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Genel 6z yeterlilik, bireyin karsilastigi zorluklarla basa ¢ikma yetenegine olan inancini ifade | Diizeltme: 05/05/2026

ederken, 6znel iyi olus ise kiginin hayatina ne kadar olumlu baktigin1 ifade eder. Bu iki degisken | Kabul: 10/06/2026
arasindaki iligki literatiirde siklikla tartisilsa da, bu siireglerin iliskiyi nasil sekillendirdigi heniiz tam
olarak agik degildir. Ozellikle, bu iliskide akademik motivasyonun rolii daha fazla arastirilmasi
gerektirmektedir. Bu ¢alismanin amaci, lisansiistii 6grenciler arasinda genel 6z yeterlilik ve 6znel
iyi olus arasindaki iliskide akademik motivasyonun araci roliinii incelemektir. Orneklem 270
lisansiistii 6grenciden olusmustur. Katilimcilar Akademik Motivasyon Olgegi, Genel Oz Yeterlilik
Olgegi ve Oznel Tyi Olus Olgegini tamamlamuslardir. Genel 6z yeterlilik 6znel iyi olusu ve akademik
motivasyonu olumlu yonde yordarken, akademik motivasyon da 6znel iyi olusu yonde etkilemistir.
Ayrica akademik motivasyon; genel 6z yeterlilik ve 6znel iyi olus arasindaki iliskiye kismen aracilik
etmistir. Sonuglar, 6z yeterliligin 6znel iyi olusu hem dogrudan hem de dolayl1 olarak akademik
motivasyon araciligiyla etkiledigini gostermektedir. Bu bulgu, lisansiistii 6grencilerin 6znel iyi
olusunu desteklerken 6z yeterlilik ve akademik motivasyonun birlikte degerlendirilmesi gerektigini
gostermektedir.
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Giris

Egitim, bireylerin biligsel, duygusal ve davranissal gelisimlerini bi¢cimlendiren ve toplumsal yapilarin
stirekliligini destekleyen ¢ok boyutlu ve dinamik bir siiregtir. Bu siireg, yalnizca bilgi aktarimiyla smnirh
olmay1p, ayni zamanda bireylerin yasam becerilerinin gelistirilmesini, 6z gerceklestirme diizeylerinin
yiikseltilmesini ve toplumsal uyumlarinin giiclendirilmesini de kapsamaktadir (Yurdaisik vd., 2023).
Glintimiiziin hizla doniisen bilgi toplumunda bireylerden yalnizca akademik bilgiye sahip olmalar:
degil, bu bilgiyi etkin bicimde kullanmalari, karsilagtiklar: problemleri ¢ézmeleri ve degisen kosullara
uyum saglayabilmeleri de beklenmektedir. Bu baglamda lisansiistii egitim, bireylerin ileri diizeyde
uzmanlasmalarini ve akademik yeterlilik kazanmalarini saglayan kritik bir egitim basamag1 olarak
degerlendirilmektedir (Jamaris & Hartati, 2017).

Lisansiistii egitim, 6grencilerin alanlarindaki bilgi birikimlerini derinlestirdikleri bir dénem olmanin
yani sira, arastirma yapma, elestirel diisiinme ve 6zgiin bilimsel ¢aligmalar {iretme becerilerini
gelistirdikleri kapsamli bir 6grenme siirecidir (Alhas, 2006). Bununla birlikte, bu siire¢, yogun akademik
caba gerektirmesi ve giiclii 6z-dlizenleme becerilerine ihtiya¢ duymasi nedeniyle cogu zaman zorlayici
olabilmektedir. Akademik performans beklentileri, yaymn yapma baskis1 ve gelecege yonelik kariyer
belirsizlikleri gibi etkenler de eklendiginde, 6zellikle tez yazim siireci lisansiistii 6grenciler i¢in hem
akademik hem de psikolojik agidan 6nemli bir stres kaynagina doniisebilmektedir (Levecque vd., 2017;
Evans vd., 2018).

Lisansiistii 6grencilerin psikolojik iyi oluslar ile akademik stiregleri arasindaki iliski, son yillarda
arastirmacilarin giderek artan bicimde odaklandigi bir alan haline gelmistir (Bayrak, 2024). Bununla
birlikte, mevcut literatiiriin biiyiik Olciide lisans Ogrencilerine yogunlasmasi, lisanstistii 6grenciler
tizerine yapilan ¢alismalarin gorece siirli kalmasina neden olmustur (Brus, 2006; Jonas & Hall, 2022).
Oysa lisansiistil egitim siireci; akademik performans baskisi, tez yazimi, arastirma sorumluluklari,
yayin yapma beklentileri ve kariyer belirsizligi gibi kendine 6zgii stres faktorlerini icermektedir (Li vd.,
2025). Bu durum, lisansiistii 0grencilerin 6znel iyi oluslari ile akademik motivasyonlar1 arasindaki
iliskinin daha kapsaml bir ¢ercevede ele alinmasini gerekli kilmaktadir. Bu baglamda, bireyin 6z
yeterlilik algisi, akademik hedeflere ulasma siirecinde hem motivasyonel kaynaklar1 hem de psikolojik
iyi olusu etkileyen 6nemli bir degisken olarak degerlendirilmektedir (Espinoza vd., 2025). Dolayisiyla,
lisansiistii Ogrenciler 6rnekleminde genel 6z yeterlilik, akademik motivasyon ve &znel iyi olus
arasindaki iligkilerin incelenmesi, hem kuramsal agiklamalarin gelistirilmesine hem de psiko-egitsel

miidahale siireclerine 6nemli katkilar sunma potansiyeline sahiptir.
Genel Oz Yeterlilik ve Oznel Iyi Olus

Oz yeterlilik, bireyin belirli bir gérevi basariyla yerine getirebilme kapasitesine iliskin inanciru ifade
etmekte olup, sosyal bilissel kuramin temel kavramlarindan biridir (Bandura, 2000). Sosyal bilissel
kurama gore, 6z yeterlilik, bireyin davranisini yalnizca dogrudan degil, ayni zamanda bilissel, duygusal
ve motivasyonel siiregler araciligiyla dolayli olarak da etkiler (Laurencelle & Scanlan, 2018). Bu
cercevede 0z yeterlilik, bireyin hedef belirleme, caba gosterme ve karsilasilan giigliikler karsisinda sebat
etme davranislarini yonlendiren merkezi bir mekanizma olarak kabul edilmektedir.Ote yandan 6znel
iyi olus, bireyin yasamina iliskin biligsel ve duygusal degerlendirmelerini kapsayan ¢ok boyutlu bir
yap1 olarak tanimlanmaktadir (Diener, 1984). Oznel iyi olus, bireyin genel yasam doyumunu, olumlu
duygular1 deneyimleme sikligini ve olumsuz duygulari daha az yasama egilimini igeren genis kapsaml

bir psikolojik iyi olus gdstergesidir (Diener vd., 2003).
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Literatiir taramasi, 6z yeterlilik ile 6znel iyi olus arasinda anlamli ve olumlu iliskiler bulundugunu
ortaya koymaktadir (Hampton, 2004). Bu iliski, 6z yeterliligin bireyin cevresel taleplerle basa ¢ikma
kapasitesini artirmasi, kontrol duygusunu giiclendirmesi ve algilanan stres diizeyini azaltmasiyla
aciklanmaktadir (Benabou & Tirole, 2002). Ozellikle yiiksek akademik baski altinda bulunan bireylerde,
Ornegin lisanstistii 6grencilerde, 6z yeterlilik yalnizca akademik basariy1 degil, ayni zamanda psikolojik

iyi olugu da etkileyen énemli bir kaynak olarak degerlendirilmektedir.
Akademik Motivasyonun Araci Rolii

