaclanmaistir. Nitel olarak yiiriitiilen ¢alismada fenomenolojik desen kullanilmistir. | Kabul: 01/12/2025
Calisma 2024-2025 egitim-6gretim yili bahar déneminde Akdeniz bélgesinde bulunan bir devlet
Arastirmada veri toplama araci olarak arastirmacilar tarafindan hazirlanan yar1 yapilandirilmig
goriisme formu kullanilmigtir. Veriler igerik analizi yontemiyle analiz edilmistir. Yapilan islemler
sonucunda 0gretmen adaylar1 AGS’ye yonelik olarak sinav sistemindeki ani degisimin olmasinin
belirsizlige sebep oldugunu, bu durumun Kkendilerinde motivasyon kayb1 gibi cesitli
olumsuzluklara neden oldugunu ifade etmislerdir. Ayrica adaylar, uygulamal bir degerlendirme
sisteminin olmasi ve sinav konularinin igerik olarak azalmasini da olumlu olarak karsilamiglardir.
Adaylar Ogretmenlik Alan Bilgisi Testi (OABT) sinavi yerine Yabanc Dil Bilgisi Seviye Tespit
Smavina (YDS) girmeyle ilgili olarak da YDSnin 6gretmenlik yeterliligini Ol¢mede yetersiz
oldugunu belirtmislerdir. Bunun yaninda, 6gretmen adaylar1 sinavda alan bilgisi sorularmnin da
olmasi gerektigini dile getirmislerdir. Son olarak adaylar smav sistemindeki degisikligin
ogretmenlik meslegine yonelik motivasyonlarini olumsuz yonde etkiledigini belirtmislerdir.
Calisma sonucunda elde edilen bilgiler 1s183inda Egitim Fakiiltelerinde teorik dersler yerine
uygulamali derslere agirlik verilmesi, farkli brans 6gretmen adaylar ile de goriismeler yapilmasi
gibi ¢esitli onerilerde bulunulmustur.
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Giris

Devletler, bireylere daha giizel bir gelecek sunmak amaciyla gelisimi ve degisimi desteklemeyi
hedeflerler. Halkin refah seviyesinin ytikseltilmesi, bireylerin daha iyi ve huzurlu olmalari, iyi yasam
standartlarina sahip olmalar1 ve siirdiiriilebilir kalkinmanin gergeklestirilmesi degisen diinyanin
baslica dnceliklerindendir. Bu oncelikleri gerceklestirmek bunlarin devamliligini saglayabilmek adina
en 6nemli etken egitim siireci ve egitim hizmetleridir. Tarihten giiniimiize toplumlarin gelisimlerinde
ve kalkinmalarindaki en 6nemli unsurlardan biri egitimdir (Baran ve Sabah, 2025; Duman ve Goriiciiler,
2023; Kart, 2009). Egitimin bir siire¢ oldugu goz oniinde bulunduruldugunda bu siirecin mimarinin
ogretmen oldugu soylenebilir (Kayadibi, 2012). Ogretmenler bireyleri okul éncesinden baslayarak orta
ogretimin sonuna kadar hayata hazirlayan etkili figiirlerdir (Akdas vd. 2023). Ogretmenler,
toplumlarin ve bireylerin ihtiyaglarin1 karsilayarak toplumlarin gelismelerine onciilitk etmektedirler
(Bilen, 1996). Mesleki baglamda diisiiniildiigiinde 6gretmen, egitimin kalitesini belirleyen (Cayci, 2011)
ve toplumun ihtiyaci olan insan gliciinii olusturan bir dinamiktir. Bu nedenle, toplumlarin
gelismelerinde 6ncii rol oynayan Ogretmenlerin mesleki ve sosyal agidan gelisimleri son derece
onemlidir (Ozdemir, 2016).

Ogretmenlik meslegi cesitli sebeplerden (toplumdaki statii, egitim-6gretimin niteligi, vb.) dolay1
uzun yullardir tartisiimakta olup 6gretmenlerin yetistirilmesi ve egitimleri ile ilgili uygulamalarda
bircok degisiklik meydana gelmistir (Manav, 2022). 1739 sayili “Milli Egitim Temel Kanunu”nda
ogretmenlik mesleginin bir ihtisas meslegi oldugu ve 6gretmen olmak isteyen adaylarin “genel kiiltiir”,
“6zel alan bilgisi” ve “pedagojik alan bilgisi” gibi temel niteliklere sahip olmasi gerektigi ifade
edilmektedir (MEB, 2011). Benze sekilde 2024 yilinda yayimlanan 32696 sayili “Ogretmenlik Meslegi
Kanunu”nda da ogretmenlik mesleginin &6zel bir ihtisas meslegi oldugu vurgulanmakta olup
ogretmenligin “genel kiiltiir”, “6zel alan egitimi” ve “Ogretmenlik meslek bilgisi” bakimindan hazirlik
gerektirdigi belirtilmektedir (T.C. Resmi Gazete, 18.10.2024, Say1: 32696). ifade edilen nitelikler goz
oniine alindiginda alanmna hakim, donanimli, uzman ve deneyimli 6gretmenlerin yetistirilmesinin
amaclandig ifade edilebilir.

Bir toplumun geleceginin temellerini atan 6gretmenlerin se¢imi son derece 6nemlidir. Bu nedenle
her toplum kendi 6gretmen se¢me sistemini toplumun gelecegini goz oniine alarak olusturmaktadir.
Bu siirecte toplumlar belirli araliklarla 6gretmen se¢me sisteminde degisikler yapmaktadir. Gerek
mevcut teknolojik gelismeler, gerekse her an degisen diinyaya ayak uydurmak gibi cesitli sebepler bu
degisimin gerekliliklerindendir. Bu sebeple {iilkemizde egitim kalitesini artirmak suretiyle degisen
diinyaya ayak uydurmak ve gelismeleri takip edebilmek amaciyla gesitli calismalar yiiriitiilmektedir
(Milli Egitim Bakanlig1 Strateji Gelistirme Bagkanlig, 2025).

Ulkemizde 6gretmenlerin secimi ve yerlestirilmesi Tiirkiye Cumhuriyeti Yiiksekdgretim Kurulu
(YOK) ve {iniversiteler biinyesinde toplanmistir (Giindogdu vd., 2008). 04.11.1981 yilinda kabul edilen
ve 06.11.1981 tarihinde Resmi Gazete’de yayimlanan 2547 sayili Yiiksekogretim Kanununca
yliksekdgrenim kurumlarinin tamamu tiniversiteler biinyesinde toplanmis; bu baglamda 2 yillik Egitim
Enstitiileri “Egitim Yiiksekokuluna”, 4 yillik Yiiksekogretim Okullar1 da “Egitim Fakiiltelerine”
dontistiiriilmiistiir (Aras ve S6zen, 2012). Bu tarihten 1985 yilina kadar Ogretmen atamalar: igin
herhangi bir sinav yapilmamustir (Giindogdu vd., 2008). Ancak, 1985 ile 1991 yillar1 arasinda d6gretmen
atamalar1 i¢in ”C)gretmenlik Yeterlik Smav1”, 1999-2000 yillarinda “Devlet Memurlugu Smavi (DMS)”;
2001 yilinda “Kamu Meslek Sinavi (KMS)”; 2002-2024 yillar1 arasinda ise “Kamu Personeli Se¢gme Sinavi
(KPSS)”yapilmistir (Karatas ve Giiles, 2013; Sezgin ve Duran, 2011). 2024 Ekim aymnda yayimlanan
“Ogretmenlik Meslegi Kanunu” uyarinca 2025 yili itibariyle dgretmen adaylarinin Olgme, Secme ve
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Yerlestirme Merkezi (OSYM) tarafindan yapilacak olan Milli Egitim Bakanligi Akademi Giris Sinavi
(MEB-AGS) sonucu dogrultusunda “Milli Egitim Akademisi” hazirlik egitimine kabul edilmeleri
planlanmistir (MEB, 2024).

