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Kiymetli Okuyucular,

Biiyiik Tiirk milletinin tarih yolculugundaki belki de en kiymetli varolus miicadelesi,
cumhuriyetin ilani ile taglanmistir. Higbir zaman bagimsizlik miicadelesinden vazge¢cmeyen
ve en zor sartlara ragmen takdire sayan bir iman ile kurtulus miicadelesi veren bu aziz millet,
tim diinyaya birlik ve beraberlik ruhunun miistesna Orneklerinden birini sunmustur.
Cumbhuriyetin ilan1 ve Tiirkiye Cumhuriyeti'nin kurulmasiyla birlikte istiklal miicadelesi daha
da anlam kazanmis ve muasir medeniyetler seviyesine ulasma kapilari Tiirk milletine
acilmistir. Bu duygu ve diistincelerle, Cumhuriyetimizin kurucusu Gazi Mustafa Kemal
Atatlirk basta olmak iizere kahraman silah arkadaslarini, aziz sehitlerimizi ve gazilerimizi
rahmet ve siikranla aniyoruz. Bu dogrultuda yapacagimiz tiim ¢alismalarda ecdadimiza layik
olmaya galisacak ve bu milleti hak ettigi seviyelere ulastirmak icin var giiciimiizle ¢aba
harcayacagiz. Ne var ki, yan1 bagimizda bu heyecan ve sevincimizi kursagimizda birakan ve
igimizi acitan olaylar da yasanmaktadir. Israil Devleti, Filistin topraklarinda kanun tanimaz
bir sekilde isgal yapmakta ve bircok insami katletmektedir. Uluslararasi hukukun {ig
maymunu oynadigr ve bir¢ok devletin de goz yumdugu bu soykirima, OJCES ekibi olarak
tepkisiz kalmiyor ve bu vahseti kintyoruz. Bu zalimliklere zuliim ile degil “bilim” ile cevap
vermek gerektiginin farkindayiz. “Cok ¢alismak ve kaliteden 6diin vermemek” diistincesini
siar edinerek isimizin basindayiz! Hi¢bir masum insanin dlmek zorunda kalmadigy; sevgi,

baris ve huzurun hiikiim stirdiigli bir diinyada yasamak dilegi ile...

Haziran aymndaki ilk sayisi ile egitim bilimleri alanina 6 yeni makale kazandiran dergimiz,
aralik aymda ikinci sayisi ile yine, yeni ve Ozgiin makalelerle siz degerli okuyucularla
bulusmanin heyecanini ve hakli gururunu yastyor. Dergimizin aralik sayisinda 7 makale yer
almaktadir. Sayida yer alan ilk makale, Fransa’da ilkokul 1, 2 ve 3. simiflarda okutulan
Vatandaglhk ve Ahlak Egitimi dersi 6gretim programinda yer alan kazanimlarin iligkili oldugu
deger ve beceriler baglaminda incelendigi “Fransa Ilkokul 1., 2. ve 3. Sinif Vatandaglik ve
Ahlak Egitimi Dersi Ogretim Programinin Degerler ve Beceriler Baglaminda Incelenmesi”
baslikli makaledir. Tkinci makale, dgretmenlerin yabanci uyruklu ogrencilere yonelik
matematik okuryazarhigi hakkindaki goriiglerini anlamayi amaglayan “Yabanci Uyruklu
C)grencilerin Matematik Okuryazarligina Miskin Ogretmen Goritgleri” baslikli makaledir.
Uclincii makale, {iniversite &grencilerinin psikolojik yardim gereksinimlerini belirlemek
amaciyla gelistirilen Psikolojik Yardim Thtiyact Olgeginin (PYIO) ortaokul ve lise 6grencisi

G
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ergen gruplara uyarlandig1 “Psikolojik Yardim Thtiyac1 Olcegi (PYIO) Ergen Formu Gegerlik
ve Glivenirlik Calismas1” baslikli makaledir. Dordiincii makale, sinif 6gretmenleri ile Spor
Bilimleri Fakiiltesinde (SBF) egitim goren oOgrencilerin liderlik 0Ozelliklerinin farklh
degiskenlerinin tespit edildigi “Spor Bilimleri ile Sinif Ogretmenligi Béliimlerinde Okuyan
Ogrencilerin Liderlik Ozelliklerinin Incelenmesi” baslikli makaledir. Besinci makale, okul
ncesi egitimde smif yonetiminin ele alindig1 “Okul Oncesi Egitimde Smif Yonetimi” baghkl
makaledir. Altinci makale, okul 6ncesi ve ilkogretim doneminde psiko-motor gelisimin
fiziksel aktivite {izerindeki 6neminin incelendigi “Okul Oncesi ve Ilkdgretim Déneminde
Psiko-Motor Gelisimin Fiziksel Aktivite Uzerindeki Onemi” baslikli makaledir. Saynin son
makalesinde bir kitap incelemesi yapilmigtir. Makalenin baghigi, “Sosyal Bilimlerin Yeniden
Yapilanmasi Konusunda Bir Kitap Incelemesi: Gulbenkian Komisyonu, Sosyal Bilimleri Agin

Raporu ” seklindedir.

Dergimize makale gonderen tiim arastirmacilara, goriis ve Onerileriyle ¢alismalara 6nemli
katkilar sunan hakemlerimize, yeni ve 6zgiin bakis agisiyla akademik yaymciliga yeni bir
soluk getiren editoryal ekibimize ve mizanpaj gorevini listlenen ekip arkadaslarimiza can
goniilden tesekkiir ediyorum. Dergimizin ikinci sayisinda (1/2) yayimlanan makalelerin
egitim bilimleri alaninda ¢alisan ve bu alana ilgi duyan bilim insanlarina faydali olmasi

dilegiyle...

Dr. Ogr. Uyesi Lokman KOCAK

Editor
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Dear Readers

Perhaps the most precious struggle for existence of the great Turkish nation in its journey
through history was crowned with the proclamation of the republic. This saintly nation, which
never gave up the struggle for independence and fought for liberation with an admirable faith
despite the most difficult conditions, presented one of the exceptional examples of the spirit
of unity and solidarity to the whole world. With the proclamation of the Republic and the
establishment of the Republic of Turkey, the struggle for independence gained even more
meaning and the doors to reach the level of contemporary civilizations were opened to the
Turkish nation. With these feelings and thoughts, we commemorate the founder of our
Republic, Gazi Mustafa Kemal Atatiirk, his heroic comrades-in-arms, our beloved martyrs and
veterans with mercy and gratitude. In all the work we will do in this direction, we will try to
be worthy of our ancestors and we will strive with all our strength to bring this nation to the
levels it deserves. However, there are events taking place right next to us that are painful and
leave our excitement and joy in our mouths. The State of Israel is lawlessly occupying the
Palestinian territories and massacring many people. As the OJCES team, we, as the OJCES
team, do not remain unresponsive to this genocide, where international law plays three
monkeys and many states turn a blind eye, and we condemn this atrocity. We are aware of the
need to respond to these atrocities not with cruelty but with "science". We are at work with the
idea of "working hard and not compromising on quality"! We wish to live in a world where

no innocent person has to die and where love, peace and tranquility reign...

Our journal, which brought 6 new articles to the field of educational sciences with its first issue
in June, is excited and proud to meet you, our valuable readers, with new and original articles
with its second issue in December. There are 7 articles in the December issue of our journal.
The first article in the issue is the article titled "Investigation of the French Primary School 1st,
2nd and 3rd Grade Citizenship and Moral Education Course Curriculum in the Context of
Values and Skills" in which the outcomes in the Citizenship and Moral Education course
curriculum taught in 1st, 2nd and 3rd grades of primary school in France are examined in the
context of values and skills. The second article is titled "Teachers' Views on Mathematical
Literacy of Foreign Students" which aims to understand teachers' views on mathematical
literacy for foreign students. The third article is titled "Validity and Reliability Study of the

Psychological Help Needs Scale (PMNS) Adolescent Form" in which the

(AR
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Psychological Help Needs Scale (PMNS) developed to determine the psychological help needs
of university students was adapted to adolescent groups of middle and high school students.
The fourth article is titled "Investigation of Leadership Characteristics of Students Studying in
Sports Sciences and Classroom Teaching Departments" in which different variables of
leadership characteristics of classroom teachers and students studying at the Faculty of Sport
Sciences (SBF) were determined. The fifth article is titled "Classroom Management in
Preschool Education” in which classroom management in preschool education is discussed.
The sixth article is titled "The Importance of Psycho-Motor Development on Physical Activity
in Preschool and Primary Education", which examines the importance of psycho-motor
development on physical activity in preschool and primary education. The last article of the
issue is a book review. The title of the article is "A Book Review on the Restructuring of Social

Sciences: Gulbenkian Commission, Open Social Sciences Report".

I would like to sincerely thank all the researchers who submitted articles to our journal, our
referees who made important contributions to the studies with their opinions and suggestions,
our editorial team who brought a breath of fresh air to academic publishing with a new and
original perspective, and our teammates who undertook the task of layout. I hope that the
articles published in the second issue (1/2) of our journal will be useful to scientists working

in the field of educational sciences and interested in this field.
Asst. Professor Lokman KOCAK

Editor in Chief

Journal of Curriculum and Educational Studies Volume: 1 Number: 2 2023, Tiirkiye
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ARASTIRMA Acqik Erisim

Fransa Ilkokul 1., 2. ve 3. Sinif Vatandaslik ve Ahlak Egitimi Dersi Ogretim
Programinin Degerler ve Beceriler Baglaminda Incelenmesi

Sehide Kiling¢*

Oz Makale Ge¢misi

Bu aragtirmanin amaci, Fransa’da ilkokul 1., 2. ve 3. smiflarda okutulan Vatandaglik ve Ahlak Gelis: 11/08/2023
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incelemesi yontemi kullanilmistir. Elde edilen verilerin ¢oziimlenmesinde igerik analizinden
yararlanilmistir. Arastirmada; 6gretim programinin genel yapisinin; hedefler, uygulama bicimi ve
yontemleri, beceriler ve igerik olmak tiizere dort boliimden olustugu bulgusuna ulasilmistir.
Ogretim programinin igerik boliimiinde ii¢ temanin oldugu, her temaya y&nelik ana kazanimlar ve
alt kazanimlar ve egitim durumlarina yer verildigi bulgusuna ulasilmistir. Her {i¢ temadaki
kazanimlarda; saygi, sorumluluk, duyarlilik, sabir, adalet degerlerinin ortak oldugu sonucuna
ulasilmistir. Ogretim programinda duyarlilik degerine kapsamli bir sekilde yer verildigi;
vatanseverlik, insan haklari, 6zgiirliik, esitlik, kardeslik ve laiklik degerlerinin de kazanimlarda
siklikla yer aldig1 sonucuna ulasilmistir. Temalardaki hedef kazanimlarda; ortak kurallara uyma,
iletisim kurma, empati, etkin dinleme, elestirel diisiinme, is birligi yapma, kendini tanima,
arastirma, dili etkili kullanma, kanunlara uyma, kurallara uyma, dijital okuryazarlik, politik
okuryazarlik, yenilikci diisiinme ile kalip yarg: ve 6n yargiy: fark etme becerilerini gelistirmeye
yonelik kazanimlara yer verildigi sonucuna ulasilmistir.

Anahtar Kelimeler: Fransa, Vatandaslik Egitimi, Ogretim Programi, Deger, Beceri.
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132 S. Kiling

Giris

Yirmi birinci ylizyihin baslangicindan bu yana, egitimin giindeminde 6nemli bir konu olan
vatandaslhigin tartismali dogasina olan ilgi giderek artmaktadir. Bu baglamda vatandasligin gelisimi ve
bu gelisimde egitimin rolii giincel arastirma konular1 arasinda yer almakla birlikte canl bir toplumsal
tartisma konusu olmaya devam etmektedir. Cagdas modern toplumlarda vatandaslik kavrami 6ncelikle
demokrasi kavramiyla baglantili goriilmektedir (Thayer-Bacon, 2008, Westheimer & Kahne, 2004).
Vatandaslik kavraminin bi¢imi ve igerigi, 6zellikle demokratik bir yasam bi¢imi i¢in s6z konusu olan
normlarin, bireysel yurttaglar tarafindan ne Ol¢lide benimsenmesi gerektigi sorusuna gore
degismektedir. Ornegin Westheimer & Kahne (2004), {i¢ gesit vatandas tanimi1 yapmis ve bireysel olarak
sorumlu vatandas, katilimci vatandas ve sosyal adalet vatandasini birbirinden ayirmislardir. Buna gore
bireysel olarak sorumlu vatandas; toplumda sorumlu bir sekilde hareket eden, ihtiyaci olanlara yardim
eden, calisan ve vergi 6deyen kisidir. Katilimci vatandas; topluluk organizasyonlarinda aktif olarak yer
alan, ihtiyaci olanlara bakmak igin topluluk cabalarinin diizenlenmesine yardimci olan ve devlet
kurumlarinin nasil ¢alistigini bilen kisidir. Sosyal adalet vatandas: ise; sosyal, politik ve ekonomik
yapilari elestirel bir sekilde degerlendiren, sosyal hareketleri bilen, adaletsizlik alanlarini tespit eden ve
ele alan, adil olmaya ve firsat esitligini tesvik etmeye c¢alisan kisidir. Dolayisiyla “iyi vatandaslik”,
vatandaglarin farkli bakis agilarini elestirel bir sekilde degerlendirmeye, degisim igin stratejiler
kesfetmeye, adalet, esitlik/esitsizlik ve demokratik katilim konularinda diisiinmeye/harekete gegmeye
istekli olma kavramini ifade etmektedir. Bununla birlikte, bir topluluk i¢inde sosyal olarak kabul gérme
ve sorumlu bir sekilde faaliyet gosterme kapasitesi de "iyi vatandashgin" bir ozelligi olarak kabul
edilmektedir (Westheimer, 2008).

Vatandaslik kavraminin giincel tartismalarin odaginda oldugu Fransa’da, vatandaslik kavraminin
kapsaminin geniglemesinde en nemli adimin 1789 yilinda yayinlanan Insan ve Vatandaslik Haklar
Bildirgesi oldugu soylenebilir. Bu bildiri vatandaslik kavraminin gelisiminde énemli bir déniim noktasi
olarak kabul edilmektedir. Ciinkii Insan ve Vatandaslik Haklari Bildirgesi ile birlikte insan haklar
konusu Fransiz toplumunun biitiin fertlerini ilgilendiren bir konu haline gelmistir. 1789 Fransiz
Ihtilalinden sonraki siirecte vatandaglik kavrami tartismalarin odaginda yer almis ve vatandaglik
egitimi geleneksel olarak siyasi giindemin iist siralarinda yer almigtir. Bununla birlikte Fransiz Thtilali
ile ortaya ¢ikan cumhuriyetin degerleri, Fransa’da toplum igin ortak referans degerler haline gelmis ve
Fransiz egitim sisteminin merkezinde yer almistir (Osler & Starkey, 2009). 1882’de ilkdgretimin zorunlu
olmas: ile birlikte vatandaslik ve ahlak egitimi, okuma, yazma ve edebiyattan once ulusal oncelikler
arasinda yer almistir (CostaLascoux, 1998). Tarihsel siire¢ igerisindeki degisimi incelendiginde,
Fransa’da vatandashk egitiminin Fransiz devriminin yaninda toplumun esitlik¢i ve demokratik
doniistimiiyle iligkili oldugu goriilmektedir. Bununla birlikte bu disiplinin uygulama bicimlerinde
farkli donemlerde 6grenim kademelerine gore onemli degisimler yasanmistir (Marchand, 1992). Bu
donemleri yansitan 6onemli doniim noktalarini dort doneme ayirmak miimkiindiir: 1881 ile 1960 yillar1
arasindaki donem vatandaslik ve ahlak egitiminin dogusu, uygulanmasi ve gelisimi ile bu egitimin
ulusal ve cumhuriyetci kimligi olusturmak icin dayatilan siyasi boyutunu simgelemektedir. 1960 ile
1985 yillar1 arasindaki dénem, okulun yayginlasmas: hareketini ve vatandaglhk egitiminin gesitlilige
sahip bir gengligi topluma entegre etmenin zorlugunun farkina varilmasini kapsamaktadir. 1985 ile
2004 yillar1 arasindaki dénemde, ulusal kimligin, cumhuriyetin degerlerinin yeniden sorgulamasiyla
ilgili olarak demokratik boyutu dikkate alinarak vatandaslik egitimi yeniden tasarlanmistir. 2005
yilindan sonra derslerin bireysellestirilmesini vurgulayan yeni programlar hazirlanmigtir (Chauvigné,
Etienne & Clavier, 2011).

OJCES, 2023, 1(2), 131-165
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Fransa’da vatandaslhik egitiminin yakin tarihine bakildiginda, zaman igerisinde meydana gelen
onemli toplumsal degisimler nedeniyle 1960l yillarin vatandaslik egitiminin ekonomik ve sosyal
boyutlarinda bir degisiklige isaret ettigi goriilmektedir. 1968 ekonomik krizinden sonra Ogretim
programlarinda 6zerk bir disiplin olarak yer alan vatandaslik egitimi dersi, 6gretim programlarindan
gikarilmigtir. 1980'lerin ortalarinda, Jean-Pierre Chevénement tarafindan tamitilan bir terim olan
vatandaslik egitimi terimi altinda yeniden ortaya ¢ikmistir (Bergougnioux, 2006). Bu gelismelerle
birlikte son yilarda g¢ogunluk tarafindan bir "sorun" olarak goriilen go¢ ve Islam'in Fransiz
toplumundaki yeri hakkinda artan endiseler (Simon, 2013; Tiberj, 2014) vatandasligin anlami ve okulun
vatandaslik egitimindeki rolii hakkindaki tartismalar1 yeniden giindeme getirmistir. Son olarak 2015
yilinda Charlie Hebdo'ya yapilan terdr saldirilarindan sonra vatandaslik egitimine iliskin 0gretim
programlar1 ve resmi yonergeler yeniden giincellenmistir. Vatandaslik egitiminin siirekli giincelleme
ihtiyacinin olmasi ve ayr1 bir disiplin olarak 6gretim programlarina yeniden dahil edilmesinin ana
nedeni, gocmen politikalar1 ile birlikte Fransa’da degisen sosyal yapi ve dolayisiyla ozellikle

Cezayir'den gelen gb¢men iscileri entegre etmenin zorlugunun farkina varilmasidir (Gruson, 2008).

Fransa, son yillarda en ¢ok goc¢ alan iilkelerden biri haline gelmistir. Goglerle birlikte toplum
icerisindeki gesitliligin artmasi, gesitliligin taninmasi ve ulusal kimlikle ilgili catismalar ve tartismalari
beraberinde getirmistir (Simon, 2005). Fransiz entegrasyon modelinde cumhuriyet¢i degerlerin aktarimi
¢ok onemli bir rol oynamaktadir. Fransiz vatandaslik modeli bir asimilasyon yani “iilkesinin kiiltiirel
ozelliklerini benimseyerek biitiinlesmedir” (Entzinger, 1994). Fransa ulusal birligi tek bir dilin, ulusal
bir tarihin ve ulusal degerlerin paylasilmasinda israrci bir tutum sergilemeye devam etmektedir. Ancak
Fransiz topraklarindaki diger milliyetlerin taninmasi, bu birlesme arzusunu karmasik hale
getirmektedir. Geleneksel olarak ulusun olusumunda ve biitiinliigiinde merkezi bir rol oynayan okul,
ulusal degerlerin ve ortak kiiltiiriin aktarilmasindan sorumludur (Schnapper, 2001). Bununla birlikte
Fransiz cumhuriyet okulu ulusal entegrasyonla 6zdeslestirilmektedir (Barrere & Martuccelli 1998). Bu
baglamda, Fransa gibi tek tip vatandashgin savunuldugu bir iilkede vatandaslik, ulusal bir dilin ve bir
takim vatansever degerin aktarimi sayesinde proaktif bir kiiltiirel entegrasyon politikas1 yoluyla
ekonomik kalkinma ihtiyacina yanit vererek ulusal duygularin pekismesiyle yakindan baglantili
goriilmektedir (Barrére & Martuccelli 1998). Goriildiigii tizere giiniimiizde bile tarih ve cografya ile
giclii bir sekilde baglantih olan vatandashk egitiminde (Bergougnioux, 2006) Fransa, 1958
Anayasasinin ilk maddesinde kabul edilen (Roeck, 2011) “tek ve boliinmez” bir iilke olma amaci
tasimaktadir. Bu amaca ulasmada okula atfedilen rol onemli goriilmektedir. Baska bir deyisle ulusal
kimligin insasindan sorumlu olan okul, ¢ocuklarin i¢inde yasadiklar1 topluma entegre olmalarin
kolaylastiran ve vatandashik gelisimlerini destekleyen bir kurumdur. Bu nedenle bir iilkenin
cocuklarina nasil egitim verdigi, kolektif ilkelerinin ve ideallerinin bir yansimas: olarak goriilmektedir.
Bu baglamda, anayasasinda belirttigi sekilde Fransa’min vatandaslik egitiminin amacini, cesitli
topluluklarin olusturdugu ortak bir toplumu Cumhuriyet olarak tanimlanan ve ozgiirliik, esitlik,
kardeslik (liberté, egalité, fraternité) ilkelerine ve insan haklarina dayanan tek bir ulusal Fransiz

kiiltiiriine entegre etmeye yardimci olmak seklinde ifade etmek miimkiindiir.

Fransa'nin vatandaglik egitimi alanindaki yaklasiminin sahip oldugu degerler, ilkeler ve normlar
etrafinda sekillendigi goriilmektedir. Dolayisiyla her toplumun egitimden beklentileri farklilik
gostermekte ve iilkelerin vatandas profilleri de vatandaslik kavramindan beklentilerine paralel olarak
degismektedir. Glintimiizde savas, aglik, salgin, kuraklik ve benzeri sebeplerle iilkeler arasindaki
gocler artmakta ve kiiresellesme ile birlikte diinyadaki {ilkelerin bir¢ogu kiiresel sorunlarla kars: karsiya

kalmaktadir. Bu baglamda iilkelerin egitim sistemlerini siirekli gilincellemeleri, “iyi vatandas”
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yetistirmeleri agisindan Onemli goriilmektedir. Ciinkii gili¢lii bir vatandashk egitimi sayesinde
bireylerin kendilerine, igerisinde yasadiklari topluma, biitiin insanliga ve dogaya karst hak ve
sorumluluklarinin bilincinde olan bireyler olarak yetistirilmeleri miimkiin olabilecektir (Russel, 1976).
Bu nedenle giiclii bir vatandaslik anlayis1 gelistirebilmek icin farkli {ilkelerin vatandashik egitimi

konusundaki mevcut durumlarmin arastirilarak incelenmesi 6nemli goriilmektedir.

Hgili alan yazin incelendiginde, Fransa’nin vatandaslik egitimini farkli degiskenlerle ele alan simrl
sayida arastirma oldugu goriilmektedir. Bu arastirmalardan Kara (2022) tarafindan yapilmis ¢alismada
Fransa’daki ortaokullarda vatandaslik egitimi incelenmistir. Bir baska arastirmada Bektas ve Zabun
(2019), Fransa Vatandashk ve Ahlak Egitimi Programi ile Tiirkiye Insan Haklari, Yurttashik ve
Demokrasi Dersi Ogretim Programindaki kazanimlarda yer alan deger tiirlerini igerik baglaminda
karsilagtirmislardir. Kafadar, Oztiirk ve Katilmis (2018) arastirmalarinda ABD, Tiirkiye ve Fransa’'da
okutulan sosyal bilgiler ve muadili derslerin (vatandashik —ahlak egitimi) 6gretim programlarini
degerler 6gretimi agisindan karsilagtirmiglardir. Bu arastirmalarin genel olarak ortaokul ve tizerindeki
vatandashk ve ahlak egitimini inceleyen arastirmalar oldugu goriilmektedir. Ancak alan yazinda
ilkokul kademesine yonelik vatandaslik ve ahlak 6gretimi dersi 6gretim programinu iliskili degerler ve
beceriler baglaminda ele alan herhangi bir arastirmaya ulasilmamistir. Oysa Fransa, vatandaslik,
demokrasi, cumhuriyet, milliyetcilik, insan haklar1 ve laiklik gibi kavramlarin gelismesinde ve
yayillmasinda onemli bir iilke konumundadir. Bu baglamda Fransa’da uygulanmakta olan ilkokul
kademesindeki Vatandashk ve Ahlak Egitimi dersi 6gretim programinin mevcut durumunun iligkili
degerler ve beceriler baglaminda incelenmesinin Tiirkiye’deki vatandaglik egitiminin gelismesine

katkida bulunacag: diistiniilmektedir.
Arastirmanin Amaci

Bu c¢alismanin amaci Fransa’da okutulan Vatandashk ve Ahlak Egitimi dersi 6gretim programinin
genel degerlendirmesi ile ilkokul 1., 2. ve 3. Smif Vatandaslik ve Ahlak Egitimi dersi 0gretim
programinda yer alan 6grenme alanlarindaki konu agirliklari ile bu konularin hangi deger ve becerilerle

iliskili olduklarini ortaya koymaktir.
Bu amaca yonelik olarak arastirmada asagidaki sorulara yanit aranmistir:

1. Fransa'da okutulan Vatandashk ve Ahlak Egitimi dersi 6gretim programinin genel yapisi

nasildir?

2. Fransa’da okutulan flkokul 1., 2. ve 3. Vatandaslik ve Ahlak Egitimi dersi §gretim programinda

yer alan 6grenme alanlari nelerdir ve bu 6grenme alanlar1 hangi deger ve becerilerle iligkilidir?

Yontem

Bu arastirmada, nitel arastirma yonteminden yararlanilmistir. Geleneksel aragtirma yontemleriyle
aciklanmasi zor olan konularin arastirilmasinda kullanilan nitel arastirma yontemi, siirece yonelik ve
arastirma deseninde esneklik barindiran bir yapiya sahiptir (Biiytikoztiirk, Kilig Cakmak, Akgiin,
Karadeniz & Demirel, 2016). Calismada Fransa Ilkokul 1., 2. ve 3. Siuf Vatandaslik ve Ahlak Egitimi
dersi Ogretim programinin analiz edilecek olmasindan dolay1r dokiiman incelemesi kullanilmistir.
Dokiiman incelemesi, “arastirilmasi hedeflenen olgu veya olgular hakkinda bilgi igeren yazih

materyallerin analizini kapsar” (Yildirim & Simsek, 2011).
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Verilerin Kaynag1 ve Toplanmasi

Fransa'da Vatandaghk ve Ahlak Egitimi dersi 6gretim programi 2. Evre (ilkokul 1., 2., ve 3. Sinuf), 3. Evre
(Ilkokul 4.,5., ve 6. Smif) ve 4. Evre (7., 8., ve 9. Sinif) olmak {izere 3 evre halinde ilkokuldan ortaokulun
sonuna kadar ayri bir ders olarak okutulmaktadir. Bu arastirma kapsaminda veri kaynagi olarak
26.07.2018 tarihinde giincellenerek 2018-2019 6gretim yilh itibariyle Fransa’da uygulanmaya baslanan
Vatandaslik ve Ahlak Egitimi (L’Enseignement Moral et Civique) Ogretim programindan
yararlanilmistir. Bu dogrultuda program yonergeleri ve resmi belgeler, Fransa Milli Egitim Bakanliginin
resmi web sitelerinden elde edilmis ve giincelligi kontrol edilmistir. Bu arastirmada 2. Evreye denk
gelen Ilkokul 1.2. ve 3. Sinif Vatandaglik ve Ahlak Egitimi dersi 6gretim programi Fransizcadan
Tiirkceye cevrilerek bu ceviri iki dil uzmanina kontrol ettirilmistir. Bu arastirmada Fransa’daki
ilkokullarda okutulan vatandashik ve ahlak egitiminin incelenmesi amagclandigindan, ogretim
programinda ortak olan amaglar, uygulama bi¢imi ve yontemleri ile becerilerin tamamai incelenmistir.
Ancak 6gretim programinin icerik béliimiinde, ilkokul 1., 2. ve 3. siniflarda okutulan ve ilkokula yonelik

boliimiine denk gelen 2. evre ele alinmustir.
Verilerin Analizi

Aragtirma kapsaminda toplanan verilerin analizinde igerik analizinden yararlanilmistir. Igerik analizi
verilerin belirli bir sistematik ¢ercevede analizinde ve yinelenebilir sonuglara ulasilmada kullanilan,
metin, resim, ses ya da video igeriklerinin incelenmesinde tercih edilen bir tekniktir (Biiyiikoztiirk, vd.,
2016). Arastirmada igerik analizi kapsaminda verilerin kodlanmasi, temalarin olusturulmasi, verilerin
kodlara ve temalara gore diizenlenmesi ve tanimlanmasi, bulgularin yorumlanmas: asamalarina yer
verilmistir. Ogretim programdaki degerler kazammlar boyutuyla ve dgretim programinda yer alan

deger tiirleri temel alinarak tasnif edilmistir.
Etik Beyan

Bu arastirmada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yaymn Etigi Yonergesi” kapsaminda
uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel Arastirma ve
Yayin Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden higbiri gerceklestirilmemistir.

Dokiiman analizi olarak yapilan bu ¢alismada etik kurul onay belgesi gerekmemektedir.

Bulgular
Arastirmanin bu bdliimiinde arastirma sorular1 gergevesinde ulasilan bulgular asagida sunulmustur.

Fransa Vatandaslik ve Ahlak Egitimi Dersi Ogretim Programinin Genel Yapisina iligkin

Bulgular

Fransa’da okutulan Vatandaslik ve Ahlak Egitimi dersi 6gretim programi hedefler, uygulama bigimi
ve yontemleri, beceriler ve icerik olmak {izere dort boliimden olusmaktadir. C)gretim programinin genel
yapist incelendiginde, programin son olarak 2018 yilinda giincellendigi, programin vizyonu ile kim
tarafindan hazirlandigina iliskin herhangi bir bilgiye yer verilmedigi goriilmektedir. Bununla birlikte
Ogretim programy, ilkokul ve ortaokulun biitiin smif seviyelerini i¢ine alacak sekilde 3 evre seklinde

hazirlanmistir.

Ogretim programinin genel amaglar1 ilkokul ve ortaokul icin ortak olarak belirlenmistir. Fransiz
egitim sisteminde Vatandaslik ve Ahlak Egitimi dersinin, 1789 Insan ve Yurttashik Haklar: Bildirgesinde

ve 1946 Anayasasinin Onsoziinde yer alan ozgiirlilk, kardeslik, esitlik, laiklik ve adalet ruhu gibi
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Cumbhuriyetin ve demokrasinin temel degerlerinin Ogrenciler tarafindan oOzgiir bir sekilde
benimsenmesini hedefledigi belirtilmektedir. Ayn1 zamanda dogmalarin veya davranis modellerinin
dayatilmasindan ¢ok, 6grencilerin bireysel ve sosyal yasamlarinda sorumluluklarinin yavas yavas
farkina varmalarini saglayan vatandashik ve ahlak kiiltiirii ile elestirel bir zihin edinmelerini de
hedefledigi ifade edilmektedir. Bu hedeflerle baglantili olarak vatandaslik ve ahlak egitiminin amaglari

asagidaki tabloda 6zetlenmistir.

Tablo 1. Ogretim programinin genel amaglar:

Bagkalarina sayg1 gostermek

v Insan biitiinliigiiniin farkinda olmak v" Kardesce iliskiler gelistirmek
v" Bagkalarinin ozgiirliiklerine saygil v' Felsefi ve dini inanglara sayg:
duymak duymak

v Herkesi esit gormek

Cumbhuriyetin degerlerini kazanmak ve paylasmak
v Ozgiirliik v Kardeslik
v Esitlik v Laiklik
Bir vatandaslik kiiltiirii insa etmek

v Topluma aidiyet duygusu gelistirmek v' Vatandashk gorevine
Yargilama kapasitesini arttirmak hazirlanmak

Topluma duyarli olmak

Hak ve Kurallara uymak

Toplu eylemlerde bulunmak

Sorumluluk ve inisiyatif almak

v

v' Bagumsiz yasama becerisini gelistirmek

v' Ortak yasama katilma  becerisini
gelistirmek

AN NI NERN

Tablo 1 incelendiginde, Vatandaslik ve Ahlak Egitiminin baskalarina saygi gostermek;
Cumbhuriyetin degerlerini kazanmak ve paylasmak ve bir yurttaglk kiiltiirii insa etmek olmak {izere
birbiriyle yakindan baglantili ii¢ amaci oldugu goriilmektedir. Baskalarina saygi gostermek amacinin
altinda, Vatandashk ve Ahlak Egitiminin, baskalarmna saygiyr garanti eden ilkelerin &grenciler
tarafindan benimsenmesi ve insanin biitiinliigiiniin farkinda olmasina dayandigi belirtilmektedir. Aym
zamanda, insanlarin 6zgiirliiklerine, felsefi ve dini inanglarina saygi duymanin, onlar1 kendilerine esit
gormenin ve onlarla kardesce iligkiler gelistirmenin amaclandigl goriilmektedir. Cumhuriyetin
degerlerini kazanmak ve paylasmak amacinin altinda Cumhuriyetin degerlerinin 6zgiirliik, esitlik,
kardesglik ve laiklik oldugu; Vatandaslik ve Ahlak Egitiminin demokratik bir toplumda ortak yasam icin
gerekli olan ve Cumhuriyet'i besleyen bu ilke ve degerlerin aktarilmasini amacladigi ifade edilmektedir.
Bir yurttashik kiiltiirii insa etmek amacinin altinda ortak bilgi, beceri ve kiiltiir temelinde okulun/
Ogrencinin topluma aidiyet duygusu gelistirmesini, ayni zamanda kendisi adina yargilama kapasitesi
kazanmasini amaglamaktadir. Bunu yaparken 6grencinin okul hayatinin somut durumlar: igerisinde
bagimsiz yasama, ortak yasamin gelisimine aktif olarak katilma ve bir vatandaslik olarak vatandaslik
gorevine hazirlanma becerisini gelistirmesine de katki sagladigi belirtilmektedir. Ayni zamanda
ogrencinin kendisine ve bagkalarina karsi duyarlilik kiiltiirii olusturmasinin, ortak yasam kurallarina
saygty1 ve bu kurallarin anlaminin anlasilmasinin, toplu eylemde bulunmanin, sorumluluk ve inisiyatif

almanin amaglandig: goriilmektedir.

Fransa’da Okutulan ilkokul 1., 2., Ve 3. Stmif Vatandaslik ve Ahlak Egitimi Dersi Ogretim
Programinda Yer Alan Ogrenme Alanlarinin Ve icerdikleri Deger Ve Becerilerin Yapisina

Iliskin Bulgular

Ogretim programinin igeriginde; degerlerin, bilgilerin (edebi, bilimsel, tarihi, yasal vb.) ve

uygulamalarin yer aldig1 ifade edilmektedir. Vatandashk ve Ahlak Egitiminde miimkiin oldugunca,
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somut durumlarin analizine odaklanildigl, diizenli ve gerekgeli tartismalarin, 6grencilerin demokratik
toplumun degerlerini anlamalarini, deneyimlemelerini saglamak i¢in 6nemli bir yere sahip oldugu
belirtilmektedir. Bu egitimin, 6zellikle 6grencileri karsilikhi fikir alisverisinde bulunma ve tartisma
ortami igerisinde isbirligi ve birlikte hareket etmeye tesvik eden c¢alismalara uygun oldugu
vurgulanmaktadir. Bu programda, uygulama siirecindeki her tiirlii arag-gere¢ ve yontem se¢iminin
pedagojik sorumlulugu Ogretmene yiiklenmektedir. Vatandaslik ve Ahlak Egitimi dersi 6gretim
programinda yer alan temel degerler, cumhuriyetc¢i ve demokratik vatandashgin ilke ve degerleriyle
yakindan baglantili olan 6zgiirliik, esitlik, kardeslik, laiklik, dayanisma, adalet ruhu, sayg: ve her tiirlii
ayrimciligin reddi degerleridir. Programda, vatandashk ve ahlaki egilimleri gelistirmenin; akil
yliriitme, bagkalarimin bakis agisin1 dikkate alma ve buna gore hareket etme egilimlerini gelistirmekle

baglantili oldugu vurgulanmaktadir.

[lkokuldan itibaren uygulamaya konan Vatandaslik ve Ahlak Egitimi dersi 6gretim programindaki
beceriler; duyarlilik, hak ve kural, yarg: ve yiikiimliiliik olmak {izere birbiriyle iligkili olarak dort

baslikta asagidaki tabloda verilmistir.

Tablo 2. Ogretim programinda kazandirilmast hedeflenen beceriler

Duyarlilik Kiiltiirii Hak ve Kural Kiiltiirii Yargi (Muhakeme) Yiikiimliiliik
*Duygularmi ve * Genel kurallara saygt ~ ® Ayirt etme ve eKendi
diistincelerini gosterme elestirel diigtinme yiikiimliliiklerinden

diizenleyerek tanimlama
ve ifade etme

* Sayg1 gOsterme ve
empati kurma becerisi

¢ Kendi fikirlerini ifade
etme ve bagkalarmin
fikirlerine sayg1 gosterme
¢ Farkliliklar1 kabul etme
* Isbirligi yapabilme
*Kendini bir toplulugun
pargasi olarak hissetme

e Demokratik bir
toplumda kurallara ve
yasalara uymanin
nedenlerini anlama
eFransiz Cumhuriyeti
ve demokratik
toplumlarin ilkelerini
ve degerlerini anlama
e Kurallar ve degerler
arasindaki iligkiyi
anlama

¢ Bir tartisma
ortaminda kendi
yargilarini
bagkalarininkilerle
karsilagtirma

* Kapsamli bilgi
edinme

* Kisinin bireysel
yararini kamu
yararindan ayirt etme
¢ Kamu yarar1
duygusuna sahip olma

sorumlu olma

¢ Bagkalarina karsi
sorumlu olma

e Okulda sorumluluk
alma

¢ Ortak yasamin ve
gevrenin cesitli
yonlerinin
sorumlulugunu
ustlenme
eVatandasglik bilinci
gelistirme

Tablo 2’de gortldiigii gibi, duyarlilik kiiltiirii; vatandashk ve ahlak egitiminin temel bir boyutu
olarak kabul edilmektedir. Buna gore duyarlilik egitimi, kisinin kendi duygu ve diisiincelerini daha iyi
tanimasini, tanimlamasini, bunlari kelimelere dokiip tartismasini ve baskalarinin duygularini daha iyi
anlamasini iceren becerilere odaklanmaktadir. Hak ve kural kiiltiirlinde, sinif veya okul igindeki
kurallar hakkinda bir fikir vermeyi amaglamaktadir. Bu sayede 6grenciler, insanlarin demokratik bir

toplumda ortak degerlerin nasil ortak kurallarda somutlastigini deneyimleyebilmektedir

Yargy kiiltiirti, ahlaki yargmun olusumunun, herkesin hayatinda karsilastigi ahlaki secimleri
anlamay1 ve tartismayi miimkiin kilmasi gerektigi {izerine odaklanmaktadir. Bu ahlaki yarginin,
baskalarinin bakis agilarinin ve gesitli ahlaki muhakeme bigimlerinin kavranmasini éngdren bir egitim
ve Ogretimin sonucunda olustugu ifade edilmektedir. Yiikiimliiliik kiiltiiriinde ise vatandashk
egitiminin, okul ortamindaki ve daha genel olarak toplum hayatindaki uygulamalari dikkate almadan
hayal edilemeyecegine deginilmektedir. Buna gore okul, 6grencilerin kendi se¢imlerinin aktorleri
olmalarma ve fiyesi olduklar1 sinifin ve kurulusun sosyal yasamina katilmalarina izin vermelidir.

Isbirligi ruhu tesvik edilmeli, bagkalarina kars1 sorumluluk gercgeklerle ssnanmalidir.

Ogretim programinin igerik boéliimiinde temalar ve konular yer almaktadir. Ayrica her konuya

yonelik ana kazanimlar, ana kazanimlar kapsaminda alt kazanimlar ve bu alt kazanimlara yonelik
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egitim durumlarina yer verilmektedir. Ogretim programinin igerigi 2. Evreye denk gelen ilkokul 1., 2.
ve 3. smiflarin tamamini kapsayacak sekilde diizenlenmistir. Programin igeriginde 3 tema yer

almaktadir. Temalar Tablo 3’te gosterilmektedir.

Tablo 3. Ogretim programinda yer alan temalar

Temalar
Baskalarina Saygi Gostermek 1. Bagkalarina saygi gostermek
Duygular ve diisiinceleri tanimlamak ve paylagsmak
Cumbhuriyetin degerlerini 1. Ortak yasamin kurallarina saygi gostermek
kazanmak ve paylasmak 2. Fransiz Cumbhuriyetinin degerlerini, ilkelerini ve
sembollerini tanimak
3. Demokratik bir toplumun cergevelerine iliskin ilk
bilgilere erigsmek
Vatandaglik kiiltiiri 1. Sinif ve okul yasamina katilmak
olusturmak Kamu yarar1 duygusunu gelistirmek

3. Elestirel diisinme becerisi olusturmak

Tablo 3’te goriildiigii gibi, Vatandashik ve Ahlak Egitimi dersi 6gretim programinda 2. evrede {ig
tema ve bu temalarla baglantili sekiz alt tema yer almaktadir. Bu temalarda bagkalarina saygi
gostermek, bagkalarinin duygu ve diistinceleri tamimak, toplu yasam kurallarina saygi gostermek,
Fransiz Cumhuriyeti'nin deger, ilke ve sembollerini tanimak, okul ve sinif yasamina katilmak, kamu

yarar1 duygusu gelistirmek ile elestirel diisiinme becerisi olusturmaya yonelik konulara yer verilmistir.
Bagkalarina Saygi Gostermek Temasina iliskin Bulgular

Vatandashk ve Ahlak Egitimi dersi 6gretim programinin 2. Evresinin birinci temasi “‘Bagkalarina Saygi
Gostermek” seklinde olusturulmustur. Tablo 4’te bu temaya yonelik hedef kazanimlar ve davranislar

ile kazanimlara yonelik aciklamalar1 gosterilmektedir.

Tablo 4. Baskalarina sayg1 g0stermek temasina iliskin bulgular

Ana Kazanimlar ve Alt Kazanimlar

Egitim Durumlar

Baskalarina sayg1 gostermek.

-Yetigkinlere ve akranlara saygi

> Bireyler arasindaki farkliliklar1 kabul -Farkliliklara sayg:
eder ve bu farkliliklara sayg1 gosterir. -Inang gesitliliginin farkindalig
> Kendisine ve basgkalarina verilen - Bagkalarmin sahsina yonelik saldirilar
ylikiimliiliik sayg1 gosterir. (irkeilik, cinsiyetcilik, Yahudi diismanligi,
> Kendisine ve baskalarmna karst sorumlu yabanci diismanlig, engellilik, homofobi,
davraniglar benimser. taciz vb.)
> Kiyafetlerini, dillerini ve tutumlarini -Ahlaki yiikiimliiliik
okul baglamina gore uyarlar; sozlii -Bireysel ve ortak miilkiyetin bakimi
iletisim ile tartisma kurallarma ve -Kisinin kendisinin ve bagkalarinin
muhatabin statiisiine saygi duyarak gilivenli§ine saygi duymasi
kendini ifade eder. -Bagkalarina yardim etme
> Saygl gosterebilir, dinleyebilir ve empati -Nezaket dili
kurabilir. -Bakis agist olusturma ve tartisma
» Baskalarinin bakis agisin1 kabul eder. ortaminda digerinin bakis acisini tanima
Duygular1 _ve diigiinceleri tamimlamak ve -Ogretim durumlarinda duygu ve
paylasmak diisiince ifadelerinin gesitliligine iliskin
> Duygularmi ve diistincelerini  deneyim

diizenleyerek tanumlar ve ifade eder.
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> Ogretim siirecinde ele alinan duygu ve -Temel duygularin bilinmesi ve taminmasi
diistincelere iliskin kelimeleri bilir. (korku, ofke, tizlintii, nese vb.)

fligkili Degerler: *Farkliliklara Saygi *Farkli Diisiincelere Saygi *Sorumluluk *Saygi
*Duyarlilik *Sabir *Hosgorii *Yardimseverlik *Adalet *Sevgi *Baris *Bilimsellik

fligkili Beceriler: *Ortak Kurallara Uyma Becerisi *Iletisim Becerisi *Empati Kurma Becerisi
*Etkin Dinleme Becerisi *Elegtirel Diisiinme Becerisi *Isbirligi Yapma Becerisi *Kendini Tanima
Becerisi *Arastirma Becerisi *Dili Etkili Kullanma Becerisi

Agiklamalar: Bu evre boyunca, 6grencilerin yetiskinlere ve akranlarna saygi duymasi,
Ozellikle baskalarinin kisiligine yonelik herhangi bir saldirtya karst duyarli olmalar:
beklenmektedir. Ogrenciler kiyafetlerini, dillerini ve davramislarini okul baglamina
uyarlamalidirlar. Smifta ve okulda bireysel ve ortak miilkiyete saygi duymalidirlar.
Ogrencilerin genel anlamda iyilik kavraminin farkina varmalari; kendilerine, baskalarina,
yakin ve uzak gevrelerine karsi sorumlu davranislar sergilemeleri beklenmektedir.

Tablo 4’e gore, O6gretim programinin birinci temasinda iki kazanimin oldugu; bu kazanimlardan
ilkinin “bagkalarina saygr gostermek”, ikincisinin ise “duygulari ve diisiinceleri tamimlamak ve
paylasmak” oldugu goriilmektedir. Tablo” da “baskalarina saygi gostermek” kazanimina yonelik alti
alt kazanim yer almaktadir. Tamami duyussal 6grenme alanina yonelik olan bu alt kazanimlarla
ogrencilerin bireyler arasindaki farkliliklar: kabul eden ve bu farkliliklara sayg: gosteren; kendilerine
/bagkalarina verilen yiikiimliiklere saygi gosteren ve sorumlu davranislar benimseyen; kiyafetlerini/
dillerini/tutumlarim1 okul baglamma gore uyarlayan; sozlii iletisim ile tartisma kurallarma ve
muhatabin statiisiine sayg1 duyarak kendilerini ifade eden; bagkalarina sayg: gosterebilen, baskalarimni
dinleyebilen/empati kurabilen ile baskalarnin bakis agisim1 kabul eden bireyler olarak yetismeleri
amaglandig1 sdylenebilir. Tkinci amag olan “duygular: ve diisiinceleri tanimlamak ve paylasmak” kazanimina
yonelik iki alt kazamim yer almaktadir. Bu alt kazanimlar ise, 6grencilerin duygularini/diisiincelerini
diizenleyerek tanimlamalar1 ve ifade etmeleri ile 6gretim siirecinde ele alinan duygu/diisiincelere

iliskin kelimeleri tanimalarina yoneliktir.

Ogretim programimnin igeriginde kazanimlar dogrultusunda ele alinacak egitim durumlari ve
konular1 da yer almaktadir. “Baskalarina sayg: gostermek” kazaniminin 6grencilere kazandirilabilmesi
igin yetiskinlere, akranlara, farkliliklara ve inang cesitliliklerine saygi ile bagkalarmin kisiliklerine
yonelik saldirilar kapsaminda irkeilik, cinsiyetcilik, Yahudi diismanligl, yabanci diismanligi, homofobi,
engellilik ve taciz gibi konular yer almaktadir. Bunun yani sira birinci kazanima yo6nelik olarak ahlaki
ylikiimliiliik, bireysel ve ortak miilkiyetin bakimui ile kisinin kendisinin ve baskalarinin giivenligine
saygl duymasi, baskalarina yardimci olmasi, nezaket dili kullanmasi, tartisma sirasinda bir bakis agisi
olusturmasi ve digerinin bakis agisini tanimasina yonelik konular da dnerilmektedir. Ote yandan
“duygular1 ve diisiinceleri tamimlamak ve paylasmak” kazanimina yonelik, 6grencilerin duygu ve diisiince
ifadelerinin gesitliligine iliskin deneyim kazanmalarin1 ve korku, ofke, {iziintii, nese gibi temel

duygular: tanimalarini saglayacak konulara ve egitim durumlarina yer verilmesi 6nerilmektedir.

Vatandaglik ve Egitimi Dersi Ogretim Programinin 2. Evresinin ilk temasi olan “Bagkalarma Saygi
Gostermek” temasinda, ilkokul 1., 2. ve 3. Sinuf diizeyinde 6grencinin bireyler arasindaki farkliliklar:
kabul etmesi ve bunlara saygi duymasi, sorumluluklarinin ve yiikiimliiliiklerinin farkinda olmas, s6zlii
iletisim ve tartisma kurallarina uymasi, baskalarinin bakis agilarimi anlamasi ve empati kurmasin

saglamak amaciyla olusturulmus kazanimlar igermektedir.
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Cumbhuriyetin Degerlerini Kazanmak ve Paylasmak Temasina iliskin Bulgular

Vatandaslik ve Ahlak Egitimi dersi dgretim programinin 2. Evresinin ikinci temasi ““Cumhuriyetin

degerlerini kazanmak ve paylasmak’ seklinde olusturulmustur. Tablo 5'te bu temaya yonelik hedef

kazanimlar ve davranislar ile kazanimlara yonelik agiklamalari gosterilmektedir.

Tablo 5. Cumhuriyetin degerlerini kazanmak ve paylasmak temasina iliskin bulgular

Ana Kazanimlar ve Alt Kazanimlar

Egitim Durumlari

Ortak yasamin kurallarina saygi gostermek

> Ortak yasam kurallari kabul etmek ve
uygulamak

bir  derecelendirmesi

oldugunu ve yaptirimin egitici oldugunu

> Yaptirimlarin

-Simifin  ve  okulun yasam  kurallarn
(yonetmelikler, okulda dijital teknolojinin
kullanimina iligkin tiiziik); cezalar

-Hak ve Kural sozligiine giris (kural,

yonetmelik, yasa)

anlamak -Cocuk haklari: Uluslararast Cocuk Haklarina
» Ortak yasam kurallarin  Dair Sozlesme

yasaklayabilecegini, zorunlu -Ilk yol egitimi sertifikasi ile baglantili olarak

kilabilecegini  ve  aym = zamanda Karayollar1 Yonetmeligine giris

yetkilendirebilecegini anlamak.
Fransiz Cumhuriyeti'nin degerlerini, ilkelerini
ve sembollerini tanimak
» Cumbhuriyetin sembollerini tanumlamak

-Fransiz Cumhuriyeti'nin sembolleri: bayrak,
milli mars, anitlar, milli bayramlar
-Fransiz Cumhuriyeti'nin slogani: Ozgiirliik,

> Fransiz Cumhuriyetinin deger ve Esitlik, Kardeslik
ilkelerini bilmek -Degerler ve ilkeler: ozgiirliik, esitlik,
> Laiklige, inanma ya da inanmama kardeslik, laiklik

-Kiz ve erkek ¢ocuklar arasinda esitlik
-Cumhuriyetin dili Fransizca; uluslararasi
etkisi

ozgiirliigii olarak yaklasmak

-Inanmak ve bilmek arasindaki farklara girig

-Haklar ve odevler:
vatandasin (baslangig),
-1789 Insan ve Yurttag Haklar1 Bildirgesi
-Oy hakki1 ve genel oy hakki

Demokratik bir toplumun cercevelerine iliskin kisinin,

ilk bilgilere erismek

O0grencinin,

> Insan haklar1 ve vatandashik haklarini

tanimlamak -Kadin ve erkek arasindaki hak esitligi
» Cumhuriyetin yapisini anlamaya -Uluslararas: Cocuk Haklar1 S6zlesmesi
basglamak -Belediye: belediye baskan1 ve belediye meclis

tyeleri

-Cumhurbaskani; Bagbakan; hiikiimet yapis1
fligkili Degerler: *Sorumluluk *Saygi *Duyarlilik *Sabir *Adalet * Laiklik *Ozgiirliik *Esitlik
*Kardeslik *Vatanseverlik *Insan Haklar1

fliskili Beceriler: *Ortak Kurallara Uyma Becerisi *Kanunlara Uyma Becerisi *Kurallara Uyma
Becerisi *Dijital Okuryazarlik Becerisi *Politik Okuryazarlik Becerisi *Iletisim Becerisi *Etkin
Dinleme Becerisi *Elestirel Diisiinme Becerisi *igbirligi Yapma

Agiklamalar: 2. Evre boyunca, dgrencilerin ortak yasam kurallarina saygi duymaya ve bunlari
uygulamaya tesvik edilmeleri ve okul i¢ kurallar1 ve yaptirimlari bilmeleri beklenmektedir. Haklar
ve 6devler bilgisi ayn1 zamanda dijital kullanim sozlesmesi icin de gegerlidir. Ogrencilerin hak ve
kural sozligiine iliskin ilk bilgilere erismeleri amagclanir. Otoyol Tiiziigiine giris, bu evrenin
baglangicindan itibaren baglar. Fransiz Cumhuriyetinin degerleri, ilkeleri ve sembolleri evre
boyunca ogretilir: 6grenciler, ¢ocuk haklarina, insan haklarina ve vatandashga dayali demokratik
bir toplumun cergevelerine iligskin ilk bilgilere erismek i¢in bu kavramlar1 diizenli olarak ele
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almalidir. Bu nedenle, evrenin sonunda 6grencilerin Uluslararasi Cocuk Haklar1 S6zlesmesi'ni ve
1789 tarihli Insan ve Yurttas Haklar: Bildirgesi'ni islemis olmalar1 gerekir.

Tablo 5’e gore, 6gretim programinin ikinci temasinda ii¢ kazanimin oldugu; bu kazanimlardan
ilkinin “ortak yasamin kurallarina sayqr gOstermek”, ikincisinin “Fransiz Cumhuriyeti'nin degerlerini,
ilkelerini ve sembollerini tanimak”, sonuncusunun ise ‘“‘demokratik bir toplumun cercevelerine iliskin ilk
bilgilere erismek” oldugu goriilmektedir. Bununla birlikte “ortak yasamin kurallarina saygr gostermek”
kazanimina yonelik {i¢ alt kazanim yer almaktadir. Bu alt kazanimlarla 6grencilerin, toplum iginde
ortak yasam kurallarini kabul eden ve uygulayan, farkli davramislara gore farkli diizeylerde
yaptirimlarin oldugunu ve yaptinmin egitici oldugunu anlayan, toplum igerisinde ortak yasam
kurallarinin yasaklayabilecegini, zorunlu kilabilecegini ve ayni zamanda yetkilendirebilecegini anlayan
bireyler olarak yetismelerini amaglar. Tkinci kazanmim olan “Fransiz Cumhuriyeti'nin degerlerini, ilkelerini
ve sembollerini tanimak”, amacma yonelik iki alt kazanim yer almaktadir. Bu alt kazanimlarin
Cumbhuriyetin sembollerini tanimaya, Fransiz Cumhuriyetinin deger ve ilkelerini bilmeye ile laiklige
karst yaklagim bigimine ydnelik oldugu goriilmektedir. Ugiincii kazanim olan “‘demokratik bir toplumun
cercevelerine iliskin ilk bilgilere erismek’” kazanimina yonelik ise insan haklar1 ve vatandashk haklarim

tanimlamak ile Cumhuriyetin yapisin1 anlamaya iliskin alt kazanimlar yer almaktadir.

Ogretim programmin igeriginde kazanimlar dogrultusunda ele alinacak egitim durumlari ve
konularina da yer verildigi goriilmektedir. Buna gore; “ortak yasamin kurallarina saygi gostermek”
kazanimmin 6grencilere kazandirilabilmesi icin onerilen konular arasinda smifin ve okulun yasam
kurallari, cezalar ile okulda dijital teknolojinin kullanimina iliskin tiiziikler; genel hak ve kurallara
iliskin kural, yonetmelik ve yasalar; uluslararasi ¢ocuk haklarma dair sézlesme ile karayollar
yonetmeligine giris konular1 yer almaktadir. “Fransiz Cumhuriyeti'nin degerlerini, ilkelerini ve sembollerini
tanimak” kazaniminin dgrencilere kazandirilabilmesi igin bayrak, milli mars, anitlar, milli bayramlar
gibi Fransiz Cumhuriyeti'nin sembolleri; Fransiz Cumhuriyeti'nin slogani; degerler ve ilkeler; kiz ve
erkek cocuklar arasinda esitlik; Fransizca ve uluslararas: etkisi ile inanmak ve bilmek arasindaki
farklara giris konular1 onerilmektedir. ““Demokratik bir toplumun cercevelerine iliskin ilk bilgilere erismek”
kazanimin kazandirilmasina yonelik ise; baslangi¢ diizeyinde kisinin, 6grencinin veya vatandasin hak
ve ddevleri, 1789 Insan ve Yurttas Haklar1 Bildirgesi; oy ve genel oy hakki, haklar agisindan kadin erkek
esitligi, Uluslararas1 Cocuk Haklar1 Sozlesmesi, Belediye, belediye bagkani ve belediye meclis iiyeleri

ile Cumhurbaskani, Basbakan ve hiikiimet yapist konularmin 6nerildigi goriilmektedir.
Vatandaslik Kiiltiirii Olusturmak Temasina iliskin Bulgular

Vatandashk ve Ahlak Egitimi dersi 6gretim programimin 2. Evresinin {ic¢lincii ve son temasi
“Vatandaslik kiiltiirii olusturmak” seklinde olusturulmustur. Tablo 6’da bu temaya yonelik hedef

kazanimlar ile kazamimlara yonelik agiklamalar1 gosterilmektedir.

Tablo 6. Vatandaslik kiiltiirii olusturmak temasina iliskin bulgular

Ana Kazanimlar ve Alt Kazanimlar Egitim Durumlar1
Sinif ve okul yasamina katilmak -Ortak bir projenin gerceklestirilmesi

» Ortak bir amag i¢in isbirligi yapmak. —Ogrenci konseyinin rolii ve isleyisi
»> Eylemler, projeler ve organlar
araciligiyla okul hayatmna dahil

olmak.
Kamu yarar1 duygusunu gelistirmek -Sinifta ve okulda ortak fayda kavrami

> Kisisel yarar ile kamu yarar1 arasinda -Siirdiiriilebilir kalkinmaya giris
ayrim yapmak.
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Elestirel diisiinme becerisi olusturmak -Cesitli  ortamlardaki  bilgi  parcalarim
> Bilgi edinmeyi 6grenmek gozlemlenmesi okunmasi, tanimlanmasi

» Bir tartismaya veya diyaloga -Bazi basit tartisma yapilarmin @ bilgisi
katilmak: basgkalariin ontinde (baglaglar ve sozciik yapist)
konusmak, baskalarmni dinlemek ve -Grup tartismasmin kurallar1 (dinleme,
baskalarinin bakis acisini kabul etmek  digerinin  bakis agisina saygi duyma,
> Elestirel diisiinme ile ayurt etme anlasmaya varma)
beceriler gelistirmek. -Onyargilar ve kalip yargilar

iliskili Degerler: *Sorumluluk *Caliskanlik *Diirtistlitk *Yetkinlik *Dayanisma *Yardimseverlik
*Bilimsellik *Farkl Diisiincelere Sayg1 *Duyarlilik *Sabir *Adalet *Kardeslik *Vatanseverlik

iliskili Beceriler: *Ortak Kurallara Uyma Becerisi *Arastirma *Yenilikgi Diisiinme *iletisim
Becerisi *Etkin Dinleme Becerisi *Elestirel Diisiinme Becerisi *Isbirligi Yapma *Empati Kurma
*Kalip Yargi ve On Yargiy1 Fark Etme Becerisi

Agiklamalar: Bu evre boyunca, 6grencilerin sinif ve okuldaki yiikiimliiliikleri ile ortak bir proje
ylriitmek amaciyla isbirligine, okul yasamina, egitim faaliyetlerine ve anma giinlerine
katiimlarina dayanmaktadir. Ogrenciler yavas yavas somut durumlardaki kamu yararim
bireysel yarardan ayirt etmeyi Ogrenirler. Ogrencilerin ayirt etme ve elestirel diisiinme
becerilerinin gelistirilmesi, medya ve bilgi okuryazarligmna ve diizenlenmis tartismalara
dayalidir. Diizenlenmis tartismanin bir pargasi olarak d6grenciler, 6zellikle 6nyarg: ve kalip yarg:
kavramlar etrafinda tartismaya davet edilir.

Tablo 6'ya gore, Ogretim programinin tigilincli temasinda ii¢ ana kazanimin oldugu; bu
kazanimlardan ilkinin “sinif ve okul yasamina katilmak”, ikincisinin “kamu yarar: duygusunu gelistirmek”,
sonuncusunun ise “‘elestirel diisiinme becerisi olusturmak’ oldugu goriilmektedir. Bu kazanimlara iliskin
alt kazanimlar incelendiginde, “simif ve okul yasamina katilmak”, kazanimina yonelik iki alt kazanimin
yer aldig1 goriilmektedir. Bu alt kazanimlarla 6grencilerin ortak bir amag etrafinda isbirligi yapmalar:
ile etkinlikler, projeler ve cesitli organlar araciligiyla okul hayatina dahil olmalar1 amaglanmaktadir.
Tkinci kazanim olan “kamu yarart duygusunu gelistirmek”, kazanimina yonelik kisisel yarar ile kamu
yarari arasinda ayrim yapmak alt kazanimimin oldugu goriilmektedir. Ugiincii kazanim olan ““elegtirel
diisiinme becerisi olusturmak’ kazanimina yonelik ise {i¢ alt kazamim vardir. Bu alt kazanimlarla
ogrencilerin bilgi edinme yollarin1 6grenmeleri, bir tartismaya veya diyaloga katilmalari, bagkalarinin
oniinde konugmalari, bagkalarin1 dinlemeleri ve bagkalarinin bakis acisini kabul etmeleri ile elestirel

diisiinme ile ayirt etme becerilerini gelistirmeleri amaglanir.

Vatandashk ve Egitimi Dersi Ogretim Programinin 2. Evresinin {iclincii temasindaki kazanimlar
dogrultusunda ele alinacak egitim durumlar1 ve konularina da yer verildigi goriilmektedir. Buna gore;
“stmif ve okul yasamina katilmak”, kazaniminin ortak ¢alismaya dayali bir proje ve 6grenci konseyinin rolii
ve isleyisi konular ile 6gretilmesi onerilmektedir. “Kamu yarar: duygusunu gelistirmek” kazaniminin
ogrencilere kazandirilabilmesi igin smifta ve okulda ortak fayda kavrami ve siirdiiriilebilir kalkinma
konular1 6nerilmektedir. ““Elestirel diisiinme becerisi olusturmak’’ kazanimin kazandirilmasina yonelik ise,
cesitli ortamlardaki bilgilerin gozlemlenmesi okunmasi, tanimlanmasi, bazi basit tartisma yapilar:
(baglaglar ve sozciik yapisi), grup tartismasinin kurallari (dinleme, digerinin bakis agisina saygi duyma,

anlasmaya varma) ile 6nyargilar ve kalip yargilari iceren egitim durumlari ve konulari 6nerilmektedir.
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Tartisma, Sonug ve Oneriler

Bu arastirmada Fransa ilkokul 1., 2. ve 3. simif Vatandaglik ve Ahlak Egitimi dersi 6gretim programinin
degerler ve beceriler acisindan degerlendirilmesi amaglanmistir. Bu amag¢ kapsaminda, Fransa’daki
ilkokullarda okutulmakta olan Vatandashk ve Ahlak Egitimi dersinin 6gretim programinin genel
yapisi, amaglar, uygulama bicimi ve yontemleri, beceriler, icerik ve egitim durumlar1 baglaminda nasil

ele alindig; tespit edilmeye calisilmistir.

Ogretim programinin genel yapisina iligkin sonuglar gercevesinde, Fransa’da Vatandaglik ve Ahlak
Egitimi dersinin ilkokul 1. smuftan lise son smifa kadar zorunlu olarak okutuldugu goriilmektedir.
Fransiz egitim sisteminde vatandaslik egitiminin, egitimin politik islevi ile baglantili olarak ilkokuldan
liseye kadar uzanan sistematik bir siireci ifade ettigi ve ayn1 zamanda vatandaslik egitimi derslerinin
cok Otesine gectigi ifade edilmektedir. Simon’a (2018) gore, 6grencilerin okul siirecinde edindikleri
vatandaslik deneyimleri okulun politik sosyalizasyonu agisindan 6nemli goriilmektedir. Bundan dolay1
bu siiregte 6grenciler, okulun beklentileri ve kendi gorevleri arasinda baglanti kurmay1 6grenerek,
gelecegin vatandaslar1 olarak devletle kuracaklari iligskiyi onceden sekillendirmektedirler. Bu nedenle
Fransiz egitim sisteminde, vatandashik egitiminin, okul hayati boyunca devam eden ve tiim
ogretmenlerin katkida bulunmasinin beklendigi c¢apraz bir gorev olarak kabul edildigi

distuntilmektedir.

Fransa’da okutulan Vatandaslik ve Ahlak Egitimi dersi 6gretim programinin genel yapisina
bakildiginda, oncelikle vatandaslik egitiminin Fransiz hiikiimetinin 6ncelikleri arasina yerlestirdigi bir
disiplin oldugu goriilmektedir. Nitekim, 6gretim programinda okulun misyonu, bilgi aktariminin yamn
sira Cumhuriyetin degerlerini grencilerle paylasmak olarak vurgulanmistir. Ogretim programinda ilk
olarak amaglar, ardindan dgretim programinin uygulama bicimi ve yontemlerine iligskin bilgilere ve
becerilere yer verilmistir. Ogretim programinin igerik boliimiiniin ise ilkokul 1. Siuftan ortaokulun
sonuna kadar okutulmak {izere 3 evre halinde verildigi goriilmiistiir. Ogretim programinda yer alan
amaglar, uygulama bi¢imi ve yontemleri ile beceriler ilkokul ve ortaokul kademelerinin tamamu igin

ortak olarak verilmistir.

Ogretim Programinin “bagkalarna saygi gostermek, Cumhuriyetin degerlerini kazanmak ve
paylasmak ile bir vatandaslik kiiltiirii insa etmek’” olmak {izere ana temalarla ve birbirleriyle iligkili 3
ana amacinin oldugu goriilmektedir. Bu amaglarla, 6grencilerin vatandaslik ahlakinin cumhuriyetin ve
demokrasinin ilke ve degerlerini 6ziimseyen, baskalarina saygili olan, hak ve sorumluluklarin bilen,
isbirligi ve dayanigsma ruhuna sahip, farkliliklara ve farkli diisiincelere sayg1 gosteren bireyler olarak
yetismeleri gerektigi vurgulanmaktadir. Amaclarda, 6grencilerin Fransa Cumhuriyeti'nin dort temel
ilkesi olan oOzgiirliik, esitlik, kardeslik ve laiklik ilkelerini Oziimsemelerinin gerekliligi {izerinde
durulmustur. Bunun yamn sira, programin amaglarindan biri olan vatandaslik kiiltiirii insa etmenin,
duyarlilik, hak ve kurallar, yargilama (muhakeme) ve yiikiimliiliikk seklinde dort ana beceriye
odaklandig1 goriilmektedir. Pithon (2017) ve Kim (2020) tarafindan yapilan arastirmalarda, Fransa
vatandaslik egitimi 6gretim programinin cumhuriyetin ve demokrasinin ilke ve degerlerini 6ziimsemis,
baskalarina saygili, birlikte yasama becerisi kazanmuis, elestirel diisiince becerisine sahip, yasalara ve
kurallara saygili bireylerin yetistirilmesini amagladigina iliskin bulgular bu arastirmanin sonucunu
destekler niteliktedir.