Motivasyon, bireyin davramnislarini baslatan ve siirdiiren temel psikolojik siireclerden biri olarak
tanimlanmaktadir (Gagné & Deci, 2005). Oz Belirleme Kuramina gore bireyin motivasyonu, temel
psikolojik ihtiyaglarmnin ne kadar iyi karsilandigina baghdir (Dombak vd., 2026). Bu cercevede
akademik motivasyon, bireyin 6grenme siireclerine katihimini ve akademik performansini belirleyen
onemli bir degisken olarak ortaya ¢ikmaktadir. Sosyal Bilissel Kuram ve Oz Belirleme Kurami birlikte
ele alindiginda, 6z yeterliligin bireyin motivasyonel siireglerinde belirleyici bir rol oynadig:
goriilmektedir. Oz yeterlilik, bireyin kendini yetkin hissetmesini saglayarak igsel motivasyonu
artirmakta ve bu durum Ogrenme siireclerine daha aktif katihmi desteklemektedir (Schunk &
DiBenedetto, 2020). Ote yandan, akademik motivasyonun 6znel iyi olus {izerindeki etkisi de literatiirde
desteklenmektedir. Yiiksek akademik motivasyona sahip bireylerin daha net hedef yonelimlerine sahip
olduklari, akademik siireclerde daha fazla basar elde ettikleri ve bu durumun genel yasam doyumunu
artirdigy belirtilmektedir (Ryan & Deci, 2000).

Bu baglamda akademik motivasyon, 6z yeterlilik ile 6znel iyi olus arasindaki iliskide agiklayici bir
mekanizma olarak degerlendirilebilir. Bagka bir ifadeyle, yliksek 6z yeterlilige sahip bireylerin artan
akademik motivasyonlari, onlarin akademik siireclere daha aktif katiim gostermelerine ve bu
stireclerden daha fazla doyum elde etmelerine yol acarak 6znel iyi olus diizeylerini artirmaktadir. Bu
durum, akademik motivasyonun yalnizca bir sonug degiskeni olmadigini, ayn1 zamanda 6z yeterlilik

ile 6znel iyi olus arasindaki iliskiyi agiklayan énemli bir aract degisken oldugunu ortaya koymaktadir.

Mevcut Calisma

Mevcut literatiiriin incelenmesi, 6z yeterlilik, akademik motivasyon ve 6znel iyi olus degiskenlerinin
cogunlukla birbirinden bagimsiz olarak ele alindigini veya bu degiskenlerden yalnizca smurli bir
kisminin birlikte degerlendirildigi arastirmalarda incelendigini gostermektedir. Buna karsilik, s6z
konusu degiskenleri biitiinciil bir ¢ercevede ve aynmi model igerisinde ele alan ¢alismalarin, 6zellikle
lisansiistil 6grenci drneklemlerinde, oldukga smirli oldugu goriilmektedir. Lisansiistii egitim siireci,
ogrencilerin hem akademik verimlilik hem de 6znel iyi olus acisindan yiiksek beklentilerle kars1 karstya
kaldig1 bir donemdir. Bu baglamda, akademik motivasyonun araci roliinii incelemek, 6z yeterlilik

algilariin 6grencilerin refahini nasil etkiledigine dair psikolojik siiregleri anlamamiza yardimci olabilir.

Bu calismanin amaci, lisansiistii 6grencilerde genel 6z yeterlilik ile 6znel iyi olus arasindaki iliskide
akademik motivasyonun aract roliinii incelemektir. Calisma, yalnizca s6z konusu degiskenler
arasindaki iligkileri ortaya koymay1 degil, ayn1 zamanda bu iliskilerin altinda yatan psikolojik siiregleri
aciklayarak literatiire kuramsal bir katki sunmay1 da amaglamaktadir. Bu dogrultuda arastirmanin

hipotezleri asagida sunulmustur:

H1. Lisansiistii 6grencilerin genel 6z yeterlilik diizeyleri, 6znel iyi olus diizeylerini pozitif yonde
yordamaktadir.
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H2. Lisansiistii 0grencilerin genel 6z yeterlilik diizeyleri, akademik motivasyon diizeylerini pozitif

yonde yordamaktadir.
H3. Akademik motivasyon, 6znel iyi olusu pozitif yonde yordamaktadir.

H4. Akademik motivasyon, genel 0z yeterlilik ile 6znel iyi olus arasindaki iliskide aracilik rolii

tistlenmektedir.

Academic
Motivation

A 4

General Self-Efficacy Subjective Well-Being

Sekil 1. Hipotez modeli.

Yontem
Katilimcilar

Arastirmaya 270 lisansiistii 6grenci katilmistir. Katilmcilarin %71,9'u kadin (n = 194) ve %28,1'i erkek
(n = 76) olup, yaslar1 21 ile 58 arasinda degismektedir (M = 32,94, SD = 7,10). Gelir diizeyi agisindan
katiimailarin %87,0'1 orta gelir grubunda, %8,9'u diisiik gelir grubunda ve %4,1’i yiiksek gelir
grubunda yer almaktadir. Medeni durumlarina bakildiginda, katilimcilarin %65,9'u evli, %33,7’si bekar

ve %0,4’11 nisanlidir. Ayrica katiimcilarin %84,4'1i calismakta, %15,6's1 ise issizdir.

Akademik basar1 agisindan not ortalamalari 2,03 ile 4,00 arasinda degismekte olup, ortalama 3,32"dir
(85=0,39). Lisansiistil egitim alanlar1 agisindan bakildiginda katilimcilarin 6nleyici danismanlik (%33),
kariyer danismanligr (%16,3), halkla iliskiler ve reklamcilik (%15,2), egitim yoOnetimi ve denetimi
(%10,7), iletisim bilimleri (%10,0), gazetecilik (%5,9), danismanlik ve psikolojik danismanlik (%4,8) ve

sosyal medya yonetimi (%3,7) alanlarinda egitim gordiigii goriilmektedir.
islem

Arastirma siirecine baglamadan oOnce, ilgili tiniversitenin Bilimsel Arastirma ve Etik Kurulu'ndan
gerekli etik izin alinmistir (7 Ekim 2020, Karar No. 11). Veri toplama siirecinde kullanilan 6l¢gme araclars,
Olcek sahiplerinden gerekli izinler alinarak ¢evrimi¢ci uygulamaya uygun hale getirilmistir.
Katilimcilara sosyal medya platformlari araciligiyla ulasilmis, bu nedenle arastirmada kolayda
ornekleme yontemi kullanilmistir. Veri toplama siirecinde katilimcilara arastirmanin amaci hakkinda
temel bilgiler verilmis; katilimin goniilliilitk esasina dayandigi ve istedikleri zaman arastirmadan
cekilebilecekleri ifade edilmistir. Ayrica verilerin gizliliginin korunacag: ve yalnizca bilimsel amaclarla
kullanilacagr belirtilmistir. Anketi tamamlamadan ©nce katilimcilardan elektronik ortamda

bilgilendirilmis onam alinmaistir.
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Veri Toplama Araglar1
Akademik Motivasyon Olgegi

Ogrencilerin akademik motivasyon diizeylerini degerlendirmek amaciyla Bozanoglu (2004) tarafindan
gelistirilen Akademik Motivasyon Olgegi kullanilmistir.  Olgek, kendini gelistirme, bilginin
uygulanmasi ve kesif olmak {izere ii¢ alt boyuttan olusan 20 maddelik 51i Likert tipi bir olgektir.
Olgekten elde edilen yiiksek puanlar, daha yiiksek akademik motivasyon diizeyini gostermektedir.
Olgegin giivenirlik katsayisi Cronbach alfa degeri .88 olarak rapor edilmistir. Yapilan faktor analizi
sonucunda oOlgegin toplam varyansin %42,2’sini aciklayan ti¢ faktorlii bir yapiya sahip oldugu
belirlenmistir. Ayrica test-tekrar test giivenirligi .87 olarak bildirilmistir. Bu ¢alismanin 6rnekleminde
Cronbach alfa katsayis1 0,89'dur.

