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Degerli Okuyucular,

Basar1 ve egitim yolunda idealleri olan akademisyenlerin girisimleriyle ortaya cikan
dergimizin Egitim Bilimleri alanina yeni bir soluk getirmesini bekliyoruz. Baslangiclar her
zaman igin zor ve sancili olur ancak her zorlukla birlikte bir kolaylik vardir. Bir ekip ruhuyla
cgktigtmiz bu yolda basar1 merdivenlerini adim adim yiiriiyecegiz. Siz degerli

okuyucularimizla hedefledigimiz noktaya emin adimlarla ilerleyecegiz...

Tiirkiye, 6 Subat’ta Kahramanmaras merkezli 11 ili etkileyen art arda meydana gelen iki biiyiik
depremle sarsildi. Sonrasinda da devam eden depremler biiyiik yikimlara, binlerce 6liim ve
yaralanmalara yol agti. Pazarak merkezli 7,8 biytkliigiindeki ilk deprem Anadolu
topraklarinda gergeklesen en biiyiik ikinci deprem ve ytizey dalgasi biiytikliigii 6lgegine gore
Tiirkiye Cumhuriyeti tarihinde kaydedilen en biiyiik deprem olarak kayitlara gegti. OJCES
editor kurulu olarak dergimizin ilk sayisin1 depremlerde kaybettiklerimiz anisina gikariyoruz.
Dergimizin ilk sayisinin “Kapak” tasariminda depremlerde yasanan acilara ve kayiplara
dikkat gekilmistir. Bu anlamda depremden etkilenen insanimizin acisina ortak oldugumuzu
ifade etmek igin siyah zemin tiizerine kurtarma ¢alismalarina yer aldig1 bir kapak tasarimi
olusturulmustur. Siyah zemin {izerindeki yazilar umudun rengi olan beyaz ile
renklendirilmistir. Bu sayede, zorlu giinlerden aydinhk giinlere mesaji verilmistir. Millet
olarak zorlu giinlerde sergilenen yardimlasma ve dayamisma Ornegiyle tiim insanliga rol
model olmaktayiz. Hep birlikte bu zorlugun da iistesinden gelecegiz. Bu vesileyle
depremlerde kaybettigimiz vatandaslarimiza Allah’tan rahmet, geride kalanlarina sabir ve

bassagligi, depremlerde yaralanan vatandaslarimiza acil sifalar diliyoruz.

Haziran ayi itibariyle sizlerle bulusan ilk sayimizda alti makale yer almaktadir. Sayida yer
alan ilk makale, ortadgretim diizeyinde akran zorbalifina sahit olan 6grencilerin akran
zorbaligma iliskin goriiglerinin incelendigi “Akran Zorbaligma Sahit Olan Ogrencilerin
Algilar1” isimli makaledir. Tkinci makale, ortaokul fen bilimleri ders kitaplarinda yer alan
etkinliklerde sosyobilimsel konulara yer verilme durumunun gerekgeli bir sekilde incelendigi
“Ortaokul Fen Bilimleri Ders Kitab1 Etkinliklerinin Sosyobilimsel Konular Acgisindan
Incelenmesi: Bir Dokiiman Analizi” isimli makaledir. Ugiincii makale, sosyal medya

platformlarindan katilimc1 sozlitk yazarlarinin  matematik 6gretmenliginin  mesleki

s

Journal of Curriculum and Educational Studies Volume: 1 Number: 1 2023, Tiirkiye



OICES Journal of Curriculum and Educational Studies Volume: 1 Number: 1 2023, Tiirkiye

ozelliklerine ve matematik 6gretmeninin kisilik ozelliklerine iliskin algilarinin sunuldugu
“Sosyal Medyada Matematik Ogretmenligi ve Matematik Ogretmeni Kavramlarma Yonelik
Algilarin Analizi: Katimer Sozliikler Ornegi” adli makaledir. Dordiincii makale, Yiksek
Ogretim Kurumu (YOK) Ulusal Tez Merkezi {izerinden sema terapi iizerine yapilan lisansiistii
tezlerin incelendigi “Tiirkiye’de Sema Terapi ile Ilgili Yapilmis Lisansiistii Tezlerin
Incelenmesi” adli makaledir. Besinci makale, ergen bireylerde siber saglik farkindahig: ile
benlik algis1 arasindaki iligskinin gesitli degiskenler agisindan incelendigi “Ergen Bireylerde
Siber Saglik Farkindalig: ile Benlik Algis1 Arasindaki Iliskinin Cesitli Degiskenler Agisindan
Incelenmesi” isimli makaledir. Saymin son makalesinde bir kitap tanitimi yapilmstir.
Makalede, Tiirkge ve Tiirk kiiltiirtine ilgi duyan bireylerin faydalanabilecegi bir kaynak olarak
diisiiniilen “Tiirkge Ogretiminde Dil-Kiiltiir Iliskisi ve SOKUM'iin Tiirkge Ders Kitaplarina

Yansimalar1” isimli eser incelenmistir.

Dergimizin ilk sayisinda (1/1) yayimlanan makalelerin egitim bilimleri alaninda ¢alisan ve bu

alana ilgi duyan bilim insanlarina faydali olmas: dilegiyle...

Yazarlarimiza, hakemlerimize, yaymn ve danisma kurulu iiyelerine ve OJCES editor kurulu

mensuplarina tesekkiir ederiz.
Dr. Ogr. Uyesi Tunahan FILIZ

Editor

s
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Dear Readers,

We expect our journal, which emerged with the initiatives of academics who have ideals in
the way of success and education, to bring a new breath to the field of Educational Sciences.
Beginnings are always difficult and painful, but with every difficulty there is an ease. We will
walk the ladder of success step by step on this path we set out with a team spirit. We will take

firm steps forward to the point we aim with you, our valuable readers...

On February 6, Turkey was shaken by two consecutive earthquakes centered in
Kahramanmaras and affecting 11 provinces. The earthquakes that followed caused massive
destruction and thousands of deaths and injuries. The first earthquake, centered in Pazarcik
with a magnitude of 7.8, was recorded as the second largest earthquake in Anatolia and the
largest earthquake recorded in the history of the Republic of Turkey on the surface wave
magnitude scale. As the editorial board of OJCES, we are publishing the first issue of our
journal in memory of those we lost in the earthquakes. The "Cover" design of the first issue of
our magazine draws attention to the suffering and losses experienced in earthquakes. In this
sense, a cover design with rescue operations on a black background was created to express
that we share the pain of our people affected by the earthquake. The writings on a black
background are colored with white, the color of hope. In this way, the message was given from
difficult days to bright days. As a nation, we are a role model for all humanity with the
example of solidarity and solidarity exhibited in difficult days. Together we will overcome this
challenge. On this occasion, we wish God's mercy to the citizens we lost in the earthquakes,
patience and condolences to those left behind, and a speedy recovery to those injured in the

earthquakes.

Our first issue, which is available to you as of June, contains six articles. The first article in the
issue is the article titled "Perceptions of Students Who Witness Peer Bullying" in which the
views of students who witnessed peer bullying at the secondary education level on peer
bullying are examined. The second article is titled "Analysis of Secondary School Science
Textbook Activities in Terms of Socioscientific Issues: A Document Analysis", which examines
the inclusion of socioscientific issues in the activities in secondary school science textbooks in
a reasoned manner: A Document Analysis". The third article, "Analysis of Perceptions on The

Concept of Mathematics Teaching and Mathematics Teachers in Social Media: An Example of

s
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Participatory Dictionaries", presents the perceptions of participant dictionary writers from
social media platforms about the professional characteristics of mathematics teaching and the
personality traits of mathematics teachers: The Case of Participatory Dictionaries". The fourth
article is "Exammation of Graduate Thesis Related to Schema Therapy in Turkey", which
examines graduate theses on schema therapy through the National Thesis Center of the
Council of Higher Education (YOK). The fifth article is "Investigation of the Relationship
Between Cyber Wellness Awareness and Self-Perception in Adolescents" in which the
relationship between cyber health awareness and self-perception in adolescents is examined
in terms of various variables. The last article of the issue is a book review. In the article, the
work titled " Language-Culture Relationship in Turkish Teaching and Intangible Cultural
Heritage Reflections on Turkish Textbooks", which is considered as a resource that individuals

interested in Turkish and Turkish culture can benefit from, is examined.

We hope that the articles published in the first issue (1/1) of our journal will be useful for

scientists working in the field of educational sciences and interested in this fiel.

We would like to thank our authors, reviewers, members of the editorial and advisory boards,

and members of the OJCES editorial board.
Asst. Professor Tunahan FILIZ

Editor

s
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ARASTIRMA Acqik Erisim

Sosyal Medyada Matematik Ogretmenligi ve Matematik Ogretmeni Kavramlarina

Yonelik Algilarin Analizi: Katilimc1 Sézliikler Ornegi

Ahmet CELIK*

Oz

Makale Ge¢misi

Bu calismada sosyal medya platformlarindan katilimcr sozliik yazarlarinin matematik dgretmenliginin
mesleki Ozelliklerine ve matematik 6gretmeninin kisilik 6zelliklerine iliskin algilar1 sunulmustur. Nitel
arastirma yontemlerinden dokiiman analizi deseninde tasarlanan ¢alismanin verileri, kullanicilarin en gok
tercih ettigi katilima1 sozliikler arasinda yer alan eksi sozliik, instela sozliik, uludag sozliik ve inci sozlitk
internet sitelerinde yapilan yorumlardan elde edilmistir. Bu kapsamda matematik 6gretmeni bashginda
yapilmis toplam 162 girdi (entry) ile matematik 6gretmenligi baslig1 altinda yapilmis toplam 60 girdi
dikkate alinmistir. Toplanan verilerin igerik ¢oziimlemesi yapilmis ve bulgularin sunumunda frekans
verilerinden yararlanilmistir. Calismanin sonuglarina gore bircok katilimer sézlitk yazarlart matematik
ogretmenliginin yiiksek &gretim kurumlari sinavinda yiiksek puan almay1 gerektiren bir boliim olarak
tanimlarken lisans egitimini zorlayici olarak gormekte ve atama sayilarini yetersiz bulmaktadirlar. Sozlitk
yazarlarma gore matematik 6gretmenligi mesleki olarak yiiksek beklenti iceren yorucu bir is alanidir.
Ayrica sozliik yazarlarinin matematik 6gretmenlerinin kisilik 6zelliklerine yonelik algilarmin ¢ogunlukla
olumsuz oldugu ancak baz1 yazarlarin birtakim avantajlar icermesi nedeniyle matematik 6gretmeni olma
isteklerini dile getirdikleri saptanmistir. Calismanin sonuglar1 dogrultusunda matematik 6gretmenlerinin
mesleki yeterliklerini ve olumlu kisisel 6zelliklerini gelistirmeleri onerilmistir.

Anahtar Kelimeler: Katilima sozliikler, matematik 6gretmeni, matematik 6gretmenligi
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Giris

Toplumsal degerlere yon veren ve kiiltiirel degisimleri tetikleyen bilisim teknolojilerinin bireylere
sundugu internet sistemi, zaman ve mekan algisin1 degistirerek bireylerin iletisim sekillerini, giindelik
rutinlerini ve sosyallesme bigimlerini derinden etkilemistir (Demir, 2022; Oztekin, 2015). Ozellikle web
2.0 gibi ikinci nesil internet veya sosyal paylasim siteleri olarak da adlandirilan yeni nesil aglarin
kullanicilara sundugu cift yonlii iletisim kurabilme, veri paylasabilme ve interaktif etkilesimde
bulunabilme firsati, kiiresel 6lgekte dijital doniistimii tetiklemistir (Balaji & Murthy, 2019; Smith, 2011).
Mobil cihazlarin yayginlasmasiyla birlikte yediden yetmise biitiin bireylerin giinliik aktiviteleri
arasinda yerini alan sosyal paylasim platformlarinda bireyler yeni nesil web teknolojisinin dinamik
yapisinu kullanarak igerik iiretme, fikir paylasma, yorum yapma, interaktif ortamda 6grenme ve
Ogretme gibi bir¢ok siireci yoneterek dijital kiiltiirii beslemektedir. Giiniimiizde bireylerin neredeyse
yliz yiize iletisimden daha fazla zaman ayirdig1 Facebook, Twitter, Youtube, WhatsApp gibi sosyal
medya platformlarinin yani sira Eksi sozliik, ITU sézliik, Uludag sézliik ve Inci sézliik gibi katilima
sozliikler de birer sosyal paylasim siteleri olarak oldukga ragbet gormektedir (Ungiiren, 2019; Yiicel &
Alik, 2020).

Sozliik kelimesinin anlamindan ilham alinarak gelistirilen ve dijital katilimli sozliikler olarak da
ifade edilen katilimar sozliikler kullanicilarin etkilesimiyle siirekli gelisen bir web 2.0 projesi olarak ifade
edilmektedir (Duman & Ozdoyran, 2018; Lynn et al., 2019; Ungﬁren, 2019). Bir dijital kiiltiir olusturma
ornegi olan katilimcr sozliiklerde yazar olarak tanimlanan iiyeler belirli bir konu, kavram, durum,
giindem, deneyim, gozlem, olay veya kisiler hakkinda baslik acarak agiklama (entry)
yapabilmektedirler. Diger yazarlarin da acilan basliklarda goriis bildirme veya diger yazarlara yanit
verme hakkina sahip oldugu bu interaktif platformda herhangi bir konu veya ifade smirlamasi
bulunmamaktadir. Akilli mobil cihaz kullaniminin yaygin oldugu giiniimiizde bireyler kolaylikla bu
tiir sosyal medya platformlarina ulasabilme, herhangi bir simirlamaya maruz kalmadan {iretilen
iceriklere miidahale ederek duygu ve diisiincelerini 6zgiir bir ortamda ifade edebilme firsatina
sahiptirler (Demir, 2022; Ungiiren, 2019; Lynn et al., 2019; Yasa & Oksiiz, 2020). Yazarlarca yapilan her
tiirlii actklama veya yorumlar yazarlarin kendi goriislerini yansittigindan dolay1 gercekligi ve
giivenirligi de sorgulanamamaktadir (Yildinm & Bager, 2016). Ozellikle yazarlar tarafindan agilan
basliklarda iiretilen igeriklerin denetime tabi tutulmadan dogrudan yayinlanmasindan dolay birtakim
elestirilere maruz kalmakta ve hukuki sorunlara (Yiicel & Arik, 2020) da yol agabilmektedir. Ulkemizde
ilk 6rnegine 1999 yilinda yayin hayatina baslayan eksi sozliik ile rastlanan katilimc sozliiklerin 6zellikle
dijital yerliler olarak nitelendirilen geng nesil tarafindan ragbet gormesinin ardindan instela sozliik,
uludag sozliik, inci sozlitk ve cogito sozliik gibi diger katilimcr sozliiklerde yayima baslamistir. Bu
calismada kullanicilar tarafindan en gok tercih edilen sozliikler olarak on plana ¢ikan eksi sozliik, instela
sozliik (2015 yilindan 6nce ITU sozlitk adiyla yayin yapmaktaydi), Uludag sozliik ve Inci sozliik siteleri
dikkate alinmistir. Egitim, saglik, sanat, teknoloji ve is diinyasindan siyasete kadar bircok farkl: alanda
basliklarin acildig: bu katilimcr platformlarda goriis cesitliliginin yani sira kamuoyu olusturabilecek
kadar genis kitlelerce takip edilmesi nedeniyle son yillarda séylem ve igerik baglaminda akademik
calismalara da konu olmakta ve veri toplama siirecinde veri tabanindan yararlanilmaktadir (Kaya, 2020;
Ungiiren, 2019).

Katilima sozliik gibi interaktif veri tabanina sahip platformlarda bircok sektorle ilgi konu baglhiklar:
acildig1 gibi egitim is alanina 6zgii alanlarda da birgok konu basliklar1 a¢ilmistir. Bu web sitelerinde

egitim sisteminin yapisina, isleyisine ve degerlerine yonelik bagliklar agildig: gibi egitim sisteminin

OJCES, 2023, 1 (1), 1-21
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paydaslarina ve mesleki yapisina yonelik bashklar da agilmistir. Calismanin amaci dogrultusunda bu
basliklar arasindan “matematik 6gretmenligi” ve “matematik 6gretmeni” kavramlarini iceren basliklar:
altinda yapilan yorumlara odaklanmilmistir. Yazarlar egitim hayatlarinin 6nemli bir asamasina etki eden
ve genel olarak akademik kariyerleri i¢in belirleyici faktorlerden biri olan matematik ana bilim dalinin
mesleki yapisina ve bu meslegi icra eden profesyonellere yonelik algilarimi bu bagliklar altinda
yansitmaktadirlar. Egitim sisteminin siizgecinden gegen veya halen bu sistemin aktif bir {iyesi olan ig
veya dis paydaslarin egitim ve 6gretim faaliyetlerinin 6nemli alanlarindan birini temsil eden matematik
ogretmenligine ve bu meslegi icra eden matematik 6gretmenlerine yonelik diisiincelerinin incelenmesi
gerekmektedir. Bu baglamda dis paydaslarin her tiirlii diisiincelerini yansitabildikleri bu tiir ortamlar
araciligiyla tirettikleri iceriklerin incelenmesi, hangi algilara sahip olduklarimin arastirilmas: ve olusan

izlenimin yansitilmas: dnemlidir.
Calismanin Amaci

Yukarida sunulan bilgiler 1siginda bu c¢alismada katilima sozlik yazarlarimin  matematik
Ogretmenligine ve matematik Ogretmenine yonelik hangi algilara sahip olduklarmnin incelenmesi

amaclanmistir. Amag dogrultusunda asagidaki sorulara cevaplar aranmistir:

1) Katilimar sozliiklerdeki algilara gore matematik 6gretmenliginin mesleki 6zellikleri nelerdir?

2) Katilima sozliiklerdeki algilara gore matematik 6gretmeninin kisisel 6zellikleri nelerdir?

Yontem
Bu béliimde arastirmanin modeline, verilerin toplanmasina ve veri analizine yer verilmistir.
Arastirma Modeli

Bu arastirma, katilimcar sozliikler olarak gruplandirilan sosyal paylasim aglarindaki yazarlarin algilarin
belirlemek amaciyla nitel arastirma yontemlerinden dokiiman incelemesi deseninde tasarlanmaistir.
Herhangi bir konu hakkindaki verilerin sesli, yazili veya gorsel gibi farkli tiirde bilgi iceren
materyallerin incelenmesiyle elde edildigi bir yontem olan dokiiman incelemesinin bir diger adi
literatiir taramasidir (Yildirim & Simsek, 2018). Calismada katilimer sozliik sitelerindeki yazarlarin
“matematik 6gretmenligi” ve “matematik ogretmeni” basliklar1 altinda yaptiklar1 yorumlar (girdi)

dokiiman olarak kabul edilmistir.
Verilerin Toplanmasi

Arastirmanin verilerine katilimei sozliikler olarak gruplandirilan sosyal paylasim platformlarindan eksi
sozliik, instela sozliik, uludag sozliik ve inci s6zliik sitelerinden 1- 4 Subat 2023 tarihlerinde erisilmistir.
Bu dogrultuda ilgili internet sitelerinde “Matematik 6gretmenligi — [Ikogretim matematik 6gretmenligi”
basliklar1 altinda yapilmis toplam 70 girdi (entry) ve “Matematik 6gretmeni” baslig1 altinda yapilmis
toplam 169 girdiye ulasilmistir. Girdiler ifade 6zgiirliigii baglaminda ele alinmis ancak hakaret igerikli
yorumlar ve konuyla ilgisi olmayan ifadeler iceren girdiler degerlendirme dis1 birakilmistir. Bu
baglamda “matematik Ogretmenligi-ilkdgretim matematik Ogretmenligi” toplam 10 girdi ile

“Matematik 6gretmeni” baslig altinda girilen 7 yorum degerlendirme dis1 birakilmustir.
Veri Analizi

Verilen analizinde igerik analizi teknigine bagvurulmustur. Verilen ¢oziimlenerek 6zetlenmesini ve
anlamli bir sekilde sunulmasini gerektiren bir yontem olan igerik analizinde toplanan verileri

aciklayabilecek iliski ve kavramlara ulasilmasi oldukg¢a énemlidir (Yildirim & Simsek, 2018). Calismanin
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sorular1 dogrultusunda toplanan veriler bir nitel veri analiz programi olan QSR Nvivo 11.0 programina
aktarilmistir. Nvivo programina aktarilan biitiin girdiler tek tek okunarak olusan izlenimler ve
benzerlikler dogrultusunda kategoriler olusturulmustur. Benzer kategorilerden de alt temalar
olusturulmustur. Son olarak elde edilen alt temalar mesleki 6zellikler ve kisisel ozellikler temalari
altinda kodlanmustir. Siire¢ sonunda ulasilan bulgular okuyucunun anlayacag: sekilde diizenlenerek
yorumlanmustir. Verilerin sunumunda frekans bilgilerine yer verilmistir. Calismanin giivenirlik ve
gecerligini saglamak amaciyla analiz siirecinde siirekli olarak ulasilan kategoriler arasi karsilastirmalar
yapilmis ve alanda uzman bir arastirmacidan destek alinmistir. Ayrica temalarin sunumunda so6zliik

yazarlarinin yorumlarina dogrudan yer verilmistir.