Milli Egitim Akademisi ve Milli Egitim Bakanlig1 Akademi Giris Sinavi

Tiirkiye Yiizyili Maarif Modelinin yaymlanmasi ve genel olarak biitiin branslarda uygulanmasir takip
eden ¢ok kisa bir siire sonra 0gretmen atama sisteminde de degisiklige gidilmistir. Giil (2025) bu
durumun temel amacinin Ogretmen niteli§ini artirmak oldugunu belirtmektedir. Bu baglamda
10.10.2024 tarihinde kabul edilen ve 18.10.2024 tarihinde Resmi Gazetede yayimlanan 32696 sayili
“Ogretmenlik Meslegi Kanunu” ile “Milli Egitim Akademisi” kurulmustur (T.C. Resmi Gazete,
18.10.2024, Say1: 32696). Bu cercevede 0gretmenlik meslegi ile ilgili teorik ve uygulamali derslerden
olusan hazirlik egitiminin dért dénemde (bu siirenin adaym mezun oldugu yiiksekogretim programina
gore li¢ donem de olabilecegi) Akademi tarafindan verilecegi belirtilmistir (T.C. Resmi Gazete,
18.10.2024, Say1: 32696). Akademide Olcme degerlendirme, Rehberlik, Sinuf yonetimi, Tiirk Milli egitim
sistemi ve Mevzuat gibi dersler yer alacaktir. Hazirlik egitimi siirecinde 6gretmen adayinin teorik
derslerin her birinden ikiden az olmamak iizere yazili sinava girmesi ve adayin her bir dersten 100
{izerinden en az 60 ve iizeri not ortalamasina sahip olmasi gerekmektedir. Ilgili kanunda herhangi bir
dersten basarisiz olan adaymn basarisiz oldugu her bir ders icin telafi stnavina girme hakkina sahip
oldugu belirtilmektedir. Ek smav/sinavlardan 60 ve iizeri alan adayn ilgili dersten basarili sayilacags;
ancak yapilan ek smav/sinavlar sonucunda herhangi bir dersten basarisiz olan adayin “Akademi” ile
ilisiginin kesilecegi belirtilmektedir (T.C. Resmi Gazete, 18.10.2024, Say1: 32696).

Daha onceki 6gretmen atama sistemde (KPSS) 6gretmen adaylar1 Kamu Personeli Se¢me Sinavi
(KPSS), Genel Yetenek (GY), Genel Kiiltiir (GK), Egitim Bilimleri (EB) ve bu sinavlara ek olarak bir¢ok
bransta (Ingilizce, Tiirkce, Matematik, vb.) alan smavina girmeleri gerekmekteydi. Ancak, yeni
Ogretmen atama sisteminde bu smavlar (KPSS, GY, GK, EB) kaldirilmis, yerine Milli Egitim Bakanlig1
Akademi Giris Sinavi (MEB-AGS) getirilmis ve 6gretmen adaylar1 akademiye girebilmek igin MEB-
AGS'’ye girmek zorundadirlar. Yeni sinav sisteminde [lkdgretim matematik, Fen bilimleri, Fizik, Kimya,
Tiirkge, Tiirk dili ve edebiyati, Sosyal bilgiler, Tarih, Cografya, Matematik, Din kiiltiirii ve ahlak bilgisi,
(AGS) ve Ogretmenlik Alan Bilgisi Testi (OABT) olmak {izere iki oturumdan olusan sinava alinirken;
Yabanci Dil (Almanca, Arapga, Cince, Farsga, Fransizca, Ingilizce, Ispanyolca, Italyanca, Japonca,
Korece, Rusca) Ogretmen adaylar1 ise AGS ile birlikte Yabanci Dil Sinavi (YDS) veya E-YDS'ye
girmislerdir (MEB, 2024).

Farkli iilkelerin Ogretmen atama sistemleri incelendiginde iilkemizde oldugu gibi bir sinav
sisteminin oldugu goriilmektedir. Fransa, Ispanya, Italya, Portekiz gibi bazi iilkelerde merkezi bir sinav
yliriitiilmektedir. Bu {iilkelerde yapilan smavlar kagit-kalem smavlart ve miilakat seklinde
ylriitiilmektedir (S6giit ve Abir, 2017). Ancak egitim sistemleri ve egitim uygulamalari baglaminda 6n
planda olan Finlandiya ve Estonya’da 6gretmen atamalarinda sinav uygulanmamaktadir; ancak, tim
ogretmenlerin yiiksek lisans diizeyinde egitime sahip olmalar1 gerekmektedir (Aykag vd., 2014).

ilgili alanyazin incelendiginde KPSS ile ilgili cesitli calismalara rastlamak miimkiindiir. Cenkilig ve
Izci (2023) ylirlitmiis olduklar calismada, 6gretmen adaylarinin KPSS’yi 6nlerinde asmalari gereken bir
engel olarak gordiiklerini, sinavin sosyal ve psikolojik agidan hayatlarini olumsuz yonde etkiledigini
ve atamaya sadece smavin degil ayn1 zamanda mezuniyet ortalamalarinin da etki etmesi gerektigini
belirtmislerdir. Senyer ve Ustiin (2023) de yapmus olduklar1 ¢calismada atanamayan biitiin 6gretmen

adaylarinda umutsuzluk ve tiitkenmislik duygularini yasadiklarini belirtmislerdir. Ergiin (2023) ise
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Cografya Ogretmenliginde 6grenim goren 15 son sinif 6grencisiyle yapmis oldugu calismada aday
o0gretmenler KPSS'nin sadece ezber baglaminda oldugunu ve nitelikli 6gretmenlerin se¢ciminde beceri
boyutunun da 6lgiilmesi gerektigini belirtmislerdir. Ayrica 6gretmen adaylar1 KPSS'nin konu igeriginin
¢ok yogun oldugunu belirtmislerdir. Demirbas (2022) da ¢alismasinda KPSS hazirlik siirecinin ilk
baslarinda harcanan c¢aba, gayret ve emek gibi degerlerin zamanla bireyde hayal kirikligina,
kabullenmeye ve duyarsizlasmaya doniistiiglinii belirtmistir. Ayrica hazirlik siirecinin adaymn sosyal
baskiya maruz kaldig1 da belirtilmistir. Glindogdu vd. (2008) egitim fakiiltesinde 6grenim goren
Ogretmen adaylarinin KPSS’ye yonelik goriislerini inceledigi calismada 6gretmen adaylari KPSS'nin
geleceklerini etkiledigi icin ¢ok onemli bir sinav oldugunu belirtmislerdir. Bunun yaninda, sinava
hazirlik siirecinin adaylar1 hem ruhen, hem ekonomik hem de sosyal agidan y1prattig ifade edilmistir.

Alan yazin incelendiginde 6gretmen aliminda KPSS'nin yerine kullanilacak olan Akademi Giris
Sinavi (AGS) ile ilgili oldukca az sayida ¢alismaya ulasilmistir. Baran ve Sabah (2025) Beden Egitimi ve
Spor Ogretmeni adaylarinin KPSS (AGS) siirecine yonelik algilarini incelemislerdir. Calismada 2025
yilinda degisen atama sistemine ve &gretmenlik akademisine y&nelik olarak 6gretmen adaylar seffaf,
esit firsatlarin sunulmasini ve adaletli bir siirecin islemesi gerektigini vurgulamiglardir. Bunlara ek
olarak, adaylar akademinin 6gretmen yetistirme konusunda yeteri kadar etkili olmayacagin ve temel
sorunlarin devam edecegini; Ogretmen atamasinda miilakatlarin kaldirilmasimi, uygulama staj
siiresinin artirilmasi gerektigini belirtmislerdir.

Alan yazinda KPSS/AGS ile ilgili yiiriitiilen ¢alismalar incelendiginde arastirmalarin ¢alisma
grubunu farkl lisans boliimlerinde 6grenim goren dgretmen adaylarinin olusturdugu goriilmektedir.
Mevcut calismamn calisma grubunu ise sadece Ingilizce 6gretmenligi boliimiinde dgrenim gdren
dgretmen adaylari olusturmaktadir. Bu baglamda, Ingilizce gretmen adaylarinin yeni gretmen atama
sistemine iligskin goriislerini belirlemek bu ¢alismanin ana amacini olusturmaktadir.

Buna gore 6gretmen adaylarinin:
1. AGS (Akademi Giris Smaw) ile ilgili goriisleri,
2. Yabanci dil alan smavi yerine YDS (Yabanci Dil Sinavi) sinavina girmeye iliskin goriisleri,
3. Yeni siav formatinin 6gretmenlik meslegine iliskin motivasyonu etkilemesine iliskin gortisleri,

aragtirmada tizerinde durulan hususlardir.

Yontem
Arastirma Deseni

Mevcut c¢alisma nitel bir c¢alisma olarak yiriitiilmiistiir. Nitel c¢alismalarda arastirilan
fenomenler/olgular ile ilgili derinlemesine bilgi edinme durumu 6n plandadir (Morgan, 1996). Nitel bir
calisma olarak yiiriitiilen bu ¢calismada fenomenolojik desen tercih edilmistir. Bu desen, farkl sekillerde
karsimiza ¢ikan ve farkinda oldugumuz ancak derinlemesine ve ayrintili bir anlayisa sahip olmadigimiz
olgular: ifade etmeyi amaglamaktadir. Bu olgular giinliik yasantimizda karsimiza olaylar, kavramlar,
deneyimler, durumlar, algilar, yonelimler seklinde cikabilmektedir (Yildirim ve S$imsek, 2021).
Fenomenolojik desende aragtirmaci bir olguyu ya da fenomeni kigilerin ortak deneyimlerini
¢ozlimleyerek inceler ve konunun 6ziine ulagmaya calisir (Creswell ve Creswell, 2017). Mevcut
calismada da Ogretmen adaylarinin yeni 6gretmen atama sistemine iligkin goriislerini belirlemek

amacladigindan bu desen tercih edilmistir.