Genel Oz Yeterlilik Olcegi

Bu calismada &grencilerin genel 6z yeterlilik diizeylerini degerlendirmek amaciyla Genel Oz Yeterlilik
Olgegi kullanilmistir. Olgek, orijinal olarak Sherer ve arkadaslari (1982) tarafindan gelistirilmis, Tiirkge
uyarlamasi ise Yildirim ve {lhan (2010) tarafindan yapilmistir. Olgek, 17 maddeden olusan 5’1 Likert
tipi bir Slgektir. Olgekten elde edilen yiiksek puanlar, daha yiiksek genel 6z yeterlilik diizeyini
gostermektedir. Tiirk¢ce uyarlama calismasinda Olgegin, toplam varyansin %41,5'ini agiklayan {ig
faktorlii bir yapiya sahip oldugu belirlenmistir. Giivenirlik analizleri sonucunda Cronbach alfa katsayisi
.80, test-tekrar test giivenirlik katsayisi ise .69 olarak rapor edilmistir (Yildirrm & Ilhan, 2010). Bu

¢alismanin 6rnekleminde Cronbach alfa katsayis1 0,87'dir.
Oznel Iyi Olus Ol¢egi

Ogrencilerin Oznel iyi olus diizeylerini 6l¢mek amaciyla Oznel iyi Olus Olgegi kullanilmistir. Olgek,
Dost (2005) tarafindan gelistirilmis olup 46 maddeden olusan 51i Likert tipi bir dlgektir. Olgek,
bireylerin yasam alanlarina iliskin bilissel degerlendirmelerini ve olumlu ile olumsuz duygularin
iceren ifadelerden olusmaktadir. Cok boyutlu bir yapiya sahip olan 6lgek i¢in yapilan faktor analizi
sonucunda 12 faktorlii bir yapi elde edilmistir. Bununla birlikte 6lgek, tek bir genel faktor tizerinden de
degerlendirilebilmektedir. Olgekten elde edilen yiiksek puanlar, daha yiiksek 6znel iyi olus diizeyini
gostermektedir. Gelistirme calismasinda 6lgegin Cronbach alfa katsayisi .93, test-tekrar test giivenirlik
katsayis1 ise .86 olarak bulunmustur. Yap:1 gecerligi analizleri sonucunda olgegin toplam varyansin

%63,83'inii agikladig1 tespit edilmistir. Bu ¢alismanin drnekleminde Cronbach alfa katsayis1 0,94 'tiir.
Veri Analizi

Initially, Tlk asamada, degiskenlere iliskin tanimlayici istatistikler hesaplanmis ve goklu dogrusal
baglanti (multicollinearity) varsayimi SPSS 31.0 programi kullanilarak test edilmistir. Daha sonra
degiskenler arasindaki iligkileri incelemek amaciyla korelasyon analizleri gerceklestirilmistir. Son
asamada ise akademik motivasyonun (M), genel 6z yeterlilik (X) ile 6znel iyi olus (Y) arasindaki iligskide
aracilik roliinii test etmek icin Hayes (2013) tarafindan gelistirilen PROCESS makrosu (Model 4)

kullanilmistir.

Bulgular

Tablo 1, arastirma degiskenlerine iliskin tanimlayic istatistikleri ve korelasyon analiz sonuglarin
gostermektedir. Katilimcilarin 6znel iyi olug (Ort. = 178,84, SS = 24,75), genel 6z yeterlilik (Ort. = 64,71,
55=10,55) ve akademik motivasyon (Ort.=78,00, SS =10,59) puanlarinin yaklasik olarak normal dagilim
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gosterdigi belirlenmistir. Carpiklik ve basiklik degerlerinin kabul edilebilir smirlar iginde oldugu
gortilmiistiir. Coklu dogrusal baglanti varsayimina iliskin analizlerde, tolerans degerlerinin 0,10'un
tizerinde, VIF degerlerinin 10'un altinda ve kosul indeksi degerlerinin 30'un altinda oldugu tespit
edilmistir. Bu bulgular, degiskenler arasinda ¢oklu dogrusal baglanti (multicollinearity) probleminin

bulunmadigini gostermektedir (Hayes, 2013).

Tablo 1. Arastirma Degiskenlerine Iliskin Tanimlayic: Istatistikler ve Korelasyon Analizi Sonuglar:

Degisken Tanimlayic Istatistikler Korelasyonlar

Ortalama SD  Carpiklik Kurt Tol. VIF CI a b c

a: Oznel Iyi Olus 178.84 2475 -0.15 -0.52 - - 1 1

b: Genel 6z Yeterlilik 64.71 10.55 -0.40 -040 075 133 1493 055" 1
c:Akademik 78.00 10.59 -0.17 -045 0.75 133 1838 045" 050" 1
motivasyon

N= 270, **p < 0.01

Degiskenler arasindaki korelasyon analizi sonuglari, genel 6z yeterlilik ile 6znel iyi olus arasinda
anlamli ve pozitif bir iliski oldugunu gostermistir (r = .55, p < .01). Benzer sekilde, akademik
motivasyonun da 6znel iyi olus ile anlaml1 ve pozitif yonde iligkili oldugu bulunmustur (r = .45, p <.01).
Ayrica, genel 6z yeterlilik ile akademik motivasyon arasinda orta diizeyde, anlamli ve pozitif bir iligki
tespit edilmistir (r = .50, p <.01).

Akademik Motivasyonun Genel Oz Yeterlilik ile Oznel Iyi Olus Arasindaki Aract
Rolii

Tablo 2’de genel 6z yeterliligin 6znel iyi olus tizerindeki yordayici etkisine iliskin regresyon analizi
sonuglar1 sunulmaktadir. Analiz sonuglari, genel 6z yeterliligin 6znel iyi olusu anlamli ve pozitif yonde
yordadigini gostermektedir (f = .55, p <.001). Kurulan regresyon modelinin istatistiksel olarak anlaml
oldugu belirlenmistir, F(1, 268) = 114.45, p < .001. Ayrica modelin, 6znel iyi olustaki toplam varyansin
%30’unu acgikladig goriilmistiir (R? = .30).

