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Bu arastirma, Gagné'nin Ogretim Durumlar1 Modeline dayali organize okuma gorevlerinin, Tiirkce | Diizeltme: 26/03/2026
derslerinde yedinci smif ogrencilerinin okudugunu anlama becerisini nasil etkiledigini | Kabul: 09/05/2026
degerlendirmeyi amaclamaktadir. Arastirmanin ¢alisma grubu 2023-2024 akademik yilinda Mus'un
Bulanik ilgesindeki ortaokullarda okuyan yedinci sinif 6grencilerinden segilmistir. Arastirmada
Ontest-sontest kontrol gruplu yari1 deneysel desen kullanilmistir. Uygulama siiresi dort hafta

stirmiis ve toplam 20 ders saati uygulama yapilmistir. Son testten iki hafta sonra, bilgi kalicilig
6l¢mek icin ayn1 degerlendirme tekrar yapilmistir. Veriler, SPSS 25 paket programi ile bagimsiz
orneklem t-testi kullanilarak incelenmistir. Baslangigta, deney grubu ile kontrol grubu arasinda 6n
test puanlarinda kayda deger bir fark bulunmamistir. Ancak arastirma sonunda deney grubu
kontrol grubuna kiyasla son testte onemli Olciide daha yiiksek bir puan elde etmistir. Deney
grubunun On test ortalamasi 47,67 iken, son test ortalamasi 66,50'ye yiikselmistir. Kontrol grubu ise
on testte 47,83, son testte ise 51,67 ortalama puan alarak énemli bir fark gostermemistir. Bilgilerin
kalicilik degerlendirmesinde de deney grubu, 48,50'ye kars1 67,17 ortalama puanla kontrol grubuna
gore onemli dlciide farklilik gostermistir.
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2 A. Ongun Muslu ve B. Arial

Giris
Glintimiizde, ulasilabilir bilgi yelpazesi gegmis dénemlere kiyasla ¢ok daha genis ve erisimi daha kolay
hale gelmistir. Teknolojinin giinliik hayata hizla entegre olmasi, bireylerin bu degisikliklere uyum
saglamasini gerektirmektedir. Giintimiiz diinyasinda gecgerliligini korumak igin, bireylerin siirekli
gelismelerden haberdar olmas: hayati onem tagimaktadir. Topluma uyum saglamak icin insanlarin
icinde bulunduklar: toplumla baglant: kurmasi sarttir. Aksi takdirde, kendilerini dislanmis hissetme ya
da anlamli katkilarda bulunmada zorluklar yasama gibi sorunlarla karsilasabilirler. Egitim, toplumsal
ilerlemeye uyum saglamada birincil faktor olarak islev goriir. Bireylerin modern cagin taleplerini

karsilayabilmeleri i¢in gii¢lendirilmesi, ancak egitim yollariyla saglanabilir.

Gagné, ogretim planlamasinin 6ncelikle siirecin sonunda ulasilmasi gereken 6grenme ciktilarinin
belirlenmesini, ardindan bu ¢iktilara ulasmak i¢in uygun 6gretim durumlarinin olusturulmasini ve
diizenlenmesini icermesi gerektigini 6ne stirer (Gagné ve ark., 2004). Gagné’ye (1985) gore, 6grenme,
ogrencilerin yeteneklerine bagh olarak farkli sonuglar iiretebilir. Gagné’nin teorisi incelendiginde bes
tiir 6grenme iiriinii ortaya ¢ikmaktadir. Bunlar: zihinsel beceriler, sdzel bilgi, biligsel stratejiler, tutumlar
ve motor becerilerdir (Gagné, 1992, 44). Gagné, dgrenme siireglerini gozden gegirerek bir model

gelistirmistir ve bu modele gore 6gretimde asagidaki sira izlenmelidir (Gagné, 1985, s. 243):

1-Dikkat Cekme, 2-Hedefi Belirtme, 3-On Bilgiyi Hatirlatma, 4-Uyaricti Materyalleri Sunma, 5-
Ogrenme Siirecini Yonlendirme, 6-Davramsi Ortaya Cikarma, 7-Geri Bildirim Saglama, 8-

Degerlendirme, 9-Kalicilik ve Aktarimi Saglama.

Edebiyat alaninda, okuma becerilerine, yaygin engellerin belirlenmesine ve cesitli Onerilerin
sunulmasina yonelik 6énemli ¢alismalar yapilmistir. Kizgin ve Bastug (2020), okudugunu anlama ve
motivasyonun 758 dordiincii smif ogrencisinin akademik basarisini nasil etkiledigini incelemistir.
Bulgulary, motivasyon ile akademik basar1 arasinda hafif ancak pozitif bir korelasyonun yani sira
okudugunu anlama ile basar1 arasinda orta derecede pozitif bir baglant1 oldugunu ortaya koymus ve
bu becerilerin ve motivasyonun egitim sonuglarindaki énemini vurgulamistir. Ogrencilerin okuma
becerileri gelistikge akademik performanslar da yiikselme egilimindedir; bu durum, okuma becerilerini
gelistirmeye odaklanan arastirmalara duyulan ihtiyaci vurgulamaktadir. Senel ve Bastug (2020)
tarafindan elde edilen bulgular, ilkokul son siuf Ogrencilerinin okudugunu anlama becerilerinin
beklenen seviyenin altinda kaldigim gostermistir. Ug kiz ve iki erkek dgrencinin katildig1 bu calisma,
okumada zorluk c¢eken ¢ocuklarin genellikle akademik engellerle de karsilastigini ortaya koymustur.
Bu arastirma, yazili metinleri anlamakta zorlanan ilkokul &grencilerinin varligimi vurgulamakta ve bu

zayifligin akademik sonuglarini nasil etkiledigini gostermektedir.

Ayrica, arastirmalar okullarda kullanilan ders kitaplarina da odaklanmustir. Diker Cogkun (2013),
Tiirkge ders kitaplarinin PISA becerileri igin belirlenen kriterlerle uyumlulugunu incelemistir. Bu
arastirma, ilkogretimin ikinci asamasinda altinci, yedinci ve sekizinci sinif 6grencilerine yonelik ders
kitaplarin ele almistir. PISA kilavuzlarina gore yapilan degerlendirme, mevcut ders kitaplarinin ileri
diizey okuma becerilerinin gelisimini yeterince desteklemedigini ortaya koymustur. Bulunan
materyaller hem miktar hem de okumanin amaglari ve dogasi ile alaka agisindan yetersizken,
degerlendirme gorevlerinin ¢ogu Oncelikle alt diizey okuma becerilerini hedeflemistir. Bu ¢alisma,
okuma yeterliligini gelistirme konusunda ders kitaplarinin eksikliklerini ortaya koymaktadir. 2019-2020
Ogretim yila ait Tiirkce ders kitaplarina yonelik benzer bir analiz, sorularin biiyiik dlciide diisiik
bilissel zorluk diizeyini yansittigini gdstermistir. Arastirmaci, 6grencilerin daha yiiksek biligsel katilim

diizeylerine ilerlemelerini destekleyecek sorularin gelistirilmesini dnermistir.

OJCES, 2026, 4(1), 1-29



Gagné'nin Ogretim Durumlar1 Modeli 3

Baslangicta okuryazarlik, yazili sembolleri anlama yetenegi olarak tanimlaniyordu; ancak zamanla
kelimelere dair kapsaml bir farkindalik ve bunlarin bilissel islevlerle biitiinlesmesi haline geldi.
Yapilandirmaci yaklasimlarin ortaya c¢ikmasiyla birlikte, okuma artik bireylerin 6n bilgilerini
metinlerden elde ettikleri bilgilerle birlestirerek yeni anlamlar olusturduklar1 bir siire¢ olarak
gortilmektedir. Okuma siireci, gorsel tanima, seslendirme, anlama ve zihinsel diizenleme gibi ¢esitli
faaliyetleri iceren karmasik bir gorevdir. Giiniimiizde okuma, belirli amaclara ulasmak icin 6nceden
edinilen bilgileri kullanarak okuyucu ile yazar arasinda gerceklesen, anlam yaratmaya yonelik
etkilesimli bir eylem olarak da goriilmektedir. Okuma, yazili bir metni gérme ve onu kendine 6zgii bir
sekilde yorumlama eylemidir (Arici, 2018, s. 3); bilissel ve motor becerilerin birlesimi yoluyla yazili
sembollerden anlam ¢ikarilmasini kapsar. Okuma eylemi, yazili sembollerin zihinsel islenmesinin yamn
sira gozlerin ve konusma mekanizmasinin koordineli hareketinden kaynaklanir. Kisi okurken metinle
aktif olarak etkilesime girer ve zihninde anlam olusturmak icin 6nceden sahip oldugu bilgileri kullanir.
Bu nedenle okuma, algilama, yorumlama ve hafiza asamalarini igeren bir bilissel islev olarak goriilebilir.
Yazili igerikle etkilesimde bulunurken, okuyucular metnin séylemini ve anlamini diger eserlerle iligkili

olarak inceler ve boylece metni tek basina bir parca olarak goriilmekten kurtarir.

Okuma becerilerinin gelisimi, harf iliskilerinin yorumlanmasini ve isim, soyad veya cesitli fikirleri
okuma ve yazma becerisini iceren temel okuryazarlik ile baslar. Ancak, temel okuryazarlik tek basina
yetersizdir. Bu, Ozellikle okuma aliskanlig1 olarak bilinen, diizenli ve sistematik bir uygulamaya
dontismelidir. Aligkanlik, kirilmasi zor olan tekrarlayan bir davranis egilimini ifade eder. Okuma
aliskanlig, kisisel ilgi ve coskuyla yonlendirilen uzun siireli okumaya katilma yetenegini gosteren,
okumaya alismis olma durumudur (Yigit, 2006). Okuma aliskanlig: gelistirenler, sosyal durumlara daha
iyi uyum saglama egilimindedir. Dolayisiyla, okuma faaliyetleri bash basina egitimsel olarak
algilanabilir. Okuma amagcli bir faaliyettir; ancak bireyler bir metne tek bir nedenden ziyade cesitli
nedenlerle yaklasir. Okumanin amaglari, metin tiirtine, baglama veya durumsal unsurlara bagh olarak
degisebilir. Yine de, temel ama¢ metnin 6ziinii kavramaktir. Bagka bir deyisle, metni anlamak tiim
okuma amaglarinin hayati bir unsurudur. Insanlar rahatlama, zevk alma, akademik performansi
artirma veya arastirma yapma gibi cesitli nedenlerle okuyabilir; ancak bu faaliyetler metin

kavrayisindan bagimsiz olarak analiz edilemez.