Calisma Grubu
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Arastirmanin ¢alisma grubunu 2024-2025 egitim Ogretim yilinda Akdeniz boélgesinde bir devlet
iiniversitesinin Egitim Fakiiltesi Ingilizce dgretmenligi son sinifinda egitim goren 6gretmen adaylar
olusturmaktadir. Arastirmada konu ile ilgili detayl bilgi elde edebilmek i¢in “kolay ulasilabilir durum
orneklemesi” yontemi kullanilmistir (Yildirrm ve Simsek, 2021). Bu yontemin zaman ve pratiklik
acgisindan daha uygun (Atmaca ve Gokmen, 2024) ve maliyet acisindan diger yontemlere kiyasla daha
az maliyetli (Yildirrm ve $imsek, 2008) oldugu ifade edilebilir. Ayrica, kolay ulasilabilir durum
orneklemesinde arastirmaci(lar) ulasilmas: kolay ve yakin olan bir durum seger (Biger vd., 2014).
Mevcut ¢alismada kolay ulasilabilir durum 6rneklemesinin tercih edilmesinin sebebi ¢alismaya katilan
Ogretmen adaylarina kolay bir sekilde ulasilabilmesi ve ¢alismaya gondiillii olarak katilmak istemeleri

gosterilebilir. Calismaya katilan 6gretmen adaylarina ait demografik bilgiler asagida sunulmustur.

Tablo 1. Ogretmen Adaylarina [liskin Demografik Bilgiler

Kod Cinsiyet Brang Sinif Diizeyi
OA1l Kadm Ingilizce Ogretmenligi 4. simf
0A2 Kadin Ingilizce Ogretmenligi 4. simif
OA3 Kadimn Ingilizce Ogretmenligi 4. smif
OA4 Kadin Ingilizce Ogretmenligi 4. simif
OAS5 Erkek ingilizee Ogretmenligi 4. smf
OA6 Kadin Ingilizce Ogretmenligi 4. siuf
OA7 Erkek ingilizee Ogretmenligi 4. smf
OA8 Erkek Ingilizce Ogretmenligi 4. simif
OA9 Erkek ingilizee Ogretmenligi 4. smf
OA10 Erkek Ingilizce Ogretmenligi 4. simif
OA11 Kadimn Ingilizce Ogretmenligi 4. smif
OA12 Erkek Ingilizce Ogretmenligi 4. simif
OA13 Erkek Ingilizce Ogretmenligi 4. sif
OA14 Erkek Ingilizce Ogretmenligi 4. simif
OA15 Erkek Ingilizce Ogretmenligi 4. sif

Tablo 1 incelendiginde ¢alismaya dahil edilen 6gretmen adaylarmin 7’si kadin, 8’i ise erkektir.
C)gretmen adaylar 0A1, OA2, OA3, ..., OA15 seklinde ifade edilmistir. Calismaya katilan 6gretmen

adaylarmin Egitim Fakiiltesi, Ingilizce 6gretmenligi boliimii son sinuf 6grencileri oldugu goriilmektedir.
Veri Toplama Araci

Nitel ¢calismalarda veri toplama araci olarak genellikle goriisme, gézlem, dokiiman analizi gibi teknikler
kullanilir (Yildirim ve Simsek, 2021). Mevcut ¢alismada 6gretmen adaylarinin goriisleri arastirmacilar
tarafindan hazirlanan yari1 yapilandirilmis goriisme formu kullanilarak elde edilmistir. Yar
yapilandirilmis goriisme nitel ¢alismalarda siklikla kullanilmaktadir. Yari yapilandirilmis goriisme
arastirmaya katilan bireye kendini ifade edebilme 6zgiirliigii sunar. Bu durum arastirmacilara analiz
kolaylig1 sunar (Biiyiikoztiirk vd., 2022). Yar1 yapilandirilmis goriismede sorular énceden hazirlanir
ancak gortisme aninda duruma gore ek sorular yoneltilebilir (Merriam ve Tisdell, 2016). Arastirma
kapsaminda kullanilacak olan goriisme sorularinin olusturulmasi agsamasinda ilk olarak alan yazin
incelenmistir. Yapilan incelemeler sonrasinda soru havuzu olusturulmus ve anlagilirliginin kontroli,
ciimlelerin dogru ifade edilip edilmediginin kontrolii icin uzman 5 Ingilizce 6gretmeni ve 4 Tiirkge
Ogretmenine gonderilmistir. Gelen goriisler dogrultusunda 3 soruluk nihai goriisme formu

olusturulmustur.
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Verilerin Toplanmasi

Arastirma kapsaminda arastirmacilar tarafindan gelistirilen yari yapilandirilmis goriisme sorulari
kullanilmistir. Veri toplama siireci arastirmacilar tarafindan yiriitiilmistiir. Hazirlanan yar1
yapilandirilmis goriisme sorulari uygun bir ortamda arastirmaya katilan Ogretmen adaylarina
yoneltilmis ve 6gretmen adaylarmin sorulara cevaplar vermeleri saglanmistir. Gerektiginde calismaya
katilan 6gretmen adaylarmma ek sorular sorulmustur. Veri toplama oncesinde arastirmaya katilan
Ogretmen adaylarma siireg ile ilgili genel bilgiler verilmis olup bilgilerin sadece bilimsel amagla
kullanilacag: belirtilmistir. Ayrica, arastirmaya katilimin kesinlikle goniilliiliik esasina dayali oldugu

belirtilmistir.
Verilerin Analizi

Ogretmen adaylarindan elde edilen veriler igerik analizi kullamilarak analiz edilmistir. Igerik
analizindeki temel amagc arastirmada elde edilen verilerin detayl olarak incelenmesi ve acgiklanmasidir.
Yani, arastirilan konu ya da durumun detayl olarak incelenmesi ve irdelenmesi s6z konusudur. Bu
stirecte arastirmacilar tarafindan elde edilen veriler kodlanarak ve temalandirilarak veriler arasindaki
iliski ya da iliskiler sistematik olarak diizenlenir (Yildirim ve Simsek, 2021). Tunison (2023) igerik
analizinin arastirma sonucunda elde edilen metinsel verilerden kategoriler olusturup, bunlarin stkligin
inceleyerek tiimevarimsal bir biitiinliigiin meydana gelmesine imkan sagladigini ifade etmektedir. Elde
edilen verilerin analizi arastirmacilar tarafindan yapilarak yorumlar arasindaki tutarliliga ve uyuma
bakilmistir. Egitim bilimleri béliimiinden ii¢ akademisyen tarafindan i¢ giivenirligi tespit etmek
amactyla “goriis birligi/ (goriis birligi + goriis ayriligi) x 100” (Araujo & Born, 1985) formidilii kullanilarak
kod listesindeki uyusma oranina bakilmistir. Giivenirlik orani %88 olarak tespit edilmistir. Bu sayede
yapilmis olan analiz siirecinin giivenirligi saglanmistir. Ayrica, bulgularin yorumlanmasinda
aragtirmaya katilan Ogretmen adaylarimin ifadelerinin dogrudan alinti olarak ifade edilmesi de
gilivenirligi artirmistir. Analiz siirecinde adaylardan elde edilen veriler kodlanmistir. Ardindan,
kodlamalardan yola ¢ikarak kategoriler olusturulmustur. Kod ve kategoriler goz oniine alinmis ve ana
temalar olusturularak yorumlamalar yapilmistir. Yorumlama siirecinde arastirmaya katilan 6gretmen
adaylarmin ad ve soyadlar gizli tutularak AO1, AO2, ..., AO15 seklinde kodlanmis ve dogrudan

alintilar yapilmak suretiyle 6rneklendirmeler yapilmistir.
Bulgular

Bu boliimde arastirma sorularina iliskin ¢éziimlemeler, bulgular halinde sunulmustur.

Ingilizce 6gretmen adaylarina AGS'ye iliskin genel goriisleri sorulmustur. Elde edilen goriisler kod,

kategori ve temalar baglaminda tablo 2’de sunulmustur.