Tablo 2. Genel Oz Yeterliligin Oznel lyilik Hali Uzerindeki Genel Etkisinin Regresyon Analizi

Sabit Katsay1 SE P F R?
Yordayic1 95.71 7.86 <.001
Genel 6z yeterlilik 0.55 0.12 <.001 114.45 .30

Tablo 3’te aracilik analizine iliskin bulgular sunulmaktadir. Analiz sonuglari, genel 6z yeterliligin
akademik motivasyonun anlamli ve pozitif bir yordayicist oldugunu gostermektedir (a = .50, p <.001).
Ayrica akademik motivasyonun o6znel iyi olus ile pozitif ve anlamh diizeyde iligkili oldugu
belirlenmistir (b= .24, p <.001). Bununla birlikte, genel 6z yeterlilik ile 6znel iyi olus arasinda baslangicta
anlamli bir dogrudan iliskinin bulundugu goriilmdiistiir (c = .55, p <.001). Ancak akademik motivasyon
modele dahil edildiginde bu etkinin azaldig: tespit edilmistir (¢’ = .43, p < .001). Dogrudan etkide
meydana gelen bu azalma, akademik motivasyonun genel 6z yeterlilik ile 6znel iyi olus arasindaki

iliskide kismi aracilik rolii iistlendigini gostermektedir.
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Tablo 3. Akademik Motivasyonun Genel Oz Yeterlilik ile Oznel Iyi Olus Arasindaki Iliskide Aract Rolii

Akademik Motivasyon Oznel Iyi Olus
Model ™M) (Y)
B SE t B SE t
Genel Oz Yeterlilik (X) a  0.50 0.05 9.36 ¢ 043 0.13 7.51
Akademik Motivasyon (M) - - - b 024 0.13 415
Sabit 45.76 3.49 13.12 70.43 9.79 7.19
R2=0.25, Fa,268= 87.67, p< .001 R2=0.34, Fe267=69.27, p< .001
Dolayli  Etkiler I¢in  Bootstrap Boot
Sonuclan B SE BootLLCI  BootULCI
Dolayl Etki Academic Motivation 0.12 0.03 0.05 0.19

Bootstrap analizi, genel 6z yeterliligin 6znel iyi olus iizerinde istatistiksel olarak anlamli bir dolayli
etkiye sahip oldugunu gostermistir (p = .12, Boot SE = .03, %95 GA [.05, .19]). Giiven araligimnin sifir1

icermemesi, bu araci roliin anlamli oldugu dogrulanmistir. Elde edilen aracilik modeli Sekil 2’de

sunulmustur.
Academic
Motivation
a=(B=0.50, p<.001) b =(B =0.24, p<.001)
General Self-Efficacy »  Subjective Well-Being
___________________________ ’

c¢’=(p=0.12, p<.001)

Sekil 2. Genel 6z yeterlilik ile 6znel iyi olus arasindaki iliskide akademik motivasyonun aracilik rolii.

Tartisma

Bu calisma, yiiksek lisans 6grencilerinde genel 6z yeterlilik ile 6znel iyi olus arasinda pozitif ve anlamli
bir iliski oldugunu ortaya koymustur. Bu bulgu, 6z yeterlilik ve 6znel iyi olus arasindaki iliskiyi
inceleyen onceki ¢alismalarla (Bandura, 1997; Diener, 1984) tutarlilik gostermektedir. Bununla birlikte,
mevcut ¢calismanin énemli katkilarindan biri, s6z konusu iliskinin yiiksek akademik taleplerle kars:

karsiya olan lisansiistii 6grenci 6rnekleminde de dogrulanmis olmasidir.

Literatiir taramasi, 0z yeterlilik ile 6znel iyi olus arasindaki iliskinin agirlikli olarak ergenler ve lisans
diizeyindeki 6grenciler iizerinde incelendigini gostermektedir (Schunk & Pajares, 2002; Zimmerman,
2000). Bu durum, lisansiistii 6grencilerin kendine 6zgii akademik ve psikolojik dinamiklerinin yeterince
dikkate alinmadigini diisiindiirmektedir. Oysa lisansiistii egitim; yiiksek diizeyde belirsizlik, bireysel

sorumluluk, performans baskisi ve uzun vadeli akademik hedefler igermesi nedeniyle bireyin psikolojik
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kaynaklarini daha kritik hale getirmektedir (Hazell vd., 2020; Zhang vd., 2022). Bu baglamda mevcut
bulgular, 6z yeterlilik ile 6znel iyi olus arasindaki iliskinin yalnizca erken gelisim ve lisans diizeyiyle
stnurli olmadiging, ileri akademik diizeylerde de gecerli oldugunu ortaya koyarak literatiirdeki énemli

bir boslugu doldurmaktadr.

Bu bulgu, 6nceki ampirik calismalarla da desteklenmektedir. Ornegin, Caprara ve arkadaslari (2006),
0z yeterlilik inanclarmin olumlu diisiinme ve mutluluk ile iliskili oldugunu gostermistir. Benzer
sekilde, Luszczynska ve arkadaslar1 (2005), genel 6z yeterliligin farkl kiiltiirlerde psikolojik uyum ve
Oznel iyi olus ile iliskili oldugunu ortaya koymustur. Bu calismalar birlikte degerlendirildiginde, 6z
yeterliligin bireyin yasami {izerindeki kontrol algisini artirarak psikolojik dayaniklilig: giiclendirdigi ve

bunun da 6znel iyi olusa katk: sagladig1 agikca goriilmektedir.

Bu iliski ozellikle yiiksek lisans Ogrencileri agisindan anlamhidir. Yiiksek lisans egitimi, bireyin
yalnizca akademik yeterliklerini degil, ayn1 zamanda 6z-diizenleme becerilerini, stres yonetimini ve
uzun vadeli hedeflere baghiligini da zorlayan bir siirectir (Schunk & DiBenedetto, 2020). Bu nedenle 6z
yeterlilik, yalnizca akademik bir inan¢ degil, ayn1 zamanda yiiksek lisans 6grencileri i¢in énemli bir
psikolojik basa ¢ikma kaynagi olarak da islev gormektedir. Bu durum, yiiksek 6z yeterlilige sahip
bireylerin akademik ve giinliik yasam stresorleri karsisinda neden daha direngli olduklarini ve bunun
sonucunda neden daha yiiksek diizeyde 6znel iyi olus bildirdiklerini aciklamaya katk: saglamaktadir
(Richardson, 2002).

Arastirma bulgularmin analizi, genel 6z yeterlilik ile akademik motivasyon arasinda pozitif ve
anlamli bir iliski oldugunu ortaya koymaktadir. Bu sonug, lisansiistii 6grencilerin akademik gorevleri
basariyla yerine getirebileceklerine iliskin inanglar: arttik¢a, 6grenme isteginin, ¢abanin ve akademik
siireclere aktif katihmin da arttigini gostermektedir (Hidajat vd., 2023). Yiiksek 6z yeterlilik algisina
sahip 0grencilerin, karsilastiklar1 akademik zorluklar: asilabilir olarak degerlendirdikleri, basarisizlik
durumlarinda daha az olumsuz duygu yasadiklar1 ve hedeflerine ulagsmak i¢in daha fazla caba
gosterdikleri ifade edilmektedir (Honicke & Broadbent, 2016; Sverdlik vd., 2018). Ozellikle yogun
arastirma, bagimsiz calisma, zaman yonetimi ve akademik tiiretkenlik gerektiren lisansiistii egitim
siireci dikkate alindiginda, bireyin kendi yeterliligine iliskin algisinin akademik motivasyonun temel
belirleyicilerinden biri oldugu soylenebilir (Youssef & Alibraheim, 2024). Bu baglamda, yiiksek
diizeyde genel 6z yeterlilige sahip lisansiistii 6grencilerin akademik siire¢lerde daha yiiksek diizeyde

kararhlik, direng ve motivasyon sergiledikleri sonucuna ulasilmaktadir.