Ogretim programinda egitim durumlarma ve degerlendirmeye iligkin bilgilere yer verilmedigi
goriilmiistiir. Kara (2022), Fransa’daki ortaokullarda vatandaslik egitimini inceledigi arastirmasinda

benzer bulgulara ulasmistir. Ayni1 zamanda Menard (2019) da arastirmasinda, vatandaslik ve ahlak
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egitimi Ogretim programinin genel yapisina iliskin benzer sonuglara ulasmistir. Bunun yani sira
programda, uygulama siirecindeki her tiirlii ara¢-gere¢ ve yontem seciminin pedagojik sorumlulugu
Ogretmenlere yiiklenmistir. Grandner’mn (2021) arastirmasindaki, 6gretmenlerin vatandaslik egitimi
derslerini genellikle sinifin durumuna gore planladiklari, 6gretim programini daha ¢ok bir kilavuz
olarak gordiikleri ve uygulama-izleme konusunda daha ¢ok 6zerk olduklar1 bulgular1 bu bulguyu
destekler niteliktedir. Cok kiiltiirlii bir yapiya sahip olan Fransa’da okul basarisi acisindan boélgeler
arasinda biiyiik farkliliklar oldugu disiiniildiigiinde, 6gretim programinin 6gretmenlere esneklik

tanimasinin yararh olabilecegi diistiniilebilir.

Vatandaghk ve Ahlak Egitimi dersinin kazanimlarmin g¢ogunun soyut oldugu goz Oniine
alindiginda, programda degerlendirme boyutuna yer verilmemesinin 6gretmenlere degerlendirmede
esneklik saglamasi agisindan faydali olacag: diisiiniilmektedir. Nitekim Kara'nin (2022) arastirmasinda,
vatandaslik egitimiyle ilgili degerlendirmenin ¢ogunlukla siire¢ odakli degerlendirmeye dayanan simnif
ici performans, 6devler, lise bitirme sinavi (BAC) ve ulusal ortaokul bitirme diplomasi (Brevet) seklinde
yapildigt sonucuna ulasmistir. Yapilan goriismelerde Vatandaslik ve Ahlak Egitimi dersi
kazanimlarinin degerlendirilmesinde yazili sinavlar yerine daha ¢ok davranis sergileme ve bu

davranuslarin 6gretmenler tarafindan gozlemlenmesinin daha yararh olacagi sonucuna ulasilmistir.

Vatandashik ve Ahlak Egitimi dersi 6gretim programinda igerigin evrelere gore diizenlendigi, her
evrenin ti¢ simnif seviyesini kapsadig1 ve her evrede ii¢ temanin yer aldig1 goriilmiistiir. Bu arastirma
kapsaminda incelenen ilkokul 1., 2. ve 3. siuflar1 iceren 2. evrenin temalar1: Baskalarina saygi
gostermek, Cumhuriyet’in degerlerini kazanmak ve paylasmak, vatandashik kiiltiirii olusturmak olarak
adlandirilmigtir. Bu temalar dogrultusunda hazirlanan amaclara yer verilmis ve bu amagclarla ilgili
acgiklamalar sunulmustur. Sonrasinda evrenin amaglarina yonelik olarak hazirlanan hedef kazanim ve
davraruglar ile konulara yer verildigi belirlenmistir. Ogretim programinda yer alan hedef kazanim ve
davraniglarin: Kendini tanima ve ifade etme, farkliliklara saygi, empati, hak ve sorumluluk, iletisgim
kurma, baskasinin bakis agisin1 kabul etme, ortak yasam kurallarina uyma, Fransa Cumhuriyeti'nin
ilke, deger ve sembolleri, insan haklari, vatandaslik, cumhuriyetin yapisi, toplumsal yarar igin
sorumluluk alma, kamu yarari, dogru bilgiye ulasma ve elestirel diisiinme gibi kavramlar ekseninde
olusturuldugu sonucuna ulasilmistir. Bu hedef kazanim ve davranislarla 6grencilerin kendilerine
yonelik farkindalik olusturmalarinin nemsendigi sdylenebilir. Bunun yani sira kendini tanima ve ifade
etme becerilerinin gelistirilmesi yoluyla, kendini ifade edebilen vatandaslarin yetistirilmek istendigini
soylemek miimkiindiir. Poirier (2017) arastirmasinda, Ogretim programimin uygulama bicimi ve
yontemler boliimiinde 6grencilerin kendilerini ifade etme becerilerini destekleyen tartisma gibi 6gretim
yontem ve tekniklerine siklikla vurgu yapildigimi ifade etmistir. Hedef kazamimlarin ¢ogunlukla
toplumsal diizenin korunmasina, cumhuriyetin ilke ve degerlerinin benimsenmesine ve demokratik bir
toplum yapisinin olusturulmasina yonelik oldugu anlasilmaktadir. Bu hedef kazanimlar yoluyla
ogrencilerin adalet, firsat esitligi, demokratik katilim ve bu anlamda toplumu iyilestirmenin yollarmni
arama konularinda tartismalar yoluyla yerlesik toplumsal diizen hakkinda elestirel diisiinme

gelistirmeye tesvik edildikleri sdylenebilir.

Bu calismada Vatandaslik ve Ahlak Egitimi dersi 6gretim programinin temel yapisini olusturan
O0grenme alanlari ile kazanimlarin iligkili oldugu deger ve beceriler ortaya konulmaya calisilmistir. Bu
baglamda Vatandaghk ve Ahlak Egitimi dersi 6gretim programinda yer alan temel degerler 6zgiirliik,
esitlik, kardeslik, laiklik, dayanisma, adalet ruhu, sayg: ve her tiirlii ayrimciligin reddidir. Temalardaki
hedef kazanimlarn iligkili oldugu degerler incelendiginde, “Baskalarina Saygi Gostermek” temasindaki

kazarnumlarmin farkliliklara saygi, farkly diisiincelere saygi, sorumluluk, saygi, duyarlilik, sabir, hosgorii,
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yardimseverlik, adalet, sevgi, baris ve bilimsellik degerlerinin kazandirilmasma yonelik olduklar:
gortilmektedir. “Cumhuriyetin Degerlerini Kazanmak ve Paylasmak” temasindaki kazanimlar,
sorumluluk, saygi, duyarlilik, sabir, adalet, laiklik, 0zgiirliik, esitlik, kardeslik, vatanseverlik ve insan haklar:
degerleri ile iliskilendirilmistir. “Vatandashk kiiltiiri olusturmak” temasindaki kazanimlar ise
sorumluluk, ¢caliskanlik, diiriistliik, yetkinlik, dayanmisma, yardimseverlik, bilimsellik, farkli diisiincelere sayg,
duyarlhilik, sabir, adalet, kardeslik ve vatanseverlik degerleri ile iliskilendirilmislerdir. Her ii¢ temadaki
kazanimlarda; saygi, sorumluluk, duyarlilik, sabir, adalet degerlerinin ortak oldugu sdylenebilir.
Ogretim programinda arkadaslik, dostluk, aile birligine énem verme degerlerine iliskin kazanimlara
rastlanmamuistir. Bununla birlikte programda “duyarlilik” degerine oldukca kapsamli bir sekilde yer
verildigi goriilmiistiir. Bunun yani sira vatanseverlik, insan haklari, 6zgiirliik, esitlik, kardeslik ve
laiklik degerlerinin kazandirilmasina 6nem verildigini de soylemek miimkiindiir. Baska bir deyisle,
Ogretim programinda yer alan kazanimlar genellikle birlikte yasama kurallari, toplumsal diizenin
saglanmasi ile cumhuriyetin ilke ve degerlerinin korunmasma yonelik olarak olusturulmustur. Bu
baglamda 6gretim programinda, ulusal degerleri destekleme ve kazandirmaya, demokratik ve adil bir
toplum olusturmaya ve vatandashk fikrini canlandirmaya yonelik degerlere o6nem verdigi

goriilmektedir.

Vatandaslik ve Ahlak Egitimi dersi 6gretim programinda 6’s1 duyarlilik kiiltiiriine, 4'{i hak ve kural
kiiltiirtine, 5'i yargilama (muhakeme) kiiltiiriine ve 5’ide baglilik kiiltiiriine yonelik olan toplamda 20
beceriye yer verildigi goriilmektedir. Programda yer alan becerilerin genellikle bireyin kendini
tanimasina, ifade etmesine, baskalarina saygi gostermesine, ortak yasam igerisinde sorumluluk
almasina, elestirel diisiinceye sahip bir birey olarak dogru bilgiye ulasmasina, is birligi yapmasina,
Fransa Cumbhuriyeti'nin ve demokrasinin deger ve ilkelerini benimsemesine yonelik oldugu
goriilmektedir. Temalardaki hedef kazanimlar incelendiginde; ortak kurallara uyma, iletisim kurma,
empati, etkin dinleme, elestirel diisiinme, is birli§i yapma, kendini tamima, arastirma, dili etkili
kullanma, kanunlara uyma, kurallara uyma, dijital okuryazarlik, politik okuryazarhk, yenilikgi
diisiinme ile kalip yargi ve 6n yargiy: fark etme becerilerini gelistirmeye yonelik kazanimlara yer
verildigi goriilmiistiir.

Fransa’da vatandaglik egitimi, her kdkenden ¢ocugu "iyi vatandas" olarak Cumhuriyet'e entegre
etmek amaciyla tasarlanmistir. Ancak kabul edilmelidir ki hem "iyi" hem de "vatandas" tanumlari
oldukca degiskendir. Burada c¢ok kiiltiirlii bir yapiya sahip olan Fransiz Cumhuriyeti'ndeki
vatandashgin nasil tanimlandig: ve vatandaslik icin kritik olarak hangi degerlerin tesvik edildigi 6nem
arz etmektedir. Bu baglamda 6gretim programinda Fransiz vatandasligini kiiltiirel olarak Fransizlarla
smirlayan bir kiiltiirel bilesenden bahsedilmedigi ve kiiltiirel farkindalik becerilerine yeterince yer
verilmedigi goriilmektedir. Oysaki kiiltiirel gesitliligin bir zenginlik olarak goriilmesi ve ayn1 toplum
icerisindeki farkl kiiltiirel 6gelerin tanitilarak gelistirilmesinin, aymn toplum igerisinde yasayan azinlik
gruplarinin, icinde yasadiklari topluma entegre olmasimu kolaylagtirmasi agisindan 6nemli oldugu
sOylenebilir. Starkey’e gore (2010) Fransa'daki vatandaslik egitimi dersi 6gretim programi, irkeilik
karsitligina, insan haklarina ve adaletsizlige karsi sivil eyleme baghligi vurgulamakta, buna karsin
ayrim gozetmeksizin bireysel esitlige bagli olan Fransiz Cumhuriyeti'ndeki teorik temele, kiiltiire veya
etnisiteye dayali sosyal gruplarin varligimnin taninmasini reddetmektedir. Starkey (2010) farkliliga
yonelik bu eksikligin, okullar aracihgiyla entegrasyonu tesvik etmeyi amaglayan bir sosyal proje olarak
vatandaslik egitimini de baltalama egiliminde oldugunu belirtmistir. Fransa'da ulusal egitimin
temelinde, tek bir program yoluyla ortak bir kiiltiir olusturmak yer almaktadir. Bu egitim sistemi

Fransiz Cumhuriyeti igindeki tiim vatandaslarin esit oldugu onciiliinden yola ¢ikmakta ancak farklilig:
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tanimamaktadir. Bagka bir deyisle, Fransa’nin vatandashk egitimi, toplum i¢indeki biitiin azinliklarla
birlikte ortak bir toplum ve ulusal kimlik yaratmaktan ¢ok, bireyleri 6nceden belirlenmis, mevcut bir
cumhuriyet¢i gerceveye entegre etmeyi amaglamaktadir. Sonug itibariyle, okullar bireylerin politik
sosyalizasyonunun saglandig1 ve vatandas olarak temel haklarmin kavratildig: yerlerdir. Okulun bu
rolii goz oniine alindiginda, Vatandashk ve Ahlak Egitimi dersi 6gretim programinin iliskili degerler
ve beceriler agisindan ele alindig1 bu ¢alismada, belirli degerlerin ve becerilerin 6nceliklerinin farkl
oldugunu sdylemek miimkiindiir. Bu durumun, Fransa'nin kiiltiirel, sosyal, politik ve tarihi yapisinin

yaru sira, “vatandaghk” kavramina bakis agisiyla da ilgili olabilecegi diisiiniilmektedir.
Catisma Beyani ve Etik Bildirim

Arastirmacinin arastirma ile ilgili diger kisi ve kurumlarla yasanabilecek herhangi bir ¢ikar ¢atismasi
bulunmamaktadir. Bu calisma dokiiman analizi tiiriinde yiiriitiildiigiinden dolay: etik kurul karar1

gerekmemektedir.
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Destek ve Tesekkiir Beyani

Bu makale i¢in destek alman herhangi kurum, kurulus ya da kisi bulunmamaktadir.
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Introduction

Since the beginning of the twenty-first century, there has been a growing interest in the contested nature
of citizenship as an important topic on the educational agenda. In this context, the development of
citizenship and the role of education in this development are among topics of research and continue

to be the subject of lively social debate. In contemporary modern societies, the concept of citizenship
is primarily linked to the concept of democracy (Thayer-Bacon, 2008; Westheimer & Kahne, 2004). The
form and content of the concept of citizenship varies according to the extent to which individual citizens
are expected to adopt the norms of a democratic way of life. For example, Westheimer & Kahne (2004)
define three types of citizens distinguishing between individually responsible citizens, participatory
citizens and social justice citizens. According to them, an individually responsible citizen is a person
who acts responsibly in society, helps to those in need, works and pays taxes. A participatory citizen is
someone who is actively involved in community organisations, helps organise community efforts to
care for those in need and knows how government institutions work. A social justice citizen is someone
who critically evaluates social, political and economic structures, is aware of social movements,
identifies and addresses areas of injustice, and strives for fairness and equality of opportunity. Good
citizenship thus, refers to the concept of citizens' willingness to critically evaluate different perspectives,
to explore strategies for change, to think/act on issues of justice, equality/inequality and democratic
participation. In addition, the ability to be socially accepted and to act responsibly within a community

is also recognised as a characteristic of "good citizenship" (Westheimer, 2008).

In France, where remains citizenship at the forefront of current debates, it is widely acknowledged
that the most important step in expanding the scope of the concept of citizenship was the Declaration
of Human and Citizenship Rights published in 1789. This historic document represents a key milestone
in the evolution of citizenship. Because, with the Declaration of Human and Citizen Rights, the issue of
human rights has become an issue that concerns all members of the French society. After the 1789 French
Revolution, the concept of citizenship has been at the centre of debates and citizenship education has
traditionally been at the top of the political agenda. Nevertheless, the values of the republic that
emerged with the French Revolution became the common reference values for society in France and
were at the centre of the French education system (Osler & Starkey, 2009). With the introduction of
compulsory primary education in 1882, citizenship and moral education took precedence over reading,
writing and literature, becoming national priorities (CostaLascoux, 1998). When the change in the
historical process is examined, it becomes evident that citizenship education in France is related to the
egalitarian and democratic transformation of society as well as the French revolution. Nevertheless,
there have been significant changes in the application forms of this discipline according to educational
levels in different periods (Marchand, 1992). These periods can be categorised into four significant
turning points: The period from 1881 to 1960 signifies the emergence, establishment, and enhancement
of citizenship and moral education, along with the political aspect of this education enforced to foster
national and republican identity. The period between 1960 and 1985 covers the school expansion
movement and the realization of the difficulty of civic education and integrating a diverse youth into
society. In the period between 1985 and 2004, citizenship education was redesigned by taking into
account the democratic dimension of national identity and the re-questioning of the values of the
republic. After 2005, new programs were prepared that emphasized the individualization of courses
(Chauvigné, Etienne & Clavier, 2011).
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Looking at the recent history of citizenship education in France, it is seen that the 1960s marked a
change in the economic and social dimensions of citizenship education due to the significant social
changes that occurred over time. After the 1968 economic crisis, the citizenship education course, which
was included in the curriculum as an autonomous discipline, was removed from the curriculum. It
reemerged in the mid-1980s under the term citizenship education, a term introduced by Jean-Pierre
Cheveénement (Bergougnioux, 2006). Recently, the majority has viewed immigration as a "problem,"
which, along with discussions surrounding the integration of Islam into French society (Simon, 2013;
Tiberj, 2014), has reopened debates on the significance of citizenship and the school's role in providing
citizenship education. Finally, after the terrorist attacks on Charlie Hebdo in 2015, curricula and official
guidelines for citizenship education have been revised. The main reason for the need for continuous
updating of citizenship education and its re-inclusion in curricula as a separate discipline is the
changing social structure in France with immigration policies and the realisation of the difficulty of

integrating migrant workers, especially from Algeria (Gruson, 2008).

France has been receiving a considerable influx of immigrants in recent times, making it one of the
top destination countries. This migration-induced diversity has led to debates and conflicts surrounding
the acknowledgement of the national identity and diversity. This is emphasized by Simon (2005).
Republican values play a significant role in the French integration model. The French citizenship model
is based on assimilation, which means integrating by adopting cultural characteristics of one's country
(Entzinger, 1994). The French national unity still emphasizes sharing a common language, national
history and values. But, the presence of different nationalities in France challenges this unity objective.
The school has historically played a pivotal role in shaping and strengthening the nation by imparting
shared values and culture (Schnapper, 2001). Nevertheless, the French republican school is associated
with promoting national unity (Barrere & Martuccelli 1998). In this context, in a country like France,
where uniform citizenship is advocated, citizenship is seen as closely linked to the consolidation of
national sentiments by responding to the need for economic development through a proactive policy of
cultural integration through the transmission of a national language and a set of patriotic values (Barrere
& Martuccelli 1998). In citizenship education, which even today is strongly linked to history and
geography (Bergougnioux, 2006), France aims to be a "single and indivisible" country, as recognised in
the first article of the 1958 Constitution (Roeck, 2011). The role attributed to the school is seen as
important in achieving this goal. In other words, the school, which is responsible for the construction of
national identity, is an institution that facilitates children's integration into the society they live in and
supports their citizenship development. Therefore, how a country educates its children is seen as a
reflection of its collective principles and ideals. In this context, it is possible to state the aim of citizenship
education in France, as stated in its constitution, as helping to integrate a common society of diverse
communities into a single national French culture defined as the Republic and based on the principles

of liberty, equality, fraternity (liberté, egalité, fraternité) and human rights.

It is seen that France's approach to citizenship education is shaped around its values, principles and
norms. Therefore, the expectations of each society from education differ and the citizen profiles of
countries change in parallel with their expectations from the concept of citizenship. Today, migrations
between countries are increasing due to war, hunger, epidemic, drought and similar reasons, and many
of the countries in the world face global problems with globalisation. In this context, it is important for
countries to constantly update their education systems in order to raise "good citizens". Because through
a strong citizenship education, it will be possible to raise individuals as individuals who are aware of

their rights and responsibilities towards themselves, the society they live in, all humanity and nature
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(Russel, 1976). To gain a firm grasp of citizenship, it is crucial to scrutinise the present state of citizenship

education across various nations.

Upon analysis of the existing literature, it is seen that there are a limited number of studies dealing
with citizenship education in France with different variables. One such study by Kara (2022), examined
citizenship education in secondary schools in France. In another study, Bektas and Zabun (2019)
compared the types of values in the outcomes of the French Citizenship and Moral Education
Programme and the Turkish Human Rights, Citizenship and Democracy Curriculum in terms of
content. Kafadar, Oztiirk, and Katilmig (2018) compared the curricula of social studies and equivalent
courses (citizenship and moral education) taught in the USA, Turkey and France in terms of values
teaching. It is seen that these studies generally examine citizenship and moral education in secondary
school and above. There is no literature researching the curriculum of a citizenship and moral education
course for primary schools in terms of related values and skills. Nevertheless, France is an important
country in the development and spread of concepts such as citizenship, democracy, republic,
nationalism, human rights and secularism. In this context, it is thought that examining the current
situation of the Citizenship and Moral Education curriculum at the primary school level in France in the
context of related values and skills will contribute to the development of citizenship education in

Turkey.

Aim of the Research

The aim of this study is to make a general evaluation of the curriculum of the Citizenship and Moral
Education course taught in France and to reveal the weight of the subjects in the learning areas in the
curriculum of the 1st, 2nd and 3rd grade Citizenship and Moral Education course in primary school and
the values and skills related to these subjects.

For this purpose, answers to the following questions were sought in the research:
1. What is the general structure of the Citizenship and Moral Education curriculum in France?

2. What are the learning areas in the curriculum of the 1st, 2nd and 3rd Citizenship and Moral
Education course taught in France and which values and skills are related to these learning areas?

Method

In this study, qualitative research method was utilised. Qualitative research method, which is used to
investigate issues that are difficult to explain with traditional research methods, has a structure that is
process-oriented structure and adaptable (Biiyiikoztiirk, Kili¢ Cakmak, Akgiin, Karadeniz & Demirel,
2016). In the study, document analysis was used because the French Primary School 1st, 2nd and 3rd
Grade Citizenship and Moral Education course curriculum will be analysed. Document analysis
"involves the analysis of written materials containing information about the phenomenon or

phenomena targeted to be investigated” (Yildirim & Simsek, 2011).
Data Source and Collection

In France, the Citizenship and Moral Education curriculum is taught as a separate course from primary
school to the end of secondary school in 3 phases as Phase 2 (1st, 2nd, and 3rd grade), Phase 3 (4th, 5th,
and 6th grade), and Phase 4 (7th, 8th, and 9th grade). Within the scope of this research, the curriculum
of Citizenship and Moral Education (L'Enseignement Moral et Civique), which was updated on

26.07.2018 and started to be implemented in France as of the 2018-2019 academic year, was used as a
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data source. In this direction, programme guidelines and official documents were obtained from the
official websites of the French Ministry of National Education and their currency was checked. In this
research, the Primary School 1st, 2nd and 3rd Grade Citizenship and Moral Education course
curriculum, which corresponds to the 2nd phase, was translated from French to Turkish and this
translation was checked by two language experts. In this study, since it was aimed to examine the
citizenship and moral education taught in primary schools in France, all of the common aims,
implementation style and methods and skills in the curriculum were examined. However, in the content
part of the curriculum, the 2nd phase, which is taught in the 1st, 2nd and 3rd grades of primary school

and which corresponds to the section for primary school, was examined.
Data Analysis

Content analysis was used to analyse the data collected within the scope of the research. Content
analysis is a technique used to analyse data in a certain systematic framework and to reach repeatable
results, and is preferred in the analysis of text, picture, audio or video content (Biiyiikoztiirk, et al.,
2016). Within the scope of content analysis in the study, the stages of coding the data, creating themes,
organising and defining the data according to the codes and themes, and interpreting the findings were
included. The values in the curriculum were classified based on the achievements and the types of

values in the curriculum.
Ethical Declaration

In this study, all rules specified in the "Directive on Scientific Research and Publication Ethics of Higher
Education Institutions" were followed. None of the actions specified under the second section of the
Directive, "Actions Contrary to Scientific Research and Publication Ethics", have been carried out. In
this study, which was conducted as a document analysis, no ethics committee approval document was

required.

Findings

In this part of the study, the findings obtained within the framework of the research questions are

presented below.

Findings Related to the General Structure of the French Citizenship and Moral Education

Curriculum

The curriculum of the Citizenship and Moral Education course taught in France consists of four parts:
objectives, implementation style and methods, skills and content. When the general structure of the
curriculum is examined, it is seen that the curriculum was last updated in 2018 and there is no
information about the vision of the curriculum and by whom it was prepared. However, the curriculum

was prepared in three phases to cover all grade levels of primary and secondary school.

The curriculum's primary and secondary school objectives are generally consistent. The French
education system's Citizenship and Moral Education course aims to foster student adoption of
fundamental Republic and democratic values, such as equality, fraternity, freedom, the spirit of justice,
and secularism. These values stem from the 1789 Declaration of Human and Citizenship Rights and the
1946 Constitution's preamble. Simultaneously, it is noted that the objective is to obtain a critical mind
through citizenship and moral culture, aiding students in becoming gradually conscious of their

responsibilities in their personal and societal lives, rather than being subjected to dogmas or behavioural
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models. The table below summarises the objectives of moral and citizenship education in line with these

aspirations.

Table 1. General objectives of the curriculum

Respect for Others
v Being aware of human integrity v" Developing fraternal relations
v" Respecting the freedoms of others v Respect  philosophical  and
v Seeing everyone as equal religious beliefs
Gaining and sharing the values of the Republic
v Freedom v" Brotherhood
v Equality v Secularism
Building a culture of citizenship
v Developing a sense of belonging to the v' Preparing for civic duty
community v' Being sensitive to society
v' Increasing judicial capacity v Complying with Rights and Rules
v' Developing the ability to live v' Taking collective action
independently v Taking responsibility and
v Developing the ability to participate in initiative

common life

When Table 1 is analyzed, it is seen that Citizenship and Moral Education has three closely
interlinked aims: to respect others; to acquire and share the values of the Republic; and to build a civic
culture. Under the purpose of respecting others, it is stated that Citizenship and Moral Education is
based on the adoption by students of principles that guarantee respect for others and an awareness of
the integrity of the human person. The goal is to uphold individual freedoms and respect people's
philosophical and religious beliefs, treating them as equals and cultivating fraternal relations with each
other. With the objective of acquiring and disseminating the Republic's principles, it is affirmed that its;
Citizenship and Ethics Education aims to convey these principles and values that are necessary for
common life in a democratic society and that nurture the Republic. Under the aim of building a civic
culture, it aims to help the school/student develop a sense of belonging to the society on the basis of
common knowledge, skills and culture, and at the same time gain the capacity to judge for themselves.
In doing so, it is also stated that it contributes to the development of the student's ability to live
independently in the concrete situations of school life, to actively participate in the development of
common life and to prepare for the task of citizenship as a citizenship. At the same time, it is seen that
it aims to create a culture of sensitivity towards oneself and others, respect for the rules of common life
and understanding the meaning of these rules, taking collective action, taking responsibility and

initiative.
Findings on the Structure of the Learning Areas and the Values and Skills in the 1st, 2nd,
and 3rd Grade Citizenship and Moral Education Course Curriculum in France

The content of the curriculum includes values, knowledge (literary, scientific, historical, legal, etc.) and
practices. It is stated that Citizenship and Ethics Education focuses on the analysis of concrete situations
as much as possible, and that regular and reasoned discussions have an important place in enabling
students to understand and experience the values of a democratic society. It is emphasized that this
education is particularly suited to work that encourages students to cooperate and act together in an
environment of mutual exchange of ideas and discussion. In this program, the pedagogical

responsibility for the selection of all kinds of tools and methods in the implementation process is placed
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on the teacher. The core values in the Citizenship and Moral Education curriculum are freedom,
equality, fraternity, secularism, solidarity, spirit of justice, respect and rejection of all forms of
discrimination, which are closely linked to the principles and values of republican and democratic
citizenship. The program emphasizes that developing citizenship and moral dispositions is linked to

developing the tendencies to reason, to consider the point of view of others and to act accordingly.

The skills in the Citizenship and Moral Education curriculum, which is implemented from primary
school onwards, are given in the table below under four interrelated headings: sensitivity, rights and

rules, judgment and obligation.

Table 2. Skills aimed to be acquired in the curriculum

Culture of
Responsiveness

Culture of Rights and
Rules

Judgment
(Discernment)

Engagement

-Identify and express
their feelings and
thoughts by organizing
them

- Ability to show respect
and empathy

- Expressing their own
opinions and respecting
the opinions of others

- Respect for general
rules

- Understand the
reasons for obeying
rules and laws in a
democratic society
-Understanding the
principles and values of
the French Republic

- Discernment and
critical thinking

- Comparing one's own
judgments with those
of others in a
discussion

- Comprehensive
information

- Distinguishing the

-Being responsible for
one's own obligations
- Being responsible to
others

- Taking responsibility
at school

- Taking responsibility
for various aspects of
communal life and the

- Accepting differences and democratic individual interest from environment

- Ability to cooperate societies the public interest -Developing a sense of
-Feeling part of a - Understand the - Having a sense of citizenship
community relationship between public interest

rules and values

As seen in Table 2, the culture of sensitivity is recognized as a fundamental dimension of citizenship
and moral education. Accordingly, sensitivity education focuses on skills that involve better
recognizing, describing, expressing and discussing putting them into words and discussing them, and
better understanding the feelings of others. In a rights and rules culture, it aims to give an idea of the
rules within the classroom Liaor school. In this way, students can experience how common values are

embodied in common rules that people share in a democratic society.

The culture of judgement focuses on the idea that the formation of moral judgement should make it
possible to understand and discuss the moral choices that everyone faces in life. This moral judgment
is said to be the result of education and training that emphasizes an understanding of others'
perspectives and various forms of moral reasoning. In the culture of obligation, on the other hand,
citizenship education cannot be imagined without taking into account practices in the school
environment and more generally in community life. Accordingly, the school should allow students to
be actors of their own choices and participate in the social life of the class and organization of which
they are members. The spirit of cooperation should be encouraged and responsibility towards others
should be tested by reality.

The curriculum's content section comprises themes and topics, alongside main subject outcomes,
sub-acquisitions within the main outcomes' scope, and corresponding educational situations. The
curriculum content spans the entire primary school's 1st, 2nd, and 3rd grades, corresponding to the 2nd

phase. The program's content includes three themes, as outlined in Table 3.
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Table 3. Themes in the curriculum

S. Kiling

Themes
Respect for Others 1. Respect for Others

Identifying and sharing feelings and thoughts
Gaining and sharing the 1. Respect the rules of common life

values of the Republic

Recognize the values, principles and symbols of the
French Republic

3. Accessing initial knowledge of the frameworks of a
democratic society
Creating a culture of 1. Participating in classroom and school life
citizenship . Developing a sense of the common good
3. Building critical thinking skills

As seen in Table 3, there are three themes and eight sub-themes related to these themes in the

curriculum of Citizenship and Moral Education course in phase 2. These themes include topics such as

respecting others, recognizing the feelings and thoughts of others, respecting the rules of collective life,

recognizing the values, principles and symbols of the French Republic, participating in school and

classroom life, developing a sense of the common good and developing critical thinking skills.

Findings Related to the Theme of Respecting Others

The first theme of Phase 2 of the Citizenship and Moral Education curriculum is "Respect for Others".

Table 4 shows the target outcomes and behaviors for this theme and explanations for the outcomes.

Table 4. Findings related to the theme of respecting others

Main Outcomes and Sub Outcomes

Education Status

Respect for Others.

-Respect for adults and peers

> Recognize and respect differences -Respect for differences
between individuals. -Awareness of diversity of beliefs
> Respects the obligation given to - Attacks on the person of others (racism,
themselves and others. sexism, anti-Semitism, xenophobia,
> Adopts responsible behavior towards disability, homophobia, harassment, etc.)
themselves and others. -Moral obligation
> Adapt their dress, language and -Maintenance ofindividual and communal
attitudes to the school context; express property
themselves through oral communication, -Respect for one's own and others' safety
respecting the rules of discussion and the -Helping others
status of the interlocutor. -Polite language
> Can show respect, listen and empathize. -Perspective formation and recognizing
> Accepts the point of view of others. the other's point of view in a discussion

Identifying and sharing feelings and thoughts

>

>

Define and express their feelings and
thoughts by organizing them.

Knows the vocabulary related to feelings
and thoughts addressed in the teaching
process.

environment

-Experience with the diversity of
expressions of emotions and thoughts in
teaching situations

-Knowing and recognizing basic emotions
(fear, anger, sadness, joy, etc.)

Related Values: * Respect for Differences * Respect for Different Ideas * Responsibility *
Respect * Sensitivity * Patience * Tolerance * Benevolence * Justice * Love * Peace * Scientificity
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Related Skills: *Communication Skills *Communication Skills *Empathy Skills *Effective
Listening Skills *Critical Thinking Skills *Collaboration Skills *Self-Recognition Skills
*Research Skills *Effective Use of Language Skills

Remarks: During this phase, students are expected to respect adults and peers, being
especially sensitive to any attack on the personality of others. Students should adapt their
dress, language and behavior to the school context. They should respect individual and
common property in the classroom and school. Students are expected to recognize the concept

of goodness in general and to behave responsibly towards themselves, others and their
immediate and distant environment.

According to Table 4, it is seen that there are two learning outcomes in the first theme of the
curriculum; the first of these learning outcomes is “showing respect to others” and the second is
"identifying and sharing feelings and thoughts". In the Table, there are six sub-objectives for the
outcome of "showing respect to others". It can be said that these sub-objectives, all of which are related
to the affective learning domain, aim to raise students as individuals who accept and respect the
differences between individuals; respect the obligations given to themselves / others and adopt
responsible behaviors; adapt their clothes / language / attitudes according to the school context; express
themselves by respecting the rules of verbal communication and discussion and the status of the
interlocutor; respect others, listen to others / empathize with others and accept the point of view of
others. The second objective, "defining and sharing feelings and thoughts", has two sub-objectives. These
sub-objectives are for students to define and express their feelings/thoughts by organizing them and to

recognize the words related to feelings/thoughts discussed in the teaching process.

The content of the curriculum also includes educational situations and topics to be addressed in line
with the outcomes. In order for students to acquire the outcome “Respecting others”, topics such as
racism, sexism, anti-Semitism, xenophobia, homophobia, homophobia, disability and harassment are
included within the scope of respect for adults, peers, differences and diversity of beliefs and attacks on
the personalities of others. In addition, topics such as moral obligation, caring for individual and
common property, respecting one's own and others' safety, helping others, using polite language,
forming a point of view in discussion and recognizing the other's point of view are also suggested for
the first outcome. On the other hand, for the outcome “identifying and sharing feelings and thoughts”, it is
recommended to include topics and educational situations that will enable students to gain experience
in the diversity of expressions of feelings and thoughts and to recognize basic emotions such as fear,

anger, sadness and joy.

The first theme of Phase 2 of the Citizenship and Education Curriculum, "Respecting Others",
includes objectives designed to enable students to accept and respect the differences between
individuals, be aware of their responsibilities and obligations, comply with the rules of verbal

communication and discussion, understand the perspectives of others and empathize.
Findings Related to the Theme of Acquiring and Sharing the Values of the Republic

The second theme of Phase 2 of the Citizenship and Moral Education curriculum is "Acquiring and
sharing the values of the Republic". Table 5 shows the target outcomes and behaviors for this theme and

explanations for the outcomes.
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Table 5. Findings related to the theme of gaining and sharing the values of the Republic

Main Outcomes and Sub Outcomes

Education Status

Respect the rules of common life

> Accepting and applying the rules of
common life

> Understand that there is a grading of
sanctions and that sanctions are
educational

» Understand that rules of common life can
prohibit, enforce and at the same time
authorize.

Recognize the values, principles and symbols of
the French Republic

> Identify the symbols of the Republic

> To know the values and principles of the
French Republic

> Approaching secularism as freedom to
believe or not to believe

Accessing initial knowledge of the frameworks

of a democratic society

> To define human rights and citizenship
rights

> Beginning to understand the structure of
the Republic

Rules of life in the classroom and school
(regulations, by-laws on the use of digital
technology in school); penalties

-Introduction to the dictionary of rights and
rules (rules, regulations, laws)

-Child rights International Convention on the
Rights of the Child

-Introduction to the Roads Regulations in
conjunction with the initial road training
certificate

-Symbols of the French Republic: flag, national
anthem, monuments, national holidays

-The motto of the French Republic: Liberty,
Equality, Fraternity

-Values and principles: freedom, equality,
fraternity, secularism

-Equality between boys and girls

-French as the language of the Republic;
international influence
-Introduction to the differences between
believing and knowing

-Rights and duties: person, student, citizen
(beginning),

-1789 Declaration of the Rights of Man and
Citizen

-Voting rights and universal suffrage
-Equality of rights between men and women
-International Convention on the Rights of the

Child

-Municipality: mayor and municipal council
members

-President; Prime Minister; government
structure

Related Values: * Responsibility * Respect * Sensitivity * Patience * Justice * Secularism * Freedom
* Equality * Brotherhood * Patriotism * Human Rights

Related Skills: *Communication Skills *Effective Listening Skills *Critical Thinking Skills
*Collaboration Skills *Digital Literacy Skills *Political Literacy Skills *Communication Skills
*Effective Listening Skills *Critical Thinking Skills *Collaboration

Explanations: During Key Stage 2, students are encouraged to respect and apply the rules of
common life and are expected to know the internal school rules and sanctions. The knowledge of
rights and duties also applies to the digital use agreement. The aim is for students to have access to
a first knowledge of the dictionary of rights and rules. The introduction to the Highway Code starts
from the beginning of this phase. The values, principles and symbols of the French Republic are
taught throughout the phase: students should regularly address these concepts in order to access a
first knowledge of the frameworks of a democratic society based on children's rights, human rights
and citizenship. Therefore, by the end of the phase, students should have studied the International
Convention on the Rights of the Child and the Declaration of the Rights of Man and Citizen of 1789.

OJCES, 2023, 1(2), 131-165



The examination of French 159

According to Table 5, there are three learning outcomes in the second theme of the curriculum; the
first one is "respecting the rules of common life”, the second one is “recognizing the values, principles and
symbols of the French Republic”, and the last one is "accessing initial knowledge about the frameworks of a
democratic society”. In addition, there are three sub-objectives for the outcome of “respecting the rules of
common life”. With these sub-achievements, it aims to raise students as individuals who accept and apply
the rules of common life in society, who understand that there are sanctions at different levels according
to different behaviors and that sanctions are educational, who understand that the rules of common life
in society can prohibit, oblige and at the same time authorize. The second outcome, "Recognize the values,
principles and symbols of the French Republic”, has two sub-objectives. It is seen that these sub-objectives
are about recognizing the symbols of the Republic, knowing the values and principles of the French
Republic and the approach towards secularism. For the third outcome, "accessing initial knowledge about
the frameworks of a democratic society”, there are sub-objectives related to defining human rights and

citizenship rights and understanding the structure of the Republic.

In the content of the curriculum, it is seen that the educational situations and subjects to be addressed
in line with the outcomes are also included. Accordingly, among the topics suggested for students to
acquire the outcome “to respect the rules of common life” are the rules of life in the classroom and school,
punishments and bylaws regarding the use of digital technology in school; rules, regulations and laws
regarding general rights and rules; international convention on children's rights and introduction to
highway regulations. In order for students to acquire the outcome "Recognize the values, principles and
symbols of the French Republic”, the following topics are suggested: symbols of the French Republic such
as the flag, national anthem, monuments, national holidays; the motto of the French Republic; values
and principles; equality between boys and girls; French and international influence; and an introduction
to the differences between believing and knowing. For the acquisition of the learning outcome
" Accessing initial knowledge about the frameworks of a democratic society”; the rights and duties of a person,
student or citizen, the 1789 Declaration of the Rights of Man and Citizen, voting and universal suffrage,
equality of women and men in terms of rights, the International Convention on the Rights of the Child,
the municipality, the mayor and city council members, the President, the Prime Minister and the

structure of government are suggested.
Findings Related to the Theme of Creating a Culture of Citizenship

The third and final theme of Phase 2 of the Citizenship and Moral Education curriculum is "Creating a
culture of citizenship". Table 6 shows the target outcomes for this theme and explanations for the

outcomes.

Table 6. Findings related to the theme of creating a culture of citizenship

Main Outcomes and Sub Outcomes Education Status
Participating in classroom and school life -Realization of a joint project
» Cooperating for a common purpose.  -The role and functioning of the student council

> Involvement in school life through
actions, projects and bodies.

Developing a sense of the common good -The concept of common good in the classroom
» Distinguish between personal and and school
public interest. -Introduction to sustainable development
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Building critical thinking skills -Observing, reading, identifying pieces of
» Learning to acquire knowledge information in various media

» Participating in a discussion or -Knowledge of some simple discussion
dialogue: speaking in front of others, structures (conjunctions and word structure)
listening to others and accepting -Rules of group discussion (listening,
others' point of view respecting the other's point of view, reaching

> Develop discernment skills with agreement)
critical thinking. -Prejudices and stereotypes

Related Values: * Responsibility * Diligence * Honesty * Competence * Solidarity * Benevolence
* Scientificity * Respect for Different Ideas * Sensitivity * Patience * Justice * Brotherhood *
Patriotism

Related Skills: *Compliance with Common Rules *Research *Innovative Thinking
*Communication Skills *Effective Listening Skills *Critical Thinking Skills *Collaboration
*Empathy *Detection of Stereotypes and Prejudice

Description: During this stage, students' obligations in the classroom and school are based on
their cooperation to carry out a common project and their participation in school life, educational
activities and commemorative days. Students gradually learn to distinguish the public good
from the individual good in concrete situations. The development of students' discernment and
critical thinking skills is based on media and information literacy and organized debate. As part
of the organized discussion, students are invited to debate, especially around the concepts of
prejudice and stereotyping.

According to Table 6, there are three main outcomes in the third theme of the curriculum; the first of
these outcomes is “participating in classroom and school life”, the second is "developing a sense of public
interest”, and the last is “developing critical thinking skills”. When the sub-achievements related to these
outcomes are examined, it is seen that there are two sub-achievements for the outcome of "participating
in classroom and school life”. With these sub-objectives, it is aimed for students to cooperate around a
common goal and to be involved in school life through activities, projects and various bodies. The
second outcome, “fo develop a sense of public interest”, includes the sub-objective of distinguishing between
personal benefit and public interest. There are three sub-objectives for the third objective, "to develop
critical thinking skills”. With these sub-objectives, it is aimed for students to learn ways of obtaining
information, to participate in a discussion or dialogue, to speak in front of others, to listen to others, to

accept the point of view of others and to develop critical thinking and discernment skills.

It is seen that the educational situations and subjects to be addressed in line with the acquisitions in
the third theme of Phase 2 of the Citizenship and Education Curriculum have been encompassed.
Accordingly, it is suggested to teach the outcome of “participating in classroom and school life” through a
collaborative project and the role and functioning of the student council. The concept of common good
and sustainable development in the classroom and school are suggested for students to acquire the
outcome of “developing a sense of the common good”. In order to achieve the outcome “To develop critical
thinking skills”, educational situations and topics including observation, reading and description of
information in various media, some simple discussion structures (conjunctions and word structure),
rules of group discussion (listening, respecting the other's point of view, reaching an agreement) and

prejudices and stereotypes are suggested.

OJCES, 2023, 1(2), 131-165



The examination of French 161

Discussion, Conclusion and Recommendations

In this study, it is aimed to evaluate the curriculum of the 1st, 2nd and 3rd grade Citizenship and Moral
Education course in France in terms of values and skills. Within the scope of this purpose, it was tried
to determine how the curriculum of the Citizenship and Moral Education course taught in primary
schools in France is handled in terms of general structure, objectives, implementation style and

methods, skills, content and educational situations.

Within the framework of the results regarding the general structure of the curriculum, it is seen that
the Citizenship and Moral Education course in France is compulsory from the first grade of primary
school to the last grade of high school. It is stated that citizenship education in the French education
system refers to a systematic process extending from primary school to high school in connection with
the political function of education and at the same time goes far beyond citizenship education courses.
According to Simon (2018), the citizenship experiences of students during the school process are
considered important for the political socialization of the school. Therefore, in this process, students
learn to make connections between the expectations of the school and their own duties, thereby pre-
shaping their relationship with the state as future citizens. Hence, in the French education system,
citizenship education is considered to be a transversal task that continues throughout school life and to

which all teachers are expected to contribute.

Looking at the general structure of the curriculum of the Citizenship and Moral Education course
taught in France, it is seen that citizenship education is a discipline that the French government has
placed amonyg its priorities. As a matter of fact, the curriculum emphasizes the mission of the school as
sharing the values of the Republic with students in addition to transferring knowledge. The curriculum
first includes the objectives, followed by information on the implementation and methods of the
curriculum and skills. It was seen that the content part of the curriculum was given in 3 phases to be
taught from the 1st grade of primary school to the end of secondary school. The curriculum's goals, style
of implementation and methodology, and skill acquisition plan are applicable to all primary and

secondary school levels

It is seen that the curriculum has three main objectives related to the main themes and each other,
namely "respecting others, gaining and sharing the values of the Republic, and building a culture of
citizenship". These objectives emphasize that students should grow up as individuals who internalize
the principles and values of the republic and democracy, respect others, know their rights and
responsibilities, have the spirit of cooperation and solidarity, and respect differences and different
opinions. The objectives emphasize the need for students to internalize the four fundamental principles
of the French Republic: freedom, equality, fraternity and secularism. In addition, building a culture of
citizenship, one of the objectives of the program, focuses on four main skills: sensitivity, rights and rules,
judgment, and obligation. In the studies conducted by Pithon (2017) and Kim (2020), the findings that
the French citizenship education curriculum aims to raise individuals who have internalized the
principles and values of the republic and democracy, respect others, have gained the ability to live

together, have critical thinking skills, and respect laws and rules support the results of this study.

It was observed that the curriculum did not include information on educational situations and
evaluation. Kara (2022) reached similar findings in her study examining citizenship education in
secondary schools in France. Menard (2019) also reached similar conclusions about the general structure
of the citizenship and moral education curriculum. In addition, the program places the pedagogical

responsibility for the selection of all kinds of tools and methods in the implementation process on
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teachers. Grandner's (2021) findings that teachers generally plan citizenship education lessons
according to the situation in the classroom, see the curriculum more as a guide, and are more
autonomous in implementation and monitoring support this finding. Considering that there are large
differences between regions in terms of school achievement in France, which has a multicultural

structure, it may be useful for the curriculum to provide flexibility to teachers.

Considering that most of the outcomes of the Citizenship and Moral Education course are abstract,
it is thought that not including an assessment dimension in the curriculum would be beneficial in terms
of providing teachers with flexibility in assessment. As a matter of fact, Kara (2022) concluded in his
study that the assessment of citizenship education is mostly based on process-oriented assessment in
the form of classroom performance, homework, high school graduation exam (BAC) and national
secondary school graduation diploma (Brevet). In the interviews, it was concluded that instead of
written exams, more behaviors and observation of these behaviors by teachers would be more useful in

the assessment of Citizenship and Moral Education course outcomes.

In the Citizenship and Moral Education curriculum, it was seen that the content was organized
according to phases, each phase covered three grade levels and each phase had three themes. The
themes of the 2nd phase, which includes the 1st, 2nd and 3rd grades of primary school, examined within
the scope of this research: Respecting others, gaining and sharing the values of the Republic, and
creating a culture of citizenship. The objectives prepared in line with these themes were included and
explanations about these objectives were presented. Afterwards, it was determined that the target
acquisitions and behaviors and subjects prepared for the objectives of the universe were included.
Target achievements and behaviors in the curriculum: Self-recognition and expression, respect for
differences, empathy, rights and responsibilities, communication, accepting someone else's point of
view, following the rules of common life, principles, values and symbols of the French Republic, human
rights, citizenship, the structure of the republic, taking responsibility for social good, public interest,
accessing accurate information and critical thinking. It can be said that with these target achievements
and behaviors, it is important for students to create awareness about themselves. In addition, it is
possible to say that through the development of self-recognition and self-expression skills, it is desired
to raise citizens who can express themselves. In his research, Poirier (2017) stated that in the
implementation style and methods section of the curriculum, teaching methods and techniques such as
discussion that support students' self-expression skills are frequently emphasized. It is understood that
the target learning outcomes are mostly aimed at maintaining social order, adopting the principles and
values of the republic, and creating a democratic social structure. It can be said that through these target
outcomes, students are encouraged to develop critical thinking about the established social order
through discussions on justice, equality of opportunity, democratic participation and the search for

ways to improve society in this sense.

In this study, the learning areas that constitute the basic structure of the Citizenship and Moral
Education curriculum and the values and skills related to the outcomes were tried to be revealed. In this
context, the core values in the Citizenship and Moral Education curriculum are freedom, equality,
fraternity, secularism, solidarity, spirit of justice, respect and rejection of all forms of discrimination.
When the values related to the target learning outcomes in the themes are examined, it is seen that the
learning outcomes in the theme "Respecting Others" are aimed at gaining the values of respect for
differences, respect for different opinions, responsibility, respect, sensitivity, patience, tolerance, benevolence,
justice, love, peace and scientificity. The learning outcomes in the theme "Acquiring and Sharing the Values

of the Republic" are associated with the values of responsibility, respect, sensitivity, patience, justice,
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secularism, freedom, equality, brotherhood, patriotism and human rights. The learning outcomes in the theme
"Creating a culture of citizenship" are associated with the values of responsibility, diligence, honesty,
competence, solidarity, helpfulness, scientificity, respect for different opinions, senmsitivity, patience, justice,
fraternity and patriotism. It can be said that the values of respect, responsibility, sensitivity, patience and
justice are common in the achievements in all three themes. In the curriculum, there were no learning
outcomes related to the values of friendship, friendship, and giving importance to family unity.
However, it was seen that the value of "sensitivity" was included in the program in a very
comprehensive manner. In addition, it is possible to say that importance is given to the acquisition of
the values of patriotism, human rights, freedom, equality, fraternity and secularism. In other words, the
achievements in the curriculum are generally designed to protect the rules of living together, social
order and the principles and values of the republic. In this context, it is seen that the curriculum attaches
importance to values aimed at supporting and acquiring national values, creating a democratic and just

society and reviving the idea of citizenship.

In the curriculum of the Citizenship and Ethics Education course, a total of 20 skills are included, 6
of which are related to the culture of sensitivity, 4 to the culture of rights and rules, 5 to the culture of
judgment and 5 to the culture of commitment The programme focuses on enhancing individuals' self-
awareness, expression and communal responsibility. Additionally, it aims to equip individuals with
necessary skills such as critical thinking, information accuracy, cooperation, respect for others, and
inculcating the values of democracy and the French Republic. When the target learning outcomes in the
themes are examined, it is seen that there are learning outcomes aimed at developing the skills of
following common rules, communicating, empathy, effective listening, critical thinking, cooperation,
self-knowledge, research, using language effectively, obeying laws, obeying rules, digital literacy,

political literacy, innovative thinking and recognizing stereotypes and prejudices.

Citizenship education in France is designed to integrate children of all backgrounds into the Republic
as "good citizens". However, it must be acknowledged that definitions of both "good" and "citizen" are
highly variable. Here, it is important how citizenship is defined in the multicultural French Republic
and what values are promoted as critical for citizenship. In this context, it is seen that the curriculum
does not mention a cultural component that culturally limits French citizenship to the French and does
not give enough space to cultural awareness skills. However, it can be said that it is important to see
cultural diversity as a richness and to recognize and develop different cultural elements within the same
society in order to facilitate the integration of minority groups living in the same society into the society
in which they live. According to Starkey (2010), the French citizenship education curriculum
emphasizes a commitment to anti-racism, human rights and civil action against injustice, while rejecting
the recognition of the existence of social groups based on theoretical basis, culture or ethnicity in the
French Republic, which is committed to individual equality without discrimination. Starkey (2010)
notes that this lack of attention to diversity also tends to undermine citizenship education as a social
project that aims to promote integration through schools. In France, national education is based on
creating a common culture through a single program. This education system starts from the premise
that all citizens within the French Republic are equal but does not recognize difference. In other words,
French citizenship education aims to integrate individuals into a predetermined, existing republican
framework rather than to create a common community and national identity with all minorities within
society. As a result, schools are places where individuals are politically socialized and taught their basic
rights as citizens. Given this role of the school, it is possible to say that the priorities of certain values

and skills are different in this study, which examines the Citizenship and Moral Education curriculum
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in terms of associated values and skills. It is thought that this may be related to the cultural, social,

political and historical structure of France as well as its perspective on the concept of "citizenship".
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Makale Ge¢misi

Bu calismada, Ogretmenlerin yabanci uyruklu ogrencilere yonelik matematik okuryazarhig:
hakkindaki goriislerini anlamayi amaclayan nitel bir arastirma yaklasimi benimsenmistir.
Arastirma kapsaminda 0lgiit 6rnekleme yontemi kullanilmistir. Bunun igin, Afyonkarahisar’daki
ortaokullarda matematik dersleri veren ve rastgele secilmis olan sekiz 6gretmen calisma grubunu
olusturmaktadir. Veri toplama araci olarak yar1 yapilandirilmis goriismeler yapilmis ve elde edilen
veriler icerik analizi yOntemiyle incelenmistir. Arastirmanin temel bulgulari, 6grencilerin
matematik okuryazarligin etkileyen faktorleri derinlemesine anlamamiza olanak saglamaktadir.
Dil bariyerleri, kiiltiirel farkliliklar ve ailevi destek gibi unsurlarin, 6grencilerin matematik
basarilar1 iizerinde belirleyici bir rol oynadigi vurgulanmistir. Onerilen stratejiler arasmda dil
destekli materyaller, kiiltiirel cesitliligi vurgulayan 6grenme materyalleri ve ailelere yonelik
rehberlik materyalleri bulunmaktadir. Ayrica, arastirma biligssel olmayan faktorlerin, 6grencilerin
matematik okuryazarhigini sekillendirmede 6nemli bir etkiye sahip oldugunu ortaya koymaktadir.
Ogrenci merkezli 6grenme stratejileri, cesitli grenme materyalleri ve ailevi destek, 6grencilerin
farkl 6grenme stillerine uyum saglamada kritik 6neme sahiptir. Sonug olarak, bu ¢alisma yabanci
uyruklu 6grencilerin matematik okuryazarligini anlamak ve gelistirmek igin 6gretmenlere yonelik
etkili miidahale stratejileri onermektedir. Gelecekteki arastirmalarin bu bulgular1 genis bir 6grenci
kitlesi ve farkli baglamlarda dogrulamasi énemlidir, ancak bu ¢alisma, matematik egitiminde gesitli
etkilesimli faktorleri anlamak adina 6nemli bir adim olarak degerlendirilebilir.
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Giris
Yabanc1 Uyruklu Ogrencilerin Egitimine Genel Bakis

Glintimiizde kiiresel go¢ modelleri giderek cesitlenmekte ve egitim sistemlerini olumlu yonde
zenginlestirmektedir. UNESCO'nun 2020 raporuna gore, diinya genelinde yabanci 6grenci sayisinda
istikrarh bir artis yasanmakta ve buna bagh olarak bu 6grencilerin egitimine olan ilgi de artmaktadir
(UNESCO, 2020). Kendi iilkeleri disindaki egitim sistemi, yabanci uyruklu 6grencileri farklh kiiltiirel,
dilsel ve sosyo-ekonomik ortamlarla tanistirmaktadir. Yabanci uyruklu 6grencilerin egitime erisimi ve
bu alandaki performanslari su anda egitimcilerin ve arastirmacilarin ilgisini cekmektedir. Devam eden
arastirmalar, yabanci 6grencilerin egitim yolculuklar: sirasinda karsilastiklar: engelleri ve bunlarin

uistesinden gelmek i¢in kullandiklar etkili stratejileri anlamay1 amaglamaktadir (Banks & Banks, 2019).

Gog hareketleri ayn1 zamanda egitim sistemleri ve egitim politikalarinin nasil gelistirilip
uygulamaya konuldugu tizerinde de biiyiik etkiye sahiptir. Buna gore, egitimde adalet ve esitligi tesvik
etmek, yabanci uyruklu Ogrencilerin egitimlerini stirdiirmelerine yardimci olacak politika ve
programlarin gelistirilmesi ve uygulanmasinin hedefidir (Suarez-Orozco vd., 2018). Ogrencilerin
matematik okuryazarligini artirmak ve yabanci uyruklu 6grenciler olarak onlarin ihtiyaglarina uygun
Ogretim stratejileri olusturmak, matematik egitimi alaninda onceliklerdir (Cummins, 2008). Sonug
olarak, egitimciler, akademisyenler ve politika yetkilileri arasinda yabanci uyruklu 6grenci egitiminin
onemi artmis bulunmaktadir. Ulkenin ¢ok sayida go¢ dalgasi gecmisi nedeniyle, farkli kiiltiirel
kokenden gelen 6grenciler egitim sistemine girmistir (Demirhan ve Aslan, 2015). Son yillarda Suriyeli
miiltecilerin iilkeye girisi nedeniyle yabanci 6grenci sayisinda ciddi bir artis yasanmistir (Bulut vd.,
2018). Saklan ve Karatiirk'e (2022) gore bu &grencilerin egitimine yonelik politika ve programlarin
olusturulmas: Tiirk egitim sistemi agisindan biiyiik 6nem tasimaktadir. Matematik egitimi alaninda
Tirkge konusmayan o&grencilerin sayisal yeteneklerini gelistirmek icin Ogretim yontemlerinin

degistirilmesi gerektigi sdylenebilir.

Bu anlamda Milli Egitim Bakanligi, gecici koruma altindaki ¢ocuklarin Tiirkiye'de egitim
gormelerine yardimci olmak amaciyla "Suriyeli Cocuklarin Tiirk Egitim Sistemine Entegrasyonunun
Desteklenmesi Projesi (PIKTES)" adl1 bir proje gelistirmis ve uygulamaya baslamistir. Avrupa Birligi,
"Tiirkiye'deki Miiltecilere Yonelik Mali Yardim Programi (FRIT)" anlasmasi kapsaminda PIKTES
blitgesinin tamamini karsilayacak dogrudan fon saglamaktadir. 3 Ekim 2016'da baslatilan proje,
iilkemizin 26 ilinde halen devam etmektedir (piktes.gov.tr, 2022). Proje kapsaminda Suriyeli 6grencilere
verilen egitimin kalitesinin artirilmasi; PIKTES'in uygulandig: illerde Suriyeli ¢ocuklarin egitime
erisiminin yayginlastirilmasy; Egitim kurumlar1 ve personeli tarafindan yiiriitiillen faaliyetlerin
standardinin iyilestirilmesi beklenmektedir (piktes.gov.tr). PIKTES projesi sayesinde Tiirk okullarina
uyum stiireci hizlanmistir. Dogal olarak uyum siireci biraz zaman almaktadir ve okullarda bu uyumun
etkileri giinlimiizde hala goriilmektedir (Nizamoglu, 2022). Ancak matematik okuryazarlig
baglaminda hala eksiklikler oldugu soylenebilir. Bu baglamda egitimcilerin uluslararas: 6grencilerin
matematik okuryazarhigina iliskin goriisleri, Tiirkge egitim siireglerinin anlasilmas: ve gelistirilmesi

agisindan yararl bir arag olabilir.
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Matematik Okuryazarlig1 ve Matematik Okuryazarlig: ile Ilgili Temel Beceriler

Matematiksel fikirleri anlama, matematiksel akil yiiriitmeyi kullanma ve giinlitk durumlarda
matematiksel problemleri ¢6zme kapasitesi matematik okuryazarhigi olarak adlandirilmaktadir.
Literatiirde bu kavramin tamim gesitli agilardan ele alinmistir. Matematik okuryazarligi, Ulusal
Matematik Ogretmenleri Konseyi (NCTM, 2000) tarafindan "matematiksel diisiinme becerileri, analiz
becerileri, problem ¢dzme becerileri, verileri yorumlama ve matematiksel terimleri anlama" olarak
tanumlanmaktadir. UNESCQ'ya gore insanlarin giinliik hayatta karsilastiklar1 matematiksel kavramlari
anlama ve uygulama yetenegi matematik okuryazarligi olarak bilinmektedir (UNESCO, 2013). Ipek
(2003) matematik okuryazarligmi “Matematiksel diisiinme yetenegi, problem ¢6zme yetenegi,
mantiksal akil yiiriitme ve matematiksel kavramlari anlama” seklinde ifade etmektedir. Ayrica
Ozdemir (2009) matematik okuryazarliginin taniminda matematik yeteneginin yami sira elestirel
diistinme ve mantiksal akil yiiriitme becerilerinin de yer aldigmni ileri stirmektedir. Okullarda 6gretilen
matematigin gercek diinya durumlarina ve giinlitk yasama uygulanmasinin gerekliligi nedeniyle
“matematik okuryazarhig1” ifadesi 6nem kazanmistir (Altun vd., 2022). Bilimsel diisiinme yeteneklerini
gelistirmek ve bireyleri giinlitk matematiksel zorluklarla bas edebilecek sekilde donatmak amaciyla

Tiirk egitim sistemi matematik okuryazarliginin degerine biiyiik onem vermektedir (Uysal, 2009).

Matematik okuryazarligi akademik basari i¢in ¢ok onemli olmasinin yan1 sira insanlarin kisisel
mali durumlarini yonetmelerine, teknolojiyi daha etkili kullanmalarina, kariyerlerinde basarili
olmalarina ve genel olarak analitik diistinme yeteneklerini gelistirmelerine de yardima olabilir (OECD,
2013). Teknolojik imkanlar1 kullanma, sonuglar1 dogrulama, bilgiyi arama ve verileri temsil etme gibi
yetenekler, matematiksel beceri gelisimi i¢in 6nem kazanmaktadir (Gellert, 2013). Ayica birgok temel
yetenek matematik okuryazarliginin bir parcasidir. Bu yetenekler arasinda matematiksel muhakeme
tekniklerini kullanma, matematiksel problemleri ¢dzme, matematiksel ifadeleri analiz etme ve
matematiksel argiimanlar1 kavrama yer almaktadir (OECD, 2012). Ancak, PISA'dan (Yabanci Uyruklu
Ogrenci Degerlendirme Programi) elde edilen veriler, diinya apinda ¢ok sayida dgrencinin matematik
okuryazarliginin yetersiz diizeyde oldugunu gostermektedir. Bu durum Ogrencilerin matematik
konularinmi anlama ve ¢dzme konusunda yeterli olmadiklarin1 gostermektedir (OECD, 2019). Bunun
sebebi yabanci uyruklu 6grencilerin matematik egitiminde karsilastiklari gesitli zorluklardir denilebilir.
Yabanci uyruklu 6grencilerin matematik egitiminde karsilastiklari zorluklar; dil engelleri, kiiltiirel
esitsizlikler ve sosyoekonomik faktorler gibi gesitli degiskenlerden etkilenebilir (Ciilha, 2020). Dil
engelleri 6grencilerin matematiksel fikirleri anlamalarini ve iletmelerini engelleyebilir. Ogrenciler
kiiltiirel farkliliklarin bir sonucu olarak matematik konularina farkli yaklasabilirler. Yabanct uyruklu
ogrencilerin karsilastigi matematik okuryazarligi sorunlari ele alinirken bu unsurlarin dikkate alinmasi
gerekir. Okul sistemi, egitimciler ve yasa koyucular, yabanc uyruklu ogrencilerin matematik
okuryazari olmalarina yardimci olacak uygun taktikler ve kaynaklar sunmalidir. Yabanci 6grencilere
uygun bir matematik egitimi vermek i¢in 6gretmenlerin egitimlerini desteklemeleri ve uygun pedagojik
teknikleri kullanmalari ¢ok Snemlidir (Cimsir ve Baysal, 2020). Bu anlamda egitim politikas1 aym
zamanda kiiltiirel farkliliklar1 da dikkate almali, esitlikci firsatlar sunmali ve dil 6grenenleri tesvik

etmelidir.

Matematik okuryazarhiginin temeli, bireylerin cagdas kiiltiirleri veriye dayali, etkilesimli bir
sekilde anlama ve onlarla baglanti kurma yetenegidir. Isletme, bilim, teknoloji gelistirme ve kisisel

finans yOnetimi alanlarindaki isler i¢in matematiksel akil yiiriitme, problem ¢6zme ve veri analizi
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becerileri gereklidir. Ayrica matematikte giiclii bir temele sahip olmak kisinin elestirel diistinme
kapasitesini artirir, bilimsel bilgiye erisimini artirir ve daha iyi yargilarda bulunmasimna yardimei olur
(Sonmez vd., 2022). Buna karsin okulun konumu ne olursa olsun, ister kdyde, ister kasabada, ister gecis
bolgesinde olsun, 6grencilerin matematik okuryazarligini arttirmada higbir etkisi olmadigini sdylemek
miimkiindiir (Firdaus vd., 2017). Sonug¢ olarak, okullarda matematik okuryazarlifi standardinin
yiikseltilmesi, bireylerin sosyal ve ekonomik bagarisinin yar sira toplumsal yonetimin daha diistinceli

ve anlayisli olmasini da tesvik etmektedir.

Insanlarin giinliik yasamlarinda matematik konularin1 anlama, analiz etme ve ¢dzme becerileri
ozellikle egitim sistemlerinde ¢ok énemlidir ve literatiirde temel matematik okuryazarlig: olarak kabul
edilmektedir. Dort temel yeterlilik temel matematik okuryazarligini olusturur: sayilarla calisma, verileri
okuma ve 6l¢me, matematiksel fikirleri kavrama ve problem ¢ozme yetenekleri (Mullis vd., 2008).
Temel aritmetik beceriler sayilarla c¢alisabilmenin bir pargasidir ve biitgeleme, zamanlama
degerlendirmeleri ve bireyler icin giinlitk maliyetleri hesaplama gibi diger pratik yasam becerilerinin
de temelini olusturur. Olcii birimlerini anlamak, grafikleri yorumlamak ve veri analizi yapmak, verileri
6l¢menin ve okumanin bir pargasidir. Temel matematik terminolojisini ve baglantilarim1 anlamak,
matematiksel kavramlar1 kavramak icin gereklidir ve bu kavramlara hakim olmak, daha ileri diizey
matematik konularim1 ¢alismanin temelini olusturur. Sonucta problem ¢o6zme, gergek diinyadaki
sorunlar1 ¢ozmek icin matematiksel yontemleri uygulama kapasitesidir; bu kapasite analitik ve elestirel
diisiinme becerilerini gelistirir (OECD, 2019). Temel matematik okuryazarligi, sosyal ve ekonomik
biiyiimenin temel direklerinden biri olarak kabul edilir ve insanlarin hem kisisel hem de profesyonel

yasamlarinda basarili olmalarma yardimci olur.
Yabanci Uyruklu Ogrencilerin Matematik Okuryazarligina Erigimi

Egitim literatiiriinde “yabanci uyruklu 6grencilerin matematik okuryazarligina erisimi” 6nemli bir
tartisma konusudur. Kiiltiirel farkliliklar, mali kisitlamalar ve dil engelleri, yabanci uyruklu
ogrencilerin karsilasabilecegi zorluklardan sadece birkagidir. Ozellikle dil engelleri 6grencilerin
matematigi anlamalar iizerinde bir etkiye sahip oldugu sdylenebilir (Xu vd., 2022). Ogrencilerin ana
dil becerilerinin matematiksel 6grenme siireclerine entegrasyonuna yonelik calismalar bu ortamda
giderek Onem kazanmaktadir (Barwell, 2016). Ancak yabanc uyruklu oOgrencilerin matematik
okuryazarligina erisimini kisitlayan egitimsel esitsizlikler sosyal adaleti tehdit edebilir (Zhu, 2018).
Yabanci uyruklu 6grencilerin matematik okuryazarligini nasil kazandiklarin1 daha iyi anlamak ve
onlara daha iyi bir egitim verebilmek i¢in arastirma ve politika gelistirme calismalar1 biiyiik dnem

tasimaktadir.