Tablo 2. Ogretmen Adaylarinin AGS'ye Iligkin Goriigleri

Kategori Kod f Katilimc1
Zaman kaybi 8 1,2,3,4,5,7,13,14
Ani degisim 7 1,2,34,6,7,11,14

Olumsuz Aymu egitimin tekrar almacak olmasi 6 5,6,8,13,14,15
Belirsizlik 6 1,2,7,11,12,13
Motivasyon kaybi 5 1,2,3,4,6
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Adaptasyon zorlugu 4 1,2,7,8

Egitim fakiiltesi mezunu olma ayricaliginin 3 2,8,14
ortadan kalkmasi

igerik olarak sinav yiikiiniin azalmasi 5 1,4,8,13,15
Olumlu
Uygulamali degerlendirme sistemi 2 3,11,12

Arastirma kapsaminda AGS’ye iligkin genel goriisleri soruldugunda 6gretmen adaylar1 hem olumlu
hem olumsuz goriis bildirmisglerdir. Ogretmen adaylarinin degisen smav sistemine iligkin olarak
olumsuz goriislerinin yogun oldugu goriilmiistiir. Sitnavin zaman kaybi1 oldugu, ani bir degisime neden
olundugu, benzer siireglerin tekrarlandigi, smava iliskin belirsizligin oldugu 6gretmen adaylarinin
oncelikli ifade ettikleri durumlar arasindadir. Bunun yaninda motivasyon kaybi, adapte olma zorlugu
ve egitim fakiiltesinden mezun olma ayricaliginin ortadan kalkmis olmasi yine 6gretmen adaylarinin

vurguladig1 6nemli noktalardir.
Bu olumsuzluklara iligkin 6gretmen adaylarinin goriislerinden 6rnekler asagida siralanmastir:

OA-14: “Tamamen zaman kaybzs, iki sene daha egitim alacaksam, fakiiltede dort sene egitimi neden

aldim...”

OA-1: “Onceki smava (KPSS) uygun olarak iiniversite egitimimize baglamistik, bu ani degisim beni

cok rahatsiz etti”

OA-1: “Yeni sisteme adapte olamiyorum, eski sistemi diisiinerek egitim bilimlerinden {i¢ dersimin

calismalarini tamamen bitirmistim. Boyle bosa kiirek ¢ekiyormusum gibi hissediyorum.”
OA-7: “Belirsizliklerin hiikiim siirdiigii bir siirece giriyoruz maalesef, ok {izgiintim.”

Bunun yaninda 6gretmen adaylarmin smnav: iki boyutta olumlu degerlendirdikleri goriilmiistiir.
Adaylar igerik olarak sinavin yikiiniin hafifletildigini ve uygulamali bir degerlendirme sistemi
olacagini belirterek AGS sinavina iliskin olumlu goriis bildirmektedirler. Bu durumlara iliskin 6rnek

goriisler asagida siralanmistir:

OA-14: “Bu sistemle calisma yiikii oldukca azaldi diyebilirim, hatta daha az galigarak daha yiiksek

puanlar aliabilir. Egitim bilimleri sorular: sinavdan ¢ikarilinca igerik olarak konularimiz ¢ok azaldi.”

OA-11: “KPSS sadece puan odakliydi, bu sistemde ise dgretmen adaylarinin sinif igi yeterlikleri
dikkate almacag1 sOyleniyor. Yani puana dayali degil de yeterlige dayali bir atama olabilirse bunu

olumlu yon olarak diistinebilirim.”

Tablo 3. Ogretmen Adaylarinin Yabanci Dil Alan Smavi Yerine YDS'ye Girme ile [lgili Goriisleri

Kategori Kod f Katilimc1
Ogretmenlik yeterliligini 6l¢gmede yetersizlik 12 1,2,3,4,5,6,8,11,12,13,14,15
Yetersiz
Alan derslerinin sinavda karsiliginin olmamasi 2 7,14

Ingilizce 6gretmen adaylarmin AGS sistemine bagl olarak OABT sinavina girmeyip, yabanci dil
sinavi olarak YDS sinavina girmis olmalari aragtirmada iizerinde durulan bir diger husustur. Ogretmen
adaylar1 YDS sinavinin 6gretmen alimi baglaminda yeterli bir sinav olmadigini baska bir ifade ile
snavin yetersizligini belirtmektedirler. Nitekim ¢ikan kodlara bakildiginda bu smavin Ingilizce

Ogretmeni yeterligini 6l¢mede yetersiz kaldig belirtilirken; ayn1 zamanda fakiiltede alian alan bilgisi
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derslerinin bu sinavda bulunmadigi da belirtilen bir diger husustur. Bu baglamda ogretmen

adaylarmin goriislerinden 6rnekler asagida siralanmustir.

OA-4: “Egitim fakiiltelerinde verilen meslek bilgisi sinavinin kaldirilmas ile artik dlciilemeyecek
olusu ki 6gretmenlerin alan ve pedagojik bilgisi Ol¢giilmeyecekse ne oOl¢iilecek, kafam ¢ok karisiyor.
Ornegin anadili Ingilizce olan biri Egitim Fakiiltesinde egitim alamamis olsa bile YDS'den cok iyi puan
alabilir. Bu durum o kisiye 6gretmen olma hakki kazandirabilir. Ben dahil bir¢ok arkadasim bu

durumdan rahatsiziz.”

OA-15: “YDS bizim ingilizce bilgimizi kismi olarak 6l¢en bir sinav. Ciinkii bizim alanimizda birden
fazla alt alan ve konu var aslinda. Ornegin dilbilim ya da pedagojik grammer gibi sadece Ingilizce
Ogretmenligi mezunlarinin hakim oldugu alanlar...YDS bu becerileri kesinlikle &lgen bir alan degil.
Lise mezunlar1 bile eger bir ingilizce smavina hazirlaniyorsa bir kag yil igerisinde C seviyesine
gelebilmektedir. Fakat daha 6nce uygulanan alan sinavi kapsami oldukga genis ve {iniversitede aldig:
egitime, miifredata paralel bir sinavdi. Dolayisiyla YDS atamaya esas bir smav olmamali diye
diisiiniiyorum.”

Tablo 4. Smav Degisikliginin Ogretmenlik Meslegine Iliskin Motivasyonu Etkilemesine [ligskin
Gortsler

Kategori Kod f Katilima
Motivasyon kaybi 10 1,2,3,4,5,6,8,11,13,15
Caresizlik/umutsuzluk 7 1,2,4,5,8,7,12

Motivasyonsuzluk
Ogretmenlik mesleginden uzaklasma 4 6,13,14,15
Farkli alternatiflere yonelme 2 6,14
Durumu Yeni duruma ayak uydurma 2 1,15
kabullenme Icsel motivasyon 1 7

Ogretmen adaylarima sorulan bir diger husus sinav sistemindeki degisikligin 6gretmenlik meslegine
yonelik motivasyonlarni nasil etkiledigi yoniindedir. Ogretmen adaylar1 meslege iliskin motivasyon
kayb1 yasadiklarini, bu durumun kendilerinde caresizlik hissi olusturdugunu; 6gretmenlik
mesleginden uzaklastiklarn1 ve farkli alternatif mesleklere yonelebileceklerini belirtmislerdir. Bu

duruma iligskin goriislerden 6rnekler asagida siralanmigtir:
OA-4: “Eski smav sistemine uygun galisiyorken bu ani degisim biitiin motivasyonumuzu kird1.”

O-6: “Motivasyonum &nemli &lgiide diistii. Artik 6gretmenlik yapmak istemiyorum. Kariyerimi

farkli alanlarda ilerletmeyi diistiniiyorum.”

OA-14: ”Ogretmenlige olan inancimi yitiriyorum, farkli alanlarda is bulabilirsem Ogretmenlik

yapmay1 diisiinmiiyorum.

Bununla birlikte ingilizce Ogretmen adaylarinin goriisleri dikkate alindiginda adaylarin durumu
kabullenme yoniinde de goriis bildirdikleri goriilmiistiir. Bu baglamda 6gretmen adaylarinin hem yeni
duruma ayak uydurma ¢abalarinin bulundugu hem de meslegi elde etmeye iligskin i¢gsel motivasyon

olusturduklari ifade edilebilir. Biitiin bunlara iliskin dogrudan alintilara asagida yer verilmistir:

OA-1: “Bu meslegi ve cocuklar ¢ok seviyorum. Bu yeni durum beni meslegimden uzaklastirsa da
bize sunulan diizene ayak uydurmak zorunda oldugumu diisiiniiyorum. Ciinkii dgretmen olmay1

seviyorum.”
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OA-15: “Donem ortasinda sistemin degisecegini 6grendigimde panik oldum, ama herkes benimle

ayn1 durumda, bunu diisiiniince biraz rahatliyor ve ¢alismaya devam ediyorum.”

OA-7: “Bu sistemle inatlagip, biitiin degisimlere ragmen yine de basaracagim ve her seye ragmen

0gretmen olacagim diyorum, garip bir i¢sel motivasyon olustu bende.”

Tartisma, Sonug ve Oneriler

Bu calismada Ingilizce dgretmen adaylarmnin yeni dgretmen atama sistemi (MEB-AGS) ve yapilan
smava iliskin goriislerinin belirlenmesi amaglanmistir. Bu baglamda, elde edilen bulgular 1s181nda

ulasilan sonuglara yer verilmistir.