Bilgi edinme amaciyla okuma siirecinde, okuyucu dogrudan veya dolayl olarak ilgilendigi bilgiye
atifta bulunan belirli terimleri, deyimleri ve climleleri aktif olarak arar. Ana amag, gerekli bilgiyi
bulmaktir; bu nedenle, genellikle daha hizli bir tempoda gerceklesen bu tiir okumalarda metnin genel
yorumu ikincil bir unsur haline gelir. Yeni bir konuyu anlamaya yardimci olmasi amaclanan metinlerle
etkilesimde bulunurken, okuyucu 6ncelikle metnin ilettigi ana mesaji kavramalidir. Bu, ayrintilara
dikkat etmeyi gerektirir ve daha iyi anlamak i¢in metni tekrar gozden gecirmeyi veya yeniden okumay:
icerebilir. Bu tiir okumalar, metinle uzun siireli bir etkilesim ve daha yavas bir okuma hiz1 gerektirir.
Bu tiir okuma, makaleler, denemeler, elestiriler, gazete ve dergi yazilarinda yapilir (Karatay, 2014). Bir
metni degerlendirmek ve elestirmek amaciyla okurken, metnin her béliimiinii derinlemesine anlamak
esastir. Okuyucu, metnin daha derin anlamini inceleyip degerlendirerek hem olumlu hem de olumsuz
degerlendirmeler yapabilir. Ancak bu degerlendirici ve elestirel siire¢, okuyucunun séz konusu konu
hakkinda 6nceden bir bilgiye sahip olmasini gerektirir. Elestirel okumalarda, okuyucunun énceden
sahip oldugu bilgi metinde verilen bilgilerle etkilesime girer ve bu da okuyucunun igerigi analiz etmek

i¢in daha fazla zaman harcamasin gerektirir.
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4 A. Ongun Muslu ve B. Arial

Okumanin temel ve ortak amaci, bir metni anlamaktir. Anlam ¢ikarmak i¢in okuyucularin dilin
kelime dagarcigina asina olmasi ve metin igindeki tiim kelimeleri tanimalar1 gerekir. Bu anlama siireci
bagimsiz olarak ve belirli bir hizda gerceklesmeli, boylece metnin belirli bir zaman dilimi i¢inde
okunabilmesi saglanmalidir. Okuma faaliyeti, anlama, iletisim, yorumlama, sorgulama ve analitik
muhakeme becerilerini gelistirir. Okuma egitimi alani, 6grencilerin uygun stratejiler kullanarak
metinlerle etkilesime girmelerini, metinleri elestirel bir sekilde degerlendirmelerini ve yorumlamalarin
ve saglam okuma aligkanliklari gelistirmelerini amaglamaktadir. Miifredat, okuma becerilerini
gelistirmek icin tasarlanmus gesitli etkinlikleri 6zetlemekte ve bu alistirmalarda kullanilan metinlerin
Tiirk dilini dogru bir sekilde yansitmasini saglayarak program kilavuzunda tanimlanan ozellikleri
sergilemektedir. Program (MEB, 2019), okuma standartlarini, metin analizini, degerlendirme
yontemlerini ve okuma uygulamalariyla ilgili etkinlikleri ve c¢iktilar1 belirtmektedir. Ayrica,
programdaki her egitim boliimiiniin sonunda yontem ve tekniklere iliskin ayrintilar yer almaktadir.
Okuma alanyi, sessiz ve sesli okuma, 6zetleme, gézden gecirme, not alma, tahmin, sorgulama, tartisma,
elestirel analiz, koro okuma, okur tiyatrosu, ezberleme ve metinleri birbirine baglama gibi strateji ve

teknikleri uygulamaktadir.

Okuma becerileri, bireylerin gesitli kaynaklardan yeni bilgilere ve deneyimlere erismesini saglar. Bu
nedenle okuma becerisi, yorumlama, sorgulama, diyalog ve elestirel diistinme siireclerini kapsar. 2015
yilinda olusturulan miifredat, 6grencilerin metinleri hem akici hem de dogru bir sekilde okumasina,
yorumlarini elestirel bir sekilde degerlendirmesine ve tutarli bir okuma aliskanligi kazanmasina
yardimc1 olmay1 amaglamaktadir. Okuma alanindaki basarilar ii¢ kategoriye ayrilir: anlama, akicilik ve

kelime bilgisi.
Arastirmanin Amaci

Bu arastirma, Gagné modelinin uygulanmasi yoluyla 6grencilerin okuma becerilerini gelistirmek ve
akademik performanslarin yiikseltmeyi amaclamistir. Bu aragtirmanin bulgularinin mevcut literatiirii

zenginlestirmesi ve Tiirk egitimcilere rehberlik etmesi beklenmektedir.
Arastirmanin Problemi

Gagné'nin Ogretim Durumlar1 Modeli'ne gore planlanan 7. simif Tiirkge dersindeki okuma becerileri

etkinlikleri, 6grencilerin okudugunu anlama ve bilgiyi kalicilagtirma becerileri tizerinde etkili midir?
Arastirmanin Alt Problemleri

Gagné modelinin 7. sinf 6grencilerinin Tiirkce derslerindeki performansina etkisi degerlendirilmistir.
Bu arastirmada deney ve kontrol olmak tizere iki grup yer almistir. Bu iki grup arasindaki farkliliklar

incelenmistir. Ele alinan problemler sunlardir:

1. Deney grubunun 6n test ortalama puanlari, kontrol grubunkinden farkli midir?

2. Deney ve kontrol gruplar1 arasinda, son test sonuglarinda anlaml bir degisiklik var midir?
3. On test ile son test arasinda deney grubunun performansi 6nemli 6lciide artmig midir?

4. Kontrol grubunun performansi 6n testten son teste kadar onemli dl¢iide degismis midir?

5. Kaliailik testi bulgulari, deney ve kontrol gruplar arasinda istatistiksel olarak anlamli farkliliklar

oldugunu gosteriyor mu?
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Yontem

Arastirma Modeli

Aragtirmada, 6n ve son testlerin uygulandig: yar1 deneysel bir tasarim kullanilmigtir. Bu cergeve iginde
rastgele atamalar yoluyla cesitli gruplar olusturulmustur. Hem deney grubu hem de kontrol grubu,
miidahalenin 6ncesinde ve sonrasinda 6n ve son testlere tabi tutulmustur. Deneysel calismalarda
rastgele atama bazen pratik olmayabilir veya izin verilmeyebilir. Bu durumda miidahale yalnizca deney
grubuna uygulanir (Creswell, 2016, s. 173). Ornegin, yeni bir Ogretim stratejisini degerlendiren
arastirmacilar, mevcut simniflardan yeni gruplar olusturmak icin genellikle egitim yetkililerinden izin
almalidir. Bu durumlarda, ¢alisma i¢in 6nceden var olan gruplar kullanilabilir. Metodoloji, iki benzer
grup bulmak i¢in mevcut smiflardan gelen verilerin analiz edilmesini gerektirir (Biiyiikoztiirk ve ark.
2016, s. 196). Uygulanabilirlik sorunlar1 nedeniyle randomizasyon yerine grup eslestirme tercih
edilmistir. Arastirmaci, deney ve kontrol gruplarini olustururken altinci siif 6grencilerinin akademik
performansini dikkate almistir. Ortalama puanlar1 en yakin olan iki smif segilmis, 7-B sinifi deney
grubu, 7-C smifi ise kontrol grubu olarak belirlenmistir. Psikoloji ve egitim arastirmalarinda yaygin
olarak kullanilan yontemler arasinda son testler, 6n testler, kontrol gruplar1 ve randomize tasarimlar
yer almaktadir. Baslangicta daha genis bir katilimc1 havuzundan iki grup rastgele secilir. Bir grup deney
grubu, digeri ise kontrol grubu olarak islev goriir. Miidahale uygulanmadan 6nce, katilimcilar arasinda
bagimli degisken olgiiliir. Deney grubu miidahaleyi alirken kontrol grubu ayni kalir. Sonug olarak,
katiimailar bagimh degiskene gore yeniden degerlendirilir (Biyiikoztiirk ve ark., 2010, s. 202). Bu
calismadaki bagimsiz degisken, Gagné Modeline dayali miidahalelerden olusurken, bagiml

degiskenler arasinda 6grenci kalma oranlar1 ve akademik performans yer almaktadir.
Calisma Grubu

Aragtirma 6rneklemi, Mus ilinin Bulanik ilgesindeki yedinci sinif 6grencilerinden olusmaktadir. Deney
ve kontrol gruplar rastgele dagihim yontemi kullanilarak olusturulmus olup, her katiimciya esit
secilme sansi tanmmistir. Bir katihmcmin secilmesi, baska bir katilimcimin secilme olasiligimi
etkilememektedir. Calisma Orneklemi, 2023-2024 6gretim yilinda Mus ilinin Bulanik ilgesindeki bir
ortaokulda ¢aligmaya goniillii olarak katilan 60 yedinci simif 6grencisinden (deney grubunda 30, kontrol
grubunda 30) olusmustur. Kontrol grubunda 16 kiz ve 14 erkek, deney grubunda ise 18 kiz ve 12 erkek
bulunmaktadir. On test sonuglari, miidahale éncesinde gruplar arasinda istatistiksel olarak anlamli bir

fark olmadigini gostermistir.
Veri Toplama Araglan

Arastirmaci, tarafindan Ogrencilerin basarilarini degerlendirmek tiizere bir degerlendirme araci
gelistirilmistir. Degerlendirme sorular1 hazirlandiktan sonra sekiz uzman goriislerini bildirmistir. Bu
grupta egitim alanindan ii¢ kadin ve bes erkek yer almustur. Degerlendirme aracinin son halini

almasinda bu kisilerin 6nerileri dikkate alinmuistir.
Basan Testi

Ol¢me aracinin segiminde, arastirmaci tarafindan siireg boyunca gelistirilen basari testi kullanilmistir.