Yabanci uyruklu Ogrencilerin matematik okuryazarligina erisimi konusunda Tiirkiye'de de
aragtirmalar yapilmustir (Ipek, 2003; Kaya ve Ok, 2021; Morali, 2018; Ozdemir, 2009). Suriyeli miilteci
ogrencilerin Tiirkiye'de matematik egitimine erisimine iliskin arastirmalar 6zellikle dikkat cekicidir.
Moralr'ya (2018) gore Suriyeli miilteci 6grencilerin Tiirkge dil becerilerini kazanamamalari, onlarin
matematik Ogrenme siireclerini olumsuz yonde etkilemektedir. Ayrica Kaya ve Ok (2021)
aragtirmalarinda matematik 6grenme siireclerini etkileyen unsurlary; iletisimin yetersiz olmasi, sosyal
beceri eksikligi, siniftan kopukluk olarak siralamiglardir. Ayrica arastirmada akademik sorunlarda
karsilasilan uyum sorunlarina 6rnek olarak anlama, okuma ve yazma giigliikleri, sinifta geri kalma,

0dev yapmada zorluk gibi sorunlar goriildiigii belirtilmistir. Esitligi garanti altina almak ve yabanci
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uyruklu 6grencilerin matematik okuryazarligina erisimini gelistirmek amaciyla Tiirk egitim sistemi bir

dizi politika ve girisim olusturmustur (MEB, 2020).

Bir iilkeden digerine niifus gocleri, go¢ hareketleri olarak adlandirilmaktadir ve diinya ¢apinda
daha sik gerceklesmektedir (OECD, 2021). Goglin egitim sistemleri tizerindeki etkileri, ¢ocuklarim
egitmek veya kendileri egitim almak isteyen go¢men ailelerin yam sira ev sahibi {iilkelerin egitim
politikalarini da etkilemektedir. Arastirmalarda gog egilimlerinin egitim sistemleri iizerindeki etkisi
bir¢ok yonden incelenmistir. Bunlardan ilki go¢men Ogrencilerin yeni egitim kurumlarina uyum
saglaylp saglayamadiklar1 oldugu soylenebilir. Dil engelleri, kiiltiirel esitsizlikler ve egitim
sistemindeki farkliliklar bu uyum siirecini etkilemektedir (Suarez-Orozco vd., 2010). Egitim sistemleri
de goc¢men Ogrencilerin akademik basarisim1 etkileyen degiskenler {izerine yapilan c¢alismalar
sonucunda gocmen Ogrencilere 6zel politika ve programlar gelistirmistir (Rumberger, 2011). Gog
hareketleri 6grencilerin 6tesinde egitim sistemlerini de etkilemektedir; ¢alisma kosullari, miifredat,
ogretmenlerin ve okullarin egitim verme bicimleri gibi alanlara da etkileri vardir (Akkaya ve Kiroglu,
2018). Sonug olarak go¢ hareketlerinin egitim sistemleri tizerindeki sonuglar1 hem yerel hem de kiiresel

anlamda 6nemli bir aragtirma alanini olusturmaktadar.

Cagdas toplumda egitimde cesitlilik ve c¢ok kiiltiirliiliik giderek daha 6nemli hale gelmekte ve
egitim kurumlarinin bu faktorleri dikkate almasi gerekmektedir (Banks, 2015). Bu faktdrler, 6grencilerin
farkli etnik, kiiltiirel, dilsel ve sosyoekonomik kdkenlerinin egitim politikalar1 ve uygulamalarinda nasil
temsil edildigini gostermekte ve 6grencilerin gesitli kokenlerden geldigi gercegine dayanmaktadirlar.
Farkli kiiltiirel kokenden gelen c¢ocuklarin smniflarda, okullarda ve topluluklarda nasil etkilesimde
bulundugunu anlamak ¢ok kiiltlirliliigiin temelini olusturmaktadir (Garcia, 2009). Bu baglamda, adil
egitim firsatlar1 ve egitim sistemine daha fazla Ogrenci katilimi, egitimde cesitliligin ve c¢ok
kiiltiirliiliigiin hedefleridir (Banks, 2015). Ayni zamanda bu kavramlar, dgrenciler arasinda yapic
iliskilerin gelistirilmesi, 6nyargilarin engellenmesi ve kiiltiirel farkindaligin arttirilmas: gibi énemli
hedefleri de kapsamaktadir (Neito, 2010). Egitimde ¢esitlilik ve ¢ok kiiltiirliiliik, egitim kurumlarimi
daha kapsayici ve adil kilmay1 amagladigindan, egitim arastirmalar1 ve politikalar1 agisindan 6nemli

konular olarak gortilmektedir.

Egitimde ¢ok kiiltiirliiliik ve gesitlilik fikirleri Tiirkiye'nin etnik, kiiltiirel ve dilsel gesitliliginin bir
yansimasidir. Tiirkiye, tarih boyunca bir¢ok farkli etnik grup ve medeniyetin bir arada yasama alani
olmustur. Ozellikle son yillarda kiiresel gogmen hareketlerinin etkisi de bu cesitliligin artmasina
katkida bulunmustur (Arslan ve Ergiil, 2022). Tiirkiye'de kiiltiirel kimliklerin ve diger dillerin egitim
sistemine nasil dahil edilecegi, alandaki cesitlilik ve ¢ok kiiltiirliilitk nedeniyle tartisma konusu
olmustur (Bican, 2019). Bu ¢ercevede egitimde ¢ok kiiltiirliiliik ve ¢ok dilliligin hedefleri, 6grencilerin
kiiltiirel kimliklerini korumalarini desteklemek ve ayni zamanda kiiltiirler arasi etkilesimi tesvik
etmektir (Boydak Ozan ve Sengiir, 2017). Turk egitim sistemi, iilke cesitliligi 1s181nda politika ve
programlarin cesitlendirilmesi ve bu ortama 6gretmenlerin hazirlanmasi yoniinde ¢aba sarf etmektedir
(MEB, 2020). Tiirkiye'nin egitim sistemini daha esitlik¢i ve kapsayic hale getirmek icin ¢esitlilik ve ¢ok
kilttrlilik ¢ok onemlidir.

Tirk egitim sisteminin temeli, 6grencilerin matematiksel diisiinme kapasitelerini gelistirmeye
odaklanan matematik okuryazarligidir (Ozgen ve Bindak, 2011). Bu baglamda Tiirkiye’de temel
matematik okuryazarligi becerilerine duyulan ihtiyag siklikla vurgulanmaktadir. Ozkale’ye (2018) gore

kisinin finansal okuryazarlik derecesi, rakamlara olan yatkinligindan etkilenmektedir. Kisisel biitge
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yOnetimi ve tasarruf uygulamalari gibi finansal kararlar alirken temel sayisal beceriler 6zellikle
gereklidir. Ayrica Yildirim ve Uluyol (2023) problem ¢ézme becerilerinin is diinyasinda performansi
nasil etkiledigini ortaya koymaktadir. Kurumsal sektorde karmasik sorunlarin {istesinden gelmek,
analitik akil ytiriitme ve problem ¢6zme becerilerini gerektirir. Tiirk egitim sisteminde temel matematik
okuryazarlig1 becerilerinin gelistirilmesine yonelik miifredat ve 6gretim yontemlerinin degistirilmesi,
bu becerilerin sosyal ve ekonomik acidan 6nemini de ortaya ¢ikarmistir (MEB, 2018). Sonug olarak
Tiirkiye'de saglam bir matematik anlayisina sahip olmak isyerinde, sinifta ve kisisel yasamda bagarinin

anahtar1 olarak goriilmektedir.

Yabana bir dilde matematik 0grenen Ogrenciler matematiksel fikirleri anlamakta ve sorunlar
tizerinde calismakta zorluk yasayabilirler. Dil engeli nedeniyle matematik Ogretmenlerinin bu
ogrencilere uygun ogretim teknikleri gelistirmeleri gerekebilir (Jourdain ve Sharma, 2016). Kiiltiirel
faktorlerin de yabanci uyruklu 6grencilerin aritmetigi ne kadar iyi 6grendikleri tizerinde etkisi olabilir.
Aymni sekilde bu o6grencilerin kiiltiirel ge¢misleri de matematik anlayislarini ve problemleri nasil
¢ozdiiklerini etkileyebilir. Sonu¢ olarak egitimcilerin dersleri planlarken O6grencilerinin kiiltiirel
gecmislerini dikkate almalar1 kritik 6neme sahiptir (Skaalvik ve Valés, 1999). Bunun yarn sira toplumsal
ve ekonomik degiskenler uluslararas1 6grencilerin matematik okuryazarlig: tizerinde etkili olabilir.
Ailelerin ¢ocuklarmin egitimi i¢in 6deme yapma kapasiteleri mali zorluklar nedeniyle engellenebilir.
Ayrica ogrencilerin benlik saygisi, sosyal dislanma ve onyargidan etkilenebilir ve bu da onlarin
matematik ¢alisma yetenekleri {izerinde olumsuz bir etkiye sahip olabilir (Karakus vd., 2023). Bu
nedenle, yabanci uyruklu 6grencilerin matematik okuryazarligi sorunlarmi ele alirken dilsel engeller,
kiiltiirel farkliliklar ve sosyoekonomik faktorler de dahil olmak tizere gesitli unsurlar1 hesaba katmak
¢ok onemlidir. Bu sorunlar fark edilir ve ele alinirsa, bu ¢ocuklar matematik 6gretimine daha kolay
erisebilir ve daha basarili olabilirler. Tiirk egitim sisteminde uluslararas: ogrencilerin matematik
okuryazarligima erisim ve bunu elde etmede karsilastiklar1 zorluklara yonelik ¢ok sayida ¢alisma
yapilmustir. Ozellikle matematik egitimini kavramakta zorlanan uluslararasi Ogrenciler igin dil
stnirlamalar biiyiik bir engel haline gelmistir (Cakmak, 2019). Bu nedenle Tiirk egitim sistemi, bu
ogrencilere daha etkili bir matematik egitimi vermek amaciyla dil yardim programlar1 ve 6zel dil
ogretim teknikleri gelistirmistir (MEB, 2019).

Alanyazinda kiiltiirel farkliliklarin matematik 6grenmeyi nasil etkiledigine yonelik arastirmalar da
mevcuttur. Cakmak’a (2019) gore oOgrencilerin kiiltiirel kokenleri onlarin problem ¢o6zmeye ve
matematiksel akil yiiriitmeye yaklasimlarimni etkileyebilir. Tiirk egitimciler, dgrencilerinin kiiltiirel
cesitliligini degerlendirirken ve onlara uygun ders planlar1 olustururken bu hususlar1 dikkate almaya
caba gostermektedir. Ayrica Tiirkiye'de sosyal ve ekonomik degiskenlerin yabanci uyruklu 6grencilerin
matematik okuryazarligina etkisi {izerine arastirmalar da yapilmistir. Ozellikle gdgmen ailelerin maddi
sikintilari, ¢ocuklarinin egitimini finanse etmelerini zorlastirabilir ve bu da ¢ocuklarin matematik

calisma becerilerine zarar verebilir (Emin, 2019).
Ogretmenlerin Rolii ve Goriisleri

Ogretmenlerin yabanci uyruklu 6grencilere matematik dgretimi ile ilgili goriis ve sorumluluklari egitim
stirecinin dnemli bir pargasi olarak goriilmektedir. Arastirmalara gore bu 6grencilere olumlu yaklasan
Ogretmenler, Ogrencilerin matematik okuryazari olmalarina yardimc olmaktadir (Hill, 2013).
Egitimcilerin uluslararas1 6grencilere nasil yardimci olabileceklerine iliskin goriis ve stratejileri

ogrencilerin matematik performanslari tizerinde etkili olabilir. Giirbiiz ve Cakiroglu'na (2016) gore
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egitimciler, her 6grencinin kendine 6zgii gereksinimlerini dikkate alan 6gretim teknikleri olusturmali
ve onlara dil yardimi sunmalidir. Ancak egitmenlerin karsilastig1 zorluklar1 dikkate almak 6nemlidir.
Egitmenlerin yabanci uyruklu &grencilere etkili egitim verme yetenegi, 6zellikle derslerde kaynak
eksikligi, dil engelleri ve egitimsel bosluklar gibi sorunlar nedeniyle kisitlanabilmektedir (Ercan ve Etin,
2018). Bu durumda, mesleki gelisim i¢in daha fazla olanagin olmasi ve egitmenlerin egitim kaynaklarina
daha fazla erisiminin olmasi gerekir. Dolayisiyla bu 6grencilerin matematik okuryazarligini arttirmak
i¢in uluslararas: 6grencilere yonelik matematik egitiminde 6gretim elemanlarinin rolii ve goriisleri
biiyiik 6nem tasimaktadir. Bu 6grencilerin egitiminin basarisi, olumlu tutumlara, basarili 6gretim

tekniklerine ve 6gretmenlerin karsilastig1 zorluklara yonelik ¢oziimlere baglanabilir.
Arastirmanin Onemi

Bu arastirma, yabanci uyruklu 6grencilerin matematik okuryazarhigin gelistirmek i¢in 6gretmenlerin
roliinii ve deneyimlerini daha iyi anlamamiza katki saglayacak ve egitim politikalarinin bu 6grenci
grubunu desteklemek icin nasil iyilestirilebilecegi konusunda Onemli bilgiler sunacag:

distuntilmektedir.

Onceki calismalar, yabanci uyruklu 6grencilerin matematik okuryazarligi hakkinda &nemli
egitimsel sonugclar tiretmistir (Gokkurt ve Diizalan, 2021; Ozdemir vd., 2023; Sariahmetoglu ve Kamer,
2020). Bu arastirmalar egitmenlerin bu c¢ocuklara karsi tutumlari, sagladiklar1 yardimlar ve
karsilastiklar1 zorluklar iizerinde yogunlastig1 goriilmektedir. Ozellikle yabanci uyruklu dgrencilerin
matematikteki ilerlemelerinin, 6gretmenlerinin olumlu tutumlarindan giderek daha fazla etkilendigi
vurgulanmistir (Hill, 2013). Ayrica 6gretmenlerin her 6grencinin kendine 6zgii gereksinimlerine gore
hazirlanmis ders planlar1 olusturmasi ve dil destegi sunmasi sayesinde basarmin kolaylastirildig1 da
tespit edilmistir (Giirbiiz ve Cakiroglu, 2016). Bazi ¢alismalar da egitmenlerin karsilastig1 zorluklari
incelemistir. Ornegin Ercan ve Cetin’in (2018) yaptiklar: ¢alismaya gore dgretmenlerin etkili 6gretim
yapma ¢abalarmin dil engeli, biiyiik derslerde kaynak yetersizligi, egitimsel esitsizlikler gibi sorunlarla
sinirli oldugu goriilmiistiir. Ayrica arastirmada, egitimcilerin bu zorluklarin {istesinden gelmek icin
ihtiyag duyduklari mesleki gelisim ve destek olanaklari da vurgulanmaktadir. Ozetlemek gerekirse,
daha onceki c¢alismalar, uluslararasi Ogrencilere matematik okuryazarligmnin ogretilmesinde
egitmenlerin deneyimlerinin ve rollerinin énemini vurgulamistir. Bu ¢alismalarin sonuglari, bu alanda
daha ileri ¢alismalar icin temel saglayarak, uluslararas: ogrencilerin matematik egitimini daha da
gelistirmeyi hedeflemektedir. Bu baglamda ogretmenlerin yabanci Ogrencilerin matematik
okuryazarligina iligskin algilarinin incelendigi bu arastirma ise, alanda énemli bir konuya 1s1k tutmay1

amacglamaktadir.
Arastirma Amaci

Bu arastirma, matematik 6gretmenlerinin yabanct uyruklu 6grencilerin matematik okuryazarligina
yonelik goriislerini incelemeyi amaglamaktadir. Bu baglamda arastirmada asagidaki alt sorulara cevap

aranmaktadar:
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1-Matematik okuryazarligi bakimindan bu 6grencilerin geldigi iilkeler ne diizeyde etkilidir?
2-Matematik 6gretiminde yabanci uyruklu 6grencilerin karsilastig1 zorluklar nelerdir?

3-Yabanci uyruklu 6grencilerin matematik konularini anlamalarina veya 6grenmelerine yardimci

olmak i¢in hangi yontemler veya kaynaklar kullanilmaktadir?

4-Bu 6grencilere matematik 6gretiminde daha fazla destek saglamak i¢in ne tiir kaynaklara veya egitim

materyallerine ihtiya¢ duyulmaktadir?

5-Bu 0grencilerin matematik okuryazarligi konusundaki performanslarmi etkileyen ailevi durumlar

(ekonomik durum, ilgi vb.) nelerdir?

Yontem

Bu boliimde; arastirmanin yontemi, arastirmanin modeli, ¢alisma grubu, verilerin toplanmasi ve analizi
ile ilgili bilgilere yer verilmistir.

Arastirmanin Yontemi ve Arastirmanin Modeli

Ogretmenlerin yabanci uyruklu dgrencilere yonelik matematik egitimi hakkindaki derinlemesine
goriislerini, deneyimlerini ve uygulamalarini anlamay1 amaglayan bu arastirmada, nitel bir arastirma
yaklasimi benimsenmistir. Nitel arastirmanin 06znel deneyimlere, inanglara ve tutumlara
odaklanabileceginden 6gretmenlerin goriislerini almak icin en uygun yaklasim oldugu sdylenebilir. Bu
yontemin kullanilmasiyla katiimcilarin deneyimleri, fikirleri, duygular: ve eylemleri daha iyi anlasilir.
Bu tiir galismalarda nitel veri toplama yontemleri kullanilir ve daha sonra veriler yorumlanir (Denzin
ve Lincoln, 2018). Bu c¢alismada nitel arastirma teknigi cercevesinde arastirmanin modeli olarak
fenomenoloji yaklasimi benimsenmistir. Fenomenoloji yaklagimi arastirmacinin dikkatini katilimeimnin
deneyimlerini kapsaml bir sekilde kavramaya yonlendirir. Bu yontem, katiimcilarin sahip oldugu
deneyimleri, duygulari ve algilari anlamaya galismay1 gerektirir. Katilimcinin bakis agisiyla arastirmaci,
fenomenolojik yaklasimin uygulanmasi yoluyla olaylara ve diinyaya iliskin daha derin bir anlayisa
sahip olabilir (Smith, 2010).

Calisma Grubu

Arastirmanin ¢alisma grubunu, Piktes projesi uygulanan Afyonkarahisar’da yabanci 6grencisi bulunan
ortaokullarda matematik dersleri veren oOgretmenler arasindan rastgele segilen bir Orneklem
olusturmaktadir. Bu baglamda 6rneklem i¢in 6l¢iit 6rneklem yontemi secilmistir. Arastirmaci, onceden
belirlenmis bir dizi gereksinime uyan kisileri se¢meyi iceren olgiit 6rnekleme yoluyla ornekleme
yapabilir. Aragtirmaci, hangilerinin ¢alismanin amaci i¢in kabul edilebilir oldugunu belirledikten sonra
gereksinimlere uyan bireyleri secer (Basaran, 2019). Bu yaklasim, ¢alismanin ilgilendigi belirli
ozelliklere sahip kisileri arastirmak ve bulgular1 daha genis ¢apta uygulanabilir hale getirmek igin
kullanilir. Calismanin kesin hedeflerinin daha derinlemesine anlasilmasini saglamak igin Olgiit
ornekleme daha iyi bir segenek olabilir (Patton, 1990).
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Tablo 1. Katilimcilara Ait Demografik Bilgiler

Katilimcilar Dersine Girdigi Sinif Deneyim
Seviyesi Siiresi
Ogretmen A 5. smif 10 yl
Ogretmen B 8. smif 15 yil
Ogretmen C 6. simf 8 yil
Ogretmen D 7. simf 12 yil
Ogretmen E 8. smif 18 yil
Ogretmen F 5. siif 14 yil
Ogretmen G 6. simf 11yl
Ogretmen H 5. siif 9yl

Tablo 1’e bakildiginda farkli okullardan rastgele segilen ve bulunduklar: okullarda matematik dersi
veren sekiz katilimcidan toplanan demografik bilgiler gosterilmistir. Tabloda katilimcilarin dersine

girdigi sinif seviyeleri ve deneyim siireleri verilmistir.
Veri Toplama Araci

Veri toplama asamasi, Ogretmenlerle yapilandirilmis goriismeler yapilarak gerceklestirilmistir.
Goriisme sorulari, arastirma amagclaria ve hipotezlere uygun olarak tasarlanmistir. Bu goriismeler,
o0gretmenlerin matematik okuryazarligl egitimine yonelik goriislerini, tutumlarmi ve uygulamalarin
derinlemesine incelememize olanak saglayacag diistiniilmektedir (Creswell ve Poth, 2017).

Arastirmanin verileri, aragtirmaya katilimci olarak katilan 6gretmenlerle yapilan yapilandirilmis
goriisme formlarindan olusmaktadir. Formlarda katiimeci yorumlar1 ve tanimlayici veriler yer
almaktadir. Tanimlayic1 veriler elde etme amaciyla; katiimcilara hangi sif diizeyine girdikleri,
ogrencilerin hangi uyruklu olduklar1 sorulmustur. Bunun yaninda Ogrencilerin matematik
okuryazarligina iliskin 6gretmenlere; yabanci uyruklu 6grencilerin karsilastiklar1 zorluklarin neler
oldugu, derslerdeki basarilarinin ne diizeyde oldugu, bu 6grencilere matematik dersi anlatirken hangi
ders arag¢ geregleri ile stratejileri kullandiklar1 ve bu ogrencilerin matematik okuryazarhgim
etkileyebilecek ailevi durumlarin neler oldugu sorulmustur. Arastirmada elde edilen dokiimanlarin
kullanilabilmesi i¢in katilmcilardan izin ahinmigtir. Katilimcilar formlart kullanarak ¢alisma konusuna
iliskin deneyimlerine iliskin diisiincelerini yazili olarak paylasmiglardir. Arastirma kapsaminda
kimliklerini ortaya gikaracak hicbir bilginin yayimnlanmayacag aciklanarak, fikirlerini oldugu gibi dile
getirebilmeleri konusunda giiven saglanmisgtir.

Veri Analiz

Veriler, kapsamli bir anlayisa ulasmak amaciyla igerik analizi yontemi kullanilarak incelenmistir.
Verilerdeki gizli gercekleri bulmak, ilgili verileri belirli fikir ve temalar altinda gruplamak ve bilgiyi
okuyucu i¢in anlagilir hale getirmek ve onu herkesin anlayacag: sekilde diizenlemek igerik analizinin
temel hedefleridir (Yildirim ve Simsek, 2013, s. 259). Nitel icerik analizi, verileri temalar, alt temalar ve
ana kavramlar etrafinda diizenlemek i¢in kullanilan bir yontemdir (Elo & Kyngds, 2008). Bu baglamda
arastirmacilar; goriismelerden elde edilen verileri bu analiz siirecine tabi tutmustur. Bu analiz yontemi,
Ogretmenlerin yabanci uyruklu ogrencilere yonelik matematik egitimi hakkindaki goriislerini ve
uygulamalarin1 derinlemesine incelenmesini saglayacak ve arastirma amaglarina yanit verecek
sekildedir. Gegerlik giivenilirligin saglanmasi amaciyla 6ncelikle hazirlanmig olan goriisme formu
konuyla ilgili uzmanlara gosterilerek geri bildirim alinmstir. Elde edilen goriisme formlari {i¢ farkl: kisi
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tarafindan analiz edilmistir. Verilerin analizinde goriismeciler “Ogretmen A”, “Ogretmen B” seklinde
kodlanmustir. Analiz sonucu farklilik tasiyan kodlar. Kodlayicilar arasinda tartisilip uzlasi saglanmastir.
Bulgular

Arastirma kapsaminda yapilan goriisme formundan elde edilen verilerin analiz edilmesiyle tespit
edilen bulgular asagida tablolar araciligiyla sunulmaktadair.

Tablo 2. Yabanc: Uyruklu Ogrencilerin Geldikleri Ulkelerin Matematik Okuryazarligi Bakimindan Etki
Diizeyleri

Etki Diizeyi Frekans (f)
Cok Distik Etkili 1
Diisiik Etkili 1
Orta Diizeyde Etkili 2
Yiiksek Etkili 3
Kararsiz 1

Tablo 2‘de 6gretmenlerin goriislerine gore, yabanci uyruklu 6grencilerin geldikleri iilkelerin matematik
okuryazarlig1 iizerindeki etki diizeyleri gesitlilik gostermektedir.

Bir 6gretmen yabanci uyruklu 6grencilerin geldigi tilkelerin matematik okuryazarlig1 bakimindan
cok diisiik etkili oldugunu ifade etmistir. Buna drnek olarak Ogretmen A "Ogrencilerin geldikleri
tilkelerin matematik okuryazarlig: tizerindeki etki diizeyini degerlendirince, bazilar1 igin ¢ok diisiik
etkili oldugunu diistintiyorum, bu 6grencilere 6zel destek saglamak 6nemli olabilir." seklinde bir ifade
kullanmuistir.

Ogretmen F, "5. sinuf grencilerim temel matematik becerilerine sahip gibi goriiniiyor. Bu yiizden
bence bu &grencilerin geldigi {ilke diisiik etkiye sahip. Ancak ben, geldigi iilkeler baz alindiginda,
bireysel farkliliklar: da gozeterek 6grencilere daha spesifik destek saglamaya ¢alisiyorum." seklinde bir
goriis bildirerek yabanci uyruklu 6grencilerin geldikleri {ilkelerin matematik okuryazarligina etkisinin
diisiik diizeyde oldugu yontiinde ifade belirtmistir.

Tki 6gretmen 6grencilerin geldikleri {ilkenin matematik okuryazarligina etkisinin orta diizeyde
oldugunu belirtmistir. Ogretmen D, "Matematik okuryazarligi bakimindan, grencilerin geldikleri
tilkelerin etkisi orta diizeyde oldugunu diisiinmekteyim. Ciinkii bazi 6grenciler daha giiglii temellere
sahipken, digerleri daha zayif olabiliyor. Bu baglamda, etki boyutu 6grenciden &grenciye degisiklik
gostermektedir." seklinde bir goriis aktarmstir.

Ug 6gretmen yabanci uyruklu 6grencilerin geldigi iilkelerin matematik okuryazarhigi bakimindan
yiiksek oldugunu belirtmistir. Ornek olarak; Ogretmen C, "Geldikleri iilkeler 6grencilerin matematik
okuryazarlik diizeyi anlaminda, 6grencilerin genel matematik basarilarim1 ¢ok fazla etkiliyor gibi
gorliniiyor. Bu Ogrenciler daha gii¢lii matematik egitimi almis olsalardi konulara daha hakim
olabilirlerdi, ancak boyle bir genelleme yapilabilir mi, tam anlamiyla bilmiyorum. "

Ogretmen F ise kararsiz oldugunu "Geldikleri iilkelerin matematik egitim sisteminin 6grencilerin
performansina olan etkisi, genelde karmasik ve cesitlidir. Her 6grencinin dnceki egitim ge¢misi farkhi
oldugu igin, bu etkinin degiskenlik gosterdigini sdyleyebiliriz. Bu noktada, 6grenci profillerini daha
detayli inceleyerek daha kesin bir degerlendirme yapilabilir.” ciimleleriyle belirtmistir.
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Tablo 3. Yabanct Uyruklu Ogrencilerin Karsilastigr Zorluklar

Zorluklar Frekans ( f)
Dil Sorunlar1 5
Kilttirel Farkliliklar 4
Motivasyon Eksikligi 3
Ogrenme Stilleri Farkliliklart 2
Hazirbulunusluk Yetersizligi 1

Tablo 3’e bakildiginda, Yabanci uyruklu 6grencilerin matematik 6gretiminde karsilastig1 zorluklarin
belirlenmesinde dil sorunlar1 ve kiiltiirel farkliliklar en sik vurgulanan konulardir. Bu durum,

matematik ogretiminde 6grenciye 6zgii stratejilerin gelistirilmesini gerektirebilir.

Bes katilimc1 yabanci uyruklu ogrencilerin dil sorunlariyla karsilastiklarini dile getirmistir.
Ogretmen H bu durumu su sekilde ifade etmistir: "Dil sorunlari, 6grencilerin matematik derslerinde
karsilastig1 temel zorluk. Bu nedenle dil destekli 6gretim yontemleri kullanarak ogrencilere destek
saglamaya odaklaniyorum."

Kiiltiirel farkliliklarin yabanci uyruklu 6grencilerin matematik 6gretiminde karsilastiklari bir
zorluk olarak goren dort katilimei bulunmaktadir. Kiiltiirel farkliliklar ile alakali Ogretmen G sdyle bir
ifade kullanmustir: "Kiltiirel farkliliklar, ogrenciler arasinda matematikle ilgili beklentilerde ve
ogrenme stillerinde farkliliklara neden olabilir. Bu durum, 6gretimde uygun stratejiler gelistirmeyi ve
ogrencilere daha iyi uyum saglamay gerektirebilir."

Ug 6gretmen yabanci uyruklu grencilerin motivasyon eksikligi ile karsi karstya olduklarim bunun
da matematik 6grenmelerinde zorluk gikardigim belirtmistir. Ornegin Ogretmen C, "Ailevi sorunlar ve
ebeveyn ilgisinin eksikligi gibi nedenler 6grencilerin matematikle ilgili motivasyonlarini ve basarilarini
etkileyebiliyor. Bu durumu asmak icin ailelerle daha sik iletisim kurma, onlar1 okul rehberlik servisiyle
gortismelerini saglama ve aileleri de siirece dahil etme ¢abalar1 artirilmali. " seklinde bir ciimle ile

durumu Ozetlemistir.

Ogretmen C'nin "Yabanci uyruklu ogrencilerin dgrenme stilleri biiyiik olciide degisiklik
gosterebiliyor. Bazi Ogrenciler gorsel 6grenmeye daha yatkinken, digerleri isitsel veya kinestetik
ogrenme tercih etmektedir. Bu farkliliklar, matematik konularini anlama ve &grenmede zorluk
yasanmasina neden olabiliyor. Bu nedenle, ders iginde ¢esitli 6grenme stillerini destekleyen stratejiler
kullanmak o©nemlidir." seklindeki ifadesinde de belirttigi gibi 2 Ogretmen, Ogrenme stilleri
farkliliklarinin da yabanci uyruklu 6grencilerin karsilastiklar1 zorluklar arasinda oldugunu aktarmaistir.

Ogretmen A ise "Baz1 &grenciler, geldikleri iilkelerdeki egitim sisteminden kaynaklanan yetersiz
matematik temelleri nedeniyle derslerde zorluk yasayabilmekte. Bu durumu agmak igin ek destek ve
bireysel ¢alisma firsatlar1 saglanmalidir. Bu anlamda okulumuzdaki piktes 6gretmenleri 6grencilere
destek vermektedir." ifadesini kullanarak hazirbulunusluk yetersizliginin bu zorluklar arasinda
sayilabilecegini vurgulamistir.
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Tablo 4. Yabanct Uyruklu Ogrencilerin Matematik Konularin Anlamalarina Yardimer Yontem ve Kaynaklar

Kullanilan Yéntemler ve Kaynaklar Frekans (f)
Gorsel Materyaller 6
Grup Caligmalar 5
Dil Destegi 4
Teknolojik Araglar 3
Takviye Dersler 1

Tablo 4 incelendiginde Gorsel materyaller ve grup calismalari, 6gretmenlerin matematik konularini
ogretirken sikg¢a kullandigi etkili yontemler arasindadir. Katiimer goriislerine gore, dil desteginin ve
teknolojik araglarin da yabanci uyruklu Ogrencilerin matematik konularini daha iyi anlamalari
bakiminda 6nemli destek sagladigi soylenebilir.

Calismaya katilan Ogretmenlerden altis1 gorsel materyallerin, besi ise grup calismalarinin
matematik konularini anlama bakimindan énemini vurgulamis ve Ogretmen C’nin "Gorsel materyaller
ve grup calismalari, 6grencilerin matematik konularini anlamalarina yardimer olmak igin kullandigim
etkili yontemler. Ayrica dil bakimindan 6grencilere verilen destekler ve akilli tahtalar da 6nemli destek
saghyor." seklindeki ifadesine paralel ifadeler kullanmiglardir.

Ogretmen A'min "Tiirkgeyi tam olarak anlamayan yabanci uyruklu ogrenciler icgin gorsel
materyaller ve dil destekli 6gretim yontemlerini kullanarak 6grencilere matematik konularini daha iyi
anlamalarinda yardimci olmaya calistyorum. Ayrica, Ogrencilerin giinlitk yasamlarina uygun
orneklerle konular iliskilendiriyorum." climleleriyle ifade ettigi dil destegi ve teknolojik araglarinin
etkin kullaniminin yabanci uyruklu 6grencilerin matematik konularini anlamalarina yardimei oldugu

goriisiine paralel olarak 4 katilimca dil destegi 3 katilimcr ise teknolojik araglardan bahsetmistir.

Ogretmen G, "Ozellikle teknolojik materyallerle konulari anlatmam, dgrencilerin matematik
konularin1 daha iyi anlamalarina yardimci olan en etkili yontemlerdendir. Hem 0Ogrencilerin
motivasyonunu artirtyor hem de ilgilerini ¢ekerek derse kars1 olumlu tutum sergilemelerini saghyor.
Bu yontemler, 6grencilere farkli 6grenme stillerine gore daha iyi uyarlanabilir bence." seklinde
teknolojik materyallerin 6neminden séz etmis ve bu ifadelere benzer nitelik tasiyan ciimleler kuran {ig
Ogretmen, teknolojinin ve ondan faydalanarak gelistirilen araglarin yabanci uyruklu dgrencilere
matematik konularini aktarmadaki etkinliginden bahsetmislerdir.

Bir 6gretmen ise sdyle bir ifade kullanmistir: “Genel olarak iran uyruklu grencilerimin maddi
durumlan iyi. Aileleri matematik konusunda ve dil konusunda destek almalar icin 6grencilerine
takviye ders imkani sunabilmekte. Bu da onlarin matematik konularin1 anlamalarinda yardima bir
yontem olarak goriilebilir. Firsat esitligi goz oniinde bulunduruldugunda diger {ilke 6grencilerine de
okullarda ticretsiz kurslar diizenlenebilir ve ticretsiz internet kaynaklarindan faydalanilabilir.

Tablo 5. Yabanc: Uyruklu Ogrencilerin Matematik Okuryazarligina Daha Fazla Destek Icin [htiyag Duyulan
Kaynaklar ve Egitim Materyalleri

Ihtiya¢ Duyulan Kaynaklar ve Materyaller Frekans (f)
Dil Destekli Matematik Kitaplar1 7
Bireysel Matematik Destek Plan ve Programlar:

Kiiltiirel Cesitliligi Yansitan Materyaller

Egitim Teknolojileri Destekli Igerikler
Ailelere Yonelik Rehber Materyaller

\SHECS R o)
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Tabloya gore, dgretmenlerin dil destekli matematik kitaplar1 ve bireysel matematik destek plan ve
programlarina Oncelik verdigi goriilmektedir. Bu sonuglar, 6grencilere matematik okuryazarligi
baglaminda daha fazla destek saglamak ve 6grenme deneyimlerini zenginlestirmek amaciyla cesitli
egitim materyallerinin 6nemini vurgulamaktadir.

Katilimcilardan yedi tanesi dil destekli matematik kitaplarinin, altisi ise bireye 6zgii matematik
destek plan ve programlarinin dnemine vurgu yapmustir. Bunlardan Ogretmen D, "Dil destekli
matematik kitaplar1 ve bireye 6zgli matematik planlarma ihtiya¢ duydugumuzu diistiniiyorum. Bu
kaynaklar, 6grencilere daha fazla destek saglamak igin énemli olabilir." seklinde bir ifade kullanirken,
Ogretmen E ise "Matematik dersine &zel bireysel plan ve programlarin hazirlanmasia ihtiyac var. Bu
programlar, Ogrencilere bireysel olarak odaklanma ve zorluklarmmi asma konusunda yardimc
olabilecegi gibi matematik okuryazarligi bakimindan gelismelerini de saglar sanki." ifadesi ile yabanci
uyruklu Ogrencilerin matematik okuryazarligini desteklemek igin ihtiya¢ duyulan kaynaklar:
belirtmistir.

Kiiltiirel gesitliligi yansitict materyallerin faydali olabilecegini diisiinen dort katilimer Ogretmen
G’nin "Kiltiirel farkliigr yansitan dil destekli materyaller, 6grencilere matematik konularin1 anlama
siirecinde onemli bir rol oynar. Sesli aciklamalar igeren videolar, interaktif ¢evrimici alistirmalar ve ¢ok
dilli matematik kitaplari, dil bariyerini asmada ve dgrencilerin konular1 daha iyi kavramasinda etkili
olabilir." ifadesine benzer goriisler aktarmiglardir.

Ogretmen H egitim teknolojilerinin matematik okuryazarligi bakimindan énemini su sekilde
vurgulamistir: "Gorsel ve teknolojik materyaller, 6rnegin tablet veya akilli tahtalar vb. 6grencilere soyut
matematik kavramlarini somutlastirmada yardimer olabilir. Ozellikle infografikler, semalar ve grafikler
kullanilarak matematiksel iliskileri gorsellestirmek, 6grencilere konular1 daha iyi anlama firsati tanur.
Ayrica cesitli aktivite kitaplari, 6grencilere matematik konularmi uygulamali olarak 6grenme firsati
sunar. Bulmacalar, problem ¢6zme aktiviteleri ve oyunlar, 0grencilerin matematikle etkilesimde
bulunarak 6grenmelerine katkida bulunabilir." Benzer sekilde {i¢ katiimc1 da egitim teknolojilerinin
onemli oldugu goriisiinii savunmustur.

Ogretmen A'nin "Ailelere yonelik rehber materyaller, 6grencilerin matematik egitimine evde
destek saglamada kilit bir rol oynayabilir. Dildeki farkliliklar1 asmak, matematikle ilgili oyunlar ve
etkinlikler 6nermek, ailelerin 6grencilerinin matematik becerilerini gelistirmelerine yardimci olabilir.
Bu materyaller, ailelerle daha giiclii bir is birligi olusturarak Ogrencilerin basarisini artirabilir."
ciimleleriyle aktarmis oldugu ifadeler, iki 6gretmenin de benzer sekilde ailelere yonelik rehberlik
faaliyetleri ve materyallerinin 6nemini vurgulamaktadir.

Tablo 6. Yabanct Uyruklu Ogrencilerin Ailevi Durumlarinin Matematik Okuryazarlik Becerilerine Etkisi

Ailevi Durum Etkisi Frekans (f)
Ekonomik Durum 4
Egitim Diizeyi 3
Aile Tlgi ve Tutumu 5
Dil Farkliliklar: 2
Aile Ici Tletisim 1

C)gretmenler, aile ilgi ve tutumunun yani sira ekonomik durum ve egitim diizeyinin de yabanci uyruklu
ogrencilerin matematik okuryazarhiini etkiledigini belirtmektedirler. Bu bilgiler dogrultusunda,
ogrencilere yonelik destek programlarinin ve rehber materyallerin ailelerle daha etkili bir sekilde
paylasilmasinin gerekliligi 6ne ¢itkmaktadar.
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Bes 0gretmen aile ilgi ve tutumunun doért 6gretmen ise ekonomik durumun yabanci uyruklu
Ogrencilerin matematik okuryazarlik becerilerini etkileyen ailevi durumlar olarak belirtmis olup
Ogretmen E "Aile ilgi ve tutumu, ekonomik durum ve egitim diizeyi dgrencilerin matematik
okuryazarligimi etkiliyor. Bu faktorleri dikkate alarak Ogrencilere daha etkili destek saglama
cabasindayiz." seklinde bir ifade aktarmistir. Ogretmen C’de benzer sekilde "Ailelerin ekonomik
durumu ve matematikle ilgili tutumlari, 6grencilerin matematik okuryazarlik becerilerini etkileyen
onemli faktorler. Bu nedenle, ailelerle is birligi yaparak Ogrencilere destek olmaya calistyorum."
ifadesini kullanmistir.

"Ailelerin egitim diizeyi ve dil farkliliklari, Ogrencilerin matematik egitimine evde destek
saglamada kilit bir rol oynayabilir. Bu baglamda diisiik egitim diizeyine sahip ebeveynlere dildeki
farkliliklar1 asmak i¢in matematikle ilgili oyunlar ve etkinlikler 6nermek, ailelerin 6grencilerinin
matematik becerilerini gelistirmelerine yardimc olabilir. Bu materyaller, ailelerle daha giiglii bir is
birligi olusturarak 6grencilerin basarisini artirabilir.” Ogretmen A'nin bu ifadesine benzer sekilde {ig
Ogretmen de ailelerin egitim diizeylerinin iki 6gretmen ise dil farkliliklarinin matematik okuryazarlig:
bakimindan 6nemli etkiye sahip oldugu goriisiinii savunmaktadir.

Ogretmen F ise "Aile igi iletisimi, 6grencilerin matematik bagarisini olumlu yonde etkileyebilir.
Ailelerle diizenli iletisim kurarak &grencilerin matematikle ilgili zorluklarini anlamak ve aile iginde
iletisimi gelistirmek icin ¢6ziim yollar1 bulmak 6nemlidir. Ailelere, ¢ocuklarinin matematik egitimine
nasil destek olabilecekleri konusunda rehberlik eden materyaller sunmak, bu iletisimi giiclendirebilir."
gorlisiinii paylasarak aile igi iletisimin bu Ogrencilerin matematik okuryazarligi becerilerini
gelistirmedeki roliiniin 6nemini vurgulamaktadir.

Tartisma, Sonug ve Oneriler

Bu ¢alismada, yabanci uyruklu 6grencilerin matematik okuryazarhigina yonelik 6gretmen goriisleri
incelenmistir. Calisma, yabanci uyruklu 6grencilerin matematik okuryazarligina yonelik 6gretmen
goriislerini sistematik bir sekilde ele alarak, literatiirdeki calismalarla entegre olmustur. Elde edilen
bulgular, dil, kiiltiir ve ailevi faktorlerin matematik egitimindeki etkilesimini derinlemesine anlama
yolunda 6nemli bir adimi temsil etmektedir. Bu baglamda yapilan goriismeler, 6grencilerin matematik
egitim ge¢misleri ve kiiltiirel baglamin, matematik basarilarin sekillendirmede kritik bir rol oynadigini
gostermektedir. Yabanci uyruklu 6grencilerin matematik okuryazarligim etkileyen faktorler gesitlilik
gostermektedir. Ogrencilerin geldikleri {ilkelerin matematik egitim sistemi, dil bariyerleri, kiiltiirel
farkliliklar ve ailevi durumlari, dgrencilerin matematikle olan iligkilerini sekillendirmede belirleyici
olabilmektedir. Kiiltiirel cesitlilik ve dil farkliliklar1 baglaminda benzer bulgular Yolcu & Dogan’in
(2022) yaptigr calismada da bulunmaktadir. Kiiltiirel cesitlilik gosteren Ogrencilerin matematik
derslerine katiliminin daha az ve matematik 6gretirken en zorlanilan konunun ise dil farkliliklar1 ve
siuf ici iletisim problemi oldugunu ifade ederken farkli kiiltiirlere sahip Ogrencilerinden temel
matematik bilgi ve becerileri 6grenmesini beklemektedir (Yolcu ve Dogan, 2022). Ogrencilerin dil
bariyerleri, matematik konularin1 anlamalarim gliclestiren temel bir zorluk olarak belirlenmistir. Bu
noktada, dil destekli 6gretim stratejileri ve ¢ok dilli matematik materyallerinin kullanimi, 6grencilerin
dil engellerini asmada etkili birer ¢6ziim olarak 6ne ¢ikmaktadir. Akytiiz'iin (2006) yapmis oldugu
arastirma bunu destekler niteliktedir. Ayrica arastirma sonuglari, yabanct uyruklu &grencilerin dil
bariyerleri nedeniyle matematik konularmni anlamakta zorluk yasadiklarimi gostermektedir.
Ogretmenler, dil destekli 6gretim stratejileri kullanarak bu zorlugu asmaya calismaktadirlar. Ayni
zamanda, kiiltiirel farkliliklarin &grencilerin matematik egitimine etkisi vurgulanmistir, bu da
ogrencilerin 6grenme stillerinde ve beklentilerinde cesitlilik yaratmaktadir. Arastirma bulgular
kiiltiirel farkliliklarin 6grencilerin matematik egitimine olan etkisinin goz ardi edilmemesi gerektigini
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vurgulamaktadir. Yabanci uyruklu 6grencilerin matematik okuryazarligi baglaminda gelismesini
saglamak icin 0gretmenler, kiiltiirel ¢esitlilik iceren 6grenme materyalleri ve etkinliklerle 6grencilerin
matematiksel beklentilere daha iyi uyum saglamalarina yonelik ¢abalar gostermelidir. Arastirmanin
bulgularina dayal olarak, 6grencilere daha etkili bir matematik egitimi saglamak igin gesitli stratejiler
Onerilebilir. Dil destekli materyaller, gorsel 0grenmeyi tesvik eden araclar, kiiltiirel cesitliligi
vurgulayan 0grenme materyalleri ve ailelere yonelik rehberlik materyalleri kullanilarak 6grencilerin
matematik okuryazarhig1 gelistirilebilir. Bu baglamda Taskin ve Tugrul (2015) yapmis olduklari
calismada, dil becerilerinin matematik becerilerine olumlu etkisi oldugunu tespit etmeleri bu
calismadan elde edilen sonuglarla paralellik gostermektedir. Sonmez ve ark.nin (2022) birlikte
hazirladiklar1 calismada, farkli 6gretim yontemlerinin matematik okuryazarligina olumlu etkisi oldugu
tespit edilmistir. Bunun disinda arastirmanin bulgulariyla paralellik gosteren yabanci alanyazinda
yapilmis arastirmalar da mevcuttur. Ornegin, Roth ve ark. (2015) dilsel karmasikligin yani evde
kullanilan dil ile egitim gordiigii dil arasindaki farkliligin, 6grenciler i¢in 6nemli bir 6nyargiya sebep
oldugunu vurgulamislardir. Ayrica matematik okuryazarligi baglaminda bu konunun ayrintili bir
sekilde arastirilmasi gerektigini belirtmislerdir.

Calisma, ailevi destek ve iletisimin 6grencilerin matematik okuryazarhigini giiglendirmede kilit bir
unsur oldugunu vurgulamaktadir. Ailelere yonelik rehber materyallerin kullanimi ve ailelerin
matematik egitimine katilimini artirma ¢abalari, 6grencilerin evde ve okulda daha tutarli bir matematik
deneyimi yasamalarina yardima olabilir. Bu anlamda ¢alismanin bu sonucuyla paralellik gosteren
Gencer ve Cetin (2016) tarafindan yapilan arastirmada, ailesi tarafindan desteklenen, okulla ve
ogretmenle iletisim kuran 6grencilerin basariya ulasmasi daha kolay oldugu sonucuna ulasmislardir.
Ayrica, Ogrenci merkezli Ogrenme stratejileri ve cesitli 0grenme materyallerinin kullaniminin,
ogrencilerin farkli 6grenme stillerine uyum saglamada onemli oldugu belirlenmistir. Bu ¢alisma,
yabanci uyruklu 6grencilerin matematik okuryazarligina iliskin 6gretmen goriislerini anlamak adina
onemli bir katki sunmaktadir. Pitsia ve ark. (2017) yapmis olduklar1 arastirmada, bilissel olmayan
faktorleri, oOgrencilerin akademik basarisini sekillendirmede 0Ozellikle 6nemli unsurlar olarak
degerlendirmektedir. Arastirmada, Ogrencilerin matematikle ilgili kendilerine olan inanglarmnin,
matematik 6grenme motivasyonlarinin ve okula karsi tutumlarinin, 6grencilerin matematik 6grenimine
ne Olgiide katkida bulundugu degerlendirilmistir. Bu baglamda yabanci uyruklu 6grencilerin bu tiir
bilissel olmayan faktorler bakimindan gelisimini saglamak matematik okuryazarligr baglaminda
o6nemli denilebilir. Ayrica yabanci uyruklu 6grencilerin matematik okuryazarligina yonelik 6gretmen
miidahalelerinin daha etkili bir sekilde tasarlanmasi igin degerli bir temel sunmaktadir. Alanyazindaki
aragtirmalarda bunu destekler niteliktedir. Okatan ve Tomul (2020), Tiirkiye’de Uluslararast Ogrenci
Basarilarin1 Degerlendirme Programi (PISA) 2012 uygulamasmna katilan o6grencinin matematik
basarisini etkileyen sosyo-ekonomik ve duyussal degiskenleri belirlemek icin yaptiklari calismalarinda
O0grencinin matematik dersine iliskin sosyo-ekonomik ve duyussal ozellikler birlikte ve ayri ayri
matematik bagsarisimi etkiledigini tespit etmislerdir. Buradan hareketle yabanci uyruklu 6grencilerin
matematik okuryazarhiginda ailenin sahip oldugu sosyo-ekonomik kosullarin etkili oldugu
degerlendirilebilir. Giivendir (2017) ise ev ve okulda daha iyi olanaklara sahip olan Ogrencilerin
matematik okuryazarliginin daha yiiksek oldugunu belirlemislerdir. Bununla birlikte, Gokkurt ve
Diizalan (2021) tarafindan yapilmis olan “Uluslararasi Ogrencﬂerin Matematik Okuryazarligt
Hakkindaki Goriislerinin Incelenmesi” baslhikli c¢alismada uluslararasi Ogrencilerin matematik
okuryazarlik kavraminin anlamma iliskin sinurli bilgiye sahip olduklarini belirtmislerdir. Ayrica
matematik okuryazarhiginin tiim bireyler icin gerekli oldugu goriisiinde olanlarin cogunlukta oldugu,
derslerde baz1 6gretim iiyelerinin matematik okuryazarligina dikkat ettigi, ancak bazilarinin etmedigi
ve matematik okuryazarlik diizeylerinin gelistirilmesi i¢in ¢esitli 6nerilerde bulunduklari belirlenmistir.
Li (2019), insanlarin sosyal hayata uyum saglama, tiretim pratigine katilma ve ileri 6grenme
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konularinda matematigin destegine ve katilimina ihtiyaglar1 oldugunu ve matematik egitiminde
matematik kiiltiirtiniin 6grenilmesinin 6grencilerin matematik okuryazarligini gelistirmenin etkili bir
yolu haline geldigini dile getirmistir. Ayrica matematik kiiltiiriiniin gelisiminin mevcut durumu, bunun
matematik sinifinda nasil uygulanacagi ve hangi yonlerin gelistirilmesi gerektigi gibi konularin
derinlemesine diisiiniilmesi gerektigini savunmustur. Guerrero'nun (2020) yapmis oldugu arastirma
ise bu ¢alismanin bulgulariyla bagdasmamaktadir. Guerrero (2020), etnik kokeni farkli olan 6grencilerin
matematik kaygi diizeylerinde herhangi bir fark olmadigmi vurgulamasina ragmen gelecekteki
arastirmalar, 6grenci profillerinin ve matematik 6gretimi stratejilerinin gesitliligini daha ayrintili bir
sekilde ele alarak, 6gretmenlere daha spesifik rehberlik sunma potansiyelini tasimaktadir. Benzer bir
baglamda c¢alisan arastirmalarin varhigi bu alanin ulusal ve uluslararasi diizeydeki ©6nemini
vurgulamaktadir. Incelenen faktdrlerin karmasikligl, dgrencilerin matematik basarilarini etkilemede
birbirleriyle etkilesim icinde oldugunu gostermektedir. Gelecekteki arastirmalarin, bu bulgularin daha
genis bir 6grenci kitlesi ve farkli baglamlarda genelleme yapilabilirligini dogrulamas: beklenmektedir.
Ancak, daha fazla arastirma ve detayli analizler, 6grencilerin matematik egitimine daha etkili
miidahalelerin gelistirilmesine olanak taniyabilir.

Gelecekteki arastirmalar, yabanct uyruklu dgrencilerin matematik 6grenimi tizerindeki etkileri
daha ayrintili bir sekilde ele alabilir. Ozellikle dil bariyerleri, kiiltiirel cesitlilik ve ailevi faktorlerin her
birinin ayr1 ayr etkilerini belirlemek ve bu faktorlerin birlesiminde nasil etkilesim i¢inde olduklarim
anlamak icin daha fazla arastirmaya ihtiya¢ vardir. Ayrica, 6gretmenlerin bu faktorlerle basa ¢ikma
stratejilerini daha iyi anlamak ve etkili pedagojik yaklasimlar gelistirmek amaciyla 6gretmen egitimi
iizerine odaklanan ¢alismalara da ihtiyag vardir. Gelecekteki arastirmalar, yabanci uyruklu 6grencilerin
matematik okuryazarligi ile ilgili 6gretmen goriisleri baglaminda 6gretmen egitimi programlarmi ve
miifredatlarini gézden gegirebilir. Ogretmenlerin kiiltiirel farkindahiklarini artirmaya yénelik daha
fazla egitim ve dil destekli matematik ogretimi stratejilerini igeren pratik rehberlik, 6grencilerin basar:
diizeylerini artirabilir. Ayrica, dil, kiiltiir ve ailevi faktorlerin 6grencilerin matematik okuryazarlig:
tzerindeki etkilesimini daha derinlemesine anlamak adina daha fazla vaka ¢alismasi ve uzun vadeli
izleme igerebilir. Ogretmen egitimi programlarmin, grenci gesitliligi ve dil bariyerleri konularinda
daha fazla odaklanarak ogretmenleri bu konularda daha hazir hale getirmesi igin cesitli stratejileri
degerlendiren ¢alismalara da ihtiya¢ vardir. Bu ¢abalar, yabanci uyruklu 6grencilerin matematik
okuryazarligina yénelik etkili pedagojik yaklagimlarin gelistirilmesine katkida bulunabilir. Ogrenci
merkezli 6gretim, kiiltiirel olarak cesitli materyaller kullanim1 ve sinif i¢inde kiiltiirel etkilesimi tesvik
etme konusunda cesitli stratejiler gelistirebilirler. Bu, 6grencilerin kendi kiiltiirlerinden gelen bilgileri
matematik derslerine entegre etmelerini destekleyerek, 6grenme motivasyonlarini artirmaya yonelik
calismalara agirlik verilebilir.

Catisma Beyani ve Etik Bildirim

Catisma Beyan1: Bu makalenin yazarlari olarak, herhangi bir mali ¢ikar, baglanti veya diger potansiyel
¢atisma durumu olmadigini beyan ederiz. Aragtirmamizi tarafsizlik ve seffaflik ilkeleri dogrultusunda
ylriitmiis ve makale i¢inde sunulan bilgilerin objektif ve giivenilir oldugundan emin olmusg
bulunmaktayiz.

Bu calismada Ogretmen goriisleri alinirken okul disi ortam ve zamanlarin tercihi edilmesine,
gizlilik ve hassasiyet konularina 6zel dnem verilmistir. Calismamiz, etik kurul izni gerektirmeyen bir
calisma kapsaminda yiriitiilmiistiir. Katilimclarin rahatligi ve giivenligi gozetilmis, veriler gizli
tutulmus ve sadece arastirma amacina uygun olarak kullanilmistir. Etik ilkelere tam uyum saglamak

adina 6zen gosterilmis ve bu dogrultuda hareket edilmistir.
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Yazarlarin Katki Orani Beyam

Arastirma siirecinin tamaminda tiim yazarlarin esit katkis1 bulunmaktadir.
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Destek ve Tesekkiir Beyani

Bu makale i¢in destek alinan herhangi kurum, kurulus ya da kisi bulunmamaktadir.
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Introduction
Overview of Education of Foreign Students

Today, global migration patterns are increasingly diversifying and positively enriching education
systems. According to UNESCO's 2020 report, there has been a steady increase in the number of
foreign students worldwide, and accordingly, interest in their education is also increasing
(UNESCO, 2020). The education system outside their own countries exposes foreign students to
different cultural, linguistic and socio-economic environments. Foreign students' access to
education and their performance in this field are currently of interest to educators and researchers.
Ongoing research aims to understand the barriers foreign students face during their educational

journey and the effective strategies they use to overcome them (Banks & Banks, 2019).

Migration flows also have a major impact on education systems and how education policies are
developed and implemented. Accordingly, promoting fairness and equity in education is the goal
of developing and implementing policies and programs to help foreign students pursue their
education (Sudrez-Orozco et al., 2018). Increasing students' mathematical literacy and creating
teaching strategies that are appropriate to their needs as foreign students are priorities in the field of
mathematics education (Cummins, 2008). As a result, the importance of foreign student education
has increased among educators, academics, and policy officials. Due to the country's history of
numerous waves of migration, students from different cultural backgrounds have entered the
education system (Demirhan & Aslan, 2015). In recent years, there has been a significant increase in
the number of foreign students due to the entry of Syrian refugees into Tiirkiye (Bulut et al., 2018).
According to Saklan and Karatiirk (2022), the establishment of policies and programs for the
education of these students is of great importance for the Turkish education system. In mathematics
education, it can be said that teaching methods should be changed to improve the numerical

abilities of non-Turkish speaking students.

In this context, the Ministry of National Education (MEB) has developed and started to
implement a project called "Supporting the Integration of Syrian Children into the Turkish
Education System Project (PIKTES)" in order to help children under temporary protection receive
education in Tirkiye. The European Union provides direct funding to cover the entire PIKTES
budget under the "Facility for Refugees in Tiirkiye (FRIT)" agreement. Launched on October 3,
2016, the project is still ongoing in 26 provinces of Tiirkiye (piktes.gov.tr, 2022). Within the scope of
the project, it is expected to increase the quality of education provided to Syrian students, expand
Syrian children's access to education in the provinces where PIKTES is implemented, and improve
the standard of activities carried out by educational institutions and their staff (piktes.gov.tr).
Thanks to the PIKTES project, the process of adaptation to Turkish schools has accelerated.
Naturally, the adaptation process takes some time, and the effects of this adaptation are still seen in
schools today (Nizamoglu, 2022). However, it can be said that there are still deficiencies in the
context of mathematical literacy. In this context, educators' views on international students'
mathematical literacy can be a useful tool for understanding and improving Turkish education

processes.
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Mathematical Literacy and Basic Skills Related to Mathematical Literacy

The capacity to understand mathematical ideas, use mathematical reasoning and solve
mathematical problems in daily situations is called mathematical literacy. In the related literature,
the definition of this concept has been discussed from various perspectives. Mathematical literacy is
defined by the National Council of Teachers of Mathematics (NCTM, 2000) as "mathematical
thinking skills, analysis skills, problem solving skills, interpreting data and understanding
mathematical terms". In accordance with UNESCO, the ability to understand and apply
mathematical concepts that people encounter in daily life is known as mathematical literacy
(UNESCO, 2013). Ipek (2003) defines mathematical literacy as "mathematical thinking ability,
problem solving ability, logical reasoning and understanding mathematical concepts". Ozdemir
(2009) also argues that the definition of mathematical literacy includes critical thinking and logical
reasoning skills as well as mathematical ability. The term "mathematical literacy" has gained
importance due to the necessity of applying mathematics taught in schools to real world situations
and daily life (Altun et al., 2022). The Turkish education system attaches great importance to the
value of mathematical literacy in order to develop scientific thinking skills and equip individuals to

cope with daily mathematical challenges (Uysal, 2009).

As well as being crucial for academic success, mathematical literacy can help people manage
their personal finances, use technology more effectively, succeed in their careers and generally
improve their analytical thinking skills (OECD, 2013). Skills such as using technological facilities,
verifying results, searching for information and representing data become important for
mathematical skill development (Gellert, 2013). In addition, many basic skills are part of
mathematical literacy. These skills include using mathematical reasoning techniques, solving
mathematical problems, analyzing mathematical expressions and comprehending mathematical
arguments (OECD, 2012). However, data from the Programme for International Student
Assessment (PISA) show that a large number of students worldwide have inadequate levels of
mathematical literacy. This shows that students are not proficient in understanding and solving
mathematical problems (OECD, 2019). The reason for this can be said to be the various difficulties
encountered by foreign students in mathematics education. The difficulties encountered by foreign
students in mathematics education can be affected by various variables such as language barriers,
cultural inequalities and socioeconomic factors (Ciilha, 2020). Language barriers may prevent
students from understanding and communicating mathematical ideas. Students may approach
mathematics topics differently as a result of cultural differences. These factors should be taken into
consideration when addressing the mathematical literacy problems faced by foreign students. The
school system, educators and legislators should provide appropriate tactics and resources to help
foreign students become mathematically literate. In order to provide appropriate mathematics
education to foreign students, it is very important that teachers support their training and use
appropriate pedagogical techniques (Cimsir & Baysal, 2020). In this sense, education policy should
also take into account cultural differences, provide equitable opportunities and encourage language

learners.

The foundation of mathematical literacy is the ability of individuals to understand and connect
with contemporary cultures in a data-driven, interactive way. Mathematical reasoning, problem

solving and data analysis skills are essential for jobs in business, science, technology development
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and personal finance management. What’s more, having a strong foundation in mathematics
increases one's capacity for critical thinking, increases access to scientific knowledge and helps
one make better judgements (Sonmez et al., 2022). On the other hand, it is possible to say that
regardless of the location of the school, whether it is in a village, a town, or a transition zone, it has
no effect on increasing students' mathematical literacy (Firdaus et al., 2017). In conclusion, raising
the standard of mathematical literacy in schools promotes the social and economic success of

individuals as well as more thoughtful and understanding social management.

The ability to understand, analyze and solve mathematical problems in people's daily lives is
particularly important in educational systems and is considered as basic mathematical literacy in
the literature. Four basic competencies constitute basic mathematical literacy: the ability to work
with numbers, to read and measure data, to grasp mathematical ideas and to solve problems
(Mullis et al.,, 2008). Basic numeracy skills are part of being able to work with numbers and
underpin other practical life skills such as budgeting, timing assessments and calculating daily
costs for individuals. Understanding units of measurement, interpreting graphs and analyszng data
are part of measuring and reading data. Understanding basic mathematical terminology and
connections is essential for grasping mathematical concepts, and mastery of these concepts
underpins the study of more advanced mathematical topics. Ultimately, problem solving is the
capacity to apply mathematical methods to solve real-world problems; this capacity develops
analytical and critical thinking skills (OECD, 2019). Basic mathematical literacy is considered one of
the pillars of social and economic growth and helps people to succeed in both their personal and

professional lives.
Access to Mathematical Literacy for Foreign Students

In the educational literature, "foreign students' access to mathematical literacy" is an important topic
of discussion. Cultural differences, financial constraints and language barriers are just some of the
challenges that foreign students may face. Language barriers in particular can be said to have an
impact on students' understanding of mathematics (Xu et al., 2022). Studies on the integration of
students' mother tongue skills into mathematical learning processes are gaining importance in this
environment (Barwell, 2016). However, educational inequalities that restrict foreign students' access
to mathematical literacy may threaten social justice (Zhu, 2018). In order to better understand how
foreign students acquire mathematical literacy and to provide them with a better education,

research and policy development studies are of great importance.

Research on foreign students' access to mathematics literacy has also been conducted in Tiirkiye
(Ipek, 2003; Kaya & Ok, 2021; Morali, 2018; Ozdemir, 2009). Research on Syrian refugee students'
access to mathematics education in Tiirkiye is particularly noteworthy. According to Morali (2018),
Syrian refugee students' inability to acquire Turkish language skills negatively affects their
mathematics learning processes. In addition, Kaya and Ok (2021) listed the factors affecting their
mathematics learning processes as insufficient communication, lack of social skills, and
disconnection from the classroom. Besides, in the study, it was stated that problems such as
comprehension, reading and writing difficulties, falling behind in class, and difficulty in doing
homework were seen as examples of adaptation problems encountered in academic problems. In
order to guarantee equality and improve foreign students' access to mathematical literacy, the

Turkish education system has established a series of policies and initiatives (MEB, 2020).
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Population migration from one country to another is referred to as migration flows and is
occurring more frequently worldwide (OECD, 2021). The effects of migration on education
systems affect the education policies of host countries as well as migrant families who want to
educate their children or receive education themselves. Research has examined the impact of
migration trends on education systems in many ways. The first of these can be said to be whether
migrant students are able to adapt to their new educational institutions. Language barriers, cultural
inequalities and differences in the education system affect this adaptation process (Suarez-Orozco
et al., 2010). Education systems have also developed policies and programs specific to immigrant
students as a result of studies on the variables affecting the academic success of immigrant students
(Rumberger, 2011). Migration movements affect education systems beyond students; they also have
effects on areas such as working conditions, curriculum, and the way teachers and schools provide
education (Akkaya & Kiroglu, 2018). As a result, the consequences of migration movements on

education systems constitute an important research area both locally and globally.

Diversity and multiculturalism in education are becoming increasingly important in
contemporary society and educational institutions need to take these factors into account (Banks,
2015). These factors show how students' different ethnic, cultural, linguistic and socioeconomic
backgrounds are represented in educational policies and practices and are based on the fact that
students come from diverse backgrounds. Understanding how children from different cultural
backgrounds interact in classrooms, schools and communities forms the basis of multiculturalism
(Garcia, 2009). In this context, fair educational opportunities and greater student participation in the
education system are the goals of diversity and multiculturalism in education (Banks, 2015). At the
same time, these concepts include important goals such as developing constructive relationships
among students, preventing prejudices and increasing cultural awareness (Neito, 2010). Since
diversity and multiculturalism in education aim to make educational institutions more inclusive

and fairer, they are seen as important issues in terms of educational research and policies.

The ideas of multiculturalism and diversity in education are a reflection of Tiirkiye's ethnic,
cultural and linguistic diversity. Throughout history, Tiirkiye has been a place where many
different ethnic groups and civilizations have lived together. Especially in recent years, the impact
of global migration movements has also contributed to the increase in this diversity (Arslan & Ergiil,
2022). In Tiirkiye, how to include cultural identities and other languages in the education system
has been a matter of debate due to the diversity and multiculturalism in the field (Bican, 2019). In
this framework, the goals of multiculturalism and multilingualism in education are to support
students to preserve their cultural identities and at the same time promote intercultural interaction
(Boydak Ozan & Sengiir, 2017). The Turkish education system is making efforts to diversify policies
and programmes in light of national diversity and to prepare teachers for this environment (MEB,
2020). Diversity and multiculturalism are crucial to make Tiirkiye's education system more

equitable and inclusive.

The foundation of the Turkish education system is mathematical literacy, which focuses on
developing students' mathematical thinking capacities (Ozgen & Bindak, 2011). In this context, the
need for basic mathematical literacy skills is frequently emphasized in Tiirkiye. According to Ozkale
(2018), a person's degree of financial literacy is affected by his/her predisposition to numbers. Basic

numeracy skills are especially necessary when making financial decisions such as personal budget
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management and savings practices. Furthermore, Yildirim and Uluyol (2023) reveal how problem-
solving skills affect performance in the business world. Overcoming complex problems in the
corporate sector requires analytical reasoning and problem solving skills. Changing the
curriculum and teaching methods to develop basic mathematical literacy skills in the Turkish
education system has also revealed the social and economic importance of these skills (MEB, 2018).
As a result, in Tiirkiye, having a solid understanding of mathematics is seen as the key to success in

the workplace, in the classroom and in personal life.