Bulgular

Bu boliimde katilimcr sozliikler olarak nitelendirilen sosyal paylasim platformlarindaki yazarlarin
matematik 6gretmenliginin mesleki niteliklerine ve matematik 6gretmeninin kisisel 6zelliklerine iliskin

algilarindan elde edilen bulgulara yer verilmistir.

Tablo 1. Katilimc: sozliikler ve degerlendirmeye alinan girdi frekanslar:

Konu Basgliklar1
L Math Teaching

Katilima Sozliikler Elemantary School Math teaching (f) Math Teacher (f)
Eksi Sozliitk 12 49
instela Sozliik 13 48
Uludag Sozlitk 25 62

inci Sozlitk 10 3
Toplam 60 162

Tablo 1’deki veriler incelendiginde “matematik 6gretmeni” baslhiginda daha fazla girdinin oldugu
ve en fazla girdinin 62 frekans ile Uludag sozliik sitesine ait oldugu goriilmektedir. Katilimc sozlitk
sitelerinde “matematik Ogretmenligi” ve “ilkogretim matematik Ogretmenligi” bashiklarinda

degerlendirilen girdilerin birbirine yakin sayilarda oldugu gozlenmistir.

Calisma kapsaminda incelenen girdilerden elde edilen bulgular arastirmanin alt problemleri

dogrultusunda sunulmustur.

1) Katilimar sozliiklerdeki algilara gore matematik 6gretmenliginin mesleki 6zellikleri

nelerdir?

Calisma kapsaminda katilimer sozliik yazarlarinin mesleki agidan matematik 6gretmenligine yonelik
algilar1 incelenmistir. Bu baglamda “Matematik gretmenligi- {lkdgretim matematik 6gretmenligi”
basliklar1 altinda yapilan girdiler incelenerek sozliik yazarlarinin matematik 6gretmenliginin mesleki
Ozelliklerine yonelik diisiinceleri sorgulanmistir. Ayrica “Matematik Ogretmeni” basligi altinda
matematik Ogretmenliginin mesleki yapisina yonelik yapilan agiklamalar da bu tema altinda
degerlendirilmistir. Sekil 1’de matematik 6gretmenliginin mesleki 6zellikler temas1 baglaminda elde
edilen kategoriler ve frekans bilgileri sunulmustur.

Sekil 1 incelendiginde matematik 6gretmenligi temas: altinda puani yiiksek, boliimii zorlu ve

atanmasi zor (f=24), yiiksek beklenti iceren zor bir meslek (f=21), olmak istenilen meslek (f=12), yorucu
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(f=9), sevilmeyen (f=9), hayal kirikligina ugratan (f=5), geliri yiiksek (f=5) ve onemli bir meslek (f=2)
olmak tizere sekiz farkli kod elde edildigi goriilmektedir.
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Sekil 1. Matematik 6gretmenligi kavraminin mesleki 6zellikleri ve frekans bilgileri

Katilimei so6zliik yazarlarina gore matematik 6gretmenligi boliimiinii kazanmak icin yiiksek 6gretim
kurumlar sinavinda iyi puanlar almak gerekmektedir. Ayrica atanmasi zor bir boliim olan matematik

ogretmenliginde Ogretmen adaylar1 lisans egitimi diizeyinde zorlanmaktadir. Asagida sozlitk
yazarlarinin bu dogrultudaki goriislerini yansitan girdiler dikkat ¢ekicidir.

ben lisedeyken en yiiksek puanla 6grenci alan boliimdii.bogazici lise matematik 6gretmenligi tam puanin 380
oldugu donemde en diisiik 373 ile dgrenci altyordu. (Al.)

....diger 6gretmenliklere nazaran okumas: daha zor olan boliimdiir.... (y.)

en karizmatik eitim fakiiltesi boliimlerinden olmasina, en zeki egitim fakiiltesi 6grencilerini ihtiva etmesine
ragmen atanma konusunda en ¢ok sikint1 geken 6gretmenlik branglarindan. (A2.)

Yazarlar iilkemizdeki mevcut sinav sistemi nedeniyle matematik 6gretmenlerinin omzuna yiik

bindirilmesi nedeniyle yiiksek beklenti igeren zor ve yorucu bir meslek oldugunu ifade etmistir.

ilk anlamsiz biiyiik diiiim ortaokuldaki matematik 6Zretmenlerinin omuzuna yiiklenir. liseye giris
stnavinda d3renciler icin en segici ders matematik olduundan bu 63retmenlerden beklenti bir seviye daha fazla

olur. yeni ve dinamik(?!) sinav sistemi d3rencilere gelme takmak icin iist diizeyde oldugundan bu giizide
ortmenlerimiz ne kadar ¢abalarsa ¢abalasinlar (bkz: tiikenmislik sendromu) yasamalar: onlar icin isten bile
degildir (h.)

Katilima sozliik yazarlarina gore matematik ogretmenligi, matematigi seven dgrencilerin kariyer
planlamasinda yer alirken ekonomik agidan getirisi yiiksek bir boliimdyir.
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matematigi seven bircok ogrencinin gonlunde yatan meslektir. (n.)

ogretmenlikten para kazanmak istiyorsaniz en iyi brang matematik 6gretmenligidir (i.).

2) Katilimca sozliiklerdeki algilara gore matematik o6gretmeninin kisilik o6zellikleri

nelerdir?

Calisma kapsaminda katilimci s6zliik yazarlarinin matematik 6gretmeninin kisilik 6zelliklerine yonelik
algilar1 incelenmistir. Bu baglamda “Matematik 6gretmeni” bashg: altinda yapilan girdiler incelenerek
yazarlarin matematik 0gretmeninin kisilik 6zelliklerine yonelik diisiinceleri sorgulanmistir. Ayrica
“Matematik 6gretmenligi” baslig1 altinda matematik 6gretmeninin kisilik yapisina yonelik agiklamalar
da bu kategori altinda degerlendirilmistir. Sekil 2’de matematik Ogretmeninin kisilik 6zellikler
kategorisi baglaminda elde edilen alt temalar ve frekans bilgileri sunulmustur.

KISISEL
OZELLIKLER

Es=pirili

Tehhdkar Olumsuz T

“““x
Bezgln
Semmmz

@

Etlaleyici
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Sekil 2. Matematik 6gretmeni kavraminin kisilik ozellikleri ve frekans bilgileri

Sozliikk yazarlarinin yorumlar incelendiginde matematik 6gretmeninin kigilik 6zellikleri temasi
baglaminda olumlu kisilik 6zellikleri ve olumsuz kisilik 6zellikleri olarak tanimlanan iki alt tema
belirlenmistir. Alt temalar incelendiginde matematik Ogretmenlerine atfedilen olumsuz Kkisilik
ozelliklerinin (toplam 69 frekans) olumlu kisilik 6zelliklerine (toplam 57 frekans) oranla daha fazla
oldugu goriilmektedir. Olumlu kisilik 6zellikleri alt temasinda espirili (£=3), etkileyici (£=7), iyi (f=4),
saygl deger (f= 15), sevilen (f=9) yliksek gelirli (f=11) ve zeki (f=8) kategorileri elde edilmistir. Asagida

bu kategorileri yansitan yazar girdilerine yer verilmistir.

ozel dersten paray: kiran brans hocast... (f.)

.. en giizel noktalardan birisi ¢oziimii sanat eseri gibi yapti§inmiz da size duyduklart inamilmaz sayg: ve

matematik 63renme istegi. (k.)
matematik 63retmenleri ¢ok zeki akilli gelir bana nedense...(i.)

bizim deshanedeki dyle iddalidir ki havuz problemlerini tek anlatimda kékten cozebilece§ini soyler iistiine
birde "havuza bile girebileceksiniz artik” diye espiri yapmistir (2.)
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olmak istiyorum! bi dersi sevebilmek icin ogretmenin iyi olmasi gerektigini diisiiniiyorum. allaha sukur

simdiye kadarki matematik ogretmenlerim iyi insanlardi. tesekkur ederim onlara. (c.)

Matematik 6gretmenleri temasinin olumsuz kisilik 6zellikleri alt temasinda asabi (f=2), bezgin (f=4),
dersten sogutan (f=7), kendini begenmis (f=10), kompleksli (f= 12), sevimsiz (f=21) tehtidkar (f=9) ve
yetersiz (f=9) kategorileri elde edilmistir. Asagida bu kategorilere iliskin dikkat ¢ekici yazar girdilerine

yer verilmistir.

...... genelde matematik 6gretmenleri sevimli degildir ki ..... bakin ingilizcecilere yok efendim edebiyat¢ilara

nasilda tatlilar. (a.)
ozellikle dershane matematik 6gretmenleri, hele bir de geng iseler hig cekilmezler,kompleksli kisilikler (s.)

diinyada berberlerden sonra tartigmasiz en nefret ettigim insan grubu. egitim hayatim boyunca tanidiim en
kompleksli,zavalli, ukala tipler bunlard. (bi.)

matematik 63retmeni denilince surat: asik, hayattan bezmis, aksam olsa da yatsak modunda erkek hocalar

geliyor aklima. (ch.)

kendisine verilen sorular1 ” evladim ben bunu tenefiiste ¢oziyim getiriyim. " diyerek sorunun ¢oziimiine
yonelik gerekli bilgileri kitaplardan temin edebilecek zamani bulan kimseler. (al.)

Tartisma, Sonug ve Oneriler

Calismanin sonuglar1 katihme sozlitklerde matematik 6gretmeni bashigi altinda yapilan girdilerin
matematik ogretmenligi baslig1 altinda yapilan girdilere gore daha fazla oldugunu gostermektedir.
Arastirma kapsaminda incelenen sozliiklerde en ¢ok girdi uludag sozliikk platformu araciligiyla
yapilmustir. Tiirkiye’de en fazla tercih edilen sozliikler arasinda yer alan uludag sozliik, diger sozliiklere
gore hakaret icermeyen yorumlar icermesi (Celik & Celik, 2022) ve eksi sozliik sitesi ile birlikte zengin
sOylem birikimine sahip sozliikler (Yildirim & Yurtdas, 2016) olmalar1 nedeniyle tercih edilmektedir.

Sozliik yazarlar1 matematik ogretmenligini mesleki 6zellikler baglaminda yiiksek puan barajina
sahip bir boliim olarak gormekte, lisans egitiminin zorlayici oldugunu belirtmekte ve atanma
kosullarinin zor oldugunu diistinmektedirler. Bazi1 s6zliik yazarlarinin hayallerini siisleyen bir meslek
olan matematik 6gretmenligi 6nemli bir brans olarak tarif edilmekle birlikte yiiksek beklentiye sahip
zor ve yorucu bir meslek olarak goriilmektedir. Alanyazinda matematik, matematik 6gretmenligi ve
matematik 0gretimi kavramlarina yonelik yapilmis ¢alismalar bu arastirmanin sonuglarina destekler
niteliktedir. Ornegin Sahin (2013) ¢alismasinda dgretmen adaylarinin matematigi zeka, yetenek, zor ve
basart metaforlartyla iliskilendirdiklerini matematik Ogretmeni kavramini ise bilgili ve otoriter
metaforlariyla algiladiklarin saptamistir. Benzer sekilde Celik (2021) 6gretmen adaylarinin matematik
kavramini zor metaforuyla iliskilendirdiklerini, matematik 6gretmenin bir ¢ikmaz sokaga benzeterek
¢ok calismay1 gerektiren, yorucu ve mesakkatli bir siire¢ olarak tarif ettiklerini tespit etmistir. Kartal ve
Kiymaz (2020) 6gretmen adaylarinin matematik 6gretmeni olmay1 isteme nedenleri arasindan saygin
bir meslek olmasi ve 6zel ders verme avantajinin etkili oldugunu saptamislardir. Ancak yazarlar bu
calismadan elde edilen sonucun aksine matematik 6gretmen adaylarinin atanma konusunda avantajli
bir meslek oldugu igin tercih ettiklerini tespit etmislerdir. Sonug olarak bireyler soyut kavramsal yapiya
sahip matematik biliminin 6gretimiyle iliskilendirdikleri matematik 6gretmenligini saygi duyulan ve
Onemsenen bir meslek olarak gormelerine karsin akademik yasantilarina bagli olarak bir takim olumlu

ve olumsuz 6zellikleri atfetmektedir.
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Arastirmanin bulgularina gore katilimai s6zliik yazarlarinin algilarina gére matematik 6gretmeninin
olumsuz kisilik oOzellikleri olumlu kisilik oOzelliklerinden daha fazladir. Yazarlar matematik
Ogretmeninin olumlu kisisel 6zelliklerini genel olarak ekonomik geliri yiiksek, saygi deger ve zeki
seklinde siralarken olumsuz kisilik 6zelliklerini ise genel itibariyle sevimsiz, kompleksli ve kendini
begenmis olarak ifade etmistir. Glimiis ve digerleri (2015) calismalarinda 6grencilerin goziinde ideal bir
matematik 6gretmeninin espirili, eglenceli ve giilerytizlii olmasi gerektigini saptamistir. Benzer sekilde
Cakir ve Akkaya (2017) matematik Ogretmenlerinin olumlu kisilik Ozelliklerine sahip olmasi
ogrencilerin meslek secimlerini etkiledigini saptamistir. Diger yandan Ucgar ve digerleri'nin (2010)
calismalarinda 6grencilerin matematik ogretmenlerinin kisilik 6zelliklerini igine kapanik, yanhz ve
sinirli kisiler olarak tarif ettiklerini saptamistir. Benzer sekilde karaca ve Ada (2018) calismalarinda
Ogrencilerin matematik Ogretmenlerini zeki biri olarak tarif etmelerine karsin Ogretmenlerini
sevmediklerini saptamislardir. Calismada ulasilan sonuglar ve alanyazindaki saptamalar birlikte
degerlendirildiginde matematik 6gretmenlerinin kisilik 6zellliklerinin yani sira matematik dersinin zor
olmasi ve toplumsal baski gibi bir takim faktorlerin matematik 6greten profesyonellere kars: algiy1

etkiledigi sdylenebilir.

Calismada ulasilan sonuglar dikkate alindiginda katilimci s6zliiklerde matematik 6gretmenliginin
mesleki niteliklerine ve matematik 6gretmenlerinin kisilik 6zelliklerine karsi olusan olumsuz algilara
ve On yargilara karst meslegi icra eden matematik 6gretmenlerinin bu tiir platformlar araciligiyla
kendilerini dogru bir sekilde ifade etmeleri Onerilmektedir. Katilimci sozlitkk yazarlarina gore
matematik 6gretmenligi zor bir ugras olup yiiksek beklentiler iceren yorucu bir meslektir. Bu baglamda
O0gretmen yetistiren kurumlarin, 6gretmen olmak isteyen bireylerin ve halihazirda egitim kurumlarinda
gorev yapan profesyonellerin bu biling ¢ercevesinde hareket etmeleri tavsiye edilmektedir. Benzer
sekilde toplumumuzda matematige karsi olusan olumsuz tutum ve On yargilarin matematik
o0gretmenine yonelik algilari etkiledigi dikkate alindiginda matematik 6gretmenlerinin; 6grencilerle iyi
iletisim kurabilme, iyi bir dinleyici oldugunu hissettirme ve fikirlerin 6zgiirce ifade edebilecegine dair
giiven ortamini tesis etme gibi olumlu kisilik ozelliklerini gelistirmeleri onerilmektedir. Son olarak
hayat boyu Ogrenme anlayisindan hareketle matematik Ogretmenlerinin mesleki yeterliklerini
gelistirmeleri tavsiye edilmektedir. Bu baglamda giindelik yasantinin bir pargasi olarak yansitilan,
oyun, eglence ve teknolojik materyallerle zenginlestirilmis bir matematik Ogretim ortaminin
saglanmasinin hem matematik 6grenmeye hem de matematik 6gretmenlerine karsi olumlu tutum

gelistirilmesine katki saglayabilir.

Bu arastirmada matematik ana bilim dalina odaklanmilmigtir. Konu ile ilgilenen arastirmacilara farkl
ana bilim dallarina yonelik algilar1 arastirmalar: tavsiye edilmektedir. Ayrica katilimcr sozliikler gibi
kullanic etkilesimli platformlarda okullarin idari personellerine, yardimci elemanlarina veya okul aile

birligi gibi egitim sisteminin dier paydaslarina yonelik diisiincelerin incelenmesi 6nerilmektedir.
Etik Bildirim
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Extended Abstract

Today, individuals can provide many interactive interactions, such as producing content, sharing ideas,
and commenting on social media platforms, by using the dynamic structure of Web 2.0 technology.
Participatory dictionaries, which are one of the social media platforms, are especially popular with
digital natives. In participatory dictionaries, which offer an environment where individuals can express
their thoughts in a free environment without being subject to any restrictions, members can open a topic
about any subject or make an entry in the opened headings. On these platforms, titles on the structure,
functioning, and stakeholders of the education system are also opened. It is important to research the
professional structure of the mathematics department, which affects an important stage of the authors'
education and is one of the determining factors for their academic careers in general, and to reflect the
impression formed on the professionals who practice this profession.

In light of this information, this study is aimed at examining the perceptions of participatory
dictionary writers towards mathematics teaching and mathematics teachers. In line with the purpose,
answers to the following questions were sought:

1) What are the professional characteristics of mathematics teaching according to the perceptions in the
participatory dictionaries?

2) What are the personal characteristics of the mathematics teacher, according to the perceptions in the
participatory dictionaries?

Method

This study was designed using the document analysis pattern, which is one of the qualitative research
methods. In the study, the entries made by the writers in the participatory dictionary websites under
the titles "math teaching" and "mathematics teacher" were accepted as documents. A total of 222 entries
were taken into account within the scope of the research. A content analysis technique was used in the
analysis given. In this context, all the entries were read one by one, and categories were formed from
similar expressions. Sub-themes were also created based on similar categories. Finally, the sub-themes
obtained were coded under the themes of professional characteristics and personal characteristics.
Frequency information is included in the presentation of the data. In order to ensure the reliability and
validity of the study, comparisons between the codes obtained by hand were made continuously during
the analysis process, and support was received from a researcher who is an expert in the field. In
addition, the writer's comments were directly included in the presentation of the themes.

Findings

When the data of the study is examined, it is seen that more entries are examined under the title
"mathematics teacher,"” and the highest number of entries belongs to the Uludag dictionary website with
65 frequencies. In the study, it was observed that the entries examined under the title "mathematics
teaching” were close to each other on all participatory dictionary websites.

In the study, it is seen that nine different professional characteristics for mathematics teaching are
mentioned in the participatory dictionaries. In the member's entries, it is emphasized that mathematics
teaching is the most challenging and difficult to be appointed to (f = 24) with a high score, while it is
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seen that it is a profession with high expectations (f = 21), but it is the profession that one wants to be in
(f=11). While some members state that mathematics teaching is a tiring (f = 9) and important profession
(f=8), some comments state that it is an unpopular (f = 6) and regrettable profession (f =5). The members
stated that despite everything, mathematics teaching has a high financial return (f = 5) but is seen as a
hated profession (f = 3).

From the data of the study, two sub-themes, defined as positive personality traits and negative
personality traits, were determined in the context of the theme of the personality traits of the
mathematics teacher. The data obtained show that positive personality traits have 51 frequencies and
negative personality traits have 69 frequencies. In the sub-theme of positive personality traits,
humorous (f=3), impressive (f=7), high financial gain (f =11), good (f =4), respectable (f=11), intelligent
(f=9), and favorite (f = 6) categories were obtained.

Discussion

According to the results of the study, the entries under the title "mathematics teacher" are more

common in the participatory dictionaries than the entries under the title "mathematics teaching".

Dictionary writers see mathematics teaching as a department with a high threshold in terms of
professional characteristics; they think that undergraduate education is challenging and the conditions
for appointment are difficult. Although mathematics teaching, a profession that some dictionary writers
dream of, is considered an important branch, it is thought to be a difficult and tiring profession with

high expectations.

According to the perceptions of the members of the participatory dictionary, the negative personality
traits of the mathematics teacher are greater than the positive personality traits. While the authors listed
the positive personal characteristics of the mathematics teacher as generally high in economic income,
respectable, and intelligent, they expressed the negative personality traits as generally unsympathetic,

complex, and smug.

In line with the results of the study, it was suggested that mathematics teachers should improve their
professional competence and positive personal characteristics. In addition, it is suggested that
mathematics teachers who practice the profession should express themselves correctly through the
same platforms to combat the negative perspective and prejudices against the professional

characteristics and personality traits of mathematics teaching in participatory dictionaries.
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Introduction

The internet system offered to individuals by information and communication technologies, which
trigger cultural change by shaping social values, has profoundly affected the communication styles,
daily routines, and socialization styles of individuals by changing their perception of time and space
(Demir, 2022; Oztekin, 2015). In particular, the opportunity for two-way communication, data sharing,
and interactive interaction provided by new generation networks such as Web 2.0, also known as the
second generation internet or social networking sites, has triggered digital transformation on a global
scale (Balaji & Murthy, 2019; Smith, 2011). In particular, the opportunity for two-way communication,
data sharing, and interactive interaction provided by new generation networks such as Web 2.0, also
known as the second generation internet or social networking sites, has triggered digital transformation
on a global scale (Balaji & Murthy, 2019; Smith, 2011). With the widespread use of mobile devices, social
networking platforms have taken their place among the daily activities of all individuals from seven to
seventy, and individuals nurture digital culture by managing many processes such as producing
content, sharing ideas, commenting, learning, and teaching in an interactive environment by using the
dynamic structure of the new generation of web technology. Today, in addition to social media
platforms such as Facebook, Twitter, Youtube, and WhatsApp, where individuals spend more time than
face-to-face communication, participatory dictionaries such as Eksi Dictionary, ITU Dictionary, Uludag
Dictionary, and Inci Dictionary are also very popular as social networking sites (Ungiiren, 2019; Yiicel
& Alik, 2020).