Bagar1 testinde okuma becerisindeki gelismeler belirlenmis olup, arastirmacinin deney siirecinin siiresi
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6 A. Ongun Muslu ve B. Arial

dikkate alinarak, basar1 testinde okuma becerileriyle ilgili sorularin dagilimi asagidaki gosterge

tablosunda sunulmustur.
Verilerin Toplanmasi

Calismada, yukarida acgiklanan basari testi kullamilarak SPSS yazilim paketi vasitasiyla veriler
toplanmistir. Uygulama siirecinde kullanilan bir haftalik Ornek etkinlik, ekler bdliimiinde yer

almaktadir.
Verilerin Analizi

Deney prosediiriiniin uygulanmasindan 6nce hem deney grubuna hem de kontrol grubuna bir 6n test
uygulanmistir. Ardindan, Gagné modeline gore planlanan etkinlikler dort haftalik bir siire boyunca
deney grubuyla gerceklestirilmistir. Deney prosediiriiniin sonunda her iki gruba da bir son test
uygulanmistir. Bilgilerin kaliciligini 6lgmek igin, gelistirilen basar: testi son testten sonraki iki hafta
icinde tekrar uygulanmuistir. Veriler, IBM SPSS Statistics 25 programi kullanilarak analiz edilmistir. Her
grubun verileri igin normallik analizleri yapilmistir. Gruplarin basar1 ortalamalar1 arasindaki farklar,
verilerin normal dagilim gosterdigi varsayimiyla t-testi kullanilarak analiz edilmis olup sonuglarin

analizinde verilerin .05 anlamlilik diizeyinde oldugu tespit edilmistir.
Bulgular

Degerlendirilen parametrelere iliskin veriler sonuglar béliimiinde sunulmustur. Analiz 6ncesinde
calisma verilerinin normal dagilim gosterip gostermedigi kontrol edilmistir. Bu nedenle, hem deney
grubu hem de kontrol grubu i¢gin 6n test, son test ve kalicilik puanlari {izerinde normallik testi yapmak

tizere SPSS Statistics 25 yazilim1 kullanilmistir. Normallik testinin sonuglari Tablo 5'te 6zetlenmistir.

Tablo 1. Testlerin Normallik Dagilimi

Kolmogorov-Smirnov? Shapiro-Wilk
Statistics sd p Statistics Sd p
Deney grubu ontest ,159 30 ,051 ,942 30 ,102
Kontrol grubu 6ntest 111 30 ,200° ,963 30 ,368
Deney grubu sontest ,135 30 173 ,966 30 427
Kontrol grubu sontest ,165 30 ,036 ,933 30 ,058
Deney grubu kalicilik testi ,128 30 ,200° ,944 30 ,120
Kontrol grubu kalicilik testi ,119 30 ,200 ,60 30 ,309

Sonuglar, her grubun 50'den az katilimciya sahip oldugunu gostermektedir. Bu nedenle, Shapiro-Wilk
testi sonuglar1 kaydedilmistir. Veriler normal dagilim oldugunu gostermektedir. Normallik varsayimi
altinda, analiz i¢in bagimsiz drneklemler t-testi uygulanmustir. {lk alt problemi ele almak iizere, kontrol
ve deney gruplarinin ortalama on test puanlarini degerlendirmek icin bagimsiz 6rneklemler t-testi

kullanilmistir. Miidahale 6ncesi sonuglar ve bunlarin tanimlayici istatistikleri Tablo 2'de sunulmustur.

Tablo 2. Deney ve Kontrol Gruplarmin Ontest Sonuglari

Gruplar N Mean Standart t sd p
Ontest  Deney 30 47,67 12,78 -,047 58 /963
Kontrol 30 47,83 14,779

(p>,05)
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Tablo 2, her biri 30 katihmcidan olusan deney ve kontrol gruplarmin o6n test ortalamalarin
gostermektedir. Deney grubunun ortalama puani 47 iken, kontrol grubunun da ortalama puani 47 idi.
Deney grubu daha sonra 67 ortalama puan elde etti. Bagimsiz orneklemler t-testi, iki grup arasindaki
On test puanlarinda anlaml bir fark olmadigini ortaya koydu. Bu durum, arastirmanin baslangicinda
her iki grubun da karsilastirilabilir oldugunu gostermektedir. Miidahale sonrasi ortalama puanlar:
degerlendirmek igin, ikinci arastirma alt sorusunun bir pargasi olarak bir t-testi yapilmistir. Sonuglar

Tablo 3'de 6zetlenmistir.

Tablo 3. Deney ve Kontrol Gruplarimin Sontest Sonuglar:

Gruplar N Mean sd t sd p
Deney 30 66,50 14,02 4,38 58 ,000
Sontest
Kontrol 30 51,67 12,03

Tablo 3'de, deney grubunun son test ortalamasinin 66,50, kontrol grubunun ortalamasimin ise 51,67
oldugu goriilmektedir. T-testi analizi, son test puanlarinda anlamli bir fark oldugunu ve deney

grubunun daha iyi performans gosterdigini ortaya koymaktadir.

Table 4. Deney Grubunun Ontest ve Sontest Sonuglar:

Groups N Mean Sd t sd P
Ontest Deney 30 47,67 12,78 -5,436 58 ,000
Sontest Deney 30 66,50 14,02

Tablo 8de, deney grubunun o6n test ortalamasmin 47,67 ve son test ortalamasmin 66,50 oldugu
goriilmektedir. Bu durum, deney grubunun &n testten sonra gelisme kaydettigini gostermektedir. Bu
gelismenin istatistiksel anlamliligini belirlemek icin t-testi kullanilmistir. Calisma sonuglari, deney

grubunun son test puanlarinda istatistiksel olarak anlamli bir artis oldugunu ortaya koymustur.

Table 5. Kontrol Grubunun Ontest ve Sontest Sonuglari

Groups N Mean sd t sd P
Ontest Kontrol 30 47,83 14,77 -1,098 58 ,277
Sontest Kontrol 30 51,67 12,13

(p>0.05)

Tablo 5, kontrol grubunun on test ortalamasmin 47,83 ve son test ortalamasiin 51,67 oldugunu
gostermektedir. Son test sonuglari, kontrol grubunda performansin arttigini gostermektedir. Bu artis,
deneysel miidahale 6ncesinde devam eden egitim siireglerine atfedilebilir. Bu artisin istatistiksel
anlamlilig1 bir t-testi ile degerlendirilmistir. Veriler (p > 0,05), bu artisin istatistiksel olarak anlamli
olmadigini gostermistir. Besinci alt problemi arastirmak i¢in, her iki grubun kalicilik degerlendirmeleri

iizerinde bir t-testi yapilmistir. Tablo 9, bulgular1 sunmaktadir.

Table 6. Deney ve Kontrol Gruplarinin Kayicilik Sonuglar:

Groups N Mean sd t sd P
Exp. 30 67,17 11,79 5,697 56,942 ,000
Kalicilik
Cont. 30 48,50 13,52

(p < 0.05)

Tablo 5, deney grubunun ortalama kalicilik testi puaninin 67,17 oldugunu, kontrol grubunun puaninin
ise 48,50 oldugunu gostermektedir. Veri analizi, deney grubunun kalicillik oranmin kontrol

grubunkinden daha yiiksek oldugunu gostermektedir. Bu farkin istatistiksel olarak anlamli olup
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olmadigin belirlemek igin bir t-testi yapilmustir. T-testi, iki grup arasindaki ortalama kalicilik testi

puanlarinda anlaml bir fark oldugunu ortaya koymustur.

Tartisma, Sonug ve Oneriler

Bu calismada, Gagné'nin Ogrenme Kosullar1 Modeli'nden yararlanarak ve dgrencilerin bilgileri ne
kadar iyi hatirladiklarini degerlendirerek, yedinci smif Tiirkce derslerinde okudugunu anlama

becerisini gelistirmeye yonelik stratejiler incelenmistir. Bulgularin 6zeti asagidadir:

Iki grubun ortalama 6n test puanlarini karsilagtirmak icin bagimsiz t-testi kullanilmistir ve bu testte
anlaml bir fark goriilmemistir. Deney grubu ortalama X=47,67 6n test puan alirken, kontrol grubunun
ortalamasi X=47,83 olmustur; bu da ¢alismanin baslangicinda gruplarin benzer seviyede oldugunu
gostermektedir. Her iki grubun son test puanlari, arastirma sorusu ile iliskili olarak degerlendirilmistir.
Deney grubu, X=66,50 ortalama son test puanu elde ederek, kontrol grubunun X=51,67 ortalamasin: ast1.
Bu, deney grubunun belirgin sekilde daha iyi performans gosterdigini ortaya koyarak, test edilen
miidahalenin etkinligini vurgulamaktadir. Calismada, deney grubunun on test ve son test puanlari
arasindaki farklarn anlamliligini degerlendirmek icin bagimsiz t-testi kullanilmistir. Bulgular, 6n
testten son teste dogru olumlu bir degisim oldugunu ortaya koydu; deney grubunun 6n test ortalamasi
X=47,67, son test ortalamasi ise X=66,50 idi. Bu, Gagné modelinin deney grubundaki akademik
performansin iyilesmesine katkida bulundugunu gostermektedir. Calisma ayrica kontrol grubunun 6n
test ve son test sonuclarmi da inceledi. Kontrol grubunun puanlar1 6n testte X=47,83 ve son testte
X=51,67 olarak ol¢iildii; bu da bu puanlar arasinda anlamli bir fark olmadigini ortaya koydu.
Arastirmanin amaci, deney ve kontrol gruplar: arasindaki kalicilik degerlendirmelerindeki farkliliklar:
analiz etmekti. Performans agisindan onemli farkliliklar goézlemlenmistir; deney grubunun kalicilik
ortalamasi1 X=67,17, kontrol grubunun ise X=48,50 olmustur. Bu, deney grubunun kalicilik testlerinde
tistlin performans gosterdigini ve son test ortalamasini X=66,50'den X=67,17'ye yiikselttigini
gostermektedir; bu da miidahalenin 6grencilerin bilgilerini kalic1 hale getirmelerine etkili bir sekilde
yardimci oldugunu ortaya koymaktadir. Ozetle, Gagnénin yaklagimi bilgi kalicilig1 iizerinde olumlu
bir etki yaratmistir. Milli Egitim Bakanligimin (2019) belirttigi gibi, Ogretmenler &grencileri
o0grenimlerinde inisiyatif almaya ve tartismalara katilmaya motive eden bir siuf ortami olusturmalidir.
Ogrenciler cesitli etkinliklere katilmali ve cevreleriyle baglanti kurmalidir. Bu tiir bir katilim,
o0grenmeye karst olumlu bir tutum gelistirir ve bilginin kaliciligini artirir (MEB, 2019: 8). Arastirmalar,
geleneksel Ogretim yontemlerinin Ogrencilerin tutumlarini olumlu yonde etkili bir sekilde
degistirmedigini gostermektedir. Ozkok (2010), matematik derslerine yonelik olumsuz duygulart
iyilestiremeyen geleneksel yontemlerin aksine, etkilesimli ve eglenceli matematik derslerinin

ogrencilerin cogskusunu ve katilimin artirdigini bulmustur.