Students learning mathematics in a foreign language may have difficulty understanding
mathematical ideas and working on problems. Due to language barriers, mathematics teachers may
need to develop appropriate teaching techniques for these students (Jourdain & Sharma, 2016).
Cultural factors may also have an impact on how well foreign students learn arithmetic. Likewise,
the cultural background of these students may also affect their understanding of mathematics and
how they solve problems. As a result, it is critical for educators to consider the cultural
backgrounds of their students when planning lessons (Skaalvik & Valas, 1999). Additionally, social
and economic variables may have an impact on international students' mathematical literacy. The
capacity of families to pay for their children's education may be hindered by financial difficulties. In
addition, students' self-esteem may be affected by social exclusion and prejudice, which may have a
negative impact on their ability to study mathematics (Karakus et al., 2023). Therefore, it is crucial
to take into account various elements including linguistic barriers, cultural differences and
socioeconomic factors when addressing foreign students' mathematical literacy problems. If these
issues are recognized and addressed, these children can more easily access mathematics instruction
and be more successful. Numerous studies have been conducted on the difficulties international
students face in accessing and achieving mathematical literacy in the Turkish education system.
Language limitations have become a major obstacle especially for international students who
struggle to grasp mathematics education (Cakmak, 2019). So, the Turkish education system has
developed language assistance programmes and special language teaching techniques to provide

more effective mathematics education to these students (MEB, 2019).

In the related literature, there are also studies on how cultural differences affect mathematics
learning. According to Cakmak (2019), students' cultural background may affect their approaches
to problem solving and mathematical reasoning. Turkish educators” endeavor to take these issues
into account when assessing the cultural diversity of their students and creating appropriate lesson
plans for them. Research has also been conducted in Tiirkiye on the effects of social and economic
variables on foreign students' mathematical literacy. In particular, the financial difficulties of
immigrant families can make it difficult for them to finance their children's education, which can

harm children's mathematics study skills (Emin, 2019).
Teachers' Role and Opinions

Teachers' views and responsibilities regarding teaching mathematics to foreign students are seen as
an important part of the educational process. According to research, teachers who have a positive
attitude toward these students help them to become mathematically literate (Hill, 2013). Educators'
views and strategies on how to help international students can have an impact on students'
mathematics performance. As specified by Giirbiiz and Cakiroglu (2016), educators should create

teaching techniques that take into account the unique needs of each student and provide them with
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language assistance. However, it is important to consider the difficulties faced by educators. The
ability of instructors to provide effective education to foreign national students may be restricted
due to problems such as lack of resources, language barriers and educational gaps, especially in
lessons (Ercan & Etin, 2018). In this case, there should be more opportunities for professional
development and instructors should have more access to educational resources. Hence, in order to
increase the mathematical literacy of these students, the role and opinions of instructors in
mathematics education for international students are of great importance. The success of teaching
these students can be attributed to positive attitudes, successful teaching techniques and solutions

to the challenges faced by teachers.
Importance of Research

This research will contribute to a better understanding of the role and experiences of teachers in
developing foreign students' mathematical literacy and provide important information on how

educational policies can be improved to support this group of students.

Previous studies have produced important educational results about the mathematical literacy
of foreign students (Gokkurt & Diizalan, 2021; Ozdemir et al., 2023; Sariahmetoglu & Kamer, 2020).
These studies focused on educators' attitudes toward these children, the help they provide and the
difficulties they face. In particular, it has been emphasized that the progress of foreign students in
mathematics is increasingly influenced by the positive attitudes of their teachers (Hill, 2013). It has
also been found that success is facilitated by teachers creating lesson plans tailored to the specific
needs of each student and providing language support (Giirbiiz & Cakiroglu, 2016). Some studies
have also examined the difficulties faced by instructors. For example, Ercan and Cetin (2018) found
that teachers' efforts to teach effectively were limited by problems such as language barriers, lack of
resources in large classes, and educational inequalities. The study also emphasized the professional
development and support opportunities that educators need to overcome these challenges. To
summarise, previous studies have emphasized the importance of educators' experiences and roles
in teaching mathematical literacy to international students. The results of these studies provide the
basis for further research in this area, aiming to further improve the mathematics education of
international students. In this context, this study, which examines teachers' perceptions of

international students' mathematical literacy, aims to shed light on an important issue in the field.
Research Objective

This study aims to analyze the views of mathematics teachers on foreign students' mathematical
literacy. In this context, the following sub-questions are sought to be answered in the research:

1-To what extent are the countries of origin of these students effective in terms of mathematical
literacy?

2-What are the difficulties faced by foreign students in mathematics teaching?

3-What methods or resources are used to help foreign students understand or learn mathematics?
4-What kind of resources or educational materials are needed to provide more support in teaching
mathematics to these students?

5-What are the family circumstances (economic status, interest, etc.) that affect these students'
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performance in mathematical literacy?
Method

In this section; information about the method of the research, the model of the research, the study
group, data collection and analysis are given.

Research Method and Model

In this study, which aims to analyze teachers' in-depth views, experiences and practices about
mathematics education for foreign students, a qualitative research approach was adopted. It can be
said that qualitative research is the most appropriate approach to obtain teachers' views as it can
focus on subjective experiences, beliefs and attitudes. By using this method, the experiences, ideas,
feelings and actions of the participants are better understood. In such studies, qualitative data
collection methods are used and then the data are interpreted (Denzin & Lincoln, 2018). In this
study, the phenomenological approach was adopted as the research model within the framework of
qualitative research technique. The phenomenological approach directs the researcher's attention to
comprehensively understand the experiences of the participant. This method requires trying to
understand the experiences, emotions and perceptions of the participants. From the participant's
perspective, the researcher can have a deeper understanding of events and the world through the
application of the phenomenological approach (Smith, 2010).

Study Group

The study group of the research consists of a randomly selected sample of teachers who teach
mathematics in secondary schools with foreign students in Afyonkarahisar, where the Piktes project
is implemented. In this context, the criterion sampling method was chosen for the sample. The
researcher can conduct sampling through criterion sampling, which involves selecting people who
meet a predetermined set of requirements. The researcher selects individuals who meet the
requirements after determining which ones are acceptable for the purpose of the study (Basaran,
2019). This approach is used to investigate people with specific characteristics that the study is
interested in and to make the findings more widely applicable. Criterion sampling may be a better
option to provide a deeper understanding of the precise objectives of the study (Patton, 1990).

Table 1. Demographic Information of the Participants

Participants Class Level of the Experience
Course Duration
Teacher A Grade 5 10 years
Teacher B Grade 8 15 years
Teacher C 6th grade 8 years
Teacher D 7th grade 12 years
Teacher E Grade 8 18 years
Teacher F Grade 5 14 years
Teacher G 6th grade 11 years
Teacher H Grade 5 9 years

Table 1 shows the demographic information collected from eight participants who were randomly
selected from different schools and taught mathematics in their schools. The table shows the grade
levels and years of experience of the participants.
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Data Collection Tool

The data collection process was carried out through structured interviews with teachers. The
interview questions were designed in accordance with the research aims and hypotheses. It is
thought that these interviews will allow us to examine teachers' views, attitudes and practices
towards mathematical literacy education in depth (Creswell & Poth, 2017).

The data of the research consist of structured interview forms with the teachers who participated
in the research as participants. The forms include participant comments and descriptive data. In
order to obtain descriptive data, the participants were asked which grade level they were in and
which nationality the students were. In addition, the teachers were asked about the mathematical
literacy of the students; what are the difficulties encountered by foreign students, what is the level of
their success in the lessons, which course materials and strategies they use while teaching
mathematics to these students, and what the family situations that may affect the mathematical
literacy of these students. Permission was obtained from the participants to use the documents
obtained in the study. The participants shared their thoughts about their experiences related to the
study subject in writing by using the forms. It was explained that no information that would reveal
their identities would be published within the scope of the research, and confidence was provided
for them to express their opinions as they were.

Data Analyses

The data were analyzed using the content analysis method in order to reach a comprehensive
understanding. The main objectives of content analysis are to find the hidden facts in the data, to
group the relevant data under certain ideas and themes, and to make the information
understandable for the reader and to organize it in a way that everyone can understand (Yildirim &
Simsek, 2013, p. 259). Qualitative content analysis is a method used to organize data around
themes, sub-themes and main concepts (Elo & Kyngéds, 2008). In this context, the researchers
subjected the data obtained from the interviews to this analysis process. This method of analysis is
designed to provide an in-depth examination of teachers' views and practices on mathematics
education for foreign students and to respond to the research objectives. In order to ensure validity
and reliability, firstly, the interview form was shown to the relevant experts and feedback was
received. The interview forms obtained were analyzed by three different people. In the analysis of
the data, the interviewees were coded as "Teacher A" and "Teacher B". Codes that differed as a result
of the analysis. They were discussed among the coders and a consensus was reached.

Findings

The findings determined by analyzing the data obtained from the interview form within the scope
of the research are presented in the tables below.

Table 2. Effect Levels of the Countries of Origin of Foreign Students in terms of Mathematical
Literacy

Impact Level Frequency (f)
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Very Low Effective

Low Impact
Moderately Effective
High Impact
Undecided

— W= =

According to the teachers' opinions in Table 2, the level of influence of the countries of origin of
foreign students on mathematical literacy varies. One teacher stated that the countries of origin of
foreign students have a very low impact on mathematical literacy. As an example of this, Teacher A
said "When I evaluate the level of influence of students' countries of origin on their mathematical
literacy, I think it is very low for some of them, it may be important to provide special support for
these students."

Teacher F said, "My 5th grade students seem to have basic maths skills. Therefore, I think the
country of origin of these students has a low impact. However, I try to provide more specific support
to students based on their countries of origin, taking into account individual differences." and
stated that the country of origin of foreign students has a low impact on mathematical literacy.

Two teachers stated that the effect of the country of origin of the students on mathematical
literacy was at a moderate level. Teacher D said, "In terms of mathematical literacy, I think that the
effect of students' countries of origin is moderate. Because some students have stronger foundations,
while others may be weaker. In this context, the effect size varies from student to student.”

Three teachers stated that the countries where foreign students come from are high in terms of
mathematical literacy. For example; Teacher C said, "It seems that the countries they come from
affect the general mathematics achievement of the students very much in terms of the mathematical
literacy level of the students. If these students had received a stronger mathematics education, they
would have a better command of the subjects, but I don't know if such a generalization can be
made."

Teacher F was undecided: "The effect of the mathematics education system of the countries of
origin on students' performance is often complex and varied. Since the previous educational
background of each student is different, we can say that this effect varies. At this point, a more
precise evaluation can be made by analyzing student profiles in more detail."

Table 3. Challenges Faced by Foreign Students

Challenges Frequency (f)
Language Problems 5
Cultural Differences 4
Lack of Motivation 3

Learning Styles Differences 2
Lack of Readiness 1

Table 3 shows that language problems and cultural differences are the most frequently emphasized
issues in determining the difficulties encountered by foreign students in mathematics teaching. This
situation may require the development of student-specific strategies in mathematics teaching.

Five participants stated, foreign students face language problems. Teacher H expressed this
situation as follows: "Language problems are the main difficulty students face in maths lessons. For
this reason, I focus on providing support to students by using language-assisted teaching methods."

There are four participants who see cultural differences as a difficulty that foreign students face
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in mathematics teaching. Teacher G made the following statement about cultural differences:
"Cultural differences can lead to differences in mathematics expectations and learning styles among
students. This may require developing appropriate strategies in teaching and better adaptation to
students.”

Three teachers stated, foreign students face a lack of motivation, which causes difficulties in
learning mathematics. For example, Teacher C said, "Family problems and lack of parental interest
can affect students' motivation and achievement in mathematics. In order to overcome this
situation, efforts should be made to communicate with families more frequently, to ensure that they
meet with the school counselling service and to involve families in the process. " summarized the
situation with this sentence.

Teacher C stated "The learning styles of foreign students can vary greatly. While some students

are more prone to visual learning, others prefer auditory or kinesthetic learning. These differences
can cause difficulties in understanding and learning mathematics subjects. For this reason, it is
important to use strategies that support various learning styles in the lesson." 2 teachers stated that
differences in learning styles are among the difficulties encountered by foreign students.
Teacher A said, "Some students may have difficulties in lessons due to insufficient mathematical
foundations arising from the education system in their countries of origin. Additional support and
individual study opportunities should be provided to overcome this situation. In this sense, piktes
teachers in our school support students.” And emphasized that lack of readiness can be counted
among these difficulties.

Table 4. Methods and Resources to Help Foreign Students Understand Mathematics Subjects

Methods and Resources Used Frequency (f)
Visual Materials 6
Group Workshops 5
Language Support 4
Technological Tools 3
Reinforcement Classes 1

When Table 4 is analyzed, visual materials and group work are among the effective methods that
teachers frequently use while teaching mathematics subjects. According to the participants'
opinions, it can be said that language support and technological tools also provide important
support for foreign students to better understand mathematics subjects.

Six of the participating teachers emphasized the importance of visual materials and five focused
the importance of group work in terms of understanding mathematics topics, and Teacher C
responsed, "Visual materials and group work are effective methods I use to help students
understand mathematics topics. In addition, the support given to students in terms of language and
smart boards also provide important support."

In parallel with Teacher A's opinion that language support and effective use of technological
tools help foreign students to understand mathematics subjects better by using visual materials and
language- assisted teaching methods for foreign students who do not fully understand Turkish,
four participants mentioned language support and three participants mentioned technological
tools.

Teacher G replied, "Teaching the subjects with technological materials is one of the most effective
methods that help students understand mathematics subjects better. It both increases the motivation
of the students and attracts their interest and makes them have a positive attitude towards the
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lesson. I think these methods can be better adapted to students according to their different learning
styles." Three teachers, who made sentences similar to these statements, mentioned the
effectiveness of technology and the tools developed by making use of it in teaching mathematics
subjects to foreign students.

A teacher made the following statement: "In general, the financial situation of my Iranian
students is good. Their families can offer supplementary lessons to their students to get support in
mathematics and language. This can be seen as a method to help them understand mathematics
subjects. Considering equal opportunities, free courses can be organized in schools for students from
other countries and free internet resources can be used."

Table 5. Resources and Educational Materials Needed for Further Support to Foreign Students” Mathematical

Literacy
Resources and Materials Needed Frequency (f)
Language Supported Mathematics Books 7
Individual Mathematics Support Plans and Programmes 6
Materials Reflecting Cultural Diversity 4
Educational Technology Supported Content 3
Guidance Materials for Families 2

Pursuant to the table, it is seen that teachers prioritize language-supported mathematics books and
individual mathematics support plans and programs. These results emphasize the importance of a
variety of educational materials to provide students with more support in the context of
mathematical literacy and to enrich their learning experiences.

Seven of the participants emphasized the importance of language-assisted mathematics books
and six of them emphasized the importance of individual-specific mathematics support plans and
programs. Teacher D said, "I think we need language-assisted mathematics books and individual-
specific mathematics plans. These resources can be important to provide more support to students."
Teacher E stated, "There is a need for the preparation of individual plans and programs specific to
mathematics lessons. These programmes can help students to focus individually and overcome
their difficulties, as well as help them develop in terms of mathematical literacy." Teacher E stated
the resources needed to support foreign students' mathematical literacy.

The four participants who thought that materials reflecting cultural diversity could be useful
were similar to Teacher G's statement "Language-supported materials reflecting cultural diversity
play an important role in the process of students' understanding of mathematics topics. Videos with
audio explanations, interactive online exercises and multilingual mathematics books can be
effective in overcoming the language barrier and helping students better comprehend the topics."

Teacher H emphasized the importance of educational technologies in terms of mathematical
literacy as follows: "Visual and technological materials, such as tablets or smart boards, can help
students to concretize abstract mathematical concepts. In particular, visualising mathematical
relationships using infographics, diagrams and graphs gives students the opportunity to better
understand the topics. In addition, various activity books provide students with the opportunity to
learn mathematics topics practically. Puzzles, problem solving activities and games can contribute
to students' learning by interacting with mathematics." Similarly, three participants argued that
educational technologies are important.

Teacher A stated "Guidance materials for families can play a key role in providing support for
students' mathematics education at home. Overcoming language differences, suggesting games and
activities related to mathematics can help families to improve their students' mathematical skills.
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These materials can increase students' achievement by creating a stronger collaboration with
families." Similarly, both teachers emphasized the importance of guidance activities and materials
for families.

Table 6. The Effect of Family Status of Foreign Students on Their Mathematical Literacy Skills

Effect of Family Status Frequency (f)
Economic Situation 4
Education Level 3
Family Interest and Attitude 5
Language Differences 2
Family Communication 1

Teachers’ families and as well as status and level stated that interest attitudes in economic
education affect the mathematical literacy of foreign students. In line with this information, it is
necessary to share support programmes and guidance materials for students with families more
effectively. Five teachers stated that family interest and attitude and four teachers stated economic
status as familial situations affecting foreign students' mathematical literacy skills. Teacher E stated
"Family interest and attitude, economic status and education level affect students' mathematical
literacy. We endeavor to provide more effective support to students by taking these factors into
consideration." Similarly, Teacher C stated, "The economic status of families and their attitudes
towards mathematics are important factors affecting students' mathematical literacy skills. For this
reason, I try to support students by cooperating with families."

"Families' educational level and language differences can play a key role in providing support
for students' mathematics education at home. In this context, suggesting mathematics-related
games and activities to parents with low educational levels to overcome language differences can
help families improve their students' mathematics skills. These materials can increase students'
achievement by creating a stronger collaboration with families." Similar to Teacher A's statement,
three teachers argued that the educational level of families and two teachers argued that language
differences have a significant effect on mathematical literacy.

Teacher F said, "Family communication can positively affect students' mathematics achievement. It
is important to establish regular communication with families to understand students' difficulties in
mathematics and to find solutions to improve communication within the family. Providing
materials that guide families on how they can support their children's mathematics education can
strengthen this communication.”", emphasizing the importance of the role of family communication

in developing these students' mathematical literacy skills.

Discussion, Conclusion and Recommendations

In this study, teachers' views on foreign students' mathematical literacy were analyzed. The study
was integrated with studies in the literature by systematically addressing teachers' views on foreign
students’ mathematical literacy. The findings represent an important step towards a deeper
understanding of the interaction of language, culture and family factors in mathematics education.
The interviews conducted in this context suggest that students' mathematics educational
background and cultural context play a critical role in shaping their mathematics achievement. The
factors affecting foreign students' mathematical literacy are diverse. The mathematics education
system, language barriers, cultural differences and family situations of the countries where students
come from can be decisive in shaping their relationship with mathematics. Similar findings in the
context of cultural diversity and language differences were also found in the study conducted by
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Yolcu & Dogan (2022). While stating that culturally diverse students are less likely to participate in
mathematics lessons and that the most difficult issue in teaching mathematics is language differences
and in-class communication problems, they expect their culturally diverse students to learn basic
mathematical knowledge and skills (Yolcu & Dogan, 2022). Students' language barriers have been
identified as a fundamental difficulty that makes it difficult for them to understand mathematics
topics. At this point, language-supported teaching strategies and the use of multilingual
mathematics materials stand out as effective solutions to overcome students' language barriers. The
research conducted by Akytiz (2006) supports this. In addition, the results of the research show that
foreign students have difficulty in understanding mathematics subjects due to language barriers.
Teachers try to overcome this difficulty by using language-assisted teaching strategies. At the same
time, the impact of cultural differences on students' mathematics education has been emphasized,
which creates diversity in students' learning styles and expectations. The research findings
emphasize that the impact of cultural differences on students' mathematics education should not be
ignored. In order to develop foreign students' mathematical literacy, teachers should make efforts
to better adapt students' mathematical expectations through culturally diverse learning materials
and activities. Based on the findings of the study, several strategies can be suggested to provide
students with a more effective mathematics education. Students' mathematical literacy can be
improved by using language-supported materials, tools that encourage visual learning, learning
materials that emphasise cultural diversity, and guidance materials for families. In this context,
Taskin and Tugrul (2015) found that language skills have a positive effect on mathematics skills,
which is in line with the results obtained in this study. In the study prepared by Sonmez et al.
(2022), it was determined that different teaching methods had a positive effect on mathematics
literacy. Apart from this, there are also studies conducted in foreign literature that are in parallel
with the findings of the study. For example, Roth et al. (2015) emphasised that linguistic
complexity, that is, the difference between the language used at home and the language of
education, causes a significant bias for students. They also stated that this issue should be
investigated in detail in the context of mathematical literacy.

The study emphasizes that family support and communication is a key element in
strengthening students' mathematical literacy. The use of guidance materials for families and efforts
to increase family involvement in mathematics education can help students have a more
consistent mathematics experience at home and at school. In this sense, Gencer and Cetin (2016)
concluded that students who are supported by their families and who communicate with the school
and teachers are more likely to achieve success. In addition, student-centred learning strategies and
the use of various learning materials were found to be important in adapting to different learning
styles of students. This study makes an important contribution to understanding teachers' views on
foreign students' mathematical literacy. In their study, Pitsia et al. (2017) consider non-cognitive
factors as particularly important factors in shaping students' academic achievement. In the study, the
extent to which students' self-beliefs about mathematics, motivation to learn mathematics and
attitudes towards school contribute to students' mathematics learning was evaluated. In this
context, it can be said that it is important to ensure the development of foreign students in terms of
such non-cognitive factors in the context of mathematical literacy. It also provides a valuable basis
for designing more effective teacher interventions for foreign students' mathematical literacy. This
is supported by the research in the literature. Okatan and Tomul (2020), in their study to determine
the socio-economic and affective variables affecting the mathematics achievement of students
participating in the 2012 Programme for the International Student Achievement Assessment (PISA)
in Tiirkiye, found that socio-economic and affective characteristics of the student's mathematics
course together and separately affect mathematics achievement. From this point of view, it can be
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evaluated that the socio-economic conditions of the family are effective in the mathematics literacy
of foreign students. Giivendir (2017) found that students who had better opportunities at home and
school had higher mathematical literacy. However, in the study titled "Investigation of
International Students' Views on Mathematical Literacy”" conducted by Gokkurt and Diizalan
(2021), it was stated that international students had limited knowledge about the meaning of the
concept of mathematical literacy. In addition, it was determined that the majority of those who think
that mathematical literacy is necessary for all individuals, some lecturers pay attention to
mathematical literacy in the lessons, but some do not, and they make various suggestions for
improving their mathematical literacy levels. Li (2019) stated that people need the support and
participation of mathematics in adapting to social life, participating in production practice and
advanced learning, and that learning mathematics culture in mathematics education has become an
effective way to improve students' mathematical literacy. He also argued that the current status of
the development of mathematical culture, how to implement it in the mathematics classroom and
what aspects need to be developed should be considered in depth. The research conducted by
Guerrero (2020) is incompatible with the findings of this study. Although Guerrero (2020)
emphasised that there was no difference in the mathematics anxiety levels of students from
different ethnic backgrounds, future research has the potential to provide more specific guidance to
teachers by addressing the diversity of student profiles and mathematics teaching strategies in
more detail. The existence of research working in a similar context emphasises the importance of
this area at national and international levels. The complexity of the factors examined suggests that
they interact with each other in influencing students' mathematics achievement. Future research is
expected to confirm the generalisability of these findings to a wider range of students and in
different contexts. However, further research and detailed analyses may allow for the development

of more effective interventions in students' mathematics education.

Future research could address the influences on foreign students' mathematics learning in more
detail. In particular, more research is needed to identify the effects of language barriers, cultural
diversity and familial factors individually and to understand how these factors interact in
combination. There is also a need for studies focussing on teacher training to better understand
teachers' strategies for dealing with these factors and to develop effective pedagogical approaches.
Future research could review teacher education programmes and curricula in the context of teachers'
views on foreign students' mathematical literacy. More training to increase teachers' cultural
awareness and practical guidance including language-enhanced mathematics teaching strategies
can improve students' achievement levels. It could also include more case studies and long-term
monitoring to gain a deeper understanding of the interaction of language, culture and family
factors on students' mathematical literacy. Studies are also needed to evaluate various strategies for
teacher education programmes to better prepare teachers to address student diversity and language
barriers. These efforts can contribute to the development of effective pedagogical approaches to
foreign students' mathematical literacy. They can develop various strategies in terms of student-
centred teaching, use of culturally diverse materials, and encouraging cultural interaction within
the classroom. This could emphasise efforts to increase students' motivation to learn by supporting
them to integrate knowledge from their own culture into their mathematics lessons.
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Giris
Toplumsal yapmin {iiyesi olan birey, yasami boyunca etkilesim, gelisim ve degisim igerisindedir. Bu
nedenle ¢ok farkli sorunlarla yiiz yiize gelmek durumunda olacak ve birg¢ok ¢6ziim yolu iiretecektir.
Bireyin tiretmis oldugu bu ¢6ziim yollari, ona daha sonra karsilasacag: sorunlarin ¢oziimiinde yardim
saglayacak, bu sekilde sorunlarla bas edebilmeyi 6grenecektir. Fakat sahip oldugu ¢6ziim yollar1 sorunu
¢6zmede her zaman ise yaramayabilir, dogru olabilecegi gibi yanlis da olabilir. Bu durum ise pozitif ya
da negatif degisiklikleri beraberinde getirip farkli davranislar sergilemelerinde etkili olmaktadir. Birey,
¢ozlimiinde basarili oldugu bir sorunun {istesinden geldiginde daha istekli, girisken ve sosyal
olmaktadir (Tan vd., 2019). Coziimiinde zorlanilan ya da basarisiz olunan bir sorun, onun pasif, tembel
ve asosyal olmasina neden olmakta, bu durumdan birey olumsuz yonde etkilenmekte ve sonug olarak
bireyin psikolojik yardim almasi 6nemli hale gelmektedir (Ay, 2014; Yarkin, 2013). Bu noktada
karsilasilan zorluklar ve yasanilan psikolojik sorunlarin bilinmesi, bireylere saglanacak olan psikolojik

yardimin boyutunu ve niteligini belirlemede biiytik bir 6neme sahiptir.

Psikolojik ihtiyaglar, bireyin kisisel ve sosyal gelisiminin yan: sira hayatta kalmasini, biiyiimesini,
biitiinliigiind, iyi olusunu saglayan, onda cevresiyle etkilesim kurma istegini uyandiran ve dogustan
gelen evrensel giidiilenme kaynaklaridir (Deci vd., 2001; Reeve, 2009). Kavram, bu arastirmada
Maslow’un (1970) tanimlamis oldugu giivenlik, sevgi, saygi ve kendini gerceklestirme ihtiyaglar
lizerinden ele alinmistir. Psikolojik ihtiyag, bireylerin yoksunlugun veya farkliligin neden oldugu
gerginlikle baslayip bu gerginligi gidermeye baslamasiyla son bulan, boylece dengeye ulasmasiyla
sonlanan bir kavram olarak tanimlanabilir. Yeme-i¢me gibi baz1 ihtiyaclar biyolojik kokenli olsa da ¢ogu
davrarnusin altinda psikolojik ihtiyaclar yatmaktadir. Bu nedenle bilingli olsun ya da olmasin bireyin
davranisina onlarin ihtiyaglari neden olmaktadir. Yasamin siirdiiriilebilmesi ve dengenin

korunmasinda bu ihtiyacglarin karsilanmasi gerekmektedir (Kuzgun, 2000; Oksal, 1986).

Psikolojik yardim ihtiyaci, bireyin eksikligini hissettigi psikolojik ihtiyaclarini gidermesinde
basarisiz olmasiyla agiga ¢ikan durumdur. Maslow (1970), gilivenlik, sevgi, saygi ve kendini
gerceklestirme ihtiyaglarinin giderilme diizeyini onlarin psikolojik yardima duyduklar: ihtiyaglarin
gostergesi olarak agiklamaktadir. S6z konusu psikolojik ihtiyaglar yiiksek diizeyde karsilandikca
psikolojik yardima duyulan ihtiyag azalacaktir.

Rennie (2008), Maslow'un belirttigi hiyerarsiyle ilgili yaptig1 arastirmada tist diizey ihtiyaglarin
tatmin edilmesinde alt diizey ihtiyaclarin karsilanmis olmasinin gerekli oldugunu belirtmektedir.
Benzer sekilde Taormina ve Gao'nun (2013) calismalar1 da hiyerarsideki herhangi bir ihtiyacin bir
altindaki ihtiyacin giderilmesinin bir {stiindeki ihtiyacin giderilmesini &ngorebilecegini
bulgulamiglardir. Maslow’un ihtiyaclar hiyerarsisiyle ilgili daha giincel bir ¢alismada ise (Shi ve Lin,
2021) alt diizey ihtiyaglarin {ist diizey ihtiyaclar1 yordadigini, s6z konusu bu ihtiyaglarin diisiik-yiiksek
olarak siralanabilecegini bildirilmektedir. Boylece Maslow’un belirledigi ve siraladig1 ihtiyag

hiyerarsisinin dogrulandig1 sdylenebilir.
Mevcut Arastirma

Mevcut arastirmada iiniversite 6grencilerinin psikolojik yardim ihtiyaclarini belirlemek amaciyla Ay ve
Alver (2014) tarafindan gelistirilmis olan 35 maddelik dort alt boyuttan olusan (giivenlik, sevgi ve ait
olma, saygl, kendini gerceklestirme) Psikolojik Yardim 1htiyac1 Olgeginin (PYIO) ergenler icin gegerli

ve gilivenilir kisa (ergen) formunu elde etmek amacglanmaktadir. Boylece psikolojik yardima ihtiyag
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duyan ergenlerin belirlenmesi ve kendilerine gerekli hizmetin sunulmasinda uygulayicilara kullanigh

bir 6l¢gme araci saglanacaktir.

Daha once de belirtildigi gibi Maslow’a gore ihtiyaglarin karsilanma diizeyi onlarin psikolojik
yardima duyduklar1 ihtiyacin gostergesidir. Eger bu ihtiyaclar karsilanmazsa bireylerin psikolojik
yardima olan gereksinimleri artmaktadir. Ayrica psikolojik yardim hizmeti veren profesyonellerin
ogrencilerin ihtiya¢ doyumunda hangi diizeyde olduklarini belirlemeleri, onlara verecegi psikolojik
yardimda daha aktif ve etkili danismanlik yapmalarinda énemli olabilir. Olgegin ergen formunun
olusturulmasinda veri toplama siirecinde uzun formlu 6lgeklerin zorluk tegkil etmesi (Alparslan ve
Eksili, 2023) etkili olmustur. Zira uzun bir 6l¢ek formu goren katilimcilarin her birini okuyup anlayarak

0zenle cevaplama ihtimali diismekte, bu durum ise toplanan verilerin gecerligini diisiirebilir.

Yontem

Mevcut arastirma bir 6lgek uyarlama arastirmasidir. Ergenlere uyarlanmasi amaglanan Psikolojik
Yardim Thtiyact Olgeginin aragtirmada kullanilmast igin ilgili yazardan gerekli izin alinmistir. Olgek
uyarlama aragtirmalarinda birden fazla katilimciya ulagilmakta ve asamali analizler yapilmaktadur. lk
olarak yapi gegerliginin belirlenmesinde A¢imlayic1 Faktor Analizi (AFA), ardindan elde edilen yapinin
sinanmasinda Dogrulayic1 Faktor Analizi (DFA), son olarak giivenirlik analizleri i¢in farkli katihmcilara

ulasilmasi gerekmektedir (Creswell, 2017).
Calisma Grubu

Mevcut arastirmada kiime 6rnekleme yontemi kullanilmistir. Bu yontem evrenin genis oldugu ve tiim
evrene ulasmanin miimkiin olmadig1 durumlarda kullanilan emek ve zaman a¢isinda maliyet agisindan
elverisli bir yontemdir (Giirbiiz ve Sahin, 2017). Bu dogrultuda katilimcilarin belirlenecegi iki evrende
de ortaokullarin her biri birer kiime olarak belirlendi ve basit tesadiifi yontemle belirlenen kiimelerdeki
(okullar) 6grenciler aragtirmaya dahil edildi. Olgegin yapisimi belirlemek amaciyla ilk grup Erzincan ili
Tercan ilgesinde egitim-ogretim hizmeti veren iigli ortaokul, ikisi lise olmak {izere toplam bes okulda
dgrenim goren 6grencilerdir. Tkinci grup ise Bayburt merkezinde egitim-dgretim hizmeti veren ikisi
ortaokul, ikisi lise olmak {izere toplam okulda 6grenim goéren dgrencilerden olusmaktadir. Her iki
grupta da 5. smf Ogrencileri ergenlik c¢agmnin baslangicinda olmalari, ortaokulun diger smnif
seviyesindeki Ogrencilerden farklilik gostermeleri (Ozeng vd., 2016) nedeniyle arastirmaya dahil

edilmemistir.
Veri Toplama Aracglan

Calismada tiniversite &grencilerinin psikolojik yardim ihtiyacini belirlemek amaciyla gelistirilen
Psikolojik Yardim Thtiyac1 Olgegi (PYIO) kullanilmustir.

Psikolojik Yardim Thtiyac1 Olcegi (PYIO)

Igili lcek Ay ve Alver (2013) tarafindan iiniversite dgrencilerinin psikolojik yardima duyduklart
ihtiyaci belirlemek amaciyla gelistirilmistir. AFA bulgularina bakildiginda toplam varyansin %51.11"ini
aciklayan, 35 madde ve giivenlik, sevgi ve ait olma, saygi, kendini gerceklestirme olmak tizere dort alt
boyuttan olusan bir yap1 elde edilmistir. DFA bulgulari, 6lgegin uyum indekslerinin iyi diizeyde
oldugunu belirlemistir. Olgegin giivenirlik analizine yonelik bulgulara bakildiginda i¢ tutarlik .91, iki
yar1 .89, test-tekrar test .90 olarak hesaplanmustir. Sonug olarak PYIO'niin iiniversite dgrencileri igin

gegerli ve giivenilir oldugu soylenebilir.
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Verilerin Toplanmasi

Tlge ve 11 Milli Egitim Miidiirliiklerinden arastirma/uygulama izni alindiktan sonra belirlenen egitim
kurumlarma gidilmis, katihmcilara arastirmanin amaci agiklanmais ve goniillii katilim saglamak isteyen

ogrencilerden ve velilerinden yazili onam alinmustir. Veriler 6grencilerden yiiz yiize toplanmistir.
Veri Analizi

Verilerin analizinde SPSS 23 ve Amos 22 programlar: kullanilmistir. Puanlarin dagilimin belirlemek
i¢in tanimlayic istatistik analizleri, 6lgek maddeleri, alt boyutlar1 ve toplam puani arasindaki iliskileri
belirlemede korelasyon analizi, 6l¢egin ergen formunu belirlemek i¢in A¢imlayici Faktor Analizi (AFA),

elde edilen yapinin dogrulanmasi i¢in Dogrulayici Faktor Analizi (DFA) yapilmustir.

Bulgular

AFA’da madde faktor yiikii kriteri .30 ve iistii olarak belirlendi, faktorler arasinda iliski oldugu
varsayimindan hareketle egik (oblique) dondiirme teknigi olan Direct Oblimin kullanildi. Elde edilen
sonuglar, olgegin 6z degeri 1'den yiiksek, dort faktorlii, toplam varyansin %53.98’ini aciklayan 17

maddelik yapisini belirlemistir.

Tablo 1. PYIO Ergen Formu AFA Bulgular: (N=342)

Faktorler ve madde faktor
yiikleri

Saygi Kend. g. Ait olma Sevgi

1 Arkadaslarin her tiirlii etkinligine davet edilirim ,688

2 Cevremdekiler fikirlerime 6nem verirler. ,693

3 Sevdiklerim tarafindan yeterince aranip sorulan 761
biriyim. ’

4 Konusurken ¢evremdekiler beni dinlerler. ,685

5 Kendimle barisik biriyim. ,846

6 Hayattan zevk alirim. A77

7 Hayati seviyorum. ,744

8 Hayat1 anlamli buluyorum. ,617

9 Hayattan tat almiyorum. ,660

10 Cok yalnizim. ,458

11 Arkadaglarim benimle duygu ve diisiincelerini 805
paylasmuiyorlar. ’

12 Arkadaslarim tarafindan diglanmis hissediyorum. ,734

13 Arkadaslarim beni ¢ikar i¢in degil, ‘ben” oldugum 340
icin severler '

14 Beni koruyup kollayacak dostlarim var. ,707

15 Arkadaslarimin sevgisi beni tatmin ediyor. ,700

16 Arkadaslarim tarafindan sevilen biriyim. ,607
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17 Derdimi rahatlikla anlatabilecegim dostlarim var. ,812

Agiklanan varyans
(%)

Oz deger 520 1.62 1.26 1.11

30.60 9.49 7.38 6.51

Diger bulgulara bakildiginda Kaiser-Meyer Olkin (KMO) ol¢iimii .870, Bartlett's Test of Sphericity
(Approx Chi-Square/df: 1671.123/136, p=.00) anlamlidir. Degiskenlerin birbiriyle yeterince iligkili

oldugunun belirlenmesi amaciyla yapilan korelasyon analizi bulgular: Tablo 2’de sunulmaktadir.

Olgegin orijinal formunda giivenlik, sevgi ve aidiyet, sayg1, kendini gerceklestirme olmak iizere dort
boyut bulunmaktadir. AFA ile elde edilen ergen formunda ise giivenlik ihtiyacina yonelik bir faktor
olusmamuis; sevgi, aidiyet, saygl ve kendini gerceklestirme olmak {izere dort boyutlu bir yap:
belirlenmistir. Yani orijinal formda bulunan sevgi ve ait olma ihtiyaci ergen formunda birbirinden

bagimsiz olarak iki farkli boyut olarak belirmistir.

Olgek maddeleri, alt boyutlar ve toplam puana ait carpiklik, basiklik, ortalama ve standart sapma

bulgular: Tablo 2’de sunulmaktadir.

Tablo 2. Korelasyon Katsayilari ve Tanimlayict Istatistikler (N=342)

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22

1. pyil 1

2.pyi2  297"1

3. pyi3 ,376",410"1

4. pyi4 ,284",485",421"1

5.pyi5  ,317%,302%,385%,2231

6. pyi6 ,348™,223",306™,387",325™1

7. pyi7 ,419",392",356™,462",334",582"1

8. pyi8 ,4237,388",321",309",326™,420",485"1

9. pyi9 ,3977,432",315",267",567",453",434",316"1

10. pyil0  ,395",446",238,285%,390",263",221",248",268"1

11. pyill  ,345%,152",445%,374%,397,327" ,317",255",349",292"1

12. pyil2  ,3697,426",590",228,507,188™,164",214" ,334",295,425"1

13. pyil3  ,4067,331",537",347",283",264",295",295",353",289",213",295"1

14. pyild  ,3987,484",564",259",249",261",297",347",468",230",408™,214™,273™1

15. pyil5  ,454™,495",433",366",286",316",281",476",392",214",312",204",472",315"1

16. pyil6  ,3677,414",354",308",313",211",259™,491",293",255",314",367",469™,352",443"1

17. pyil7  ,307",440",243",240",439",257",213",445",259",293",375",228",497",304",343",348"1

18. Sayg1  ,6637,761",753",746™,382",295",216™,390",245",363",310",278™,384",378",393",425",318"1

19. Kend. g.,2617,357",327",366",593",600™,775™,720",669",369",201",264™,373",355",346™,357",335",449™"1

20. Ait olma,245™,294",231",299",304",319",221",446",377",764™,600",381",254",251",224",277",237",366™,371"1

21. Sevgi  ,3457,4117,401",399",300",369™,378",354",243",360",313",366™,766™,624",730",726™,708™,532",497",348"1

22. Toplam ,496™,599",566",594",495",532™,550™,581",482",575",371",419",615™,551",587",613",554",772",787",629™,821"

23. Ort 246 2.49 246 2.33 1.98 2.18 2.28 2.63 2.52 2.11 2.34 2.09 2.04 2.14 2.44 2.23 2.06 9.75 11.616.55 10.9238.85
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24. Carp. .511 497 .656 .814 1.03 .853 .827 .470 .494 .972 .719 .985 .954 .886 .620 .873 .976 .500 .633 .644 .884 .474

25. Bas. -.524-.725-.244-.070.256 -.238-.536-.797-.106-.300-.544-.164-.148-.039-.620.159 -.180-.297-.175-.022.329 -.158

26. S.s. 1.15 1.25 1.17 1.14 1.10 1.22 1.35 1.29 1.41 1.32 1.29 1.27 1.22 1.17 1.25 1.14 1.25 3.45 4.53 2.90 4.30 11.57

Elde edilen yapinin gerek dogrulanmasi gerek orijinal formla iliskisinin belirlenmesi amaciyla farkl bir
katilima grubu belirlenerek kiime &rnekleme ydntemiyle Bayburt Il merkezinde 2 ortaokul (5. sif
ogrencileri haric) ve 2 lisede 356 6grenciye ulasilarak PYIO orijinal ve ergen formlarini doldurmalar

saglandi. Yapilan DFA bulgular1 Sekil 1'de sunulmaktadir.

O®O®®
E

1

E@E® ©®eO®®®

70

pYilARS /
— 64
pyi15
67
pyil6 50

pyit?

CMIN=227 787, DF=113; CMIN/DF=2,016; RMSEA=053; CF= 927; GFI= 935

EVREVREITEIXEY

Sekil 1. PYIO Ergen Formu Birinci Diizey DFA Bulgular1 (N=356)

DFA bulgulari, AFA ile belirlenen yapinin farkli bir 6rneklemde dogrulandigini gostermektedir. Ergen
formu ve orijinal form arasindaki iliskileri belirlemek amaciyla yapilan korelasyon analizi .945 dir

(p<.001). Diger tanimlayici istatistikler Tablo 3’te sunulmaktadir.

Tablo 3. PYIO Ergen Formu ve Orijinal Forma Ait Betimsel Istatistikler (N=356)

En diisiik En yiiksek Ort. S.s. Carp. Bas.
PYiO ergen formu 17.00 79.00 39.48 11.08 244 -.482
PYiO orijinal form 40.00 135.00 80.27 18.91 421 -239
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Gilivenirlige yonelik yapilan analizler bulgular1 Tablo 4’te sunulmaktadir.

Tablo 4. PYIO Ergen Formu Giivenirlik Bulgular: (N=356)

Maddeler Diizeltilmis madde Madde silindiginde Cronbach Alpha-

toplam korelasyonu Cranbach Alpha faktorler
1 ,400 ,850
2 ,497 ,845
71
3 /483 ,846
4 ,501 ,845
5 412 ,849
6 ,509 ,845
7 477 ,846 74
8 ,496 ,845
9 ,398 ,851
10 478 ,846
11 ,319 ,854 .68
12 ,423 ,849
13 ,549 ,843
14 476 ,847
15 ,521 ,844 76
16 ,553 ,843
17 477 ,846
Cronbach’s Alpha-6l¢ek geneli/iki-yar .86/.75

Giivenirlik katsayisinin .70"ten biiyiik olmas: gerektigi dikkate alindiginda (Tabachnick ve Fidell, 2019),
6lcegin ergen formunun giivenilir oldugu soylenebilir. Ait olma faktoriiniin Cronbach Alpha degerinin

.70’in atlinda olmas1 bu faktdrde gorece az madde olmasiyla agiklanabilir (Cortina,1993).

Sonug ve Oneriler

Mevcut arastirmada iiniversite ogrencilerinin psikolojik yardim ihtiyaclarini belirlemek amaciyla
gelistirilen PYIO'niin ergenler icin gegerli ve giivenilir formunun elde edilmesi amaglanmistir. Ciinkii
ergenler, sorunlarmin bir kismmnin iistesinden cevre destegi ile gelebilseler de bazi sorunlar igin
profesyonel destek gerekebilmektedir. Ayrica ergenlerin psikolojik yardim ihtiyaglarmin belirlenmesi,
buna iliskin belirtilerin dikkate alinarak etkili damismanlik destegi verilmesi, ergenlik déneminde
olumlu kisilik gelisimini saglamalar1 ve bu dénemi saglikli gecirmeleri adina 6nemli olmaktadir (Savi
Cakar ve Kiling, 2020). Ergenlerin psikolojik yardim ihtiyaglarini belirlemeye doniik gelistirilmis bir
O0l¢me aract bulunmamakta, bu yondeki ¢alisgmalar daha ¢ok psikolojik yardim alma niyetini ve
psikolojik yardima iliskin tutumu (Fischer ve Farina, 1995; Topkaya, 2011) 6l¢meyi amaglamaktadir.
Bunlardan farkli olarak mevcut arastirmanin ergenlerin psikolojik yardim ihtiyaglarin belirlemesi, bu

yondeki dl¢gme araci gereksinimine cevap vermesi nedeniyle 6nemli goriilmektedir.
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Olcek gelistirme ve uyarlama calismalarinda katilimci sayisinin en az 200'{in {izerinde olmasinin
yeterli goriildiigi (Kline, 2013), 300-350 arasinda olmasinin ise ideal oldugu (Rouquette & Falissard,
2011) bildirilmektedir. Mevcut arastirmada AFA icin 342, DFA icin 356 katilimciya ulasilmasiyla gerekli
kriterin saglandig1 sOylenebilir. AFA bulgularinda belirlenen faktorlerin 6z degerlerinin 1'in tizerinde
olmas: (Kaiser, 1960), agiklanan toplam varyasin %50'nin tizerinde olmas1 gerektigi (Yashoglu, 2017)
dikkate alindiginda mevcut arastirmanin yapi gegerliginin saglandig1 sdylenebilir. DFA bulgularina
bakildiginda ki-kare/serbestlik derecesinin 3’ten, RMR, SRMR ve RMSEA gibi hata degerlerinin .08’den
diisiik olmasi, uyum indekslerinin .90’dan yiiksek olmasi gerektigi bildirilmektedir. Mevcut arastirma
bulgularina bakildiginda Ki-kare/serbestlik derecesinin 3’den diisiik (2.016), hata degerlerinin .08’ den
diisiik (RMR=.076, SRMR=.062 ve RMSEA=.053), uyum indekslerinin ise .90’dan yiiksek (AGFI=.915,
GFI=.935, CFI=.927) oldugu, bu nedenle AFA ile elde edilen yapinin DFA ile dogrulandig: soylenebilir.

Giivenirlik, bir 6l¢me aracinin tutarliligi olarak tanimlanabilir. Bu anlamda i¢ tutarlik, test-tekrar
test, iki-yar1 gibi glivenirlik belirleme analizleri bulunmaktadir ve bunlarin sonuglarinin .70"ten ytiiksek
olmasi gerekmektedir (O’Rourke ve Hatcher, 2014; Tabachnick ve Fidell, 2019). Mevcut arastirmada 356
katiimcidan elde edilen verilerin giivenirlik analizi bulgularina bakildiginda analizinde .70
katsayisinun kriter belirlenmesi dikkate alindiginda Slgek geneli.86, iki-yar1 .75, her bir faktor icin ait
olma disinda .70’ten yiiksek oldugu goriilmektedir. Ait olma faktoriiniin i¢ giivenirlik katsayisinin
.70’ten diisiik olmas1 bu faktoriin madde sayisinin az olmasiyla agiklanmaktadir (Cortina,1993). Ayrica
i¢ giivenirlikte Cronbach Alpha degerinden daha onemli olan ilgili faktoriin digerleriyle iliski
katsayisinin 6nemli bir kisminin .30"un iistiinde olmasidir (Hair vd., 2019). Bu bilgi dogrultusunda ait
olma faktoriiniin diger madde ve faktorlerin 6nemli bir kismiyla .30"un {izerinde korelasyon iliskisine

sahip oldugu goriilmektedir. Sonug olarak elde edilen ergen formunun giivenilir oldugu soylenebilir.

Sonug olarak elde edilen PYIO ergen formunun 5. siniflar harig ortaokul ve lise dgrencileri icin
gegerli ve giivenilir oldugu, bu grubun psikolojik yardim ihtiyacini belirlemede kullanulabilecegi
soylenebilir. Ote yandan ilgili formun kriter gegerliginin bir dlgiit belirlenerek saglanmasi, test-tekrar
test giivenirliginin yapilmasi ve farkli ergen gruplari iizerinde dogrulanmasi nerilmektedir. Universite
ogrencileri {izerinde gelistirilen orijinal formda belirlenen giivenlik ihtiyacinin ergen formunda
belirlenmemesi dikkat gekicidir. Bu sonucun ergenlerin {iniversite 6grencilerine gore yasca daha kiigiik
olmalari, daha da Onemlisi aileleriyle birlikte yasamalari, barinma, beslenme gibi ihtiyaglarin
giderilmesinde ebeveyn destegi almalari, daha Ongoriilebilir bir yasam tarzina sahip olmalari,
tiniversite Ogrencilerine kiyasla daha diisiik diizeyde gelecek kaygisi tasimalariyla ilgili oldugu

degerlendirilmektedir.

Catisma Beyani ve Etik Bildirim
Yazar, mevcut arastirmada herhangi bir ¢ikar ¢atismasi olmadigini beyan etmektedir.

Calismanin Etik Kurul Izni Bayburt Universitesi Etik Kurulu tarafindan 11.08.2023 tarih ve 248 sayil1

karar1 ile alinmistur.

Destek ve Tesekkiir Beyani

Tiim katilimcr 6grenci ve ebeveynlerine tesekkiir ederim.

OJCES, 2023, 1(2), 207-224



Psikolojik yardim ihtiyaci dlgegi 215

Kaynaklar

Alparslan, A. M., & Eksili, N. (2023). Uzun formundan kisa formlarina olgek revizyonu: Pozitif liderlik dlcegi
uygulamasi. Journal of Organizational Behavior Review, 5(2), 112-147.

Ay, 1., (2014). Universite 6grencilerinin psikolojik yardim gereksinimlerine iliskin dznel faktorlerin incelenmesi. (Doktora
tezi:356850) [Doktora tezi. Atatiirk Universitesi-Erzurum.]

Ay, 1, Alver, B. (2013). Psikolojik yardim gereksinimi belirleme dlgeginin gelistirilmesi: giivenirlik ve gegerlik
calismasi. [Bildiri Sunumu]. XII: Ulusal Psikolojik Danisma ve Rehberlik Kongresi, Istanbul, Tiirkiye.

Cortina, J. M. (1993). What is coefficient alpha? An examination of theory and applications. Journal of Applied
Psychology, 78(1), 98.

Deci, E. L., Ryan, R. M., Gagné, M., Leone, D. R., Usunov, ]J., and Kornazheva, B. P. (2001). Need satisfaction,
motivation, and well-being in the work organizations of a former eastern bloc country: A cross-cultural study
of self-determination. Personality and Social Psychology Bulletin, 27(8), 930-942.

Fischer, E. H. ve Farina, A. (1995), Attitudes toward seeking professional psychologial help: A shortened form and
considerations for research. Journal of College Student Development, 36(4), 368-373.

Girbiiz, S., & Sahin, F. (2017). Sosyal bilimlerde arastirma yontemleri (5. baski). Ankara: Seckin.
Hair, J. F,, Black, W. C., Babin, B. J., & Anderson, R. E. (2019). Multivariate data analysis (8th ed.). Cengage Learning.

Kaiser, H. F. (1960). The application of electronic computers to factor analysis. Educational and Psychological
Measurement, 10(1), 141-151.

Kline, R. B. (2013). Exploratory and confirmatory factor analysis. Y. Petscher, C. Schatschneider, & D. L. Compton
(Eds.), In Applied quantitative analysis education and the social sciences (pp. 171-207). Routledge.

Kuzgun, Y. (2000). Meslek danismanligi. Ankara: Nobel Yayin Dagitim.
Maslow, A. H. (1970). Motivation and personality. New York: Harper & Row.

O'Rourke N, & Hatcher L. (2014). A step-by-step approach to using SAS ® for factor analysis and structural equation
modelling (2nd ed.). SAS Institute.

Oksal, A. (1986). Davranislarimizin kaynaklari: giidiiler. davrang bilimleri 1. Ankara: Anadolu Universitesi Yayinlari,
No: 144.

Ozeng, E. G., Ozcan, Z. E., Giliy, F., & Giiney, E. K. (2016). 4+ 4+ 4 Egitim sisteminin besinci sinif 6grencilerine
yansimast: Ogretmen goriisleri. [lkogretim Online, 15(2), 560-580. http://dx.doi.org/10.17051/i0.2016.91808

Reeve, J. (2009). Understanding motivation and emotion (5th ed.). USA: Wiley.

Rennie, D. L. (2008). Two thoughts on Abraham Maslow. Journal of Humanistic Psychology, 48(4), 445-448.
https://doi.org/10.1177/002216780832053

Rouquette, A., & Falissard, B. (2011). Sample size requirements for the internal validation of psychiatric scales.
International Journal of Methods in Psychiatric Research, 20(4), 235-249. https://doi.org/10.1002/mpr.352

Savi Cakar, F., & Kiling, M. (2020). Ergenlerin psikolojik yardim ihtiyaglarmnin incelenmesi. Mehmet Akif Ersoy
Universitesi Egitim Fakiiltesi Dergisi, (54), 488-508. DOI: 10.21764/maeuefd.655097

Shi, Y., & Lin, X. (2021). A test of Maslow’s hierarchy of needs concept by a correlational model among adult learners.
American Association for Adult and Continuing Education. https://files.eric.ed.gov/fulltext/ED611655.pdf

Tabachnick, B. G., & Fidell, L. S. (2019). Using multivariate statistics (7th ed.). Pearson.

Tan, C. S, Tan, S. A., Mohd Hashim, I. H,, Lee, M. N., Ong, A. W. H., & Yaacob, S. N. B. (2019). Problem-solving
ability and stress mediate the relationship between creativity and happiness. Creativity Research Journal, 31(1),
15-25. https://doi.org/10.1080/10400419.2019.1568155

Taormina, R. J., & Gao, J. H. (2013). Maslow and the motivation hierarchy: Measuring satisfaction of the needs. The
American Journal of Psychology, 126(2), 155-177. https://doi.org/10.5406/amerjpsyc.126.2.0155

Topkaya, N. (2011). Psikolojik yardim alma niyetinin sosyal damgalanma, tedavi korkusu, beklenen yarar, beklenen risk ve
tutum faktorleriyle modellenmesi. (Tez No: 356258) [Doktora tezi, Ege Universitesi-izmir]

Yarkin, E. (2013). Temel psikolojik ihtiyaclarm karsilanma diizeyinin iliski doyum ve yasam doyum diizeyine katkisinin
incelenmesi. (Tez No: 375352) [Yiiksek lisans tezi, Istanbul Arel Universitesi-Istanbul]

Yaslioglu, M. M. (2017). Sosyal bilimlerde faktor analizi ve gegerlilik: Kesfedici ve dogrulayici faktor analizlerinin
kullanilmast. Istanbul Universitesi Isletme Fakiiltesi Dergisi, 46, 74-85.

OJCES, 2023, 1(2), 207-224



ﬂT r\{ ‘EW Q JOURNAL OF CURRICULUM AND EDUCATIONAL STUDIES nT r\( F Q

e MUFREDAT VE EGITIM BiLIMLERI DERGISI JOURNAL OF CURRIGULUM AND
7 7

Volume: 1 Number: 2 Page: 207-224 e-ISSN: 2980-2709 DOI: 10.5281/zenod0.10427797

RESEARCH Open Access

Validity and Reliability Study of the Psychological Help Needs Scale
(PHNS) Adolescent Form

Ihsan Akeren* Ismail AY**

Article History
Abstract Recevied:14/11/2023
In this study;, it is aimed to adapt the Psychological Help Needs Scale (PHNS), which was developed Correction:25/11/2023
to determine the psychological help needs of university students, to adolescent groups of middle Accepted:11/12/2023

and high school students. For this purpose, 342 secondary school students studying in secondary
and high schools affiliated to the Ministry of National Education were reached and asked to fill out
the relevant scale. In order to explore the factor structure of the scale, the collected data were first
included in the Exploratory Factor Analysis (EFA). After removing the overlapping items under
more than one factor with factor loadings lower than .30, a four-factor structure consisting of 17
items with eigenvalues greater than 1 and explaining 53.98% of the total variance was obtained. The
Kaiser-Meyer-Olkin Test (KMO) coefficient for sampling adequacy was .870 and Bartlett's Test of
Sphericity (Approx Chi-Square/df: 1671.123/136, p=.00) was found to be significant. The CFA,
correlation and reliability analyses, which included data collected from a different sample (N=356)
in order to validate the obtained adolescent form and to determine its relationship with the original
form of the scale, show that it is validated and reliable. Although the findings show that the PHNS
Adolescent Form is valid and reliable, some suggestions were made.

Keywords: Psychological help needs, adolescents, scale adaptation.

* Assistant Professor, Bayburt University, 0000-0001-5615-4189, Bayburt, Turkey, ihsanakeren@bayburt.edu.tr
** Assistant Professor, Atatiirk University, 0000-0001-8364-7149, Erzurum, Turkey, ismailay@atauni.edu.tr

For attribution: Akeren, 1., Ay, 1. (2023). Validity and reliability study of the psychological help needs scale (PHNS)
adolescent form. OJCES, 1(2), 207-224. https://10.5281/zenod0.10427797

Article additional information: A part of this research was presented as an oral presentation at the 5th International
Social Sciences Congress.



mailto:ihsanakeren@bayburt.edu.tr
mailto:ismailay@atauni.edu.tr
https://10.0.20.161/zenodo.10427797

Psychological Help Needs Scale 217

Introduction

An individual, who is a member of the social organization, is in interaction, development and change
throughout his/her life. For this reason, he/she will have to face many different problems and will
produce many solutions. These solutions produced by the individual will help him/her in solving the
problems he/she will face later on, and in this way he/she will learn to cope with problems. However,
these solutions may not always work in solving the problem, they may be right or wrong. This situation
brings positive or negative changes and is effective in exhibiting different behaviors. When an
individual overcomes a problem that they are successful in solving, they become more eager, sociable
and social (Tan et al.,, 2019). A problem that is difficult or unsuccessful in solving causes the individual
to be passive, lazy and asocial, the individual is negatively affected by this situation, and as a result, it
becomes important for the individual to seek psychological help (Ay, 2014; Yarkin, 2013). At this point,
knowing the difficulties encountered and the psychological problems experienced is of great

importance in determining the size and quality of the psychological help to be provided to individuals.

Psychological needs are universal motivational resources that are innate and inborn, which provide
the individual's personal and social development as well as survival, growth, integrity and well-being,
and cause him/her to want to interact with his/her environment (Deci et al., 2001; Reeve, 2009). In this
study, the concept was addressed through the needs for safety, love, respect and self-actualization
defined by Maslow (1970). Psychological need can be defined as a concept that starts with the tension
caused by deprivation or difference and ends when individuals begin to relieve this tension, thus
reaching a balance. Although some needs such as eating and drinking are of biological origin,
psychological needs underlie most behaviors. Therefore, whether consciously or not, an individual's
behavior is caused by their needs. These needs must be met in order to sustain life and maintain balance
(Kuzgun, 2000; Oksal, 1986).

The need for psychological help is the situation that arises when an individual fails to fulfill his/her
psychological needs that he/she feels deficient. Maslow (1970) explains the level of satisfaction of safety,
love, respect and self-actualization needs as an indicator of their need for psychological help. As these

psychological needs are met at a high level, the need for psychological help will decrease.

Rennie (2008), in his research on Maslow's hierarchy, states that it is necessary for lower level needs
to be met in order to satisfy higher level needs. Similarly, Taormina and Gao (2013) found that the
satisfaction of a need below a need in the hierarchy can predict the satisfaction of a need above it. In a
more recent study on Maslow's hierarchy of needs (Shi & Lin, 2021), it is reported that lower-level needs
predict higher level needs and that these needs can be ranked as low-high. Thus, it can be said that the
hierarchy of needs identified and ranked by Maslow is confirmed.

Current Research

In the current study, it is aimed to obtain a valid and reliable short (adolescent) form of the Psychological
Help Needs Scale (PMNS), which consists of 35 items and four sub-dimensions (security, love and
belonging, respect, self-actualization) developed by Ay and Alver (2014) in order to determine the
psychological help needs of university students. Thus, a useful measurement tool will be provided to
practitioners in identifying adolescents in need of psychological help and providing them with the

necessary service.

As mentioned before, according to Maslow, the level of satisfaction of needs is an indicator of their

need for psychological help. If these needs are not met, individuals' need for psychological help

OJCES, 2023, 1(2), 207-224



218 I Akeren and I. Ay

increases. In addition, it may be important for professionals who provide psychological help services to
determine the level of need satisfaction of students and to provide more active and effective counseling
in the psychological help they will provide to them. The difficulty of long-form scales in the data
collection process (Alparslan & Eksili, 2023) was effective in the creation of the adolescent form of the
scale. This is because participants who see a long scale form are less likely to read and understand each

one and answer carefully, which may reduce the validity of the collected data.

Method

The current study is scale adaptation research. The necessary permission was obtained from the relevant
author to use the Psychological Help Need Scale, which was intended to be adapted to adolescents, in
the study. In scale adaptation studies, more than one participant is reached and progressive analyzes
are conducted. First, Exploratory Factor Analysis (EFA) is used to determine construct validity, then
Confirmatory Factor Analysis (CFA) is used to test the obtained structure, and finally, different
participants should be reached for reliability analysis (Creswell, 2017).

Participants

Cluster sampling method was used in the current study. This method is a cost-effective method in terms
of labor and time used in cases where the universe is large and it is not possible to reach the whole
universe (Giirbiiz & Sahin, 2017). In this direction, each of the secondary schools in the two universes
where the participants were to be determined was determined as a cluster and the students in the
clusters (schools) determined by simple random method were included in the study. In order to
determine the structure of the scale, the first group consisted of students studying in five schools (three
middle schools and two high schools) in Tercan district of Erzincan province. The second group
consisted of students studying in a total of two secondary schools and two high schools in the center of
Bayburt. In both groups, 5th grade students were not included in the study because they were at the
beginning of adolescence and differed from students at other grade levels of secondary school (Ozeng
et al,, 2016).

Data Collection Tools

The Psychological Help Needs Scale (PHNS), which was developed to determine the psychological help

needs of university students, was used in the study.
Psychological Help Needs Scale (PNHS)

The related scale was developed by Ay and Alver (2013) to determine university students' need for
psychological help. EFA findings revealed a structure that explained 51.11% of the total variance and
consisted of 35 items and four sub-dimensions: safety, love and belonging, respect, and self-
actualization. CFA findings indicated that the fit indices of the scale were at a good level. When the
findings regarding the reliability analysis of the scale were examined, the internal consistency was
calculated as .91, two halves as .89, and test-retest as .90. As a result, it can be said that the PHNS is valid

and reliable for university students.
Data Collection

After obtaining research/application permission from the District and Provincial Directorates of

National Education, the educational institutions were visited, the purpose of the study was explained
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to the participants, and written consent was obtained from the students and their parents who wanted

to participate voluntarily. Data were collected from students face-to-face.
Data Analysis

SPSS 23 and Amos 22 programs were used to analyze the data. Descriptive statistical analysis was used
to determine the distribution of scores, correlation analysis was used to determine the relationships
between scale items, sub-dimensions and total score, Exploratory Factor Analysis (EFA) was used to
determine the adolescent form of the scale, and Confirmatory Factor Analysis (CFA) was used to

confirm the obtained structure.

Findings

In EFA, the item factor loading criterion was determined as .30 and above, and Direct Oblimin, which
is an oblique rotation technique, was used based on the assumption that there is a relationship between
the factors. The results obtained determined the 17-item structure of the scale with an eigenvalue higher

than 1, four factors, explaining 53.98% of the total variance.

Table 1. EFA Findings of PHNS Adolescent Form (N=342)

Factors and item loadings

Self- Self-

osteem  act BelongingLove
1 I am invited to all kinds of activities of friends  ,688
2 People around me care about my opinions. ,693
3 I am someone who is called and asked enough by/7 61
my loved ones.
4 People around me listen to me when I speak. ,685
5 I am at peace with myself. ,846
6 I enjoy life. A77
7 Ilove life. ,744
8 I find life meaningful. ,617
9 I do not enjoy life. ,660
10 I am very lonely. 458
11 My friends do not share their thoughts and feelings 805
with me.
12 I feel isolated by my friends. ,734
13 My friends love me for who I am, not for self- 310
interest.
14 I'have friends who will protect me. ,707
15 The love of my friends satisfies me. ,700
16 I am loved by my friends. ,607
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I have friends to whom I can easily tell my

17
problems.

,812

Explained variance

(%)
Eigenvalue 5.20 1.62 1.26 1.11

30.60 949 7.38 6.51

Other findings showed that Kaiser-Meyer Olkin (KMO) was .870 and Bartlett's Test of
Sphericity (Approx Chi-Square/df: 1671.123/136, p=.00) was significant. The findings of the
correlation analysis conducted to determine whether the variables are sufficiently related to
each other are presented in Table 2.

In the original form of the scale, there are four dimensions: security, love and belonging,
respect, and self-actualization. In the adolescent form obtained with EFA, a factor for the need
for security was not formed; a four-dimensional structure was determined as love, belonging,
respect and self-actualization. In other words, the need for love and the need for belonging in
the original form emerged as two different dimensions independently of each other in the

adolescent form.

The skewness, kurtosis, mean and standard deviation findings for the scale items, sub-

dimensions and total score are presented in Table 2.

Table 2. Correlation Coefficients and Descriptive Statistics (N=342)

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22

1L.pnhl 1

2. pnh2 ,297"1

3. pnh3 ,376",410"1

4. pnh4 ,284",485",421"1

5.pnh5  ,317,302",385",223"1

6. pnh6  ,3487,223",306",387",325"1

7.pnh7  ,419°,392",356",462",334",582"1

8.pnh8  ,4237,388",321",309",326",420,485"1

9.pnh9  ,3977,432",315",267",567",453",434",316"1

10. pnh10 ,395",446™,238",285",390",263",221",248",268™1

11. pnh11 ,345%,152",445",374",397",327" ,317",255",349",292"1

12. pnh12 ,3697,426™,590",228",507",188™,164™,214" ,334",295",425"1

13. pnh13 ,406™,331",537",347",283",264",295™,295™,353",289",213",295"1

14. pnh14 ,398™,484™,564",259",249",261",297",347",468",230",408™,214",273™1

15. pnh15 ,454™,495™,433",366",286",316,281",476™,392",214",312",204",472",315™1

16. pnh16 ,367",414",354",308",313",211",259™,491",293",255",314",367",469™,352™,443"1

17. pnh17 ,307",440™,243",240",439",257",213",445™,259",293",375",228",497",304™,343",348"1

18. Self-est. 663",761",753",746,382",295",216",390",245",363",310",278",384",378",393",425",318"1

19. Sel-act. ,2617,357",327",366",593",600",775™,720™,669",369",201",264™,373",355",346™,357",335",449"1

20. Belong ,245,294™,231",299",304",319",221",446",377",764",600",381",254™,251",224",277",237",366™,371"1
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21.Love ,345",411",401",399",300",369",378",354",243",360",313",366",766",624",730",726",708",532",497",348"1

22. Total ,496",599",566",594",495",532",550,581",482",575",371",419",615",551",587",613",554",772",787",629",821"

23.Mean 2.46 249 2.46 2.33 1.98 2.18 2.28 2.63 2.52 2.11 2.34 2.09 2.04 2.14 2.44 2.23 2.06 9.75 11.616.55 10.9238.85

24. Kurt. 511 .497 .656 .814 1.03 .853 .827 .470 .494 .972 .719 .985 .954 .886 .620 .873 .976 .500 .633 .644 .884 .474

25. Skew. -.524-.725-.244-.070.256 -.238-.536-.797-.106-.300-.544 -.164 -.148-.039-.620.159 -.180-.297-.175-.022.329 -.158

26. S.d. 1.15 1.25 1.17 1.14 1.10 1.22 1.35 1.29 1.41 1.32 1.29 1.27 1.22 1.17 1.25 1.14 1.25 3.45 4.53 2.90 4.30 11.57

In order to both validate the obtained construct and determine its relationship with the original
form, a different participant group was determined and 356 students were reached in 2 secondary
schools (excluding 5th grade students) and 2 high schools in Bayburt city center by cluster sampling
method and they were asked to fill out the original and adolescent forms of the PHNS. The CFA findings

are presented in Figure 1.
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Figure 1. First Level CFA Findings of PHNS Adolescent Form (N=356)

The CFA findings show that the structure determined by EFA was confirmed in a different sample.
The correlation analysis conducted to determine the relationships between the adolescent form and the
original form was .945 (p<.001). Other descriptive statistics are presented in Table 3.