Participatory dictionaries, also known as digital participatory dictionaries inspired by the meaning
of the word dictionary, are expressed as a web 2.0 project that is constantly evolving with the interaction
of users (Duman & Ozdoyran, 2018; Lynn et al., 2019; Ungiiren, 2019). In participatory dictionaries,
which are an example of the creation of a digital culture, members defined as authors can make an entry
by opening a title on a specific topic, concept, situation, agenda, experience, observation, event, or
person. On this interactive platform, where other authors have the right to express their opinions or
respond to other authors, there are no limitations on the subject or the expression. Today, when the use
of smart mobile devices is widespread, individuals have the opportunity to easily access such social
media platforms and express their feelings and thoughts in a free environment by intervening in the
content produced without any restrictions (Demir, 2022; Ungﬁren, 2019; Lynn et al., 2019; Yasa & Oksiiz,
2020). Since any statements or comments made by the authors reflect their own views, their authenticity
and reliability cannot be questioned (Yildirim & Baser, 2016). In particular, the content produced in the
headings opened by the authors is published directly without any moderation, which may lead to some
criticism and legal issues (Yiicel & Arik, 2020). The first example of participatory dictionaries in our
country was Eksi Dictionary, which started its publishing life in 1999, and other participatory
dictionaries such as Instela Dictionary, Uludag Dictionary, Inci Dictionary, and Cogito Dictionary
started to be published after the participatory dictionaries became popular, especially among the young
generation, which is characterized as digital natives. In this study, Sour Dictionary, instela Dictionary
(which was published under the name of ITU Dictionary before 2015), Uludag Dictionary and Inci
Dictionary websites, which stand out as the most preferred dictionaries by users, were taken into
consideration. In addition to the diversity of opinions on these participatory platforms, where topics in
many different fields ranging from education, health, art, technology, and the business world to politics

are opened, they have also been the subject of academic studies in the context of discourse and content
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in recent years due to the fact that they are followed by large masses that can form public opinion, and

the database is utilized in the data collection process (Kaya, 2020; Ungiiren, 2019).

Platforms with interactive databases, such as participatory dictionaries, have opened up topics
related to many sectors as well as many topics specific to the field of education. On these websites, there
are topics on the structure, functioning, and values of the education system, as well as topics on the
stakeholders and professional structure of the education system. For the purposes of this study, among
these topics, we focused on the comments made under the themes, including the concepts of
"mathematics teaching" and "mathematics teacher". Under these headings, the authors reflect their
perceptions about the professional structure of the mathematics major, which affects an important stage
of their educational lives and is one of the determining factors for their academic career in general, and
for the professionals who perform this profession. It is necessary to examine the opinions of internal
and external stakeholders, who have passed through the filter of the education system or who are still
active members of this system, towards mathematics teaching, which represents one of the important
fields of education and training activities, and towards mathematics teachers who perform this
profession. In this context, it is important to examine the content produced by external stakeholders in
such environments where they can reflect all kinds of thoughts, investigate what perceptions they have,

and reflect on the impressions formed.
Purpose of the Study

In light of the information presented above, this study aimed to examine the perceptions of the
participatory dictionary authors towards mathematics teaching and mathematics teachers. In line with

this purpose, answers to the following questions were sought:

1) What are the professional characteristics of mathematics teaching according to the perceptions in the

participatory dictionaries?

2) What are the personal characteristics of a mathematics teacher according to the perceptions in the

participatory dictionaries?

Method

This section includes the research model, data collection, and data analysis.
Research Model

This study was designed using document analysis, one of the qualitative research methods, in order to
determine the perceptions of authors on social networking sites, which are grouped as participatory
dictionaries. Another name for document analysis, which is a method in which data on any subject are
obtained by examining materials containing different types of information, such as audio, written, or
visual, is literature review (Yildirim & Simsek, 2018). In the study, the comments (entries) made by the
authors of the participant dictionary sites under the titles "mathematics teaching” and "mathematics

teacher" were accepted as documents.
Data Collection

The data for the study were accessed from the social networking platforms grouped as participatory
dictionaries, namely the eksi dictionary, instela dictionary, uludag dictionary, and inci dictionary
websites, on February 1-4, 2023. Accordingly, a total of 70 entries under the titles "Mathematics

Teaching — Elementary Mathematics Teaching" and 169 entries under the title "Mathematics Teacher"
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were accessed on the relevant websites. The entries were handled in the context of freedom of
expression, but insulting comments and entries containing irrelevant expressions were excluded from
the evaluation. In this context, a total of 10 entries under the title "Mathematics teaching — Elementary
mathematics teaching" and 7 comments under the title "mathematics teacher" were excluded from the

evaluation.
Data Analysis

A content analysis technique was used to analyze the data. In content analysis, which is a method that
requires the data to be analyzed, summarized, and presented in a meaningful way, it is very important
to reach the relationships and concepts that can explain the collected data (Yildirim & Simsek, 2018).
The data collected in line with the questions of the study were transferred to QSR Nvivo 11.0, a
qualitative data analysis program. All inputs transferred to the Nvivo program were read one by one,
and categories were created in line with the impressions and similarities. Sub-themes were also created
for similar categories. Finally, the sub-themes were coded under the themes of professional
characteristics and personal characteristics. The findings obtained at the end of the process were
organized and interpreted in a way that the reader could understand. Frequency information was
included in the presentation of the data. In order to ensure the reliability and validity of the study,
comparisons were constantly made between the codes reached during the analysis process, and support
was received from an expert researcher in the field. In addition, the comments of the dictionary authors

were directly included in the presentation of the themes.

Results

In this section, the findings obtained from the perceptions of the authors on the social sharing platforms,
which are described as participatory dictionaries, regarding the professional qualifications of

mathematics teaching and the personal characteristics of the mathematics teacher are included.

Table 1. Participant dictionaries and input frequencies evaluated

Title
Math teaching

Participatory Dictionaries Elementary math teaching (f) Math teacher (f)
Eksi Dictionary 12 49
Instela Dictionary 13 48
Uludag Dictionary 25 62

Inci Dictionary 10 3

Total 60 162

When the data in Table 1 is examined, it is seen that there are more entries in the "mathematics
teacher" title, and the highest number of entries belongs to the Uludag Dictionary website with 62
frequencies. It was observed that the entries evaluated under the titles "mathematics teaching" and
"primary mathematics teaching" in participatory dictionary sites were close to each other.

The findings obtained from the inputs examined within the scope of the study were presented in line

with the sub-problems of the research.

1) What are the professional characteristics of mathematics teaching according to the
perceptions in participant dictionaries?
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Within the scope of the study, the perceptions of participant dictionary authors towards mathematics
teaching from a professional perspective were examined. In this context, the entries made under the
"Mathematics teaching and Primary school mathematics teaching" titles were examined, and the
opinions of the dictionary authors on the professional characteristics of mathematics teaching were
questioned. In addition, the explanations about the professional structure of mathematics teaching
under the title "Mathematics teacher" were also evaluated under this theme. In Figure 1, the categories
and frequency information obtained in the context of the professional characteristics of mathematics

teaching are presented.

When Figure 1 is examined, it is seen that eight different codes were obtained under the theme of
mathematics teaching: a profession with high scores, a difficult undergraduate department with low
appointments (f = 24), a difficult profession with high expectations (f = 21), a desired profession (f =12),
tiring (f = 9), disliked (f = 9), disappointing (f = 5), high income (f = 5), and an important profession (f =
2).
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Figure 1. Professional characteristics and frequency information of the concept of mathematics teaching

According to the participant dictionary authors, in order to get into the mathematics teaching
department, it is necessary to get good scores in the higher education institution's exam. In addition,
prospective teachers have difficulties at the undergraduate education level in mathematics teaching,
which is a difficult department to be appointed to. The following entries, reflecting the views of the

dictionary authors in this direction, are noteworthy.

The mathematics teachers of Bogazici High School took students with the lowest score of 373, while the full
score was 380. (Al.)

...... is a department that is more difficult to study than other teaching departments.... (y.)
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Although it is one of the most charismatic departments in the Faculty of Education and has the most intelligent
students in the Faculty of Education, it is one of the most difficult departments to teach in. (A2.)

The authors stated that it is a difficult and tiring profession with high expectations due to the
burden placed on the shoulders of mathematics teachers due to the current examination system in our

country.

... The first pointless, big knot is placed on the shoulders of middle school math teachers. Since mathematics is
the most selective subject for students in the high school entrance exam, the expectations from these teachers
are one level higher. Since the new and dynamic (?!) exam system is at a high level to trip students, it is easy

for these distinguished cover-ups to experience burnout syndrome no matter how hard they try (h.)

According to participatory authors, mathematics teaching is a department with high economic

returns while taking part in the career planning of students who love mathematics.
It is a profession that lies at the heart of many students who love mathematics. (n.)

If you want to make money from teaching, the best branch is mathematics teaching (i.)

2) What are the personality traits of the mathematics teacher according to the perceptions in

the participant dictionaries?

Within the scope of the study, the perceptions of the participant dictionary authors towards the
personality traits of the mathematics teacher were examined. In this context, the entries made under the
title "Mathematics teacher" were examined, and the thoughts of the authors about the personality traits
of the mathematics teacher were questioned. In addition, under the title "Mathematics Teaching,",
explanations about the personality structure of the mathematics teacher were also evaluated under this
category. In Figure 2, the sub-themes and frequency information obtained in the context of the
personality traits category of the mathematics teacher are presented.
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Figure 2. Personality characteristics and frequency information of the concept of mathematics teacher
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When the comments of the dictionary authors were examined, two sub-themes defined as positive
personality traits and negative personality traits were determined in the context of the personality traits
of the mathematics teacher. When the sub-themes are examined, it is seen that the negative personality
traits (total 69 frequencies) attributed to mathematics teachers are higher than the positive personality
traits (total 57 frequencies). In the sub-theme of positive personality traits, humorous (f = 3), impressive
(f=7), good person (f = 4), respectable (f = 15), loved (f = 9), high-income earner (f = 11), and intelligent

(f = 8) categories were obtained. Below are the authors’ entries reflecting these categories.

Branch teacher who broke the money from private lessons... (f.) .....

One of the best points is the incredible respect they have for you when you make the solution look like a work

of art and their desire to learn mathematics. (k.) Math teachers seem very smart to me for some reason...(i.)

Our teacher is so ambitious that he says that he can solve the pool problems in a single way and then jokes
that "you can even enter the pool now” (f2.)

I want to be! I think that in order to love a subject, the teacher must be good. Thank God, my math teachers

until now were good people. Thank you to them. (c.)

In the negative personality traits sub-theme of the mathematics teachers theme, nervous (f = 2),
weary (f = 4), aloof (f =7), smug (f = 10), complex (f = 12), unpleasant (f = 21), threatening (f = 4), and
inadequate (f = 9) categories were obtained. Noteble entries by authors relating to these categories are

given below.

...... In general, math teachers are not cute. Look at, for example, English teachers or literature teachers and

see how cute they are. (a.)

Especially the mathematics teachers in the course, especially if they are young, are not withdrawn at all and

have complex personalities (s.)

Arguably the most hated group of people in the world after barbers, these were the most complex, pathetic,

and arrogant types 1've ever known throughout my educational life. (bi.)

Those who find the time to obtain the necessary information for the solution of the problem from the books by
saying, "My son, let me solve this at recess,” (al.)

Discussion, Conclusion, and Recommendations

The results of the study show that the entries made under the title "mathematics teacher" in the
participant dictionaries are higher than the entries made under the title "mathematics teaching”. In the
dictionaries analyzed within the scope of the research, the highest number of entries were made through
Uludag dictionary platform. Uludag Dictionary, which is one of the most preferred dictionaries in
Turkey, is preferred because it contains comments that do not contain insults compared to other
dictionaries (Celik & Celik, 2022) and because it has a rich discourse accumulation together with the
Eksi Dictionary site (Yildirim & Yurtdas, 2016).

Dictionary authors see mathematics teaching as a department with a high score threshold in the
professional context, express that undergraduate education is challenging, and think that the conditions
for appointment are difficult. Although mathematics teaching, a profession that some dictionary
authors dream of, is described as an important branch, it is seen as a difficult and tiring profession with
high expectations. Studies on the concepts of mathematics, mathematics teaching, and mathematics

teaching in the literature support the results of this research. For example, Sahin (2013) found that pre-
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service teachers associate mathematics with the metaphors of intelligence, talent, difficulty, and success,
and they perceive the concept of a mathematics teacher with the metaphors of knowledgeable and
authoritative. Similarly, Celik (2021) found that pre-service teachers associated the concept of
mathematics with the metaphor of hard work and described it as a tiring and grueling process that
requires hard work, likening it to a dead-end street. Kartal and Kiymaz (2020) determined that among
the reasons why pre-service teachers want to be a mathematics teacher, being a respected profession
and the advantage of giving private lessons are effective. However, contrary to the results obtained
from this study, the authors determined that pre-service mathematics teachers prefer appointment
because it is an advantageous profession. As a result, although individuals see mathematics teaching as
a respected and important profession, which they associate with the teaching of mathematics with an
abstract conceptual structure, they attribute some positive and negative features depending on their

academic life.

According to the findings of the study, the negative personality traits of the mathematics teacher are
greater than the positive personality traits, according to the perceptions of the participant dictionary
authors. While the authors listed the positive personal characteristics of the mathematics teacher as
generally high in economic income, respectable, and intelligent, they expressed the negative personality
traits as generally unpleasant, complex, and smug. Glimiis et al. (2015) determined in their study that
an ideal mathematics teacher should be humorous, entertaining, and smiling in the eyes of students.
Similarly, Cakir and Akkaya (2017) determined that the positive personality traits of mathematics
teachers affected students' career choices. On the other hand, Ugar et al.'s (2010) study found that
students described the personality traits of their mathematics teachers as introverted, lonely, and angry.
Similarly, in their study, Karaca and Ada (2018) found that although students describe their
mathematics teachers as intelligent, they do not like their teachers. When the results obtained in the
study and the determinations in the literature are evaluated together, it can be said that some factors,
such as the difficulty of the mathematics course and social pressure, as well as the personality traits of

mathematics teachers, affect the perception of professionals who teach mathematics.

Considering the results obtained in the study, it is suggested that mathematics teachers who practice
the profession should express themselves correctly through such platforms against negative perceptions
and prejudices against the professional qualifications of mathematics teaching and personality traits of
mathematics teachers in participatory dictionaries. According to the dictionary authors, mathematics
teaching is a difficult occupation and a tiring profession with high expectations. In this context, it is
recommended that teacher training institutions, individuals who want to be teachers, and professionals
currently working in educational institutions act within the framework of this awareness. Similarly,
considering that negative attitudes and prejudices towards mathematics in our society affect the
perceptions of mathematics teachers, it is recommended that students develop positive personality
traits such as being able to communicate well, making them feel like good listeners, and establishing an
environment of confidence so that they can freely express their ideas. Finally, it is recommended that
mathematics teachers develop their professional competencies based on an understanding of lifelong
learning. In this context, providing a mathematics teaching environment enriched with games,
entertainment, and technological materials, which is reflected as a part of daily life, can contribute to

both learning mathematics and developing a positive attitude towards mathematics teachers.

In this research, the focus is on the mathematics major. Researchers interested in the subject are
advised to investigate the perceptions of different departments. In addition, it is recommended to

examine the opinions of the administrative staff, auxiliary staff of schools, or other stakeholders of the
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education system, such as parent-teacher associations, on user-interactive platforms such as

participatory dictionaries.
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Giris
Bireylerin degerleri, inanglari, algilar1 ve gelisim diizeyleri birbirinden farklilik gostermektedir. Bu
durum zaman zaman anlasmazliklara ve kisiler arasi ¢atismalara yol a¢gmaktadir (Ayas vd., 2010).
Ozellikle siddet yasantilariyla biiyiimiis ¢ocuk ve ergenlerde kiiciik anlasmazliklar bile kisa siirede
siddete doniismektedir (Hokelekli, 2007). Okullarda yasanan siddet olaylar1 genellikle akran
zorbaligiyla baglantilidir ve siddeti tesvik eden faktdrlerin basinda akran zorbaligi gelmektedir.
Gilintimiizde zorbaligin bir¢ok tanimi yapilmistir. Olweus’ a (2005) gore zorbalik; bir kisinin diger bir
kisiye sozel, fiziksel sekilde veya sanal ortamda devaml olarak zarar verici davraniglarda bulunmasi
olarak ifade edilmistir. Berger (2007) ise zorbalig1; siirekli olarak yapilan, aci veren ve diismanca
davrarnislar igeren saldirganlik davranis: olarak tanimlamistir. Bagka bir tanimlamada ise zorbalik; bir
kisinin veya grubun daha zayif ve gli¢siiz birine incitici, asagilayici ve dislayici bir sekilde saldirganlik
davranisini sergilemesi olarak ifade edilmistir (Salmivalli, 2010). Kars: tarafa zarar veren her davrarns
zorbalik olarak degerlendirilmemektedir. Ciinkii zarar verme davranisi istemeden veya kazara da
gerceklesebilmektedir. Bu nedenle davranisin zorbalik olarak kabul edilebilmesi i¢in bazi niteliklere
sahip olmasi1 gerekmektedir. Olweus” a (1996) gore bir davranisin zorbalik olarak degerlendirilebilmesi
icin; kasitli bir sekilde bireye zarar vermeyi amaglamasi, siirekli ve tekrarlayici olmasi ve taraflar

arasinda gii¢ dengesizliginin olmasi gerekmektedir.

Zorbalik davranisi fiziksel, sozel, iliskisel ve sanal olmak {izere bir¢ok gekilde
gerceklestirilebilmektedir. Fiziksel zorbalik; bireyin bizzat gergeklestirdigi veya birilerine yaptirdig:
vurma, sikistirma, cisim firlatma vb. davranislar olarak ifade edilmektedir (Rigby, 2007). Baska bir
tanimlamada ise fiziksel zorbalik davranisi;, vurmak, ¢elme takmak, yere diisiirmek, bireyin kisisel
esyalarina zarar vermek seklinde tanimlanmaktadir (A¢ikgoz, 2017). Rivers ve Smith’ e gore (1994) ise
tekme atma ve sa¢in1 cekme seklinde gerceklestirilen eylem odakl saldirganca hareketleri icermektedir.
Ancak fiziksel zorbaligin kisa siirede fark edilme 6zelligi bu davranisin yapilma sikligini azaltmaktadir.
Nitekim son yillarda zorbalarin fiziksel zorbalik yontemlerini kullanmaktan ziyade yetiskinler
tarafindan belirlenmesi daha zor olan s6zel ve iliskisel zorbalik yontemlerini daha yaygin kullandiklar1
belirlenmistir (Tarshis, 2010).

Zorbalik tiirleri arasinda yer alan bir diger tiir ise sozel zorbaliktir. S6zel zorbalik; magdura yonelik
kiicimseyici ifadeler kullanmak, alay etmek ve lakap takmak seklinde gerceklestirilen davrams
ortintiileridir (Gladden, 2014). Dedikodu yayma, iftira atma ve sdylenti ¢ikarma seklinde dolayli
olabilecegi gibi dalga ge¢me ve hakaret etme seklinde dogrudan da gergeklestirilebilir (Rigby, 2007).
Bireyin etnik kokeni ile dalga ge¢me, rencide etme, istismar igeren telefon goriismeleri de sdzel zorbalik
kapsaminda degerlendirilmektedir (Beale & Scott, 2001). Baz1 davrarslar da vardir ki ne fiziksel ne de
sozel zorbalik kapsaminda degerlendirilmektedir. Bireyi jest ve mimiklerle rahatsiz etme, gérmezden
gelme gibi davraruslar her iki zorbalik tiiriine girmese de yine de zorbalik olarak kabul edilmektedir
(Rigby, 2007).

Alan yazin incelendiginde karsilasilan diger bir zorbalik tiirii ise iliskisel zorbaliktir. Olweus’a (1993)
gore iligkisel zorbalik bireyin kasitli olarak akran grubundan diglanmasini ifade etmektedir. Tliskisel
zorbalikta en yaygin goriilen davranis bireyi i¢inde bulunulan gruba dahil etmemedir (Kepenek¢i &
Cimnkir, 2003). Bu zorbalik tiiri fiziksel Ozellikler igcermese de bireyi incitici durumlar
olusturabilmektedir (Rosen et al.,, 2017). Ciinkii sosyal baglara en ¢ok ihtiya¢ duyulan yaslarda
bireylerin akranlar: tarafindan reddedilmeleri bireyde yikic1 etkiler birakmaktadir (Beale, 2001).
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Teknolojinin yasamimiza girmesiyle gerceklestirilme siklif1 artan bir diger zorbalik tiirii ise sanal
zorbaliktir. Sanal zorbalik alan yazinda siber zorbalik olarak da karsimiza ¢ikmaktadir. En genel
tanimiyla sanal zorbalik; internet ve mobil iletisim araglarini kullanarak magduru olumsuz yonde
etkileyen davranislar sergilemedir (Civilidag, 2013). Bagka bir tanimda ise sanal zorbalik; kisi veya grup
tarafindan gerceklestirilen ara¢ olarak cep telefonu, elektronik posta vb. kullanildig1 kasten ve
tekrarlayict sekilde siirdiiriilen diismanca hareketler olarak nitelendirilmistir (Karatas, 2011).
Glintimiizde sanal zorbaligin yogun olarak goriilmesinin en biiyiik nedeni zorbalig1 gerceklestiren
kisinin kimligini gizleyebilmesi ve bu sekilde ceza almayacag1 diisiincesine sahip olmasi olarak
gosterilmektedir (Dinner, 2017).