Donmus Kaya ve Akpunar (2019), Gagné modeline dayali bir ¢evrimi¢i 6grenme baglaminda,
ogrencilerin dersi daha olumlu degerlendirmeleriyle 6grenci tutumlarinda 6nemli farkliliklar oldugunu
ortaya koymustur. Benzer sekilde, Leow ve Neo (2014), 6grenci merkezli bir egitim ortami ve
multimedya kullanimiyla birlestirilen Gagné gergevesinin, 6grenci katilimini artirdigini ve olumlu bir
bakis agisini tesvik ettigini tespit etmistir. Bu sonuglar, Gagné'nin modelinin 6grencileri 6grenme
stirecine basariyla dahil ettigini gostermektedir. Farkli bir ¢calismada Deniz (2020), Gagnénin dokuz
asamasina dayali grup 6grenimini uyguladi ve piyano dersleri diizenledi; olumlu karsilikli bagimhiligin
O0grenci motivasyonunu artirdigini belirtti. Cok sayida calisma benzer sonuglar ortaya koymustur.
Tagkiran ve Cakmak (2021), bu gergeveye dayali bir 6gretim programi gelistirmis ve deney grubunda

son test puanlarinin daha yiiksek olmasina ragmen tutumda anlaml bir fark bulamamaistir. Gagné ve
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ark. (1992), egitimde olumlu tutumlarin gelistirilmesinin 6nemini vurgulamistir. Siinbiil ve ark. (2004),
bilgisayar destekli teknikler kullanan gesitli ¢alismalarda Gagné modelinin akademik sonuglar: etkili
bir sekilde gelistirdigini ampirik yontemlerle gostermistir. Kontrol grubu geleneksel 6gretim alirken,
deney grubu Gagnénin gergevesi kullanilarak dgretilmistir ve bu, deney grubunun daha iyi performans
gostermesine yol agmistir. Menzi (2012), c¢evrimigi bir kursta modelin kalicilik {izerindeki etkisini
degerlendirmis ve onceki calismalarla tutarlilik gostererek bunun faydali oldugunu bulmustur. Iki
haftalik farkli bir ¢alismada Ates ve Karaagach (2020), deney grubunun son test puanlarimin daha
yiiksek olmasina ragmen genel basari sonuglarinda anlaml bir fark olmadigin belirtmistir. Gagné'nin
dokuz asamali modelinin 6grenci sonuglar1 ve ders geri bildirimleri {izerindeki etkilerini incelemek
amaciyla Miner, Mallow, Theeke ve Barnes 2015 yilinda bir arastirma yiiriitmiistiir; bu ¢alisma, daha
yiiksek degerlendirmeler ve gelismis 6grenme firsatlari ile sonuglanmistir. Benzer sekilde, Akcay (2011)
web macera 6gretim yontemini degerlendirmek i¢cin Gagné'nin ¢ercevesini kullanmis ve yapilandirilmis
bir web macerasinin etkili bir 6grenme araci olabilecegi sonucuna varmistir. Bu, Gagné'nin modelinin
Ogrenmeyi ve sonugclar1 iyilestirmedeki etkinligini vurgulamaktadir. Mutluer ve Altun (2021),
Gagné'nin 6gretim tasariminin {istiin yetenekli 6grenciler {izerindeki olumlu etkisine dikkat ¢ekerek,
daha ileri arastirmalar igin yollar 6nermistir. Bulgulari, akademik performansta ve bilginin kaliciliginda
iyilesmeler oldugunu gosteren onceki c¢alismalarla uyumludur. Gagné'nin 6gretim yontemi, Tiirkge
disindaki dillerde de uygulanmis ve benzer sonuglar elde edilmistir. Bas'n 2012'deki deneysel
sonuglary, daha sonraki arastirmalarla desteklenmektedir. Ancak bu yaklasim, modelin etkisini
hesaplamali yéntemlerden ziyade 6gretim etkinlikleri araciligiyla vurgulamaktadir. Ingilizce dersinin
Ogretim yontemleri bunu yansitmis ve ogrencilerin ses, miizik, filmler, sozlii talimatlar, hizli geri
bildirim ve cesitli ipuglar1 gibi cesitli teknolojik olmayan simf etkinliklerine katilmalarina olanak
saglamistir. Calisma, sonuglari iyilestirerek ve 6grencilerin konuya iliskin algilarini degistirerek dnemli
bir etki yaratmustir. Mei, Ramli ve Alhirtani (2015), Arapca Ogretimi i¢cin Gagné'nin cercevesini
uygulamis ve bu modelle uyumlu yontemlerin geleneksel yaklasimlardan daha iyi sonuglar verdigini
ve Ogrencilerin katilimini artirdigini tespit etmistir. Arastirma, Gagné'nin modelinin 6zellikle Arapgca
ve Tirkce olmak {iizere diger dilleri de etkili bir sekilde &gretebilecegini gostermektedir. Mevcut
aragtirmalar, Gagné'nin cercevesinin pedagojik stratejileri tanimladigini, basar1 oranlarini ve hafizada
kalhiciigr artirdigini  ve Ogrencilerin derslere karst tutumlarini olumlu yonde etkiledigini
gostermektedir. Dahasi, Gagné'nin modeli gesitli 5gretim stratejileriyle uyumludur. Ozetle, alintilanan
arastirma, Gagné'nin yonteminin 6grenci katilimini artirmada geleneksel 6gretim stratejilerini astigini
gostermektedir. Bulgular, Gagné'nin gesitli disiplinler ve egitim ortamlarinda akademik performans
tizerinde 6nemli bir etkiye sahip oldugunu vurgulamaktadir; bu model genellikle birincil 6gretim
stratejisi olarak hizmet eder, ders sinirlarini belirler veya 6gretim yaziliminin gelistirilmesine rehberlik
eder. Ayrica, model Tiirkce dil 6gretiminde okuma becerilerini sistematik olarak gelistirmek icin bir
yap1 saglamustir; etkili bulgular, akademik performans, ders hakkindaki goriisler ve bilgi kalicilig
tizerindeki olumlu etkisini gostermektedir. Gelecekteki arastirmalara rehberlik etmek igin asagidaki

Oneriler sunulmaktadir:
* Bu cergeve, ortaokulun otesindeki tiim egitim seviyelerine uygulanabilir.
* Arastirma yaklagimini degistirerek 6grencilerin bu modele yonelik tutumlari incelenebilir.

* Akademik basari, davranis, ilgi alanlar1 ve motivasyon gibi degiskenleri degerlendirmek icin gesitli

yontemler mevcuttur.
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* Deneme uygulamasi, tiim egitim dénemi boyunca uzayabilir ve birkag haftay: asabilir.

Catisma Beyani ve Etik Bildirim

Yazarlarin herhangi bir ¢ikar ¢atismasi bulunmamaktadir. Bu arastirma, gelisimsel arastirma ilkelerine
ve akademik yaymciligin etik kurallarina uygun olarak yiirtitiilmiistiir. 73 sayili karar, 7 Temmuz 2023
tarihinde diizenlenen Mus Alparslan Universitesi Bilimsel Arastirma ve Yayin Etik Kurulu

toplantisinda alinmaistir.
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Yazarlarin Katki Oran1 Beyani

Ikinci yazar, birinci yazarimn yiiksek lisans tezinin gevirisine ve gelistirilmesine katkida bulunmus olup,

s0z konusu tez ikinci yazarin akademik danismanliginda tamamlanmuistir.
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Introduction

In contemporary times, the scope of available information has expanded considerably, becoming more
abundant and readily accessible than in previous eras. The rapid integration of technology into
everyday life necessitates that individuals adapt to these changes. In order to maintain relevance in the
contemporary world, it is imperative for individuals to remain informed about ongoing developments.
The ability to assimilate into one's current society is contingent upon the capacity to establish
connections with the community. Conversely, the absence of such opportunities can result in feelings
of marginalization and a lack of opportunities for meaningful contributions. Education is widely
regarded as the primary catalyst for adapting to societal progress. The empowerment of individuals to

meet the demands of the modern age can only be achieved through educational avenues.

Gagné (2004) proposes that the initial phase of instructional planning should entail the identification of
the learning outcomes to be accomplished at the conclusion of the instructional process. This
identification process should be followed by the creation and organization of suitable instructional
situations that are designed to facilitate the achievement of these learning outcomes. As Gagné (1985)
asserts, the outcomes of learning can vary depending on the students' aptitudes. A thorough
examination of Gagné's theory reveals the existence of five distinct categories of learning products.
These components encompass mental skills, verbal knowledge, cognitive strategies, attitudes, and
motor skills (Gagné, 1992, 44). Gagné developed a model by reviewing learning processes. According

to this model, the following sequence must be followed in instruction (Gagné, 1985, p. 243):
Attracting attention

Stating the objective

Recalling prerequisite knowledge

Presenting stimulating materials

Guiding the learning process

Eliciting behavior

Providing feedback

Assessment

Ensuring retention and transfer

In the domain of literature, significant academic inquiry has been dedicated to the study of reading
skills, the identification of prevalent impediments, and the formulation of various recommendations.
Kizgin and Bastug's (2020) study examined the impact of reading comprehension and motivation on
the academic success of 758 fourth-grade students. Their findings revealed a slight yet positive
correlation between motivation and academic success, as well as a moderate positive link between
reading comprehension and achievement. These results underscore the significance of these skills and
motivation in educational outcomes. As students' reading capabilities improve, their academic
performance also tends to rise, highlighting the need for research focused on enhancing reading skills.
The findings from Senel and Bastug (2020) demonstrated that the reading comprehension skills of late

elementary students did not meet the established expectations. The study, which involved a total of five
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children, revealed that children experiencing difficulties with reading frequently encountered academic
challenges. This research underscores the prevalence of elementary school students who encounter
difficulties in comprehending written material and demonstrates the manner in which this deficiency

impacts their academic performance.