Table 3. Descriptive Statistics of PHNS Adolescent Form and Original Form (N=356)

Minimum Maximum Mean S.d. Skew. Kurt.
PHNS adolescent form 17.00 79.00 39.48 11.08 244 -482
PHNS original form 40.00 135.00 80.27 18.91 421 -.239

OJCES, 2023, 1(2), 207-224



222 I Akeren and I. Ay

The findings of the reliability analysis are presented in Table 4.

Table 4. Reliability Findings of PHNS Adolescent Form (N=356)

items Adjuste‘d item-total Cranbflch's Alpha Cronbach's Alpha-
correlation when item deleted factors
1 ,400 ,850
2 497 ,845
71
3 ,483 ,846
4 ,501 ,845
5 A12 ,849
6 ,509 ,845
7 A77 ,846 74
8 ,496 ,845
9 ,398 ,851
10 478 ,846
11 ,319 ,854 .68
12 423 ,849
13 ,549 ,843
14 476 ,847
15 ,521 ,844 76
16 ,553 ,843
17 A77 ,846
Cronbach's Alpha-scale overall/split-half .86/.75

Considering that the reliability coefficient should be greater than .70 (Tabachnick & Fidell, 2019), it can
be said that the adolescent form of the scale is reliable. The fact that the Cronbach Alpha value of the

belonging factor was below .70 can be explained by the relatively few items in this factor (Cortina, 1993).

Conclusion and Suggestions

In the present study, it was aimed to obtain a valid and reliable form of the PHNS developed to
determine the psychological help needs of university students for adolescents. Because although
adolescents can overcome some of their problems with the support of their environment, some
problems may require professional support. In addition, it is important to determine the psychological
help needs of adolescents, to provide effective counseling support by taking into account the related
symptoms, to ensure positive personality development during adolescence and to spend this period in
a healthy way (Savi Cakar & Kiling, 2020). There is no measurement tool developed to determine the
psychological help needs of adolescents, and studies in this direction mostly aim to measure the
intention to receive psychological help and attitude towards psychological help (Fischer & Farina, 1995;
Topkaya, 2011). Unlike these, the current study is considered important because it determines the
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psychological help needs of adolescents and responds to the need for a measurement tool in this

direction.

In scale development and adaptation studies, it is reported that it is sufficient to have at least 200
participants (Kline, 2013), and it is ideal to have 300-350 participants (Rouquette & Falissard, 2011). In
the current study, it can be said that the necessary criteria were met by reaching 342 participants for
EFA and 356 participants for CFA. Considering that the eigenvalues of the factors determined in the
EFA findings should be above 1 (Kaiser, 1960) and the total variance explained should be above 50%
(Yashioglu, 2017), it can be said that the construct validity of the current research is ensured. Considering
the CFA findings, it is reported that the chi-square/degree of freedom should be lower than 3, error
values such as RMR, SRMR and RMSEA should be lower than .08, and fit indices should be higher than
.90. Considering the findings of the current study, it can be said that the Chi-square/degree of freedom
is lower than 3 (2.016), the error values are lower than .08 (RMR=.076, SRMR=.062 and RMSEA=.053),
and the fit indices are higher than .90 (AGFI=.915, GFI=.935, CFI=.927), so it can be said that the structure
obtained with EFA is confirmed by CFA.

Reliability can be defined as the consistency of a measurement tool. In this sense, there are
reliability determination analyzes such as internal consistency, test-retest, and two-half, and their
results should be higher than .70 (O'Rourke & Hatcher, 2014; Tabachnick & Fidell, 2019). When the
findings of the reliability analysis of the data obtained from 356 participants in the current study are
analyzed, it is seen that the overall scale is .86, two-half is .75, and each factor is higher than .70, except
for belonging. The fact that the internal reliability coefficient of the belonging factor is lower than .70 is
explained by the low number of items in this factor (Cortina, 1993). In addition, what is more important
than the Cronbach Alpha value in internal reliability is that a significant portion of the coefficient of the
related factor's relationship with others is above .30 (Hair et al., 2019). In line with this information, it is
seen that the belonging factor has a correlation relationship above .30 with a significant portion of the

other items and factors. As a result, it can be said that the obtained adolescent form is reliable.

As a result, it can be said that the obtained PHNS adolescent form is valid and reliable for middle
and high school students except 5th graders and can be used to determine the psychological help needs
of this group. On the other hand, it is recommended that the criterion validity of the form should be
ensured by determining a criterion, test-retest reliability should be performed and it should be validated
on different adolescent groups. It is noteworthy that the need for safety, which was determined in the
original form developed on university students, was not determined in the adolescent form. This result
is thought to be related to the fact that adolescents are younger than university students, more
importantly, they live with their families, receive parental support in meeting needs such as housing
and nutrition, have a more predictable lifestyle, and have lower levels of future anxiety compared to

university students.
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Spor Bilimleri ile Sinif Ogretmenligi Béliimlerinde Okuyan

Ogrencilerin Liderlik Ozelliklerinin Incelenmesi

Adem Poyraz’, Kiibra Giil Kaplan™

Oz

Makale Ge¢misi

Calismanin amact siif 6gretmenleri ile Spor Bilimleri Fakiiltesi'nde (SBF) egitim goren 6grencilerin
liderlik &zelliklerinin farkli degiskenlerini tespit etmektir. Bu calismada nicel arastirma
desenlerinden tarama, model olarak da kesitsel tarama kullanilmigtir. Calismada farkli illerden SBF
(n:168) ve sinif 6gretmenligi boliimiinden (n:153) toplam 321 6grenciden gevrim igi ortamda veri
toplanmistir. Bu Ogrencilerin liderlik 6zelliklerini belirlemede Bolman ve Deal tarafindan
gelistirilen ve Dereli tarafindan Tiirkceye uyarlanan “Liderlik Yonelim Olgegi” kullanilmistir. Elde
edilen veriler istatistiksel olarak SPSS 18 paket programu ile degerlendirilmistir. Verilerin normal
dagilima uygunlugu icin carpiklik ve basiklik katsayilari kullanilmistir. Betimsel istatistik
yontemlerinde frekans (f), ylizde (%), standart sapma (Ss), aritmetik ortalama (X) ve bagimsiz
degiskenler arasindaki iliski t-testi kullanilmistir. Bagimsiz degiskenler arasindaki iliski tek yonlii
Anova testi ile belirlenmis ve ardindan Post hoc test olan tukey testi ile gruplar arasindaki farklar
analiz edilmistir. Arastirma bulgularindan 6grencilerin liderlik 6lgegi toplam puan ve alt boyut
puanlarnin cinsiyet degiskenine gore kadinlarda, Ozellikle rekreasyon boliimii olmak iizere beden
egitimi ve spor 6gretmenligi, antrendrliik egitimi 6grencilerinin, daha 6nce liderlik ya da yoneticilik
yapan, farkli kurslara katilan ve spor bransi olan 6grencilerin liderlik gelisim 6zelliklerinin daha
¢ok on planda oldugu goriiliirken, ¢ocuklarin liderlik 6zelliklerinin gelisimlerinde anne ve baba
egitim durumlarinin benzerlik gosterdigi gozlenmistir.

Anahtar Kelimeler: Lider 6gretmen, beden egitimi ve spor dgretmenligi, simf &gretmenligi,
rekreasyon, antrenorliik.

Gelis: 12/12/2023
Diizeltme: 21/12/2023
Kabul: 23/12/2023

* Dr. Ogr. Uyesi, Afyon Kocatepe Universitesi, 0000-0003-0689-4423, Afyon, Tiirkiye apoyraz@aku.edu.tr,
** Yiiksek Lisans Ogrencisi, Bayburt Universitesi, 0009-0000-1584-3383, Bayburt, Tiirkiye, kubragul.e.kk@hotmail.com

Atif icin: Poyraz, A. & Kaplan, K. G. (2023). Spor bilimleri ile sinif 6gretmenligi boliimlerinde okuyan 6grencilerin liderlik

ozelliklerinin incelenmesi. OJCES, 1(2), 225-258. https://10.5281/zenod0.10428246

Makale ek bilgisi: Bu ¢alismanin bir boliimii 11-12 Mayis 2022 tarihlerinde Afyonkarahisar'da diizenlenen 14. Uluslal
Spor Bilimleri Ogrenci Kongresi'nde sozlii bildiri olarak sunulmus ve kongre &zet kitapgiginda yayimlanmugtir.



mailto:0000-0003-0689-4423
mailto:0009-0000-1584-3383
https://10.0.20.161/zenodo.10428246

226 A. Poyraz ve K. Giil Kaplan

Giris
Lider, bir hedefe bagh olarak gruptakilere kendisini takip ettiren veya kisilerin belirlenmis hedefler
1s181nda hareket etmesini saglayan kisidir (Sabuncuoglu ve Tiiz, 2001). Liderler, etkileyici giiciinii sosyal
iletisim yollar: ile kazanmaktadir (Yesil, 2013). Lider etkinligini olusturan konular, denetim bigimi ve
planlama, hedef belirleme sekilleri, yetki devri ya da devretmemesi, grubundakilerle kurdugu iletisim
seklidir (Landis,vd., 2014). Biitiin liderlerin ortak bir amaci vardir ve bu amaglar ¢ok sayida 6grencinin

0grenme sansini artirmaktadir (Can, 2006).

Liderlik belirli amaglar etrafinda toplanmus bir toplulugun sistematik olarak hareket edebilmesini
saglayan temel niteliktir (Kaplan ve Giilden, 2017). Liderlik; topluluktaki iiyelerden zeka, yetenek,
karizma bakimindan {istiin olma durumudur (Erdem ve Dikici, 2009). Is yasami ve yonetimle alakali
oldugu kadar, sosyolojik, psikolojik, askeri, politik, felsefi ve tarihi agidan ele alinip analizi yapilabilen
bir olgudur (Sisman, 2002). Liderlik, degisime 6nayak olmaktir (Karakaplan Ozer, 2019). Kisisel ve
grupsal problemleri ortadan kaldirma kabiliyeti gerektiren karisik bir yetenek durumudur (Hedlund,
vd., 2003).

Liderlerin genel 6zelliklerine bakildiginda Gehring (2007)" e gore liderler; basar1 odakli, kaliteyi
onemseyen, bilgiyi arastiran, inisiyatif kullanan, yardimsever, insanlara hizmet etmeyi seven, onlari
anlayan, miisteri odakly, kisilerin ifade edemediklerini analiz edip duygu ve diisiincelerini anlayabilen,
politik yetenek boyutuna sahip, esnek yapida, farkli durumlarda ve kosullarda olay1 anlayip
degerlendirebilen kisilerdir. Cattell (1966) ise liderlerin 6zelliklerini disa doniik, agik, duygusal denge

sahibi, sorumluluk alan, uyumlu kisiler olarak belirtmektedir.

Liderlik egitimde de olduk¢a 6nemlidir. Liderlik kavrami toplumu yoneten okullarda oldugu kadar
(Beycioglu, 2009) smifi yoneten bir 6gretici icin de kullanilmaktadir (Uredi ve Giil, 2018). Egiticiler artik
uygulayict olmaktan daha ¢ok arastiran, sorgulayan, yenilige agik, 6grenmeye istekli bir lider 6zelligini

ortaya koymaktadir (Giiglii ve Kosar, 2016).

Lider ogretmenlerin sahip olmasi gereken birtakim ozellikler bulunmaktadir. Ogretmenlerin
uygulamalarinda sahip olduklar liderlik davraniglarini 6ne ¢ikarmalar: gerekmektedir. Barth’a gore
(1990) liderlik ileri siiren bir egitimci, yonetimsel direng ile karst karsiya gelse de bu egitsel agcidan
olumludur. Béyle egitimcinin kendi aliskanliklar1 ve 6gretim ile gelen duraganlikla basa ¢ikmasi
lazimdir. Boyle bir liderligi baslatmak; belirlenmis ufak bir yerin disina ¢ikmayi gerektirir. Egitimcinin
gorevi sadece siniftan ibaret degildir. Ogretmen liderligi; 6gretmenlerin smifin disinda, her tiirlii

konuda sorumluluk alma istegini cesaretle ilan etmesidir.

Alanyazin incelendiginde liderligi olusturan alt boyutlari tespit edip ortaya koyan pek ¢ok calisma
oldugu goriilmektedir (Edizler ve Akbulut, 2011; Banoglu, 2012). Bu liderligin alt boyutuna dair
siniflandirmalardan biri de Bolman ve Deal‘indir. Bolman ve Deal’e gore (1990) liderligin insan

kaynakli, politik, sembolik ve yapisal olmak iizere dort alt boyutu vardir.

Insan kaynakli yaklagim, grubu ve insan1 makine gibi gérmeyip insani psikolojik ve sosyal ihtiyaglari
ile birlikte dogal varlik olarak algilamaktadir. Burada lider, bireylere destek saglar ve onlari giiglendirir.
Insan, grubun kalbidir. Liderler, grubun ve ¢alisanlarin amaglar1 icin ugrasir. Onlar1 destekleyip
giiclendirir. Grubunda galisanlarina giivenir, ulasilabilen liderdir, bilgi paylasimi yapar, katilimi saglar,

diirtsttiir, sorunlar birlikte ¢oziliir (Bolman ve Deal, 2003).

Politik yaklasim, orgiitleri politik arenalara benzetir. Lider; grubu etkileyen grup disi baska

gruplarla giizel iligkiler gelistirir, catismay1 yonetebilir. Istedigini ve alacagini bilir, aciklama yapar.
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Thtiyag, ilgi ve gii¢ dengesini iyi degerlendirir. Her insana istedigini vermez, gruplarin pazarlig1 icin
ortam hazirlar. Kisileri ve kaynaklar1 harekete geciren, ikna eden, isbirliginde ve destekte etkin ve giiglii
uzlagsmalar olusturan kuvvetli boyut ve toplumsal uyumsuzluklara yanit veren liderlerdir (Bolman ve
Deal, 2003).

Sembolik yaklasimda liderler gruplara istediklerini veremezler ama grup farkhiliklarim
tartisabilecekleri ve mantikli uzlasmalar yapabilecekleri ortamlar: olusturabilirler. Yasanilan karisik
diinyanin nasil anlamli hale getirildigine odaklanirlar (Bolman ve Deal, 2003). Liderlerinin en 6énemli
isi insanlara ilham vermek olduguna inanilir. Insanlar yaptiklar1 isin ne kadar onemli oldugunu
hissettiklerinde heyecan duyup o ortama kendilerini adarlar. Liderler grubu egsiz yapmak adina
hirshidir ve yanindakine de aktarir. Insanlari heyecanlandirmak igin dramatik semboller kullanir,
misyon duygusu asilar. Enerjik yapida liderlerdir. Sloganlar olusturur, 6diil dagitir, hikayeler anlatir,

her yerde ortaya ¢gikip etrafta dolasarak ¢alisirlar (Bolman ve Deal, 2003).

Yapisal liderlik; mantikli ve acik diisiinen, problemlere dikkatli analiz ile yaklasan, detaylara dikkat
eden, ¢ok iyi diizenlenerek anlasilan yontemler olusturan ve onlar1 gerceklestiren, hedeflerinde yon
gosteren ve tutarh liderlik tiirtidiir (Bolman ve Deal, 2003). Yapisal perspektif, iiretken olmay1 ifade
eder ve burokratik 6zelliklerden is boliimiinii, emir komuta zincirini, rollerdeki sorumluluklari belirtir
(Dereli, 2003).

Liderlik 6zelliklerine dair yapilan ¢alismalar incelendiginde ¢alismalarin farkli disiplinlere yonelik
stirdiirtildiigli anlasilmakta ancak sporda liderlik kavrami tizerine yapilan calismalarin nicelik olarak
yetersiz oldugu goriilmektedir. Donuk’un (2006) antrendr ve sporcularin liderlik tarzlarini inceledigi
arastirma sonucuna gore ¢alisma grubundaki antrendrlerin, sporcularin egitimi ve 6gretimine deger
veren, onlar1 sosyal manada destekleyen, yar1 demokratik, yar1 otokratik bir liderlik tarzina sahip
olduklar: goriilmiistiir. Loughead ve Hardy (2005), spor alaninda akran ve kog liderliginin davranig
sekillerini gozlemleme sonucunda antrendrlerin liderlik davranisi igerisinde otokratik liderligi
benimsediklerini ortaya ¢ikarmus, liderlikte akran davranislarindan da sosyal destek, demokratik
liderlik ve olumlu geri bildirimi fazlaca tercih ettiklerini belirtmistir. Bir arastirmada Ogretmen
liderlerin insanlarla saglikli iletisim kurma, grup sorunlarini belirli kilabilme, degisme siireci ile basa
¢ikma, gereken kaynagi temin etme, harekete gecirme, liderlik sorumlulugunu elde etme ve giivenme
alaninda yeterlilik kazanmak zorunda olduklari belirtilmistir (Gehrke, 1991). Gelecekteki liderleri
yetistirmede ytiiksekogretim kurumlari ve tiniversitelerin rolii ¢ok biiyiiktiir (Osiemo, 2012; Coates vd.,
2010). Gliniim{iizde iiniversite 6grencilerinin okulda ve toplumda liderlik davranisi gostermesi gerektigi
belirtilmektedir (Can, 2009).

Arastirma grubunun smif Ogretmenleri, beden egitimi Ogretmenleri, antrenodrliitk egitimi ve
rekreasyon boliimiinden olusmas: dikkate alindiginda bu alanlarin sinif, beden egitimi 6gretmeni,
antrendr ve animatorlitk gibi ¢ok kiymetli meslekleri icra edeceklerini diisiindiigiimiizde liderlik
ozelliklerinin gelistirilmis olmas1 6nem arzetmektedir. Mesleklerini icra ederken cesitli topluluklarda,
ogrenci ve sporcularin yeteneklerini kesfedip onlar1 yonlendirme, ¢ikarimda bulunarak etkili iletisim
becerilerinin gelisimini saglama, motive olmalarim saglayarak meslek edindirme, ozgiiven
kazandirarak {iretime katki saglama gibi daha pek ¢ok konuda toplumun yetismesi, gelismesi ve
bilinglenmesinde biiyiitk 6onem tasimaktadir. Bu kadar kiymetli bir alanda bir de sporda liderlik
kavramina dair ¢alismalarin yetersizligi géz oniinde bulundurulacak olursa, arastirmanin alana katki
saglayacagl kacmnilmaz olmaktadir. Bu nedenle c¢alismadaki amag, smif Ogretmenleri ile spor
bilimlerinde egitim goren &grencilerin liderlik yaklasimlarini tespit etmek ve liderlik 6zelliklerinin

geligtirilmesine yonelik 6nerilerde bulunmaktir.
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Yontem
Arastirma Modeli

Spor bilimleri fakiiltesi ve smif 6gretmenligi boliimiinde okumakta olan 6grencilerin sahip olduklar:
liderlik 6zelliklerinin farkli degiskenlere gore belirlenmesinin amaclandig1 ¢alismada nicel arastirma
desenlerinden tarama kullanilmigtir. Model olarak da kesitsel tarama tercih edilmistir. Kesitsel
taramada amag taranan olgunun zaman i¢indeki degisiminden ziyade anlik durumunu tanimlamaktir
(Biiytikoztiirk vd.,2018). Calismada da orneklemin herhangi bir anindaki fotografi cekilerek liderlik

ozellikleri belirlenmistir.
Calisma Grubu

Kesitsel taramalarda arastirmaci evren yerine evreni temsil edecek gruplardan kesit almaktadir
(Biiytikoztiirk vd.,2018). Bu sebeple evren yerine 6rneklem olusturulmustur. Arastirmanin ¢alisma
grubunu bes farkli devlet {iniversitesinde 6grenimlerini siirdiiren birinci, ikinci, {i¢iincii, dérdiincii

smiflardan toplamda 321 6grenci olusturmaktadir.
Veri Toplama Araclarn

Spor bilimleri fakiiltesi ve simif Ogretmenligi boliimiinde 6grenim goren Ogrencilerin liderlik
Ozelliklerini belirlemede Bolman ve Deal ‘in (1990) gelistirilen ve Dereli (2003) tarafindan Tiirkceye
uyarlanan “Liderlik Yonelim Olgegi” kullanilmistir. Arastirma icin veri toplama asamasinda anket ile
veri toplama yontemi kullamlmistir. Tki boliimden olusan anketin birinci boliimiinde demografik

sorular, ikinci boliimiinde ise liderlik 6zelliklerine yonelik sorular bulunmaktadir

Alt boyutlar1 detaylandirilan 51i Likert tipindeki 6lgekte “Hicbir zaman =1", “Nadiren = 2", “Bazen
= 3", “Sik sik = 4 ve “Her zaman = 5” seklinde puanlanmaktadir. Olgegin her bir boyutundan en az 8
puan, en fazla 40 puan alinabilmektedir. Olgegin alt boyutlarindan alinan yiiksek puan kisinin ilgili
liderlik 6zelliklerini siirekli sergiledigini; diisiik puan ise liderlik 6zelliklerini hi¢ sergilemedigini ortaya

koymaktadir.
Verilerin Toplanmasi

Aragtirmanin verileri 29 Kasim-24 Aralik 2021 tarihleri arasinda Google Form ile ¢evrim i¢i ortama
aktarilmis ardindan katilimcilara ¢alisma linkini iceren ileti gdnderilmistir. Online dolduramayanlar
icin de c¢ikti hazirlanmistir. Katilimcilar, arastirmanin amac: ile ilgili bilgilendirmeyi okuyarak
arastirmaya katilmay1 goniillii katilmay1 kabul etmistir. Katilimcilar ¢evrim ici olarak yazili onam

verdikten sonra aragtirma formunu doldurmuslardir.
Veri Analizi

Calismada elde edilen veriler istatistiksel olarak demo SPSS 18 paket programu ile degerlendirilmistir.
Verilerin normal dagilima uygunlugu icin garpiklik ve basiklik katsayilart kullanilmistir. Betimsel
istatistik yontemlerinde frekans (f), yiizde (%), standart sapma (Ss), aritmetik ortalama (X) ve bagimsiz
degiskenler arasindaki iligki t-testi kullanilmistir. Bagimsiz degiskenler arasindaki iliski tek yonlii
Anova testi ile belirlenmis ve ardindan Post hoc test olan tukey testi ile gruplar arasindaki farklar analiz

edilmistir.
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Bulgular

Ogrencilerin liderlik dlgeginden aldiklari toplam puanlarin ve &lgek alt boyutundan elde ettikleri

puanlarin cinsiyete gore farklilasmasi tabloda gosterilmistir.

Tablo 1. Ogrencilerin liderlik toplam puanlar: ve liderlik alt boyutlarinin cinsiyete gore degerlendirilmesi.

Liderlik Std. Std. ! P
Ozelligi Cinsiyet N X Sapma Hata
Ort.

Yapisal Kadin 205 31,7561 4,54164 ,31720 ,990 323
Erkek 116 31,1983  5,34744 ,49650

Insan Kadin 205 33,4049  4,36979 ,30520 2,550 ,011

Kaynakl1  Erkek 116 31,9483  5,76171 ,53496

Politik Kadin 205 29,0976 5,25247 ,36685 ,100 ,920
Erkek 116 29,0345 5,69199 ,52849

Sembolik  Kadin 205 30,2390  5,38302 ,37597 -,109 914
Erkek 116 30,3103 6,10547 ,56688

Toplam Kadin 205 124,4976  17,23557  1,20378 ,990 ,357

Erkek 116 122,4914  21,12962  1,96184

Tabloda goriildiigii izere 6rneklemi olusturan 6grencilerin liderlik 6lgegi toplam puan ve alt boyut
puanlarinin  6grencilerin cinsiyet degiskenine gore anlamlh bir farklilik gosterip gostermedigini
belirlemek amaciyla gerceklestirilen bagimsiz 6rneklem grubu t testi sonucunda insan kaynaklh alt
boyutu icin gruplarin aritmetik ortalamalar1 arasindaki fark istatistiksel olarak anlamli bulunmustur

(t=2,550; p<.05). S6z konusu farklilik kadin 6grencilerin lehine gerceklesmistir.

Tablo 2. Ogrencilerin liderlik alt boyutlarmin béliimlere gére degerlendirilmesi.

I:lderl‘{lf Grup N X Ss Kareler Sd. Kareler f P
Ozelligi Toplami Ortalamasi
Beden 37 31,4324 5,09652  Gruplar 190,774 3 63,591 2,751 043
Egitimi Ogr. arast
. 81 31,1605 527839  Gruplar 7328,522 317 23,118
Antrenorliik -
Yapisal Ici

Rekreasyon 50 33,3400 4,58752 Toplam 7519,296 320
Smuf Ogr. 153 31,2092  4,54025
Toplam 321 31,5545 4,84745

Beden 37 33,0811 539227  Gruplar 106,391 3 35,464 1,448 229
Egitimi Ogr. arast
. 1 81 32,0741 5,48812 Gruplar 7763,871 317 24,492
Insan Antrenorliik ici
Kaynaklt g okreasyon 50 33,9000 450057 Toplam 7870262 320
Smuf Or. 153 32,9216  4,67007
Toplam 321 32,8785 4,95929
Beden 37 28,9459 6,09164  Gruplar 519,360 3 173,120 6,212,000
Egitimi Ogr. arast
Antrenorlik 81 29,3210 5,32407 Gruplar 8834,845 317 27,870
Politik Ici
Rekreasyon 50 31,7800 504789  Toplam 9354,206 320
Smif Ogr. 153 28,0915 5,11880
Toplam 321 29,0748 5,40665
Beden 37 29,9459 5,45663 Gruplar 652,898 3 217,633 7,227,000
Egitimi Ogr. arasi
Antrenorliik 81 30,7531 5,58017 Gruplar 9545,594 317 30,112
Sembolik Ici

Rekreasyon 50 33,2000 4,60257 Toplam 10198,492 320
Smif Ogr. 153 29,1242 5,70355
Toplam 321 302648 564538
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Beden 37  123,4054 20,14180  Gruplar 4490,975 3 1496,992 4,404 005
Egitimi Ogr. arast
Antrenorlik 81 123,3086 19,90329  Gruplar  107751,423 317 339,910

Toplam Ici

Rekreasyon 50  132,2200 17,35499  Toplam  112242,399 320
Sif Ogr. 153 121,3464  17,52754
Toplam 321  123,7726  18,72852

Tablo 2’de goriildiigii lizere liderlik olgegi toplam puan ve alt boyut puanlarinin 6grencilerin
boliimlerine gore anlamh bir farklilik gosterip gostermedigini belirlemek amaciyla yapilan tek yonlii
varyans analizi (ANOVA) sonucunda 6grencilerin boliimlerine gore yapisal alt boyutu igin dlgekten
elde ettikleri puanlarin aritmetik ortalamalar1 arasindaki fark istatistiksel olarak anlamli bulunmustur
(F:2,751, p<.05). Yine Ogrencilerin boliimlerine gore politik alt boyutu igin Olgekten elde ettikleri
puanlarin aritmetik ortalamalar1 arasindaki fark istatistiksel olarak anlamlhi bulunmustur (F:6,212,
p<.05). Ayrica d6grencilerin boliimlerine gore sembolik alt boyutu i¢in 6lcekten elde ettikleri puanlarin
aritmetik ortalamalar1 arasindaki fark istatistiksel olarak anlamli bulunmustur (F:7,227, p<.05). Son
olarak da ogrencilerin boliimlerine gore toplam puan igin Olcekten elde ettikleri puanlarin aritmetik
ortalamalar1 arasindaki fark istatistiksel olarak anlamli bulunmustur (F:4,404, p<.05). Bu islemin
ardindan ANOVA sonrasi belirlenen anlamli farkliligin hangi gruplardan kaynaklandigini belirlemek

tizere tamamlayici post-hoc analiz tekniklerine gecilmistir.

Tablo 3. Yapisal Alt Boyutu Gruplar aras: Tukey testi sonuglar:

Gruplar Grup Ortalama Farki  Std. Hata p
Antrenorlik ,27194 ,95406
Beden Egitimi Ogr. Rekreasyon -1,90757 1,04268
Sinuf Ogretmenligi ,22328 ,88086
Beden Egitimi Ogr. -,27194 ,95406
Antrenorliik Rekreasyon -2,17951 ,86474
Sinif Ogretmen}igi -,04866 ,66069 043
Beden Egitimi Ogr. 1,90757 1,04268 ’
Rekreasyon Antrendrlitk 2,17951 ,86474
Sinaf Ogretmenligi 2,13085* ,78324
Beden Egitimi Ogr. -,22328 ,88086
Sinif égretmenligi Antrenorlik ,04866 ,66069
Rekreasyon -2,13085* ,78324

Yapisal alt boyutu puanlarinin boliim degiskenine gore hangi alt gruplar arasinda farklilastigini
belirlemek {izere yapilan tek yonlii varyans analizi (ANOVA) sonras1 post-hoc Tukey testi sonucunda
rekreasyon ve sinif 6gretmenligi grubu arasinda rekreasyon grubu lehine istatistiksel olarak (p<.05)
diizeyinde anlaml bir farkhilik saptanmistir. Bu durum rekreasyon grubundaki &grencilerin smif
Ogretmenligi grubuna gore daha fazla yapisal alt boyutundaki liderlik 6zelliklerine sahip olduklarinm
ortaya koymaktadir. Diger alt boyutlar arasindaki farklilik istatistiksel olarak anlamli bulunmamistir
(p>.05).

Tablo 4. Politik Alt Boyutu Gruplar aras1 Tukey testi sonuclar:

Gruplar Grup Ortalama Farki Std. Hata p
Antrenorliik -,37504 1,04753
Beden Egitimi Ogr. Rekreasyon -2,83405 1,14484
Struf Ogretmeg}igi ,85444 96716 o
Beden Egitimi Ogr. ,37504 1,04753
Antrenorlik Rekreasyon -2,45901* ,94946
Smif Ogretmenligi 1,22948 ,72542
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Beden Egitimi Ogr. 2,83405 1,14484

Rekreasyon Antrendrliik 2,45901* ,94946
Sinuf Ogretmenligi 3,68850* ,85998

Beden Egitimi Ogr. -,85444 ,96716

Sinif Ogretmenligi Antrenérliik -1,22948 ,72542
Rekreasyon -3,68850* ,85998

Politik alt boyutu puanlarmin boliim degiskenine gore hangi alt gruplar arasinda farklilastigim
belirlemek {izere yapilan tek yonlii varyans analizi (ANOVA) sonras1 post-hoc Tukey testi sonucunda
rekreasyon ile smif 6gretmenligi ve antrendrlitk grubu arasinda rekreasyon grubu lehine istatistiksel
olarak (p<.05) diizeyinde anlamli bir farklihk saptanmistir. Bu durum rekreasyon grubundaki
ogrencilerin siif 6gretmenligi ve antrendrliik grubuna gore daha fazla politik alt boyutundaki liderlik
ozelliklerine sahip olduklarini ortaya koymaktadir. Diger alt boyutlar arasindaki farklilik istatistiksel

olarak anlamli bulunmamistir (p>.05).

Tablo 5. Sembolik Alt Boyutu Gruplar arasi Tukey testi sonuglart

Gruplar Grup Ortalama Farki Std. Hata p
Antrenorlik -,80714 1,08885
Beden Egitimi Ogr. Rekreasyon -3,25405* 1,19000
Sinuf Ogretmenligi ,82176 1,00531
Beden Egitimi Ogr. ,80714 1,08885
Antrenoérlik Rekreasyon -2,44691 ,98692
Sinif Ogretmerﬂigi 1,62890 ,75404 000
Beden Egitimi Ogr. 3,25405% 1,19000 ’
Rekreasyon Antrenorlik 2,44691 ,98692
Sif Ogretmenligi 4,07582* ,89390
Beden Egitimi Ogr. -,82176 1,00531
Sinif égretmenligi Antrenorlik -1,62890 ,75404
Rekreasyon -4,07582* ,89390

Sembolik alt boyutu puanlarinin boliim degiskenine gore hangi alt gruplar arasinda farklilastiginm
belirlemek {izere yapilan tek yonlii varyans analizi (ANOVA) sonrasi post-hoc Tukey testi sonucunda
rekreasyon ile siif 6gretmenligi ve beden egitimi 6gretmenligi grubu arasinda rekreasyon grubu lehine
istatistiksel olarak (p<.05) diizeyinde anlamli bir farkliik saptanmistir. Bu durum rekreasyon
grubundaki 6grencilerin smif 6gretmenligi ve beden egitimi 6gretmenligi grubuna gore daha fazla

sembolik alt boyutundaki liderlik 6zelliklerine sahip olduklarin ortaya koymaktadir.

Tablo 6. Toplam Puanin Gruplar arast Tukey testi sonuclar

Gruplar Grup Ortalama Farki  Std. Hata p
Antrendrliik ,09676 3,65830
Beden Egitimi Ogr. Rekreasyon -8,81459 3,99812
Simf Ogretmenligi 2,05900 3,37763
Beden Egitimi Ogr. -,09676 3,65830
Antrenérlik Rekreasyon -8,91136* 3,31581
Sinif Ogretmerﬂigi 1,96224 2,53339 005
Beden Egitimi Ogr. 8,81459 399812 7
Rekreasyon Antrenorliik 8,91136* 3,31581
Simf Ogretmenligi 10,87359* 3,00330
Beden Egitimi Or. -2,05900 3,37763
Sinif (")gretmenligi Antrendrlik -1,96224 2,53339
Rekreasyon -10,87359* 3,00330
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Liderlik 6lgegi toplam puanlariin boliim degiskenine gore hangi alt gruplar arasinda farklilagtigini
belirlemek tizere yapilan tek yonlii varyans analizi (ANOVA) sonrasi post-hoc Tukey testi sonucunda
rekreasyon ile siif 6gretmenligi ve antrendrlitk grubu arasinda rekreasyon grubu lehine istatistiksel
olarak (p<.05) diizeyinde anlamli bir farklihk saptanmistir. Bu durum rekreasyon grubundaki
ogrencilerin sinif 6gretmenligi ve antrenorlitk grubuna gore daha fazla sembolik alt boyutundaki
liderlik 6zelliklerine sahip olduklarini ortaya koymaktadir. Spor bilimleri fakiiltesi ile siif 6gretmenligi
boliimiindeki 6grencilerin liderlik 6l¢eginden aldiklar1 toplam puanlarin ve 6lgek alt boyutundan elde

ettikleri puanlarin boliimlere gore farklilasmasi tabloda gosterilmistir.

Tablo 7. Ogrencilerin Liderlik Alt Boyutlarinin Simf Ogretmenligi Ile SBF Ogrencilerinin Degerlendirilmesi

Liderlik Ozelligi Grup N X Std. Sapma Std. Hata Ort. t p
Yapisal SBF 168 31,8690 5,10437 ,39381 1,219 224
Siuf Ogr. 153 31,2092 4,54025 ,36706

insan Kaynakl SBF“ 168 32,8393 5,22240 ,40292 -,148 ,882
Smif O. 153 32,9216 4,67007 ,37755

Politik SBF 168 29,9702 5,52016 42589 3,153 ,002
Simf O. 153 28,0915 5,11880 41383

Sembolik SBF 168 31,3036 5,40211 41678 3,515 ,001
Smif O. 153 29,1242 5,70355 46111

Toplam SBF 168 125,9821  19,54956 1,50828 2,229 027
Simif O. 153 121,3464 17,52754 1,41702

Tablo 7’de goriildiigii lizere 6rneklemi olusturan dgrencilerin liderlik 6lgegi toplam puan ve alt
boyut puanlarinin 6grencilerin boliim degiskenine gore anlamli bir farklilik gosterip gostermedigini
belirlemek amaciyla gergeklestirilen bagimsiz 6rneklem grubu t testi sonucunda politik, sembolik alt
boyutu ve toplam puan i¢in gruplarin aritmetik ortalamalar1 arasindaki fark istatistiksel olarak anlaml
bulunmustur (t=3,153; p<.05), (t=3,515; p<.05), (t=2,229; p<.05). S6z konusu farklilik beden egitimi ve spor

ogretmenligi, antrendrliik egitimi ve rekreasyon boliimii 6grencilerin lehine gerceklesmistir.

Tablo 8. Ogrencilerin liderlik toplam puanlari ve liderlik alt boyutlarinin spor brang: olup olmama durumuna

gore farklilagmasin gosteren bagimsiz 6rneklem grubu t testi sonuglar:

Liderlik  Spor Std. Std. t P
Ozelligi Bransi N X Sapma Hata
& 3 P Ort.
Evet 184 31,5652 4,95070 ,36497 ,012 ,991
Yapisal
Hayir 136 31,5588 4,73562 ,40608
insan Evet 184 32,6087 5,11177 ,37684 -1,090 ,276
Kaynakl1 Hayir 136 33,2206 4,75269 ,40754
Politik Evet 184 29,4891 5,33981 ,39366 1,658 ,098
Hayir 136 28,4779 5,46500 ,46862
Sembolik Evet 184 30,8478 5,43805 ,40090 2,143 ,033
Hayir 136 29,4853 5,86261 ,50271
Evet 184 124,5109 1896156  1,39786 ,833 ,405
Toplam

Hayir 136 122,7426  18,49604  1,58602

Tablo 8'de goriildiigii tizere drneklemi olusturan 6grencilerin liderlik 6lgegi toplam puan ve alt
boyut puanlarinin 6grencilerin spor bransi olup olmama durumuna goére anlaml bir farklilik gosterip
gostermedigini belirlemek amaciyla gergeklestirilen bagimsiz 6rneklem grubu t testi sonucunda
sembolik alt boyutu icin gruplarin aritmetik ortalamalar1 arasindaki fark istatistiksel olarak anlamli

bulunmustur (t=2,143; p<.05). S6z konusu farklilik spor bransi olan 6grencilerin lehine gerceklesmistir.
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Tablo 9. Ogrencilerin liderlik toplam puanlar: ve liderlik alt boyutlarimin yasa gore farklilasmasini gosteren tek

yonlii varyans analizi sonuglar

Liderlik Kareler Sd. Kareler f
Ozelligi Grup N X S5 Toplam1 Ortalamasi i
18-20 150 31,6333 4,89955 Gruplar 4,342 3 1,447 ,061 ,980
arasl
21-23 129 31,4341 4,90670 Gruplar 7505,959 315 23,828
Yapisal Ici
24-26 13 31,6923 4,21079 Toplam 7510,301 318
27+ 27 31,7778 4,94067
Toplam 319 31,5674 4,85976
18-20 150 32,7000 4,96802 Gruplar 75,852 3 25,284 1,027,381
arast
insan 21-23 129 33,2713 4,60935 Grltlplar 7758,223 315 24,629
Ici
Kaynallt 5106 13 309231 708827  Toplam  7834,075 318
27+ 27 32,6296 5,40049
Toplam 319 32,8527 4,96341
18-20 150 29,2667 5,60161 Gruplar 24,950 3 8,317 282,839
arast
21-23 129 28,8605 5,18071 Gruplar 9303,796 315 29,536
Politik igi
24-26 13 29,7692 7,11985 Toplam 9328,746 318
27+ 27 28,5556 4,74206
Toplam 319 29,0627 541624
18-20 150 30,4733 5,93556 Gruplar 13,124 3 4,375 ,135 939
arast
21-23 129 30,1550 5,58660 Gruplar 10178,600 315 32,313
Sembolik ici
24-26 13 29,7692 4,85032 Toplam 10191,724 318
27+ 27 30,0000 5,00769
Toplam 319 30,2759 5,66122
18-20 150 124,0733 19,34675 Gruplar 65,612 3 21,871 ,061 ,980
arasi
21-23 129 123,7209 18,22729 Gruplar 112158,802 315 356,060
Toplam Ici
24-26 13 122,1538 20,96364 Toplam 112224,414 318
27+ 27 122,9630 18,17539
Toplam 319 123,7586 18,78582

Tablo 9'da goriildiigii tizere liderlik Olgegi toplam puan ve alt boyut puanlarinin 6grencilerin

yaslarma gore anlamli bir farklilik gosterip gostermedigini belirlemek amaciyla yapilan tek yonli

varyans analizi (ANOVA) sonucunda o6grencilerin yaslarina gore yapisal alt boyutu (F: 061, p>.05),
insan kaynakli alt boyutu (F:1,027, p>.05), politik alt boyutu (F:,282, p>.05), sembolik alt boyutu (F:, 135,
p>.05) ve toplam puanlar (F:061, p>.05), icin Olgekten elde ettikleri puanlarin aritmetik ortalamalar:

arasinda istatistiksel olarak anlamli farklilik bulunmamustir.

Tablo 10. Ogrencilerin liderlik toplam puanlart ve liderlik alt boyutlarnm liderlik ya da yoneticilik yapip

yapmama durumuna gore farklilagmasini gosteren bagimsiz drneklem grubu t testi sonuglar:

Liderlik  Liderlik/ Std. Std. t P
Ozellizi  Yonetici X Sapma Hata
8 P Ort.
Evet 131 31,9313 505841 4419 1,140 255
Yapisal
Hayir 188 31,3032  4,68227 34149
insan Evet 131 32,7481 547209 47810 -361 718
Kaynakl1 Hayir 188 32,9521 457181 ,33343
Politik Evet 131 30,1145 530550 46354 2,875 004
Hayir 188 283617 539231 39327
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Sembolik Evet 131 31,0458 5,85316 ,51139 2,094 ,037
Hayir 188 29,7074 5,44438 ,39707
Evet 131 125,8397  20,00031  1,74744 1,654 ,099
Toplam

Hayir 188 122,3245 17,69093  1,29024

Tablo 10’da goriildiigii {izere drneklemi olusturan 6grencilerin Liderlik Olgegi toplam puan ve alt
boyut puanlarinin 6grencilerin liderlik ya da yoneticilik yapip yapmama durumuna gore anlaml bir
farklilik gosterip gostermedigini belirlemek amaciyla gergeklestirilen bagimsiz 6érneklem grubu t testi
sonucunda sembolik alt boyutu ve politik alt boyutu igin gruplarin aritmetik ortalamalar1 arasindaki
fark istatistiksel olarak anlamli bulunmustur (t=2,094; p<.05), (t=2,875; p<.05). S6z konusu farklilik

liderlik ya da yoneticilik yapan 6grencilerin lehine gerceklesmistir.

Tablo 11. Ogrencilerin liderlik toplam puanlari ve liderlik alt boyutlarmin herhangi bir kursa katilip katilmama

durumuna gore farklilasmasini gisteren bagimsiz orneklem grubu t testi sonuclar:

Liderlik  Kursa Std. Std. t P
Ozelligi Katilma N X Sapma Hata
& P Ort.
Evet 150 31,9733 4,62840 ,37791 1,452 ,147
Yapisal
Hayir 171 31,1871 5,01645 ,38362
insan Evet 150 33,3467 4,91947 ,40167 1,588 ,113
Kaynakl1 Hayir 171 32,4678 4,97202 ,38022
Politik Evet 150 29,9733 4,88381 ,39876 2,819 ,005
Hayir 171 28,2865 5,72557 ,43785
Sembolik Evet 150 30,9867 5,34826 ,43668 2,158 ,032
Hayir 171 29,6316 5,83589 ,44628
Evet 150 126,2800 17,84088 1,45670 2,261 ,024
Toplam

Hayir 171 121,5731  19,25767 1,47267

Tablo 11'de goriildiigii tizere 6rneklemi olusturan 6grencilerin liderlik 6lgegi toplam puan ve alt
boyut puanlarmin grencilerin herhangi bir kursa katiip katilmama durumuna gore anlamli bir
farklilik gosterip gostermedigini belirlemek amaciyla gergeklestirilen bagimsiz 6rneklem grubu t testi
sonucunda sembolik alt boyutu, politik alt boyutu ve toplam puan icin gruplarin aritmetik ortalamalar:
arasindaki fark istatistiksel olarak anlamli bulunmustur (t=2,158; p<.05), (t=2,818; p<.05), (t=2,261; p<.05).

S6z konusu farklilik herhangi bir kursa katilan 6grencilerin lehine gergeklesmistir.

Tablo 12. Ogrencilerin liderlik toplam puanlar: ve liderlik alt boyutlarimn anne egitim durumuna gore

farklilasmasin gosteren tek yonlii varyans analizi sonuclar

I:1derl‘1vlf Brans Yl N X ss Kareler Sd. Kareler f p
Ozelligi Toplam1 Ortalamas1
kogretim 177 31,6384 4,62015 Gruplar 235,397 3 78,466 3426 ,018

arast
Ortadgretim 65 32,4923* 4,56934 Gruplar 7192,052 314 22,905
Yapisal Igi
Lise 57 30,9474 5,37661 Toplam 7427,450 317
Universite 19 28,6842* 5,16454

Toplam 318 31,5126 4,84050

[k gretim 177 32,9322 4,68750 Gruplar 183,211 3 61,070 2,513,059
arast
Ortadgretim 65 33,9385* 4,66328 Gruplar 7630,239 314 24,300
Ici
Lise 57 31,8772 5,82197 Toplam 7813,450 317

Universite 19 31,2105 512704

Toplam 318 32,8459 4,96469

insan
Kaynakl1
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Tkdgretim 177 29,0056 5,02663 Gruplar 389,611 3 129,870 4,596 004
arast
Ortadgretim 65 30,7385* 5,44942 Gruplar 8872,075 314 28,255
Politik ici
Lise 57 28,1053 6,03171 Toplam 9261,686 317
Universite 19 26,2105 5,20234
Toplam 318 29,0314 5,40525
Mkdgretim 177 30,2316 518713 Gruplar 379,599 3 126,533 4,098 ,007
arast
Ortadgretim 65 31,8308* 5,56656 Gruplar 9694,992 314 30,876
Sembolik Ici
Lise 57 29,3333 6,32832 Toplam 10074,591 317
Universite 19 27,2632 6,38437
Toplam 318 30,2201 5,63747
[kdgretim 177 123,8079 17,12611  Gruplar 4526,705 3 1508,902 4,449 004
arast
Ortadgretim 65 129,0000* 18,36267  Gruplar 106490,943 314 339,143
Toplam Ici
Lise 57 120,2632 21,86119  Toplam 111017,648 317
Universite 19 1133684*  19,04151

Toplam 318 123,6101 18,71399

Tablo 12’de goriildiigii tizere liderlik 6lgegi toplam puan ve alt boyut puanlarimin 6grencilerin anne
egitim durumlarina goére anlamli bir farklilik gosterip gostermedigini belirlemek amaciyla yapilan tek
yonlii varyans analizi (ANOVA) sonucunda 6grencilerin anne egitim durumlarina gore yapisal, politik,
sembolik ve toplam alt puan boyutu igin Slgekten elde ettikleri puanlarin aritmetik ortalamalar:
arasindaki fark istatistiksel olarak anlamli bulunmustur. Bu islemin ardindan ANOVA sonrasi
belirlenen anlaml farkliligin hangi gruplardan kaynaklandigini belirlemek iizere tamamlayici post-hoc
analiz tekniklerine gecilmistir. Anne egitim durumu degiskenine gore hangi alt gruplar arasinda
farklilastigimi belirlemek iizere yapilan tek yonlii varyans analizi sonrasi post-hoc Tukey testi
sonucunda Yapisal alt boyutu, puanlarinin ortaokul ve iiniversite mezunu grubu arasinda ortaokul
mezunu grubu lehine, Politik alt boyutu puanlarinin ortaokul ile lise ve {iniversite grubu arasinda
ortaokul grubu lehine, Sembolik alt boyutu puanlarinin ortaokul ile iiniversite mezunu grubu arasinda
ortaokul mezunu grubu lehine ve Liderlik 6l¢egi toplam puanlarinin ortaokul ile lise ve iiniversite
grubu arasinda ortaokul mezunu grubu lehine istatistiksel olarak (p<.05) diizeyinde anlamli bir farklilik
saptanmistir. Bu durum annesi ortaokul mezunu grubundaki 6grencilerin lise ve iiniversite grubuna

gore daha fazla liderlik 6zelliklerine sahip olduklarini ortaya koymaktadir.

Tablo 13. Ogrencilerin liderlik toplam puanlari ve liderlik alt boyutlarmin baba egitim durumuna gore

farklilasmasim gOsteren tek yonlii varyans analizi sonuglart

Liderlik Kareler Sd. Kareler f P
Ozelligi Grup N X SS Toplamu Ortalamasi
flkokul 100 31,4700 4,65682 Gruplar 91,385 4 22,846 ,978 ,420

arast
Ortaokul 80 31,6500 4,98885 Gruplar 7336,301 314 23,364

Ici
Yapusal Lise 95 31,9053 495098  Toplam  7427,687 318
Universite 38 30,1842 4,84827
Lisansiisti 6 32,6667  3,14113
Toplam 319 315141 4383296
flkokul 100 329300 492213  Gruplar 30,641 4 7,660 309 872
arasi
Ortaokul 80 326125 523255  Gruplar 7784136 314 24790
Insan Ici
Kaynaklh Lise 95 331474 487933  Toplam 7814777 318

Universite 38 32,2632 4,99559
Lisanstistii 6 33,6667 3,50238
Toplam 319 32,8495 4,95729
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Ilkokul 100 28,5100 5,33427 Gruplar 124,277 4 31,069 1,067  ,373
arasi
Ortaokul 80 29,5625 5,49763 Gruplar 9146,193 314 29,128

. Ici
Politik Lise 95 295368 561686  Toplam 9270470 318
Universite 38 27,9474 4,91521
Lisansiisti 6 30,0000  4,04969
Toplam 319 29,0408 539930
ilkokal 100 30,1300 499829  Gruplar 201,155 4 50,289 1,599 174
arasi
Ortaokul 80 305625 579359  Gruplar 9874920 314 31,449
. Ici
Sembolik Lise 95 30,6632 598866  Toplam 10076075 318
Universite 38 28,2632 6,00308
Lisanstistii 6 32,3333 3,01109
Toplam 319 30,2163 5,62901
ilkokul 100  123,0400 1766405 Gruplar 1422453 4 355613 1,019 398
arasi
Ortaokul 80 1243875  19,80378  Gruplar 109606650 314 349,066
Ici
Toplam Lise 95 1252526  19,33741  Toplam  111029,103 318

Universite 38 118,6579 18,02292
Lisanstistii 6 128,6667 10,63328
Toplam 179 124,7095 18,94328

Tablo 13’te goriildiigii tizere liderlik lgegi toplam puan ve alt boyut puanlariin 6grencilerin baba
egitim durumuna gore anlaml bir farklilik gosterip gostermedigini belirlemek amaciyla yapilan tek
y6nlii varyans analizi sonucunda 6grencilerin baba egitim durumlarina gore yapisal alt boyutu (F:,978,
p>.05), insan kaynakl1 alt boyutu (F:,309, p>.05), politik alt boyutu (F:1,067, p>.05), sembolik alt boyutu
(F:1,599, p>.05) ve toplam puanlar (F:1,019, p>.05), icin Olgekten elde ettikleri puanlarin aritmetik

ortalamalar1 arasinda istatistiksel olarak anlamli farklilik bulunmamustir.

Tartisma, Sonug ve Oneriler

Calismada orneklemi olusturan Ogrencilerin liderlik Olgegi toplam puan ve alt boyut puanlarmin
ogrencilerin cinsiyet degiskenine gore insan kaynakli alt boyutu i¢in gruplarin aritmetik ortalamalar:
arasindaki fark istatistiksel olarak kadin 6grencilerin lehine anlamli bulunmustur. Mutlu ve ark (2020),
kadin 6grencilerin is goren, {iretim ve degisim odakl liderlik alt boyut puanlari erkeklerden yiiksek
oldugunu tesbit etmislerdir. Yine Mutlu ve ark. (2019), antrendr adaylar1 iizerinde yaptiklar
arastirmada kadin adaylarin insana yonelik liderlik puanlarinin erkeklere oranla daha yiiksek oldugu
belirtmislerdir. Sarikaya ve Bilir (2019) de liderlik o6zelliklerinin cinsiyet degiskenine gore kadin
ogrenciler lehine anlamli farkhilik gosterdigini belirlemistir. Ozdenk (2015), insana yonelik liderlik
boyutlarinda kadin katilimcilarin puanlarimin erkek katilimcilara oranla daha yiiksek oldugu tespit
etmistir. Oztiirk Karatas (2017), calismasinda &grencilerin cinsiyetleri ile liderlik yonelimleri arasda
anlamli bir fark olmadigimi belirlemistir. Atar ve Ozbek (2009), BESYO ogrencilerinin liderlik
davraniglariyla ilgili calismasinda; Semiz (2011), ortadgretim &grencilerinde sporun liderlik {izerine
etkisini ele aldig1 arastirmasinda; Giingor (2016) beden egitimi Ogretmen adaylarmin liderlik
ozelliklerine dair c¢alismasinda liderlik ile cinsiyet degiskeni arasinda anlaml bir farkliigin
bulunmadigini belirlemistir. Kadin 6grenciler lehine anlaml farkliligin olusmasinda iiniversite egitimi
alan kadin 6grenci sayisindaki artisin etkili oldugu soylenebilir. Bununla beraber son dénemde
kadinlarin toplumsal ve ekonomik hayatin énemli bir pargas1 haline gelerek ¢alisma hayatina biiyiik
oranda katilmalari, erkeklere oranla daha aktif rol almalari ve girisimcilik faaliyetlerinde

bulunmalarinin da etkili oldugu ifade edilebilir.

OJCES, 2023, 1(2), 225-258



C)grencﬂerin Liderlik Ozelliklerinin incelenmesi 237

Calismadan elde edilen sonuglara gore liderlik 6lgegi toplam puan ve alt boyut puanlarmin 6grencilerin
yaslarina gore aritmetik ortalamalar1 arasinda istatistiksel olarak anlamli farklilik bulunmamuistir. Alan
calismlarinda az da olsa farkli sonuglar elde eden bulgular da mevcuttur. Ergen’in (2009) Manisa ilinde
yuriittigli ve okul miidiirlerin liderlik davranislarinin 6gretmen motivasyonu {iizerine etkisini
inceledigi c¢alismanin sonucunda ise yas diizeyinin anlaml farklilik olusturdugu goriilmiistiir.
Olgunlasma ile liderlik 6zelligi arasinda iliski olacag: diisiintilse de geng yasina ragmen 6nemli liderlik
gorevi iistlenen Fatih Sultan Mehmet gibi tarihi sahsiyetlerin varlig1 yas degiskeni ile lider davranist
arasinda anlamli farkliigin ¢itkmamasini agiklar niteliktedir. Ayrica geng liderlerin kendilerini her
alanda (teknolojiye hakimiyet, disa doniikliik, rekabetci olma vb.) yetistirmeleri de yiiksek beklenti

olusturan ¢aligmalarda basarili olmalarin saglamaktadir.

Liderlik 6lgegi toplam puan ve alt boyut puanlarinin 6grencilerin boliimlerine gore yapisal alt boyutu,
politik alt boyutu, sembolik alt boyutu ve toplam puan icin 6lgekten elde ettikleri puanlarin aritmetik
ortalamalar1 arasindaki fark istatistiksel olarak anlamli bulunmustur. Yapisal alt boyutu puanlarmin
boliim degiskenine gore rekreasyon ve sinif dgretmenligi grubu arasinda rekreasyon grubu lehine,
politik alt boyutu puanlarinin boliim degiskenine gore rekreasyon ile sinif 6gretmenligi ve antrenorliik
grubu arasinda rekreasyon grubu lehine, sembolik politik alt boyutu puanlarmin béliim degiskenine
gore rekreasyon ile sinif 6gretmenligi ve beden egitimi 6gretmenligi grubu arasinda rekreasyon grubu
lehine, toplam puanlarmnin boliim degiskenine gore rekreasyon ile smif 6gretmenligi ve antrenorliik
grubu arasinda rekreasyon grubu lehine istatistiksel olarak anlaml bir farklilik saptanmistir. Ozmutlu
da (2008), BESYO o&grencilerinin liderlik diizeylerinde boliim degiskenine gore anlamh bir farklilik
bulmustur. Aydin (2016) ise BESYO’da egitim goriip bireysel ve takim sporlariyla mesgul olan
ogrencilerin liderlik 6zelliklerinin boliim degiskenine gore istatistiksel olarak anlamli oldugunu
bulmustur. Bu arastirma sonuglar: ile bulgularimiz paralellik gostermektedir. Rekreasyon boliimii
lisans programinda yer alan iletisim ve halkla iliskiler, kamu ve yerel yonetim rekreasyonu, rekreasyon
liderligi, rekreasyonda kriz yonetimi, rekreasyonda takim biitiinliigii gibi derslerin 6grencilerin liderlik

6zelliklerini olumlu yonde etkiledigi sdylenebilir.

Liderlik 6lgegi toplam puan ve alt boyut puanlarinin SBF 6grencileri ile simif 6gretmenligi 6greciler
acisindan da politik, sembolik alt boyutu ve toplam puan igin gruplarin aritmetik ortalamalar:
arasindaki fark istatistiksel olarak anlamli bulunmustur. S6z konusu farklilik beden egitimi ve spor
ogretmenligi, antrendrliik egitimi ve rekreasyon boliimii 6grencilerin lehine gerceklesmistir. Goriiliiyor
ki spor bilimleri fakiiltesinde okuyan 6grencilerinin liderlik 6zellikleri, sinif 6gretmenligi boliimiinde
okuyan 6grencilere gore daha belirgindir. Sporun ugrasanlar tizerinde kisilik 6zelliklerinin gelisiminde
onemli Olciide etki ettigi bir gergektir. Sporcularin sorumluluk duygusunun gelisimi, ¢abuk karar
verme, sabirli olma, centilmenlik, takim i¢i uyumu, kazanma azmi, iistiin gelme istegi gibi pek ¢ok
meziyetleri kazandirmada sporun giiclii bir kdprii olmasinin liderlik gelisimine 6énemli 6lgiide etki

ettigi soylenebilir.

Orneklemi olusturan 6grencilerin liderlik 6lgegi toplam puan ve alt boyut puanlarinin 6grencilerin spor
bransi olup olmama durumuna gore sembolik alt boyutu i¢in gruplarin aritmetik ortalamalar1 arasinda
spor bransi olan Ogrencilerin lehine istatistiksel olarak anlamli farklilik bulunmustur. Semiz (2011),
sporun liderlik {izerine etkisi ile ilgili arastirmasinda brans degiskenine gore farklilasmasim
incelediginde ¢alismamizin sonuglarimiza benzer sonuglar elde ederken Car (2013), spor egitimi alan
tiniversite dgrencilerinin liderlik 6zelliklerinin tespitiyle ilgili arastirmasinda liderlik yonelimleri ile
brans degiskeni arasinda istatistiksel olarak anlamli bir fark tespit etmemistir. Bireylerin herhangi bir
brans ile ilgilenmesi; takim ya da bireysel sporlarda kendini gostermesini, grup psikolojisi ile hareket

etme becerisini kazanmasini desteklemektedir. Bu destek, anlamli farkliigin gerekcesi olarak
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gosterilebilir. Atletizm, basketbol, buz hokeyi, giires, ok¢uluk, voleybol gibi spor dallariyla ilgilenen
sporcularin zihinde canlandirma becerilerinin gelismis olmasi da anlamli farkliligin bir bagka nedeni

olarak degerlendirilebilir.

Ogrencilerin liderlik lgegi toplam puan ve alt boyut puanlarinin 6grencilerin liderlik ya da yoneticilik
yapip yapmama durumuna gore sembolik alt boyutu ve politik alt boyutu i¢in gruplarin aritmetik
ortalamalar1 arasindaki fark liderlik ya da yoneticilik yapan 6grencilerin lehine istatistiksel olarak
anlamli bulunmustur. Yoneticilik ile liderlik 6zelliklerindeki ortakliklar (Miicevher ve Erdem, 2018),
liderlik ya da yoneticilik yapan ogrencilerin lehine istatistiksel olarak anlamli farkliligin gerekgesi
olarak degerlendirilebilir. Ayrica bireylerin yoneticiligi deneyimlemeleri, deneyimleri sirasinda
karsilagtiklar1 durumlarda sahip olduklari liderlik 6zelliklerini ortaya koyabilmeleri de farklilig:

etkileyen durum olarak kabul edilebilir.

Ogrencilerin liderlik dlgegi toplam puan ve alt boyut puanlarinin 6grencilerin herhangi bir kursa katilip
katilmama durumuna gore sembolik alt boyutu, politik alt boyutu ve toplam puan icin gruplarin
aritmetik ortalamalar1 arasindaki fark istatistiksel olarak anlamli bulunmustur. Kurs sirasinda
Ogreticinin ortaya koydugu liderlik becerilerine doniik performansin bireyleri etkileme, bireylerin

ogreticileri rol model almalarini saglama olasiligr anlamli farklilig1 kismen de olsa agiklayabilir.

Liderlik dlgegi toplam puan ve alt boyut puanlarinin dgrencilerin baba egitimlerinin anlamh bir fark
goriinmezken, anne egitim durumlarina gore yapisal alt boyutu aritmetik ortalamalar1 arasindaki fark
iiniversite, politik alt boyutnda lise ve iiniversite, sembolik alt boyutunda {iniversite, toplam aritmatik
ortalamalarinda ise lise ve {iniversite mezunlarina gore ortaokul mezunu grubu lehine anlamh
farkliliklar saptanmistir. Anne ve baba egitim durumlarin arasinda politik liderlik 6zelliginde ortaokul
seviyesinde annenin, biraz yiiksek oldugu goézlemlenirken, Babanin insan kaynakli yaklasiminda lise
diizeyinde ve Yapisal liderlik alt boyutunda iiniversite mezunlariin daha etkili oldugu goriilmektedir.
Diger liderlik boyutlar1 Anne ve babanin egitim durumlarinda birbirne benzerlik gosterdigi
gozlemlenmistir. Ozetle buradan anlasiliyor ki ortaokul mezunu annelerin ¢ocuklarinin liderlik
ozelliklerini gelisiminde daha etkili oldugu sdylenebilir. Bu durum ortaokul mezunu annelerin,
liniversite mezunu annelerin sayilarindan daha fazla olmasindan da kaynaklanabilir. ~Cansoy,
Tiirkoglu ve Parlar (2016), anne egitim durumuna gore liderlik 6zellikleri puanlar1 ortalamalarinin
annenin egitim durumuna gore anlamh bir farklilik gostermedigini belirlemistir. Durmus da (2011)
arastirmasinda ogrencilerin liderlik 6zelliklerinin anne ve baba egitim diizeyine gore farklilasmadigin
tespit etmistir. Cansoy, Tiirkoglu ve Parlar (2016), baba egitim durumuna gore liderlik 6zellikleri
puanlar1 ortalamalarinin annenin egitim durumuna gore anlamli bir farklilik gostermedigini
belirlemistir. Tiirk toplumunda kadin kendi aile grubu ve toplulugu {izerinde mutlak otorite sahip
olmamasmma ragmen nesil yetistirmedeki baskin misyonu, bireylerin liderlik 6zelliklerini

etkileyebilmektedir.

Sonug olarak, insan kaynakli liderlik o6zelliklerinin erkeklere gore kadinlarda, basta Rekreasyon
boliimii olmak iizere spor boliimiinde okuyan &grencilerin sinif 6gretmenligine gore, insan kaynakl
liderlik ozelliklerin kadin 6grencilerde, sembolik liderlik 6zelliklerin sporla ugrasanlar da yine daha
once  yoneticilikle ugrasanlarda sembolik ve politik liderlik Ozelliklerin 6n plana ¢gktig
gozlemlenmistir. Anne ve babanin egitim durumlariin ¢ocuklarin lidrlik &zelliklerinin gelisimi

agisindan birbirne benzerlik gosterdigi soylenebilir.

.....

(mesleki, orgiitsel vb.) farkli degiskenlere gore tespit edilebilir. Ayrica 6gretmen yetistiren fakiiltelerin
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farkli boliimleriyle spor bilimleri bolimii Ogrencilerinin liderlik Ozellikleri kiyaslanabilir. Sinif
ogretmenlig boliimlerinde okuyan 6grencilerin liderlik 6zelliklerinin gelisimi acisinda sosyal kiiltiirel,

sanatsal ve sportif etkinliklere katilimlarini artiracak 6nlemler alinabilir.

Catisma Beyam

Aragtirmacilar arasinda ¢ikar ¢atismasi bulunmamaktadir.
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Introduction

A leader is a person who makes the people in a group follow him or her depending on a goal or who
makes people act in the light of determined goals (Sabuncuoglu & Tiiz, 2001). Leaders gain their
influential power through social communication (Yesil, 2013). The issues that constitute leader
effectiveness are the form of supervision and planning, goal setting, delegation of authority or not, and
the way of communication with those in the group (Landis, et al., 2014). All leaders have a common

purpose and these purposes increase the chances of learning for a large number of students (Can, 2006).

Leadership is the basic quality that enables a community gathered around certain goals to act
systematically (Kaplan & Giilden, 2017). Leadership is the state of being superior to the members of the
community in terms of intelligence, ability and charisma (Erdem & Dikici, 2009). It is a phenomenon
that can be analyzed from sociological, psychological, military, political, philosophical and historical
perspectives as well as business life and management (Sisman, 2002). Leadership is leading change
(Karakaplan Ozer, 2019). It is a complex skill that requires the ability to eliminate personal and group
problems (Hedlund, et al., 2003).

Looking at the general characteristics of leaders, Gehring (2007) states that leaders are success-
oriented, care about quality, seek knowledge, take initiative, are helpful, love to serve people,
understand them, are customer-oriented, can analyze what people cannot express and understand their
feelings and thoughts, have political skills, are flexible, and can understand and evaluate events in
different situations and conditions. Cattell (1966) describes the characteristics of leaders as extroverted,

open, emotionally balanced, responsible, and adaptable.

Leadership is also very important in education. The concept of leadership is used in schools that
manage the society (Beycioglu, 2009) as well as for a teacher who manages the classroom (Uredi & Giil,
2018). Educators now reveal the characteristics of a leader who is researching, questioning, open to

innovation and willing to learn rather than being a practitioner (Giiglii & Kosar, 2016).

There are some characteristics that leader teachers should have. Teachers need to emphasize their
leadership behaviors in their practices. According to Barth (1990), an educator who asserts leadership
may face administrative resistance, but this is educationally positive. Such an educator has to overcome
his or her own habits and the stagnation that comes with teaching. Initiating such leadership requires
going beyond a small designated place. The educator's task is not limited to the classroom. Teacher
leadership is the courageous declaration of teachers' willingness to take responsibility for all kinds of

issues outside the classroom.