Akran zorbaligi siirecinde yer alan zorbalar; fiziksel ve psikolojik agidan karsisindaki kisiden daha
gliclii, empati kurma becerisi zayif, problem ¢6zme becerisi gelismemis kisiler olarak tanimlanmaktadir
(Ayas, 2018). Harris ve Petrie’ye (2003) gore ise zorbalar; okul kurallarini ihlal eden ve antisosyal
egilimlere sahip kisiler olarak ifade edilmistir. Zorbalarla yapilan ¢alismalarda zorbalarin erken yasta
siddete maruz kaldig1 ve ebeveynleri ile giivene dayali iliski kuramadiklar1 belirlenmistir (Baldry &
Farrington, 2000). Ayrica zorbalik davranisini gerceklestiren kisilerin ¢ok az kisiyle arkadaslik iligkisi
kurdugu da goriilmektedir (Bilgi¢, 2007). Bu durumun nedeni zorba olarak nitelendirilen kisilerin
saglikli arkadaglik iligkileri kurma noktasinda yeterli beceriye sahip olmamas: gosterilebilir. Ciinkii
¢ogu zorba yaptig1 davranisin karsisindaki kisiye ne derece zarar verdigini ve magdurun kendini ne

diizeyde caresiz hissettigini anlayamamaktadir (Donnellan, 2006).

Akran zorbalig siirecinde yer alan magdurlar; i¢e kapanik, kendine giivenmeyen ve sosyal iligkileri
zayif (Ayas, 2018), depresyon ve intihar egilimleri olan (Brown ve ark. 2005) bireyler olarak
nitelendirilmektedir. Alan yazin incelendiginde magdurlar zorbalik davranisina tepki verme
durumlarina gore pasif, goniillii, kronik ve kigskirtict magdurlar olarak simiflandirilmaktadirlar (Ayas,
2018; Karatas, 2011). Zorbalik durumuna maruz kalan magdurlarda ¢ogunlukla kusma, yemek yemeyi
reddetme ve bedenine zarar verme gibi belirtiler goriilmektedir (Uysal & Dinger, 2012). Buna karsin
bazi magdurlarin ise zorbalik sonrasinda zorbaya veya baskalarina siddet uyguladigna iliskin

bulgulara rastlanmaktadir (Borg, 1999).

Zorbalik kavrami yalnizca zorba ve magdur acisindan degerlendirilen bir kavram degildir. Ciinkii
bu tiir durumlar sadece siirece dogrudan dahil olan kisileri etkilemekle kalmamakta yasanilan zorbalik
durumuyla ilgili tiim paydaslar1 olumsuz etkilemektedir. Bu nedenle zorbalik vakalarinda zorba ve
magdurun disinda zorbanin ve magdurun yandaslarinin, olaya seyirci kalanlarin da incelenmesi biiyiik
onem tasimaktadir (Olweus, 2003). Alan yazin incelendiginde zorbalik davramisini izleyen kisiler;
izleyiciler, seyirciler ve taniklar seklinde nitelendirilmektedir. Zorbalik davranisinin siirdiiriilmesi veya
durdurulmas: noktasinda biiyiik 6neme sahip olan seyirciler, zorbalik davranisini miidahale etmeden
izleyen kisiler olarak tanimlanmaktadir (Drew, 2010). Beane (2008) ise seyircileri, gerceklestirilen
zorbalik davranisini gormezden gelen ve uzakta durarak izleyen kisiler olarak tanimlamistir. Zorbalik
stirecinde merkezi rollerde yer alan zorba ve magdurun yarn sira gevresel rollerde yer alan seyirciler iki
farkli davranis bicimi gelistirmektedirler. Bunlardan birincisi seyircilerin zorbanin yaninda yer alarak
ona yardim etmesi, ikincisi ise magdurun yaninda yer almasidir (Vlachou et al., 2013). Ancak ¢ogu
zaman seyirciler zorbanin takdirini kazanmak i¢in ona yardim etmekte (Hawkins, et al., 2001) ya da
siirecin yeni kurbani olmamak igin siirece miidahale etmemektedirler (Délek, 2002). Zorbalik siirecinin
sonlanmasina iliskin yardimda bulunamayan seyirciler kendilerini garesiz ve {izgiin hissetmekte
(Lodge & Frydenberg, 2007) ve kendilerine zorbalik yapilmasa bile korku ve kayg1 yasayabilmektedirler
(Salmivalli et al., 1996).

OJCES, 2023, 1 (1), 22-Son Sayfa



Akran zorbaligina sahit olan 6grencilerin algilar: 25

Ustlenecegi roller agisindan zorbalik davramisinin seyrini etkileme giiciine sahip olan seyirciler
zorbalik siirecinin pasif aktorleri olarak degerlendirilmemelidir (Hansen, 2016). Ciinkii zarar gorecegini
goze alan ve magdura yardim eden seyirciler, zorbalik davranisinin sonlanmasinda ¢ogu zaman basarili
olmaktadir (Karatas, 2011). Giiven’ e (2005) gore seyircilerin ¢ogu zorbalik davranisimi engellemek
isterler. Fakat kendilerinin de magdur olacagindan ¢ekinirler. Ancak seyircilerin zorbalik siirecinde
pasif rol iistlenmelerinin en biiyiik nedeni aslinda zorbalikla nasil bas edeceklerini bilmemeleridir.
(Lodge & Frydenberg, 2007).

Akran zorbaliginin ortaya cikis nedenleri arasinda; ogretmenlerin istenilen davranislar ile ilgili
beklentilerini yeterince aktaramamalar1 (Greenwood & Martin, 2000), aile igi iliskilerin zayif olmasi
Keskin (2010), magdurlarin gii¢ esitsizligine iliskin boyun egici tavirlar1 (Palanc & Simsek, 2014) ve

zorbalarin benmerkezci diisiince yapilarina sahip olmalar: gosterilebilir (Reyna & Farley, 2006).

Akran zorbaliginin 6grenciler tizerinde birgok olumsuz etkisi bulunmaktadir. Buna goére zorbalik
davranisinda magdur olan 6grenciler gogunlukla travma sonrasi stres bozuklugu, intihar egilimleri ve
okul terki davranislarina yonelmektedirler (Kiilcii, 2015; Zerf, 2014). Ayrica depresyon, kaygi, gece
yatak 1slatma (Cole et al., 2016), okuldan ka¢ma ve zor 6grenme (Greenbaum et al., 1988; Rigby & Slee,
1999), olumsuz benlik algisi, akran iliskilerinde zayiflama, devamsizlik, okul kurallarina uymama
(Arslan & Savaser, 2009), mevcut alkol kullaniminda artma ve omiir boyu alkol kullanim riskinin
olusmas1 (Wormington et al., 2016) gibi durumlarda zorbalik davranist sonrasinda magdur olan kiside
goriilebilmektedir. Bu olumsuz yasantilara ek olarak magdurlar olasi bir zorbaliga karsi kendilerini

korumak i¢in bigak ve silah tasima gibi davranislarda da bulanabilmektedirler (Gokler, 2009).

Zorbalik davranislart magdurda egitsel, sosyal ve duygusal agidan ciddi sorunlar olusturmaktadir
(Lyznicki et al., 2004). Nitekim zorbaliga maruz kalan 6grenciler dikkatlerini zorbanin hedefinden nasil
kurtulacaklarina cevirdikleri igin istenen diizeyde derslerine yogunlasamamaktadirlar. Bu durum
onlarin derslerinde ciddi diistisler yasamalarina neden olmaktadir (Cankaya, 2011). Derslerinde bu
nedenle diisiisler yasayan 6grencilerde de okula kars: ilgisizlik (Geng, 2007), okuldan kagma ve okul

kurallarina uymama gibi davranislar olugsmaktadir (Jacobs, 2008).

Zorbalik stireci magdur kadar zorbanin da olumsuz deneyimler edindigi bir siire¢ olarak karsimiza
¢ikmaktadir. Okul ¢aginda zorbaca davranislarda bulunan kisiler gelecekte suca karisma, hirsizlik,
zorbaliga devam etme, zararl aliskanliklar edinme gibi davranislar1 gerceklestirdikleri i¢in aile ve akran
iligkileri baglaminda ciddi sorunlar yasamaktadirlar (Tanrikulu, 2015). Magdur ve zorbalar kadar
zorbalik siirecine sahit olan kisiler de de olumsuz etkiler olusmaktadir. Nitekim her an zorbaliga maruz
kalabilecegini diistinen seyirciler kendilerini yeterince derslere ve okul aktivitelerine verememekte ve
sonunda akademik olarak diisiis yasamaktadirlar (Whitted & Dupper, 2005). Bu bilgiler 1s1§1nda kisi
zorbalik siirecinde hangi rolde olursa olsun siirecten ciddi anlamda olumsuz olarak etkilenmektedir
(Uysal & Dinger, 2012).

Okul yasaminda gogu kisi zorbalik davranisina zorba, magdur veya seyirci olarak bir sekilde dahil
olmaktadir (Ayas & Pigkin, 2015). Tiirkiye’de yapilan arastirmalar okullarda zorbalik davraniglarinin
artarak devam ettigini gostermektedir (Celen vd., 2020; Demirbag & Sari, 2019; Piskin & Ayas, 2007).
Bu nedenle okullarda akran zorbaligini en aza indirmek i¢in zorbalara yonelik ¢alismalar yapilmali ve

akran destegi uygulamalarinin arttirilmasi gerekmektedir. (Cowie & Hutson, 2005).

Alanyazin incelendiginde akran zorbaligina iliskin ¢alismalarin ¢ogunlukla zorbalar ve magdurlar
baglaminda ele alindig1 (Gokler, 2009; Piskin & Ayas, 2007; Rigby & Slee, 1999), zorbaliga seyirci kalan
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kisilerin odak alindig1 ¢alismalarin ise sinirh oldugu (Carkit & Bacanli, 2020; Demirbas & Oztemel, 2022)
goriilmektedir. Bu nedenle zorbalik davranisinin sonlandirilmasinda biiyiik etkisi oldugu bilinen

seyircilerin okul zorbaligina iliskin goriislerinin arastirilmasinin 6nemli oldugu diisiiniilmektedir.

Yontem

Arastirmanin bu boliimiinde calismanin desenine, ¢alisma grubuna, veri toplama araglarina, veri

toplama ve analiz siireglerine yer verilmistir.
Arastirma Modeli

Akran zorbaligina sahit olan 6grencilerin algilarmin incelenmesinin amagclandig1 bu ¢alismada nitel
arastirma yontemlerinden olan olgubilim deseni kullanilmistir. Nitel arastirmalar; olay, olgu veya
durumlarin insanlar tarafindan nasil anlamlandirdigini ortaya ¢ikarmay: amaglayan yontemlerdir
(Denzin & Lincoln, 2001). Nitel ¢alismalarda arastirmacilar problem veya konuyla ilgili farkli bakis
acilarini rapor ederek neden sonug iliskilerini ortaya g¢ikarmanin Gtesinde faktorlerin karmasik
etkilesimini belirlemeye calisirlar (Creswell 2023). Nitel arastirma yontemleri igerisinde yer alan
olgubilim deseninde ise amag insanlar tarafindan deneyimlenen fakat yiizeysel farkindaliga sahip
olunan olgularin derinlemesine ve detayli bir sekilde incelenmesidir (Yildirim & S$Simsek 2008).
Arastirmada olgubilim deseninin kullanilmasinin amaci akran zorbaligina sahit olan &grencilerin
gozlemlerinin ve deneyimlerinin anlamlandirilmasi ve bu anlamin kesfedilmesidir. Bu kapsamda akran

zorbaligina sahit olan 6grencilerin goriisleri ortaya ¢ikarilarak yorumlanmaya ¢alisilmistir.
Calisma Grubu / Evren ve Orneklem

Bu c¢alismada katilimcilarin belirlenmesi igin amagli drnekleme yontemlerinden maksimum ¢esitlilik
ornekleme yontemi kullanilmistir. Maksimum gesitlilik 6rnekleme yontemi olay, olgu ve durumlara
iliskin farkli bakis agilarini belirlemeyi ve bu sekilde ana temalar1 kesfederek tanimlamay:
hedeflemektedir (Neuma, 2014). Bu 6rnekleme yontemi sonuglarin genellenebilir olmasina iliskin bir
kayg1 tastmamaktadir. Clinkii bu yontemin kullanilmasindaki asil amag genellemelere varmak degil,
farkliik gosteren durumlar arasindaki ortak yanlari belirlemek ve problemin farkli boyutlarim
incelemektir (Marczyk et al., 2005). Olgubilim desenine gore gerceklestirilen ¢alismalarda nicelikten ¢ok
nitelige 6nem verilmektedir (Neuman & Robson, 2014). Bu desene gore hazirlanan c¢alismalardaki
katilimcr sayis1 bir kisiden olusabilecegi gibi (Miles & Huberman 1994), alan yazinda 325 katilimcinin
yer aldig1 calismalara da rastlanmaktadir (Neuman, 2014). Bu bilgiler 1s181nda yapilan calismada
katilimc1 sayist1 20 olarak belirlenmistir. Calisma grubu; Erzincan ilinde bulunan ve farkli lise
tiirlerinden Ogrencilerin egitim gordiigii iki dershanede, Ogrencilere Google formlar aracilig ile
yoneltilen sorular 1s1§1nda olusturulmustur. Katihmcilarin belirlenmesinde 6ncelikle 6grencilerin farkl
okullarda ve sinif diizeylerinde egitim almalarina dikkat edilerek konu ile ilgili maksimum bakis agisina
ulasilmaya calisilmistir. Akran zorbaligina sahit oldugunu belirten 6grenciler goniilliiliik esasina gore
calismaya dahil edilmigtir. Katilmcilarin demografik 6zelliklerine gore dagilimina iligkin istatistik

sonuglari Tablo 1’ de sunulmustur.
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Tablo 1. Katilimcilarin demografik ozelliklerine gore dagilimina iligkin istatistik sonuglar:

Katilimc1 Yas Cinsiyet Sinif Okul Tiirii

K1 15 Erkek 9 Anadolu Lisesi
K2 16 Erkek 9 Anadolu Lisesi
K3 16 Kadin 9 Anadolu Lisesi
K4 17 Kadin 11 Fen Lisesi
K5 16 Kadin 10 Meslek Lisesi (Turizm Programi)
K6 15 Kadin 9 Meslek Lisesi (Turizm Programi)
K7 15 Kadin 9 Meslek Lisesi (Turizm Programi)
K8 18 Erkek 12 Anadolu Lisesi
K9 17 Erkek 12 Anadolu Lisesi
K10 14 Erkek 9 Anadolu Imam Hatip Lisesi
K11 16 Erkek 11 Anadolu Imam Hatip Lisesi
K12 17 Erkek 11 Meslek Lisesi (Ticaret Programi)
K13 17 Kadin 11 Meslek Lisesi (Ticaret Programai)
K14 15 Kadin 10 Meslek Lisesi (Ticaret Programi)
K15 15 Erkek 9 Anadolu Lisesi
K16 16 Erkek 10 Anadolu Lisesi (Proje Programu)
K17 16 Kadin 10 Anadolu Lisesi (Proje Programi)
K18 17 Erkek 11 Anadolu Lisesi (Proje Programi)
K19 15 Kadin 10 Anadolu Lisesi
K20 16 Erkek 10 Anadolu Lisesi

Veri Toplama Araclarn

Calismanin verileri, igerisinde agik uglu sorularin yer aldig1 yar1 yapilandirilmis goriisme formu
kullanilarak elde edilmistir. Arastirmada konu ile ilgili derinlemesine bilgi elde etme amaglandig1 igin
goriisme teknigi kullanilmistir. Cilinkii olgubilim ¢alismalarinda katilimcilarin deneyimlerini agikga

ifade edebilecegi en uygun veri toplama tekniginin goriisme oldugu ifade edilmektedir (Creswell, 2023).

Yar1 yapilandirilmis goriisme formunun hazirlanmasinda oncelikli olarak kapsamli literatiir
taramasi yapilmis ve uzman goriisiine bagvurulmustur. Hazirlanan formun eksikliklerinin giderilmesi
icin form rastgele {i¢ 6grenciye uygulanmis ve Ogrencilerden elde edilen geri doniitler 1s1g1nda

yenilenerek son hali verilmistir.
Gortisme formu alt1 agik uglu sorudan olusturulmustur:

Okulunuzda akran zorbaliginin hangi tiiriine daha fazla sahit oluyorsunuz?
Hangi nedenlerden 6tiirii akran zorbaligiin gergeklestigini diisiiniiyorsunuz?
Akran zorbalig1 yasandiginda neler hissediyorsunuz?

Akran zorbalig siirecinde kendinizi nasil konumlandirtyorsunuz?

SAEEaER N A

Akran zorbali§in 6nlenmesi icin neler yapilmasi gerektigini diisliniiyorsunuz?
Verilerin Toplanmasi

Bu calismada veriler goriisme teknigi kullanilarak elde edilmistir. Katihmecilar 18 yasindan kiigiik
oldugu icin goriismeye baslamadan 6nce velileri tarafindan doldurulan Géndillii Veli Onam Formunun
imzalatilmis olmasina dikkat edilmistir. Arastirmanin i¢ gecerligini artirmak amaciyla bazi ¢alismalar

yapilmigtir. Oncelikle goriisme siireci kayit cihaziyla kayit altina alinmis ve elde edilen kayitlar
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arastirmaci tarafindan herhangi bir diizeltme yapilmadan yaziya aktarilmistir. Katilimcilarin ifade ettigi
goriislerin sunulmasi i¢in dogrudan alintilama yapilmistir. Arastirmada kullanilan yar1 yapilandirilmig
goriisme formu problemin tiim boyutlarini yansitabilmesi adina kapsamli bir literatiir taramasi

yapilarak hazirlanmaistir.

Arastirmanin i¢i giivenirligini saglamak amaciyla elde edilen bulgular arastirmacinin yorumu
katilmaksizin okuyucuya oldugu gibi sunulmustur. Dis gegerligin saglanmasi i¢in ise arastirmada
kullanilan yontemler ayrintili bir sekilde agiklanmis ve ¢alismadan elde edilen verilerin kayit altina

alinmasi saglanmustir.
Veri Analizi

Bu calismada yar1 yapilandirilmis goriisme formu aracilig ile toplanan veriler betimsel igerik analizi
yontemi kullanilarak ¢oztimlenmistir. Betimsel igerik analizi, calismalardan elde edilen bilgilerin
sistemli bir sekilde ifade edilmesini, analiz edilmesini, yorumlanmasin ve sonuglarinin agik bir sekilde
ortaya konulmasini igermektedir (Ultay et al., 2021). Bu kapsamda calismadan elde edilen ses kayitlart
degisiklik yapilmaksizin yaziya gecirilmis ve goriisme verileri is1§inda temalar olusturulmustur. Ayrica
goriisme esnasinda tekrar edilen ifadelere ek olarak 6zgiin ifadeler, goriisler ve 6neriler de 6n plana
¢ikarilmaya calisilmistir. Aragtirmanin tematik cercevesini; yaygin olan zorbalik tiirleri, nedenleri, insan
tizerindeki etkileri, seyircilerin zorbalik siirecinde tistlendigi roller ve akran zorbaligini 6nlemek icin

yapilmasi gerekenler olusturmaktadir.

Bulgular

Calismaya iliskin bulgular akran zorbaligina sahit olan ogrencilerin genel algilarnin aktarilmasi
baglaminda yapilandirilmistir. Akran zorbalig1 olgusuna iliskin bir kavrayis ve farkindalik olusmasi

amaciyla elde edilen veriler tablolastirilarak sunulmustur.
Okullarda Yaygin Olarak Yasanan Zorbalik Tiirleri (1. Tema)

Akran zorbaligina sahit olan Ogrencilerin yaygin olarak karsilastiklar1 zorbalik tiirlerine iliskin

goriisleri Tablo 2’de sunulmustur

Tablo 2. Zorbaliga sahit olan 6grencilerin yaygin olarak karsilagtiklar: zorbalik tiirlerine iliskin goriisleri

Kategoriler Kodlar F

Hakaret etme
Kiifiir-kotii s6z soyleme
Sozel zorbalik Dalga ge¢me-lakap takma
Tehdit igerikli konugmalar yapma

Vurma-tokat atma
Tekme atma

Fiziksel zorbalik Esyalarina zorla el koyma
Celme takma

Rahatsiz edici mesajlar atma
Sanal zorbalik Oyun disina atma
Ozel bilgilerin ifsa edilmesi

_ o W, R, N QR R DN

Tablo 2 incelendiginde zorbaliga sahit olan &grencilerin en sik karsilastiklar: zorbalik tiirlerinin
sirasiyla sozel zorbalik, fiziksel zorbalik ve sanal zorbalik oldugu goriilmektedir. Sozel zorbalik tiirii
icinde en fazla gergeklestirilen zorbalik davranisinin ise hakaret etme oldugu belirlenmistir.