AGS’ye yonelik genel goriisleri soruldugunda 0gretmen adaylar1 bu siirecin bir zaman kayb:
oldugunu, {iniversite egitimi siirecinde almis olduklar1 egitimin benzer sekilde tekrardan alinacagini,
degisimin ani oldugunu ve bu duruma adapte olmakta zorluk cektiklerini belirtmislerdir. Ayrica,
egitim fakiiltelerinden mezun olma ayricaliklarinin da ortadan kalktigini ifade etmislerdir. Bunun
yaninda, uygulamali bir degerlendirmenin olmasi ve smnav ytikiiniin de azaltilmasindan dolay1 bazi
Ogretmen adaylar1 siireci olumlu degerlendirmislerdir. Alan yazin incelendiginde Baran ve Sabah
(2025) da yturiitmiis olduklar: ¢alismada aday 6gretmenlerin motivasyon eksikligi yasadiklarini, ayni
problemlerin devam edecegini, zaman kaybi oldugunu, lisans ile ayri olacagini belirtmislerdir.
Calismada elde edilen bulgulara benzer sekilde Pinar ve Saricam (2025) da Egitim Fakiiltesindeki
akademisyenler ile yiiriittiikleri ¢calismada akademisyenlerin akademiye ihtiya¢ olmadigini, igerigin
egitim fakiiltelerindeki egitimlerden farkli olmayacagini, kisa siireli yogunlastirilmis programin
ylizeysellige sebep olabilecegi ve amacinin net olmadig: belirtilmistir. Egitim fakiilteleri ile ilgili de
akademisyenler, egitim fakiiltelerinin itibarsizlastirildigini, egitim fakiiltelerinin yetersiz oldugu gibi
bir mesaj verildigi ifade edilmistir. Bunun yaninda, iyi bir planlama ve yoOnetimle iyi sonuglar
alinabilecegi de vurgulanmustir. Giil (2025) de farkli branslardan Ogretmen adaylar: ile ytiriitmiis
oldugu calismada benzer sonuglara ulasmistir. Calismada sistemin ani ve zamansiz oldugu, zaman
kaybina ve belirsizliklere neden oldugu, onceki hazirlik siireglerinin islevsiz hale geldigi ifade
edilmistir. Bu ifadelere ek olarak egitim bilimlerine yonelik sorularin ¢ikarilmasimin dogru olmadig:
belirtilmistir. Mevcut ¢alismada sinavda sorulacak konu sayisinin az olmasi bazi1 6gretmen adaylar1
tarafindan olumlu karsilanirken Giil’{in (2025) ¢alismasinda konu ve soru sayisinin az olmasinin kotii

bir durum oldugu ifade edilmistir.

Yiiriitiilen calismada 6gretmen adaylar1 Ogretmenlik Alan Bilgisi Testi (OABT) sinavi yerine
Yabana Dil Bilgisi Seviye Tespit Sinavina (YDS) girmeyle ilgili olarak bu smavin 6gretmenlik
yeterliligini 6l¢mede yetersiz oldugunu ifade etmislerdir. Ayrica adaylarin lisans egitimleri boyunca
almuis olduklar1 alan dersleri ile ilgili sorularin YDS’de sorulmamasi adaylarin belirttigi bir diger 6nemli
durumdur. Daha &nce OABT sinavinda alan ile ilgili sorularmn sorulup YDS'de sorulmamasi adaylarin

tizerinde durdugu bir noktadir ve adaylar bu durumu elestirmektedir.

Smmav sistemindeki degisikligin Ogretmen adaylarinin &gretmenlik meslegine yonelik
motivasyonlarini nasil etkiledigi ile ilgili olarak umutsuzluk, caresizlik, 6gretmenlik mesleginden
uzaklasma, motivasyon kaybi ve farkli alternatiflere yonelme gibi durumlari ortaya cikardig:
belirlenmistir. Bu durumun o&gretmen adaylarini psikolojik olarak olumsuz yonde etkiledigi
goriilmiistiir. Pmar ve Sarigam (2025) c¢alismalarinda benzer sonuca ulagmistir. Calismalarinda
belirsizliklerden dolay1 adaylarin motivasyonlarinda diisiise sebep oldugu, atanma endisesi
yasadiklari, bazi belirsizliklerden dolay1 kaygili ve derslere karsi isteksiz olduklari belirtilmistir. Ayrica,
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ogretmenlik meslegine baslama siiresinin uzamasi dolayisiyla karamsar bir ruh halinde olduklar: ifade
edilmistir. Benzer sekilde, Baran ve Sabah (2025) calismalarinda Ogretmen adaylar1 bu siirecte
kendilerini psikolojik olarak yetersiz hissettiklerini belirtmislerdir. Giil (2025) ¢alismasinda 6gretmen
adaylarmin motivasyonlarinin kayboldugunu, egitim heveslerinin kirildigini, gelecege dair kaygy,
siirecin uzayacagimndan dolay1 atanamayacaklarini diistindiikleri i¢in hayal kirikliklar1 yasadiklarini,
karamsar olduklarini, ogretmenlik meslegini sectikleri i¢in pisman olduklarini ve farkli alanlara
yOnelebileceklerini ortaya koymustur. Buna karsin, mevcut arastirmada bazi 6gretmen adaylarimin
durumu kabullendikleri ve igsel motivasyonlarini yiikselttikleri de ulasilan sonuglar arasindadir. Giil
(2025) de galismasinda benzer sonuca ulasmistir. Calismasinda bazi 6gretmen adaylar: bu siirecte daha
fazla uygulama imkénina sahip olacaklarini ve bu sayede daha kalifiyeli 6gretmenlerin yetisecegini

belirtmiglerdir.
Calisma sonucunda elde edilen sonuglar neticesinde su Onerilerde bulunulmustur:

e Mevcut calisma nitel bir ¢calismadir. Bu baglamda yiiriitiilecek ¢alismalarda karma (nicel ve
nitel) desen de tercih edilebilir.

e Mevcut galisma sadece Ingilizce 6gretmeni adaylari ile yiiriitiilmiistiir. Farkli brang 6gretmen
adaylar1 ile de benzer galismalar yapilabilir. Bu sayede Ingilizce 6gretmen adaylar ile farkl
brans 6gretmen adaylarinin siirece iliskin benzer ve farkli gortiisleri belirlenebilir.

e Benzer calisma akademiye giris hakki kazanan 6gretmen adaylari ile yiiriitiilebilir.

e Ogretmen adaylari lisans egitimleri siirecinde almis olduklar1 alan derslerinin énemine vurgu
yapmuslardir. YDS’de alan ile ilgili soru sorulmadigini, YDS'de siradan bir lisans okuyan
bireyin de calisarak yiiksek puan alabilecegini belirtmislerdir. Bu nedenle YDS smnavina ek
olarak alan smavi da yapilarak her iki sinavin degerlendirmesi dikkate almabilir.

e Bu yeni siireg ile birlikte egitim fakiiltelerinde teorik derslerden ¢ok uygulama derslerine

oncelik verilerek 6gretmen adaylarinin 6gretmenlik meslegine uyumu saglanabilir.

Catisma Beyani ve Etik Bildirim

Calisma kapsaminda herhangi bir kurum ya da kisi ile ¢ikar ¢atismasi bulunmamaktadir. Ayrica, bu
calisma icin “Firat Universitesi Sosyal ve Begeri Bilimler Arastirmalar1 Etik Kurulu”ndan (29.05.2025
tarih ve 2025/12) etik kurul onay1 alinmistir.
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Destek alinan herhangi kurum, kurulus ya da kisi bulunmamaktadir.
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Introduction

States endeavor to promote development and transformation to ensure individuals have the
opportunity for a more prosperous future. In a rapidly changing world, enhancing the welfare of the
public, ensuring that individuals lead better and more peaceful lives, achieving high living standards,
and promoting sustainable development are among the foremost priorities. Education processes and
services are of paramount importance in achieving these priorities and maintaining their continuity.
From historical times to the present, education has remained one of the most significant drivers of
societal development and progress (Baran & Sabah, 2025, Duman & Giiriiciiler, 2023; Kart, 2009).
Education is regarded as an ongoing process, and teachers can be regarded as the architects who design
and shape its course (Kayadibi, 2012). Teachers are influential figures who prepare individuals for life,
guiding them from early childhood education through the end of secondary education (Akdas et al.,
2023). Teachers have been identified as pivotal agents in the development of societies, playing a crucial
role in addressing the needs of both individuals and communities (Bilen, 1996). From a professional
perspective, the teacher is a dynamic force that determines the quality of education (Cayci, 2011) and
shapes the human capital needed by society. Consequently, the professional and social development of
teachers, who assume a leading role in the advancement of societies, is of paramount importance
(Ozdemir, 2016).