Furthermore, research has been conducted on the textbooks utilized in educational institutions.
Diker Coskun (2013) examined the compatibility of Turkish language textbooks with the criteria
established for PISA skills. The present investigation pertains to an examination of the textbooks
designated for sixth, seventh, and eighth graders during the second stage of primary education. The
evaluation, conducted in accordance with the guidelines established by the Program for International
Student Assessment (PISA), revealed that the current textbooks available for use do not adequately
support the development of advanced reading skills. The material found to be lacking was deficient in
both quantity and relevance to the objectives and nature of reading. Furthermore, the majority of
assessment tasks primarily targeted lower-order reading skills. This study demonstrates the limitations
of textbooks in promoting reading proficiency. A similar analysis of Turkish language textbooks from
the 2019-2020 academic year indicated that the questions largely reflected a low cognitive challenge.
The researcher advocated for the formulation of inquiries that would facilitate students' progression to

more advanced levels of cognitive engagement.

The original definition of literacy was the ability to understand written symbols. However, the
evolution of the concept has led to a more comprehensive understanding of literacy as a comprehensive
awareness of words and their integration into cognitive functions. The advent of constructivist
approaches has led to a paradigm shift in the understanding of reading as a process. This process is now
regarded as the combination of an individual's prior knowledge and information from texts, resulting
in the creation of new understandings. The process of reading is a multifaceted task that encompasses
a variety of activities, including visual recognition, vocalization, comprehension, and cognitive
organization. Contemporary perspectives on reading emphasize its role as an interactive act of
meaning-making, involving a dynamic interaction between the reader and the writer. This interaction
is driven by the reader's prior knowledge, which serves as a foundation for achieving specific objectives.
Reading is defined as the process of perceiving written text and deriving meaning from it in a personally
distinctive manner (Aricy, 2018, p. 3). This multifaceted process involves the synthesis of cognitive and
motor abilities to decipher the intended message encoded in written symbols. The act of reading is the
result of a coordinated movement of the eyes and the speech mechanism, in conjunction with the mental
processing of written symbols. As readers engage with the text, they employ their prior knowledge to
construct meaning. Consequently, reading can be conceptualized as a cognitive function encompassing
stages of perception, interpretation, and memory. When engaging with written content, readers
meticulously analyze the text's discourse and meaning in relation to other works, thereby liberating it

from the confines of a solitary piece.

The development of reading abilities commences with fundamental literacy, encompassing the
interpretation of letter relationships and the capacity to read and write names, surnames, or various
concepts. However, it must be noted that basic literacy alone is insufficient. It is imperative that this
practice be transformed into a well-structured and methodical reading habit. A habit is defined as a
repetitive behavioral trend that is challenging to discontinue. The reading habit is defined as the state
of being accustomed to reading, which in turn indicates the ability to engage in extended reading
activities driven by personal interest and enthusiasm (Yigit, 2006). Individuals who develop reading

habits tend to exhibit a higher degree of adaptability in social situations. Consequently, reading
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activities can be regarded as educational in nature. Reading is a purposeful activity; however,
individuals approach a text for various reasons rather than just one. The objectives of reading can vary
depending on the type of text, the context, or situational elements. Nevertheless, the primary objective
remains to comprehend the fundamental essence of the text. In essence, comprehending the text
constitutes a pivotal component of all reading objectives. The motivations behind reading vary,
including relaxation, enjoyment, enhancement of academic performance, and research. However, these

activities cannot be analyzed independently from text comprehension.

In the process of reading for informational purposes, the reader actively seeks out specific terms,
phrases, and sentences that either directly or indirectly refer to the information of interest. The primary
objective is to identify the pertinent information, thereby relegating the overall interpretation of the text
to a secondary consideration in these types of readings, which characteristically progress at a more rapid
pace. When engaging with texts designed to facilitate comprehension of a novel subject matter, it is
imperative for the reader to first discern the fundamental message that the text aims to convey. This
process necessitates meticulous attention to detail and may involve revisiting or rereading the text to
enhance comprehension. Such readings necessitate sustained engagement with the text and a deliberate
reading pace. This type of reading is typically conducted in the context of articles, essays, critiques, and
newspaper and magazine writings (Karatay, 2014). When engaging in the evaluation and critique of a
text, it is imperative to possess a comprehensive understanding of its entirety. The reader is capable of
formulating favorable and unfavorable evaluations through a thorough examination and assessment of
the text's underlying implications. However, this evaluative and critical process necessitates that the
reader possesses some prior knowledge about the subject in question. In critical readings, the reader's
pre-existing knowledge interacts with the information provided in the text, which in turn requires them

to spend more time analyzing the content.

The fundamental and common goal of reading is to understand a text. In order to derive meaning
from a text, readers must possess a familiarity with the vocabulary of the language and be able to
recognize all of the words within the text. This understanding should occur independently and at a
specified pace, allowing the text to be read within a certain timeframe. Engaging in reading fosters a
variety of cognitive abilities, including comprehension, communication, interpretation, inquiry, and
analytical reasoning. The domain of reading education endeavors to empower students to interact with
texts using appropriate strategies, critically evaluate and interpret them, and develop robust reading
habits. The curriculum delineates a series of activities meticulously designed to enhance reading skills,
ensuring that the texts employed in these exercises accurately reflect the Turkish language and
showcase the characteristics defined in the program's guidelines. The program (MEB, 2019) delineates
reading standards, text analysis, assessment methods, as well as activities and outcomes related to
reading practices. Furthermore, supplementary details concerning methodologies and techniques are
appended to the conclusion of each educational segment within the program. The reading domain
encompasses a range of strategies and techniques, including silent and oral reading, summarization,
skimming, annotation, prediction, inquiry, discussion, critical analysis, choral reading, reader's theater,

memorization, and text connection.

The ability to read enables individuals to access new information and experiences from various
sources. Consequently, reading ability encompasses interpretation, inquiry, dialogue, and critical
thinking processes. The curriculum, established in 2015, aims to assist students in developing

competencies that include fluency and precision in text reading, the capacity to evaluate their
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interpretations with critical discernment, and the cultivation of a consistent reading habit.

Achievements in reading are divided into three categories: comprehension, fluency, and vocabulary.
Purpose of the Study

The objective of this research was to enhance students' reading abilities and elevate their academic
performance through the application of the Gagné model. The findings of this research are anticipated

to enhance the extant literature and provide guidance for Turkish educators.
Problem of the Study

The present study seeks to investigate the impact of the activities designed to enhance reading skills in
the seventh-grade Turkish course, as outlined in accordance with Gagné's Teaching Situations Model,

on the reading comprehension and knowledge retention of students.
Sub-problems of the study

The present study sought to evaluate the Gagné model's impact on seventh graders' performance in
Turkish language classes. The investigation involved two groups: an experimental group and a control
group. The variances between these two groups were investigated. The specific issues that were

addressed include:

1. The central question of this study is whether the pretest average scores of the experimental group

differ from those of the control group.

2. A crucial question to address is whether there are any significant changes in posttest results between

the experimental and control groups.

3. It is imperative to ascertain whether there has been a substantial improvement in the experimental

group's performance between the pretest and the posttest.

4. It is imperative to ascertain whether there is a substantial discrepancy in the performance of the

control group between the pretest and the posttest.

5. The central question of this study is whether there are statistically significant variations between the

experimental and control groups, as indicated by the findings of the retention test.

Method

Research Model

The research employed a quasi-experimental design, incorporating pre-tests and post-tests among
control groups. The random assignment of participants resulted in the formation of diverse groupings
within the overarching framework of the study. Both experimental and control groups underwent pre-
tests and post-tests prior to and following the intervention. In the context of experimental studies,
random assignment may not always be feasible or permissible. The intervention is exclusively
administered to the experimental group (Creswell, 2016, p. 173). For instance, researchers assessing a
new teaching strategy often require authorization from educational authorities to form new groups
from existing classes. In such cases, the utilization of pre-existing groups for the study may be a viable
option. The methodology necessitates the analysis of current classroom data to identify two comparable
groups (Biliytikoztiirk et al., 2016, p. 196). The decision to employ group matching as opposed to
randomization was primarily influenced by considerations of feasibility. The researcher considered the
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academic performance of sixth graders when forming the experimental and control groups. The two
classes with the closest average scores were selected, designating class 7-B as the experimental group
and class 7-C as the control group. In the fields of psychology and education, researchers frequently
employ post-tests, pre-tests, control groups, and randomized designs as standard methods. Two groups
are initially selected from a larger participant pool at random. One group is designated as the
experimental group, while the other serves as the control group. Prior to the implementation of the
intervention, the dependent variable is measured among the participants. The control group remains
constant, while the experimental group receives the intervention. In conclusion, participants are
reassessed based on the dependent variable (Biiyiikoztiirk et al., 2010, p. 202). The independent variable
in this study comprises interventions based on Gagné's Model, while the dependent variables include

student retention rates and academic performance.
Study Group / Universe and Sample / Object of Study

The study sample consists of seventh graders from Bulanik, Mus. The experimental and control groups
were formed using random allocation, thereby ensuring equal probability of selection for all
participants. The selection of one participant does not influence the probability of choosing another. The
study sample consisted of 60 seventh-grade students (30 in the experimental group and 30 in the control
group) who voluntarily participated in the study during the 20232024 academic year at a middle school
in the Bulanik district of Mus Province. The control group consists of 16 females and 14 males, while the
experimental group comprises 18 females and 12 males. Prior to the implementation of the intervention,

the pre-test results demonstrated no statistically significant differences between the groups.
Data Collection Tools

The researcher developed an evaluation to assess achievements. Following the formulation of
evaluation questions, eight specialists offered their insights. The group under discussion included three
women and five men who were employed in the field of education. The recommendations provided by

these entities were subsequently utilized in the finalization of the assessment.
Achievement Test

The success test developed by the researcher during the process was used in selecting the measurement
tool. The efficacy of the experimental procedure was determined by assessing reading skill gains. Given
the duration of the researcher's experimental procedure, the distribution of questions related to reading

skills in the success test is presented in the following indicator table.