When the literature is examined, it is seen that there are many studies that identify and reveal the
sub-dimensions of leadership (Edizler & Akbulut, 2011; Banoglu, 2012). One of the classifications of the
sub-dimensions of leadership is Bolman and Deal. According to Bolman and Deal (1990), leadership has

four sub-dimensions: human, political, symbolic and structural.

The human-centered approach does not see groups and people as machines but as natural beings
with psychological and social needs. Here the leader provides support and empowers individuals.
People are the heart of the group. Leaders strive for the goals of the group and employees. They support
and empower them. They trust their employees in the group, are accessible leaders, share information,

ensure participation, are honest, and solve problems together (Bolman & Deal, 2003).

OJCES, 2023, 1(2), 225-258



244 A. Poyraz ve K. Giil Kaplan

The political approach likens organizations to political arenas. The leader develops good relations
with other groups outside the group that affect the group, and can manage conflict. He/she knows what
he/she wants and will get, and makes explanations. He/she evaluates the balance of needs, interests and
power well. He/she does not give what he/she wants to every person, he/she prepares the environment
for the bargaining of groups. They are leaders who mobilize and persuade people and resources, are
effective in cooperation and support, and respond to strong dimensions and social incompatibilities that

create strong compromises (Bolman & Deal, 2003).

In the symbolic approach, leaders cannot give groups what they want, but they can create
environments where they can discuss group differences and make logical compromises. They focus on
how to make sense of the complex world (Bolman & Deal, 2003). It is believed that the most important
job of leaders is to inspire people. When people feel how important their work is, they are excited and
committed to that environment. Leaders are ambitious to make the group unique and pass it on to
others. They use dramatic symbols to excite people and instill a sense of mission. They are energetic
leaders. They create slogans, distribute rewards, tell stories, and work by showing up everywhere and

moving around (Bolman & Deal, 2003).

Structured leadership is a type of leadership that thinks logically and clearly, approaches problems
with careful analysis, pays attention to details, creates and implements well-organized and well-
understood methods, provides direction and consistency in its goals (Bolman & Deal, 2003). Structural
perspective refers to being productive and bureaucratic characteristics such as division of labor, chain

of command and responsibilities in roles (Dereli, 2003).

When the studies on leadership characteristics are examined, it is understood that the studies are
carried out for different disciplines, but it is seen that the studies on the concept of leadership in sports
are insufficient in terms of quantity. According to the results of Donuk's (2006) study on the leadership
styles of coaches and athletes, the coaches in the study group were found to have a semi-democratic,
semi-autocratic leadership style that values the education and training of athletes, supports them
socially, and has a semi-democratic, semi-autocratic leadership style. Loughead and Hardy (2005), as a
result of observing the behavioral patterns of peer and coach leadership in the field of sport, revealed
that coaches adopted autocratic leadership among leadership behaviors, and stated that they preferred
social support, democratic leadership and positive feedback from peer behaviors in leadership. In a
study, it was stated that teacher leaders have to gain competence in the areas of healthy communication
with people, making group problems specific, coping with the process of change, providing the
necessary resources, mobilizing, taking leadership responsibility and trusting (Gehrke, 1991). The role
of higher education institutions and universities in training future leaders is very important (Osiemo,
2012; Coates et al., 2010). Today, it is stated that university students should show leadership behavior
at school and in society (Can, 2009).

Considering that the research group consists of classroom teachers, physical education teachers,
coaching education and recreation departments, when we consider that these fields will perform very
valuable professions such as classroom teachers, physical education teachers, coaches and animators, it
is important to develop leadership qualities. ~While performing their professions in various
communities, discovering the talents of students and athletes and directing them, ensuring the
development of effective communication skills by making inferences, providing them with a profession
by motivating them, contributing to production by gaining self-confidence, and many other issues are

of great importance in the growth, development and awareness of the society. Considering the
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insufficiency of studies on the concept of leadership in sports in such a valuable field, it is inevitable
that the research will contribute to the field. For this reason, the aim of the study is to determine the
leadership approaches of classroom teachers and students studying in sports sciences and to make

suggestions for the development of leadership characteristics.

Method
Research Model

In the study, in which it was aimed to determine the leadership characteristics of the students studying
in the departments of sports sciences faculty and classroom teaching according to different variables, a
survey, one of the quantitative research designs, was used. A cross-sectional survey was preferred as a
model. In a cross-sectional survey, the aim is to define the instantaneous state of the phenomenon rather
than its change over time (Biiyiikoztiirk et al., 2018). In the study, leadership characteristics were

determined by taking a photograph of the sample at any moment.
Study Group

In cross-sectional surveys, the researcher takes cross-sections from groups that will represent the
universe instead of the universe (Biiyilikoztiirk et al., 2018). For this reason, the sample was formed
instead of the population. The study group for the research consists of 321 students from the first,

second, third, and fourth grades of five different state universities.
Data Collection Tools

The "Leadership Orientation Scale," developed by Bolman and Deal (1990) and adapted into Turkish by
Dereli (2003), was used to determine the leadership characteristics of the students studying in the
departments of sports sciences faculty and classroom teaching. In the data collection phase of the
research, a questionnaire was used. The first part of the questionnaire, which consists of two parts,
includes demographic questions, and the second part includes questions about leadership

characteristics.

The 5-point Likert-type scale with detailed sub-dimensions is scored as "Never = 1", "Rarely = 2",
"Sometimes = 3", "Frequently = 4", and "Always = 5". A minimum of 8 points and a maximum of 40
points can be obtained from each dimension of the scale. A high score in the sub-dimensions of the scale
indicates that the person exhibits the relevant leadership characteristics continuously, while a low score

indicates that the person does not exhibit leadership characteristics at all.
Data Collection

The study data were transferred online with a Google Form between November 29 and December 24,
2021, and then a message containing the study link was sent to the participants. A printout was also
prepared for those who could not fill it out online. Participants read the information about the
purpose of the study and agreed to participate voluntarily. Participants completed the research form
after giving written consent online.

Data Analysis

The data obtained in the study were statistically evaluated with the demo SPSS 18 package program.
Skewness and kurtosis coefficients were used for the normal distribution of the data. Frequency (f),
percentage (%), standard deviation (SD), arithmetic mean (X), and t-test were used in descriptive
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statistics methods. The relationship between the independent variables was determined by a one-way

ANOVA test, and then the differences between the groups were analyzed by a tukey test, which is a

post hoc test.

Findings

The differentiation of the students' total scores from the leadership scale and the scores obtained from

the sub-dimensions of the scale according to gender is shown in the table.

Table 1. Evaluation of students’ leadership total scores and leadership sub-dimensions according to gender.

Leadershi Std. Std.Error t

Characteril;tic Gender N X Deviation Mean F

Structural Female 205 31,7561 4,54164 ,31720 ,990 323
Male 116 31,1983 5,34744 ,49650

Human Female 205 33,4049 4,36979 ,30520 2,550 ,011

Resources Male 116 31,9483 5,76171 ,53496

Politics Female 205 29,0976 5,25247 ,36685 ,100 ,920
Male 116 29,0345 5,69199 ,52849

Symbolic Female 205 30,2390 5,38302 ,37597 -,109 ,914
Male 116 30,3103 6,10547 ,56688

Total Female 205 124,4976 17,23557 1,20378 ,990 ,357
Male 116 122,4914  21,12962 1,96184

As seen in the table, as a result of the independent sample group t test conducted to determine

whether the total score and sub-dimension scores of the leadership scale of the students constituting the

sample show a significant difference according to the gender variable of the students, the difference

between the arithmetic averages of the groups for the human resource sub-dimension was found

statistically significant (t=2,550; p<.05). This difference was in favor of female students.

Table 2. Evaluation of students’ leadership sub-dimensions according to departments.

LeadershiP ‘ Group N X ss Sum of Sd.  Mean of f P
Characteristic Squares Squares
Physical 37 31,4324 5,09652  Between 190,774 3 63,591 2,751 ,043
Education Groups
Teacher.
. 81 31,1605 527839  Within 7328,522 317 23,118
Coaching
Structural Groups
Recreation 50 33,3400 4,58752  Total 7519,296 320
Classroom 153 31,2092 4,54025
Teacher
Total 321 31,5545 4,84745
Physical 37 33,0811 5,39227  Between 106,391 3 35,464 1,448 ,229
Education Groups
Teacher.
. 81 32,0741 5,48812 Within 7763,871 317 24,492
Human Coaching Groups
Resources .
Recreation 50 33,9000 4,50057 Total 7870,262 320
Classroom 153 32,9216 4,67007
Teacher
Total 321 32,8785 4,95929
Physical 37 28,9459 6,09164  Between 519,360 3 173,120 6,212,000
Education Groups
. Teacher.
Politics . 81 293210 532407  Within 8834845 317 27,870
Coaching
Groups
Recreation 50 31,7800 5,04789 Total 9354,206 320
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Classroom 153 28,0915 5,11880

Teacher
Total 321 29,0748 5,40665
Physical 37 29,9459 5,45663 Between 652,898 3 217,633 7,227,000
Education Groups
Teacher.
. 81 30,7531 5,58017 Within 9545,594 317 30,112
. Coaching
Symbolic Groups
Recreation 50 33,2000 4,60257 Total 10198,492 320
Classroom 153 29,1242 5,70355
Teacher
Total 321 30,2648 5,64538
Physical 37 123,4054 20,14180 Between 4490,975 3 1496,992 4,404 ,005
Education Groups
Teacher.
. 81 123,3086  19,90329 Within 107751,423 317 339,910
Coaching
Total Groups

Recreation 50  132,2200 17,35499 Total 112242,399 320
Classroom 153 121,3464 17,52754
Teacher
Total 321 123,7726  18,72852

As seen in Table 2, as a result of the one-way analysis of variance (ANOVA) conducted to determine
whether the total score and sub-dimension scores of the leadership scale showed a significant difference
according to the departments of the students, the difference between the arithmetic averages of the
scores obtained from the scale for the structural sub-dimension according to the departments of the
students was found statistically significant (F: 2,751, p<.05). Again, the difference between the arithmetic
averages of the scores obtained from the scale for the political sub-dimension according to the
departments of the students was found statistically significant (F:6,212, p<.05). In addition, the
difference between the arithmetic averages of the scores obtained from the scale for the symbolic sub-
dimension according to the departments of the students was found statistically significant (F:7,227,
p<.05). Finally, the difference between the arithmetic averages of the scores obtained from the scale for
the total score according to the departments of the students was found statistically significant (F:4,404,
p<.05). After this process, complementary post-hoc analysis techniques were used to determine which

groups were responsible for the significant difference determined after ANOVA.

Table 3. Structural subdimension tukey test results between groups

Groups Group Mean Difference Std. Error p
Coaching ,27194 ,95406
Physical Education Teacher Recreation -1,90757 1,04268
Classroom Teacher ,22328 ,88086
Physical Education Teacher -27194 ,95406
Coaching Recreation -2,17951 ,86474
Classroom Teacher -,04866 ,66069 043
Physical Education Teacher 1,90757 1,04268 ’
Recreation Coaching 2,17951 ,86474
Classroom Teacher 2,13085* ,78324
Physical Education Teacher -22328 ,88086
Classroom Teacher Coaching ,04866 ,66069
Recreation -2,13085* ,78324

As a result of the post-hoc Tukey test after the one-way analysis of variance (ANOVA) to determine
between which subgroups the structural sub-dimension scores differed according to the department
variable, a statistically significant difference was found between the recreation and classroom teaching

groups in favor of the recreation group at the level of (p<.05). This situation reveals that students in the
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recreation group have more leadership characteristics in the structural sub-dimension than in the

classroom teaching group. The difference between the other sub-dimensions was not statistically

significant (p > 0.05).
Tablo 4. Political subdimension intergroup tukey test results
Groups Group Mean Difference Std. Error p
Coaching -,37504 1,04753
Physical Education Teacher Recreation -2,83405 1,14484
Classroom Teacher ,85444 ,96716
Physical Education Teacher ,37504 1,04753
Coaching Recreation -2,45901* ,94946
Classroom Teacher 1,22948 ,72542 000
Physical Education Teacher 2,83405 1,14484
Recreation Coaching 2,45901* ,94946
Classroom Teacher 3,68850* ,85998
Physical Education Teacher -,85444 ,96716
Classroom Teacher Coaching -1,22948 ,72542
Recreation -3,68850* ,85998

As a result of the post-hoc Tukey test after one-way analysis of variance (ANOVA) to determine
between which subgroups the political sub-dimension scores differed according to the department
variable, a statistically significant difference was found at the level of (p<.05) in favor of the recreation
group between the recreation group and the classroom teaching and coaching group. This situation
reveals that the students in the recreation group have leadership characteristics in the political sub-
dimension more than the students in the classroom teaching and coaching groups. The difference

between the other sub-dimensions was not statistically significant (p>.05).

Table 5. Symbolic subdimension tukey test results between groups

Groups Group Mean Difference Std. Error p
Coaching -,80714 1,08885
Physical Education Teacher Recreation -3,25405* 1,19000
Classroom Teacher ,82176 1,00531
Physical Education Teacher ,80714 1,08885
Coaching Recreation -2,44691 ,98692
Classroom Teacher 1,62890 ,75404 000
Physical Education Teacher 3,25405% 1,19000 7
Recreation Coaching 2,44691 ,98692
Classroom Teacher 4,07582* ,89390
Physical Education Teacher -,82176 1,00531
Classroom Teacher Coaching -1,62890 ,75404
Recreation -4,07582* ,89390

As a result of the post-hoc Tukey test after one-way analysis of variance (ANOVA) to determine
between which subgroups the symbolic sub-dimension scores differed according to the department
variable, a statistically significant difference was found at the level of (p<.05) in favor of the recreation
group between the recreation group and the classroom teaching and physical education teaching group.
This situation reveals that the students in the recreation group have more leadership characteristics in
the symbolic sub-dimension than the students in the classroom teaching and physical education

teaching groups.
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Table 6. Tukey test results of total score between groups

Groups Group Mean Difference Std. Error p
Coaching ,09676 3,65830
Physical Education Teacher Recreation -8,81459 3,99812
Classroom Teacher 2,05900 3,37763
Physical Education Teacher -,09676 3,65830
Coaching Recreation -8,91136* 3,31581
Classroom Teacher 1,96224 2,53339 005
Physical Education Teacher 8,81459 3,99812 7
Recreation Coaching 8,91136* 3,31581
Classroom Teacher 10,87359* 3,00330
Physical Education Teacher -2,05900 3,37763
Classroom Teacher Coaching -1,96224 2,53339
Recreation -10,87359* 3,00330

As a result of the post-hoc Tukey test after one-way analysis of variance (ANOVA) to determine
between which subgroups the total scores of the leadership scale differed according to the department
variable, a statistically significant difference was found at the level of (p<.05) in favor of the recreation
group between the recreation group and the classroom teaching and coaching group. This situation
reveals that the students in the recreation group have more leadership characteristics in the symbolic
sub-dimension compared to the classroom teaching and coaching group. The differentiation of the total
scores and the scores obtained from the sub-dimensions of the leadership scale by the students in the

faculty of sport sciences and the department of classroom teaching are shown in the table.

Table 7. Assessment of leadership subdimensions of classroom teaching and SBF students

Leadership Group N X Std. Std.Error t P
Characteristic Deviation Mean
Structural SBF 168 31,8690 5,10437 ,39381 1,219 224
Classroom 153 31,2092 4,54025 ,36706
Teacher
SBF 168 32,8393 5,22240 ,40292 -, 148 ,882
Human Resources Classroom 153 32,9216 4,67007 ,37755
Teacher
Politics SBF 168 29,9702 5,52016 ,42589 3,153 ,002
Classroom 153 28,0915 5,11880 ,41383
Teacher
Symbolic SBF 168 31,3036 5,40211 41678 3,515 ,001
Classroom 153 29,1242 5,70355 ,46111
Teacher
Total SBF 168 125,9821 19,54956 1,50828 2,229 ,027
Classroom 153 121,3464 17,52754 1,41702
Teacher

Asseenin Table 7, as a result of the independent sample group t test conducted to determine whether
the total score and sub-dimension scores of the leadership scale of the sampled students showed a
significant difference according to the department variable of the students, the difference between the
arithmetic averages of the groups for the political, symbolic sub-dimension, and total score was found
statistically significant (t = 3,153; p<.05), (t = 3,515; p<.05), (t = 2,229; p<.05). This difference was in favor
of the students in the physical education and sports teaching, coaching education, and recreation

departments.
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Table 8. Independent sample group t test results showing the difference between students’ leadership total scores

and leadership sub-dimensions according to whether they have a sport branch or not

Leadership Sport N X Std. Std.Error t P

Characteristic Branch Deviation Mean

Structural Yes 184 31,5652 4,95070 ,36497 ,012 ,991
No 136 31,5588 4,73562 ,40608

Human Yes 184 32,6087 5,11177 ,37684 -1,090 ,276

Resources No 136 33,2206 4,75269 ,40754

Politics Yes 184 29,4891 5,33981 ,39366 1,658 ,098
No 136 28,4779 5,46500 ,46862

Symbolic Yes 184 30,8478 5,43805 ,40090 2,143 ,033
No 136 29,4853 5,86261 ,50271

Total Yes 184  124,5109 18,96156 1,39786 ,833 ,405

No 136  122,7426  18,49604 1,58602

Asseenin Table 8, as a result of the independent sample group t test conducted to determine whether
the total score and sub-dimension scores of the leadership scale of the sampled students showed a
significant difference according to whether the students had a sport branch or not, the difference
between the arithmetic averages of the groups for the symbolic sub-dimension was found statistically

significant (t = 2,143; p<.05). This difference was in favor of the students with a sports branch.

Table 9. One-way analysis of variance results showing the difference of students’ leadership total scores and

leadership sub-dimensions according to age

Leadershi.p . Group N X Ss Sum of Sd. Mean of f P
Characteristic Squares Squares
18-20 150 31,6333 4,89955 Between 4,342 3 1,447 ,061  ,980
Groups
21-23 129 31,4341 4,90670 Within 7505,959 315 23,828
Structural Groups
24-26 13 31,6923 4,21079 Total 7510,301 318
27+ 27 31,7778 4,94067
Total 319 31,5674 4,85976
18-20 150 32,7000 4,96802 Between 75,852 3 25,284 1,027 ,381
Groups
21-23 129 33,2713 4,60935 Within 7758,223 315 24,629
Human
Resources Groups
24-26 13 30,9231 7,08827 Total 7834,075 318
27+ 27 32,6296 5,40049
Total 319 32,8527 4,96341
18-20 150 29,2667 5,60161 Between 24,950 3 8,317 ,282  ,839
Groups
21-23 129 28,8605 5,18071 Within 9303,796 315 29,536
Politics Groups
24-26 13 29,7692 7,11985 Total 9328,746 318

27+ 27 28,5556 4,74206
Total 319 29,0627 541624

18-20 150 30,4733 5,93556 Between 13,124 3 4,375 ,135 ,939
Groups
21-23 129 30,1550 5,58660 Within 10178,600 315 32,313
Symbolic Groups
24-26 13 29,7692 4,85032 Total 10191,724 318

27+ 27 30,0000 5,00769
Total 319 30,2759 5,66122

18-20 150  124,0733 19,34675  Between 65,612 3 21,871 061,980
Total Groups
21-23 129 123,7209 18,22729 Within 112158,802 315 356,060
Groups
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24-26 13 122,1538 20,96364 Total 112224,414 318
27+ 27 122,9630 18,17539
Total 319 123,7586 18,78582

As seen in Table 9, as a result of the one-way analysis of variance (ANOVA) conducted to determine
whether the total score and sub-dimension scores of the leadership scale show a significant difference
according to the age of the students, the structural sub-dimension (F:,061, p>.05), human resource sub-
dimension (F: 1,027, p>.05), political sub-dimension (F:282, p>.05), symbolic sub-dimension (F:,135,
p>.05), and total scores (F: 061, p>.05), there was no statistically significant difference between the

arithmetic means of the scores obtained from the scale.

Table 10. Independent sample group t-test results showing the difference between students’ leadership total scores

and leadership sub-dimensions according to whether they have been a leader or a manager

Leadership Leader/ N X Std. Std.Error t P

Characteristic Manager Deviation = Mean

Structural Yes 131 31,9313  5,05841 ,44196 1,140 ,255
No 188 31,3032  4,68227 ,34149

Human Yes 131 32,7481 5,47209 ,47810 -,361 ,718

Resources No 188 32,9521 4,57181 ,33343

Politics Yes 131 30,1145  5,30550 ,46354 2,875 ,004
No 188 28,3617  5,39231 ,39327

Symbolic Yes 131 31,0458  5,85316 ,51139 2,094 ,037
No 188 29,7074  5,44438 ,39707

Total Yes 131 125,8397  20,00031 1,74744 1,654 ,099
No 188 122,3245 17,69093  1,29024

As seen in Table 10, as a result of the independent sample group t test conducted to determine
whether the total score and sub-dimension scores of the Leadership Scale of the sampled students
showed a significant difference according to whether the students were in leadership or management,
the difference between the arithmetic averages of the groups for the symbolic sub-dimension and the
political sub-dimension was found statistically significant (t = 2,094; p<.05), (t = 2,875; p<.05). This

difference was in favor of the students who were in leadership or management positions.

Table 11. Independent sample group t test results showing the difference between students’ leadership total scores

and leadership sub-dimensions according to whether they attended any course or not

Leadership Course Std. Std.Error t p
. c e N X o

Characteristic Participation Deviation = Mean

Structural Yes 150 31,9733 4,62840 37791 1,452,147
No 171 31,1871 5,01645 ,38362

Human Yes 150 33,3467  4,91947 40167 1,588 ,113

Resources No 171 32,4678 4,97202 ,38022

Politics Yes 150 29,9733 4,88381 ,39876 2,819,005
No 171 28,2865 5,72557 ,43785

Symbolic Yes 150 30,9867  5,34826 43668 2,158 032
No 171 29,6316 5,83589 ,44628

Total Yes 150  126,2800 17,84088 1,45670 2,261 024

ota No 171 121,5731 19,25767  1,47267

As seen in Table 11, as a result of the independent sample group t test conducted to determine
whether the total score and sub-dimension scores of the leadership scale of the students in the sample

showed a significant difference according to whether the students attended any course or not, the
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difference between the arithmetic averages of the groups for the symbolic sub-dimension, political sub-
dimension, and total score was found statistically significant (t =2,158; p<.05), (t=2,818; p<.05), (t=2,261;

p<.05). This difference was in favor of the students who participated in any course.

Table 12. One-way analysis of variance results showing the difference in students’ leadership total scores and

leadership sub-dimensions according to mother’s education level

Leadership Educational Sum of Sd.  Mean of f p
. ae N X SS
Characteristic Level Squares Squares
Primary 177 31,6384 4,62015 Between 235,397 3 78,466 3,426 ,018
Education Groups
Secondary 65  3p49p3* 456934  Within 7192,052 314 22,905
Structural Education Groups
High School 57 30,9474 5,37661 Total 7427,450 317
University 19 28 6842* 5,16454
Total 318 31,5126 4,84050
Primary 177 32,9322 4,68750  Between 183,211 3 61,070 2,513,059
Education Groups
Secondary 65  339385% 4,66328 Within 7630,239 314 24,300
Human . 4
Resources Education Groups
High School 57 31,8772 5,82197 Total 7813,450 317
University 19 31,2105 5,12704
Total 318 32,8459 4,96469
Primary 177 29,0056 502663  Between 389,611 3 129,870 4,596,004
Education Groups
Secondary 65 30,7385* 5,44942 Within 8872,075 314 28,255
Politics Education Groups
High School 57 28,1053 6,03171 Total 9261,686 317
University 19 26,2105 5,20234
Total 318 29,0314 5,40525
Primary 177 30,2316 5,18713 Between 379,599 3 126,533 4,098 007
Education Groups
Secondary 65  31g308* 556656  Within 9694992 314 30,876
Symbolic Education Groups

High School 57 29,3333 6,32832 Total 10074,591 317
University 19 27,2632 6,38437

Total 318 30,2201 5,63747
Primary 177 123,8079  17,12611 Between 4526,705 3 1508,902 4,449 ,004
Education Groups
Secondary 65 129,0000%* 1836267  Within 106490,943 314 339,143
Total Education Groups

High School =~ 57  120,2632  21,86119 Total 111017,648 317
University 19 113,3684* 19,04151

Total 318  123,6101 18,71399

As seenin Table 12, as a result of the one-way analysis of variance (ANOVA) conducted to determine
whether the total score and sub-dimension scores of the leadership scale showed a significant difference
according to the educational status of the students' mothers, the difference between the arithmetic
averages of the scores obtained from the scale for structural, political, symbolic, and total sub-scores
was found to be statistically significant. After this process, complementary post-hoc analysis techniques
were used to determine which groups were responsible for the significant difference determined after
ANOVA. As a result of the post-hoc Tukey test after the one-way analysis of variance to determine
which subgroups differed according to the mother's educational status variable, a statistically
significant difference (p<. 05) was found between the Structural sub-dimension scores between the
middle school and university graduate group in favor of the middle school graduate group, the Political
sub-dimension scores between the middle school and high school and university group in favor of the

middle school group, the Symbolic sub-dimension scores between the middle school and university
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graduate group in favor of the middle school graduate group, and the total scores of the Leadership
scale between the middle school and high school and university group in favor of the middle school
graduate group. A significant difference was found at the level of (05). This situation reveals that the
students whose mothers graduated from middle school have more leadership qualities than the high

school and university groups.

Tablo 13. One-way analysis of variance results showing the difference in students’ leadership total scores and

leadership sub-dimensions according to father’s education level

Leadership Educational Sum of Sd.  Mean of f P
L N X SS
Characteristic Level Squares Squares
Primary 100 31,4700 4,65682  Between 91,385 4 22,846 978 420
Education Groups
Secondary 80 31,6500 4,98885 Within 7336,301 314 23,364
Structural .
H Education Groups
uman High School 95 31,9053 4,95098 Total 7427,687 318
Resources

University 38 30,1842 4,84827
Postgraduate 6 32,6667 3,14113

Total 319 31,5141 4,83296
Primary 100 32,9300 492213  Between 30,641 4 7,660 ,309 872
Education Groups
insan Secondary 80 32,6125 5,23255 Within 7784,136 314 24,790
Kaynakls Education Groups
Politics High School 95 33,1474 4,87933 Total 7814,777 318
University 38 32,2632 4,99559
Postgraduate 6 33,6667 3,50238
Total 319 32,8495 4,95729
Primary 100 28,5100 533427  Between 124,277 4 31,069 1,067 ,373
Education Groups
Secondary 80 29,5625 5,49763 Within 9146,193 314 29,128
Politik Education Groups
Symbolic High School 95 29,5368 5,61686 Total 9270,470 318
University 38 27,9474 4,91521
Postgraduate 6 30,0000 4,04969
Total 319 29,0408 5,39930
Primary 100 30,1300 4,99829  Between 201,155 4 50,289 1,599 174
Education Groups
Secondary 80 30,5625 5,79359 Within 9874,920 314 31,449
Sembolik Education Groups
Total High School 95 30,6632 5,98866 Total 10076,075 318
University 38 28,2632 6,00308
Postgraduate 6 32,3333 3,01109
Total 319 30,2163 5,62901
Primary 100 123,0400  17,66405  Between 1422,453 4 355,613 1,019 ,398
Education Groups
Secondary 80  124,3875  19,80378  Within 109606,650 314 349,066
Education Groups
Toplam

High School 95 125,2526 19,33741 Total 111029,103 318
University 38 118,6579 18,02292
Postgraduate 6 128,6667 10,63328
Total 179  124,7095 18,94328

As seen in Table 13, as a result of the one-way analysis of variance conducted to determine whether
the total score and sub-dimension scores of the leadership scale show a significant difference according
to the father's education level of the students, the structural sub-dimension (F:978, p>.05), human
resource sub-dimension (F:309, p>.05), political sub-dimension (F: 1,067, p>.05), symbolic sub-
dimension (F: 1,599, p>.05), and total scores (F: 1,019, p>.05), there was no statistically significant
difference between the arithmetic means of the scores obtained from the scale.

OJCES, 2023, 1(2), 225-258



254 A. Poyraz ve K. Giil Kaplan

Discussion, Conclusion and Recommendations

In the study, the difference between the arithmetic averages of the groups for the human resource sub-
dimension of the leadership scale total score and sub-dimension scores of the students constituting the
sample according to the gender variable of the students was found to be statistically significant in favor
of female students. Mutlu et al. (2020) found that female students had higher scores than male students
in the sub-dimensions of employee, production, and change-oriented leadership. Again, Mutlu et al.
(2019), in their research on coach candidates, stated that the human-oriented leadership scores of female
candidates were higher than those of men. Sarikaya and Bilir (2019) also determined that leadership
characteristics showed a significant difference in favor of female students according to gender variables.
Ozdenk (2015) found that the scores of female participants were higher than those of male participants
in human-oriented leadership dimensions. Oztiirk Karatas (2017) determined that there was no
significant difference between the gender of the students and their leadership orientations. Atar and
Ozbek (2009), in their study on the leadership behaviors of BESYO students; Semiz (2011), in his research
on the effect of sports on leadership in secondary school students; and Giingor (2016), in his study on
the leadership characteristics of prospective physical education teachers, determined that there was no
significant difference between leadership and gender variables. It can be said that the increase in the
number of female university students is effective in forming a significant difference in favor of female
students. In addition, it can be stated that the fact that women have recently become an important part
of social and economic life, participating in working life to a great extent, taking a more active role

compared to men, and engaging in entrepreneurial activities is also effective.

According to the results obtained from the study, no statistically significant difference was found
between the arithmetic averages of the total score and sub-dimension scores of the leadership scale
according to the age of the students. There are also findings in the field studies that have slightly
different results. As a result of the study conducted by Ergen (2009) in Manisa province and examining
the effect of the leadership behaviors of school principals on teacher motivation, it was seen that age
level created a significant difference. Although it is thought that there will be a relationship between
maturation and leadership characteristics, the existence of historical figures such as Fatih Sultan
Mehmet, who undertook an important leadership role despite his young age, explains the absence of a
significant difference between age and leadership behavior. In addition, the fact that young leaders train
themselves in every field (mastery of technology, extroversion, competitiveness, etc.) enables them to

be successful in studies that create high expectations.

The difference between the arithmetic averages of the total score and sub-dimension scores of the
leadership scale and the scores obtained from the scale for the structural sub-dimension, political sub-
dimension, symbolic sub-dimension, and total score of the students according to their departments was
found to be statistically significant. Structural sub-dimension scores are between recreation and
classroom teaching groups in favor of the recreation group according to the department variable;
political sub-dimension scores are between recreation and classroom teaching and coaching groups
according to the department variable in favor of the recreation group; symbolic political sub-dimension
scores are between recreation and classroom teaching and physical education groups according to the
department variable. A statistically significant difference was detected between the education teaching
group in favor of the recreation group and between the recreation and classroom teaching and coaching
groups in favor of the recreation group according to the department variable of their total scores.

Ozmutlu (2008) also found a significant difference in the leadership levels of BESYO students according
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to the departmental variable. Aydin (2016) found that the leadership qualities of students who studied
at BESYO and engaged in individual and team sports were statistically significant according to the
department variable. Our findings are parallel to the results of this research. It can be said that courses
such as communication and public relations, public and local government recreation, recreation
leadership, crisis management in recreation, and team integrity in recreation in the recreation

department undergraduate program have a positive impact on the leadership qualities of the students.

The difference between the arithmetic averages of the groups for the political, symbolic sub-
dimension, and total score of the leadership scale total score and sub-dimension scores for SBF students
and classroom teaching students was found to be statistically significant. The difference in question was
in favor of the students of the physical education and sports teaching, coaching education, and
recreation departments. It can be seen that the leadership qualities of students studying at the faculty
of sports sciences are more evident than those of students studying at the primary school teaching
department. It is a fact that sports have a significant impact on the development of personality traits in
those who engage in sports. It can be said that sports being a strong bridge in providing athletes with
many virtues, such as the development of their sense of responsibility, quick decision-making, patience,
sportsmanship, harmony within the team, determination to win, and desire to excel, has a significant

impact on leadership development.

A statistically significant difference was found between the groups' arithmetic averages for the
symbolic sub-dimension of the leadership scale total score and the sub-dimension scores of the students
in the sample, depending on whether they were in a sports branch or not. The students in the sports
branch had higher scores on this sub-dimension. Semiz (2011) looked at how differentiation by branch
variable affected the effect of sports on leadership and found results similar to ours. Car (2013), on the
other hand, found a statistically significant difference between leadership orientations and the branch
variable when he studied how leadership traits of college students who took part in sports education
were determined. It didn't. Individuals are interested in any branch; it supports students to show
themselves in team or individual sports and to gain the ability to act with group psychology. This
support can be cited as a justification for the significant difference. The improved mental visualization
skills of athletes interested in sports such as athletics, basketball, ice hockey, wrestling, archery, and

volleyball can be considered another reason for the significant difference.

There was a statistically significant difference between the groups' arithmetic averages for the
symbolic sub-dimension and the political sub-dimension of the students' leadership scale total score
and sub-dimension scores, depending on whether the students were leaders or managers. This
difference was in favor of the leaders or managers students. The commonalities between management
and leadership characteristics (Miicevher and Erdem, 2018) can be considered as the reason for the
statistically significant difference in favor of students who are leaders or managers. In addition,
individuals' experience in management and their ability to demonstrate their leadership qualities in the

situations they encounter during their experiences can be considered factors that affect the difference.

The difference between the arithmetic averages of the groups for the symbolic sub-dimension,
political sub-dimension, and total score of the students' leadership scale total score and sub-dimension
scores, depending on whether the students attended any course or not, was found to be statistically
significant. The possibility that the performance of the instructor's leadership skills demonstrated
during the course will influence individuals and enable individuals to take the instructors as role

models may partially explain the significant difference.
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While there is no significant difference in the total score and sub-dimension scores of the leadership
scale according to the students' father's education, the difference between the arithmetic averages of the
structural sub-dimension according to the educational status of the mother is university, high school,
and university in the political sub-dimension, university in the symbolic sub-dimension, and high
school and university graduates in the total arithmetic averages. Significant differences were detected
in favor of the secondary school graduate group. Among the educational status of the mother and father,
it is observed that the mother's political leadership trait is slightly higher at the secondary school level,
while it is observed that the father's human-based approach is more effective at the high school level,
and university graduates are more effective in the structural leadership sub-dimension. Other
leadership dimensions It has been observed that parents' educational backgrounds are similar. In
summary, it can be said that mothers who are secondary school graduates are more effective in the
development of their children's leadership qualities. This may also be due to the fact that there are more
secondary school graduate mothers than university graduate mothers. Cansoy, Tiirkoglu, and Parlar
(2016) determined that the average leadership characteristics scores according to the mother's education
level did not differ significantly according to the mother's education level. Durmus (2011) also found in
his research that students' leadership characteristics did not differ according to the education level of
their parents. Cansoy, Tiirkoglu, and Parlar (2016) determined that the average leadership
characteristics scores according to the father's education level did not show a significant difference
according to the mother's education level. Although women in Turkish society do not have absolute
authority over their family group and community, their dominant mission in raising the next generation

can affect the leadership qualities of individuals.

As a result, human-based leadership characteristics are more prominent in women than in men.
According to the classroom teaching of students studying in the sports department, especially in the
recreation department, human-based leadership characteristics are more prominent in female students,
symbolic leadership characteristics are more prominent in those who are involved in sports, and
symbolic and political leadership characteristics are more prominent in those who have previously dealt
with management. has been observed. It can be said that the educational backgrounds of parents are

similar in terms of the development of their children's leadership qualities.

Based on the study, teacher leadership sub-dimensions (professional, organizational, etc.) of sports
science and classroom teaching students can be determined according to different variables. In addition,
the leadership qualities of students in the sports science department can be compared with those of
different departments of teacher training faculties. Measures can be taken to increase the participation
of students studying in classroom teaching departments in social, cultural, artistic, and sports activities

in order to develop their leadership qualities.
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Giris
Okul oOncesi egitim, bireyin yasammin ilk yillarinda — erken c¢ocukluk yillarindaki egitimini
kapsamaktadir. Ailede baglayarak okullarda devam eden bu siiregte, bireylerin hayata miimkiin olan
en iyi baslangici yapabilmesinde okul 6ncesi egitimin yeri ve 6nemi biiyiiktiir. Okul 6ncesi egitim
kurumlarinda, siirdiiriilen planl ve programli egitim etkinlikleri ¢cocuklarin erken yaslardan itibaren
bircok yonden desteklenmesini ve gelismesini saglamay1 hedeflemektedir. Okul &ncesi egitim
stireglerinin etkili ve verimli bir bigimde gerceklestirilebilmesinin, okulda/smifta stirdiiriilen
etkinliklerin amacina ulasmasiyla yakindan iliskili oldugunu sdylemek yanlis olmaz. Buradan hareketle
okul 6ncesi egitimde smuf yonetimi tartisilmaya deger bir konu olarak goriilmiistiir. Alanyazinda okul
Oncesi egitimde smif yonetimini odagina alan; okul 6ncesi 6gretmenlerinin sinif yonetimi becerilerini
(Adigiizel & ipek, 2016; Bulut, 2020; Dinger & Akgiin, 2015; Ekici, Glinhan & Anilan, 2016; Toran &
Akkus, 2016; Zembat & Kiismiis, 2020), sinif yOnetimi stratejilerini (Akgiin, Yarar & Dinger, 2011;
Durmaz, Dinger & Deniz, 2020; Ogelman & Ersan, 2014), istenmeyen davranislar hakkindaki inanglarmi
(Keles, 2015; Oztiirk & Gangal, 2016), 6z yeterlik algilarini (Sak, 2015; Semerci & Balat, 2018; Shen, Cheng
& Lee, 2023) inceleyen ¢esitli arastirmalara rastlamak miimkiindiir. Okul 6ncesi egitimde sinif yonetimi
kavraminin tartisildigi bu calisma derleme tiiriindedir. Calismada Oncelikle okul oncesi egitimin
tanimina ve Onemine deginilmis, okul Oncesi egitim simiflarinin yapisi ve isleyisi ele alinmistir.
Sonrasinda okul oncesi egitimde smif yonetimi; okul Oncesi egitimde smif yonetiminin siireg ve
boyutlari, okul oncesi egitim siniflarinin yonetiminde 6gretmenin rolii, okul 6ncesi egitimde siuf

yOnetimini kolaylastiracak stratejilerle birlikte ele alinmistir ve konuya dair dneriler gelistirilmistir.
Okul Oncesi Egitimin Tanim1 ve Onemi

Okul 6ncesi egitim temel egitim kademesinin ilk basamagmni olusturmaktadir. Kavram, kimi zaman
“erken ¢ocukluk egitimi” kavramiyla es manada kullanilsa da, erken ¢ocukluk egitiminden farkl olarak
okul 6ncesi egitimin ilkokul egitiminden 6nceki yillar1 kapsadig1 goriilmektedir. Okul 6ncesi egitim,
ilkokul oncesi yillar1 kapsayan, kurumda ve ailede yapilabilen, ¢ocuklarin tiim gelisim alanlarmni
destekleyen, okul aile isbirligi cercevesinde yiiriitiilen, ¢ocuklar1 bir sonraki egitim basamagina

hazirlayan bir egitim siirecidir (Kurt-Gokgeli, 2019a).

Tiirk egitim sisteminde Orgiin egitimin ilk basamaginda yer alan okul oncesi egitim hizmetleri;
bakanliklara, kamu orgiitlerine, 6zel orgiitlere, yerel yonetimlere, vakif ve {iniversitelere bagl olarak
farkli yas gruplarinda sunulmaktadir. Okul 6ncesi egitim; ¢ocugun gelisiminin en hizli oldugu yillarda,
0-6 yas aras1 / ilkokul oncesi donemde, farkli gelisim alanlarindaki becerilerinin ve yaraticihginin
desteklendigi, icinde yasadigi topluma, kiiltiire ve okula uyumunu gii¢lendirmeye doniik, bunun
yaninda okuma yazmaya hazirligin da yapildigi, cocuga bagimsiz yasam becerilerinin kazandirilmaya
calisildig1, 6grenmenin oyunla birlestirildigi, uzman egitimciler tarafindan sistemli ve planh bir sekilde

yliriitiilen egitim yasantilar1 olarak tanimlanabilir (Bay-Donertas, 2023a, 2023b).

Bireyin yagsaminda en hizli biiylime, gelisme ve olgunlasmanin goriildiigii okul dncesi dénemin
kritik 6neme sahip bir dénem oldugu sdylenebilir. Diinyay1 tanima, kendine ve gevresindekilere
glivenmeyi 6grenmeye cabalayan birey bu dénemde yetiskinlerin sevgi, ilgi ve destegine yogun bir
sekilde ihtiya¢ duymaktadir. Bu dénemde bireyin gelisimine ve ihtiyaclarini kargilamaya en biiyiik
destek ailesi tarafindan verildigi gibi okul Oncesi egitim kurumlar1 araciiiyla da verilebilmektedir.
Okul oOncesi egitimin bireyin duygusal gelisimini ve anlama giiclinii arttirmaya, akil yiiriitme ve

problem ¢dzmeyi gelistirmeye ve yaraticilik-estetik gelisimini desteklemeye sundugu katk: agiktir. Bu
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doénemde verilecek egitimle bireylerin bedensel, sosyal, duygusal, biligsel, ahlaki ve dil gelisimleri ile
kendi kendine yetebilme becerilerinin temelleri atilir (Dikmen-Ada, 2019; Kurt-Gokgeli, 2019b).

Dogdugu andan itibaren ailede baslayan egitimin desteklenmesi, bireylere zengin egitim
yasantilarinin sunulabilmesi, Ozellikle sartlar1 elverissiz g¢evrelerdeki bireyler icin firsat esitligi
saglanabilmesinde okul Oncesi egitimin 6nemi biiyiiktiir. Okul 6ncesi egitim kurumlarinda sunulan
planli ve programli egitim etkinlikleriyle cocuklarin gelisim alanlar1 desteklenecek, ¢ocuklarin yeni bilgi
ve becerilerle donanmalar1 saglanarak, ailelere rehberlik edilecek ve ¢ocuklarin gelisimlerini daha tist

diizeye ¢ikarmalarina firsat taninmis olacaktir.
Okul Oncesi Egitim Siniflarinin Yapis1 ve Isleyisi

Okul 6ncesi egitim siniflarinda diger egitim kademelerinden farkl bir diizen ve isleyis bulunmaktadir.
Okul 6ncesi egitim smiflarinda tipki ev ortaminda oldugu gibi ¢ocuklarin rahat hareket edebilecegi bir
diizen mevcuttur. Smif icerisinde giris ve bekleme alani, 6grenme merkezleri, oyun alanlari,
etkinliklerin yapilabilecegi alanlar mevcuttur. Okul 6ncesi egitim smiflarinda bulunan arag-gereg ve
materyaller yas grubunun gelisim 6zellikleri gbz dniinde bulundurularak secilmeli ve tasarlanmalidir.
Bunun yaninda simf ortami ¢ocuklarin isbirligi icerisinde calismasina olanak tanimali, giivenli ve

sagliga uygun olmalidir.

Okul oncesi egitimin etkililiginin uygulanan egitim programi ile dogrudan iligkili oldugunu
soylemek yanlis olmaz. Milli Egitim Bakanligi Okul Oncesi Egitim Programi'nda (MEB, 2013) egitimin
aylik donemler halinde planlamasi, giinlitk yapilacak calismalarin diizenli bir sekilde yer verildigi
cerceve bir planla-giinliik egitim akisiyla siirdiiriilmesi dnerilmektedir. Ayrica okul aile is birliginin
saglikli bir sekilde yiiriitiilmesine katki saglamak amaciyla etkinlik drneklerini ailelere gondermeye ve
smif panosuna asarak paylasmaya 6zen gosterilmesine vurgu yapilmaktadir. Programda bir giinliik
egitim akisy; giine baglama zamani, oyun zamani, etkinlik zamani ve giinii degerlendirme zamaru ile
beslenme ve dinlenme zamarnu gibi rutin etkinlikleri igermektedir. Bunun yaninda program; ¢ocugun,
fiziksel cevrenin ve ailenin degisen 6zelliklerine gore uyarlanmaya, bireysellestirilmeye uygun, cocuk

merkezli ve sarmaldair.

Okul 6ncesi egitim smiflarinda uygulanan etkinlikler; Tiirkge, sanat, drama, miizik, hareket, oyun,
fen, matematik, okuma yazmaya hazirlik ve alan gezileri seklindedir. Etkinlikler 6gretmen veya
¢ocuklar tarafindan yapilandirilmis/yari yapilandirilmis/yapilandirilmamis olacak sekilde smif
icerisinde ya da agik havada bireysel/kiiciik grup/biiyitk grup olacak sekilde biitiinlestirilerek
uygulanabilir (MEB, 2013). Okul 6ncesi egitim smiflarindaki bu yap1y1 ve isleyisi planlayan ve yoneten
kisilerin oncelikle 6gretmenler oldugu sOylenebilir. Bu nedenle okul Oncesi egitim 6gretmenlerinin
alaninda uzman, sinif yonetimi beceriyle donanmis ve biitiin siireglere liderlik edebilecek sekilde iyi

yetismis olmalar1 6nemlidir.
Okul Oncesi Egitimde Sinif Yonetimi

Egitim-ogretim etkinliklerinin gerceklestigi, hedef davramiglarin kazandirildigi, sosyal iligkilerin
strdiirtildiigii alanlar olan siniftaki stireglerin, 6grenci davraniglarinin esgiidiimlenerek yonetilmesi
egitim-6gretimin etkili bir sekilde siirdiiriilebilmesi agisindan 6nemli bir gerekliliktir. Alanyazinda sinif
yonetimi kavramiyla ele alman bu olgu; nitelikli bir 6grenmenin saglanip bu bilgilerin uygun
kosullarda davranis olarak da gosterilebilmesi, 6grenilenlerin yenilenmesi, somutlastirilmasi, deneyim
ve aligkanlik haline gelmesi gerekliligine inanilip diisiinsel olarak da eyleme hazir bulunulmasi igin

siif diizeninin olusturulup siirdiiriilmesi, gelistirilmesi olarak diisiiniilebilir (Basar, 2016).
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Sinif yonetiminde 6gretmenlerin dnemli aktorler oldugunu sdylemek yanls olamaz. Nitekim sinif
yonetimi Evertson ve Weinstein (2006) tarafindan Ogretmenlerin hem akademik hem de sosyal-
duygusal 6grenmeyi destekleyen ve kolaylastiran bir ortam yaratmak i¢in yaptiklar: eylemler olarak
tanimlanmaktadir. Arastirmacilar smif yonetiminin; Ogrencilerin anlamli akademik Ogrenmeye
katilabilmeleri i¢in sadece diizenli bir ortam olusturmak ve siirdiirmekle kalmadigini, ayn1 zamanda
ogrencilerin sosyal ve ahlaki gelisimini de gelistirmeyi amacladigini ifade etmektedir. Bu anlamda siruf
yOnetimi olumlu bir 6grenme ortami yaratacak sekilde davranmalari ig¢in 6grenci davranislarim

yonetmek olarak da tanimlanabilir (Scott & Nakamura, 2022).

Okul 6ncesi egitim siniflarinin yapist ve isleyisindeki farkliliklar okul oncesi egitim smiflarinin
yonetimini diger kademelerin smif yonetiminden farklilastirmaktadir. Yas grubunun gelisimsel
ozellikleri ve gereksinimleri, sinifin fiziksel yapisi, programin 6zellikleri ve isleyisi, rutinler, aile, ¢evre
gibi sinif ici ve sinif dis1 etmenlerin okul oncesi egitim siniflarinin yonetimini ¢agdas yaklasimlarla
biitiinsel bir bakis acisiyla ele almay1 gerekli kildigini sdylemek yanlis olmaz. Okul 6ncesi egitimde smnif
yonetimi; “Ogretmen ve cocugun; cocugun temel ihtiyaglar goz éniinde bulundurularak onu gok yonlii
gelistiren ve egiten bir program ile, cocuga gore diizenlenen bir sinuf ortaminda bir araya geldigi,
¢ocugu merkeze alan ve oyunun temel egitim yontemi oldugu uygulamalarla ilgili bilgi, beceri ve
davraniglarin bir bileskesi” olarak tamimlanmaktadir (Uyanik-Balat, 2010). Cocuklarin fiziksel ve
duygusal olarak giivende hissetmelerine, ©nemsenmelerine, dinlenilmelerine, kosulsuz kabul
edilmelerine ve kendilerine, 6gretmenlerine ve akranlarina bagli olmalarina yardimci olan uygulamalar
etkili sinif yonetiminin bir pargasidir (Bivona & Williford, 2023). Okul 6ncesi egitimde smif yonetimini
daha iyi anlamak icin sinif yonetiminin boyutlari, 6gretmenin rolii ve okul 6ncesi egitim smiflarinin

yonetimini kolaylastiracak stratejileri tartismak yerinde olacaktur.
Okul Oncesi Egitimde Sinif Yonetiminin Siire¢ ve Boyutlart

Smif yonetimi etkinlikleri birtakim siireg ve boyutlardan olusmaktadir. Toprakgi (2013) sinif yonetim
siireclerini yonetim stirecleriyle iligkilendirerek; karar verme, planlama, Orgiitleme, iletisim,
esglidiimleme, etkileme, degerlendirme ve liderlik basliklarinda ele almistir. Yazara gore siuf
yonetilirken gesitli durumlarda kararlar verilmekte, karar verildikten sonra planlama yapilmakta, plani
uygulayabilmek igin bireyler orgiitlenmekte, orglitlenen bireyleri birbirinden haberdar etmek icin
iletisim kurulmakta, bireylerin eylemleri esgiidiimlenmekte, en etkin iirliniinii ortaya koymalar:
yoniinde davraruglarina liderlik edilmekte, biitiin bu yapilanlarda son durumu 6grenmek ve daha
basarili olmak igin de degerlendirme yapilmaktadir. Okul 6ncesi egitimde sinuf yonetim siiregleri benzer
bir siniflandirma ile aylik planda ele alinan kazanim ve gostergeler, kavramlar, aile katilim etkinlikleri
gibi 6gelerin siniftaki ¢ocuklarin gelisim 6zellikleri goz 6niinde bulundurarak hangi siraya gore giinliik
egitim akislarinda ele alinacagina karar verilmesi; verilen kararlar dogrultusunda egitim akislarinin
olusturulmasy; plan uygulanma siirecinde ve siirecin sonunda etkinliklerin ¢ocuk-6gretmen-program
agisindan degerlendirilmesi seklinde ele alinabilir. Ayrica amaglarin, iglerin, arag-gereglerin, cocuklarin,
ilke ve yontemlerin orgiitlenmesi; ¢cocuk-g¢ocuk ve ¢ocuk-6gretmen arasinda etkili iletisim ve etkilesim
kurulmasi, rutinlerin-kurallarin belirlenmesi, ¢ocuklarin giidiilenmesi-motive edilmesi; sinifta kabul
goren davranislarin belirlenmesi, kabul gérmeyen davranislarin 6nlenmesi gibi siniftaki davrarslarin
yonetildigi etkileme siireci; biitiin siireglerin degerlendirildigi bir genel degerlendirme ile birlikte
ogrenci davranislarinin ve gelisiminin de degerlendirilmesi; biitiin siireglere, ailelere, ¢ocuklara liderlik

edilmesi, yon verilmesi de okul 6ncesi egitim siiflarinin yonetiminde ele alinacak diger siireglerdir.

OJCES, 2023, 1(2), 259-291



Okul Oncesi Egitimde Sinuf Yonetimi 263

Is1, 151k, giirliltii diizenekleri, estetik, renk, temizlik, egitsel araglar, oturma diizeni gibi simif
ortaminin fiziksel diizenine iliskin olanlar; yillik-giinliik planlar, yontem ve stratejiler, kaynaklarin
dagilimi gibi plan-program etkinlikleri; devam-devamsizlik, okuldan ayrilmalarin énlenmesi, zamanin
etkinliklere gore dagilimi gibi zaman diizenine yonelik etkinlikler; 6grenci-6grenci/ 6grenci- 6gretmen
iligkileri, smif kurallarinin 6grencilere benimsetilmesi gibi iliski diizenlemeleri; olumlu smif iklimi,
istenen davramislarin stirdiiriilebilir istenmeyenlerin Onlenebilir hale gelmesi gibi davramis

diizenlemeleri ise sinif yonetiminin boyutlarini olusturmaktadir (Basar, 2016).

Okul 6ncesi egitim simiflarinin fiziksel boyutunda, smif biiytikliigii ve ¢ocuk sayisi oran1 davranis
yOnetimi stiregleriyle birlikte sinif yonetimini dogrudan etkilemektedir. Smifin fiziksel alanin kiigiik
olmasi ¢ocuklarda saldirgan ve agresif davranislara, biiyiik olmasi amagsiz ve seyrek davranislara
sebep olabilmektedir (Yildirim, 2021). Siuf ortaminin olusturulmasinda ¢ocuklarin yaralanmalarim
engelleyici 6nlemlere; koseli siralar, kesici delici materyaller, elektrikli aksamlar vb. kullanimina dikkat
edilmelidir (Giines, 2021). Bunun yaninda smifin yerlesim diizeni olusturulurken programda belirtilen
o0grenme merkezlerinin yas grubunun gelisim 6zelliklerine, ilgi ve ihtiyaglarina gore diizenlenmesine
0zen gosterilmeli, sessiz ve giirtiltiilii merkezlerin birbirinden uzak olacak sekilde konumlanmasina
dikkat edilmeli, giinliik akis icerisinde uygulanacak etkinlikler i¢in etkinlik alanlarina da yer verecek

sekilde fiziksel alanlar diizenlenmelidir.

Plan-program etkinlikleri boyutunda ise; yi1l boyunca ve yilsonunda gergeklestirilecek biitiin
calismalarin egitim-6gretim yil1 baslamadan 6nce planlanmasi séz konusudur. Okul 6ncesi egitime dair
alinacak kararlarin goriisiildiigii kurul toplantilari, siirecin isleyisine ve ¢ocuklarla ilgili konularin
goriisiilecegi veli toplantilar;, Okul Oncesi Egitim Programi gercevesinde olusturulabilecek taslak
egitim planlari, okul dis1 6grenme ortamlarina, aile katilimu etkinliklerine iliskin planlamalar ile yil

boyunca yapilan etkinliklerin gézden gecirilmesi gibi planlamalar yapilmaktadir.

Okul 6ncesi egitim etkinliklerinin verimli bir sekilde uygulanmasi i¢in zamanin etkili kullanilmasi
onemli bir unsurdur. Aylik egitim planlarinin olusturulmasi, egitim-6gretime hazirlik, giinliik egitim
akisinda hangi etkinliklere ne kadar siire ayrilacagy, etkinlikler aras1 gecislerde kayip zamanlarin en aza
indirilmesi, egitim-6gretim zamanimin disinda cevrimigi veli gruplarini yonetme, velilerle yapilan
bireysel goriismeler, stajyer 6grencilere rehberlik gibi ek sorumluluklar okul dncesi egitimde zaman
yonetime iliskin planlamalar gerektirmektedir. Giines (2021) zaman yOnetiminin basarisinda hedefleri
planlama, ¢ocuklarin hazirbulunusluklary, ilgi ve ihtiyaclari, oncelikler, sadelestirme, gorev dagilimlari
zaman tablosu ve hatirlaticilar, engelleyici veya rahatsiz edici materyallerin ortamdan
uzaklastirilmasinin 6nemli oldugunu ifade etmektedir. Yazar ayrica planda/etkinlikte esneklik,
olusabilecek risklere karsi onlem ve eylem planlari, alternatif etkinlik veya uygulama planlarimin
olusturulmasinin da zamanin verimli kullanilmasini saglayabilecegini belirtmekte; grup iginde problem
davrarnuslar1 daha c¢ok gosteren cocuklar icin etkinliklerde aktif katiimlarini saglayabilecek ve
sorumluluk alabilecekleri uygulamalara yer verilmesinin zaman yonetimini olumsuz etkileyecek
problemlerin de dnlenmesine olanak saglayacagini vurgulamaktadir. Erkili¢ (2023) smif yonetiminde
zaman kullaniminin en kritik boyutunun derste zaman kullanimi olduguna dikkat ¢cekmekte, istendik

davraniglarin istendik siirede kazandirilmasinin 6nemine deginmektedir.

Okul 6ncesi egitim siniflarinda smif igi iletisim ve etkilesimde sinif rutinlerinin ve kurallarinin
olusturulmasi, ¢ocuk-cocuk ve c¢ocuk-0gretmen arasindaki iliskiler agisindan Onemlidir. Simf
rutinlerinin olusturulmas1 ¢ocuklarin hangi durumda nasil davranacagina dair yol haritas

olusturacaktir. Benzer sekilde sinif kurallarmmin varligi da c¢ocuklarin nerede nasil davranacagi
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konusunda onlara ipucu verecektir. Kurallar herkes icin benzer prosediirleri igereceginden sinif
icerisinde diizenin ve adaletin saglanmasma da olanak taninmis olacaktir. Okul Oncesi egitim
siiflarinda smif kurallarina ¢ocuklarla birlikte karar verilmesi ve kurallarin gorseller yardimiyla

¢ocuklarin gorebilecegi yerde sergilenmesi benimsenmesini ve uygulanabilirligini artiracaktir.

Okul 6ncesi egitim etkinliklerinin etkili ve verimli bir sekilde uygulanabilmesi olumlu smif iklimi
olusturulmasiyla yakindan iliskili oldugu bilinmektedir (Akgiin, Yarar & Dinger, 2011). Istendik
davraniglarin arttirilmasi, uygun olmayan davranislarin onlenmesi, ¢ocuklarin motive edilerek
giidiilenmesi olumlu sinif ikliminin olusturulmasinda goéz oniinde tutulmas: gereken etmenlerdir.
Olumlu smif ikliminin olusturulmasinda Ogretmenlerin etkisi biiyiiktiir. Olumlu beklentilerin
paylasilmasi, agikg¢a belirlenmis davramislar: tesvik etmede 6diil sisteminin kullanilmasi, ¢ocuklar ve
ailelerle giivene dayali iligkilerin kurulmasi, meslektas dayanismasindan yararlanilmas: 6gretmenlerin

kullanabilecegi yontemler arasinda yer almaktadir (Kogyigit, 2018).

Okul 6ncesi egitimde sinif yonetiminin biitiin silire¢ ve boyutlarinda 6gretmenin rolii biiytiktiir.
Ogretmen smiftaki biitiin bu siireg ve boyutlar1 yoneten kisidir. Bu baglamda okul 6ncesi egitim

smiflarinin yonetiminde 6gretmenin roliinii daha ayrintili olarak tartismak anlaml olacaktir.
Okul Oncesi Egitim Siniflarinin Yonetiminde Ogretmenin Rolii

Okul o6ncesi egitim smiflarinda 6gretmenler biitiin siire¢ ve boyutlar1 yoneten énemli aktorlerdir.
Cocuklarin okula uyumunun giiglendirilmesinde, sinif igi siireglerin etkili bir sekilde yonetilmesinde,
cocuklara ve ailelere rehber olunmasinda, okul dncesi egitimin gii¢clendirilmesinde 6gretmenlerin
onemli gorev ve sorumluluklarinin oldugu bilinmektedir. Ogretmenin mesleki bilgi ve becerilerinin
yaninda kisilik 6zelliklerinin de sinif yonetiminde etkili oldugunu soylemek yanlis olmaz. Teyfur'un
(2021) da belirttigi gibi; okul oncesi egitim kurumlar1 ¢ocuklarin 6gretmen kavramiyla tanistiklar ilk
formal kurumlar olmasi sebebiyle, 6gretmenlerin sinifi yonetecek bir kisilik yapisina sahip olmast i¢in

bu meslegi severek se¢meleri, yapmalar1 ve ¢ocuklarla etkili iletisim kurmalar: gerekir.

Diger 6gretmenlik uygulamalarina gore okul 6ncesi 6gretmenligi daha farkli bir alandir. Okul 6ncesi
ogretmenliginde hizli bir tempo vardir; ¢ok sayida olay ya da durum ayni anda, bir arada ve hizli bir
sekilde gelisir. Ogrenme-6gretme siirecinin etkili olmasi igin, 6gretmenin, teknik bilgilerini kendi kisilik
ozellikleri ile biitiinlestirip kullanmasi gerekir. Ogretmen bir yandan bilgi, beceri ve tutumlar ile egitim
siirecine kalite kazandirmakta diger yandan uyguladigi yontem, teknik ve stratejilerle egitim
programinda yer alan davramslarin ¢ocuklara kazandirilmasinda kritik bir rol oynamaktadir (Giirkan,
2005; Sahin, 2005). Bu nedenle, 6gretmen ¢ocuklarin bulunduklar: yaslara ait gelisimsel 6zellikleri
bilmeli, ayrica her cocugun aile yasantis1 hakkinda da ayrintili bilgi sahibi olmalidir. Béylece ilk kez
annelerinden, evlerinden ayrilarak gelen kiiciik ¢ocuklarin ihtiyaglarina iyi cevap verebilir, onlarin

neden bazi davranislar1 yaptiklarini daha iyi anlayabilir (Oktay, 2002).

Ev ortamindan ayrilarak okula uyum saglamaya galisan ¢ocuklarin okula ve 6grenmeye karsi
olusturacag: ilk tutumlarda Ogretmenlerin etkisi biiyiiktiir. Okulun ilk giinlerinde farkli kaygilar
yagayan ¢ocuklarin giivende hissetme, saygi duyulma ve iyi bakilma ihtiyaglari 6gretmenin onlar: sicak
bir sekilde karsilamasiyla baglar. Ogretmen cocuklarin gelisim zelliklerini géz 6niinde bulundurarak
kurallar1 ¢ocuklarla birlikte olusturmali ve esnek bir sekilde uygulanmasina 6zen gostermeli, agikca
belirlenmis davranislar: tesvik etmede 6diil ve tesvik sistemini dikkat edilmesi gereken y&nleri de goz
oniinde bulundurarak kullanabilecegini bilmelidir (Kogyigit, 2018; Tungeli, 2018). Sinif igi iletisim

stireclerinde demokratik ortamin saglanmasinda temel sorumluluk 6gretmenindir. Cocuklarmn etkin
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katiliminin saglandig: iletisim siireglerinin; 6gretmen-gocuk, ¢cocuk-¢ocuk ve 6gretmen-aile iletisiminde
¢ocugu merkeze alan bir anlayisla siirdiiriilmesi sinifin hem sosyal hem de psikolojik olarak iyi olmasini
saglayacaktir (Yildirim, 2021). Okulun ilk giinlerinde ¢ocuklarin okula uyumunu giiglendirmek igin
dgretmen ailelerin desteginden yararlanmasi gerektiginin bilincinde olmalidir. ilk giinlerde planlanan
etkinliklerin ailelerin de katilimiyla gerceklestirilmesi 6gretmenin simf yonetiminde yasayacagi
problemleri en aza indirecektir. Tk glinlerde ailelerle diizenlenecek olan toplantilarda karsilikli
beklentiler dile getirilmeli, okula uyum siireciyle ilgili aileler bilgilendirilmeli ve giivene dayali bir iligki
tesis edilmeye calisilmalidir. C)gretmen ilk giinlerde ¢ocuklarin giivenini kazandiginda simifi daha iyi
yonetebilecek, her gecen giin kurallar1 ve rutinleri oturtarak etkinlikleri daha etkili bir sekilde

uygulayarak ¢ocuklarin davramislarini daha iyi yonetebilecektir.

Cocuklarin okula olan tutum ve yaklasimlari, ¢cocugun/ailenin okuldan beklentileri, akran iliskileri,
Ogretmenlerin egitim felsefesi, mesleki bilgi ve becerilerinin yaninda sahip oldugu tutum ve degerler
ile kisilik 6zelliklerinin siuftaki davranis siireglerinin yonetimine yon verdigini soylemek miimkiindiir.
Karatas ve Giingdren’e gore (2021), ¢ocuklarin davranislarin1 ¢ogu zaman bir sebebe baglamak
miimkiin olmamakla birlikte, onlarin davramglar;; bireysel Ozellikler ve ihtiyaglar, okul/sinif
iklimi/kiiltiirli, 6gretmenlerin ge¢mis yasantilari, okul-gevre-aile iliskisi gibi degiskenlerin etkisi altinda
kalabilmektedir. Ogretmenin davranig yonetimi yéntem ve stratejilerine dair yeterliklere sahip olmast
ve bu konuda kendini yetistirmesi/gelistirmesi, sistematik gozlemler yapmasi, ¢ocugu tanimasi,
gocugun ilgi ve ihtiyaclarimi g6z Oniinde bulundurarak etkinlikleri planlamasi/siirdiirmesi,
gerektiginde meslektaslariyla ve ailelerle isbirligi yapmasi, mesleki etik degerlere (adalet, hosgorii,
esitlik, farkliliklara saygy, giiven vb.) sahip olmasi, olumlu sinf ortami olusturmaya istekli olmasi sinif

yonetimi siirecinde 6nemli hususlar olarak degerlendirilmelidir.

Okul oOncesi egitim smiflarmin yonetiminde 6nemli hususlardan bir digeri de etkili bir egitim
akisinin  olusturulmasidir. Kaf (2018), Ogretmenin mnasil bir yol izleyecegini, ¢ocuklarin
gereksinimlerinin neler oldugunu, okulda bulunduklari zamani nasil kullanacagini, ¢ocuklarin bu
zaman igerisinde neler yapmasi gerektigini gz oniinde bulundurarak olusturacagi 6gretim planinin
smif yonetimi problemlerini azaltabilecegini ileri siirmektedir. Yazar ayrica ¢ocuklarin okula geldikleri
andan gidene kadar ne tiir etkinliklerle meggul edileceginin belirlenmesinin yaninda, B ve C planinin
da hazir olmasinin olasi smif yonetimi problemlerini en aza indirgemeyi kolaylastiracagin
vurgulamaktadir. Bunun yaninda; calisma sekillerine (bireysel, kii¢lik-biiyiik grup), pasif-hareketli
etkinliklere ve etkinlik gesitlerine (oyun, fen ve doga, matematik, okuma-yazmaya hazirlik, miizik,
sanat vd.) dengeli bir sekilde yer vererek egitim akisinin olusturulmasi, c¢ocuklarin ilgileri
dogrultusunda etkinliklerin stirdiiriilmesi, etkinlikler aras1 gecislerde nasil bir yol izleneceginin
planlamalarda g6z 6niinde bulundurulmasi, yonergelerin acik ve anlasilir bir sekilde sunularak siirecin
takip edilmesi ve ¢ocuklarin odaklanmalarini artiracak diizenlemelerin yapilmasi sinif yonetiminde

onemlidir.