Ogrencilerin gerceklestirdikleri zorbalik davranisina iliskin K4; “Sumfinuzda herkes sinirlendiginde
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birbirine hakaret edebiliyor.” K13; “Her hafta erkekler arasinda idareye gitmeyi gerektiren kavgalar oluyor.
Birbirleri ile sakalastiklarini soyliiyorlar. Bazen yaralanmalar bile olabiliyor.” K16; Birbirleri ile sorun yasayan
arkadaslarimiz hep arkadan konusuyorlar. Onlarin eksik yanlari ile dalga geciyorlar ve lakap takiyorlar.” seklinde

cevap vermislerdir.
Akran Zorbaliginin Nedenleri (2. Tema)

Akran zorbaligina sahit olan 6grencilerin akran zorbaliginin nedenlerine iliskin goriisleri Tablo 3'te

sunulmustur.

Tablo 3. Zorbaliga sahit olan 6grencilerin zorbali§in nedenlerine iliskin goriisleri

Kategoriler Kodlar

Okulda kurallarin yeterince uygulanmamast
Zorbaligin ¢ogu 6grenci tarafindan desteklenmesi

Ortamdan kaynakli Siddet ve zorbaligin popiilerliginin arttirmasi
Okul alanlarinin denetimsizligi

Insanlar iizerinde baski kurma istegi
Zorbadan kaynakl Okul alanlarini daha fazla kullanmak istemesi
Cezalandirma yontemi olarak kullanilmasi

Magdurdan kaynakli Sessiz ve igekapanik tavir gostermesi

— R R, NNDNR, DN W™

Fiziksel olarak asir1 gii¢siiz goriinme

Tablo 3 incelendiginde zorbaliga sahit olan 6grenciler zorbaligin nedenlerini; ortamdan, zorbadan
ve magdurdan kaynakli nedenler olarak siralamislardir. Bu nedenler arasindan ortamdan kaynaklanan
nedenleri 6n plana ¢ikarmislardir. Zorbaliga sahit olan dgrenciler zorbaliga neden olan en 6nemli
faktoriin okul kurallarinin yeterince uygulanmamasini gostermislerdir. Zorbalik davranisina sahit olan
ogrencilerden K2; Okulumuzda bazi kor alanlar var. Kameralar oralart da cekiyor ama o kameralart siirvekli
izleyen bir kisi yok diye biliyorum. Biri birini tehdit etmek istediginde bu alanlar: kullanyor. Ciinkii 6retmenler
buralara cok gelmiyor.” K11; Okul idaresi zorbalik davranglarin uyarmayla gecistiriyor. Ciddi cezalar vermiyor.
Bir daha olursa ceza verilecek diyor ama yine yapildi§inda ceza vermiyor. Zorbalik yapanlar bu durumdan gii¢

7

alwyor bence. Caydirici cezalar verilse zorbalik davramis: da olmaz.” K7 ise; Stmifimizda bazi arkadaslarimiz var.

Cok sessiz ve icine kapamiklar. Hi¢ kendilerini savunmuyorlar. Boyle olunca zorbalik yapmak isteyen d3renciler

direkt bu dgrencileri hedef olarak seciyor.” ifadelerini kullanmislardir.
Akran Zorbaliginin Psikolojik Etkileri (3. Tema)

Akran zorbaligina sahit olan 6grencilerin kendilerinde olusan etkilere iliskin goriisleri Tablo 4’te

sunulmustur.

Tablo 4. Zorbaliga sahit olan dgrencilerin kendilerinde olugan etkilere iliskin goriisleri

Kategoriler Kodlar

Zorbaligin kendine yonelecegi endisesi
Sugluluk
Caresizlik
Psikolojik etkileri Korku
Kaygi

Ders basarisinda diistis
Ders basarisina etkileri Derslere odaklanamama
Okula gelmek istememe

Sosyal etkileri Yeni arkadas edinmede zorluk yasama

— R =, N NP, R, NN N T

Arkadas iligkilerinde temkinli davranma
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Tablo 4 incelendiginde zorbaliga sahit olan 6grencilerde zorbalik davranisi sonrasi olusan etkiler,
psikolojik, ders basarisi ve sosyal etkiler olarak siralanmistir. Bu etkilerden psikolojik igerikli olanlar1
ogrenciler tarafindan 6n plana ¢ikarilmistir. Zorbaliga sahit olan 6grencilerden K1; Zorbalik davranisina
sahit oldugumda kendimi psikolojik agidan ¢ok kitii hissediyorum. Sanki bir ka¢ giin sonra dalga gecilen, fiziksel
siddete ugrayacak kisinin ben olacagini diisiiniiyorum. Bu durum cogu zaman uykularum kagirtyor. Kendimi
huzursuz hissediyorum ve ders esnasinda siirekli bunlari diisiiniiyorum.” K5 ise; “Eger zorbaliga ugrayan kisi
arkadasim ise ona yardim etmek isterim. Yardim edebildigimde mutlu oluyorum ama olayin benimle
alakali olmadig1 ve arkadasimin suclu oldugu durumlarda miidahale etmek istemiyorum. Ancak

sonrasinda kendimi yardim etmedigim icin suclu hissediyorum.” ifadelerini kullanmislardir.
Akran Zorbaligina Sahit Olan Ogrencilerin Ustlendigi Roller (4. Tema)
Akran zorbaligina sahit olan 6grencilerin tistlendikleri rollere iliskin goriisleri Tablo 5'te sunulmustur.

Tablo 5. Zorbaliga sahit olan 6grencilerin iistlendikleri rollere iligkin goriigleri

Kategoriler Kodlar

Zorbalik davranisini bildirme

Sonlandirma i¢in sozel ifadeler kullanma

Zorbaya fiziki miidahalede bulunma
Sonlandirmaya iligkin roller Magduru cesaretlendirme

Zorbayla iliskileri azaltma

Olay1 miidahalede bulunmadan izleme
Miidahale etmemeye iligskin roller = Nasil miidahale edecegini bilememe

Ortamdan uzaklasma

== N NP, = N O T

Siirdiirmeye iliskin roller Zorbalik davraniginin bildirilmesini
engelleme

Magdurun hak ettigini savunma 1

Tablo 5 incelendiginde zorbaliga sahit olan oOgrencilerin {iistlendigi rollere iligkin goriisleri
sonlandirmaya, miidahale etmemeye ve siirdiirmeye iliskin roller olmak iizere ii¢ kategoride
toplanmustir. Zorbaliga sahit olan Ogrenciler tarafindan sonlandirmaya iliskin roller 6n plana
¢ikarilmistir. Arastirmaya dahil edilen katilimcilardan K17; “Zorbaliga sahit oldugumda yapabileceim en
mantikly isin durumu 63retmenlerime bildirmek oldugunu diisiiniiyorum. Ciinkii zorbalik yapana miidahale
etmeye caligsam ben de zarar gorebilirim diye diisiiniiyorum.” K19 ise: “Eger zorbaliga ugrayan kisinin bunu

hak ettigini diistiniiyorsam cezasini ¢ekmesini isterim.” seklinde ifade etmislerdir.
Akran Zorbaliginin Onlenmesi i¢in Yapilmasi Gerekenler (5. Tema)

Akran zorbaligina sahit olan 6grencilerin zorbaligin onlenmesi icin yapilmas: gerekenlere iligkin

goriisleri Tablo 6’da sunulmustur.

Tablo 6. Zorbaliga sahit olan dgrencilerin zorbali§in 6nlenmesi icin yapilmas: gerekenlere iliskin goriisleri

Kategoriler Kodlar F
Zorbalik durumunun sonlanmasini 4
saglama

Durumu ilgililere bildirme
Seyircilerin yapmasi gerekenler Zorbayla aralarina mesafe koyma

Zorbanin empati kurmasini saglama

Magdurla daha fazla vakit gegirme

N
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Rehber Ogretmenler bilgilendirme 3
calismas1 yapmasi

Ogretmenlerin yapmasi gerekenler  Zorbaligin olumsuzlugundan 1
bahsedilmesi
Zorbaligin olusmasini saglayan ortamlar: 1
kontrol altina alinmasi

Okul idaresinin yapmasi gerekenler Okulda kurallarin igletilmesinin 2
saglanmasi
Zorbalig1 6nleme ¢alismalarinin yapilmast
Velilerin bilgilendirilmesi 1

Tablo 6 incelendiginde zorbaligin dnlenmesi i¢in yapilmas: gerekenler seyirciler, 6gretmenler ve
okul idaresi kategorilerinde siniflandirilmistir. Zorbaliga sahit olan 6grenciler ¢ogunlukla seyircilerin
yani zorbaliga sahit olan kisilerin yapmasi gerekenleri 6n plana ¢ikarmislardir. Katilimcilardan Ké;
“Zorbaligin onlenmesinde en ¢ok is zorbalig1 seyredenlere diisiiyor. Ciinkii onlar zorbaligin olmasini gercekten
istemezlerse o is olmuyor. Bunun igin seyredenler bir giin kendilerinin de bu duruma diisebilecegini diigiinerek
davranmalilar.” K20 ise; “Okul idaresi gercekten kurallar: herkes icin esit isletse hicbir sorun kalmayacak ama bu
ogrenciyi kazanalim endisesiyle hareket edildigi zaman zorbalik yapan 6grenciler kendilerinde gii¢ buluyor ve daha

zorbaca davramslar yapabiliyor.” seklinde ifade etmislerdir.

Tartisma, Sonug ve Oneriler

Arastirmada akran zorbaligina sahit olan 6grencilerin goriisleri dogrultusunda akran zorbaliginin
yaygmnligi, nedenleri, etkileri, 6grencilerin {istlendigi roller ve zorbaligi onlemek igin yapilmasi
gerekenler belirlenmeye ¢alisilmistir. Bu arastirmadan elde edilen gortisler farkli lise tiirlerinde 6grenim

goren 20 6grencinin goriisme formunda yer alan 5 soruya vermis olduklari cevaplardan olusmaktadir.

Bu arastirmanin sonuglarina gore ¢alismaya katilan tiim 6grenciler okulda, tiirleri farkli olsa bile bir
sekilde zorbalik davranigsina sahit olmusglardir. Buna gore okullarda akran zorbaliginin oldukg¢a yaygin
olarak yasanan bir durum oldugu soylenebilir. Bu bulgu akran zorbaliginin okullarda yaygin oldugunu
belirten arastirma bulgularini1 desteklemektedir (Atik, 2006; Cerezo & Ato 2005; Dolek, 2002; Espelage
& Swearer, 2004; Geng, 2007; Gokkaya & Tekinsav-Siitcii, 2020; Pigkin, 2010; Siyez & Kaya, 2011; Wang
et al., 2009). Yapilan bu ¢alismanin sonuglarina ek olarak Tiirkiye’de ve yurt disinda bu alanda yapilan
diger calismalar incelendiginde okullarda zorbalik davraniglar ile siklikla karsilasildig: ve zorbalik
davranisinin onlenmesine iliskin ¢alismalarin yetersiz kaldigi sdylenebilir. Nitekim Dogan ve Keles
(2022) yaptiklar1 calismada akran zorbaligini 6nleme ¢alismalarinin okullarda yetersiz oldugunu ve bu

durumun iistesinden veli-6gretmen is birligi ile gelinebilecegini tespit etmislerdir.

Bu calismadan elde edilen sonuglara gore okullarda en sik sahit olunan zorbalik tiirii sdzel zorbalik
olarak belirlenmistir. Ancak literatiir incelendiginde okullarda sanal zorbaligin da oldukga yaygin
oldugu goriilmektedir (Dogan & Keles, 2022; Pigkin, 2010 Uysal & Dinger, 2012). Yapilan bu ¢alismada
sanal zorbaliga iliskin gozlemlerin az olmasi sanal zorbaligin gerceklesme sekliyle yakindan iligkili
olabilir. Sanal zorbalik dogas1 geregi gevrimici ortamlarda gerceklesmektedir. Dolayisiyla baskalari
tarafindan fiziksel olarak gbzlenmesi oldukga giictiir. Bu nedenle arastirmaya dahil edilen katilimcilarin

sanal zorbalik davranislarina bu nedenle daha az sahit olduklar diistintilmektedir.

Bu calismaya gore zorbaliga sahit olan 6grenciler zorbaligin olugsmasimi ¢ogunlukla ortama yonelik
faktorlerle iligkilendirmislerdir. Bu faktorler arasinda ilk olarak okul kurallarinin yeterince

uygulanmamast gelmektedir. Ogrencﬂer zorbalar igin caydirict uygulamalarin olmadigimi ifade
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etmiglerdir. Ayrica zorbaligin olusmasinda seyircilerin de paymin oldugu ve zorbalarin cesitli
nedenlerden otiirii desteklendigini ifade etmislerdir. Buna gore okul kurallarmin isletilmesinin,
seyircilere zorbaligi durdurma adma farkindalik egitimi verilmesinin ve okul alanlarinin

diizenlenmesinin zorbalig1 6nlemede etkili olacag diisiiniilmektedir.

Bu calismaya gore zorbaliga sahit olan 6grencilerde zorbalik sonrasinda goriilen etkilerin sirasiyla
sosyal alanlara yonelik etkiler oldugu goriilmiistiir. Zorbaliga sahit olan 6grencilerde en sik yasanan
etki ise zorbalik davranisinin bir giin kendisine de yonelebilecegi endisesidir. Ayrica bu 6grenciler
zorbalig1 durdurma noktasinda yetersiz kaldiklarini diisiindiiklerinde sugluluk ve caresizlik hissi de
yasamaktadirlar. Alan yazin incelendiginde zorbaliga sahit olan Ogrencilerin ¢ogunlukla zorbalik
davranisina kendilerinin de maruz kalacaklarina iliskin verilerin elde edildigi ¢calismalar (Dolek, 2002;

Salmivalli et al., 1996) bu ¢alismanin bulgularini destekler niteliktedir.

Bu calismaya gore zorbaliga sahit olan Ogrencilerin tiistlendigi roller sirasiyla sonlandirmaya,
miidahale etmemeye ve stirdiirmeye iliskin roller olarak belirlenmistir. Zorbaliga sahit olan 6grencilerin
¢ogunlukla kullandig1 sonlandirmaya iliskin faaliyetler, zorbalik davranisini bildirme ve zorbalik
davranisinin sonlanmasi igin sozel ifadeler kullanma olmustur. Zorbaligin sonlandirilmasina iliskin
fiziksel miidahalede bulunma ise nispeten daha smirli kalmistir. Zorbaliga sahit olan 6grencilerin
fiziksel miidahalede bulunmak yerine zorbalig1 bildirme ve sozel ifadeler kullanmalarinin yeni zorbalik
davranislarinin olugsmasinda onleyici etkilerinin oldugu bilinmektedir. Okullarda yapilan onleyici ve
bilgilendirici calismalar sayesinde boyle bir sonucun ¢iktig1 distintilmektedir. Ayrica zorbalik
davranisina miidahalede bulunmama ve siirdiirmeye iliskin goriislerin de ortaya ¢itkmis olmasi bu tiir

bilgilendirme ¢alismalarinin siirdiiriilmesi gerektigini gostermektedir.

Bu calismaya gore zorbaliga sahit olan 6grencilerin zorbalig1 6nlemeye iliskin goriisleri seyircilerin,
ogretmenlerin ve okul idaresinin yapmas: gerekenler seklinde siralanmistir. Zorbaliga sahit olan
Ogrenciler davranisin onlenmesi ic¢in zorbaliga seyirci olan kisilerin bu durumu sonlandirmasi
gerektigini ifade etmislerdir. Yine seyircilerin zorbalik davranisini bildirerek, zorbayla aralarina mesafe
koyarak ve magdurun yaninda yer alarak zorbalik davranisini sonlandirabilecegini ifade etmislerdir.
Bu sonuglar zorbaliga iliskin, seyircilerin zorbalik davranisinin sonlandirilmasinda kritik 6neme sahip

olduklarinin bilincinde olduklarini gostermektedir.

Nitel arastirmalar dogasi geregi bazi sinirhiliklari igerisinde barindirmaktadir. Ayrintili bilgi edinme
amaciyla gerceklestirilen nitel ¢alismalarda drneklem gruplari nicel calismalara nazaran daha az kisiden
olusmaktadir. Bu durum genellenebilirligi diisiirmektedir (Breen, 2006). Bu ¢alismada 6rneklem grubu
20 kisiden olusmaktadir. Okullarda yayginlig: yiiksek olan zorbalik durumuna iliskin daha fazla kisiye

ulasilmasi sonuglarin genellenebilirligi agisindan énemli goriilmektedir.

Sonug olarak yapilan bu ¢alismanin bulgularina paralel sekilde Tiirkiye’de ve yurt disinda yapilan
calismalar akran zorbaliginin okullarda oldukga yaygin oldugunu gostermektedir. Ogrenciler iizerinde
bir¢ok olumsuz etkisi bulunan zorbalik davranislarinin 6nlenmesi okullarda bu konuda etkin ve is
birligine dayali calismalar1 gerekli kilmaktadir. Bu nedenle okullarda zorbalik davramisinin
onlenmesinde biiyiik rol oynayan okul psikolojik danismanlarinin istihdaminin arttirilmasi, okulda
gorevli yoneticilerin bu konuda egitilmesi ve Ogrencilere yonelik bilgilendirme calismalarinin
arttirllmast olduk¢a 6nemli goriilmektedir. Seyircilerin zorbalig1 6nlemede etkili oldugunu belirten
arastirmalar (Dogan & Keles, 2022; Kurt-Demirbas & Oztemel, 2022) seyircilere yonelik zorbalig:
onleme miidahale programlarinin gelistirilmesi gerektigini vurgulamislardir. Ancak Tiirkiye’deki alan

yazin incelendiginde seyircilere yonelik hazirlanan zorbaligi 6nleme programlarinin yetersiz oldugu
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goriilmektedir. Bundan sonra gergeklestirilecek calismalarda yeni zorbalii 6nleme programlar:

gelistirilebilir.

Catisma Beyani ve Etik Bildirim

Arastirmacinin arastirma ile ilgili diger kisi ve kurumlarla yasanabilecek herhangi bir ¢ikar ¢atismasi

bulunmamaktadir.
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Yazarlarin Katki Orani Beyani

Arastirma bir yazar tarafindan gergeklestirildigi icin yazar katki oraninin tamami yazara aittir.

Destek ve Tesekkiir Beyani

Makaleyi destekleyen kurum ve kurulus bulunmamaktadir.

Extended Abstract

Individuals' values, beliefs, perceptions, and levels of development vary from each other. This situation
sometimes leads to disagreements and interpersonal conflicts (Ayas et al.,2010). Especially in children
and adolescents who have experienced violence, even small disagreements quickly turn into violence
(Hokelekli, 2007). Nowadays, many definitions have been made for bullying. Although these definitions
differ from each other, they have some common features. These are that the behavior subject to bullying
is harmful and repetitive. According to Olweus (2005), bullying is defined as one person continuously
engaging in harmful behavior towards another person, either verbally, physically, or in the virtual
environment. Berger (2007) defines bullying as a hostile behavior that is constantly carried out and
involves painful and hostile actions. Another definition of bullying is that a person or group exhibits
aggressive behavior that is hurtful, derogatory, and exclusionary to someone who is weaker and less
powerful (Salmivalli, 2010). Not every behavior that harms the other party is considered bullying.
Because harmful behavior can also occur unintentionally or accidentally. Therefore, it is argued that for
a behavior to be considered bullying, it must have certain qualities. According to Olweus (1996), for a
behavior to be referred to as bullying, it must aim to deliberately harm the individual, be continuous
and repetitive, and there must be an imbalance of power between the parties.

Bullying behavior can be carried out in many ways, including physical, verbal, relational, and
virtual. Physical bullying is defined as behavior such as hitting, squeezing, throwing objects that an
individual performs personally or instructs others to do (Rigby, 2007). In another definition, physical
bullying behavior is described as hitting, tripping, knocking over, and damaging an individual's
personal belongings (A¢ikgdz, 2017). According to Rivers and Smith (1994), it includes action-oriented
aggressive movements such as kicking and pulling hair. However, the feature of physical bullying being
noticed quickly reduces the frequency of this behavior. In recent years, it has been determined that
bullies use verbal and relational bullying methods that are more difficult for adults to determine, rather
than using physical bullying methods (Tarshis, 2010).
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Method

The purpose of this study, which aimed to examine the perceptions of students who witnessed peer
bullying, was to use the phenomenological design, which is one of the qualitative research methods.
Qualitative research methods aim to reveal how events, phenomena, or situations are interpreted by
people (Denzin & Lincoln, 2001). In qualitative studies, researchers try to determine the complex
interaction of factors beyond reporting different perspectives on the problem or topic and revealing
cause-effect relationships (Creswell, 2023). In the phenomenological design, which is one of the
qualitative research methods, the aim is to examine in-depth and detail the phenomena that are
experienced by people but have superficial awareness (Yildirim & Simsek, 2008). The purpose of using
the phenomenological design in the study is to interpret the observations and experiences of students
who witnessed peer bullying and to explore this interpretation. Within this scope, the views of students
who witnessed peer bullying were revealed and interpreted.

Findings

The aim of the study was to determine the prevalence, causes, effects, roles of students, and necessary
measures to prevent peer bullying based on the views of students who witnessed peer bullying. The
opinions obtained from this research consist of the answers given by 20 students from different high
school types to 5 questions in the interview form. According to the results of this study, all participating
students have witnessed bullying behavior in school, regardless of their school types. Therefore, it can
be said that peer bullying is a quite common problem in schools.