Table 1. Indicator Table Showing Topic Distribution

Figurative Meaningin Conjugated

Topics Idioms Total
. language a paragraph verb
Learning Outcomes
Based on context, guesses the meaning
s X 1
of unfamiliar words and phrases.
Identifies figures of speech in the text. X 1
Distinguishes the functions of
. ; . X 1
inflectional suffixes.
Answers questions about the text. X 1
Identifies the story elements in the X 1

text.
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Interprets the content of the text. X 1
Identifies the main idea/main emotion X 1
of the text.
Identifies the supporting ideas in the X 1
text.
Identifies the contribution of idioms X 1
and proverbs to the text.
Identifies the topic of the text. X 1
Makes inferences about what they

X 1
have read.
Identifies the narrative styles in the X 1
text.
Answers questions about the visuals. X 1
Asks questions about the text. X 1
Total 1 1 11 1 14

The distribution of questions in the achievement test is shown in the table below.

Table 2. Distribution of Questions and Percentages of Items

Learning Outcomes in Total 9,
Based on context, guesses the meaning of unfamiliar 3.veb. 2 10%
words and phrases.
Identifies figures of speech in the text. 9. 1 59,
Distinguishes the functions of inflectional suffixes. 12. ve 15. 2 10%
Answers questions about the text. 16. 1 59%
Identifies the story elements in the text. 1 59%,
Interprets the content of the text. 1 59%
Identifies the main idea/main emotion of the text.
6.ve 19.
2 10%
Identifies the supporting ideas in the text. 10. ve 11. 2 10%
Identifies the contribution of idioms and proverbs to
the text. 1. ve2. 2 10%
Identifies the topic of the text. 13.ve 17. 2 10%
Makes inferences about what they have read. 14. 1 59%
Identifies the narrative styles in the text. 20. 1 59%
Answers questions about the visuals. 18. 1 59%
Asks questions about the text. 4. 1 5%
Total 20 100%

The distribution and percentages of questions related to the learning outcomes included in the
achievement test are shown in Table 2. A thorough examination of the data presented in the table reveals
a total of 11 learning outcomes associated with the concept of "Meaning in Paragraphs.” The test is
composed of 15 questions, of which 75% are comprised of the aforementioned 15 questions. This topic
comprises the majority of the achievement test. This is due to the fact that language instruction in
Turkish classes is predominantly facilitated through the use of textual materials. It is evident that the
learning outcomes pertaining to the comprehension of a passage are consistently reiterated throughout
the four-week duration of the experimental application. Consequently, the majority of the examination
focuses on the concept of meaning in a paragraph. The remaining 25% of the course is dedicated to other

language topics.
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A collection of items was curated for the achievement test, and the perspectives of a total of eight
experts were obtained. Of the eight experts, three were female, and five were male academics. Revisions
were made based on the opinions of subject matter experts, and the test was finalized. Subsequent to
the acquisition of expert opinions, content validity ratios were computed for each item. The
determination of the threshold value for each item is contingent upon the number of experts consulted
by the researcher. When the opinions of eight experts were obtained, the threshold value determined at
a significance level of .05 was 0.693 (Wilson et al., 2012). The results of the study demonstrated that none
of the items in the test fell below this threshold value. Following the calculation of the content validity
ratios and the implementation of the requisite corrections, a pilot study was conducted with a total of
122 students at a middle school in Bulanik. In order to obtain a reliable result from the pilot study, the
number of people in the group where the pilot study will be conducted must be at least five times greater
than the total number of items that will be included in the developed test (Tavsancil, 2010, p. 142). Given
that the trial test comprised a total of 20 items, a sample size of 122 participants was deemed adequate.
Subsequent to the pilot application, the validity and reliability results of the test's items were calculated

using the "Test Analysis Program" (TAP). The results of the study are presented in the following table.

Table 3. Item Difficulty and Discrimination Analyses of the Achievement Test

in.

p Rix
1 0,57 0,76
2 0,49 0,6
3 0,54 0,83
4 0,54 0,85
5 0,52 0,77
6 0,56 0,66
7 0,58 0,78
8 0,6 0,48
9 0,52 0,67
10 0,6 0,72
11 0,52 0,82
12 0,48 0,7
13 0,6 0,44
14 0,58 0,92
15 0,56 0,69
16 0,58 0,81
17 0,57 0,89
18 0,57 0,89
19 0,55 0,77
20 0,52 0,72

The results of the study indicated that the items in the test exhibited medium difficulty and
discriminatory power. The mean difficulty value of the test was determined to be 0.55. The average
discriminative value of the test is 0.73. The findings suggest that the test exhibits average difficulty levels
and functions as a discriminative achievement test. The following table presents the descriptive statistics

pertaining to the scores obtained on the achievement test.

Table 4. Descriptive Statistics Regarding Scores Obtained on the Achievement Test

N Min. Mak. X S o
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Achievement Test 122 10 100 55,2 6,28 0,92

The minimum value (min.) of the trial test administered to 122 students is 10 points. The maximum
attainable value is 100 points. The arithmetic mean (X) of the test is 55.2, and the standard deviation (S)
is 6.28. The reliability coefficient of the test is (ct) 0.92. These results suggest that the achievement test

developed for the research is reliable.
Data Collection

The data for the study were collected using the SPSS software package. The achievement test is

described below. An exemplar one-week activity employed in the implementation process is appended.
Data Analysis

Prior to the implementation of the experimental procedure, a pre-test was administered to both the
experimental and control groups. Consequently, activities were meticulously designed according to
Gagné's model and subsequently implemented with the experimental group over a four-week period.
Following the conclusion of the experimental procedure, a post-test was administered to both groups.
To assess retention, the developed achievement test was re-administered within a two-week period
following the post-test. The data were analyzed using the IBM SPSS Statistics 25 program. Subsequently,
normality analyses were performed on each group's data. The differences between the groups'
achievement means were analyzed using the t-test, under the assumption of a normal distribution of

the data. In the analysis of the results, a significance level of .05 was accepted.

Findings

The results section presents data on the evaluated parameters. Prior to analysis, the study data was
examined to ascertain its normal distribution. Therefore, SPSS Statistics 25 software was utilized to
conduct a normality test on the pre-test, post-test, and retention scores for both the experimental and

control groups. The results of the normality test are summarized in Table 5.

Table 5. Normality Analysis of Test Data

Kolmogorov-Smirnov? Shapiro-Wilk
Statistics sd p Statistics Sd p
experiment pretest score ,159 30 ,051 ,942 30 ,102
control pretest score 111 30 ,200" ,963 30 ,368
experiment posttest score ,135 30 ,173 ,966 30 427
control posttest score ,165 30 ,036 ,933 30 ,058
experiment retention score ,128 30 ,200" ,944 30 ,120
control retention score ,119 30 ,200° ,60 30 ,309

The results of the study indicate that each group consists of fewer than 50 participants.
Consequently, the Shapiro-Wilk test results were documented. The data indicates a normal distribution.
Assuming normality, an independent samples t-test was performed for analysis. In order to address the
initial sub-problem, an independent samples t-test was employed to evaluate the mean pre-test scores
of the control and experimental groups. The pre-intervention results and their descriptive statistics are
presented in Table 6.

Table 6. Analysis Results of the Pre-Test for Experimental and Control Groups

Groups N Mean Standart t sd p
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Pretest Experimental 30 47,67 12,78 -,047 58 /963
Control 30 47,83 14,779

(p>,05)

Table 6 presents the mean pre-test scores for both the experimental and control groups, each
comprising 30 participants. The experimental group demonstrated an average score of 47, which is
analogous to the average score of 47 observed in the control group. The experimental group
subsequently recorded a mean score of 67. An independent samples t-test was conducted, revealing no
statistically significant difference in pre-test scores between the two groups. This finding indicates that
the two groups were comparable at the inception of the research study. To assess the mean values
following the intervention, a t-test was conducted as part of the second research sub-question. The

results of this study are summarized in Table 7.

Table 7. Analysis Results of the Post-Test for Experimental and Control Groups

Groups N Mean sd t sd p
Exp. 30 66,50 14,02 4,38 58 ,000
Post.test
Cont. 30 51,67 12,03

(p</05)

As illustrated in Table 7, the mean post-test score for the experimental group was 66. The mean score
for the experimental group was 50, while the mean score for the control group was 51. 67. The t-test
analysis indicates a significant difference in post-test scores, with the experimental group performing
better.

Table 8. Analysis Results of the Pre-test and Post-test for the Experimental Group

Groups N Mean Sd t sd P
pretest EXp. 30 47,67 12,78 '5,4’36 58 ,000
posttest Exp. 30 66,50 14,02

(p<,05)

As illustrated in Table 8, the mean score of the experimental group prior to the administration of the
test was 47. The mean score obtained after the administration of the test was 66, and the age of the
participant was 67. 50. This finding suggests that the experimental group demonstrated improvements
following the pre-test. The statistical significance of this improvement was determined by conducting a

t-test. The experimental group demonstrated a significant improvement in post-test scores.

Table 9. Analysis Results of the Pre-test and Post-test for the Control Group

Groups N Mean sd t sd P
pretest Cont. 30 47,83 14,77 -1,098 58 277
posttest Cont. 30 51,67 12,13

(p>0.05)

As illustrated in Table 9, the mean score of the control group prior to the administration of the test
was 47. The mean score at the post-test was 51, and the standard deviation was 8.3. 67. The post-test
results indicate that the control group demonstrated enhanced performance. This enhancement is
ascribed to the sustained educational processes that preceded the experimental intervention. The
statistical significance of this increase was determined by conducting a t-test. The data indicated (p >

0.05) that the observed growth was not statistically significant. To investigate the fifth sub-problem, a t-
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test was conducted on the retention evaluations of both groups. The results of the study are presented
in Table 10.

Table 10. Analysis Results of the Retention Test for Experimental and Control Groups

Groups N Mean sd t sd P
Exp. 30 67,17 11,79 5,697 56,942 ,000
permanence
Cont. 30 48,50 13,52

(p<0.05)

As indicated by the data presented in Table 10, the experimental group demonstrated an average
retention test score of 67. The mean score of the experimental group was 17, whereas the mean score of
the control group was 48.50. The subsequent data analysis indicated that the experimental group
exhibited a higher retention rate in comparison to the control group. To ascertain the statistical
significance of this discrepancy, a t-test was conducted. The t-test revealed a statistically significant

discrepancy in mean scores on the retention test between the two groups.

Discussion, Conclusion and Recommendations

The present study examined strategies to enhance reading comprehension in seventh-grade Turkish
language classes, utilizing Gagné's Conditions of Learning Model and assessing the extent of students'

information retention. The following section presents a synopsis of the findings.