Cocuklarin gelisim Ozelliklerinin, ilgi ve ihtiyaglarinin géz oniinde bulundurularak hazirlanan
egitsel etkinliklerin etkili ve verimli bir sekilde uygulanabilmesi 6gretmenin programi yonetirken simif
yOnetimi becerilerine sahip olmasini, kaynaklari egitsel amagclar: gerceklestirebilmek icin orgiitlemesini
gerekli kilmaktadir. Smifta sahip olunan kaynaklardan biri olan zamanin yonetimi, ¢ocuklarin egitsel
siireclerden daha fazla kazanim elde etmesi i¢in etkinlik siirelerinin verimli kullanilmasidir. Okul 6ncesi
egitim smiflarinin hareketli yapisindan dolay1 0gretmenin ¢ocuk merkezli bir zaman yonetimini

benimsemesi gerekir (Dilek, 2021).
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Ozetle; okul dncesi egitim siuflarinin yonetiminde, 6gretmen siniftaki biitiin siireglerin takipgisi ve
yonlendiricisi olmali, kurallar1 ve rutinleri etkin kilarak ¢ocuklarin okulda bulundugu zaman dilimini
verimli gecgirmesini saglayacak planlamalar yapmali, smifin énemli bir iiyesi oldugunu cocuklara

hissettirerek varligini goriiniir kilmalidir.
Okul Oncesi Egitimde Sinif Yonetimini Kolaylastiracak Stratejileriler

Okul 6ncesi egitimin etkili ve verimli bir akis i¢inde siirdiiriilebilmesini kolaylastiracak stratejiler;
giivenli bir ortam olusturma, ¢ocugu tamima ve gelistirme, etkili iletisim kurma, sinifta olumlu iklim
yaratma, kolektif bilin¢ olusturma, yiiksek yarar gozeten uygulamalar yapma, 6gretmenin olumlu
kisilik 6zelliklerine sahip olmasi, 6gretmenin mesleki bilgi ve becerilerini gelistirme konusunda istekli
olmasi, lider Ogretmenlik uygulamalar1 ve simif yonetimi dersinin okul Oncesi Ogretmenligi

programindaki 6nemi ile birlikte ele alinmistir.

Giivenli bir ortam olusturmak sinif yonetiminde problemleri azaltacaktir. Giivenli bir ortam olusturmak
icin; glivenligin saglandigy, kafa karigikliginin 6nlendigi, bireysel hassasiyetlerin korundugu ve birlik
duygusunun olusturuldugu, kurallar1 ve rutinleri barindiran diizenleyici bir mekanizmaya ihtiyac
duyulmaktadir. Sinif yasaminin i¢inde kurallar ve rutinler; sinifa girmekten, palto ve cantalar1 asmaya,
oturacak bir yer bulmaya, malzemeleri temin etmeye, malzemeleri kaldirmaya, calisma alanini
diizenlemeye, etkinlikleri tamamlamaya, yemegini yemeye ve eve gitmek i¢in hazirlanmaya kadar
sinifta olup bitenlerin genis bir yelpazesini kapsamaktadir (Carter & Doyle, 2006). Giivenli bir 6grenme
ortaminin hazirlanmasi sinif yonetiminin basaris: agisindan 6nemlidir. Okul 6ncesi egitimde fiziksel
ortam diizenlemelerinde ve iliski diizenlemelerinde ¢ocuklarin kendini giivende hissedecegi bir egitim
ortaminin saglanmasi gerekir. Fiziksel ortam diizenlenirken ¢ocuklarin giivenligini tehdit edebilecek,
yaralanma riski olusturabilecek unsurlar (kontrolsiiz giris-cikislar, sivri materyaller, sabitlenmemis
esyalar, kaygan zemin vb.) goz oniinde bulundurulmalidir. Bunun yaninda; smifta akran ve ¢ocuk-
Ogretmen iliskilerinde korku ve kaygi yaratabilecek, fiziksel ve psikolojik siddet unsurlarim
barindirmayan, sevgi, saygi, samimiyet, diiriistliik ve hosgoriiye dayali bir iliski diizeni
olusturulmalidir. Ailelere ¢ocuklarinin giivenli bir ortamda olduklar: hissinin verilmesi de 6nemli bir
diger husustur. Ailelerin yasam tarzini, degerlerini ve normlarini bilmek iligkileri gii¢lendirecektir.
(Bilir, 2014; Teyfur, 2021). Aile katimi etkinlikleri planlanarak ailelerin giiveni gii¢lendirilmeye
calisilabilir.

Simif yonetiminin odak noktas: cocugu tanima ve gelistirme olmalidir. Sinif yonetimi, diizeni siirdiirme
hedefinden her ¢ocugun tam olarak gelismesi ve sinuf toplulugu icindeki roliinii bulmasi icin firsatlar
saglamaya dogru degisen ¢ocuk merkezli bir perspektiften ele alinmalidir (Bivona & Williford, 2023).
Cekirdek aile ortamindan kurumsal bakim ve egitim bicimine gegen kiiclik bir cocugun gorevlerinden
biri 6zerklik, yani bagimsizlik ve 6zyonetim duygusu kazanmaktir. C)ngérﬁlebﬂir ve istikrarli bir ortam,
bir¢ok ¢ocuga deneyimledikleri aile ortamini yansitir ve bu baglamda gelistirdikleri giiven duygusunun
tizerine inga edilir. Tutarlilik ve giivenin bir ¢ocugun evini karakterize etmedigi durumlarda, istikrarh
bir okul ortami1 ¢ocuklarin hayatlarini istikrara kavusturmaya ve temel bir giiven duygusu olusturmaya
yardimei olabilir. Ayni zamanda, 6zerkligi gelistirmek icin kii¢iik ¢ocuklarin inisiyatif alma, kesfetme
ve secim yapma konusunda desteklenen firsatlara ihtiyaglar1 vardir (Carter & Doyle, 2006). Cocuklara
isimleri ile hitap edilmeli, ¢ocuklarin duygu ve diislincelerini ifade etmelerine izin verilmeli, biitiin
¢ocuklarla dengeli bir iletisim kurulmali - belli ¢ocuklarla abartili ilgilenilmemeli, ¢ocuklarin yaratict
yonleri fark edilmelidir (Teyfur, 2021). Cocuklar: tanima, onlar1 gelistirme yolunda atilacak en 6nemli

adimdar.
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Etkili iletisim sumf yonetiminin biitiin siireclerinde gereklidir. Iletisim oldukca karmasik ve cok boyutlu
bir kavramdir. Sinif i¢i iletisim sadece 6gretmen-gocuk arasinda degil, cocuk-cocuk, cocuk-6gretmen ve
cevreden hepsine doniik siiregleri kapsar. Bunlardan sadece birine yo6nelik tek yo6nlii olan bir iletisim
sekli sikic1 ve yararsizdir. Iletisimin en 6nemli 6gesi olan dil ile gretmen ¢ocuklarin davranislarim
yargilayict olmayan esnek ve betimleyici bir sekilde kontrol etmelidir. Kaygilar1 azaltan, katilimi
gliclendiren ve giidiileyici bir iletisim tarzi benimsenmelidir. Giiliimseme, basla onaylama, yiiriiyiis
bi¢imi gibi bir¢ok jest ve mimik iletisimi tamamlayic1 6gelerdir (Aydin, 2019). Okul Oncesi egitim
smiflarinda biitiin siireclerde 6gretmenin aciklamalari-yonergeleri basit, anlasilir bir dille ¢ocuklara
sunmasi etkili iletisim agisindan énemlidir. Ogretmen biitiin siireclerde anlayish ve sevecen olmaya
calismali yapic bir dil ile iletisim kurmaya 6zen gostermelidir. Cocuklara yakin davranma, ihtiyag
duyduklar1 anlarda izin alarak sarilma, toplulugun bir iiyesi oldugunu hissettirmek i¢in ¢ocuklara
yakin pozisyonda konum alma, bazi ¢ocuklarin (i¢ine kapanik, siirece dahil olmak istemeyen, davranis
sorunlar1 olan vb.) yakininda durma gibi stratejiler etkili iletisimi giiclendirecektir. Bunun yaninda
iletisim ¢ocuklarin iliski kurma becerilerini de destekleyen bir olgudur. Cocuklarin 6gretmenleriyle
oldugu kadar akranlariyla kurdugu iletisim de siuf yonetiminin onemli bir pargasidir. Cocuklar
arasindaki iletisimin gozlemlenmesi ve iletisimde olumlu dil kullanmalari yoniinde ¢ocuklarin
yonlendirilmeleri gerekir. Okulda oldugu gibi evde de olumlu iletisim bigiminin desteklenmesi igin

aileler de bu stirece dahil edilmelidir.

Simifta olumlu iklim yaratmak sif yonetimini kolaylastiracaktir. Siufta olumlu bir iklim yaratmanin,
kullanulan dil ve davrams bigimleriyle yakindan iligkili oldugunu séylemek miimkiindiir. Ogretmenin
giine baslarken ¢ocuklar: giiler yiizle ve giizel sozlerle karsilamasi, giin boyunca sabirli, sevecen ve
tesvik edici tavirlar icinde olmasi, giin sonunda yine gocuklari giiler yiizle ve giizel sozlerle ugurlamasi
olumlu smif iklimi olusturulmas: agisindan Onemlidir. Ayrica demokratik bir smif ortaminin
yaratilmasi da 6nemli bir husustur. Aydin'in (2019) da belirttigi gibi 6gretmen ¢ocuklara duygusal ve
diisiinsel planda esit mesafede bulunarak smif iklimini yumusatmali, insancil bir siuf iklimi
yaratmalidir. Cocuklarin davraruslari yonlendirilirken, kural ifadeleri olusturulurken olumlu bir dil
kullanilmalidir. “Konusmayimn” demek yerine “sessiz olalim”, “kosmayin” demek yerine “yavas hareket
edelim”, “arkadasina kotii davranma” yerine “arkadaslarimiza saygili olalim” vb. g¢ocuklardan
beklenen davranislar agik ve net bir sekilde olumlu ifadelerle belirtilmelidir. Bu yolla ¢ocuklar neyi
yapmayacaklarma degil neyi yapacaklarina yonlendirilmis olacak ve davranis yonetiminde kafa
karigikliklarinin Onlenmesi saglanacaktir. Sinifa uyum saglamakta zorlanan, etkinliklere katilmak
istemeyen, yapamayacagini diisiinen ¢ocuklar da olacaktir. Bu durumda akran iliskilerini giiglendirmek
smifta olumlu iklim yaratmak igin bir yol olabilir. Akran destegi, etkinliklere katilmalar1 icin ¢ocuklar:
giidiilemek amaciyla kullanilabilir. Kolektif calismay1 destekleyecek grup etkinlikleri ¢ekingen, icine
kapanik ve yeterliklerinin sinirh oldugunu diisiinen ¢ocuklar i¢in motive edici olabilir. Cocuklarin
akran iligkilerini giiclendirmek i¢in, sinifca gegirilen giizel anlarin fotograflarimin sergilendigi bir “sevgi
duvar1” olusturulabilir. Bu uygulamayla sinifta birlik, beraberlik, sayg1 ve sevgiye dayali bir ortamin

olusmasi gliclendirilebilir.

Kolektif biling simif yonetimini giiclendirecektir. Hem ¢ocuklarin hem de 6gretmenlerin kolektif calisma
bilincini gelistirmek sinif yonetiminde onemli bir husustur. Siuf kolektif bir varolus alanidir. Farklh
sosyo-ekonomik cevrelerden gelen cocuklarin paylastig1 sif ortami, ¢ok boyutlu ve dinamik bir
streklilik icinde yasanir. Bir sinifi yOnetmek, giinii olusturan boliimlere yerlestirilmis eylem
programlarinda cocuklarin isbirligini kazanmak ve siirdiirmek anlamina gelir. Ogretmenin sinifta

bulunan béliimlerin eylem programlarmi ve bu eylem programlarinda ¢ocuklarin igbirligini davet
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etmek ve giivence altina almak igin yapabilecek eylemleri anlamas gerekir. Ogretmenler genellikle
davranislar1 gozlemlemek ve izlemek, katilimi tesvik etmek ve kolaylastirmak ve ¢ocuklar: psikolojik
veya fiziksel tehditlerden korumak icin eylemde bulunurlar. Bu tiir ortamlarda sinuf yonetimi; bireyleri
desteklemek, eylemleri yeniden yonlendirmek veya c¢atismalara arabuluculuk yapmak igin
gerektiginde miidahale etmeye baghdir (Aydin, 2019; Carter & Doyle, 2006). Okul Oncesi egitim
smiflarinda giinliik akistaki siireclere ¢ocuklarin dahil olmasini bir isbirligi olarak gormek gerekir.
Cocuklarin direng gostermesi, siirece dahil olmak istememesi dgretmenin sinif yonetimi agisindan
zorlanmasina neden olacaktir. Burada ¢ocuklar ortak duygular etrafinda toplayarak kolektif bir biling
olusturmay1 6gretmenin en 6nemli gorevi olarak gormek gerekir. Bunun yaninda ¢ocuklarin birbiriyle
olan etkilesimi de isbirligini giiclendirir. Ogretmenin akran etkilesimini giiclendirecek uygulamalar
yapmasi ve gerektiginde onlemler almasi nemlidir. Ornegin; okul 6ncesi egitim siniflarindaki giinliik
rutinler arasinda giine baslarken serbest oyun saati yer alir. Serbest oyun saatinde ¢ocuklarin
gozlenmesi, oyunlarina dahil olunmasi akran etkilesimini izlemek ve gerektiginde (siddet, zorbalik gibi
durumlarda) miidahale etmek agisindan 6nemlidir. Ogretmenin bu dahil olma bigimi kolektif bilinci de
gliclendirecektir. Benzer sekilde etkinlikler arasindaki gecislerde cesitli gecis rutinlerinin (parmak
oyunu, tekerleme vb.) olusturulmasi, smif sarkisi, acilis-kapanis dansi gibi etkinlikler, kiiglik/biiyiik
grup calismalar1 da kolektif bilinci giiclendirebilecek uygulamalar olabilir.

Yiiksek yarar gizeten uygulamalar yapmak siuf yonetimini giiclendirecektir. Ogretmenler smifi
yOnetirken; ailelerin giivenini kazanma, etkinliklere ¢ocuklarin dikkatini ¢ekme, davranis sorunlarini
¢ozme, rutin ve kurallar1 olusturma gibi bircok konuda calismalar yiiriitiirler. Planlamalarda yiiksek
yarar saglamay1 gozetmek etkililigi artiracak, yeni ¢6ziim arayislar1 uygulamalarin her gegen giin
iyilesmesini saglayacaktir. Giines (2021), uygulamalarda ¢ocuklarin yaraticiliklarini gelistiren, merak
ve kesif duygularin1 destekleyen etkinliklere yer verilmesinin ¢ocuklarin akademik gelisimlerini
desteklemenin yaninda onlarin dikkat, konsantrasyon ve motivasyonlarini da olumlu sekilde
etkileyecegini ifade etmektedir. Yazar, siddet, saldirganlik ve ofke davranislarinin ¢oziimii icin
igbirligine ve empati kurmaya dayali uygulamalar (¢6ziim masasi, baris masasi, mir mir kosesi vb.)

gelistirmenin gticlii yontemler oldugunu vurgulamaktadir.

Olumlu kisilik 6zellikleriyle 6gretmen sinif yonetimine olumlu etkide bulunacaktir. Mizah duygusuna sahip
olma, Tiirkgeyi iyi-giizel-dogru kullanma, yapilan isleri sevme (Teyfur, 2021), iletisimde olumlu ve agik
bir dile sahip olma, ¢6ziim odakli ve yaratici olma, 6rnek davranislar sergileme, sabirli ve sevgi dolu
olma gibi olumlu kisilik 6zellikleri siif yonetiminde Ogretmenin en biiyiik destekgisi olacaktir.
Ogretmenler siniftaki siirecleri yonetirken, cocuklarin davramislarina yon verirken, kendi davraniglarini
ve sdylemlerini nasil yonlendirecekleri konusunda kararlar vermektedir. Ogretmenlerin olumlu kisilik
ozellikleriyle olay ve olgulara yaklagsmalari smif yonetiminin ¢ok ©nemli bir parcasi olarak
diistiniilebilir bu nedenle sik sik 6z degerlendirme yapmalar1 yararl olacaktir. Bivona ve Williford
(2023), ¢ocuklarin giivenligine zarar veren, ¢ocugun dgrenimine veya bagkalariyla iliskilerine katilma
becerisine miidahale eden davranislarin ilettigi temel ihtiyaci anlamak i¢in 0gretmenlerin baglami
dikkate almalarinin yararli olacagini belirtmekte ve tepkilerini belirlerken su sorulara yanit aramalarin
Ogretmenlere onermektedir: Cocugun bu davranist bende hangi duygular: uyandiriyor ve neden? Bu
davrarugs: algilayis bigimimi hangi faktorler etkiliyor? Bu davranisi ¢cocugun durdurmasini istememin
nedeni neler? Bu nedenler sinuf ydnetimi hedeflerim ve topluluk degerlerimiz ile uyumlu mu? Istedigim
sonugla ya da iletmek istedigim mesajla uyumlu olmasi i¢in nasil bir yanit vermem/vermemem gerekir?
Uygulamalarim hem bu ¢ocugun hem de grubun su anki ihtiyaglarini nasil karsilayabilir? Bununla

birlikte, 6gretmenlerin gocuklarin kesiflerine ve girisimlerine karsi cezalandirici ve gii¢ iddia eden
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tepkilerinin, 6zerklik ve kendine giiven yoniindeki gelisimini engelleyecegi aciktir (Carter & Doyle,
2006). Ogretmenin ¢ocuklarin 6zerkligini, yaraticiligini engelleyen tutum ve uygulamalari sinifin
O0grenme ikliminin bozulmasimna ve davranis sorunlarinin olusmasina zemin hazirlayabilir. Ogretmen
smiftaki biitiin siireglerde ¢ocuklar1 gozlemleyerek cesaretlendirici bir yaklasimla desteklemeli, etkili

planlamalar ve uygulamalarla ¢ocuklarin yeterlik alanlarmi giiglendirmelidir.

Ogretmenin mesleki bilgi ve becerilerini gelistirme konusunda istekli olmast simif yonetimi becerilerini de
gelistirmesini saglayacaktir. Okul Oncesi egitim smiflarmin etkili bir sekilde yonetilebilmesinde okul
Oncesi 0gretmeninin rolii biiyiiktiir. Basarili bir 6gretmen kendini siirekli gelistirmeyi amag¢lamalidir.
Bu gelisme siireci, sadece kurumsal bilgileri degil, giinliik yasamin psikolojik gercekligini de kapsayan,
0zgiin ve dogal bir duyarliligl da icermelidir (Aydin, 2019). Basarili bir okul 6ncesi 6gretmeni; okul
Oncesi egitim materyali yapacak donamimda olmali, drama, miizik, resim, fen ve doga, matematik,
miize ve tarihi geziler konularinda bilgi ve becerilere sahip olmali, ¢ocuklarin beslenme bigimlerini
bilmeli, ¢cocuk gelisimi ve egitimi konusunda bilgili olmalidir (Teyfur, 2021). Okul oncesi egitim
smiflarinda ayni anda bir¢ok olay gerceklesebilmektedir. Bu durum, okul 6ncesi 6gretmenlerinin ayni
zamanda iyi birer gozlemci olmasini, pratik diisiinme becerilerine sahip olmasini ve hizli kararlar
almasini da gerekli kilmaktadir. Okul oncesi egitim siniflarinin etkili bir sekilde yonetilebilmesi i¢in
ogretmenlerin geleneksel rollerinin disina ¢ikabilmesi 6nemlidir. Bunu saglayabilmek icin hizmet
oncesinde edinilen mesleki bilgi ve becerilere, meslek i¢inde de yenilerinin eklenmesi i¢in 6gretmenler
caba sarf etmelidir. Egitim bilimlerindeki gelismeleri takip ederek yeni bilgi ve beceriler edinmesi

Ogretmenin bu bilgi ve becerileri sinif yonetimine de olumlu bir sekilde yansitmasini saglayacaktir.

Simuftaki stiiregleri, ¢ocuklarin davramislarim1 yonetirken Ogretmenler zaman zaman zorluklar
yasayabilmektedir. Ogretmen ihtiyag¢ duydugu anlarda meslektaglarinin ve ailelerin destegine
basvurabilmelidir. Smif yonetimi konusunda isbirligine agik olmasi, meslektaslariyla yardimlasmasi
Ogretmenin yalnizlik ve titkenmislik duygularini yasamalarinin éniine gececek bir yol olabilir. Aydin
(2019) Ogretmenin bir yandan okuldaki rehberlik servisi bir yandan da ailelerle yakin iligkiler
gelistirerek sistemin Ogelerinden yararlanabilecegini, boylece egitim sorunlari karsisinda yalniz
kalmaktan kurtulabilecegini ve egitim sistemini etkileyen 6gelerin katkilarini biitiinlestirebilecegini

ifade etmektedir.

Simif yonetiminin lider 0gretmenlik rolleriyle biitiinlestirilerek siirdiiriilmesi onemlidir. Okul Oncesi
ogretmenleri, okul 6ncesi egitimdeki biitiin siireclere yon veren egitimciler olarak diisiiniilebilir. Biitiin
stireglerin etkili bir sekilde yonetilebilmesi, cocuklara, ailelere ve topluma liderlik edilmesini de gerekli
kilmaktadir. Bay-Donertas, (2023c) okul dncesi egitimde liderligin; 6grencilerinin her birini tanimak icin
zaman ayirma ve onlarla giiclii iliskiler kurma, ytiiksek kalitede bakim saglamak i¢in elinden gelenin
fazlasini yapma, simifi bir cazibe merkezi haline getirmek icin etkili uygulamalar yapma ve toplumu
harekete gecirme gibi farkli rollerde gerceklesebilecegini ifade etmekte, okul Oncesi egitimde lider
Ogretmenin, ¢ocuklarin hayata miimkiin olan en iyi baslangici yapmalarini saglamak icin ¢aba sarf
etmesi gerektigini vurgulamaktadir. Yazar, okul Oncesi egitimde lider &gretmenin Ozelliklerini;
¢ocuklarin 6grenmesi ve biiylimesi i¢in olumlu, besleyici ve tesvik edici bir ortam yaratma, aileler, okul
yOnetimi ve meslektaslariyla giiclii iliskiler kurma, olumlu sinuf iklimi olusturma, etkili bir egitim akis1
planlama ve sinif yonetimi i¢in etkili stratejiler gelistirme, ¢ocuklarin yiiksek yararini her daim gozetme

ve okul 6ncesi egitimin savunucusu olma seklinde siralamaktadir.

Okul oncesi eitim programlarinda okul dncesi egitim simiflarimin yonetimine iliskin derslerin yer almasi

ogretmen adaylarimn sinif yonetimi becerilerini artiracaktir. Okul dncesi egitim siniflarinin yapist ve isleyisi
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diger egitim kademelerinden farklidir. Sinif diizeni, ¢ocuklarin yas grubu, gelisim 6zellikleri, ilgi ve
ihtiyaglari, programin ozellikleri ve isleyisi, rutinler, aile, ¢evre gibi smuf ici ve smif dis1 bir¢ok etmen
bu farkhiliklarin kaynagimi olusturarak okul oncesi egitimin kendine 0zgii yonlerini ortaya
¢ikarmaktadir. Okul 6ncesi egitim siniflarinda ¢ocuk merkezli, oyun temelli, esnek, kesintisiz ve ¢ogu
zaman tempolu bir isleyis vardir. Okul 6ncesi egitimin kendine 6zgii yonleri sinif yonetiminin de 6zel
bir bakis acisiyla ele alinmasini gerekli kilmaktadir. Bu nedenle okul Oncesi egitim simiflarinin
yOnetimini Ozel bir alan olarak diisiinmek, okul 6ncesi 6gretmenligi programlarinda “okul 6ncesi
egitimde smif yonetimi” dersine ayr1 bir ders olarak yer vermek anlamli olabilir. Ders igeriginde, okul
Oncesi egitim smiflarinin yonetiminde; temel kavramlar, etkili bir lider olarak ogretmen, ilk giinler,
direncle bas etmek, rutinler ve kurallar, okul olumlu smif iklimi olusturma, iletisim ve etkilesim, veli
goriismeleri, 6grenen ve gelisen d6gretmen gibi kavram ve konular, sinif yonetimine dair kavram ve
konularla biitiinlestirilerek ¢agdas bir yaklasimla ve uygulamali olarak ele alinabilir. Okul 6ncesi
ogretmenligi programlarinda “okul oncesi egitimde siuf yonetimi” dersine ayr1 bir ders olarak yer
vermek; 0gretmen adaylarnin smif yonetimi bilgi, beceri ve deneyimlerini arttirabilmenin bir yolu

olarak diisiiniilebilir.

Tartisma, Sonug ve Oneriler

Derleme tiiriinde olan bu ¢alismanin odagini okul 6ncesi egitimde sinif yonetimi olusturmaktadir.
Bireyin gelisiminin en hizli oldugu okul 6ncesi dénemde, planli ve programli egitim etkinliklerine
erisimi, okul 6ncesi egitim smiflar1 araciligiyla saglanmaktadir. Okul 6ncesi egitim siireclerinin etkili ve
verimli bir bicimde gergeklestirilebilmesi sinifta siirdiiriilen etkinliklerin amacina ulagsmasiyla yakindan
iligkilidir. Bu noktada smif yonetiminin 6nemi ortaya ¢ikmaktadir. Smif yonetimi kaynaklarm verimli
bir sekilde kullanilarak egitsel siireglerin etkili bir sekilde siirdiiriilmesini saglayan uygulamalar olarak
ifade edilebilir.

Diger egitim kademelerinden farkli olarak, okul oncesi egitim smiflarinda, tipki ev ortaminda
oldugu gibi ¢ocuklarin rahat hareket edebilecegi bir diizen mevcuttur. Smuf icerisinde bulunan arag-
gereg ve materyallerin yas grubunun gelisim 6zellikleri goz 6niinde bulundurularak segilmesi, giivenli
ve sagliga uygun olmasi 6nemlidir. Okul 6ncesi egitim smniflarinda; aylik donemler halinde planlanan,
giinliik yapilacak ¢alismalarin diizenli bir sekilde yer verildigi cerceve bir plan-giinliik egitim akigi
uygulanmaktadir (MEB, 2013). Bu akisin etkili bir sekilde planlanarak siirdiiriilmesi ve gelistirilmesi
onemlidir. Etkili smif yonetimi bunu saglayabilmek icin gereklidir. Okul 6ncesi egitim smiflariin
yapisi ve isleyisindeki farkliliklar okul oncesi egitim smiflariin yonetimini diger kademelerin sinif
yonetiminden farklilastirmaktadir. Yas grubunun gelisimsel 6zellikleri ve gereksinimleri, sinufin fiziksel
yapisi, programin ozellikleri ve isleyisi, rutinler, aile, cevre gibi sinf ici ve siruf dis1 etmenler okul 6ncesi
egitim smniflarinin yonetimini ¢agdas yaklasimlarla biitiinsel bir bakis acgisiyla ele almay: gerekli
kilmaktadr.

Okul oncesi egitimde smif yonetim siiregleri aylik planda ele alinan kazanim ve gostergeler,
kavramlar, aile katihm etkinlikleri gibi 6gelerin siiftaki ¢ocuklarin gelisim &zellikleri gbz oniinde
bulundurarak hangi siraya gore giinlitk egitim akislarinda ele almmacagina karar verilmesi; verilen
kararlar dogrultusunda egitim akislarinin olusturulmasi; plan uygulanma siirecinde ve siirecin

sonunda etkinliklerin ¢ocuk-6gretmen-program agisindan degerlendirilmesi seklinde ele alinabilir.

Sinif yonetiminin boyutlar1 arasinda; fiziksel ortamin yonetimi, plan-program etkinliklerinin

yOnetimi, zaman yonetimi, sinif rutinlerinin ve kurallarinin yonetimi, olumlu sinif iklimi olusturulmasi

OJCES, 2023, 1(2), 259-291



Okul Oncesi Egitimde Sinuf Yonetimi 271

yer almaktadir (Basar, 2016). Okul Oncesi egitim smniflarinin fiziksel ortaminin yonetilmesinde; siuf
biiytikliigii, cocuk sayisi, kullanilan arag-gere¢ ve materyaller, 6grenme merkezlerinin olusturulmasi
g0z oniinde bulundurulmasi gereken hususlardir. Plan-program etkinlikleri boyutunda, yil boyunca ve
yilsonunda gergeklestirilecek biitiin ¢alismalarmn egitim-6gretim yili baslamadan énce planlanmasi s6z
konusudur. Zaman yo6netimi boyutunda; aylik egitim planlarinin olusturulmasi, egitim-6gretime
hazirlik, giinliik egitim akisinda hangi etkinliklere ne kadar siire ayrilacagy, etkinlikler arasi gegislerde
kayip zamanlarin en aza indirilmesi, egitim-0gretim zamaninin disinda ¢evrimici veli gruplarmi
yonetme, velilerle yapilan bireysel goriismeler, stajyer 6grencilere rehberlik gibi ek sorumluluklar yer
almaktadir. Smif rutinlerinin ve kurallarinin yonetimi boyutu; ¢ocuklarin hangi durumda nasil
davranacagina dair yol haritas1 olusturacak rutin ve kurallarin olusturulmasini icermektedir. Olumlu
smif iklimi olusturulmasi boyutunda; istendik davranislarin arttirilmasi, uygun olmayan davranislarin

onlenmesi, cocuklarin motive edilerek giidiilenmesi yer almaktadar.

Biitiin bu siireg¢ ve boyutlarin yonetilmesinde okul Oncesi 6gretmenleri Snemli aktorlerdir.
Cocuklarin okula uyumunu giiglendirecek, egitim siireglerini etkili bir akisla siirdiirecek, zamanin
verimli kullanilmasini saglayacak ve smiftaki davranis siireclerine yon verecek kisiler 6ncelikle
ogretmenlerdir. Bu nedenle, okul 6ncesi egitim smiflarmin etkili bir sekilde yonetilebilmesi igin
Ogretmenler mesleki bilgi ve becerilerle donanmis ve okul &ncesi egitim smiflarinin yonetimi

konusunda iyi yetismis olmalidur.

Okul 6ncesi egitim siniflarinin yonetimini kolaylastiracak stratejiler su genel basliklar ve tavsiyeler
altinda ele almabilir: (1) Giivenli bir ortam olusturmak smif yonetiminde problemleri azaltacaktir. (2)
Siif yonetiminin odak noktasi ¢ocugu tanima ve gelistirme olmalidir. (3) Etkili iletisim simuf
yonetiminin biitiin siireclerinde gereklidir. (4) Smifta olumlu iklim yaratmak smf yonetimini
kolaylagtiracaktir. (5) Kolektif biling sif yonetimini giiglendirecektir. (6) Yiiksek yarar gozeten
uygulamalar yapmak sinif yonetimini giiglendirecektir. (7) Olumlu kisilik 6zellikleriyle 6gretmen smif
yonetimine olumlu etkide bulunacaktir. (8) Ogretmenin mesleki bilgi ve becerilerini gelistirme
konusunda istekli olmasi sinif yonetimi becerilerini de gelistirmesini saglayacaktir. (9) Snif yonetiminin
lider o6gretmenlik rolleriyle biitiinlestirilerek siirdiiriilmesi onemlidir. (10) Okul &ncesi egitim
programlarinda okul Oncesi egitim smiflarinin yonetimine iliskin derslerin yer almasi Ogretmen

adaylarinin sinif yonetimi becerilerini artiracaktir.

Okul o6ncesi egitimde etkili uygulamalarin yapilabilmesi icin sinf yonetimi siire¢ ve boyutlarinin
etkili bir sekilde isletilmesi onemlidir. Bunu saglayabilmek igin okul oncesi egitim smiflarinin
yonetimine dikkat cekilmeli, hizmet Oncesinde ve hizmet icinde okul oncesi egitim smiflarinin
yonetimine iliskin egitimlere daha ¢ok yer verilmelidir. Okul 6ncesi egitim smiflarinin yonetimi 6zel bir
alan olarak diisiiniilmeli, okul Oncesi Ogretmenligi programlarinda “okul oncesi egitimde smif
yonetimi” dersine ayr1 bir ders olarak yer verilmelidir. Okul 6ncesi egitim siniflarmin yonetiminde
Ogretmenlerin yasadiklar1 zorluklar tespit edilmeli, bu zorluklarin {istesinden gelebilmeleri igin
Ogretmenleri motive edecek, mesleki bagliliklarini giiclendirecek politikalar gelistirilmelidir. Okul
oncesi egitim simiflarinin yonetimini kolaylastiracak onlemler alinmali, 6gretmenlerin daha iyi
sartlarda, kalabalik olmayan simniflarda, yardimc: 6gretmen/yardimci personel destegiyle calismalar:

saglanmali, bu konuda gerekli yasal diizenlemeler yapilmalidir.

Okul oncesi egitim siniflarinin yonetiminde 6gretmenlerin yasadiklar1 zorluklardan yola ¢ikilarak

eylem arastirmalarinin planlanmasi alana katk: saglayacaktir.
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Introduction

Preschool education covers the education of individuals in the first years of their lives—the early
childhood years. In this process, which starts in the family and continues in schools, preschool education
has a great place and importance for individuals to make the best possible start in life. The planned and
programmed educational activities carried out in preschool education institutions aim to ensure that
children are supported and developed in many ways from an early age. It is possible to say that the
effective and efficient realization of preschool education processes is closely related to the achievement
of the objectives of the activities carried out in the school or classroom. Based on this, classroom
management in preschool education has been seen as a subject worth discussing. The literature focuses
on classroom management in preschool education, preschool teachers' classroom management skills
(Adigiizel & ipek, 2016; Bulut, 2020; Dinger & Akgiin, 2015; Ekici, Giinhan & Amnilan, 2016; Toran &
Akkus, 2016; Zembat & Kiismdis, 2020), classroom management strategies (Akgtin, Yarar & Dinger, 2011;
Durmaz, Dinger & Deniz, 2020; Ogelman & Ersan, 2014), beliefs about undesirable behaviors (Keles,
2015; Oztiirk & Gangal, 2016), and self-efficacy perceptions (Sak, 2015; Semerci & Balat, 2018; Shen,
Cheng & Lee, 2023). This study, in which the concept of classroom management in preschool education
is discussed, is a review. In the study, firstly, the definition and importance of preschool education were
mentioned, and the structure and functioning of preschool classrooms were discussed. Afterwards,
classroom management in preschool education is discussed, along with the process and dimensions of
classroom management in preschool education, the role of the teacher in the management of preschool
classrooms, strategies to facilitate classroom management in preschool education, and suggestions on

the subject.
Definition and Importance of Preschool Education

Preschool education is the first step of the basic education level. Although the concept is sometimes
used synonymously with the concept of "early childhood education," unlike early childhood education,
preschool education covers the years before primary school education. Preschool education is an
educational process that covers the years before primary school, can be carried out in the institution and
in the family, supports all developmental areas of children, is carried out within the framework of

school-family cooperation, and prepares children for the next level of education (Kurt-Gokgeli, 2019a).

In the Turkish education system, preschool education services, which take place in the first stage of
formal education, are provided to different age groups by ministries, public organizations, private
organizations, local governments, foundations, and universities. Preschool education can be defined as
educational experiences carried out in a systematic and planned manner by expert educators in which
the child's skills and creativity in different developmental areas are supported, the child's adaptation to
the society, culture, and school in which he or she lives is strengthened, literacy preparation is also
carried out, independent life skills are tried to be gained, learning is combined with play, and learning

is carried out in a systematic and planned manner (Bay-Donertas, 2023a, 2023b).

It can be said that the preschool period, in which the fastest growth, development, and maturation
occur in an individual's life, is a period of critical importance. The individual, who strives to learn about
the world and to learn to trust himself or herself and those around him or her, needs the intense love,
attention, and support of adults during this period. In this period, the greatest support for the
development of the individual and meeting his or her needs can be provided by his or her family as
well as through preschool education institutions. It is clear that preschool education contributes to the

individual's emotional development and understanding, improves reasoning and problem solving, and
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supports creativity and aesthetic development. With the education to be provided in this period, the
foundations of individuals' physical, social, emotional, cognitive, moral, and language development
and self-sufficiency skills are laid (Dikmen-Ada, 2019; Kurt-Gokgeli, 2019Db).

Preschool education is of great importance in supporting the education that starts in the family from
the moment of birth, providing rich educational experiences for individuals, and providing equal
opportunities, especially for individuals in environments with unfavorable conditions. With the
planned and programmed educational activities offered in preschool education institutions, children's
developmental areas will be supported, children will be equipped with new knowledge and skills,
families will be guided, and children will be given the opportunity to take their development to a higher

level.
Structure and Functioning of Preschool Classrooms

Preschool classes have a different order and functioning than other education levels. In preschool
classes, there is an order in which children can move comfortably, just like in a home environment.
There is an entrance and waiting area, learning centers, playgrounds, and areas where activities can be
carried out. The tools and materials in preschool classes should be selected and designed taking into
account the developmental characteristics of the age group. In addition, the classroom environment

should allow children to work collaboratively and should be safe and suitable for health.

It can be said that the effectiveness of preschool education is directly related to the education
program implemented. In the Preschool Education Program of the Ministry of National Education
(MEB, 2013), it is recommended to plan education in monthly periods and to continue with a framework
plan-daily education flow in which daily activities are regularly included. In addition, in order to
contribute to healthy school-family cooperation, it is emphasized to send activity examples to families
and to share them by hanging them on the classroom bulletin board. In the program, a daily education
flow includes routine activities such as starting the day, play time, activity time, evaluation time,
feeding, and rest time. In addition, the program is child-centered and spiral, suitable for adaptation and
individualization according to the changing characteristics of the child, the physical environment, and

the family.

The activities implemented in preschool education classes are Turkish, art, drama, music, movement,
play, science, mathematics, literacy preparation, and field trips. Activities can be implemented by the
teacher or children in a structured, semi-structured, or unstructured manner in the classroom or
outdoors by integrating individual, small, or large group activities (MEB, 2013). It can be said that the
people who plan and manage this structure and functioning in preschool education classrooms are
primarily teachers. For this reason, it is important that preschool teachers are experts in their field,

equipped with classroom management skills, and well-trained to lead all processes.
Classroom Management in Preschool Education

Coordinating and managing the processes and student behaviors in the classroom, which are areas
where educational activities take place, target behaviors are acquired, and social relations are
maintained, is an important requirement for the effective continuation of education and training. This
phenomenon, which is discussed with the concept of classroom management in the literature, can be
considered the creation, maintenance, and development of the classroom order in order to provide

qualified learning and to show this information as behavior under appropriate conditions, to renew and
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concretize what is learned, to believe in the necessity of becoming an experience and habit, and to be

ready for intellectual action (Basar, 2016).

Teachers are important actors in classroom management. As a matter of fact, classroom management
is defined by Evertson and Weinstein (2006) as the actions teachers take to create an environment that
supports and facilitates both academic and social-emotional learning. They state that classroom
management is not only about creating and maintaining an orderly environment for students to engage
in meaningful academic learning but also aims to enhance students' social and moral development. In
this sense, classroom management can also be defined as managing students' behavior so that they

behave in a way that creates a positive learning environment (Scott & Nakamura, 2022).

The differences in the structure and functioning of preschool classrooms differentiate the
management of preschool classrooms from classroom management at other levels. It is important to
note that in-class and out-of-class factors such as the developmental characteristics and needs of the age
group, the physical structure of the classroom, the characteristics and functioning of the program,
routines, family, and environment make it necessary to address the management of preschool
classrooms from a holistic perspective with contemporary approaches. Classroom management in
preschool education is defined as "a combination of knowledge, skills, and behaviors related to practices
in which the teacher and the child come together in a classroom environment organized according to
the child, with a program that develops and educates the child in a multidimensional way, taking into
account the basic needs of the child, centering the child, and using play as the main educational
method." (Uyanik-Balat, 2010). Practices that help children feel physically and emotionally safe, cared
for, listened to, unconditionally accepted, and connected to themselves, their teachers, and their peers
are part of effective classroom management (Bivona & Williford, 2023). In order to better understand
classroom management in preschool education, it would be appropriate to discuss the dimensions of
classroom management, the role of the teacher, and strategies that will facilitate the management of

preschool education classes.
Process and Dimensions of Classroom Management in Preschool Education

Classroom management activities consist of a number of processes and dimensions. Toprake1 (2013)
discussed classroom management processes in relation to management processes under the headings
of decision-making, planning, organizing, communication, coordination, influencing, evaluation, and
leadership. According to the author, while managing the classroom, decisions are made in various
situations, planning is made after the decision is made, individuals are organized in order to implement
the plan, communication is established in order to inform the organized individuals about each other,
the actions of individuals are coordinated, their behaviors are led in order to produce the most effective
product, and evaluation is made in order to learn the final situation in all these activities and to be more
successful. Classroom management processes in preschool education are classified in a similar way;
deciding on the order in which items such as achievements and indicators, concepts, and family
participation activities, which are addressed in the monthly plan, will be addressed in daily education
flows, taking into account the developmental characteristics of the children in the classroom, and
establishing training flows in line with the decisions made can be considered the evaluation of the
activities in terms of the child-teacher-program during and at the end of the plan implementation
process. In addition, organizing goals, tasks, tools, materials, children, principles, and methods;
establishing effective communication and interaction between child-child and child-teacher;

determining routines and rules; motivating and motivating children; the influencing process in which

OJCES, 2023, 1(2), 259-291



Classroom Management in Preschool Education 279

behaviors in the classroom are managed, such as determining accepted behaviors in the classroom and
preventing unaccepted behaviors; evaluating student behaviors and development along with a general
evaluation in which all processes are evaluated; leading and guiding all processes; and families and

children are other processes to be addressed in the management of preschool education classes.

Those related to the physical layout of the classroom environment, such as heat, light, noise devices,
aesthetics, color, cleanliness, educational tools, and seating arrangement; plan-schedule activities such
as annual-daily plans, methods and strategies, and distribution of resources; activities related to time
order such as attendance-absenteeism, prevention of dropouts, and distribution of time according to
activities; student-student/student-teacher relationships; relationship arrangements such as adopting
classroom rules for students; and behavioral arrangements such as a positive classroom climate; making
desired behaviors sustainable and unwanted ones preventable constitute the dimensions of classroom

management (Basar, 2016).

In the physical dimension of preschool education classrooms, class size and the number of children
directly affect classroom management along with behavior management processes. A small physical
space in the classroom can cause aggressive behaviors in children, while a large physical space can cause
aimless and infrequent behaviors (Yildirim, 2021). In the creation of the classroom environment,
attention should be paid to measures to prevent injury to children, such as the use of angular desks,
cutting and piercing materials, electrical components, etc. (Giines, 2021). In addition, while creating the
layout of the classroom, care should be taken to organize the learning centers specified in the program
according to the developmental characteristics, interests, and needs of the age group; attention should
be paid to the positioning of quiet and noisy centers away from each other; and physical spaces should

be arranged to include activity areas for activities to be implemented in the daily flow.

In the dimension of plan-program activities, all activities to be carried out throughout the year and
at the end of the year are planned before the start of the academic year. These include board meetings
to discuss the decisions to be taken regarding preschool education, parent meetings to discuss the
functioning of the process and issues related to children, draft education plans that can be created within
the framework of the preschool education program, plans for out-of-school learning environments,

family participation activities, and reviewing the activities carried out throughout the year.

Effective use of time is an important element for the efficient implementation of preschool education
activities. Additional responsibilities such as creating monthly education plans, preparation for
education, how much time will be allocated to which activities in the daily education flow, minimizing
lost time in transitions between activities, managing online parent groups outside of the educational
time, individual meetings with parents, and guidance for intern students require planning for time
management in preschool education. Giines (2021) states that planning goals, children's readiness,
interests and needs, priorities, simplification, task allocation, time tables and reminders, and removing
obstructive or disturbing materials from the environment are important for the success of time
management. The author also states that flexibility in the plan or activity, precautions and action plans
against risks that may occur, and the creation of alternative activities or implementation plans can also
ensure efficient use of time. He also emphasizes that for children who show problem behaviors more in
the group, including practices in which they can actively participate in activities and take responsibility,
this will prevent problems that will negatively affect time management. Erkili¢ (2023) points out that
the most critical dimension of time use in classroom management is the use of time in the lesson and

emphasizes the importance of gaining the desired behaviors at the desired time.
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Establishing classroom routines and rules is important in terms of child-child and child-teacher
relationships in classroom communication and interaction in preschool classrooms. Establishing
classroom routines will create a road map for how children will behave in each situation. Similarly, the
existence of classroom rules will give children clues about where and how to behave. Since the rules
will include similar procedures for everyone, it will be possible to ensure order and justice in the
classroom. In preschool classrooms, deciding on classroom rules together with the children and
displaying the rules with visuals where children can see them will increase their adoption and

applicability.

It is known that the effective and efficient implementation of preschool education activities is closely
related to the creation of a positive classroom climate (Akgiin, Yarar, & Dinger, 2011). Increasing desired
behaviors, preventing inappropriate behaviors, and motivating children are factors that should be taken
into consideration in creating a positive classroom climate. Teachers have a great impact on the creation
of a positive classroom climate. Sharing positive expectations, using the reward system to encourage
clearly defined behaviors, establishing trust-based relationships with children and families, and

benefiting from colleague solidarity are among the methods that teachers can use (Kogyigit, 2018).

Teachers play a major role in all processes and dimensions of classroom management in preschool
education. The teacher is the person who manages all these processes and dimensions in the classroom.
In this context, it would be meaningful to discuss the role of the teacher in the management of preschool

classrooms in more detail.
The Role of the Teacher in the Management of Preschool Classrooms

Teachers are important actors who manage all processes and dimensions in preschool classes. It is
known that teachers have important duties and responsibilities in strengthening children's adaptation
to school, managing classroom processes effectively, guiding children and families, and strengthening
preschool education. It is possible to say that besides the teacher's professional knowledge and skills,
personality traits are also effective in classroom management. As Teyfur (2021) states, since preschool
education institutions are the first formal institutions where children meet the concept of teacher,
teachers should choose this profession fondly, do it, and communicate effectively with children in order

to have a personality structure to manage the classroom.

Preschool teaching is a different field compared to other teaching practices. There is a fast pace in
preschool teaching; many events or situations develop simultaneously, together, and rapidly. In order
for the learning-teaching process to be effective, the teacher needs to integrate and use his or her
technical knowledge with his or her own personality traits. On the one hand, the teacher brings quality
to the educational process with his or her knowledge, skills, and attitudes, and on the other hand, he or
she plays a critical role in helping children acquire the behaviors in the curriculum with the methods,
techniques, and strategies he or she applies (Giirkan, 2005; Sahin, 2005). For this reason, the teacher
should know the developmental characteristics of the children's ages and should also have detailed
information about the family life of each child. In this way, they can better respond to the needs of
young children who are separated from their mothers and homes for the first time and better

understand why they engage in certain behaviors (Oktay, 2002).

Teachers have a great influence on children's first attitudes towards school and learning as they try
to adapt to school by leaving their home environment. The need for children who experience different

anxieties in the first days of school to feel safe, respected, and well cared for begins with the teacher's
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warm welcome. Taking into account the developmental characteristics of children, teachers should
create rules together with children and take care to apply them flexibly, and they should know that they
can use the reward and incentive system to encourage clearly defined behaviors, taking into account
the aspects that need attention (Kogyigit, 2018; Tungeli, 2018). The main responsibility for ensuring a
democratic environment in classroom communication processes lies with the teacher. Maintaining
communication processes in which children's active participation is ensured with a child-centered
approach in teacher-child, child-child, and teacher-family communication will ensure that the
classroom is both socially and psychologically good (Yildirim, 2021). In order to strengthen children's
adaptation to school in the first days of school, teachers should be aware of the need to benefit from the
support of families. Realizing the activities planned in the first days with the participation of families
will minimize the problems that the teacher will experience in classroom management. In the meetings
to be held with families in the first days, mutual expectations should be expressed, families should be
informed about the school adaptation process, and a relationship based on trust should be established.
When the teacher gains the trust of the children in the first days, he or she will be able to manage the
classroom better and will be able to manage children's behaviors better by implementing activities more

effectively and establishing rules and routines day by day.

It is possible to say that children's attitudes and approaches to school, children's or family's
expectations from school, peer relations, teachers' educational philosophy, professional knowledge and
skills, as well as their attitudes, values, and personality traits, guide the management of behavior
processes in the classroom. According to Karatas and Giingdren (2021), although it is often not possible
to attribute children's behaviors to a reason, their behaviors can be influenced by variables such as
individual characteristics and needs, school/classroom climate/culture, teachers' past experiences, and
school-environment-family relations. Teachers' having competencies in behavior management methods
and strategies and training/developing themselves in this regard, making systematic observations,
getting to know the child, planning/continuing activities by taking into account the child's interests and
needs, cooperating with colleagues and families when necessary, having professional ethical values
(justice, tolerance, equality, respect for differences, trust, etc.), and being willing to create a positive
classroom environment should be considered as important issues in the classroom management

process.

Another important issue in the management of preschool classrooms is the creation of an effective
educational flow. Kaf (2018) argues that the instructional plan that the teacher will create by taking into
account how the teacher will follow a path, what the children's needs are, how they will use the time
they are at school, and what the children should do during this time can reduce classroom management
problems. The author also emphasizes that, in addition to determining what kind of activities children
will be engaged in from the moment they arrive at school until they leave, having a plan B and C ready
will make it easier to minimize possible classroom management problems. In addition to this, it is
important in classroom management to create an educational flow by balancing work styles (individual,
small-large group), passive-active activities, and activity types (play, science and nature, mathematics,
literacy preparation, music, art, etc.), to continue activities in line with children's interests, to take into
account the way to be followed in transitions between activities in planning, to follow the process by
presenting instructions clearly and understandably, and to make arrangements to increase children's

focus.

Effective and efficient implementation of educational activities prepared by taking into account

children's developmental characteristics, interests, and needs requires the teacher to have classroom
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management skills while managing the program and to organize resources to achieve educational goals.
Time management, which is one of the resources in the classroom, is the efficient use of activity times
for children to gain more from educational processes. Due to the mobile structure of preschool

education classes, teachers should adopt child-centered time management (Dilek, 2021).

To summarize, in the management of preschool classrooms, the teacher should be the follower and
guide of all processes in the classroom, make plans to ensure that children spend their time at school
efficiently by making rules and routines effective, and make her presence visible by making children

feel that she is an important member of the class.
Strategies to Facilitate Classroom Management in Preschool Education

Strategies to facilitate the continuation of preschool education in an effective and efficient flow have
discussed together with creating a safe environment, recognizing and developing the child,
communicating effectively, creating a positive climate in the classroom, creating collective
consciousness, implementing practices that are in the best interest, teachers having positive personality
traits, teachers' willingness to improve their professional knowledge and skills, leading teaching

practices, and the importance of the classroom management course in the preschool teaching program.

Creating a safe environment will reduce problems in classroom management. To create a safe environment,
there is a need for a regulatory mechanism with rules and routines that ensure safety, prevent confusion,
protect individual sensitivities, and create a sense of unity. Rules and routines in classroom life cover a
wide range of things that happen in the classroom, from entering the classroom, hanging up coats and
bags, finding a place to sit, getting supplies, putting away supplies, organizing the workspace,
completing activities, eating lunch, and getting ready to go home (Carter & Doyle, 2006). Preparing a
safe learning environment is important for the success of classroom management. In preschool
education, it is necessary to provide an educational environment in which children feel safe in terms of
physical environment and relationship arrangements. While organizing the physical environment,
elements that may threaten children's safety and pose a risk of injury (uncontrolled entrances and exits,
sharp materials, unfixed objects, slippery floors, etc.) should be taken into consideration. In addition, a
relationship order should be established in the classroom based on love, respect, sincerity, honesty, and
tolerance, which does not contain elements of physical and psychological violence that may create fear
and anxiety in peer and child-teacher relationships. Another important issue is giving families the
feeling that their children are in a safe environment. Knowing the lifestyle, values, and norms of families
will strengthen relationships (Bilir, 2014; Teyfur, 2021). Family involvement activities can be planned to

strengthen the trust of families.

The focus of classroom management should be on recognizing and developing the child. Classroom
management should be approached from a child-centered perspective, shifting from the goal of
maintaining order to providing opportunities for each child to develop fully and find his or her role
within the classroom community (Bivona & Williford, 2023). One of the tasks of a young child moving
from a nuclear family environment to institutionalized care and education is to gain autonomy, that is,
a sense of independence and self-management. A predictable and stable environment reflects the family
environment that many children experience and builds on the sense of trust they develop in this context.
Where consistency and trust do not characterize a child's home, a stable school environment can help
stabilize children's lives and build a basic sense of trust. At the same time, to develop autonomy, young
children need supported opportunities to take initiative, explore, and make choices (Carter & Doyle,
2006). Children should be addressed by their names; children should be allowed to express their feelings
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and thoughts; a balanced communication should be established with all children; no exaggerated
attention should be paid to certain children; and the creative aspects of children should be recognized

(Teyfur, 2021). Getting to know children is the most important step towards developing them.

Effective communication is necessary in all processes of classroom management. Communication is a very
complex and multidimensional concept. Classroom communication is not only between teacher and
child but also between child-child, child-teacher, and the environment. A one-way form of
communication aimed at only one of these is boring and useless. With language as the most important
element of communication, the teacher should control children's behavior in a non-judgmental, flexible,
and descriptive way. A communication style that reduces anxiety, strengthens participation, and
motivates should be adopted. Many gestures and mimics, such as smiling, nodding, and walking, are
complementary elements of communication (Aydin, 2019). In preschool education classes, it is
important for the teacher to present explanations and instructions to children in a simple,
understandable language in terms of effective communication. The teacher should try to be
understanding and caring in all processes and take care to communicate with constructive language.
Strategies such as being close to children, hugging them with permission when they need it, taking a
position close to children to make them feel that they are a member of the community, and standing
close to some children (withdrawn, not wanting to be involved in the process, having behavioral
problems, etc.) will strengthen effective communication. In addition, communication is a phenomenon
that supports children's relationship-building skills. Children's communication with their peers as well
as with their teachers is an important part of classroom management. Communication between children
should be observed, and children should be guided to use positive language in communication. Families

should also be involved in this process to support positive communication at home as well as at school.

Creating a positive climate in the classroom will facilitate classroom management. It is possible to say that
creating a positive climate in the classroom is closely related to the language and behaviors used. It is
important for the teacher to greet the children with a smiling face and kind words at the beginning of
the day, to be patient, caring, and encouraging throughout the day, and to send them off with a smiling
face and kind words at the end of the day in order to create a positive classroom climate. It is also
important to create a democratic classroom environment. As Aydin (2019) states, the teacher should
soften the classroom climate and create a humane classroom climate by being at an equal distance from
children emotionally and intellectually. Positive language should be used when directing children's
behaviors and creating rule statements. The behaviors expected from children, such as "let's be quiet"
instead of "don't talk," "let's move slowly" instead of "don't run," "let's be respectful to our friends"
instead of "don't treat your friend badly," etc., should be clearly stated with positive expressions. In this
way, children will be guided on what to do rather than what not to do, and confusion in behavior
management will be prevented. There will also be children who have difficulty adapting to the
classroom, who do not want to participate in activities, and who think they cannot do it. In this case,
strengthening peer relationships can be a way to create a positive climate in the classroom. Peer support
can be used to motivate children to participate in activities. Group activities that support collective work
can be motivating for children who are shy, withdrawn, and think that their competencies are limited.
To strengthen children's peer relationships, a "wall of love" can be created where photos of good times
spent together as a class are displayed. This can help foster an environment of unity, solidarity, respect,

and love in the classroom.

Collective consciousness will strengthen classroom management. Developing the collective working

consciousness of both children and teachers is an important aspect of classroom management. The
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classroom is a collective space of existence. Shared by children from different socio-economic
backgrounds, the classroom environment is lived on a multidimensional and dynamic continuum.
Managing a classroom means gaining and maintaining children's cooperation in the action programs
embedded throughout the day. The teacher needs to understand the action programs of the parts of the
classroom and the actions that can be taken to invite and secure children's cooperation in these action
programs. Teachers often take action to observe and monitor behavior, encourage and facilitate
participation, and protect children from psychological or physical threats. Classroom management in
such settings depends on intervening when necessary to support individuals, redirect actions, or
mediate conflicts (Aydin, 2019; Carter & Doyle, 2006). In preschool classes, children's involvement in
the daily processes should be seen as a collaboration. If children show resistance and do not want to be
involved in the process, it will cause difficulties for the teacher in terms of classroom management. Here,
the most important task of the teacher is to create a collective consciousness by gathering children
around common feelings. In addition, children's interaction with each other also strengthens
cooperation. It is important for the teacher to implement practices to strengthen peer interaction and
take measures when necessary. For example, daily routines in preschool classrooms include free play
time at the beginning of the day. Observing children during free play time and getting involved in their
play is important in terms of monitoring peer interaction and intervening when necessary (in cases of
violence, bullying, etc.). This form of teacher involvement will also strengthen collective consciousness.
Similarly, creating various transition routines (finger plays, rhymes, etc.) during transitions between
activities, such as class songs, opening and closing dances, and small or large group work, can also be

practices that can strengthen collective consciousness.

Implementing high-interest practices will strengthen classroom management. While managing the
classroom, teachers work on many issues, such as gaining the trust of parents, attracting children's
attention to activities, solving behavioral problems, and establishing routines and rules. Considering
high benefits in planning will increase effectiveness, and the search for new solutions will ensure that
practices improve day by day. Giines (2021) states that including activities that develop children's
creativity and support their sense of curiosity and discovery in practices will positively affect their
attention, concentration, and motivation, as well as their academic development. The author
emphasizes that developing practices based on cooperation and empathy (solution table, peace table,

purr corner, etc.) are powerful methods for solving violence, aggression, and anger behaviors.

Teachers with positive personality traits will have a positive impact on classroom management. Positive
personality traits such as having a sense of humor, using Turkish well and correctly, loving the work
(Teyfur, 2021), having a positive and open language in communication, being solution-oriented and
creative, exhibiting exemplary behavior, and being patient and loving will be the teacher's biggest
supporters in classroom management. Teachers make decisions about how to direct their own behaviors
and discourses while managing the processes in the classroom and directing children's behaviors.
Teachers' approaching events and phenomena with positive personality traits can be considered a very
important part of classroom management, so it will be useful for them to make frequent self-evaluations.
Bivona and Williford (2023) suggest that it would be useful for teachers to consider the context in order
to understand the basic need conveyed by behaviors that harm children's safety, interfere with the
child's learning or ability to participate in relationships with others, and suggest teachers seek answers
to the following questions when determining their reactions: What feelings does the child's behavior
evoke in me, and why? What factors influence the way I perceive this behavior? What are the reasons

why I want the child to stop this behavior? Are these reasons aligned with my classroom management
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goals and community values? How should I respond or not respond in order to be consistent with my
desired outcome or the message I want to convey? How can my practices meet the current needs of both
this child and the group? However, it is clear that teachers' punitive and power-assertive responses to
children's explorations and initiatives can inhibit the development of autonomy and self-reliance (Carter
& Doyle, 2006). Teachers' attitudes and practices that hinder children's autonomy and creativity can
lead to a deterioration in the learning climate of the classroom and the emergence of behavioral
problems. Teachers should observe children in all processes in the classroom, support them with an
encouraging approach, and strengthen children's competence areas through effective planning and

practices.

Teachers” willingness to improve their professional knowledge and skills will enable them to improve their
classroom management skills. Preschool teachers play an important role in the effective management of
preschool classrooms. A successful teacher should aim to continuously improve herself or himself. This
development process should include not only institutional knowledge but also a unique and natural
sensitivity that covers the psychological reality of daily life (Aydin, 2019). A successful preschool teacher
should be equipped to make preschool education materials, have knowledge and skills in drama, music,
painting, science and nature, mathematics, museums, and historical excursions, know children's diet,
and be knowledgeable about child development and education (Teyfur, 2021). Many events can take
place in preschool classrooms at the same time. This situation requires preschool teachers to be good
observers, have practical thinking skills, and make quick decisions. In order to manage preschool
classrooms effectively, it is important for teachers to step out of their traditional roles. In order to achieve
this, teachers should make an effort to add new knowledge and skills to the professional knowledge
and skills acquired before service. Acquiring new knowledge and skills by following the developments
in educational sciences will enable teachers to apply these knowledge and skills to classroom

management in a positive way.

Teachers sometimes experience difficulties managing classroom processes and children's behavior.
Teachers should be able to seek the support of colleagues and parents when they need it. Being open to
cooperation in classroom management and helping colleagues can be a way to prevent teachers from
experiencing feelings of loneliness and burnout. Aydin (2019) states that teachers can benefit from the
elements of the system by developing close relationships with the school guidance service on the one
hand and with families on the other, thus avoiding being alone in the face of educational problems and

integrating the contributions of the elements affecting the education system.

It is important to maintain classroom management by integrating it with leading teaching roles. Preschool
teachers can be considered educators who direct all processes in preschool education. Effective
management of all processes requires the leadership of children, families, and society. Bay-Donertas
(2023c) states that leadership in preschool education can take place in different roles, such as taking time
to get to know each of the students and building strong relationships with them, going the extra mile to
provide high-quality care, using effective practices to make the classroom a center of attraction, and
mobilizing the community. She also emphasizes that the leading teacher in preschool education should
strive to ensure that children have the best possible start in life. She lists the characteristics of a leader
teacher in preschool education as: creating a positive, nurturing, and stimulating environment for
children to learn and grow; building strong relationships with parents, school administration, and
colleagues; creating a positive classroom climate; planning an effective educational flow and developing
effective strategies for classroom management; always looking out for the best interests of children; and

being an advocate for preschool education.
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Including courses on the management of preschool education classes in preschool education programs will
increase the classroom management skills of teacher candidates. The structure and functioning of preschool
education classrooms are different from those at other education levels. Many factors inside and outside
the classroom, such as classroom order, children's age group, developmental characteristics, interests
and needs, features and functioning of the program, routines, family, and environment, constitute the
source of these differences and reveal the unique aspects of preschool education. Preschool classes are
child-centered, play-based, flexible, uninterrupted, and often fast-paced. The unique aspects of
preschool education make it necessary to address classroom management from a special perspective.
For this reason, it may be meaningful to consider the management of preschool education classes as a
special field and to include the "classroom management in preschool education" course as a separate
course in preschool teaching programs. The course content in the management of preschool education
classes, concepts and topics such as basic concepts, the teacher as an effective leader, the first days,
coping with resistance, routines and rules, creating a positive classroom climate at school,
communication and interaction, parent interviews, and learning and developing teachers can be
integrated with the concepts and issues of classroom management and can be handled with a
contemporary approach and practically. To include the "classroom management in preschool
education"” course as a separate course in preschool teaching programs, it can be considered a way to

increase the classroom management knowledge, skills, and experience of teacher candidates.

Discussion, Conclusion and Recommendations

The focus of this review study is classroom management in preschool education. In the preschool
period, when the individual's development is the fastest, access to planned and programmed
educational activities is provided through preschool education classes. The effective and efficient
realization of preschool education processes is closely related to the achievement of the purpose of the
activities carried out in the classroom. At this point, the importance of classroom management emerges.
Classroom management can be expressed as practices that ensure the effective continuation of

educational processes by using resources efficiently.

Unlike other levels of education, preschool classes are organized in such a way that children can
move freely, just like at home. It is important that the tools and materials in the classroom are selected
taking into account the developmental characteristics of the age group and that they are safe and
suitable for health. In preschool education classes, a framework plan-daily education flow is
implemented, which is planned in monthly periods and includes daily activities in a regular manner
(MEB, 2013). It is important to plan, maintain, and develop this flow effectively. Effective classroom
management is necessary to ensure this. Differences in the structure and functioning of preschool
classrooms differentiate the management of preschool classrooms from classroom management at other
levels. The developmental characteristics and needs of the age group, the physical structure of the
classroom, the characteristics and functioning of the program, routines, family, and environment, as
well as in-class and out-of-class factors, make it necessary to address the management of preschool

classrooms from a holistic perspective with contemporary approaches.

Classroom management processes in preschool education can be handled as deciding the order in
which items such as achievements and indicators, concepts, and family involvement activities, which
are discussed in the monthly plan, will be addressed in daily education flows by taking into account the

developmental characteristics of the children in the classroom, creating education flows in line with the
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decisions made, and evaluating the activities in terms of the child-teacher program during the

implementation of the plan and at the end of the process.

The dimensions of classroom management include management of the physical environment,
management of plan-program activities, time management, management of classroom routines and
rules, and creating a positive classroom climate (Basar, 2016). In managing the physical environment of
preschool classrooms, class size, the number of children, the tools and materials used, and the creation
of learning centers are issues to be taken into consideration. In the dimension of plan-program activities,
all activities to be carried out throughout the year and at the end of the year are planned before the start
of the academic year. In the time management dimension, there are additional responsibilities such as
creating monthly education plans, preparing for education, determining how much time will be
allocated to which activities in the daily education flow, minimizing lost time in transitions between
activities, managing online parent groups outside of education time, having individual meetings with
parents, and guiding trainee students. The dimension of managing classroom routines and rules
includes establishing routines and rules that will create a roadmap for how children will behave in each
situation. The dimensions of creating a positive classroom climate include increasing desired behaviors,

preventing inappropriate behaviors, and motivating children.

Preschool teachers are important actors in managing all these processes and dimensions. Teachers
are the ones who will strengthen children's adaptation to school, maintain the educational processes in
an effective flow, ensure the efficient use of time, and direct the behavioral processes in the classroom.
Therefore, in order to manage preschool classrooms effectively, teachers should be equipped with

professional knowledge and skills and well-trained in the management of preschool classrooms.

Strategies to facilitate the management of preschool classrooms can be discussed under the following
general headings and recommendations: (1) Creating a safe environment will reduce problems in
classroom management. (2) The focus of classroom management should be on recognizing and
developing the child. (3) Effective communication is necessary in all processes of classroom
management. (4) Creating a positive climate in the classroom will facilitate classroom management. (5)
Collective consciousness will strengthen classroom management. (6) Practicing for the best interest will
strengthen classroom management. (7) Teachers with positive personality traits will have a positive
impact on classroom management. (8) Teachers' willingness to improve their professional knowledge
and skills will enable them to improve their classroom management skills. (9) It is important to maintain
classroom management by integrating it with leading teaching roles. (10) Including courses on the
management of preschool education classes in preschool education programs will increase the

classroom management skills of teacher candidates.

In order to implement effective practices in preschool education, it is important that classroom
management processes and dimensions are operated effectively. In order to achieve this, attention
should be drawn to the management of preschool classrooms, and more training should be given to the
management of preschool classrooms in preservice and in-service programs. The management of
preschool classrooms should be considered a special field, and "classroom management in preschool
education” should be included as a separate course in preschool teaching programs. It is important to
identify the challenges that preschool teachers face in managing their classrooms, and it is equally
important to develop policies that will inspire teachers to overcome these challenges and increase their
commitment to their profession. Measures should be taken to facilitate the management of preschool

classrooms; teachers should be enabled to work in better conditions in uncrowded classrooms with the
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support of assistant teachers and assistant personnel; and necessary legal arrangements should be made

in this regard.

Planning action research based on the difficulties experienced by teachers in the management of

preschool classrooms will contribute to the field.
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Giris
Insan viicudu hareket etmek {izere tasarlanmigtir. Duragan bir hayat, insanoglunun yaratilis amacina
aykiridir. Hareket etme, viicut organlarmnin saglikli biiyiimesini, gelismesini, bedenin saglikli ve fit

kalmasimi saglamaktadir. Insanlar, bebeklik ve cocukluk déneminde hareket ederek diinya ile temas

kurarlar, iletisime gegerler ve diinyay: tanimaya ¢alisirlar (Orhan, 2019).