Discussion

According to the results of this study, all students who participated in the research witnessed some
form of bullying behavior at school, regardless of its type. Therefore, it can be said that peer bullying is
a widely prevalent issue in schools. This finding supports research results that indicate the prevalence
of peer bullying in schools (Cerezo & Ato 2005; Piskin, 2010; Vural, 2020; Wang et al., 2009). In addition
to the results of this study, when other studies conducted in Turkey and abroad are examined, it can be
said that bullying behaviors are frequently encountered in schools and that efforts to prevent bullying
behavior are insufficient. Indeed, Dogan and Keles (2022) have determined in their study that efforts to
prevent peer bullying are insufficient in schools and that this issue can be overcome through parent-
teacher collaboration.

According to the results obtained from this study, the most witnessed type of bullying in schools
was identified as verbal bullying. The low number of observations related to cyberbullying in this study
may be closely related to the way cyberbullying occurs. Cyberbullying occurs inherently in online
environments, making it difficult to physically observe by others. Therefore, it is thought that the
participants included in the research were less likely to witness cyberbullying behaviors for this reason.
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Introduction

Individuals have different values, beliefs, perceptions and levels of development. This situation leads
from time to time to disagreements and interpersonal conflicts (Ayas et al., 2010). Especially among
children and adolescents who have grown up with violent experiences, even small disagreements turn
into violence in a short time (Hokelekli, 2007). Violent incidents in schools are generally related to peer
bullying and peer bullying is one of the factors that encourage violence. Today, there are many
definitions of bullying. According to Olweus (2005), bullying is defined as the persistent harmful
behaviour of one person towards another, whether verbally, physically, or virtually. Berger (2007), on
the other hand, defined bullying as aggressive behaviour that is continuous, painful and includes hostile
behaviours. In another definition, bullying is defined as the aggressive behaviour of a person or group
towards a weaker and weaker person in a hurtful, humiliating and exclusionary way (Salmivalli, 2010).
Not every behaviour that harms the other party is considered as bullying. Because damaging behaviour
can also occur unintentionally or accidentally. For this reason, the behaviour should have some qualities
in order to be accepted as bullying. According to Olweus (1996), in order for a behaviour to be
considered as bullying, it must intentionally aim to harm the individual, be continuous and repetitive,
and there must be a power imbalance between the parties. Bullying behaviour can be performed in

many ways such as physical, verbal, relational and virtual.

Physical bullying is defined as behaviours such as hitting, pinching, throwing objects, etc. that the
individual performs himself/herself or has someone else do it (Rigby, 2007). In another definition,
physical bullying behaviour is defined as hitting, tripping, knocking down, damaging personal
belongings of the individual (Agikgoz, 2017). According to Rivers and Smith (1994), it includes action-
oriented aggressive behaviours such as kicking and pulling hair. However, the characteristic of physical
bullying to be noticed in a short period of time reduces the frequency of this behaviour. As a matter of
fact, in recent years, it has been determined that bullies more commonly use verbal and relational
bullying methods, which are more difficult to be identified by adults, rather than using physical
bullying methods (Tarshis, 2010).

Another type of bullying is verbal bullying. Verbal bullying is a behavioural pattern that is carried
out by using belittling expressions, mocking and nicknaming the victim (Gladden, 2014). It can be
indirect in the form of spreading gossip, slandering and rumour-mongering, as well as direct in the
form of mocking and insulting (Rigby, 2007). Making fun of an individual's ethnic origin, offending and
abusive phone calls are also considered within the scope of verbal bullying (Beale & Scott, 2001). There
are some behaviours that are considered neither physical nor verbal bullying. For example, behaviours
such as using gestures and facial expressions to distract the individual and ignoring the individual are

not included in either type of bullying, but are still considered bullying (Rigby, 2007).

Another type of bullying encountered in the literature is relational bullying. According to Olweus
(1993), relational bullying refers to the deliberate exclusion of an individual from the peer group. The
most common behaviour in relational bullying is not including the individual in the group (Kepenekgi
& Cinkir, 2003). Although this type of bullying does not involve physical characteristics, it can create
situations that hurt the individual (Rosen et al., 2017). Because the rejection of individuals by their peers

at an age when social bonds are most needed leaves destructive effects on the individual (Beale, 2001).

Another type of bullying that has increased in frequency with the introduction of technology into

our lives is cyberbullying. In the most common definition, cyberbullying is behaviour that negatively
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affects the victim through the use of the Internet and mobile communication tools (Civilidag, 2013). In
another definition, cyberbullying is defined as hostile behaviours carried out deliberately and
repetitively by a person or group using mobile phones, electronic mail, etc. as tools (Karatas, 2011). The
biggest reason why cyberbullying is seen intensively today is shown as the fact that the person who
carries out the bullying can hide his/her identity and has the idea that he/she will not be punished in
this way (Dinner, 2017). Bullies involved in the peer bullying process are defined as people who are
physically and psychologically stronger than the other person, have poor empathy skills, and have
underdeveloped problem-solving skills (Ayas, 2018). According to Harris and Petrie (2003), bullies are
defined as people who violate school rules and have antisocial tendencies. In studies conducted with
bullies, it was determined that bullies were exposed to violence at an early age and could not establish
a trusting relationship with their parents (Baldry & Farrington, 2000). In addition, it is also seen that
people who perform bullying behaviour establish friendship relationships with very few people (Bilgig,
2007). The reason for this situation may be that people who are labelled as bullies do not have sufficient
skills to build healthy friendships. This is because most bullies are unable to understand the extent to
which their behaviour is hurting the other person and the extent to which the victim feels helpless
(Donnellan, 2006). Victims involved in the process of peer bullying are described as individuals who
are introverted, insecure and have poor social relationships (Ayas, 2018), depression and suicidal
tendencies (Brown et al.,, 2005). When the literature is examined, victims are classified as passive,
voluntary, chronic and provocative victims according to their reaction to bullying behaviour (Ayas,
2018; Karatag, 2011). Victims who are exposed to bullying often show symptoms such as vomiting,
refusal to eat and physical damage (Uysal & Dinger, 2012). On the other hand, there are findings that
some victims inflict violence on the bully or others after bullying (Borg, 1999). The concept of bullying
is not a concept that is evaluated only in terms of bully and victim. Because such situations not only
affect the people directly involved in the process, but also negatively affect all stakeholders related to
the bullying situation. For this reason, in bullying cases, it is of great importance to examine not only
the bully and the victim but also the supporters of the bully and the victim and the bystanders (Olweus,
2003). When the literature is examined, the people who watch the bullying behaviour are described as
spectators, bystanders and witnesses. Bystanders, who have great importance in maintaining or
stopping bullying behaviour, are defined as people who watch bullying behaviour without intervening
(Drew, 2010). Beane (2008) defined bystanders as people who ignore the bullying behaviour and watch
it from a distance. In addition to the bully and the victim who play central roles in the bullying process,
bystanders who play peripheral roles develop two different behaviours. The first one is that the
bystanders help the bully by siding with him/her and the second one is siding with the victim (Vlachou
et al., 2013). However, most of the time, bystanders help the bully to gain the bully's appreciation
(Hawkins, et al., 2001) or do not intervene in the process in order not to become the new victim of the
process (Dolek, 2002). Bystanders who cannot help to end the bullying process feel helpless and sad
(Lodge & Frydenberg, 2007) and may experience fear and anxiety even if they are not bullied (Salmivalli
et al., 1996). Bystanders, who have the power to influence the course of bullying behaviour in terms of
their roles, should not be considered as passive actors of the bullying process (Hansen, 2016). Because
bystanders who risk being harmed and help the victim are often successful in ending the bullying
behaviour (Karatas, 2011). According to Giiven (2005), most of the bystanders want to prevent bullying
behaviour. However, they are afraid that they will also be victims. However, the biggest reason why
bystanders take a passive role in the bullying process is that they do not know how to cope with bullying
(Lodge & Frydenberg, 2007). Among the reasons for the emergence of peer bullying; teachers' inability

to adequately convey their expectations regarding desired behaviours (Greenwood & Martin, 2000),
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weak family relationships Keskin (2010), victims' submissive attitudes towards power inequality
(Palanc1 & Simsek, 2014) and bullies' egocentric thinking structures (Reyna & Farley, 2006). Peer
bullying has many negative effects on students. Accordingly, students who are victims of bullying
behaviour often tend to post-traumatic stress disorder, suicidal tendencies and school dropout
behaviours (Kiilcii, 2015; Zerf, 2014). In addition, depression, anxiety, nocturnal bedwetting at night
(Cole et al., 2016), truancy and difficult learning (Greenbaum et al., 1988; Rigby & Slee, 1999), negative
selfperception, weakening in peer relationships, absenteeism, non-compliance with school rules (Arslan
& Savaser, 2009), increase in current alcohol use and the risk of lifelong alcohol use (Wormington et al.,
2016) can be seen in the victim after bullying behaviour. In addition to these negative experiences,
victims may also engage in behaviours such as carrying knives and guns to protect themselves against
possible bullying (Gokler, 2009). Bullying behaviours cause serious educational, social and emotional
problems for the victim (Lyznicki et al., 2004). As a matter of fact, students who are exposed to bullying
cannot concentrate on their lessons at the desired level because they turn their attention to how to get

rid of the bully's target.

This situation causes them to experience a serious decline in their academic performance (Cankaya,
2011). Students who experience a decline in their academic performance as a result of this situation
exhibit behaviours such as indifference towards school (Geng, 2007), running away from school, and
disobedience to school rules (Jacobs, 2008). (Geng, 2007), running away from school and not obeying
school rules occur (Jacobs, 2008). The bullying process is a process in which the bully as well as the
victim has negative experiences. People who engage in bullying behaviours at school age experience
serious problems in the context of family and peer relations because they commit behaviours such as
getting involved in crime, theft, continuing bullying, and acquiring harmful habits in the future
(Tanrikulu, 2015). Negative effects occur in people who witness the bullying process as well as victims
and bullies. As a matter of fact, bystanders who think that they may be exposed to bullying at any time
cannot devote themselves sufficiently to lessons and school activities and eventually experience
academic decline (Whitted & Dupper, 2005). In the light of this information, no matter what role the
person plays in the bullying process, he/she is seriously negatively affected by the process (Uysal &
Dinger, 2012). In school life, most people are somehow involved in bullying behaviour as bullies, victims
or bystanders (Ayas & Piskin, 2015). Studies conducted in Turkey show that bullying behaviours
continue to increase in schools (Celen et al., 2020; Demirbag & Sari, 2019; Piskin & Ayas, 2007 ). For this
reason, in order to minimise peer bullying in schools, studies should be carried out for bullies and peer
support practices should be increased. (Cowie & Hutson, 2005). When the literature is examined, it is
seen that studies on peer bullying are mostly addressed in the context of bullies and victims (Gokler,
2009; Piskin & Ayas, 2007; Rigby & Slee, 1999), and studies focusing on bystanders to bullying are
limited (Carkit & Bacanli, 2020; Demirbas & Oztemel, 2022). For this reason, it is thought that it is
important to investigate the views of bystanders, who are known to have a great influence on the

termination of bullying behaviour, on school bullying.

Method

In this part of the study, the study design, the study group, data collection tools, data collection and

analysis processes are given.
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Research Model

In this study, which aims to examine the perceptions of students who witnessed peer bullying, the
phenomenological design, which is one of the qualitative research methods, was used. Qualitative
researches are methods that aim to reveal how people make sense of events, phenomena or situations
(Denzin & Lincoln, 2001). In qualitative studies, researchers try to determine the complex interaction of
factors beyond revealing cause and effect relationships by reporting different perspectives on the
problem or subject (Creswell 2023). In the phenomenological design, which is included in qualitative
research methods, the aim is to examine in depth and in detail the phenomena experienced by people
but with superficial awareness (Yildirim & Simsek 2008). The purpose of using the phenomenological
design in the research is to make sense of the observations and experiences of students who witness
peer bullying and to explore this meaning. In this context, an attempt was made to interpret the views

of the students who witnessed peer bullying.
Study Group / Universe and Sample

In this study, maximum diversity sampling method , one of the purposeful sampling methods, was
used to determine the participants. The maximum diversity sampling method aims to identify different
perspectives on events, phenomena and situations and in this way to discover and define the main
themes (Neuma, 2014). This sampling method is not concerned about the generalisability of the results.
Because the main purpose of using this method is not to reach generalisations, but to identify
commonalities between different situations and to examine different dimensions of the problem
(Marczyk et al., 2005). In studies conducted according to the phenomenological design, quality rather
than quantity is emphasised (Neuman & Robson, 2014). While the number of participants in the studies
prepared according to this design may consist of one person (Miles & Huberman 1994), there are also
studies with 325 participants in the literature (Neuman, 2014). In the light of this information, the
number of participants in the study was determined as 20. The study group was formed in the light of
the questions directed to the students through Google forms in two classrooms in Erzincan province
where students from different high school types receive education. In determining the participants, it
was tried to reach the maximum perspective on the subject by paying attention to the fact that the
students were educated in different schools and class levels. Students who stated that they witnessed
peer bullying were included in the study on a voluntary basis. Statistical results regarding the

distribution of participants according to their demographic characteristics are presented in Table 1.

Table 1. Statistical results regarding the distribution of participants according to their demographic

characteristics
Participant Age Gender Classroom School Type

K1 15 Male 9 Anatolian High School

K2 16 Male 9 Anatolian High School

K3 16 Famale 9 Anatolian High School

K4 17 Famale 11 Science High School

K5 16 Famale 10 Vocational High School (Tourism
Programme)

K6 15 Famale 9 Vocational High School (Tourism
Programme)

K7 15 Famale 9 Vocational High School (Tourism
Programme)

K8 18 Male 12 Anatolian High School

K9 17 Male 12 Anatolian High School
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K10 14 Male 9 Anatolian Imam Hatip High School

K11 16 Male 11 Anatolian Imam Hatip High School

K12 17 Male 1 Vocational High School (Trade
Programme)

K13 17 Famale 1 Vocational High School (Trade
Programme)

K14 15 Famale 10 Vocational High School (Trade
Programme)

K15 15 Male 9 Anatolian High School

K16 16 Male 10 Anatolian High School (Project
Programme)

K17 16 Famale 10 Anatolian High School (Project
Programme)

K18 17 Male 1 Anatolian High School (Project
Programme)

K19 15 Famale 10 Anatolian High School

K20 16 Male 10 Anatolian High School

Data Collection Tools

The data of the study were obtained by using a semi-structured interview form with open-ended
questions. Since it was aimed to obtain in-depth information about the subject in the research, the
interview technique was used. Because in phenomenological studies, it is stated that the most
appropriate data collection technique in which participants can clearly express their experiences is
interview (Creswell, 2023). In the preparation of the semi-structured interview form, a comprehensive
literature review was conducted and expert opinion was sought. In order to eliminate the deficiencies
of the prepared form, the form was randomly applied to three students and it was revised and finalised
in the light of the feedback obtained from the students.

The interview form consisted of six open-ended questions:

1. Which type of peer bullying do you witness more in your school?
2. For what reasons do you think peer bullying occurs?

3. How do you feel when peer bullying occurs?

4. How do you position yourself in the process of peer bullying?

5. What do you think should be done to prevent peer bullying?
Data Collection

In this study, data were obtained using the interview technique. Since the participants were under the
age of 18, it was ensured that the Voluntary Parental Consent Form filled out by their parents was signed
before starting the interview. Some studies were conducted to increase the internal validity of the study.
Firstly, the interview process was recorded with a recording device and the records obtained were
transcribed by the researcher without any correction. Direct quotations were used to present the views
expressed by the participants. The semi-structured interview form used in the research was prepared
after a comprehensive literature review in order to reflect all dimensions of the problem. In order to

ensure the internal reliability of the research, the findings obtained were presented to the reader as they
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are without the researcher's interpretation. In order to ensure external validity, the methods used in the

research were explained in detail and the data obtained from the study were recorded.
Data Analyses

In this study, the data collected through a semi-structured interview form were analysed using
descriptive content analysis method. Descriptive content analysis involves systematically expressing,
analysing, interpreting and interpreting the information obtained from the studies and clearly
presenting the results (Ultay et al., 2021). In this context, the audio recordings obtained from the study
were transcribed without any changes and themes were formed in the light of the interview data. In
addition to statements repeated during the interview, an attempt was made to highlight original
statements, opinions and suggestions. The thematic framework of the research consists of the common
types of bullying, its causes, its effects on people, the roles of the audience in the bullying process and

the things to be done to prevent peer bullying.

Results

The findings of the study were structured in the context of conveying the general perceptions of
students who witnessed peer bullying. The data obtained in order to create an understanding and

awareness of the phenomenon of peer bullying were tabulated and presented.
Types of Bullying Commonly Experienced in Schools (Theme 1)

The opinions of the students who witnessed peer bullying regarding the types of bullying they

commonly encounter are presented in Table 2

Table 2. . Opinions of the students who witnessed bullying on the types of bullying they commonly encounter

Categories Codes F

Do not insult
Swearing and bad language

Verbal bullying Don't make fun - don't put labels on
Making threatening speeches

Hit-and-slap
Kicking
Physical bullying Forcible confiscation of belongings
Tripping
Don't send annoying messages
Cyberbullying Throwing out of the game
Disclosure of private information

— o) QR P, N QR =), DN B

When Table 2 is analysed, it is seen that the most common types of bullying encountered by the students
who witnessed bullying are verbal bullying, physical bullying and cyberbullying, respectively. It was
determined that the most common bullying behaviour within the verbal bullying type was insulting.
Regarding the bullying behaviour perpetrated by the students, P4; "Everyone in our class can insult each
other when they get angry." P13; "Every week there are fights between boys that require going to the
administration. They say they are joking with each other. Sometimes there are even injuries." P16; "Our friends
who have problems with each other always talk behind their backs. They make fun of their shortcomings and call

them nicknames.”
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Causes of Peer Bullying (Theme 2)

The opinions of the students who witnessed peer bullying about the reasons for peer bullying are

presented in Table 3.

Table 3. Opinions of the students who witnessed bullying about the causes of bullying

Categories Codes

Insufficient enforcement of rules at school
Bullying is supported by most students

Due to the environment Increasing popularity of violence and bullying
Lack of supervision of school areas

The desire to put pressure on people
From the bully Wishing to use the school grounds more
Use as a method of punishment

Originating from the victim Quiet and reserved behaviour

— R =, N NP, DN W™

Appearance of excessive physical weakness

When Table 3 is examined, the students who witnessed bullying listed the reasons for bullying as the
reasons arising from the environment, the bully and the victim. Among these reasons, they emphasised
the reasons arising from the environment. The students who witnessed bullying behaviour indicated
that the most important factor causing bullying was the lack of adequate implementation of school rules.
P2, one of the students who witnessed bullying behaviour, said: "There are some blind areas in our school.
Cameras also film there, but I know that there is no one who constantly monitors those cameras. When someone
wants to threaten someone, they use these areas. Because teachers do not come to these areas much." P11; The
school administration passes off bullying behaviours with warnings. It does not give serious punishments. It says
that if it happens again, it will be punished, but it does not punish when it happens again. I think bullies get
strength from this situation. If deterrent punishments were given, there would be no bullying behaviour." P7 said;
"We have some friends in our class. They are very quiet and withdrawn. They never defend themselves. As such,

students who want to bully directly choose these students as targets.”
Psychological Effects of Peer Bullying (Theme 3)

The opinions of the students who witnessed peer bullying about the effects on themselves are presented
in Table 4.
Table 4. Opinions of the students who witnessed bullying about the effects on themselves

Categories Codes

Concern that the bullying will be directed
Guilt
Despair
Psychological effects Fear
Anxiety

Decline in academic achievement
Effects on course success Inability to focus on lessons
Not wanting to come to school

Social impacts Difficulty making new friends

— o= = NNk = NN N

Cautious behaviour in friendships

When Table 4 is examined, the effects that occur after bullying behaviour in students who
witnessed bullying are listed as psychological, course success and social effects. Among these effects,
the psychological ones were emphasised by the students. P1, one of the students who witnessed

bullying, said: “When I witness bullying behaviour, I feel very bad psychologically. I feel like I will be the one
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who will be mocked and physically abused a few days later. This situation often disturbs my sleep. I feel restless
and I constantly think about these things during the lesson." P5 said; "If the person being bullied is my friend, I
would like to help him/her. I am happy when I can help, but I do not want to intervene when the incident is not
related to me and my friend is guilty. However, afterwards I feel quilty for not helping.”

Roles Assumed by Students Witnessing Peer Bullying (Theme 4)

The opinions of the students who witnessed peer bullying regarding the roles they assumed are
presented in Table 5.
Table 5. Opinions of the students who witnessed bullying about the roles they assumed

Categories Codes
Reporting bullying behaviour
Using verbal expressions for termination
Physical intervention to the bully
Roles related to termination Encouraging the victim
Reducing relations with the bully

Watching the incident without intervening
Roles related to non-intervention Not knowing how to intervene
Disengage from the environment

= NNDNPR =, DN O

Roles related to maintenance Preventing the reporting of bullying
behaviour
Defending what the victim deserves 1

When Table 5 is analysed, the opinions of the students who witnessed bullying about the roles they
assumed are grouped under three categories: roles related to termination, non-intervention and
maintenance. The roles related to termination were emphasised by the students who witnessed
bullying. K17, one of the participants included in the study, said: "When I witness bullying, I think the
most logical thing I can do is to report the situation to my teachers. Because I think that if I try to intervene with
the bully, I can also be harmed.” P19 said: "If I think that the person who is bullied deserves it, I want him/her to
be punished.”