To this end, an independent t-test was employed to compare the average pre-test scores of the two
groups, showing no significant disparities. The experimental group demonstrated an average pre-test
score of X=47. The mean value obtained for the experimental group was 67, while the mean value for
the control group was X = 47. The data indicates an initial similarity between the two groups, with a
mean of 83, suggesting that the groups were comparable at the study's inception. The post-test scores
for both groups were then evaluated in relation to the research question. The experimental group
demonstrated a mean post-test score of X=66. The mean of the data set was found to be 50, which
exceeded the mean of the control group, which was X=51. 67. This finding indicates that the
experimental group exhibited a significantly superior performance, thereby substantiating the efficacy
of the intervention that was subjected to testing. The study employed an independent t-test to evaluate
the statistical significance of the observed differences between the pre-test and post-test scores of the
experimental group. The findings indicated a favorable shift from the pre-test to the post-test, where
the mean score of the experimental group in the pre-test was X=47. The mean value of the post-test
sample was found to be X=66, with a standard deviation of 67. 50. This finding suggests that Gagné's
model contributed to enhanced academic performance in the experimental group. The study also
reviewed the control group's pre-test and post-test outcomes. The control group's mean score was X=47.
The pre-test result was 83, and the post-test result was X=51. The mean score for the post-test was 67,
indicating that there was no statistically significant difference between these scores. The objective of the
research was to analyze the differences in retention assessments between the experimental and control
groups. A substantial variation in performance was observed, with an average retention rate of X=67.
The experimental group demonstrated a mean of 17, while the control group exhibited a mean of X=48.
The control group received a dose of 50. This finding indicates that the experimental group
demonstrated notable proficiency in the retention tests, thereby elevating their post-test average from

X=66. 50 to X=67. 17, indicating that the intervention effectively aided students in retaining their
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knowledge. In summary, Gagné's approach had a positive impact on knowledge retention. As the
Ministry of National Education has indicated, educators are charged with fostering an environment in
the classroom that encourages students to take the initiative in their own learning and partake in
discussions. It is imperative that students engage in a variety of activities and forge connections with
their environment. Such engagement has been shown to promote a favorable attitude towards learning
and enhance the retention of information (MEB, 2019: 8). Research has demonstrated that traditional
teaching methodologies are ineffective in modifying students' attitudes in a positive direction. Ozkdk's
(2010) findings indicated that interactive and engaging mathematics classes led to an increase in student
enthusiasm and participation. This stands in contrast to the traditional methods that did not succeed in
enhancing positive sentiments towards mathematics. Donmus Kaya and Akpunar's (2019) study
revealed significant variations in student attitudes within an online learning context based on Gagné's
model, as students rated the course more positively. In a similar vein, Leow and Neo's (2014) findings
revealed that the integration of Gagné's framework within a student-centered educational environment,
coupled with multimedia utilization, led to enhanced student engagement and the cultivation of a
favorable outlook. These results suggest that Gagné's model successfully engages students in their
learning process. In a separate study, Deniz (2020) implemented group learning and structured piano
lessons according to Gagné's nine stages, observing that positive interdependence significantly
enhanced student motivation. A substantial body of research has yielded analogous results,
underscoring the robustness of the observed associations. Tas Kiran and Cakmak (2021) developed an
instructional program based on this framework and found no significant differences in attitude, despite
higher post-test scores in the experimental group. Gagné et al. (1992) underscored the significance of
fostering positive attitudes within educational contexts. As demonstrated by Siinbiil et al. (2004),
empirical evidence has shown that Gagné's model effectively enhances academic outcomes in various
studies that utilize computer-assisted techniques. The control group received conventional instruction,
while the experimental group was taught using Gagné's framework. The experimental group
demonstrated superior performance in comparison to the control group. Menzi (2012) assessed the
model's impact on retention in an online course and found it beneficial, showing consistency with
previous studies. In a separate two-week study, Ates and Karaagagh (2020) observed that while the
experimental group demonstrated higher post-test scores, there were no significant differences in
overall achievement results. In order to examine the impact of Gagné's nine-phase model on student
outcomes and course feedback, which has been demonstrated to result in higher evaluations and
enhanced learning opportunities, Miner, Mallow, Theeke, and Barnes conducted research in 2015.
Akcay (2011) employed Gagné's framework to assess the web adventure teaching method, concluding
that a structured web adventure can serve as an effective learning tool. This finding underscores the
efficacy of Gagné's model in enhancing learning outcomes. Mutluer and Altun (2021) observed the
positive impact of Gagné's instructional design on gifted students, suggesting avenues for further
research. Their findings are consistent with those of previous studies indicating enhancements in
academic performance and knowledge retention. Gagné's pedagogical approach has been implemented
in languages other than Turkish, yielding analogous outcomes. Additional research has been conducted
that lends further support to Bas's experimental results from 2012. However, this approach underscores
the model's impact through instructional activities rather than computational methods. The English
course's instructional methods reflected this, allowing students to engage in various non-technological
classroom activities, such as the use of sound, music, films, verbal instruction, quick feedback, and
diverse cues. The study had a substantial impact, leading to notable improvements in outcomes and a

shift in students' perceptions regarding the subject matter. Mei, Ramli, and Alhirtani (2015)
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implemented Gagné's framework for Arabic instruction and found that methods aligned with this
model yielded superior results in comparison with traditional approaches, fostering greater student
engagement. The research suggests that Gagné's model has the potential to effectively facilitate the
acquisition of additional languages, particularly Arabic and Turkish. Gagné's framework has been
demonstrated to define pedagogical strategies, enhance success rates, and improve memory retention.
Furthermore, it has been shown to positively influence student attitudes toward subjects. Furthermore,
Gagné's model demonstrates a high degree of congruence with a variety of teaching methodologies. In
summary, the extant research indicates that Gagné's method surpasses traditional instructional
strategies in boosting student engagement. The findings underscore Gagné's pervasive influence on
academic performance across various disciplines and educational settings, frequently serving as the
prevailing teaching strategy, delineating course boundaries, or shaping the development of
instructional software. Moreover, the model provided a structure for systematically developing reading
skills in Turkish language instruction. Effective findings have demonstrated its positive impact on
academic performance, course opinions, and knowledge retention. The following recommendations are

proposed for guiding future research:

¢ Ithasbeen determined that this framework is applicable to all educational levels beyond middle
school.

¢ An examination of students' attitudes toward this model can be facilitated by modifying the
research approach.

e A variety of methodologies exist to assess variables such as academic achievement, behavior,
interests, and motivation.

e Itis possible that the trial implementation will extend throughout the entire education period,

with a duration that exceeds several weeks.
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An Example of an Activity Used in the Application Process
WEEK ONE
Subject: Turkish
Grade Level: 7
Class Duration: 5 class periods (40 min + 40 min + 40 min + 40 min + 40 min)
Text: Leyla and Mecnun
Methods: Hot seat, group work, question-and-answer
Learning Objectives:
Infer the meaning of unknown words and phrases based on context.

Identify literary devices in the text.
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Distinguish the functions of inflectional suffixes.

Answer questions related to the text.

Identify narrative elements in the text.

Materials: Cardstock, felt-tip pens, verb conjugation cards
Equipment: Smartboard

Assessment: Multiple-choice test

IMPLEMENTATION

Attention-grabbing: The teacher enters the classroom holding a blank word tree prepared in

advance, without providing any explanation. This creates an atmosphere of curiosity in the classroom.

Communicating the objective: The teacher informs students of the learning outcomes to be covered
in the first week. This ensures students understand what they are learning and why, laying the

groundwork for meaningful learning.

Reviewing prerequisite knowledge: Previously learned literary devices are recalled through verbal

instructions, and verb endings are reviewed through question-and-answer sessions.

Presenting Introductory Materials: After preparing the students for the lesson, the teacher moves on
to the main part of the lesson. The text to be read that week is distributed to the students. The story of

Leyla and Mecnun is read aloud by the students in turns.

Guiding the Learning Process: While the text is being read, the teacher asks students to underline
unfamiliar words. Throughout the reading process, students are guided to guess the meanings of these

underlined words.

Identifying behavior: * After the text is read, small pieces of paper are distributed to students to list
the unknown words. They are asked to write their guesses underneath as well. The papers are collected,
and the guesses are read aloud in class. The most frequently written unknown words are written on the
board.

** An activity involving creating questions related to the text is conducted. For this, each student is
asked to write a question on a small piece of paper. The written questions are collected in a box. Student
selection is facilitated via a wheel-of-fortune activity on the smart board. Four students selected by the

wheel are called to the board, and they are asked to randomly draw a question from the box.

*** After the text is read and discussed, an impromptu speaking activity is conducted. The teacher’s
chair is moved to the center of the classroom. Students are asked to take the characters’ places and

express their feelings. An empathetic speaking activity is conducted using the “hot seat” method.

**** The class is divided into two groups. The teacher provides each group with different lines from
a poem. The poems for the two groups are different. Students are asked to identify the literary devices

in the poems within a set time limit. When time is up, the group representatives are called to the board.

*#%% The teacher distributes verb conjugation cards as the final activity of the week. The cards contain
specific tasks. Each group member has their own card, and an individual’s success affects the group’s
success. Within the allotted time, the student reads the task card they received and conjugates the verb

provided on the back of the card in the required form.
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Feedback and correction: * While reading the guesses, corrections are provided for incorrect ones,
and the Turkish Language Association’s Turkish Dictionary is opened on the smart board. The correct
forms of the incorrect guesses are learned. Then, unknown words are written on the blank word tree
brought to the board. Once a week, the meanings of the words are posted on the classroom bulletin

board for review.

** Corrections are provided for incorrectly answered questions. Correct answers are read aloud in

class.

*** Corrections are provided for pronunciation errors and grammatical mistakes made while

speaking.

*##% Answers found by the students are read aloud. Corrections are provided for incorrect figures of
speech. Correct answers are scored, while incorrect answers receive no points. The group with the

highest score is selected as the winner.

% After the time is up, the cards are collected and evaluated. Corrections are provided for incorrect
answers. Points are awarded for correct answers. Incorrect answers receive no points. Points are tallied,

and the group with the most correct answers is selected as the winner.

Performance assessment: A speaking assessment form is used for the delivered speech. A multiple-

choice test is administered for other reading skills.

Ensuring retention and transfer: A brief review of the learned material is conducted in class. Students
are asked to write a new poem that includes figures of speech. For verb conjugation, students are asked
to select multiple verbs at random and conjugate them in the tense of their choice. Homework is
assigned. Students are asked to construct sentences using the vocabulary learned from the story of Leyla

and Mecnun. Homework is also assigned for this.