Cocuklarin diinyay1 algilayip tanimalarinda bedenlerini kullanarak edindikleri deneyimler oldukga
onemlidir (Glimiisdag ve Yildirim, 2018). Buna baglh olarak Fiziksel aktivite, giinliik yasam iginde kas
ve eklemlerin kullanilarak enerji harcamasi ile gerceklesen, kalp ve solunum hizini artiran ve farkh

siddetlerde yorgunlukla sonuglanan aktiviteler olarak tanimlanmaktadir (Tunay & Tedavi, 2008).

Fiziksel aktivite, her yasta saghga yararlidir. Diizenli fiziksel aktivite, cocuklarin ve genglerin saghkl
biiylimesi ve gelismesinde, istenmeyen kotii aliskanliklardan kurtulmada, sosyallesmede, yetiskinlerin
gesitli kronik hastaliklardan korunmasinda veya bu hastaliklarin tedavisinde veya tedavinin
desteklenmesinde, yaslilarin aktif bir yashlik donemi gegirmelerinin saglanmasinda bir bagka deyisle
tim hayat boyunca yasam Kkalitesinin artirilmasinda 6nemli farklar yaratabilmektedir. Bu sebeple
¢ocuklarin biiyiime siirecinde normal biiylime ve gelismeyi devam ettirmek icin, fiziksel aktivite
dikkate alinmasi gereken 6nemli bir faktordiir (Kudas, vd., 2005). Psiko-motor gelisim, fiziksel biiyiime
ve merkezi sinir sisteminin gelisimine paralel olarak organizmanin isteme bagh hareketlilik
kazanmasidir (MEB, 2007).

Gelisimin temelleri ise anne karnindan itibaren atilir. Bu baglamda bu dénemden itibaren ¢ocuklarin
gelisim donemleri ne kadar saghkli olursa ileriki doénemlerde de saglikli olacagi yadsmamaz bir
gercektir. Cocuklarin erken donem gelisim donemlerinde temel olarak sevilme, beslenme, giiven i¢inde
hissetme gibi gereksinimlerinin yani sira hareket etme ve oyun oynama gibi gereksinimleri de vardir.
Ozellikle cocuklarmn bu gelisim siireglerinde ve gereksinimlerinde en temel ihtiyaclarindan birisinin
hareket becerileri oldugu diisiiniilebilir. Hareket becerileri dogumla baslayip, bliytime ve gelismeyle

birlikte basit refleksiften karmasiga dogru devam eden bir siiregtir (Tepeli, 2012).

Gelisim stirecindeki ¢ocuklar bedenlerini, yeteneklerini, gereksinimlerini, ¢evrelerini ve ilgi
alanlarini heniiz tam olarak algilayamazlar ve farkinda olamazlar. Duygu ve diistincelerini ifade
etmekte zorlanirlar. Bu nedenle ebeveynler, ¢ocuklarla ilgilenen yetiskinler ve egitimciler saglikli bir

insan yetistirebilmek i¢in ¢cocugu ve gelisimini iyi bilmelidirler (Orhan ve Sinan ,2018).

Cocuklarin egitiminde cevreleri, doga, nesneler ve hayvanlarla iletisimde bulunabilecekleri fiziksel
aktiviteler 6n planda olmalidir. Cocuklar gevrelerini gorerek, nesnelere dokunarak ve hareket ederek
egitilmelidirler. Cesitli fiziksel aktiviteler uygulanarak c¢ocuklarin ince ve kaba motor becerilerinin
gelisimleri saglanmali ve ileriki yaslarda spor aligkanligi kazanmalarmin temeli olusturulmalidir.
Cocuklara gelisim stireclerinde belli davranislari kazandirmak ve gelisimlerini desteklemek igin gerekli
egitim yasantilar1 evde ebeveynler, erken ¢ocukluk egitim kurumlarinda ise 6gretmenler tarafindan
hazirlanmalidir (Orhan ve Sinan, 2018). Bu ¢alismanin amaci okuloncesi ve ilkdgretim ¢agindaki

¢ocuklarin psiko-motor gelisimlerinin fiziksel aktivite tizerindeki dnemini incelemektir.
Okul Oncesi ve Ilkogretim Donemi

En genis anlamiyla ¢ocugun dogumundan ilkokula baslayincaya kadar siiren déneme (0-6 yas) okul

oncesi donemi denir (Oktay, 1990). Okumayi, yazmay1 ogreten, iyi bir vatandas olmak igin gerekli
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bilgileri saglayan, bilgi ve becerileri gelistiren 6rgiin egitimin ilk asamasina ilkogretim dénemi denir.

[Ikogretim dénemi 6-14 yas arasi gocuklar1 kapsamaktadir.
Fiziksel Aktivite ve Onemi

Fiziksel aktivite, spor ve egzersiz kelimeleri ile i¢ ice girmis, benzer nitelikler tasiyan ve toplumun
biiyiik bir ¢ogunlugu tarafindan esanlamli olarak kullamilan bir kavramdir. Fiziksel aktiviteler,
bireylerin bedenlerini hareket ettirerek, kas ve eklemlerini kullanarak, enerji harcamalarina yonelik
gerceklestirdikleri, farkli siddetlerde uygulayarak kalp ve solunum hizini artiran etkinlikler olarak ifade
edilebilinir. Bu ¢ercevede giin igerisinde gerceklesen yiiriime, ¢dmelme, kalkma, kosma, sigrama,
ylizme, bisiklete binme, kol, bacak, bas ve govde gibi temel bedensel hareketler, farkli spor tiirlerinin
uygulanmasi, bunlarla ilgili egzersizler, oyun ve dans gibi faaliyetler, fiziksel aktivite olarak
degerlendirilebilinir (Orhan, 2019).

Yasadigimiz ¢agda teknolojik gelismelerin getirdigi 6zellikler nedeniyle insanlar teknolojik bir aletle
(cep telefonu, tablet, bilgisayar vb.) saatlerce vakit geciren bir yasam bigimini benimsemektedir.
Halbuki insanoglu hareket etmek iizerine yaratilmistir. Hareket etme, viicut organlarimin saglkli
biiylimesini, gelismesini, bedenin saglikli ve zinde kalmasini saglamaktadir. Hareketsiz yasant1 tarzini
benimseyen insanlar, ¢ok ciddi olumsuz saglik sorunlari ile karsi karsiya kalmaktadirlar. Ozellikle
diizensiz ve kotii beslenme ve stres gibi olumsuz faktorlerde eklendiginde viicut bilesenlerinde 6nemli
degisiklikler ortaya ¢ikmaktadir. Yani viicuttaki yag oraninda bir artis sz konusu olmaktadir.
Cocukluk doneminde fiziksel olarak aktif olan bireylerde bu problemle karsilasma olasiligi, aktif
olmayanlara gore neredeyse yok denecek kadar azdir. Dolayisiyla bu sorunun nedeni ve ¢oziimii

cocukluk aliskanliklarinda aranmalidir (Giir, 2011).
Psiko-Motor Gelisim

Psiko-motor gelisim, fiziksel biiyiime ve merkezi sinir sisteminin gelisimine paralel olarak
organizmanin isteme bagl hareketlilik kazanmasidir (MEB, 2007).Bir bagka deyisle, temelinde hareket
olan becerilerin kazanilmasini iceren ve dogum 6ncesi dénemde baslayip 6miir boyu siiren bir siirectir.
Bu siirecte biiyiik (bedeni kullanma) ve kiigiik kas hareketleri (nesne kullanma) olmak tizere iki hareket
tiirti kazanilir. Bu iki tiir hareketi yetiskinler yapabilecek diizeydedir. Ancak gocuklar bu kazanimlari

siireg icinde 6grenirler (MEB ,2013).

Kiiciik kas psiko-motor gelisim: Bu gelisim "“ince psiko-motor beceriler” olarak ifade edilir. Eli ve
ayag1 kullanmasi ile ilgili becerileri kapsar. Tutma, kavrama, yazma, yirtma, ¢izme, yapistirma, kesme
gibi beceriler 6rnek olarak gosterilebilir (MEB, 2013).

Biiyiik kas psiko-motor gelisim: Bu gelisim “kaba psiko-motor becerileri” olarak ifade edilir. Bir
biitiin olarak viicudun genel hareketlerini ve denge dinamigini kapsar. Emekleme, ayakta durma,
ylirlime, kogsma, salinim, donme, yuvarlanma, ziplama, denge gibi hareketler {izerindeki kontrolii
anlatmak i¢in kullanmilmaktadir (MEB, 2013).

Psiko-Motor Gelisim Asamalar1

Gallahue, motor gelisim donemini, kuraminda; piramit seklinde agiklamistir. Bu modele gére motor

gelisim 4 baslik altinda incelenmistir (Gallahue, 1982):
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Yeni dogan bebeklerin motor becerileri oldukga aktiftir. Bu donem o6ncelikle refleksleri daha sonrasinda

ise istemli hareketleri igerir. Bebekler refleksleri, bilgi edinmek amaciyla kullanirlar. Reflekslerin

olmamasi, az veya gii¢siiz olmasi norolojik bozukluklarin nedeni olabilir. Fakat bilinmelidir ki bu

donemde goriilen norolojik sonuglar ileride olabilecek bozukluklarin acik bir sekilde gostergesi
olmamaktadir ($ahin, 2016).

Bu evre 2 asamadan olusmaktadir. Birincisi; dogum 6ncesinden baslayip 4. aya kadar devam eden

bilgi toplama asamasidir. Ikincisi ise; refleks hareketlerin ortadan kalkmaya baslayip oturma, kalkma,

emekleme gibi amacli hareketlerin ortaya ¢iktig1 asamadir (Gallahue, 1982).

YAS PSIKO-MOTOR DAVRANIS
1 Hafta Bagin, bir taraftan diger tarafa cevirir.
1Ay Yiiziistii durumda iken basini kisa siive kaldirabilir.
2 Ay Yiiziistii durumda g6gsiinii kisa siire kaldirabilir.
Bagini, aniden kaldirip diisiirse bile oturur durumda basmni dik tutabilir.
3 Ay Gorme alan icindeki bir nesneye kolunun tiim hizi ile vurur fakat isabet ettiremez.
4 Ay Destekle oturabilir, sirt1 dengesizdir.
Karn iizerinden yana ya da arkaya yuvarlanabilir.
Gorsel alan icindeki nesneyi takip edebilir.
Gozlerini uzaktaki ya da yakindaki nesne iizerine sabitleyebilir.
5Ay Nesneye uzanabilir ve kavrayabilir.
Asina oldugu nesneleri tanir.
6 Ay Mama sandalyesi iizerinde kolayca oturur.
Sallanan nesneleri kavrar.
Nesneyi bir elinden digerine gecirir.
7 Ay Desteksiz oturur.
Erisme alani disindaki nesnelere 1srarla uzanir.
1Ik blogu eline aldiktan sonra ikinciyi alir.
8 Ay Kendi kendine oturma durumuna geger.
Yardumla ayakta durur.
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9 Ay Mobilyalara tutunarak ayakta durur.

Ayakta durma pozisyonundan oturma durumuna gecebilir.

Fincam tutabilir ve icindeki stoy1 igebilir.

Yukar: tirmanabilir, cevresinde donebilir.

10 Ay Elleri ve dizleri iizerinde emekler.

Mobilyalara tutunarak siralar.

Her iki elinden tutulursa yiiriir.

Basit sozciiklere ve yonergelere tepki verir (“Dokunma, oyuncag: bana ver vb.”).

11 Ay Tek elinden tutulursa yiiriir.
Comelir ve egilir.

12 Ay Comelme durumundan kendini yukar: dogru kaldirarak dizlerini biikmeden ayakta durur.
Diizgiin bir sekilde oturur.

Yukarilara cikabilir, asagrya inebilir.

Giyinme iglemine katilabilir.

kel Hareketler Dénemi

Refleks hareketler doneminden sonra gelen ve 0-24 ay araligini kapsayan donem ilkel hareketler
dénemidir. Ilkel hareketler olarak tabir edilen hareketler; denge hareketleri, manipiilatif hareketler ve
lokomotor hareketlerdir. Ilkel hareketler olgunlasmayla beraber gelisir ve ¢cocuktan ¢ocuga, cevresel ve
kalitsal etmenlere bagli olarak degisir. Gallahue bu donemi kendi i¢inde 2 evreye bolmdistiir. Birincisi;
reflekslerin ortadan kalktig1 evre, Ikincisi ise ilk kontrol evresidir. Birinci evre olan reflekslerin ortadan
kalktig1 evrede, hareketler artik bir amaca yonelik olarak gelisir ancak kontrol tam anlamiyla
saglanamaz. Bu nedenle bu evrede hareketler daha kabadir. Tkinci evre olan, ilk kontrol evresi ise 12-24
ay araligini kapsayan donemdir. Bu donemdeki bebek bir ¢nceki déneme gore daha profesyonel
hareketler sergiler ve hareketlerini kontrol etme egilimindedir. Sirasiyla; elinden tutunca yiiriir,

bagimsiz yiiriir, merdivenleri dort ayak pozisyonunda ¢ikar, kosar seklinde belirtilebilir (Sahin, 2016).

Bu donemin baslica motor gelisimleri asagidaki gibidir (Glimiisdag ve Yildirim, 2018):
* Emekleyerek merdiven ¢ikar (13-24 ay).
e Taklit ederek top yuvarlar (13-24 ay).
® Cubuga 4 halka gecirir (13-24 ay).
* Modele bakarak 3 kiiple kule yapar (13-24 ay).
* Merdivenlerden geriye dogru emekleyerek iner (13-24 ay).
® Comelir, ayaga kalkar (13-24 ay).
¢ Egilerek yerden nesneleri alir (13-24 ay).
e 4 kiipten kule yapar (17-24 ay).

Temel Hareketler Dénemi

Bu dénemde kazanilan beceriler; yakalama, topa vurma, firlatma, atlama, ziplama gibi becerilerdir. Bu
beceriler her bireyin yasamini siirdiirmesi igin gerekli olan becerilerdir. Bu nedenden dolay1 temel
beceriler olarak nitelendirilmektedir (Sahin, 2016). Gallahue ve Ozmun (1995), becerileri 3 evreye
bolmiislerdir; Acemilik, baslangi¢ ve olgunluk. Ornegin sek sek oyununu bir ¢ocuk 3-4 yasinda
acemilik, 5-6 yasindaki bir ¢ocuk baslangi¢, 7 yasindaki bir ¢ocuk olgunluk seviyesinde oynayabilir.
Yapilan bu hareketler cocugun yasina gore degil hareketi yaptigi seviyeye gore degerlendirilmedir. Bazi
gocuklar becerileri erken bazilar1 ise daha ge¢ yapabilirler. Temel hareketlerin ediniminde cevresel
faktorler kadar bireysel faktorler de etkilidir (Gallahue & Ozmun, 1995).
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Sporla Ilgili Hareketler Dénemi

Bu evre, temel hareketler doneminin bir uzantis1 olarak gortiliir ve spor hareketlerle gelisir. Bu donem
daha c¢ok amagh hareketlerin gerceklestigi donemdir. Bir onceki doénemde yapilan beceriler, bu
dénemde kurallarla birlesip, isbirligine dayanan etkinliklere doniigebilir. Ornegin bir nceki dénemde
kazanilan sekme ve ziplama becerileri bu donemde daha kuralli ve igbirligine dayanan ip atlama
oyununa doniisebilir. Veya hareket eden topa vurabilme becerisi, bu déonemde kuralli ve igbirligine
dayali futbol oyununa dontisebilir (Tepeli, 2012). Bu dénemde, ¢ocuklarin yetiskinler tarafindan motor
becerilerinin kontrolii i¢in yonlendirilmesi son derece dnemlidir. Sporun tiim branslarindan artik
spesifik bir bransa dogru yonlendigi evredir. Gallahue ve Ozmun (1995)’a gore bu dénem, ¢ocugun
kendi yeterliliklerinigiiclii ve zayif yonlerini kesfedip, belirli bir bransa yoneldigi donemdir. Bu dénem,
daha 6nceki donemlerin en son asamasini olusturmaktadir (Gallahue & Ozmun, 1995). Ayn1 zamanda
Milli Egitim Bakanlig1 da hareket egitimine 6nem vermis ve bu egitimle ilgili olarak (Okul Oncesi Egitim
Programi/Etkinlik Cesitleri ve Aciklamalar1) da su ifadelere yer vermistir (MEB, 2013): “Hareket
etkinliginin amaci, ¢ocuklarin temel hareket becerilerini gelistirerek ¢ocugun fiziksel, motor, bilissel,
dil, sosyal ve duygusal, gelisimine ve 6z bakim becerilerine katkida bulunmaktir. Béylece ¢ocugun
fiziksel etkinliklere yasam boyu katilim1 da saglanabilir. Cocuklarin fiziksel ve motor yeterliliklerinin,
algisal motor gelisimlerinin ve hareket becerilerinin yani yer degistirme, nesne kontrolii ve denge
becerilerinin gelistirilmesini igeren etkinliklerdir. Bu etkinlikler siiresince ¢ocuklarin temel hareket
becerileri, beden farkindalig1 motor yeterliligi (giig, koordinasyon, hiz, cabukluk) ve fiziksel yeterliligi
(esneklik, kuvvet, dayaniklilik) gelisir. Ornek etkinlikler: Beden farkindaligini (bedenin omuz, bel,
dirsek ve bilek gibi degisik boliimleri), alan farkindaligini (yukari, asagi, 6n, arka, sag, sol gibi), kuvvet,
hiz, ¢abukluk, esneklik, dayaniklilik ve koordinasyonu gelistirici etkinlikler, yapilabilecek etkinlikler
arasindadir. Cocuklarin bireysel &zelliklerini dikkate alan, onlar giidiileyici, benlik algilarini ve
ozgiivenlerini pekistirici etkinliklere yer verilmelidir. Uygulamalarda gevre diizenlemesine, cocuklarin
yaslarina uygun ve temel hareket becerilerini kazandirmada etkili olacak materyaller se¢ilmesine 6zen
gosterilmelidir. Etkinliklerde top, ip, tebesir, hullahup, denge tahtas: gibi yapilandirilmis materyaller
gibi acik hava oyun materyallerinin kullanimina ek olarak doganin ¢ocuklara sundugu farkli yapidaki
zeminler, tirmanma olanaklari, denge icin kullanilabilecek kiitiikler gibi materyal ve ortamlar da
kullanilmalidir. Ayrica geleneksel/ydresel cocuk oyunlarinin, a¢tk havada oynanan sokak oyunlarinin
da hareket etkinlikleri kapsamina dahil edilmesi etkinlikleri cesitlendirecektir. Hareket etkinligi,
¢ocuklarin motor gelisimlerinin desteklenmesi ve hareket becerilerinin kazandirilmas1 amaciyla ele
alinabilecegi gibi gecis etkinligi olarak da uygulanabilir. Bu durumda yapilacak calismalar i¢in etkinlik
plan1 hazirlanmasina ve bunlarin giinliik egitim akisina yazilmasina gerek yoktur. Etkinlikler en az 30
dakika stirmeli bu siirenin ilk 5 dakikas1 1sitnma oyunlari, 20 dakikasi bir 6nceki uygulamanin tekrari ve
yeni temel hareket becerileri, son 5 dakikas1 da soguma etkinlikleri olmalidir. Hareket beceri etkinlikleri

smif icinde veya acik havada, bahcede uygulanabilir. (Yildiz ve Cetin, 2018).

Sonug

Sonug olarak okul oncesi ve ilkokul yillarinda psiko-motor gelisimin desteklenmesinde fiziksel
aktivitelerin 6nemi biiyiiktiir. Okul oncesi ve ilkokul ¢ocuklarina yonelik fiziksel aktiviteler ayni
zamanda sosyal becerilerin gelisimi agisindan da 6nemlidir. Grup oyunlar1 ve spor aktiviteleri
cocuklarin birlikte c¢alismayr o6grenmesine, takim ruhunu gelistirmesine, liderlik becerilerini
gelistirmesine ve igbirligini tesvik etmesine yardimeci olur. Bu sosyal beceriler ¢ocuklarin sosyal

iligkilerini ve uyum yeteneklerini giiclendirir. Fiziksel aktiviteler ¢ocuklarmn motor becerilerini,
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bedensel farkindaliklarini, sosyal becerilerini ve bilissel islevlerini gelistirmelerine yardimc olur. Bu
nedenle diizenli fiziksel aktivitelerin ¢ocuklarin giinliik rutinlerine dahil edilmesi ve onlara uygun
ortamlarin saglanmasi biiyiik 6nem tagimaktadir. Fiziksel aktiviteler obezite ve saglik sorunlari gibi
fiziksel saglik risklerinin azaltilmasinda hayati bir rol oynamaktadir. Diizenli fiziksel aktivite cocuklarin
kilo kontrolii saglamasina yardimc olur, kas ve kemik gelisimini destekler, kalp sagligin iyilestirir ve
bagisiklik sistemini gii¢lendirir. Bu, ¢ocuklarin genel sagliklarini korumalarini ve hastaliklara kars:
daha dayanikli olmalarini saglayarak ¢ocuklarda stresi etkili bir sekilde azaltir. Aktivite sirasinda
salinan endorfinler ¢ocuklarin mutlulugunu ve zihinsel sagligini artirir. Bu da ¢ocuklarin stresle bas

etmelerine ve duygusal dengelerini korumalarina destek olur.

Kaynaklar

Gallahue, D. (1982). Phases and stages of motor development. D. Gallahue (Ed.), Understanding motor
development in children (First Edit, pp. 135-254) icinde. John Wiley & Sons

Gallahue, D., & Ozmun, J. (1995). Fundamental movement abilities. S. Spoolman (Ed.), Understanding
motor development: infant, children adolescents, adults. (Third Edit, pp. 223-404) icinde. Brown &
Benchmark.

Glimiisdag, H., & Yildirim, M. (2018). Spor bilimlerinde cocuklarda motor gelisim. Nobel Yayincilik.

Giir, H. (2011). Cocuk ve spor. Cagin Polisi Dergisi. (112).

Kudas, S., Ulkar, B., Erdogan, A., & Cirgy, E. (2005). Ankara ili 11-12 yas grubu ¢ocuklarin fiziksel aktivite
ve bazi beslenme aliskanliklar1. Spor Bilimleri Dergisi, Hacettepe J. Of Sport Sciences, 16(1), 19-29.

MEB (2007). Cocuk gelisimi ve egitimi psiko-motor gelisim. MEGEP.

MEB (2013). Cocuk gelisimi ve egitimi psikomotor gelisim. Mesleki Egitim ve Ogretim Sisteminin
Gliclendirilmesi Projesi.

Oktay, A. (1990). Tiirkiye'de okul 6ncesi egitim. Marmara Universitesi Atatiirk Egitim Fakiiltesi Egitim
Bilimleri Dergisi, 2 (2), 151-160

Orhan, R. (2019). Cocuk gelisiminde fiziksel aktivite ve sporun &nemi. Kirikkale Universitesi Sosyal
Bilimler Dergisi, 9(1), 157-176.

Orhan, R., & Sinan, A. (2018). Psiko-motor ve gelisim kuramlar1 agisindan spor pedagojisi. Kirikkale
Universitesi Sosyal Bilimler Dergisi, 8(2), 523-540.

Sahin, S. (2016). 0-6 yas aras1 cocuklarin temel gelisimsel 6zellikleri: Fiziksel ve sosyal-duygusal gelisim.
H. 1. Diken (Ed.), Erken cocukluk egitimi (4. Baski, ss. 170-208) iginde. Pegem Yayincilik.

Tepeli, K. (2012). Motor (hareket) gelisimi. M. E. Deniz (Ed.), Erken ¢ocukluk déneminde gelisim (4. Baski,
ss. 91-124) iginde. Maya Akademi.

Tunay, V. B., & Tedavi, F. (2008). Yetiskinlerde fiziksel aktivite. Saglik Bakanlig1 Yayini, (730), 7-16.

Yildiz, E., & Cetin, Z. (2018). Sporun psiko-motor gelisim ve sosyal gelisime etkisi. Hacettepe University
Faculty of Health Sciences Journal, 5(2), 54-66. https://doi.org/10.21020/husbfd.427140

Yazarlarin Katki Orani1 Beyam

Yazarlar, calismaya esit oranda katki saglamistir.

OJCES, 2023, 1(2), 292-305



ﬂT r\{ ‘EW Q JOURNAL OF CURRICULUM AND EDUCATIONAL STUDIES nT r\( F Q

e MUFREDAT VE EGITIM BiLIMLERI DERGISI JOURNAL OF CURRIGULUM AND
7 7

Volume: 1 Number: 2 Page: 292-305 e-ISSN: 2980-2709 DOI: 10.5281/zenodo.10429678

REVIEW Open Access

The Importance of Psycho-Motor Development on Physical Activity in

Preschool and Primary Education Period

Keziban Buket Yilmaz®, Ali Ozan Erkili¢™

Article History

Abstract Received: 04/05/2023

Psychomotor development is the process by which children acquire skills that require the | Correction: 30/05/2023
coordination of muscles and the mind to work together. This process is crucial during the preschool Accept: 14/12/2023

and primary school years. In addition to children's emotional, social, and cognitive development,
their psychomotor development is also related to physical activity. This study examines the impact
of physical activity on the psychomotor development of children in preschool and primary school.
Physical activity enhances children's overall health, mental abilities, and academic performance,
while also promoting the development of psychomotor skills. These skills encompass various
physical and mental activities such as coordination, balance, speed, strength, flexibility, and timing.
Research has shown that regular physical activity can significantly improve children's motor skills
and overall psychomotor development. For example, structured activities like sports and games
help children enhance their psychomotor skills. Additionally, physical activity also improves
children's social skills, self-confidence, and learning abilities. In conclusion, physical activity has a
significant impact on the psychomotor development of children. Therefore, to support the
development of children during the preschool and primary school years, schools and families
should encourage children to participate in regular physical activities and provide opportunities for
them to do so.

Keywords: Preschool, primary school, psychomotor development, physical activity.

* Master's Student Keziban Buket Yilmaz, Bayburt University, 0009-0009-3511-2735, Bayburt, Turkey,
kezibanbuketyilmaz180751063@gmail.com

*  Assistant Professor Ali Ozan Erkilig, Bayburt University, 0000-0001-7230-671X, Bayburt, Turkey,
ozanerkilic@bayburt.edu.tr

Atif i¢in: Yilmaz, K. B. ve Erkilig, A. O. (2023). The importance of psycho-motor development on physical activity in
preschool and primary education period. OJCES, 1(2), 292-305. https://10.5281/zenod0.10429678



mailto:kezibanbuketyilmaz180751063@gmail.com
mailto:ozanerkilic@bayburt.edu.tr
https://10.0.20.161/zenodo.10429678

300 K. B. Yilmaz ve A. O. Erkili¢

Introduction

The human body is designed to move. A sedentary lifestyle contradicts the purpose of human existence.
Movement promotes the healthy growth and development of body organs and keeps the body healthy
and fit. People, in their infancy and childhood, interact with the world by moving; they communicate
and try to understand the world (Orhan, 2019).

The experiences children gain by using their bodies to perceive and understanding the world are
quite important (Glimiisdag & Yildirim, 2018). Thus, physical activity is defined as activities that
involve the use of muscles and joints, expend energy, increase heart and respiration rates, and result in
fatigue at different levels (Tunay & Tedavi, 2008).

Physical activity is beneficial to health at every age. Regular physical activity can make significant
differences in the healthy growth and development of children and adolescents, in breaking away from
unwanted bad habits, in socializing, in protection of adults from various chronic diseases, in the
treatment or support the treatment of these diseases, and in ensuring that the elderly lead an active old
life, in other words, in improving the quality of life throughout life. Therefore, in order to continue
normal growth and development during children's growth process, physical activity is an important
factor to be considered (Kudas, 2005).

Psycho-motor development is the acquisition of voluntary mobility by the organism parallel to

physical growth and the development of the central nervous system (MEB, 2007).

The foundations of development are laid from the womb onward. In this context, it is an undeniable
fact that the healthier the development periods of children from this period onwards, the healthier they
will be in the later periods. In the early developmental periods of children, they have basic needs like
being loved, nourished, feeling safe, along with the need to move and play. One of the most
fundamental needs in these developmental processes and needs of children can be thought of as
movement skills. Movement skills are a process that starts with birth and continues from simple

reflexive to complex with growth and development (Tepeli, 2012).

Children in the development process cannot fully perceive and be aware of their bodies, abilities,
needs, environment, and areas of interest. They struggle to express their emotions and thoughts.
Therefore, parents, adults dealing with children, and educators must know the child and its

development well in order to raise a healthy person (Orhan & Ayan, 2018).

Physical activities where children can communicate with their environment, nature, objects, and
animals should be prioritized in their education. Children should be educated by seeing their
environment, touching objects, and moving. The development of children's fine and gross motor skills
should be achieved by implementing various physical activities and the foundation of sports habits for
later ages should be laid. The necessary educational experiences to instill certain behaviors in children
and support their development during the developmental process should be prepared by parents at

home and teachers in early childhood education institutions (Orhan & Sinan,2018).

The aim of this study is to examine the importance of physical activity on the psycho-motor

development of pre-school and primary school children.
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Preschool and Primary Education Period Preschool Period

The period from birth to the beginning of primary school (0-6 years old) is called the preschool period
in the broadest sense (Oktay, 1990). The first stage of formal education that teaches reading, writing,
provides necessary knowledge to be a good citizen, and develops knowledge and skills is called the

primary education period. The primary education period includes children aged 6-14.
Physical Activity and Importance

Physical activity is a concept intertwined with the words sports and exercise, carrying similar qualities,
and used interchangeably by the majority of society. Physical activities can be defined as activities in
which individuals move their bodies, use their muscles and joints, and engage in activities that increase
energy expenditure by varying intensities, raising heart and respiration rates. Within this framework,
basic bodily movements such as walking, squatting, standing up, running, jumping, swimming, cycling,
as well as the application of different sports types, exercises related to them, and activities such as play

and dance can be considered physical activity. (Orhan, 2019)

In the age we live in, due to the characteristics brought about by technological advancements, people
have adopted a lifestyle of spending hours with technological devices (mobile phones, tablets,
computers, etc.). However, human beings are created to move. Movement ensures the healthy growth
and development of body organs and keeps the body healthy and fit. People who adopt a sedentary
lifestyle are confronted with serious health problems. Especially when combined with factors such as
irregular and poor nutrition and stress, significant changes occur in the body's components. That is,
there is an increase in body fat percentage. The likelihood of encountering this problem in individuals
who are physically active during childhood is almost negligible compared to those who are inactive.
Therefore, the cause and solution of this problem should be sought in childhood habits (Giir, 2011).

Psycho-Motor Development

Psycho-motor development is the acquisition of voluntary mobility by the organism parallel to physical
growth and the development of the central nervous system. (MEB, 2007) In other words, it is a lifelong
process that includes the acquisition of skills based on movement and begins before birth. In this
process, two types of movement are acquired: gross motor skills (body movement) and fine motor skills
(object manipulation). Adults are capable of performing both types of movements. However, children

learn these acquisitions throughout the process (MEB, 2013).

Fine motor psycho-motor development: This development is referred to as "fine psycho-motor
skills." It encompasses skills related to the use of hands and feet. Examples of these skills include

holding, grasping, writing, tearing, drawing, pasting, cutting, etc. (MEB, 2013).

Gross motor psycho-motor development: This development is referred to as "gross psycho-motor
skills." It encompasses the overall movements of the body as a whole and the dynamics of balance. It is
used to describe the control over movements such as crawling, standing, walking, running, swinging,

rotating, rolling, jumping, balancing, etc. (MEB, 2013).

OJCES, 2023, 1(2), 292-305



302

K. B. Yilmaz ve A. O. Erkilig

Psyco-Motor Development Stages

Gallahue, motor development period, in his theory; described in the form of a pyramid. According to

this model, motor development was examined under 4 headings (Gallahue, 1982):

~
Svorts Movement Period
J
N
Basic Movements Period
_J
M
Primitive Movements Period
_J
N
Reflex Movements Period

Period of Reflex Movements

Newborn babies have highly active motor skills. Their reflexes predominate during this time, then

voluntary movements follow. Babies use their reflexes to gather information. The absence, scarcity, or

weakness of reflexes can indicate neurological disorders. However, it should be noted that the

neurological outcomes observed during this period are not clear indicators of potential disorders in the

future (Sahin, 2016). This stage consists of two phases. The first phase is the information gathering

phase, which starts before birth and continues until the fourth month. The second phase is when reflex

movements begin to disappear, and purposeful movements such as sitting, standing, and crawling
emerge (Gallahue, 1982).

Age Psycho-Motor Behavior
1 Week | Turns head from side to side.
1 Month | When lying face down, one can briefly lift their head
2 Month | He/Her can lift his chest briefly while lying face down. Even if he suddenly raises and drops his head,
helher can keep his head upright while sitting.
3 Month | He strikes an object within his field of vision with all his might but fails to hit it.
4 Month | Can sit with support, but has an unstable back.
Can roll to the side or back from the abdomen.
Can track an object within the visual field.
Can fixate their eyes on a distant or nearby object.”
5 Month | It can reach out to and grasp objects. It recognizes familiar objects.
6 Month | She easily sits on the rocking chair.
She grasps swinging objects.
She passes the object from one hand to the other.
7 Month | Sits without support.
Reaches out persistently to objects outside their reach.
After picking up the first block, they pick up the second one
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8 Month | He transitions into sitting on his own.

He stands with assistance.

9 Month | He/she can stand by holding onto furniture.

Helshe can transition from a standing position to a sitting position.

He/she can hold a cup and drink the liquid inside.

He/she can climb up and rotate around.
10 He works on his hands and knees.

Month | He clings to furniture to stand.

He walks when held by both hands.

He responds to simple words and instructions ("Don’t touch, give me the toy, etc.”).
11 If held by one hand, it walks. It squats and bends.

Month
12 He can stand up from a squatting position without bending his knees.

Month | He sits properly.

He can go up and down. He can participate in the dressing process.

Primitive Movement Period

The primitive movement period is the stage that follows the reflex movement period and covers the age
range of 0-24 months. The movements referred to as primitive movements include balance movements,
manipulative movements, and locomotor movements. Primitive movements develop with maturation
and vary from child to child, depending on environmental and hereditary factors. Gallahue divides this
period into two phases. The first phase is the disappearance of reflexes, and the second phase is the
initial control phase. In the first phase, where the reflexes disappear, movements develop with a
purpose, but full control is not yet achieved. Therefore, movements in this phase are more crude. The
second phase, the initial control phase, covers a period of 12-24 months. During this period, the baby
exhibits more proficient movements compared to the previous period and tends to control their
movements. They walk when held by hand, walk independently, climb stairs on all fours, and run, for
example (Sahin, 2016).

The main motor developments during this period are as follows (Giimiisdag & Yildirim, 2018):
* Crawls up stairs (13-24 months).
* Rolls a ball by imitating (13-24 months).
e Strings 4 rings on a stick (13-24 months).
® Builds a tower of 3 cubes by observing a model (13-24 months).
¢ Crawls down stairs backwards (13-24 months).
* Squats and stands up (13-24 months).
* Bends over to pick up objects from the floor (13-24 months).
¢ Builds a tower with 4 cubes (17-24 months).
Fundamental Movement Period

The skills acquired during this period include catching, hitting a ball, throwing, jumping, and hopping.
These skills are necessary for individuals to sustain their lives. For this reason, they are referred to as
fundamental skills (Sahin, 2016). Gallahue and Ozmun have divided these skills into three stages:
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novice, elementary, and mature. For example, a child of 3-4 years old can play hopscotch at the novice
level, a child of 5-6 years old at the elementary level, and a child of 7 years old at the mature level. The
evaluation of these movements is based on the level at which the child performs the movement, not on
their age. Some children may acquire these skills earlier, while others may acquire them later. Individual
factors are as influential as environmental factors in the acquisition of fundamental movements
(Gallahue & Ozmun, 1995).

Movement-Related Activities Period

This stage is seen as an extension of the fundamental movement stage and develops through sports
movements. This period is characterized by the occurrence of multi-purpose movements. Skills
acquired in the previous stage can combine with rules and turn into cooperative activities. For example,
the jumping and hopping skills acquired in the previous stage can transform into a more structured and
cooperative rope jumping game. Similarly, the ability to hit a moving ball can turn into a rule-based and
cooperative game of football (Tepeli, 2012). It is crucial at this stage for children to be guided by adults
in controlling their motor skills. This stage marks the transition from general sports activities to a
specific sports discipline. According to Gallahue and Ozmun (1995), this stage is characterized by
children discovering their strengths and weaknesses, and directing themselves towards a specific sports
discipline. This stage represents the final phase of the previous stages (Gallahue & Ozmun, 1995). At
the same time, the Ministry of National Education (MEB) has emphasized the importance of movement
education, and regarding this education, the following statements have been included in the Preschool
Education Program/Types of Activities and Descriptions (MEB, 2013): "The aim of movement activities
is to contribute to the child's physical, motor, cognitive, linguistic, social, emotional and self-care skills
by developing their fundamental movement skills. Thus, the child's lifelong participation in physical
activities can be ensured. These activities include the development of children's physical and motor
competencies, perceptual-motor development, and movement skills such as locomotion, object control,
and balance. During these activities, children's fundamental movement skills, body awareness, motor
competence (strength, coordination, speed, agility), and physical fitness (flexibility, strength,
endurance) develop. Sample activities include activities that enhance body awareness (different parts
of the body such as shoulders, waist, elbows, and wrists), spatial awareness (up, down, front, back,
right, left, etc.), strength, speed, agility, flexibility, endurance, and coordination. Activities that take into
account children's individual characteristics, motivate them, and reinforce their self-perception and self-
confidence should be included. Attention should be paid to environmental arrangements in practice
and the selection of materials that will be effective in developing fundamental movement skills
according to children's ages. In addition to using structured materials such as balls, ropes, chalk, hula
hoops, balance boards, outdoor play materials, different types of surfaces offered by nature, climbing
opportunities, and logs that can be used for balance should also be utilized. Furthermore, the inclusion
of traditional or regional children's games and outdoor street games in movement activities will
diversify the activities. Movement activities can be approached as a means to support children's motor
development and impart movement skills, as well as be implemented as a transition activity. In this
case, there is no need to prepare activity plans or write them into the daily educational schedule.
Activities should last at least 30 minutes, with the first 5 minutes for warm-up games, 20 minutes for
reviewing the previous practice and introducing new fundamental movement skills, and the last 5
minutes for cool-down activities. Movement skill activities can be carried out in the classroom or
outdoors, in the garden (Yildiz & Cetin, 2018).
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Conclusion

In conclusion, the importance of physical activities in supporting psycho-motor development during
preschool and primary school years is significant. Physical activities for preschool and primary school
children are also important for the development of social skills. Group games and sports activities help
children learn to work together, foster team spirit, develop leadership skills, and promote collaboration.
These social skills strengthen children's social relationships and adaptive abilities. Physical activities
assist children in enhancing their motor skills, bodily awareness, social skills, and cognitive functions.
Therefore, it is crucial to incorporate regular physical activities into children's daily routines and
provide them with suitable environments. Physical activities play a vital role in reducing physical health
risks such as obesity and health issues. Regular physical activity helps children maintain weight control,
supports muscle and bone development, improves heart health, and strengthens the immune system.
This enables children to maintain their overall health and become more resilient to illnesses, effectively
reducing stress in children. Endorphins released during activity enhance children's happiness and

mental well-being. This helps children cope with stress and maintain emotional balance.
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Giris
Gegmiste bir¢ok spekiilatif asamadan gecerek bugiine ulasan sosyal bilimler tizerinde devam eden pek
cok tartisma bulunmaktadir. Bu tartismalarin dogasinda, giiniimiizde yasanan sorunlar yer aldig: gibi
bugiine ait sorunlarin ge¢miste yer alan kokenlerinin de siklikla bu baglamda yeniden masaya
yatirildigina da sahit olabiliyoruz. Sosyal bilimlerin bugiin sahip oldugu giicii gegmisteki bu degerli
koklerinden aldig: gibi, birtakim sorunlar: da bu siirecte miras aldig: diisiiniilebilir. Bu anlamda hicbir
gecmisin aslinda tamamen kusursuz olamayacagi varsayimiyla bu tartismalar yiiriitmek ge¢mise karsi

bir vefasizlik anlami da tasimayacaktir.

“Sosyal Bilimleri A¢in Raporu” sosyal bilimlerin konumunu tartismak ve yeniden yapilandirmak
konusunda tam da bu noktada 6nemli bir ihtiyaci karsilamis gibi goriinmektedir. 20 yiizyilin son
ceyreginde sosyal bilimin igerisinde bulundugu genel durumu, sorunlarini ve gelecegini konusmak
tizere Lizbon’da bulunan Calouste Gulbenkian Vakfi biinyesinde bir araya gelen farkh disiplinlerden
on bilim insaninin ¢alismalariyla bir araya getirilmis raporda, sosyal bilimlerin diinii, bugiinii ve yarin
tartisilarak oOzellikle yakin gelecekte karsilasilabilecek risklerden ve olast ¢oziim Onerilerinden
bahsedilmektedir. Yaklasik iki yillik bir calismanin {iriinii olan raporun, iizerinden ¢eyrek asirdan fazla
bir zaman ge¢mesine ragmen tartisilan konularin giincelligini korumasi, esash bir ¢alismanin {iriini
oldugunu gostermektedir. Ozellikle sosyal bilimlerin gecmisten gelen tartismali epistemolojik
sorunlari, disiplinler aras1 ¢alismanin yetersiz ve yanlis uygulanmasi, ge¢misten gelen ve sinurlar
belirsiz disiplin sinirlarinin yeniden ve daha demokratik yollarla gizilmesi gibi konu alanlarinda
tartisma yiriiten bu calisma, bazi konularda Oneriler getirse de birgogu ile alakali farkli cografi
bolgelerden akademisyenlerinin igbirlikli ¢alismalarma ihtiya¢ duyuldugunu ve gercek bir

¢Oziimlerinin olmadigy itirafini da dile getirmektedir.

Dért boliimden olusan raporun birinci ve ikinci boliimlerinde sirasiyla sosyal bilimlerin 18. yy’dan
1945’e kadarki tarihsel kurulusu ele alintyor. Ardindan 1945'ten giiniimiize sosyal bilimlerin icinde
sliregelen tartismalardan bahsediliyor. Ana sorunlarin ortaya dokiilmesinden dnce tarihsel arka planin
verildigi bu boliimlerde okuyucu sosyal bilimlerin sahip oldugu giincel sorunlarin diinden bugiine
nasil evrildigini daha iyi anlamaya davet ediliyor. Bu asamada oncelikle sosyal bilimin ne oldugu
modern bilim diinyasina sunmus oldugu katki ve bilimselligi paylasilirken diger taraftan modern
bilimin nasil kuruldugu, Avrupa’min somiirgeci faaliyetleri sirasindaki kesifleri ile baglantilar1 ve
bilimin yayginlasmasi ile dinin insan diinyasindaki yeni konumlanisi hakkinda yorum yapiliyor.
Inccelemenin sonraki paragrafinda raporun kendi dilinden sosyal bilimlerin ortaya gikisina dair bir
Ozetleme ile devam edilerek incelemesi yapilan kitaba dair daha genis bir izlenim olusturulmaya

calisilmistir.

Modern bilim denildiginde akla sadece doga bilimlerinin geldigi bir cagda beseri bilimler de doga
bilimlerine ulagmak igin bir arag olarak goriilme iddias ile yola ¢ikmistir denilebilir. 18. yy’da doga
bilimlerinin mesru bilgi konusunda riistiinii ispat etmesi diger bilimsel ¢abalarin da bilimselliklerini
ispat etmede doga bilimlerine yaklasma ¢abalarina neden olmustur. Avrupa’daki sosyal ve siyasal
sorunlar sosyal bilim ¢alismalari i¢in énemli bir ihtiya¢ dogurmus, bu ihtiyac1 karsilama noktasinda
modern {iniversitelerin himayesinde 19. yy. boyunca farkli bilimsel disiplinler degisik epistemolojik
tavirlardan temel alarak yayilmaya baglamistir. 19. yy’in ilk yarisinda belirginlesmeye baslayan sosyal
bilimler i¢indeki boliinme ve branslasmalarin bugiinkii haline gelmesi ise 20. yy'in baslarini bulacaktir.
Baslangicta sosyal disiplinlere yakistirilan ¢oklu isim karmasasi bu alanlarda basi ¢eken bes iilke bilim

otoritelerinin toplam bes isimde karar kilmast ile uzlagilmis olur. Bunlar Tarih, Iktisat, Sosyoloji, Siyaset
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Bilimi ve Antropoloji disiplinleridir. Bunlardan bazilar1 pratik faydalar: ile binlerce yillik ge¢misi olan
disiplinler iken (tarih) bazilari ise somiirge faaliyetleri ile tiniversite disindaki kasiflerin ¢alismalari ile
baslayan disiplinlerdir. Cografya, psikoloji ve hukuk ise sosyal bilimlerin asli parcas: olmamis dallar
olarak tanimlanir raporda. 1940’lara kadar ayr1 bilgi alanlar1 olusturan ve sosyal bilim ad1 verilen bu bir
dizi disiplin i¢in Once iiniversitelerde kiirsiiler kurulur, sonra diplomaya doniik ders programlari
olusturulur. Bilimsel dergiler ve dernekler de bunlar: takip eder. Disiplinlerin bu kurumsallasma
siirecinin 6nemli bir parcasimi her disiplinin kendi simirlarini ¢izmesi yani onu digerlerinden neyin

ayirdigini tanimlamaya harcanan ¢aba olusturmustur.

Ikinci diinya savagindan giiniimiize kadarki siiregte sosyal bilimlerin gegirdigi degisimleri konu alan
ikinci boliimde ise sosyal bilimlerin o zamana kadar biiyiik ¢abalarla olusturulan yerlesik yapisini tehdit
eden durumlar ve bunlarin nedenleri ele almiyor. Rapor bundan sonra 1945 sonrasinda sosyal bilimleri
etkileyen {i¢ gelisme ve bu gelismelerin ortaya ¢ikardig: {i¢ tartisma alanindan bahsederek devam
ediyor. Diinyanin sosyal ve siyasal yapisindaki degismeler, diinya niifusunun ve {iretim kapasitesinin
goriilmemis bir sekilde artmasi ve iiniversite sisteminin diinyanin her yanina yayilmas: seklinde
belirtilen bu 3 gelisme sosyal bilimlerde koklii degisimlerin de meydana gelmesinin baslangici olarak
goriiliiyor. Diinyada meydana gelen bu degisikliklerin ortaya cikardigi onemli tartisma alanlar ise
rapora gore sirasiyla, sosyal bilimler arasindaki daha 6nce kararlagtirilan ayrimlarin gecerliligi, sosyal
bilimlerin evrenselligi veya yerelligi ile iki kiiltiir (doga bilimleri ve sosyal bilimler) arasindaki ayrimin

halen gecerligi konusudur.

Rapora gore bolge arastirmalar1 gibi calismalar sonucu ortaya gikan disiplinler arasi ¢alisma
atmosferi sosyal bilim bilgisinin keskin smirlarda ayrilmasi olgusunun yapay bir ayrim oldugunu
gostermistir. Sosyal bilimler arasindaki ortak ¢alismalarin artmasi sonucu disiplinleri birbirinden ayiran
smir ¢izgileri giderek ortadan kaybolurken disiplinler arasi isimler-tarih sosyolojisi gibi- yaratilmaya
baslanmistir. Bu durum {niversitelerin kurumsal yapilarinda da degisiklikler olusmasiyla
sonuglanacaktir. Tkinci tartisma konusu olan sosyal bilimlerin evrenselligi konusuna iliskin ise raporda
biitiin akademik disiplinler i¢in kurumsallasabilmenin varolussal bir ihtiya¢ oldugu vurgulanmustir.
Bilimsellesme siirecinde doga bilimlerinin epistemolojik mirasini kendisine model alarak evrensellik
iddiasinda bulunan nomotetik sosyal bilimler i¢in de bu deger énemli bir varsayimdir. Avrupa’min
siyasi egemenliginin bir tezahiirii olarak ortaya ¢ikan sosyal bilim disiplinleri i¢in evrensellik iddiasinin
sorgulanmas1 da Avrupa’nin siyasi giiclindeki azalmayla birlikte 1970'lerde daha da artacaktir. Kendi
koydugu 6n kabullere uygun olmayan bilimsel ¢abalar: bilimdisilikla itham eden Avrupa sosyal bilimi,
bu siirecte bilimsel bir somiirgecilikle ve bat1 dis1 sosyal bilimleri temsil etmemekle itham edilmistir. Bu
konuda yazarlar evrensellik iddiasinda bulunan bir sosyal bilimin evrensel bilgiye ulasmak i¢in
otekilestirmenin yapilmamas: gerektigini savunmuns ve evrensellik ve tekilciligin birbirinin karsiti
olarak goriilmemesi oOnerisini dile getirmiglerdir. Buna gore gec¢mis ve giiniimiizde igerisinde
yasadigimiz sosyal gergekligin zenginligini kavramak igin ¢ogulcu bir evrenselcilige ulagmak
gereklidir. Ugiincii tartisma konusu olarak ise doga bilimleri ve sosyal bilimler arasindaki ayrimin
gercekligi ve gegerligi konusu ele alinmistir. Rapora gore iki kiiltiir arasindaki bu farklilik ve celiskiler
her gegen giin farkl: bir hal almaktadir ve bugiin artik bilginin farkli alanlarmin birbiriyle celismesi
gerekmeyen bir anlayisa evrildigi seklinde yorumlanir. Buna gore artik doga bilimleri, sosyal bilimler

ve begeri bilimler ayrimi artik o kadar da agik degildir.

Simdi nasil bir sosyal bilim kurmaliy1z? sorusuna cevap aranan raporun iigiincii boliimiinde, sosyal
bilimlerin tiim bu degisimler ve tartisma alanlar1 karsisindaki genel durumu ve sorunlar: paylasilirken,

sosyal bilimi bekleyen gelecek tehlikeler de gosterilmeye calisilmaktadir. Bunu yaparken sosyal
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bilimlerin yeniden yapilandirilmasi ihtiyacinin gerekgeleri de sorunun kaynaklari ile birlikte sunulur.
Oncelikle yeniden yapilandirma baskisinin temel alam olarak &rgiitsel arastirmalar ve kadrolagmalar
i¢in stirdiiriilen kaynak kavgalar1 adres gosterilirken, diger bir tehdit olan orgiitsel bir daginikligin ve
yeni disiplin adlar1 karmasasinin ortalig1 kaplayabilecegi uyaris: yazarlarca dile getirilir. Bu orgiitsel
karmasanin iiniversitelerin yakin gelecekte bilimsel arastirmalarin yiriitiildiigii baglica kurum olup
olmayacag1 konusuna da etki edecegi de hatirlatilir. Devaminda arastirma isleri ve egitim konusu
arasindaki u¢urumun giderek artmasi sorunu ile alakali olarak ortaya c¢ikabilecek kaynak sorunu
nedeniyle kamuoyunu ikna edecek c¢oziimlerin bulunmasi gerektigi {izerinde durulur. Kamu
kaynaklarinin egitim siirecleri olmaksizin bir arastirma siirecini finanse etmekte o kadar da istekli
olmayabilecegi ihtimaline giiclii sekilde isaret edilmistir. Diger bir mesele ise arastirmacinin gercek
olmayan bir tarafsizlik elbisesine girmemesi, bunun yerine icerisinde bulundugu baglamin kendisini
etkileyebilecegini kabul ederek bu objektiflik iddiasindan kurtulmasi gerektigi raporda
savunulmaktadir. Bu yapay tarafsizligin bulgularin dogrulugunu daha fazla tehdit eden bir durum
oldugu da eklenmistir. Tkinci mesele olarak ise raporda zaman ve mekanin sosyal evrenin icinde yer
alan fiziksel gerceklikler yerine analizin iginde yer alan degiskenler olarak ele alinabilmesinin
basarilabilmesinin 6nemi tizerinde durularak, modas: ge¢mis epistemolojik ayrimlarin gegerliligini
ancak bu sekilde yitirecegi belirtiliyor. Ugiincii mesele olarak ise uygulamada ihmal edilen ama 19 yy.da
sozde Ozerk denilerek yapilan siyaset, ekonomi ve sosyal alanlar arasindaki yapay ayrimlarin -yeniden

yapilanmay1 saglayabilmek icin- tistesinden gelinmesi gerektigi belirtiliyor.

Yeniden yapilanma igin rapora gore i¢inde yasanilan dénemin gegici kisitlamalarindan kurtulup
sosyal gercekligin daha uzun gegerli ve yararli yorumlarmin nasil yapilabileceginin kesfedilmesi
gereklidir. Evrenselciligin tarihselligine vurgu yapan yazarlar, diinyanin tarihsel deneyiminin daha
genis boliimlerini arastirmaya dahil etmenin sosyal siireglerin anlasilmasinda biiyiik kazanimlar ortaya
¢ikaracag1 iddiasinda bulunmaktadir. Bunu gergeklestirmek icin de bilim insanlarmin farkl dillere
hakim olmalar1 ve farkli dillerde calismalar yaparak bu c¢ok Kkiiltiirliiliige katkida bulunmalar
gereklidir. Sosyal bilimlerde ¢ogulcu evrenselcilik anlayisina ulasmak igin tiim kiiltiirleri arastirma ve

egitim kapsamina alacak yeni bir a¢ilim yapilmalidir.

Sonug boliimiinde rapor tiim bu meseleler cevresince sosyal bilimlerin yeniden yapilandirilabilmesi
i¢in yapilabilecekler ve atilabilecek adimlardan bahsediyor ve tiim ¢alismanin bir 6zetini yapiyor.
Birlikte calisma anlaminda ¢ok disiplinlilie karsi olmayan yazarlar, iiniversite yapilarmin giderek
boliinmesi ve program sayilariin artmasi seklindeki disiplinlesmeye organizasyonel bir kaosa sebep
olacag1 ve kaynak bulma rekabetini daha da arttirdig i¢in kars: ¢ikmaktadirlar. Burada yazarlar asil
yapilmasi gereken olarak orgiitsel smirlar1 degistirmek yerine entelektiiel faaliyetleri mevcut disiplin
siirlarina bakmaksizin siirdiirmeye izin verecek bir drgiitlenme yapisinin tesis edilmesi Onerisini
getiriyorlar. Buna gore hicbir bilim alani belirli bir {iniversite diplomasi almis kisilere tahsis
edilmemelidir. Yani sosyal bilimler alar igerisinde bilgelik tekelleri yaratilmasina kars: olduklarini

belirtiyorlar yazarlar. Son olarak raporda getirilen 6neriler arasinda:

-Universitelerin iginde veya onlarla isbirligi yapan ve aciliyeti olan belirli temalar etrafinda bir yil

siireyle calismak {izere bilim adamlarini bir araya getiren kurumlarin yayginlastirilmasi,

-Universite yapilari iginde geleneksel disiplin sinirlarini asan belirli entelektiiel hedefleri ve belirli

bir zaman dilimi i¢in kendi fonlari bulunan birlesik aragtirma fonlarinin olusturulmasi,

-Profesorlerin birden fazla boliime atanmasinin zorunlu tutulmasi ve
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Doktora oOgrencileri i¢in birden ¢ok alanda ¢alisma zorunlulugu getirilmesi gibi ¢oziimler

sunulmustur.

Sonug olarak, Gulbenkian raporu gergekten de sosyal bilimin ge¢mis ve gelecegi arasinda bir koprii
olusturarak kendi bakis agilarindan kokenleri belki de insanlik kadar eski sosyal yapilardan gelen
sosyal bilimlerin tarihsel ve giincel sorunlarina 1sik tutmada basarili bir ¢alisma olarak goriilebilir.
Rapor sosyal bilimlerin disiplinlesmesine karsi olmamakla beraber her disiplinin kendi hudutlarim
kalin duvarlarla gevreleyerek kendi bagimsizlik alanlarmi olusturmasim elestirmis ve bunu sosyal
bilimlerin gelecegi acisindan onemli bir tehdit saymistir. Bu konuda getirdikleri onerilerle bir biitiin
olarak diistintildiigiinde de disiplinleraras1 smirlarin ¢ok disiplinli ¢alismalarla seffalastirilmas:
ihtiyacina vurgu yapilmis ve asir1 disiplinlesme kavgasmin arka planinda yer alan fon savasina da bu
sekilde birlesik fonlarin olusturulmasi ile ¢dziim bulunabilecegi Onerilmistir. Dolayisi ile ¢oziim
tiniversite adlarin1 ve program adlarinmi ¢ogaltarak yapilan bir¢ok disiplinlilik yerine gercek anlamda
disiplinlerin ve akademisyenlerin birlikte ¢calisabilecegi kosullar1 olusturmak olarak diisiiniilmektedir.
Diger bir ifade ile de “asil yapilmasi gereken, orgiitsel sinirlar degistirmek yerine, entelektiiel faaliyeti
mevcut disiplin sinurlarina bakmaksizin siirdiirmeye izin veren Oorgilitlenmeyi gii¢lendirmek”
denilebilir. Yani ne sosyoloji yapmak sosyologlarin tekelindedir ne de ekonomik sorunlar sadece
iktisatcilarin tekelinde. Bilgelik tekelleri kurmak veya belirli iiniversite diplomalarini almus kisilere bilgi

bolgeleri tahsis etmek akil kar1 degildir.
Catisma Beyani ve Etik Bildirim

Calismada cikar catismasi teskil edebilecek bir durum bulunmamaktadir. Bu makale, kitap inceleme

tiiriinde oldugu i¢in herhangi bir etik kurul karar1 gerektirmemektedir.
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Introduction

There are many ongoing discussions on social sciences, which have gone through many speculative
stages in the past and reached today. While the nature of these discussions includes problems
experienced today, we can also witness that the roots of today's problems in the past are often re-
discussed in this context. It can be thought that just as the social sciences derive the power they have
today from these valuable roots in the past, they also inherited some problems in this process. Therefore,
conducting these discussions with the assumption that no past can be completely perfect will not mean

disloyalty to the past.

“Open The Social Sciences Report” seems to answered an important purpose at this point in
discussing and restructuring the position of the social sciences. In the report, which brought together
the work of ten scientists from different disciplines who came together within the Calouste Gulbenkian
Foundation in Lisbon to talk about the general situation, problems and future of the social sciences in
the last quarter of the 20th century, the past, present and future of the social sciences were discussed, as
were the recent risks that may be encountered in the future and possible solution suggestions
mentioned. The fact that the report, which is the product of approximately two years of work, and the
topics discussed remain current even though more than a quarter of a century has passed, shows that it
is the product of an essential study. In particular, he conducted discussions on subject areas such as
controversial epistemological problems of the social sciences from the past, inadequate and incorrect
application of interdisciplinary work, and the re-drawing of disciplinary boundaries, which are
inherited from the past and whose boundaries are unclear, in more democratic ways. Although the
study brings suggestions on some issues, it also admits that there is a need for collaborative work by
academics from different geographical regions regarding many of them and that they do not have a real

solution.

The first and second parts of the report, which consist of four parts, discuss the historical
establishment of social sciences from the 18th century to 1945, respectively. Then, the ongoing
discussions in the social sciences from 1945 to the present are mentioned. In these chapters, where the
historical background is given before the main problems are revealed, the reader is invited to better
understand how the current problems of the social sciences have evolved from the past to the present.
At this stage, first of all, what social science is and its contribution to the world of modern science and
its scientific nature are shared, while on the other hand, how modern science was established, its
connections with the discoveries during Europe's colonial activities, the spread of science and the new
position of religion in the human world are commented on. In the next paragraph of the review, an
attempt was made to create a broader impression of the book under review by continuing with a

summary of the emergence of social sciences in the report's own expression.

In an age when only the natural sciences come to mind when modern science is mentioned, it can be
said that the humanities started out with the claim of being seen as a tool to reach the natural sciences.
In the 18th century, natural sciences came of age in terms of legitimate knowledge, causing other
scientific efforts to approach natural sciences in proving their scientific nature. Social and political
problems in Europe created a significant need for social science studies, and to meet this need, different
scientific disciplines began to spread, based on different epistemological attitudes, under the auspices
of modern universities during the 19th century. Throughout the period, different scientific disciplines
began to spread based on different epistemological attitudes. The divisions and branching within the

social sciences, which began to become evident in the first half of the 19th century, would not reach their
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current state until the beginning of the 20th century. The confusion of multiple names initially attributed
to social disciplines was reconciled when the scientific authorities of the five leading countries in these
fields decided on a total of five names. These are the disciplines of History, Economics, Sociology,
Political Science and Anthropology. While some of these are disciplines that have thousands of years of
history with their practical benefits (history), some are disciplines that started with colonial activities
and the work of explorers outside the university. Geography, Psychology and Law are defined in the
report as branches that are not essential parts of the social sciences. For this series of disciplines, called
social sciences, which constituted separate fields of knowledge until the 1940s, first chairs were
established in universities, and then diploma-oriented course programs were created. Scientific journals
and associations also followed these. The time and effort put forth by each discipline to define its own
boundaries—that is, what sets it apart from others —was a crucial component of this institutionalization

process of disciplines.

In the second chapter, which deals with the changes that social sciences have undergone in the period
from the Second World War to the present day, the situations that threaten the established structure of
social sciences, which had been created with great efforts until then, and their reasons are discussed.
The report then continues by mentioning three developments that affected the social sciences after 1945
and three areas of discussion that these developments brought about. These three developments;
changes in the world's social and political structure, an unprecedented increase in the world's
population and production capacity, and the spread of the university system all over the world, are seen
as the beginning of radical changes in the social sciences. According to the report, the important areas
of discussion arising from these changes taking place in the world are, respectively, the validity of
previously agreed distinctions between the social sciences, the universality or locality of the social

sciences, and the validity of the distinction between two cultures (natural sciences and social sciences).

According to the report, the interdisciplinary working atmosphere that emerged as a result of studies
such as regional research has shown that the sharp separation of social science knowledge is an artificial
distinction. As a result of the increase in joint studies between social sciences, the border lines separating
disciplines gradually disappeared, and interdisciplinary names, such as historical sociology, began to
be created. This will also result in changes in the institutional structures of universities. Regarding the
second topic of discussion, the universality of the social sciences, it is emphasized in the report that
institutionalization is an existential need for all academic disciplines. This value is also an important
assumption for nomothetic social sciences, which claim universality by taking the epistemological
heritage of natural sciences as a model in the process of becoming scientific. The questioning of the claim
of universality for social science disciplines, which emerged as a manifestation of Europe's political
dominance, would increase further in the 1970s with the decline in Europe's political power. European
social science, which accuses scientific efforts that do not comply with its own presuppositions of being
unscientific, has been accused of scientific colonialism and not representing non-Western social sciences
in this process. In this regard, the authors argued that a social science that claims universality should
not be marginalized in order to reach universal knowledge, and they suggested that universalism and
singularism should not be seen as opposites of each other. Accordingly, it is necessary to achieve
pluralistic universalism in order to grasp the richness of the social reality we live in, past and present.
In the third topic of discussion, the reality and validity of the distinction between natural sciences and
social sciences were discussed. According to the report, these differences and contradictions between

the two cultures are becoming different day by day, and today it is interpreted as an understanding that
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different areas of knowledge do not need to contradict each other. Accordingly, the distinction between

the natural sciences, social sciences and humanities is no longer so clear.

What kind of social science should we establish now? In the third part of the report, which seeks to
answer the question, the general situation and problems of social sciences in the face of all these changes
and discussion areas are shared, while future dangers awaiting social science are also tried to be shown.
First of all, while resource conflicts for organizational research and staffing are addressed as the main
area of restructuring pressure, the authors warn that another threat, which is organizational
disorganization and confusion of new discipline names, may take over. It is also reminded that this
organizational chaos will have an impact on whether universities will be the primary institutions where
scientific research is carried out in the near future. It is then emphasized that solutions must be found
to convince the public due to the resource problem that may arise in relation to the increasing gap
between research work and education. The possibility that public resources may not be so willing to
fund a research process without educational processes has been strongly pointed out. Another issue is
that the report argues that the researcher should not assume an unrealistic dress of impartiality, but
should get rid of this claim of objectivity by accepting that the context in which he is located may affect
him. It was also added that this artificial objectivity is a situation that further threatens the accuracy of
the findings. As a second issue, the report emphasizes the importance of treating time and space as
variables within the analysis rather than physical realities within the social universe, and states that
outdated epistemological distinctions will only lose their validity in this way. As the third issue, it is
stated that the artificial distinctions between politics, economy and social fields, which were neglected
in practice but were made so-called autonomous in the 19th century, should be overcome in order to

achieve restructuring.

According to the report, for restructuring, it is necessary to get rid of the temporary restrictions of
the current period and discover how to make longer valid and useful interpretations of social reality.
Authors who emphasize the historicity of universalism claim that including broader parts of the world's
historical experience in research will yield great gains in the understanding of social processes. In order
to achieve this, scientists need to master different languages and contribute to this multiculturalism by
working in different languages. In order to achieve a pluralistic understanding of universalism in the
social sciences, a new initiative must be made that will include all cultures within the scope of research

and education.

In the conclusion section, the report talks about what can be done and the steps that can be taken to
restructure social sciences around all these issues and makes a summary of the entire study. The authors,
who are not against multidisciplinarity in terms of working together, oppose disciplinarity in the form
of the gradual division of university structures and the increase in the number of programs, as it will
cause organizational chaos and further increase the competition for resources. Here, the authors suggest
that instead of changing organizational boundaries, the main thing to do is to establish an organizational
structure that will allow intellectual activities to continue regardless of existing disciplinary boundaries.
Accordingly, no field of science should be reserved for people who have received a specific university
degree. In other words, the authors state that they are against the creation of wisdom monopolies within

the field of social sciences. Finally, among the recommendations made in the report:

- Expansion of institutions within or collaborating with universities that bring together scientists to

work for a year around specific themes of urgency,
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-Establishment of unified research funds within university structures with specific intellectual
objectives that transcend traditional disciplinary boundaries and their own funds for a certain period of

time,
-Requiring professors to be appointed to more than one department and
-Solutions have been offered, such as requiring doctoral students to work in more than one field.

As a result, the Gulbenkian report can indeed be seen as a successful work in creating a bridge
between the past and future of social science and shedding light on the historical and current problems
of social sciences, which, from their perspective, have their roots in social structures that are perhaps as
old as humanity. Although the report is not against the disciplinarity of social sciences, it criticizes the
fact that each discipline creates its own areas of independence by surrounding its borders with thick
walls and considers this to be a significant threat to the future of social sciences. When considered as a
whole with the suggestions they made on this subject, the need to make interdisciplinary boundaries
transparent through multidisciplinary studies was emphasized and it was suggested that a solution
could be found to the fund conflict, which lies in the background of the fight over excessive
disciplinarity, by creating unified funds in this way. Therefore, the solution is thought to be creating
conditions in which disciplines and academics can work together, instead of multiple disciplines by
multiplying university names and program names. In other words, it can be said that "what needs to be
done is to strengthen the organization that allows intellectual activity to continue regardless of existing
disciplinary boundaries, rather than changing organizational boundaries." In other words, doing
sociology is not a monopoly of sociologists, nor are economic problems only a monopoly of economists.
It is unwise to establish monopolies of wisdom or to allocate knowledge zones to people who have

received certain university degrees.
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