Ayrica, calisma akademik motivasyon ile 6znel iyi olus arasinda anlamli ve pozitif bir iliski
oldugunu ortaya koymustur. Bu bulgu, motivasyonun yalnizca akademik ¢iktilarla simirli olmadigini,
ayni zamanda bireylerin psikolojik iyi oluslariyla da yakindan iliskili oldugunu gostermektedir. S6z
konusu iliski, Oz Belirleme Kuramu cercevesinde ele alindiginda daha da netlik kazanmaktadir. Ryan
ve Deci (2000), bireylerin temel psikolojik ihtiyaglarinin karsilanmasinin hem motivasyonu hem de
0znel iyi olusu destekledigini ileri siirmektedir. Bu baglamda akademik motivasyon, yalnizca akademik
performansi artiran bir degisken degil, ayni1 zamanda bireyin 6znel iyi olusunu destekleyen énemli bir
psikolojik siire¢ olarak degerlendirilmektedir (Martela & Sheldon, 2019).

Calismanin en onemli bulgusu, akademik motivasyonun genel 6z yeterlilik ile 6znel iyi olus
arasindaki iliskide aracilik rolii iistlenmesidir. Bu sonug, 6z yeterliligin 6znel iyi olus tizerindeki
etkisinin yalnizca dogrudan degil, ayn1 zamanda motivasyonel siirecler araciligiyla dolayli olarak da
gerceklestigini gostermektedir. 56z konusu dolayl: etkiler, 6z yeterliligin bireyin motivasyonel, bilissel

ve duygusal siireglerini sekillendirdigini 6ne siiren Sosyal Biligsel Kuram ile tutarlilik gostermektedir
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(Bandura, 1997; Schunk & DiBenedetto, 2020). Baska bir ifadeyle, yiiksek 6z yeterlilige sahip lisansiistii
ogrenciler akademik gorevleri yerine getirme kapasitelerine daha fazla giiven duymakta, zorluklar
karsisinda daha fazla ¢aba ve kararlilik sergilemekte ve 6grenme siireglerine daha yiiksek diizeyde
katilm gostermektedirler. Bu durum, akademik motivasyonlarimi artirarak akademik hedeflerine
yonelik daha tutarli bir ¢caba ortaya koymalarina katk: saglamaktadir (Wang vd., 2022). Artan akademik
motivasyon ise yalnizca akademik basariy1 degil, aym zamanda bireylerin yasam doyumunu, psikolojik
iyi olusunu ve genel 6znel iyi olus diizeylerini de olumlu yonde etkilemektedir (Yayla & Celikci, 2025).
Bu dogrultuda, yiiksek genel 6z yeterlilige sahip lisansiistii 6grencilerin akademik siireclerde daha
yiiksek motivasyon sergiledikleri ve bu motivasyon araciligiyla kendilerini daha memnun, yeterli ve

psikolojik agidan daha iyi hissettikleri sdylenebilir.

Bulgular birlikte degerlendirildiginde, lisansiistii 6grencilerde 6z yeterliligin yalnizca bireysel bir
inang sistemi olmadig1, ayn1 zamanda akademik motivasyonu destekleyen ve dolayisiyla psikolojik iyi
olusu artiran temel bir kisisel kaynak oldugu sonucuna ulasilmaktadir. Bu sonug, 6z yeterliligin
psikolojik dayaniklilik, uyum ve iyi olus {izerindeki koruyucu roliinii vurgulayan onceki ¢alismalarla
(Caprara vd., 2006; Luszczynska vd., 2005) tutarlilik gostermektedir. Bu durum, yiiksek diizeyde 6z-
diizenleme, uzun vadeli hedeflere bagllik ve belirsizlikle basa ¢ikma becerisi gerektiren lisansiistii
egitim siirecinin dogas1 dikkate alindiginda daha da dnem kazanmaktadir. Nitekim 6z-diizenleme
siireclerinin akademik motivasyon ve psikolojik iyi olus ile yakindan iligkili oldugu cesitli

arastirmalarda ortaya konmustur (Zimmerman, 2000; Schunk & DiBenedetto, 2020).

Bu baglamda 6z yeterlilik, soz konusu akademik ve psikolojik taleplerle basa ¢ikmay: kolaylastiran
temel bir psikolojik kaynak olarak islev gormektedir. Nitekim 6z yeterliligin bireyin ¢aba gosterme,
azim ve stresle basa ¢ikma kapasitesi tizerindeki belirleyici rolii, psikolojik iyi olus {izerindeki dolaylh

etkilerini agiklayan 6nemli bir mekanizma olarak kabul edilmektedir (Bandura, 1997; Richardson, 2002).

Sonug, Stnirliliklar ve Oneriler

Bu calisma, lisansiistii 0grencilerde genel 6z yeterliligin akademik motivasyon araciligiyla hem
dogrudan hem de dolayli olarak 6znel iyi olus ile iligkili oldugunu gostermektedir. Bulgular, 6z
yeterliligin yalnizca akademik performansla iligkili bir degisken olmadigini, ayn1 zamanda lisanstistii
egitim siirecinde bireyin psikolojik iyi olusunu destekleyen oOnemli bir kaynak olarak da
degerlendirilebilecegini ortaya koymaktadir. Akademik motivasyonun bu iliskide aracilik rolii
iistlenmesi, lisanstistii 6grencilere yonelik miidahale ve destek programlarinda motivasyonel siireglerin

dikkate alinmasinin 6nemini vurgulamaktadir.

Bu caligmamin birkag sinirliliklar: bulunmaktadir. Tlk olarak, kesitsel aragtirma tasarimi degiskenler
arasindaki iligkilerin nedensel olarak yorumlanmasimi simirlandirmaktadir. kinci olarak, verilerin 6z
bildirim Olgekleri araciligiyla toplanmis olmasi, ortak yontem yanhligi riskini beraberinde
getirmektedir. Ugiincii olarak, &rneklemin belirli bir lisansiistii 6grenci grubuyla smirli olmasi,
bulgularin genellenebilirligini kisitlayabilir. Ayrica, modele dahil edilmeyen psikolojik dayaniklilik,
akademik stres ve danisman destegi gibi degiskenlerin de sdz konusu iliskileri etkileyebilecegi g6z
oniinde bulundurulmalidir. Gelecek arastirmalarda, boylamsal tasarimlar kullanilarak 6z yeterlilik,
akademik motivasyon ve Oznel iyi olus arasindaki iligkilerin zaman igerisindeki degisiminin
incelenmesi Onerilmektedir. Bunun yani sira, modelin farkli baglamlardaki gecerliligi cesitli
disiplinlerden lisansiistii 6grencilerin karsilastirilmasi  yoluyla degerlendirilebilir; akademik

motivasyonun igsel ve digsal boyutlarinin ayri ayri ele alinmasi daha ayrintili bulgular saglayabilir.
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Ayrica 0z yeterlilige ek olarak psikolojik dayaniklilik, akademik aidiyet ve algilanan sosyal destek gibi
degiskenlerin modele dahil edilmesi iligskilerin daha kapsaml bi¢cimde aciklanmasma katki sunabilir.
Bulgular, lisansiistii Ogrencilerin psikolojik iyi olusunu desteklemeye yonelik uygulamalarin
tniversiteler agisindan 6nemli oldugunu gostermektedir; bu dogrultuda 6z yeterliligi gelistirmeye
yonelik psikososyal miidahaleler, akademik danismanlik siireclerinde yetkinlik algisini giiclendiren
yaklagimlar ve motivasyonu destekleyen Ogrenme ortamlarinin olusturulmas: ile {iniversite
danmismanhik merkezlerinde iyi olusu artirmaya yonelik programlarin genisletilmesi Onemli

goriinmektedir.