The teaching profession has been the subject of extensive debate for many years due to various
factors, including its status in society and the quality of education (Manav, 2022). Numerous changes
have occurred in the practices regarding the training and education of teachers. According to the
"Fundamental Law of National Education” (MEB, 2011), the teaching profession is considered a
specialized occupation. Individuals aspiring to become teachers are required to possess certain

"non

qualifications, including "general culture,” "subject-matter knowledge," and "pedagogical knowledge."
In accordance with the provisions stipulated in the "Teaching Profession Law" (No. 32696), enacted in
2024, the teaching profession is recognized as a specialized field of endeavor. The aforementioned
legislation underscores the necessity of a multifaceted preparation, encompassing not only a
comprehensive foundation in "general culture," but also a thorough grounding in "subject-specific
education” and "teaching professional knowledge" (TC Official Gazette, 18.10.2024, Issue: 32696). In
light of the qualifications articulated, it can be posited that the objective is to cultivate pedagogues who

are proficient, accomplished, and seasoned in their respective domains.

The selection of teachers, who lay the foundations for the future of a society, is of utmost importance.
Consequently, each society establishes its own system for selecting teachers, taking its future into
consideration. In this process, societies periodically implement changes in their teacher selection
mechanisms. A confluence of factors, including ongoing technological advancements and the
imperative to adapt to a perpetually evolving global landscape, underscores the necessity for such
changes. Consequently, various initiatives are being implemented in our nation to enhance the quality
of education, maintain congruence with global developments, and adapt to the evolving world

(Ministry of National Education, Strategy Development Department, 2025).

In the context of our nation, the selection and placement of teachers is overseen by the Council of
Higher Education of the Republic of Turkey (YOK) and within the framework of universities
(Glindogdu et al., 2008). The enactment of the Higher Education Law No. 2547, which was accepted on
November 4, 1981, and subsequently published in the Official Gazette on November 6, 1981, resulted in
the consolidation of all higher education institutions under the aegis of universities. In this particular
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context, two-year Education Institutes underwent a transformation, becoming known as 'Schools of
Education,' while the four-year Higher Education Schools were redesignated as 'Faculties of Education'
(Aras & Sozen, 2012). From this date until 1985, no examinations were conducted for teacher
appointments (Giindogdu et al., 2008). However, from 1985 to 1991, the "Teacher Proficiency
Examination" was administered for teacher appointments. In 1999-2000, the "State Civil Service
Examination (DMS)" was held, and in 2001, the "Public Profession Examination (KMS)" was
administered. From 2002 to 2024, the "Public Personnel Selection Examination (PPSE)" was conducted
(Karatas & Giiles, 2013; Sezgin & Duran, 2011). In accordance with the stipulations outlined in the
"Teaching Profession Law," which was promulgated in October 2024, it is anticipated that prospective
educators will be admitted to the preparatory education at the "National Education Academy"
contingent upon their performance in the Ministry of National Education Academy Entrance
Examination (MoNE-AEE). This examination, scheduled to be administered by the Measurement,
Selection and Placement Center (OSYM) in 2025, will serve as the primary criterion for admission (MEB,
2024).

National Education Academy and Ministry of National Education Academy Entrance Exam

Following the dissemination of the "The Century of Tiirkiye Education Model" and its subsequent
implementation across all academic disciplines, modifications were also introduced to the teacher
appointment system. Giil (2025) underscores that the objective is to enhance the quality of teaching. In
this particular context, the "National Education Academy" was established in accordance with the
"Teaching Profession Law" No. 32696, which was formally adopted on October 10, 2024, and
subsequently published in the Official Gazette on October 18, 2024 (Official Gazette of the Republic of
Turkey, October 18, 2024, Issue: 32696). According to the stipulated framework, the preparatory
training, which encompasses theoretical and practical courses pertinent to the teaching profession, will
be administered by the Academy across four terms (with the possibility of a reduced term count of
three, contingent upon the higher education program from which the pre-service teachers graduate)
(Official Gazette of the Republic of Turkey, 18.10.2024, Issue: 32696). The academic program at the
Academy will encompass courses such as Assessment and Evaluation, Guidance, Classroom
Management, the Turkish National Education System, and Legislation. During the preparatory training,
pre-service teachers are required to take written exams in each theoretical course at least twice and
achieve an average score of at least 60 out of 100 in each course. According to the pertinent legislation,
pre-service teachers who do not successfully complete a course are permitted to undertake a make-up
examination for each failed course. Pre-service teachers who achieve a score of 60 or above on the make-
up examination(s) will be deemed successful in the respective course. However, pre-service teachers
who fail any course, even subsequent to the make-up examination(s), will face termination of their
affiliation with the Academy (Official Gazette of the Republic of Turkey, October 18, 2024, Issue: 32696).

In the previous teacher appointment system (PPSE), pre-service teachers were required to take the
Public Personnel Selection Examination (PPSE), General Ability (GA), General Culture (GC),
Educational Sciences (ES), as well as subject-specific exams in various branches (English, Turkish,
Mathematics, etc.). However, the recently implemented teacher appointment system has resulted in the
dissolution of these exams (PPSE, GA, GC, ES), which have been superseded by the Ministry of National
Education Academy Entrance Exam (MoNE-AEE). The completion of this exam is now a prerequisite
for admission to the academy for prospective teachers. In the new examination system, prospective
primary education teachers are obligated to take a two-part examination. The first part of the

examination is the Academy Entrance Exam (AEE), and the second part is the Teaching Field
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Knowledge Test (TFKT). The aforementioned exams are required for prospective teachers of the
following subjects: Mathematics, Science, Physics, Chemistry, Turkish, Turkish Language and
Literature, Social Studies, History, Geography, Mathematics, Religious Culture and Ethics, Guidance,
Physical Education, Preschool and Classroom Teaching. Foreign language pre-service teachers
(German, Arabic, Chinese, Persian, French, English, Spanish, Italian, Japanese, Korean, and Russian)
take the AEE in conjunction with the Foreign Language Proficiency Exam (YDS) or E-YDS (MEB, 2024).

A review of teacher appointment systems in various countries reveals that, akin to our own system,
examination-based methods are employed. In nations such as France, Spain, Italy, and Portugal,
centralized examinations are typically administered in the form of written tests and interviews (S6giit
& Abir, 2017). Conversely, in nations that prioritize education systems and practices, such as Finland
and Estonia, no examinations are administered for teacher appointments; instead, all teachers are
required to hold a master's-level degree (Aykag et al., 2014).

A review of the relevant literature reveals a plethora of studies on the PPSE. In their study, Cenk
Kiligc and Izci (2023) stated that pre-service teachers viewed the PPSE as an obstacle they had to
overcome, that it negatively impacted their lives socially and psychologically, and that the majority of
the participating pre-service teachers stated that appointments should be determined not only by the
exam but also by their GPA. In addition, Senyer and Ustiin (2023) reported that all pre-service teachers
who were not appointed experienced feelings of hopelessness and burnout. Ergiin (2023) conducted a
study with 15 senior students majoring in Geography Education. The study indicated that the PPSE was
solely a matter of memorization and that skill should also be measured in the selection of qualified
teachers. Additionally, the pre-service teachers observed that the KPSS encompassed a substantial
amount of subject matter. Demirbas (2022) also noted that the effort, diligence, and dedication expended
in the early stages of the PPSE preparation process eventually gave way to disappointment, acceptance,
and desensitization. It has also been noted that the preparation process exposes pre-service teachers to
social pressure. In a study by Giindogdu et al. (2008), the views of pre-service teachers studying at a
faculty of education regarding the PPSE were examined. The pre-service teachers indicated that the
PPSE is a very important exam because it affects their future. Moreover, it has been asserted that the
preparation process exacts a considerable toll on pre-service teachers, manifesting in mental, economic,
and social exhaustion.

A review of the extant literature indicates that only a limited number of studies have been conducted
on the Academy Entrance Exam (AEE), which is set to replace the PPSE in teacher recruitment. Baran
and Sabah's (2025) study examined the perceptions of pre-service physical education and sports
teachers regarding the PPSE/AEE process. In the study, pre-service teachers placed significant emphasis
on the necessity of transparency, equal opportunities, and a fair process with regard to the changing
appointment system and the National Education Teacher Academy in 2025. Furthermore, the pre-
service teachers indicated that the Academy might not be sufficiently effective in teacher training and
that fundamental issues would persist. They also suggested that interviews be removed from teacher
appointments and that the duration of practical teaching internships be increased.