Things to be done to prevent peer bullying (Theme 5)

The opinions of the students who witnessed peer bullying on what should be done to prevent bullying

are presented in Table 6.

Table 6. Opinions of students who witnessed bullying on what should be done to prevent bullying

Categories Codes F
Ensuring the end of the bullying situation 4
Reporting the situation to the relevant
persons 4

What the audience should do Don't distance yourself from the bully 1
Enabling the bully to empathise 1
Spending more time with the victim 1
Guidance counsellors to carry out 3
information work

What teachers should do Talking about the negativity of bullying 1
Controlling the environments that enable 1
bullying to occur

What the school administration Ensuring the operation of the rules at 2

should do school
Carrying out bullying prevention activities 1
Informing parents 1
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When Table 6 is analysed, the things that should be done to prevent bullying are categorised as
bystanders, teachers and school administration. The students who witnessed bullying mostly
emphasised what the spectators, that is, the people who witnessed the bullying, should do. One of the
participants, P6; "In the prevention of bullying, the most work falls on those who watch bullying. Because if they
do not really want bullying to happen, it cannot happen. For this reason, those who watch should act by thinking
that they may fall into this situation one day.” On the other hand, P20 stated as follows: "If the school
administration really makes the rules work equally for everyone, there will be no problem, but when the school
administration acts with the concern of winning this student, the bullying students find strength in themselves

and can do more bullying behaviours."”

Discussion, Conclusion and Recommendations

In the study, it was tried to determine the prevalence of peer bullying, its causes, its effects, the roles
assumed by the students and what should be done to prevent bullying in line with the views of the
students who witnessed peer bullying. The opinions obtained from this research consist of the answers

given by 20 students studying in different high school types to 5 questions in the interview form.

According to the results of this study, all students who participated in the study witnessed bullying
behaviour at school, even if the types were different. Accordingly, it can be said that peer bullying is a
very common situation in schools. This finding supports research findings indicating that peer bullying
is common in schools (Atik, 2006; Cerezo & Ato 2005; Délek, 2002; Espelage & Swearer, 2004; Geng,
2007; Gokkaya & Tekinsav-Siitcii, 2020; Piskin, 2010; Siyez & Kaya, 2011; Wang et al., 2009). In addition
to the results of this study, when other studies conducted in Turkey and abroad in this field are
examined, it can be said that bullying behaviours are frequently encountered in schools and studies on
the prevention of bullying behaviours are insufficient. As a matter of fact, Dogan and Keles (2022) found
that peer bullying prevention studies are insufficient in schools and that this situation can be overcome

with parent-teacher cooperation.

According to the results obtained from this study, the most common type of bullying in schools is
verbal bullying. However, a review of the literature shows that cyberbullying is also quite common in
schools (Dogan & Keles, 2022; Piskin, 2010 Uysal & Dinger, 2012). The low number of observations on
cyberbullying in this study may be closely related to the way cyberbullying occurs. Cyberbullying takes
place in online environments by its nature. Therefore, it is very difficult to be physically observed by
others. For this reason, it is thought that the participants in the study were less likely to witness

cyberbullying behaviour for this reason.

According to this study, students who witnessed bullying mostly associated the occurrence of
bullying with factors related to the environment. The first factor among these factors is that school rules
are not sufficiently implemented. Students stated that there were no deterrent practices for bullies. They
also stated that the spectators had a share in the occurrence of bullying and that bullies were supported
for various reasons. Accordingly, it is thought that enforcing school rules, providing awareness training
to the audience to stop bullying and organising school areas will be effective in preventing bullying.
According to this study, it was observed that the effects seen in the students who witnessed bullying
after bullying were the effects on social areas, respectively. The most common effect experienced by the
students who witnessed bullying is the concern that the bullying behaviour may one day be directed
towards them. In addition, these students also experience feelings of guilt and helplessness when they

think that they are inadequate in stopping bullying. When the literature is examined, studies in which
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data are obtained that the students who witness bullying will be exposed to bullying behaviour
themselves (Dolek, 2002; Salmivalli et al., 1996) support the findings of this study.

According to this study, the roles assumed by the students who witnessed bullying were determined
as roles related to termination, non-intervention and maintenance, respectively. The activities related to
termination that were mostly used by the students who witnessed bullying were reporting the bullying
behaviour and using verbal expressions to end the bullying behaviour. Physical intervention to end
bullying behaviour was relatively more limited. It is known that reporting bullying and using verbal
expressions instead of physical intervention by students who witness bullying have preventive effects
on the formation of new bullying behaviours. It is thought that such a result was obtained thanks to the
preventive and informative studies carried out in schools. In addition, the fact that the opinions about
not intervening in bullying behaviour and continuing bullying behaviour have also emerged shows that
such informative studies should be continued. According to this study, the opinions of the students who
witnessed bullying regarding the prevention of bullying were listed as the things that the bystanders,
teachers and school administration should do. The students who witnessed bullying stated that in order
to prevent the behaviour, the bystanders should end this situation. They also stated that bystanders can
end the bullying behaviour by reporting the bullying behaviour, distancing themselves from the bully
and standing by the victim.

These results show that they are aware of the critical importance of bystanders in ending bullying
behaviour. Qualitative studies have some limitations due to their nature. In qualitative studies carried
out to obtain detailed information, sample groups consist of fewer people than quantitative studies.

This situation reduces generalisability (Breen, 2006).

In this study, the sample group consisted of 20 people. Reaching more people about bullying, which
has a high prevalence in schools, is considered important in terms of generalisability of the results. In
conclusion, in parallel with the findings of this study, studies conducted in Turkey and abroad show
that peer bullying is quite common in schools. Prevention of bullying behaviours, which have many
negative effects on students, requires effective and collaborative studies in schools. For this reason, it is
considered very important to increase the employment of school psychological counsellors who play a
major role in the prevention of bullying behaviour in schools, to train school administrators on this issue
and to increase information activities for students. Studies indicating that spectators are effective in
preventing bullying (Dogan & Keles, 2022; Kurt-Demirbag & Oztemel, 2022) emphasised the need to
develop bullying prevention intervention programmes for spectators. However, when the literature in
Turkey is examined, it is seen that the bullying prevention programmes prepared for the audience are

insufficient. New bullying prevention programmes can be developed in future studies.
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Ortaokul Fen Bilimleri Ders Kitabi1 Etkinliklerinin Sosyobilimsel Konular
Acisindan Incelenmesi: Bir Dokiiman Analizi
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yetistirmenin yollarinda birini, 6grenme ortamlarinda benimsenen yeni ve farkli yaklasimlar
olusturmaktadir. Son yillarda bireylerin ikilem igeren, toplumu ilgilendiren ve bilimsel yonii olan
konular olarak tanimlanan sosyobilimsel konularin 6grenme siirecine dahil edilmesi ise bu yeni
yaklagimlarin bir yansimasi olarak degerlendirilmektedir. Bu baglamda sosyobilmsel konulara
iliskin aragtirmalarin 6nemi her gegen giin artmaktadir. Arastirmanin amacin ortaokul fen bilimleri
ders kitaplarinda yer alan etkinliklerde sosyobilimsel konulara yer verilme durumunun incelenmesi
olusturmaktadir. Olusturulan amag¢ dogrultusunda arastirmada nitel yontem benimsenmistir.
Ortaokul fen bilimleri 5., 6., 7. ve 8. smif ders kitaplar1 arastirma baglaminda incelenen dokiimanlari
olusturmaktadir. Her sinif seviyesinde ikiser olmak {izere toplamda 8 ders kitab1 analiz edilmistir.
Ders kitaplarinda yer alan etkinlikler ile sinif seviyesine gore igerigi ve ismi degisen etkinlik temelli
boliimler analiz edilmistir. Analiz asamasinda énce ders kitaplarda yer alan etkinlikler incelenerek
bu etkinliklerden hangilerinin sosyobilimsel konular ile ilgili oldugu belirlenmistir. Bu baglamda 5.
sinif seviyesinde alti, 6. smif seviyesinde dort, 7. smif seviyesinde {i¢ ve 8. sinif seviyesinde dokuz
olmak {izere toplamda 22 etkinligin sosyobilimsel konular ile ilgili oldugu tespit edilmistir.
Sosyobilimsel konu temelli etkinliklerin belirlenmesinden sonra bu etkinlikler sosyobilimsel
konular perspektifi, mekansal boyut ve 6grenme deneyimleri acgisindan incelenmistir. Analizler
sonucunda: etkinliklerin daha ¢ok gevresel perspektif ile ilgili olduklari, mekansal baglamda ise
kiiresel boyutta ele alindiklar1 ve 6grenme deneyimi acisinda muhakeme ve argiimantasyon
becerilerine odakli olduklarini sonucuna ulagilmigtir.

Anahtar Kelimeler: Etkinlik, sosyobilimsel konular, fen bilimleri ders kitaplari.
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Giris
Glintimiizde bilim, teknoloji ve bilgi alanlarinda yasanan degisimler bireylerin farkli bir takim
becerilere sahip olmalarini gerekli kilmistir. Bu gereklilik toplumlarin sorgulayan, {ireten ve arastirma-
sorgulama siireglerine dahil olan bireylere duyduklari ihtiyacin artmasina neden olmustur. Bireylerden
boylesine bir beklentinin ortaya ¢ikmasinin baslica nedeni ise, bilim ve toplumun varoluslarindan
itibaren birbirlerini hem etkiyen hem de birbirilerinden etkilenen yapilarinin olmas: olusturmustur
(Elbahan, Elbahan & Anilan, 2022; Topgu, 2017). Bu karsilikli iliski son yillarda fen egitiminde bilgi ve
toplumsal 6neme sahip konular arasinda kurulan bagin éneminin artmasina neden olmustur (Chen &
Xiao, 2021; Yun, Shi & Jun, 2022). Bilimsel ve toplumsal konularin ikilem ve tartisma baglamlari ile
birbirlerine yaklastiklar1 durumlar sosyobilimsel konular (SBK)'1n ortaya ¢ikmasina neden olmustur
(Aydin & Kili¢ Mocan, 2019). SBK'yi; toplumu ilgilendiren (Klaver, Walma van der Molen, Sins &
Guérin, 2022; Elbahan, Elbahan & Anilan, 2022), bilimsel dayanag: olan (Bachtold, Pallares, Checchi &
Munier 2022), iizerinde tartismalarin yapilabildigi (Suparman, Rohaeti & Wening 2022; Leung & Cheng
2023), etik (Leung, 2022) baglamli konular olarak tanimlamak miimkiindiir. Farkli boyutlar1 bir arada
bulunduran sosyobilmsel konular {izerine diisiiniirken bireylerin bilimsel bir arastirma siirecine dahil
olduklarini séylemek miimkiiniidiir (Newton & Zeidler, 2020). Bilimsel arastirma siirecine dahil olan
bireyler ¢evrelerinde toplumsal degeri olan konular hakkinda bilimsel kararlar alabilmektedir (Lubis,
Suryadarma & Yanto 2022). Boylece sosyobilmsel konular, giiniimiizde 6nemi artan karmasik, birbirine
bagl sorunlar ele alabilen dgrencilerin yetistirilmesi (Melton, Saiful & Shein, 2022) amaci i¢in bir
baglam haline gelmektedir. SBK'nin 6grencilerin argiimantasyon becerileri (Georgiou, Mavrikaki,
Halkia & Papassideri, 2020; Khishfe, 2022; Tung¢ $ahin, 2022), bilimin dogasi anlayislar1 (Bostan
Sarioglan ve Urek, 2022; Leung,2020) ve elestirel diisiinme (Okumus, 2020; Sari, Agustini & Widodo,
2021) gibi farkli 6grenme alanlarini destekledigi goriilmiistiir. SBK tiim bu potansiyel 6grenme katkilari
bireylerin bilimsel okuryazar yetistirilmesinde fen egitimi igin disiplinler arasi bir yaklasim olarak
goriilmesine neden olmustur (Hwang, Ko, Shim, Ok & Lee 2023; Et & Gomleksiz, 2021; Badeo & Duque,
2022). Bu disiplinler arasi yaklasim Ogrenme ortamlarina, bireylerin bilimsel okuryazar olmalar:
noktasinda yalnizca igerik odakli 6gretim ya da programlar yerine SBK'nin dikkate alindig1 6gretim
programlarina duyulan gereksinim olarak yansimistir (Leung, 2022). Ogretim programlarinin SBK’leri
icermelerine duyulan gereksinim hi¢ siiphesiz sadece bilimsel okuryazar bireylerin varliginin
desteklenmesi ile iliskilendirilemez. Bu konuya iliskin ortaya cikan bir diger gereklilik durumunu ise
ogretmenlerin SBK’ye iligkin inanglarinin, bu konularin ogretimi etkilemesi olusturmaktadir. Bu
duruma iliskin yapilan arastirma sonuglar1 6gretmenlerin bir kisminin SBK’yi 6grenme ortaminda
ogrencilerin ilgisini cekmek ve bilimsel igerigi tanitmak i¢in kullandiklarini, ancak bu konularin etik
yonlerinin dikkate alindig1 ve tartisma baglamindan yoksun kurguya sahip bir sekilde ele aldiklarin
ortaya koymaktadir (Ekborg, Ottander, Silfver & Simon, 2013; Pitiporntapin, Yutakom, & Sadler, 2016).
Boylesi bir bakis acis1 SBK'nin 6grenme ortamlarinda fen igeriginin 6gretimi ile stnirli kalmasina neden
olmaktadir. Bunun yerine 6gretmenler SBK'yi ele alinirken, siireci bireylerin {ist diizey becerilerini
gelistirmelerini destekleyen, ogrenci merkezli, sorgulama, tartisma ve muhakeme gibi 6grenme
deneyimlerini iceren sekilde tasarlamalar1 gerekmektedir (Badeo & Duque, 2022). Ogretmenlerin bu
sekilde SBK’ye yer verebilmeleri noktasinda ise SBK dgretiminde 6z-yeterlige (Badeo & Duque, 2022;
Yahaya, Zain & Karpudewan, 2015) sahip olmalar1 gerekmektedir. Ogretim programlarinin
Ogretmenlerin referans noktalar1 olmasi nedeniyle (Yapicioglu & Kaptan, 2017) 6z yeterliliklerini
desteklese de tek basina yeterli degildir. Ogretmenlerin siklikla faydalandiklar1 ders kitaplari (Chou,
2021; Sulak & Capanoglu 2021;) 6gretim programlari ile birlikte kullanildiginda SBK'nin 6gretilmesi
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baglaminda siirecin vazgecilmez bir unsuru olmaktadir. Bu nedenle 6gretim programlarinin ve ders
kitaplarinda SBK’ye yer verilmesine iliskin ¢alismalarin énemli oldugu diisiiniilmektedir (Mohamad &
Shaaban 2021). ilgili alan yazin incelendiginde fen 6gretim programlarinda SBK’ye yonelik inceleme
calismalariin (Aydin & Silik 2020; Et & Gomleksiz, 2021) oldugu fakat ders kitaplarinin SBK
baglamindan incelenmesine yonelik calismalarin yeterli olmadigi goriilmektedir. Bu baglamda
gerceklestirilen arastirmanin fen bilimleri ders kitaplarinda SBK’'ye ne kadar yer verildiginin
belirlenmesi adia onemli olacag diisiiniilmektedir. Tiim bu bilgilerden yola cikilarak arastirmanin
amacini, ortaokul 5., 6., 7. ve 8. smif fen bilimleri ders kitab: etkinliklerde SBK ile ilgili olan etkinlikler
ile bu etkinliklerde SBK’lere nasil yer verildiginin incelenmesi olusturmaktadir. Bu baglamda

arastirmanin alt problemleri asagidaki gibidir

Fen bilimleri ders kitaplar: etkinliklerinde yer alan sosyobilimsel konular nelerdir?
Fen bilimleri ders kitabinda yer alan SBK’ye yonelik etkinliklerin SBK perspektifleri nelerdir?
Fen bilimleri ders kitabinda yer alan SBK’ye yonelik etkinlilerin mekansal boyutu iliskin
ozellikleri nelerdir?

4. Fen bilimleri ders kitabinda yer alan SBK’ye yonelik etkinlikleri 6grenme deneyimi 6zellikleri

nelerdir?

Yontem

Aragtirmanin amacini ortaokul 5., 6., 7. ve 8. sinif fen bilimleri ders kitaplarinda SBK'ye yer verilme
durumunu incelemek olusturmaktadir. Olusturulan bu amag¢ dogrultusunda nitel arastirma yontemi
kullanmilmistir. Nitel arastirma, olgulara iliskin siire¢ ve anlamalarin ortaya konulmasi ile ilgilenen bir
arastirma tiirtidiir (Silverman, 2018, 7). Arastirmanin veri kaynaklarimi olusturan fen bilimleri ders
kitaplar1 dokiiman analizi baglaminda analiz edilmistir. Dokiimana analizi yazili belgelerin igerigini
titizlikle ve sistematik olarak analiz etmede kullanilan bir yontemdir (Wach & Ward, 2013). Ayrica
dokiimanlar arastirmalari tamamlamak, dogrulamak ve desteklemek i¢in kullamilabilmektedirler
(Karal, 2020). Bu aragtirmanin amact baglaminda ise, ortaokul ders kitaplar1 arastirmanin dogru bir
sekilde tanimlanmas1 ve desteklenmesi yoniinde islev goren dokiimanlar1 olusturmustur. Dokiiman
analizi siirecinin saglikli yuriitiilebilmesi icin arastirmacilarin takip etmeleri gereken birtakim

basamaklar vardir. Bu basamaklar Yildirim ve Simsek (2016) tarafindan asagidaki gibi ifade edilmistir;

Dokiimanlarin
Dokiimanlara Ulagilmasi ozglnliigiinii kontrol Dokiimanlar1 Anlama
edilmesi

Veriyi Analiz Etme,
Analize konu olan Veriyi Kullanma
veriden 6rneklem se¢gme

Sekil 1. Dokiiman analizi siiveci (Yildirim ve Simsek, 2016)
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Verilerin Toplanmasi ve Veri Analizi

Sekil 1’de ifade edilen her bir basamak arastirma kapsaminda takip edilmistir. Bu baglamada ilk olarak
arastirmanin amacina uygun olarak fen bilimleri ders kitaplarina ulasilmaya ¢alisilmistir. Arastirmaya
dahil edilecek kitaplara ulasmada www.eba.gov.tr adresinden yararlanilmistir. Her sinif seviyesi igin
farkli ikiser ders kitabinin oldugu goriilmiis ve toplamda sekiz ders kitabinin arastirmaya dahil
edilmistir. Ders kitaplarina www.eba.gov.tr adresinden ulasildig1 icin aymi zamanda dokiiman
analizinin 2. basamagi olan kaynaklarin 6zgiinliigii ve orijinalliginin teyidi yapilmistir. Analiz
basamaginin 3. adimi1 olan dokiimanlar1 anlama kisminda ise arastirmaci her sinif seviyesi i¢cin edinmis
oldugu ders kitaplarini ayrintili olarak incelemistir. Verilerin analizi basamaginda arastirmacinin
analize dahil olacak drneklemi bir diger deyisle ders kitaplarinda yer alan kisimlardan hangilerinin
analize tabi olacagina iliskin karar vermesi gerekmektedir. Bu baglamda arastirmaci ders kitabinin
tamami1 yerine kitapta yer alan etkinlere odaklanmaya karar vermistir. Bir sonraki asamada ise
arastirmaci etkinliklerin analizinde kullanacag1 cerceveyi olusturmustur. Bu cerceveyi olustururken
alan yazinda yer alan SBK tanimlamalari ve Ogretimi cergevelerinden (Presley vd., 2013) kismen
faydalanilmistir. Etkinligin SBK'nin hangi perspektifini yansittigini ifade eden “sosyobilimsel konu
persfektifi”, SBK'nin mekansal olarak nereye isaret ettigini ifade eden “mekansal boyut” etkinlik ile

2

birlikte 6grencilere nasil bir deneyim siirecinin olusturulmak istenildiginin sorgulandigi “6grenme
deneyimi” ders kitaplar1 analizinde kullamilan cergevenin boyutlarini olusturmustur. Dokiiman
analizinin son adimi olan veri kullaniminda ise aragtirma baglaminda elde edilen sonuglar, dokiimanda
ad1 gecen kurum, kurulus ya da kisilere herhangi bir sekilde zarar ya da ¢ikar saglamayacak sekilde
paylasilarak yaymnlastirilmistir. Arastirmalarda arastirmacilarin, kullanacaklari dokiimanlarin
giivenilir ve gecerli kaynaklar olup olmadiklarini incelemeleri ve arastirma konusuyla ilgili birincil
kaynaklara ulasmaya calismalari gerekmektedir (Sak, Sahin Sak, Sendil ve Nas, 2021). Bu baglamda fen
bilimleri ders kitaplarina resmi internet adreslerinden ulasilarak, dokiimanlarin 6zgtinliigiiniin ve
orijinalliklerinin kontrol edilmesi saglanmistir. Arastirmanin arastirmanin gegerligi ve giivenirligi
artiran bir diger durum ise, yazili ya da gorsel hale getirilmis olan dokiimanlarin uzman kisilerce
organize edilmis olmasidir (Saldana, 2011). Bu durum dikkate alindiginda ise, arastirma kapsaminda
incelenen dokiimanlarin Tiirkiye Cumhuriyeti Milli Egitim Bakanlig: tarafindan kurulan sosyal nitelikli
egitsel elektronik icerik ag1 olan Egitim bilisim ag1 (EBA)’da yer alan ders kitaplari olmasina dikkat

edilmigtir.
Bulgular

Bulgular kapsaminda fen bilimleri ders kitaplarinda yer alan etkinlikler SBK baglaminda incelenmis ve
elde edilen sonuglara yer verilmistir. Elde edilen bulgular analiz ¢er¢evesine uygun olarak sunulmustur.
4 farkli baslik altinda ele alinan bulgularda ilki 5., 6., 7. ve 8. sinif fen bilimleri ders kitaplarinda yer alan
etkinliklerde hangi SBK konularina yer verildigine iliskindir
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m iklim degisikligi Cevre kirliligi

Organ bagis1
B Geri dontistim

W Biyoteknoloji

Grafik 1. Fen bilimleri ders kitaplari etkinliklerinde yer alan sosyobilimsel konulara iliskin bulgular

Grafik 1 incelendiginde 5., 6., 7. ve 8. sinif fen bilimleri ders kitaplarinda bulunan etkinliklerde yer alan

SBK'nin ¢esitlendigi goriilmiistiir. Cevre kirliligi, su kirliligi, uzay kirliligi ve kiiresel 1sinma gibi

cevresel konu baglamlarina organ bagisi, biyoteknoloji ve genetik miihendisligi konularindan daha

fazlaca yer verildigi goriilmiistiir. Bununla birlikte etkinliklerde yer verilen SBK'nin farklilasarak

cesitlendirildigini sdylemek miimkiindiir.