Catisma Beyani ve Etik Bildirim
Arastirmacinin, bu ¢alisma ile ilgili herhangi bir kisi veya kurumla ¢ikar ¢atismas: bulunmamaktadar.

Bu calisma, Sakarya Universitesi Sosyal ve Begeri Bilimler Etik Kurulu'nun 7 Ekim 2020 tarihli 27.
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Introduction

Education is a dynamic process that influences individuals' cognitive, affective, and behavioral
development and plays a critical role in the sustainability of social structures. This process encompasses
not only the transmission of knowledge but also the development of individuals' life skills, self-
actualization, and social adaptation (Yurdaisik et al., 2023). In the context of today's rapidly evolving
knowledge society, individuals are expected not only to possess academic knowledge but also to utilize
it effectively, solve problems, and adapt to changing conditions. In this context, graduate education is
regarded as a pivotal step for individuals to achieve advanced specialization and academic competence
(Jamaris & Hartati, 2017).

Graduate education is not merely a period of expanding knowledge in one's field; it is also a
comprehensive learning process in which competencies in conducting research, critical thinking, and
producing original scientific work are cultivated (Alhas, 2006). However, this process is often
challenging due to the intensive academic effort it necessitates and the need for robust self-regulation
skills. When academic performance expectations, pressure to publish, and career uncertainties about
the future are added to these challenges, the thesis writing process can become a significant source of
stress for graduate students, both academically and psychologically (Levecque et al., 2017; Evans et al.,
2018).

The relationship between graduate students' psychological well-being and their academic processes
has been a focal area for researchers in recent years (Bayrak, 2024). However, given that the extant
literature primarily focuses on undergraduate students, research on graduate students remains
relatively limited (Brus, 2006; Jonas & Hall, 2022). However, the graduate education process entails
distinctive stressors, including the pressure to perform academically, the composition of a thesis, the
fulfillment of research responsibilities, the expectation of publications, and the uncertainty surrounding
career prospects (Li et al., 2025). This state of affairs necessitates an examination of the relationship
between graduate students' subjective well-being and academic motivation within a more distinctive
framework. Specifically, an individual's perception of self-efficacy is regarded as a pivotal variable that
influences both motivational resources and psychological well-being during the process of achieving
academic objectives (Espinoza et al., 2025). Consequently, an examination of the relationships among
general self-efficacy, academic motivation, and subjective well-being in the context of graduate students
offers significant contributions, both in terms of theoretical explanations and psychoeducational

interventions.
General Self-efficacy and Subjective Well-being

Self-efficacy, defined as a person's belief in their capacity to successfully complete a particular task, is a
foundational component of social cognitive theory (Bandura, 2000). According to social cognitive
theory, self-efficacy exerts a direct and indirect influence on an individual's behavior. The indirect
influence manifests through cognitive, affective, and motivational processes (Laurencelle & Scanlan,
2018). In this context, self-efficacy is regarded as a central mechanism that guides an individual's
behaviors related to goal-setting, exerting effort, and persevering in the face of challenges. Conversely,
subjective well-being is a multidimensional construct that reflects an individual's cognitive and
emotional evaluation of their life (Diener, 1984). Subjective well-being is a broad psychological construct
encompassing a person's overall life satisfaction, how often they experience positive emotions, and how

rarely they experience negative emotions (Celik, 2014).
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A review of the extant literature reveals a significant and positive relationship between self-efficacy
and subjective well-being (Hampton, 2004). This relationship can be explained by the notion that self-
efficacy enhances an individual's capacity to cope with environmental demands, strengthens their sense
of control, and reduces stress levels (Benabou & Tirole, 2002). This phenomenon is particularly salient
among individuals under high academic pressure, such as graduate students. In such cases, self-efficacy
emerges as a critical resource that influences not only academic success but also psychological well-

being.
The Mediating Role of Academic Motivation

Motivation is a fundamental process that initiates and sustains an individual's behavior (Gagné & Deci,
2005). In accordance with the tenets of Self-Determination Theory, an individual's motivation is
contingent upon the extent to which their fundamental psychological needs are met (Dombak et al.,
2026). In this context, academic motivation emerges as a pivotal factor in determining an individual's
engagement in learning processes and academic performance. A synthesis of Social Cognitive Theory
and Self-Determination Theory reveals that self-efficacy plays a pivotal role in an individual's
motivational processes. Self-efficacy has been demonstrated to enhance intrinsic motivation by enabling
individuals to feel competent, which in turn leads to more active participation in learning processes
(Schunk & DiBenedetto, 2020). Conversely, the extant literature supports the notion that academic
motivation exerts a significant influence on subjective well-being. As posited by Ryan and Deci (2000),
individuals who possess high levels of motivation have been shown to have clearer goal orientations,

experience more success, and that this, in turn, enhances overall life satisfaction.

In this context, academic motivation can be regarded as an explanatory mechanism in the
relationship between self-efficacy and subjective well-being. In essence, heightened academic
motivation in individuals with high self-efficacy leads to enhanced engagement in academic processes
and increased satisfaction, thereby promoting their subjective well-being. This finding underscores the
notion that academic motivation is not merely an outcome but also a critical mediating variable that

elucidates the relationship between self-efficacy and well-being.

Present Study

A review of the extant literature reveals that the variables of self-efficacy, academic motivation, and
subjective well-being have primarily been examined in studies that treat them as independent of one
another or consider only a limited number of these variables together. Conversely, research evaluating
these variables within a holistic framework and within the same model is quite limited, particularly in
graduate student samples. The postgraduate education process is a period during which students face
elevated expectations with respect to both academic productivity and subjective well-being. In this
context, examining the mediating role of academic motivation may facilitate our understanding of the

psychological processes through which perceptions of self-efficacy influence students' well-being.

The objective of this study is to examine the mediating role of academic motivation in the
relationship between general self-efficacy and subjective well-being among graduate students. The
present study has two objectives. First, it aims to examine the relationships among these variables.
Second, it seeks to provide a theoretical contribution to the existing literature by explaining the
psychological processes through which these relationships emerge. In this context, the study's
hypotheses are formulated as follows:
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H1. Graduate students’ levels of general self-efficacy positively predict their levels of subjective well-

being.
H2. Graduate students’ general self-efficacy levels positively predict their academic motivation levels.
H3. Academic motivation positively predicts subjective well-being.

H4. Academic motivation mediates the relationship between general self-efficacy and subjective well-

being.
Academic
Motivation
General Self-Efficacy > Subjective Well-Being
Figure 1. Hypothesis model.
Method
Participants

The study involved a sample of 270 graduate students. The sample included 194 female participants
and 76 male participants, representing 71.9% and 28.1% of the total population, respectively. The ages
of the subjects participating in the study range from 21 to 58, with an average age of 32.94 (SD =7.10).
The vast majority of the participants, 87.0%, were classified as middle-income, while 8.9% were
designated as low-income and 4.1% as high-income. With respect to marital status, 65.9% of the
participants are married, 33.7% are single, and 0.4% are engaged. Furthermore, the data indicates that

84.4% of the participants are currently employed, while 15.6% are unemployed.