A review of the extant literature on studies conducted regarding the PPSE/AEE reveals that the
research samples have typically consisted of pre-service teachers from various undergraduate
programs. In contrast, the present study focuses exclusively on pre-service teachers who are majoring
in English Language Teaching. In this context, the primary objective of this study is to ascertain the
opinions of pre-service English teachers regarding the new teacher appointment system and the

associated examination.
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Accordingly, the study focuses on pre-service teachers’ views regarding
1. The Academy Entrance Examination (AGS),

2. Taking the Foreign Language Examination (YDS) instead of the Teaching Field Knowledge Test
(TFKT),

3. The opinions about the impact of the new exam format on motivation for the teaching profession.

Method

Research Design

The present study was conducted using a qualitative approach. In qualitative research, the acquisition
of in-depth information about the phenomena under investigation is paramount (Morgan, 1996). For
this qualitative inquiry, a phenomenological design was adopted. This design aims to characterize
phenomena that manifest in diverse forms and of which we are cognizant, yet for which we lack a
comprehensive and detailed understanding. Such phenomena manifest in everyday life through
various forms, including events, concepts, experiences, situations, perceptions, or orientations (Yildirim
& Simsek, 2021). In the context of a phenomenological framework, the researcher undertakes a
meticulous examination of a phenomenon by systematically analyzing individuals' shared experiences
and endeavors to distill its fundamental essence (Creswell & Creswell, 2017). The present study's
researchers elected to utilize a phenomenological design, as its objective was to ascertain the

perspectives of pre-service teachers concerning the recently implemented teacher appointment system.
Working Group

The study group consists of pre-service teachers who are in their final year of English language teaching
at the Faculty of Education of a state university in the Mediterranean region in the 2024-2025 academic
year. The "convenience sampling" method was employed in the study to obtain detailed information on
the subject (Yildirim & Simsek, 2021). It has been posited that this method is more convenient in terms
of time and practicality (Atmaca & Gokmen, 2024) and less costly than other methods (Yildirim &
Simsek, 2008). Convenient sampling is a research method in which the researcher(s) select a case that is
easily accessible and proximate (Biger et al., 2014). The rationale behind the selection of convenience
sampling in the present study is that the pre-service teachers who participated were readily accessible
and exhibited a willingness to engage voluntarily. The demographic information of the participating

pre-service teachers is presented below.

Table 1. Demographic Information About Pre-Service Teachers

Code Gender Department Year of Study
PST1 Female English Language Teaching Senior year
PST2 Female English Language Teaching Senior year
PST 3 Female English Language Teaching Senior year
PST 4 Female English Language Teaching Senior year
PST5 Male English Language Teaching Senior year
PST 6 Female English Language Teaching Senior year
PsT7 Male English Language Teaching Senior year
PST 8 Male English Language Teaching Senior year
PST9 Male English Language Teaching Senior year
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PST 10 Male English Language Teaching Senior year
PST 11 Female English Language Teaching Senior year
PST 12 Male English Language Teaching Senior year
PST 13 Male English Language Teaching Senior year
PST 14 Male English Language Teaching Senior year
PST 15 Male English Language Teaching Senior year

As indicated in Table 1, seven of the pre-service teachers who participated in the study were female,
and eight were male. The pre-service teachers are designated as PST1, PST2, PST3, and so forth, with
the numerical sequence continuing up to PST15. It has been observed that the participating pre-service
teachers were senior-year students in the Department of English Language Teaching at the Faculty of

Education.
Data Collection Tool

In qualitative studies, techniques such as interview, observation, and document analysis are generally
used as data collection tools (Yildirim & Simsek, 2021). In the present study, the views of the pre-service
teachers were obtained using a semi-structured interview form prepared by the researchers. Semi-
structured interviews are frequently utilized in qualitative studies, as they grant participants the
autonomy to articulate their thoughts and perspectives. Consequently, this approach enables
researchers to streamline their analysis processes (Biiyiikoztiirk et al, 2022). In semi-structured
interviews, questions are prepared in advance, but additional inquiries can be posed during the
interview depending on the situation (Merriam & Tisdell, 2016). In the course of developing the
interview questions for this study, an initial review of the extant literature was conducted. According
to the findings of the present study, an initial set of inquiries was formulated and disseminated to five
English language instructors and four Turkish language instructors for the purpose of evaluating the
clarity and precision of the phrasing. In light of the feedback that was received, a final interview form

consisting of three questions was developed.
Data Collection

The researchers developed semi-structured interview questions to guide the study. The researchers
were responsible for the data collection process. The semi-structured interview questions, which had
been meticulously prepared in advance, were administered to the participating pre-service teachers in
a suitable setting. The participants were encouraged to respond to the questions in a thoughtful manner.
The pre-service teachers were posed additional inquiries when deemed necessary. Prior to data
collection, the participants were provided with general information about the process, and it was
clarified that the information would be used solely for scientific purposes. It was emphasized that

participation in the study was entirely voluntary.
Data Analysis

The data obtained from the pre-service teachers were analyzed using content analysis. The primary
objective of content analysis is to meticulously examine and describe the data obtained in the study. In
essence, this approach entails conducting a meticulous investigation and interpretation of the
phenomenon or situation under scrutiny. In this process, the researchers code and categorize the
collected data, systematically organizing the relationships among the data (Yildirim & Simsgek, 2021).
Tunison (2023) posits that content analysis facilitates the establishment of categories from textual data

obtained as research outcomes, examines their frequency, and thereby enables the emergence of an
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inductive coherence. The researchers then conducted a thorough analysis of the obtained data,
examining the consistency and coherence of the interpretations. To assess the internal reliability, three
academics from the Department of Educational Sciences calculated the agreement rate in the code list
and used the formula "agreement / (agreement + disagreement) x 100" (Araujo & Born, 1985). The
reliability rate was found to be 88%. In this manner, the reliability of the analytical process was ensured.
Moreover, the incorporation of direct quotations from the participating pre-service teachers when
interpreting the findings further enhanced the credibility of the study. During the analysis process, the
data obtained from the participants were first coded. Subsequently, categories were generated based on
the codes. By incorporating these codes and categories into the analysis, the study identified primary
themes and facilitated informed interpretation. In order to maintain the confidentiality of the subjects,
the names of the pre-service teachers were anonymized, and they were designated as PST1, PST2, and

so forth. Direct quotations were utilized to substantiate the findings.
Findings

In this section, analyses related to the research questions are presented in the form of findings.

Pre-service English teachers were asked about their general opinions regarding the AGS. The

opinions obtained are presented in Table 2 in the context of codes, categories, and themes.

Table 2. Opinions of Pre-Service Teachers About AGS

Category Code f Participant
Waste of time 8 1,2,3,4,5,7,13,14
Sudden change 7 1,2,3,4,6,7,11,
14
The same training will be taken again 6 5,6,8,13,14,15
Negative Uncertainty 6 1,2,7,11,12,13
Loss of motivation 5 1,2,3,4,6
Difficulty of adaptation 4 1,2,7,8
The elimination of the privilege of being a 3 2,8,14
graduate of a faculty of education
Reducing the exam load in terms of content 5 1,4,8,13,15
Positive
Applied evaluation system 2 3,11,12

In the context of the study, when participants were invited to share their overall perspectives on the
AGS, pre-service teachers articulated a range of views, including both positive and negative sentiments.
However, their negative perceptions of the recent changes to the examination system were found to be
more prevalent. The participants identified several salient issues, including the perception of the exam
as a futile endeavor, its abrupt implementation, the repetitive nature of analogous processes, and the
ambiguity surrounding the exam itself. Furthermore, the participants identified a decline in motivation,
difficulties in adjustment, and the elimination of the privilege formerly associated with graduating from

faculties of education as additional critical concerns.

Examples of pre-service teachers' views on these negativities are listed below:
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PTS-14: "It is a complete waste of time. If I am compelled to continue my studies for two additional
years, it begs the question, why did I dedicate four years to my undergraduate education at this

institution?"

PTS -1: "We commenced our university education in accordance with the previous examination

(KPSS). This abrupt alteration has caused me significant distress."

PTS-1: "I am unable to adapt to the new system. I had completed all requirements for three of my
educational science courses, and I was reflecting on the previous system. I feel like I'm wasting my

time."

PTS-7: "Regrettably, we are entering a period of uncertainty. I apologize for this unfortunate turn of

events."

Furthermore, pre-service teachers were observed to evaluate the exam positively in two aspects. The
respondents expressed favorable sentiments regarding the AGS examination, asserting that the exam's
content would be less onerous and that it would function as a practical assessment system. The

following are illustrative examples of the aforementioned comments:

PTS-14: The study load has been shown to decrease considerably with this system; indeed, it is
possible to achieve higher scores by studying less. The removal of the educational sciences questions

from the exam resulted in a substantial decrease in the breadth of the topics covered."

PTS-11: The KPSS system was exclusively score-based; however, the present system is purported to
consider pre-service teachers' classroom competencies. Consequently, if appointments can be based on

competence rather than on score-based metrics, this can be regarded as a positive development."