References

Akgay, A. (2011). Web maceras: 6gretim yonteminin Gagné'nin 6gretim durumlari modeline uygunlugu. Egitim
Teknolojileri Arastirmalar: Dergisi, 2(1), 1-11.

Akyol, H. (2009). Tiirkge ilk okuma yazma dgretimi. Pegem Akademi.
Aricl, AF. (2018). Okuma egitimi. Pegem Akademi.

Ates, A. ve M. Karaagacli (2020). Gagné’'nin 0gretim etkinlikleri modeline gore yapilan 6gretimin akademik
basariya etkisi. Egitimde Teknoloji Uygulamalart Dergisi, 1(1), 47-57.

Aydin, A. (2016). Egitim psikolojisi: Gelisim- 6¢renme-6gretim. Pegem Akademi.
Bahar, M. A. (2020). Okuma edimi. Am Yayincilik.

Bas, G. (2012). Gagné’nin 6gretim etkinlikleri modelinin 6grencilerin akademik basarilarina ve 1ngilizce dersine
yonelik tutumlarina etkileri. Uludag Universitesi Egitim Fakiiltesi Dergisi, 25(2), 433-457.

Benzer, A. (2019). Tiirkce ders kitaplarmnin PISA okuma yeterlik diizeyleri ile imtihani. Okuma Yazma Egitimi
Arastirmalari, 7(2), 96-109.

Biiyiikoztiirk $., E. Kilig Cakmak, vd. (2016). Bilimsel arastirma yontemleri. Pegem Akademi.

Creswell, J. W. (2016). Nicel Yontemler. Demir, Selcuk Besir (ed.), Arastirma deseni: nitel, nicel ve karma yoéntem
yaklagimlari. Egiten Kitap.

Demirel, O. (2005). Kuramdan uygulamaya egitimde program geligtirme. Pegem Akademi.
Demirel, O. (2007). Yabanc: dil §retimi. Tiirk Dil Kurumu Yaynlari.

OJCES, 2026, 4(1), 1-29



28 A. Ongun Muslu ve B. Arica

Deniz, J. (2020). Gagné'nin Ogretim kurami temelinde yapilandirilmis piyano derslerinde isbirlikli 6grenme
yonteminin islevselligi. OPUS-Uluslararas: Toplum Arastirmalar: Dergisi, 16(31), 4097-4137.

Diker Coskun, Y. (2013). Tiirkge ders kitaplarinin pisa smavi okuma Olgiitleri agisindan incelenmesi. Mehmet Akif
Ersoy Universitesi Egitim Fakiiltesi Dergisi, 1(26), 22-43.

Donmus, K.V. ve B. Akpunar (2019). Ogretim etkinlikleri modeline dayali cevrimici 6grenme ortaminin
ogrencilerin gevrimigi 6grenme ortamina yonelik tutumlarna etkisi. Firat Universitesi Sosyal Bilimler Dergisi,
29(1), 181-191.

Driscoll, M.P. (2000). Psychology of learning for instruction. Allyn and Bacon.
Erden, M. ve Y. Akman (2015). Egitim psikolojisi: gelisim-6grenme-ogretme. Arkadas Yaymevi.

Ferguson, G. A. ve Y. Takane (1989). Statistical analysis in psychology and education. McGraw-Hill International
Edition.

Gagné, R. (1970). The conditions of learning. Holt, Rinehart & Winston

Gagné, R. (1985). The conditions of learning. Holt, Rinehart & Winston

Gagné, R. M., W.W. Walter, vd. (2004). Principles of instructional design. Thomson/Wadsworth

Gagné, R., L. Briggs ve W. Wager (1992). Principles of instructional design. Fort Worth, TX: HBJ College Publishers.
Gilindiiz, O. ve T. Simsek (2011). Anlama teknikleri 1- uygulamali okuma egitimi. Grafiker Yayinlar1.

Giindiiz, S. ve A.M. Siinbiil (2004). Ilkogretim 6. simif fen bilgisi dersinde Gagné'nin 6gretim etkinlikleri modeline
gore hazirlanmis bilgisayar destekli 6gretim uygulamasinin 6grencilerin erisi diizeylerine etkisi. IV. Egitim
Teknolojileri Sempozyumu, Izmir, Tiirkiye.

Giines, F. (2015). Etkinliklerle hizli okuma ve anlama. Pegem Akademi.
Kagkar, Z. H. (2009). Bilis ve 6gretim. Sahin, Muzaffer (ed.), Ogrenme teorileri. Nobel Yayin Dagitim.
Karatay, H. (2018). Okuma egitimi kuram ve uygulama. Pegem Akademi.

Kardas, M. N. ve M. Tunagiir (2020). Okuma egitimiyle ilgili temel bilgiler. Kaya, Mustafa ve Mehmet Nuri Kardas
(ed.), Okuma egitimi. (1-23). Pegem Akademi.

Kizgin, A. ve M. Bastug (2020). Okuma motivasyonu ve okudugunu anlama becerisinin akademik basariy1
yordama diizeyi. Journal of language Education and Research, 6(2), 601-612.

Kirk, R.E. (1982). Experimental Design: Procedures for the behavioral sciences. Brooks/Cole Publishing Company.

Leow, F.T. ve M. Neo (2014). Interactive multimedia learning: Innovating classroom education in A Malaysian
University. TOJET: The Turkish Online Journal of Educational Technology, 13(2), 99-110.

MEB (2006). flkogretim Tiirkge dersi (6-7-8. sinuflar) 6gretim programi. Talim ve Terbiye Kurulu Bagkanligi.
MEB (2015). Tlkogretim Tiirkge dersi (5-6-7-8. smiflar) 6gretim programi. Talim ve Terbiye Kurulu Bagkanhigr.
MEB (2017). Hkégretim Tiirkge dersi (5-6-7-8. siniflar) 6gretim programi. Talim ve Terbiye Kurulu Baskanlig1.
MEB (2018). Tlkogretim Tiirkge dersi (5-6-7-8. smiflar) 6gretim programi. Talim ve Terbiye Kurulu Bagkanhigr.
MEB (2019). flkogretim Tiirkge dersi (5-6-7-8. siniflar) 6gretim programi. Talim ve Terbiye Kurulu Bagkanlig1.
MEB (2023). 2022 PISA Tiirkiye raporu. MEB Yayinlari.

Mei, F. S, S. B. Ramli ve N. A. Alhirtani (2015). Application of gagné’s nine approaches to teach arabic language for
non-native speakers: experimental study at sultan 1dris education university malaysia (upsi). European Journal
of Language and Literature Studies, 1(3), 32-37.

Menzi, N. (2012). Gagné'nin 6gretim durumlari modeline gore hazirlanan internet temelli 6gretim uygulamasimin
ilkogretim bilisim teknolojileri dersinde &grencilerin akademik basarilarina ve kaliciliga etkisi.
(Yayimlanmamis Yiiksek Lisans Tezi, Cukurova Universitesi-Adana]. Yiiksekogretim Kurulu Bagkanligi Tez
Merkezi.

Miner, A., ]J. Mallow, L. Theeke ve E. Barnes (2015). Using gagné's 9 events of mstruction to enhance student
performance and course evaluations in undergraduate nursing course. Nurse Educator, 40(3), 152-154.

OJCES, 2026, 4(1), 1-29



Gagné's Teaching Situations Model 29

Mutluer, O. ve S. Altun (2021). Ozel yeteneklilerin 6gretiminde Gagné, Brigss, Wager dgretim tasarimi. Milli Egitim
Dergisi, 50(231), 407-426.

Ozkok, E. (2010). Gagné'nin 6gretim modeliyle hazirlanan 6gretim yaziliminin ilkdgretim 8. sinf dgrencilerinin
matematik dersi karekoklii sayilar konusundaki akademik basarisina ve 6grenci tutumlarina etkisi (Tez No.
277968 [Yayimlanmamus Yiiksek Lisans Tezi). Gazi Universitesi EBE.

Saracaloglu A. S. ve A. Kiigiikoglu (ed.) (2019). Ogretim ilke ve yontemleri. Pegem Akademi.
Senemoglu, N. (2009). Gelisim, 6renme ve d3retim: Kuramdan uygulamaya. Pegem Akademi.

Solanki, R. (2013). Developing instructional multimedia module incorporating Gagné’s nine events of instruction.
Anveshanam- The Journal of Education, 2(1), 1-16.

Senel, G.D. ve M. Bastug (2020). Okuma giicliigii yasayan ilkokul 6grencilerinin derinlemesine incelenmesi: Bir
durum calismast. Okuma Yazma Egitimi Arastirmalari, 8(1), 68-88.

Simsek, N. ve S. Karadeniz (2004). Bilisgi Ogrenme Kuramlari. Ataman, Aysegiil (ed.), Gelisim ve §§renme. Giindiiz
Egitim ve Yaymcilik.

Tasdemir, M. (2010). Ogretim ilke ve yontemleri. Nobel Yaynlari.

Taskiran, C. ve Z. Cakmak (2017). Gagné'nin 6gretim etkinlikleri modeline gore hazirlanan 6gretim yazilimimin
sosyal bilgiler dersine etkileri. Mugla Sitki Kogman Universitesi Egitim Fakiiltesi Dergisi, 8(1), 355-366.

Tavsancil, E. (2010). Tutumlarin l¢iilmesi ve spss ile veri analizi. Nobel Yayin Dagitim.
Temizkan, M. (2009). Metin tiirlerine gore okuma egitimi. Nobel Yayin Dagitim.

Wilson, F. R, W. Pan ve D. A. Schumsky (2012). Recalculation of the critical values for lawshe’s content validity
ratio. Measurement and Evaluation in Counseling and Development, 45(3), 197-210.

Yesilyaprak B. ve E. Ugar (2019). Ogrenmeden gretime. Yesilyaprak, Binnur (ed.), Egitim Psikolojisi: Gelisim-
Ogrenme-Ogretim. (337-398). Pegem Akademi.

Yigit, H. (2006). Okuma aliskanlig1. Denge.

Authors' Declaration of Contribution

The second author contributed to the translation and enhancement of the first author's master's thesis,
which was finalized under the academic guidance of the second author. The conclusions of this

investigation stem from the aforementioned thesis.

Statement of Support and Acknowledgment

There is no institution or individual supporting the research.

OJCES, 2026, 4(1), 1-29