With respect to academic achievement, the range of grade point averages was from 2.03 to 4.00, with
a mean of 3.32 (SD = 0.39). With respect to graduate education, the following fields are represented:
preventive counseling (33%), career counseling (16.3%), public relations and advertising (15.2%),
educational administration and supervision (10.7%), communication sciences (10.0%), journalism

(5.9%), counseling and psychological counseling (4.8%), and social media management (3.7%).
Procedures

Prior to the initiation of the research process, the requisite ethical approval was obtained from the
Scientific Research and Ethics Committee of the relevant university (October 7, 2020, Decision No. 11).
The measurement tools employed during the data collection phase were adapted for online use in
accordance with the permissions granted by the scale owners. Participants were contacted via the
researchers' social media platforms; therefore, convenience sampling was used. During the data
collection phase, the participants were informed about the objectives of the study and were assured that
their involvement was entirely voluntary and that they could withdraw at any time. The subjects were
informed that their data would be kept confidential and utilized exclusively for research purposes. Prior

to the completion of the survey, informed consent was obtained electronically.
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Measurements
Academic Motivation Scale:

The objective of the present study is to evaluate students' academic motivation. Bozanoglu (2004)
developed a 20-item, 5-point Likert scale that assesses three factors: self-improvement, application of
knowledge, and discovery. It has been demonstrated that higher scores are indicative of higher
motivation. The scale demonstrated a Cronbach's alpha of .88, and factor analysis indicated a three-
factor structure that explained 42.2% of the total variance. The test-retest reliability was reported as .87.

In the context of this particular study, the Cronbach's alpha coefficient was determined to be 0.89.
General Self-efficacy Scale:

The scale was utilized to evaluate students' overall self-efficacy levels. The scale was originally
developed by Sherer et al. (1982) and subsequently adapted into Turkish by Yildirim & ilhan (2010). Tt
is a 5-point Likert scale with 17 items. Conversely, higher scores on the GSE reflect a higher degree of
general self-efficacy. In the Turkish version, a three-factor structure was identified, accounting for 41.5%
of the total variance. The scale demonstrated adequate internal consistency, with a Cronbach's alpha of
.80, and a test-retest reliability coefficient of .69 (Yildirim & ilhan, 2010). In the context of this particular
study's sample, Cronbach's alpha coefficient registered at 0.87.

Subjective Well-being Scale:

The objective of the aforementioned instrument is to assess students' subjective well-being. The scale in
question, developed by Dost (2005), is a 5-point Likert-type scale consisting of 46 items. The scale
encompasses cognitive evaluations pertaining to life domains, in addition to positive and negative
emotional expressions. The scale possesses a multidimensional structure, and factor analysis yielded a
12-factor model. However, it can also be assessed as a single general factor. Higher scores are indicative
of a higher level of subjective well-being. In the scale development study, the Cronbach's alpha
coefficient was .93, and the test-retest reliability coefficient was .86. In analyses related to construct
validity, it was found that the scale accounted for 63.83% of the total variance. In the present study's

sample, Cronbach's alpha coefficient registered at 0.94.
Data analysis

Initially, the descriptive statistics for the variables and multicollinearity were evaluated using SPSS 31.0.
Subsequent to this, correlation analyses were conducted to ascertain the relationships. Subsequently,
Hayes' (2013) Process macro (Model 4) was employed to investigate the mediating effect of academic
motivation (M) on the relationship between general self-efficacy (X) and subjective well-being (Y).

Findings

Table 1 presents the descriptive statistics and correlation analyses for the research variables. The
distribution of the participants’ scores on subjective well-being (M = 178.84, SD = 24.75), general self-
efficacy (M = 64.71, SD = 10.55), and academic motivation (M = 78.00, SD = 10.59) is approximately
normal. A subsequent investigation of the skewness and kurtosis values revealed that they fell within
acceptable limits.Upon examining the assumption of multicollinearity, it was observed that the
tolerance values were above 0.10, the VIF values were below 10, and the condition index values were
below 30. These findings suggest that multicollinearity is not a concern among the variables (Hayes,
2013).
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Table 1. Descriptive Statistics and Correlation Analysis Results for the Research Variables

Variable Descriptive Statistics Correlations
Mean SD Skew Kurt Tol. VIF CI a b c
a:Subjective Well-being  178.84 2475 -0.15 -052 - - 1 1

b: General Self-efficacy 64.71 10.55 -040 -040 0.75 133 1493 055" 1

c: Academic Motivation 7800 1059 -017 -045 0.75 133 1838 045" 0.50" 1

n=270, **p <0.01

A subsequent analysis of the variables indicated a significant positive correlation between general
self-efficacy and subjective well-being (r = 0.55, p < .01). Conversely, academic motivation exhibited a
substantial positive correlation with subjective well-being (r = 0.45, p < .01). Furthermore, a moderate
and significant positive relationship was identified between general self-efficacy and academic

motivation (r = 0.50, p <.01).

The Mediating Role of Academic Motivation Between General Self-Efficacy and
Subjective Well-Being

Asillustrated in Table 2, the regression analysis predicts subjective well-being from general self-efficacy.
The findings of the study demonstrate that general self-efficacy exerts a significant and positive
influence on subjective well-being (f = 0.55, p < .001). The overall model demonstrated statistical
significance, as indicated by the result of the F-test (1, 268) = 114.45, p <.001, accounting for 30% of the

observed variation in the outcome (R? = .30).

Table 2. Regression Analysis of the Overall Effect of General Self-efficacy on Subjective Well-being

Predictor Coeff. SE P F R?
Constant 95.71 7.86 <.001
General Self-efficacy 0.55 0.12 <.001 114.45 .30

The findings of the mediation analysis are displayed in Table 3. The findings indicate that general
self-efficacy functions as a substantial positive predictor of academic motivation (r = 0.50, p < .001).
Conversely, academic motivation has been demonstrated to be positively and significantly associated
with subjective well-being (b = 0.24, p < .001). Initially, a significant direct relationship is observed
between general self-efficacy and subjective well-being (c = 0.55, p < .001). However, this effect size
diminishes when academic motivation is incorporated into the model (¢’ = 0.43, p <.001). This decline

suggests that academic motivation plays a mediating role in the observed relationship.

Table 3. The Mediating Role of Academic Motivation Between General Self-efficacy and Subjective Well-being

Academic Motivation Subjective Well-being
Model M) (Y)

B SE t B SE t
General self-efficacy (X) a 0.50 0.05 9.36 ¢ 043 0.13 7.51
Academic Motivation (M) - - - b 024 0.13 415

OJCES, Y1l 4(1), 164-187



182 S. Celikci, F. Cetin, M. Kaya & I. E. Yayla

Constant 45.76 3.49 13.12 70.43 9.79 7.19
R2=0.25, Fa,268= 87.67, p< .001 R2=0.34, Fe26n=69.27, p< .001
. Boot
Bootstrap Results for Indirect Effects p SE BootLLCI  BootULCI
Indirect Effect of Academic Motivation 0.12 0.03 0.05 0.19

The results of the bootstrap analysis indicated that general self-efficacy exerts a statistically
significant indirect influence on subjective well-being (3= 0.12, Boot SE=0.03, 95% CI [0.05, 0.19]). Given
that the confidence interval does not include zero, this mediating role is confirmed as significant. As

illustrated in Figure 2, the mediation model was identified.

Academic
Motivation

a=(p =0.50, p<.001 b =(B =0.24, p<.001)

_ c=(B = 0.55, p<.001) L .
General Self-Efficacy » Subjective Well-Being

¢’=(B = 0.43, p<.001)

Figure 2. The mediating role of academic motivation in the relationship between general self-efficacy

and subjective well-being.