Table 3. Opinions of Pre-Service Teachers About Taking the YDS Instead of the Teaching Field
Knowledge Test

Category Code f Participant
Insufficient Inadequacy in measuring teaching competence 12 1,2,3,4,5,6,8,11,12, 13,
14,15
Field courses do not have equivalents in the exam. 2 7.14

The study also identified a notable discrepancy in the examination requirements for prospective
English teachers. Specifically, it was observed that these individuals do not undergo the TFKT
examination, which is an integral component of the AGS system. Instead, they appear to opt for the YDS
examination, which is designed for foreign language proficiency. Pre-service teachers have asserted that
the YDS exam is not an adequate evaluation tool for the recruitment of teachers. A review of the
resulting codes indicates that this examination is inadequate in assessing English language teacher
competence. It is also important to note that the aforementioned exam does not encompass the content
knowledge courses that are typically offered by the faculty. The following section presents a series of

examples that illustrate the opinions of pre-service teachers on this matter.

PTS-4: "I am perplexed by the fact that the professional knowledge exam administered at education
faculties will no longer be evaluated. Absent a means of evaluating the content and pedagogical
knowledge of teachers, it is difficult to ascertain the effectiveness of the teaching profession. For
instance, an individual whose native language is English can obtain a commendable score on the YDS
even in the absence of formal education at the Faculty of Education. This could qualify them to become

teachers. Many of my acquaintances, including myself, find this situation to be disconcerting."
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PTS -15: The YDS is an examination that serves to evaluate the English language skills of the
examinee. The field of study in question is comprised of multiple subfields and topics. For instance,
disciplines such as linguistics or pedagogical grammar, which are typically mastered by individuals
with a background in English Language Teaching, are not measured by the YDS. It is possible for even
high school graduates to attain a C level within a few years if they dedicate themselves to preparing for
an English language examination. However, the previous field exam was quite broad in scope and
aligned with the university education and curriculum. Consequently, I do not believe that the YDS
should serve as the primary criterion for appointment.”

Table 4. Opinions on How the Exam Change Affects Motivation for the Teaching Profession

Category Code f Participant
Loss of motivation 10 1,2,3,4,5,6,8,11,13,15
Lack of Helplessness/hopelessness 7 1,2,4,5,8,7,12
motivation Moving away from the teaching profession 4 6,13,14,15
Turning to different alternatives 2 6.14
Acceptance of the  Adapting to the new situation 2 1,15
situation Intrinsic motivation 1 7

A further inquiry posed to prospective educators pertained to the impact of the modified
examination structure on their vocational enthusiasm for the teaching profession. Pre-service teachers
reported a decline in their motivation for the teaching profession, which engendered a sense of
helplessness. This decline led to a shift in career aspirations, with many considering alternative

professions. The following list contains examples of their views on this situation:

PTS-4: "Despite our preparation in accordance with the previous examination system, this abrupt

shift significantly diminished our motivation."

PTS -6: "My motivation has decreased considerably. The present author has reached a point at which
he no longer wishes to engage in the pedagogical practice of teaching. I am currently exploring the

possibility of pursuing a career in a different field."

PTS-14: "My conviction in the efficacy of pedagogical methods is waning. In the event that I am able
to secure employment in disparate fields, the prospect of pursuing a career in education no longer holds

any allure for me.

However, an analysis of the perspectives expressed by pre-service English teachers revealed a degree
of acceptance of the prevailing circumstances. In this context, it can be posited that pre-service teachers
are attempting to adapt to the novel circumstances and cultivating intrinsic motivation to pursue the

profession. Direct quotations pertaining to these subjects are appended below:

PTS -1: "I have a profound love for this profession and the children. Despite the fact that this novel
circumstance creates a certain distance from my chosen profession, I am compelled to adapt to the
circumstances that have been presented to us. The motivation behind my decision to pursue a career in

education stems from a profound love for the profession."

PTS-15: "A state of panic was experienced upon learning of the imminent system change during the
midpoint of the semester. However, upon reflection, it was ascertained that the situation is shared by

many, leading to a sense of relief and the resumption of work."
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PTS-7: "Despite the numerous changes, I persistently reassure myself of my ability to succeed in my

chosen career path as an educator. A peculiar form of intrinsic motivation has emerged within me."

Discussion, Conclusion and Recommendations

The objective of this study is to ascertain the perceptions of pre-service English teachers concerning
the recently implemented teacher appointment system (MEB-AGS) and the examination. In this context,

the conclusions reached in light of the findings are presented.

In response to inquiries regarding their general perceptions of the AGS, pre-service teachers
articulated their stance on the efficacy of the process, characterizing it as a futile exercise that
necessitated the repetition of training already completed during their university education. They further
delineated the abruptness of the transition, which engendered significant challenges in their ability to
adapt to the new circumstances. It was also stated that the privileges associated with graduating from
education faculties were eliminated. Moreover, a number of pre-service teachers expressed positive
sentiments regarding the process, citing its practical nature and the reduction in examination
obligations as key benefits. A review of the literature indicates that Baran and Sabah (2025) reported
that pre-service teachers exhibited a lack of motivation, anticipated that the same problems would
persist, perceived the process as a waste of time, and that it would be similar to undergraduate
education. In a similar vein, Pinar and Saricam's (2025) study with academicians at the Faculty of
Education asserted that the necessity for academia was questionable, as the curriculum would be
analogous to that of education faculties' training programs. The researchers further noted that the short-
term, intensive nature of the program might result in a superficial learning experience and that its
intended purpose remained ambiguous. With respect to education faculties, the academics indicated
that the message conveyed was that these faculties were being discredited and deemed inadequate.
Furthermore, emphasis was placed on the notion that the attainment of favorable outcomes is
contingent upon meticulous planning and effective management. A similar conclusion was reported by
Giil (2025) in a study conducted with pre-service teachers from various disciplines. The study posits
that the system's implementation was precipitous and untimely, resulting in the loss of time and the
introduction of uncertainties, thereby rendering the efficacy of prior preparation processes nullified. In
addition to these statements, it was asserted that the removal of the educational sciences section was
inappropriate. In the present study, the reduced number of topics to be included in the exam was
perceived positively by some pre-service teachers, whereas in Giil's (2025) study, the limited number of

topics and questions was regarded as a disadvantage."

In the conducted study, pre-service teachers indicated that the Foreign Language Proficiency Exam
(YDS) was an inadequate means of assessing teaching competence when compared to the Teaching
Field Knowledge Test (TFKT). Furthermore, the absence of inquiries concerning the subject-specific
courses undertaken during their undergraduate education in the YDS was emphasized as a salient
concern by the participants. The inclusion of subject-related questions in the TFKT but not in the YDS

was a point that was repeatedly emphasized and criticized by the pre-service teachers.

The findings indicated that the modification of the examination system engendered negative
outcomes among pre-service teachers, including feelings of hopelessness and helplessness, decreased
motivation, a distancing from the teaching profession, and an inclination toward alternative career
choices. This phenomenon has been observed to exert a detrimental psychological impact on pre-service

teachers. Pinar and saricam (2025) arrived at a comparable conclusion in their study. The findings from
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the studies indicated that uncertainties had a negative effect on the motivation of pre-service teachers,
inducing apprehension about appointments and contributing to anxiety and disengagement from their
courses. Moreover, the participants conveyed a sense of despondency, attributed to the protracted
period preceding the commencement of the educational activities. In a similar vein, Baran and Sabah's
(2025) study reported that pre-service teachers experienced feelings of psychological inadequacy during
this process. Giil (2025) revealed that pre-service teachers experienced a loss of motivation, diminished
enthusiasm for education, anxiety about the future, disappointment stemming from concerns that
prolonged processes would prevent their appointment, pessimism, regret over choosing the teaching
profession, and consideration of pursuing alternative career paths. In contrast, the present study also
found that some pre-service teachers acknowledged the situation and enhanced their intrinsic
motivation. A similar conclusion was reported in Giil's (2025) study, which indicated that some pre-
service teachers believed that this period would provide more opportunities for practical training,

ultimately contributing to the development of more qualified teachers.
As a result of the study, the following recommendations were made:

¢ In the context of future studies, a mixed design, incorporating both quantitative and qualitative
methodologies, may be a preferred approach.

e  The present study was conducted exclusively with pre-service English teachers. It is recommended
that similar studies be conducted with pre-service English teachers from different fields. This would
facilitate the identification of analogous and disparate perspectives on the process among pre-
service English teachers and those from other fields.

¢ A similar study can be conducted with pre-service teachers who have gained the right to enter the
academy.

e Pre-service teachers underscored the significance of the field courses they completed during their
undergraduate studies. It was noted that the YDS examination does not inquire about the field of
study of the examinee, and that a typical undergraduate student can achieve a high score on the
YDS by studying. Consequently, a field exam could be administered in conjunction with the YDS
exam, with both exams being given full consideration.

e The novel process in question entails the adaptation of pre-service teachers to the teaching
profession. This adaptation is achieved by prioritizing practical courses over theoretical courses in

education faculties.
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