Discussion

The present study identified a positive and significant relationship between graduate students' general
self-efficacy and their subjective well-being. This finding aligns with previous studies examining the
link between self-efficacy and subjective well-being (Bandura, 1997; Diener, 1984). Notably, a seminal
aspect of the present study is the validation of this relationship in a sample facing elevated academic

demands, such as graduate students.

A review of the extant literature indicates that the relationship between self-efficacy and subjective
well-being has been studied primarily among adolescents and undergraduate students (Schunk &
Pajares, 2002; Zimmerman, 2000). This finding indicates a potential oversight in the consideration of the
distinctive academic and psychological dynamics characteristic of graduate students. However,
graduate education is characterized by elevated levels of uncertainty, individual responsibility,
performance pressure, and long-term academic goals, underscoring the critical role of an individual's
psychological resources (Hazell et al., 2020; Zhang et al., 2022). In this context, the current findings
address a significant gap in the literature by demonstrating that the relationship between self-efficacy
and subjective well-being holds across early developmental stages and advanced academic levels.
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This finding is consistent with the results of previous empirical studies. For instance, Caprara et al.
(2006) demonstrated that self-efficacy beliefs are associated with positive thinking and happiness. In a
similar vein, Luszczynska and colleagues (2005) demonstrated that general self-efficacy is associated
with psychological adjustment and well-being across different cultures. A synthesis of these studies
reveals a clear enhancement of psychological resilience by self-efficacy, which is achieved through an

increase in an individual's sense of control over their life, thereby contributing to subjective well-being.

This relationship is of particular significance for graduate students. Graduate education poses
challenges not only to an individual's academic competencies but also to their self-regulation, stress
management, and commitment to long-term goals (Schunk & DiBenedetto, 2020). Consequently, self-
efficacy functions not solely as an academic conviction but also as a psychological coping mechanism
for graduate students. This phenomenon can be understood through the lens of self-efficacy theory,
which posits that individuals who possess a strong sense of self-efficacy tend to demonstrate higher
levels of resilience in the face of academic and life-related stressors. Consequently, these individuals

often report elevated levels of subjective well-being (Richardson, 2002).

A thorough examination of the extant research findings reveals a positive and significant
relationship between general self-efficacy and academic motivation. This finding suggests a positive
correlation between graduate students' self-efficacy in completing academic tasks and their inclination
to engage in active learning, effort, and participation in academic processes (Hidajat et al., 2023).
According to the seminal work of Honicke & Broadbent (2016) and Sverdlik et al. (2018), students who
possess high self-efficacy perceptions regard the academic challenges they encounter as surmountable.
These students also experience less discouragement in the face of failure and demonstrate a greater
propensity to exert effort to achieve their goals. This phenomenon is particularly salient in the context
of graduate education, which is characterized by intensive research, independent study, effective time
management, and academic productivity. Consequently, an individual's perception of their own
competence emerges as a pivotal factor in academic motivation (Youssef & Alibraheim, 2024). In this
context, it can be posited that graduate students who exhibit high levels of general self-efficacy

demonstrate greater determination, resilience, and motivation in academic processes.

Moreover, the study identified a significant positive relationship between academic motivation and
subjective well-being. This finding suggests that motivation extends beyond academic outcomes and is
closely linked to individuals' psychological well-being. The dynamics of this relationship become more
discernible when analyzed through the framework of Self-Determination Theory. Richard Ryan and
Edward Deci (2000) posit that fulfilling individuals' fundamental psychological needs fosters both
motivation and well-being. In this regard, academic motivation is not merely a factor that enhances
performance; rather, it is a process that nurtures an individual's subjective well-being (Martela &
Sheldon, 2019).

The most significant finding of the study is that academic motivation serves as a mediator in the
relationship between general self-efficacy and subjective well-being. This finding suggests that the
impact of self-efficacy on subjective well-being is not only direct but also indirect, operating through
motivational processes. These findings align with the tenets of Social Cognitive Theory, which posits
that self-efficacy influences an individual's motivational, cognitive, and emotional processes (Bandura,
1997; Schunk & DiBenedetto, 2020). Consequently, graduate students who possess high self-efficacy
exhibit increased confidence in their capacity to complete academic tasks, demonstrate greater

perseverance in the face of challenges, and exhibit a higher level of engagement in learning. This
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dynamic has been shown to foster heightened academic motivation, thereby facilitating more consistent
effort toward attaining academic objectives (Wang et al., 2022). Increased academic motivation has been
shown to positively influence students' academic achievements, life satisfaction, psychological well-
being, and overall subjective well-being (Yayla & Celikci, 2025). Consequently, it can be posited that
graduate students who exhibit high levels of general self-efficacy tend to demonstrate heightened
motivation in academic pursuits. This heightened motivation, in turn, fosters a sense of satisfaction,

competence, and psychological well-being.

When the findings are considered collectively, it can be concluded that self-efficacy among graduate
students is not merely an individual belief system but also a fundamental personal resource that fosters
academic motivation and, in turn, supports psychological well-being. This finding is consistent with the
findings of previous studies that have emphasized the protective role of self-efficacy in psychological
resilience, adaptation, and well-being (Caprara et al., 2006; Luszczynska et al., 2005). This phenomenon
assumes even greater significance when considering the nature of the graduate education process,
which requires a high degree of self-regulation, commitment to long-term goals, and the ability to cope
with uncertainty. Research has demonstrated a close correlation between such self-regulatory processes

and academic motivation and well-being (Zimmerman, 2000; Schunk & DiBenedetto, 2020).

In this context, self-efficacy functions as a fundamental psychological resource that facilitates coping
with these demands. Indeed, self-efficacy's pivotal role in an individual's capacity for effort,
perseverance, and stress coping is regarded as a key mechanism elucidating its indirect effects on

psychological well-being (Bandura, 1997; Richardson, 2002).

Conclusion, Limitations and Recommendations

The present study demonstrates that graduate students' general self-efficacy is associated with their
subjective well-being, both directly and indirectly through academic motivation. The findings suggest
that self-efficacy is not merely a variable limited to academic performance; it can also be considered an
important resource supporting an individual's psychological well-being during graduate education.
The finding that academic motivation plays a mediating role in this relationship underscores the need

to consider motivational processes in intervention and support programs targeting graduate students.

The present study is not without its limitations. Firstly, the cross-sectional design precludes causal
interpretation of the relationships between variables. Secondly, the data were collected using self-report
measures, which may introduce common-method bias. Thirdly, the study's scope is constrained to a
particular group of graduate students, which may limit the generalizability of the findings.
Furthermore, variables not incorporated into the model, such as psychological resilience, academic
stress, and advisor support, may also exert influence on these relationships. It is recommended that
future studies examine the relationships between self-efficacy, academic motivation, and subjective
well-being over time using longitudinal designs. Additionally, the model's context-specific variations
could be investigated by comparing graduate students across different disciplines. A more thorough
examination of the subdimensions of academic motivation (intrinsic and extrinsic) could be facilitated
by conducting separate analyses. However, the incorporation of additional variables, such as
psychological resilience, academic belonging, and perceived social support, alongside self-efficacy into
the model, could contribute to a more comprehensive understanding of these relationships. The
findings indicate that services designed to support graduate students represent a crucial aspect of

university programming that should not be overlooked. In this regard, in addition to psychosocial
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interventions focused on developing self-efficacy, it appears important to adopt approaches that
strengthen students' perceptions of competence within academic advising processes and to create
learning environments that support motivation. Furthermore, the expansion of programs designed to

enhance the well-being of graduate students in university counseling centers could prove beneficial.
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