Arastirma baglaminda ortaya ¢ikan bir diger bulguyu ise, ders kitaplarinda yer alan SBK'nin perspektif

agisindan incelenmesi olusturmaktadir. Tablo 1’de etkinlikler ve bu etkinliklerde 6n plana ¢ikan SSK

persfektifine iliskin bilgiler yer almaktadir.

Tablo 1. Fen bilimleri ders kitaplarinda yer alan etkinliklerin SBK perspektifine iliskin bulgular

Sinif seviyesi Etkinlik SBK SSK perspektifi

5 Birlikte yapalim Su kirliligi Cevresel

5 Birlikte yapalim Tklim degisikligi Cevresel

5 Sira sende Su kirliligi Cevresel, toplumsal

5 Sira sende Cevre kirliligi Cevresel

5 Goster kendini Cevre kirliligi Cevresel, ekonomik

5 Yararlhh mi1 zararh m1  Cevre Kirliligi Cevresel, ekonomik

6 Calisma yaprag1 Organ bagist Toplumsal

6 Aragtiralim Is1 yalitim Toplumsal, ekonomik, cevresel

6 Aragtiralim Fosil yakaitlar Ekonomik, cevresel

6 Neler 6grendik Organ bagist Toplumsal, Insan haklari

7 Aragtiralim sunalim  Uzay kirliligi Cevresel

7 Aragtiralim tartisalim ~ Geri dontisiim Toplumsal

7 Etkinlik Uzay kirliligi Cevresel

8 Etkinlik/miinazara Genetik mithendisligi ~ Toplumsal, Insan haklart
yapalim
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8 Etkinlik Kiiresel 1sinma Cevresel
8 Beyin firtinasi Geri dontisiim Cevresel, Ekonomik
8 Beyin firtinasi Termik santral Cevresel, Insan haklar1
8 Aragtiriniz Kiiresel 1sinma Cevresel
8 Tartisiniz Biyoteknoloji Belirtilmemis
8 Tartisiniz Biyoteknoloji Toplumsal
8 Sira sizde Kiiresel iklim Cevresel
degisikligi
8 Tartisiniz Termik santraller Belirsiz

Tablo 1 incelendiginde farkli sinif sevilerinde yer alan etkinlik isimleri ve bu etkinliklerde odaklanilan
yonlerin neler oldugu goriilmektedir. 5. sinuf seviyesinde 6 etkinligin, 6. sinif seviyesinde 4 etkinligin,
7. smif seviyesinde 3 etkinligin ve son olarak 8. sinif seviyesinde 9 etkinligin SBK ile ilgili oldugunu
sOylemek miimkiintidiir. Etkinlik isimleri ise; birlikte yapalim, sira sende, goster kendini, neler
ogrendik, arastiralim sunalim, etkinlik, beyin firtinasi ve tartisiniz olmak {izere sinif seviyesi degistikge
farklilastirmaktadir. Arastirma baglaminda elde edilen bir deger bulguyu etkinliklerde yer verilen SBK
perspektifi olusturmaktadir. Bu baglamda etkinliklerde cevresel perspektifin 6n plana ¢iktig
goriilmektedir. Toplumsal baglam etkinliklerde 6n plana ¢ikan bir diger yonii olusturmustur. Ekonomi
ve insan haklar1 boyutlari ise etkinlikler kapsaminda deginilen bir diger SBK perspektifi olusturmustur.
Tek SBK perspektifine odaklanilan etkinlik sayisimin daha fazla oldugu goriilmiistiir. Ug SBK

perspektifine ayni etkinlikte odaklanilmasi ise 6. sinif seviyesinde arastiralim etkinligi ile simirlidur.

Arasgtirma baglaminda elde edilen bir diger bulguya Tablo 2’de yer verilmistir. Bu tabloda fen bilimleri
ders kitaplarinda SBK ile ilgili etkinliklerin hangi mekansal baglam kapsaminda ele alindigina iliskin
bilgilere ver verilmistir. Mekansal boyut boyutunu ev, okul, toplum, ulusal ve kiiresel olmak iizere 5

ayri durum olusturmustur.

Tablo 2. Fen bilimleri ders kitaplarinda yer alan etkinliklerin mekdnsal boyuta iliskin bulgular

Sinif seviyesi Etkinlik SSK Mekansal Boyut
5 Birlikte yapalim Su kirliligi Okul

5 Birlikte yapalim Iklim degisikligi Okul

5 Sira sende Su kirliligi Toplum, Kiiresel
5 Sira sende Cevre kirliligi Ulusal

5 Goster kendini Cevre kirliligi Kiiresel

5 Yararli mi1 zararhm1 ~ Cevre Kirliligi Toplum, Ulusal
6 Calisma yaprag: Organ bagist Toplum

6 Aragtiralim Is1 yalitim Ev, Toplum

6 Arastiralim Fosil yakaitlar Kiiresel

6 Neler 6grendik Organ bagisi Belirsiz

7 Aragtiralim sunalim  Uzay kirliligi Kiiresel
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Tablo 2 incelendiginde etkinliklerde SBK'nin ev, okul, toplum, ulusal ve kiiresel olmak {izere bes farkl

mekansal boyut baglaminda ele alindig: goriilmiistiir. Etkinliklerde siklikla kiiresel igerikte yer verildigi

goriilmiistiir. Mekansal olarak 6n plana ¢ikan bir diger mekansal boyut toplum olurken, ev boyutuna

sadece bir etkinlikte yer verildigi gortilmiistiir. Smif seviyesine gore anlamli bir mekansal boyut ele

alimindan bahsetmenin miimkiin olmamasi ile birlikte 8. sinifta yer alan etkinlerin tamaminda SBK'nin

kiiresel boyutta islendigi goriilmiistiir.

Aragtirma kapsaminda elde edilen son bulguyu ise, fen bilimleri ders kitaplarinda yer alan SBK

baglamli etkinliklerinin hangi 6grenme deneyimlerini destekledigine iliskindir. Bu bulgu altinda

o0grenme deneyimleri olusturulan analiz ¢ercevesi baglaminda bilimsel bir teorinin ele alinmasz, ilgili

SBK’ye iliskin bilimsel veri toplanmasi, SBK'nin sosyal yonlerin tartisilmasi ve iist diizey diisiinme

becerileri kisimlarindan olusmaktadir.

Tablo 3. Fen bilimleri ders kitaplarinda yer alan etkinliklerin 6grenme deneyimine iligkin bulgular

Sinif Etkinlik SSK Ogrenme Deneyimi

seviyesi

5 Birlikte yapalim Su kirliligi Bilimsel veri toplama ve analizi.
Muhakeme

5 Birlikte yapalim Iklim degisikligi Bilimsel veri toplama ve analizi,
Muhakeme

5 Sira sende Su kirliligi SBK sosyal yOniinii tartisma,
Muhakeme

5 Sira sende Cevre kirliligi Muhakeme, Karar verme

5 Goster kendini Cevre kirliligi SBK sosyal yoOniinii tartisma,
Muhakeme, Karar verme

5 Yararlt m1 zararli m1 Cevre Kirliligi SBK sosyal yoniinii tartisma,
Muhakeme

6 Calisma yaprag1 Organ bagisi SBK sosyal yoniinii tartisma,
Muhakeme
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6 Aragtiralim

6 Aragtiralim

6 Neler 6grendik

7 Aragtiralim sunalim

7 Aragtiralim tartisalim

7 Etkinlik

8 Etkinlik/miinazara
yapalim

8 Etkinlik

8 Beyin firtinasi

8 Betin firtinasi

8 Aragtiriniz

8 Tartisiniz

8 Tartisiniz

8 Sira sizde

8 Tartisiniz

Is1 yalitim1

Fosil yakitlar

Organ bagis1
Uzay kirliligi

Geri dontistim

Uzay kirliligi

Biyoteknoloji

Kiiresel 1sinma

Geri dontisim

Termik santral

Kiiresel 1sinma

Biyoteknoloji

Biyoteknoloji

Kiiresel iklim

degisikligi

Termik santraller

S.Z.Et
SBK sosyal yoniinii tartisma,
Muhakeme
SBK sosyal yoOniinii tartisma,
Muhakeme

Muhakeme, Argiimantasyon

Bilimsel veri toplamam ve analizi,
Muhakeme

Muhakeme, Argiimantasyon

Muhakeme, Argiimantasyon

Bilimsel veri toplamam ve analizi,

SBK
Muhakeme, Karar verme

sosyal yoniinti  tartisma,

Bilimsel veri toplamam ve analizi,

Muhakeme, Karar verme

Bilimsel veri toplamam ve analizi,

Muhakeme, Karar verme

Bilimsel veri toplamam ve analizi,

Muhakeme

Bilimsel veri toplamam ve analizi,
Muhakeme, Argiimantasyon

SBK sosyal yoOniinii tartisma,
Argilimantasyon

SBK sosyal yoOniinii tartisma,
Muhakeme

Muhakeme, Argiimantasyon

SBK sosyal yoniinii tartisma

Fen bilimleri ders kitaplarinda yer alan ve igeriginde SBK ile ilgili olan farkli 22 etkinligin hangi

ogrenme deneyimlerini kapsadigina dair bulgular Tablo 3’de sunulmustur. Ogrenme deneyimlerinin

dort ana baslik altinda toplandigini sdylemek miimkiindiir. Bu basliklardan ilki {ist diizeye 6grenme

becerilene iliskindir. Bu baglik altinda ise 6grenme deneyimleri muhakeme, argiimantasyon ve karar

verme kodlar altinda toplanmustir. Etkinliklerin ise agirlikli olarak muhakeme ve argiimantasyon

becerileri ile iliskili oldugunu sdylemek miimkiindiir. SBK ile ilgili bilimsel verilerin toplanmas: ve

analizi siireci ve SBK'nin sosyal yoniine iliskin tartismalar ise etkinliklerde odaklanilan bir diger

o0grenme deneyimini olusturmustur. Ayni etkinlik ile birden fazla 6grenme deneyimini icerirken, bazi

etkinliklerin sadece bir 6grenme deneyimini iceren baglaminin oldugunu séylemek miimkiindiir.
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Tartisma, Sonug ve Oneriler

Bu aragtirmanin amacini, ortaokul 5., 6., 7. ve 8. smnif fen bilimleri ders kitabi etkinliklerde SBK ile ilgili
olan etkinlikler ile bu etkinliklerde SBK’lere nasil yer verildiginin incelenmesi olusturmaktadir. Bu
baglamda 6ncelikle her sinif seviyesi i¢cin www.eba.gov.tr’ de yer alan toplamda sekiz fen bilimleri ders
kitaplarinda yer alan etkinlikler incelenerek hangilerinin SBK'nin igerdigi tespit edilmistir. Bu
baglamda toplam 22 etkinligin SBK ile ilgili oldugu belirlenmistir. Daha sonra ise, bu 22 etkinlik
arastirmaci tarafindan ilgili alan literatiiriinden faydalanilarak olusturulan bir analiz ¢ercevesi ile analiz
edilerek arastirmaya yonelik bulgu ve sonuglar ortaya konulmustur. Bu baglamda SBK etkinliklerin
cevresel, toplumsal ve ekonomik perspektifleri icerdiklerini soylemek miimkiindiir. Analiz baglaminda
elde edilen bir diger sonug ise, etkinliklerin odaklandiklari sosyobilimsel konu baglamlarini agirlikli
olarak kiiresel boyutta ele almalar1 olusturmaktadir. Ayrica etkinliklerin, muhakeme, argiimantasyon,
karar verme, SBK ile ilgili bilimsel verilerin toplanmas1 ve SBK'nin sosyal yoniine iligkin tartigmalar gibi

0grenme deneyimlerini igerdikleri analiz kapsaminda elde edilen sonuglar1 olusturmaktadir.

Glintimiiz diinyasinda bireyler, iklim degisikligi, niikleer enerji (Dawson & Venville, 2020) ve genetik
mithendisligi (Chang, Liang & Tsai, 2020) gibi SBK ile kars: karsiya gelmektedir (Bader & digerleri,
2023). Bireylerin bu konular ile yiizlesebilmeleri icin bir dizi beceriye sahip olmalar1 gerekir (Akcanca,
2020). Problem ¢6zme, yaraticilik, bilgi okuryazarlig ve isbirligi bu becerilerden bazilaridir (Greiff &
Kyllonen, 2016). Bu becerilerin 6greneme ortamlarinda dikkate alinmalar1 olduk¢a 6nemlidir (Larson &
Miller, 2011). Ogretmenlerin bu iist diizey becerileri destekleyen 6grenme ortamlarini olusturabilmeleri
noktasinda SBK'yi yapilandirma ve etkilesimli tartismalara onciiliik etme konusunda yetenekli
olmalarini gerektirir (Badeo & Duque, 2022, Et & Gomleksiz, 2021). Fen bilimleri ders kitaplari, temel
kesifleri iletmeleri agisindan (Simpson, Beatty & Ballen, 2021) 6gretmenlerin sorgulama, tartisma ve
muhakeme gibi 6grenme deneyimlerini agisindan firsatlar saglayan oOgrenme etkinliklerinin
olusturulmasinda oldukca 6nemli bir etken olabilmektedir. Bu baglamda 6n plana ¢ikan diger durum
ise ders kitaplarinda bu konulara nasil yer verildigidir. Ortaokul fen bilimleri ders kitaplarinda kiiresel
1sinma (Fadly, Rahayu, Dasna & Yahmin. 2022; Zhang & Du, 2022), iklim degisikligi (Dawson, 2015;
Dawson & Carson, 2022), organ bagist (Sibic & Topcu, 2020; Evren Yapicioglu, 2018), biyoteknoloji
(Georgiou, Mavrikaki, Halkia, & Papassideri 2020; Nurtamara & Prasetyanti, 2020) gibi farklh
sosyobilmsel konulara yer verildigi goriilmustiir. Boylesi farkli igeriklerdeki SBK'nin 6grencilerin
bilimsel gelismeler, sosyal ikilemler, informal ve sosyobilimsel muhakeme, argiimantasyon, bilimsel
modelleme, bilimin dogasi, risk analizi, karakter egitimi ve kimlik, ahlaki- kiiltiirel degerler ve medya
(Topgu, 2017) gibi farkli 6grenme durumuyla arasindaki bag kurabilmeleri agisindan 6nemli bir
potansiyel olarak yorumlanabilir. SBK'nin s6z konusu basliklar ile iliskilendirilebilmeleri ise fen konu
igerikleriyle iligkili olmas1 ve sosyal olarak bir anlami ve dnemi olmasi gerekmektedir (Eastwood &
digerleri 2012). Aragtirma kapsaminda ders kitaplarinda incelenen SBK ile ilgili etkinliklerin gevresel,
toplumsal, ekonomik ve insan haklar1 gibi farkli perspektifleri icermesi fen 6gretimi agisindan zengin
ogrenme ciktilar1 olusturmasina firsat saglamasi agisindan Ogretmenlerin SBK'yi temel igerige siki
sikiya bagh kalmaya yonelik geleneksel goriisten, toplumsal konular ile harmanlayabildigi bir bakis
agisina gegisi saglayan bir kaynak olarak yorumlanmistir (Leung, 2022).

Arastirma kapsaminda elde edilen bir diger sonucu ise, sosyobilimsel baglamli etkinliklerin hangi
o0grenme deneyimlerini icerdikleri olusturmustur. Farkli smif seviyelerinde degismekle birlikte
etkinliklerin 6grencilerin SBK’ye iliskin bilgi toplayabilmeleri ve bu bilgileri analiz ederek SBK ile ilgili

karar verebilmelerini, muhakeme yapabilmelerini ya da argliman siirecine dahil olabilmelerini
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ongormektedir. Onceki aragtirmalarin ortaya koymus oldugu ortaokul ve lise donemi 6grencilerinin
genellikle akademik tartigsmalara katilmakta ve ya tartismalara katilmak igin gerekli kamit ve
aciklamalar1 yapabilmede eksik olduklarimi bu eksikligin temel nedeninin ise, anlamli ve iiretken
tartismalara girmek i¢in arka plan bilgisi ve argiimantasyon becerilerinin olmamasi sonucu (Zhang vd.,
2023) goz Oniine alindiginda fen bilimleri ders kitaplarinin argiiman, karar verme ve muhakeme gibi
o0grenme deneyimlerini desteklemesi baglaminda olduk¢a 6nemli oldugunu séylemek miimkiindiir.
Boylece bireyler, SBK ile ilgili olarak tek bir dogru cevap aramak yerine, ilgili tiim olasiliklarin dikkate
alindigr tiim taraflarca kabul edilebilir bir ¢oziime varmak igin tartisma durumlar1 igerisinde
olabilecekleri (Durak & Topcu, 2023) etkinliklere dahil olabilecekledir. Ders kitaplarinda yer alan
etkinliklerin siklikla kiiresel igerikte yer verilmesi ise daha 6nce arastirmacilar tarafindan dile getirilen,
bireylerin kapsayici ve siirdiiriilebilir bir diinyaya hazirlanabilmeleri icin, ders kitaplarinin kiiresel
sorunlar1 zamansal ve mekansal boyutlar baglaminda genis bir perspektif ile ele alinmas: gerekliligi

(Chou, 2021) ile uyusan bir arastirma sonucu olmustur.

Arastirma baglaminda elde edilen sonuglardan yola ¢ikilarak, ortaokul 5., 6., 7. ve 8. sinif fen bilimleri
ders kitaplarinda yer alan SBK ile ilgili etkinliklerin igerikleri ile ilgili bir takim diizenlemeler yapilabilir.
Bu baglamada yapilabilecek ilk diizenleme SBK perspektifine yoneliktir. Yapilan analizler baglaminda
SBK etkinliklerinde cevresel ve ekonomik boyutlarin 6n plana ¢iktig1 goriilmiistiir. Oysa ki, SBK ilgili
literatiirde toplumu ilgilendiren (Klaver, Walma van der Molen, Sins & Guérin, 2022; Elbahan, Elbahan
& Anilan, 2022) ve etik (Leung, 2022) baglamli konular olarak tanimlamaktadir. Bu nedenle etkinliklerin
s0z konusu SBK’ye iliskin etik ve toplumsal boyutlar1 kapsayacak sekilde olusturulmalar1 arastirma
kapsaminda yapilacak onerilerden birisidir. Bir diger arastirma bulgusu ise, SBK ile ilgili etkinliklerin
¢ok azinin “bilimsel veri toplamak ve analiz etmek” gibi bir aragtirma siirecini kapsadig1 yoniindedir.
Bu durum bireylerin SBK ile ilgili arastirma yapma ve ulasilan kaynaklarin sorgulanmas: siireclerini

icerecek sekilde diizenlenebilecegi bir diger arastirma onerisini olusturmaktadir.

Catisma Beyani ve Etik Bildirim

Arastirmacilarin arastirma ile ilgili diger kisi ve kurumlarla yasanabilecek herhangi bir ¢ikar ¢atismasi
bulunmamaktadir. Bu makale, dokiiman analizi tiirinde oldugu icin etik kurul karar

gerektirmemektedir.
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Yazarlarin Katki Orani Beyani

Arastirma siirecinin tamaminda yazarin sorumlulugu mevcuttur.

Destek ve Tesekkiir Beyani

Bu makale i¢in destek alinan herhangi kurum, kurulus ya da kisi mevcut degildir.
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Extended Abstract

Textbooks that teachers frequently use (Chou, 2021; Sulak & Capanoglu 2021;) become an indispensable
element of the process in the context of teaching socioscientific issues when used with curricula. For this
reason, studies on including socioscientific issues in curricula and textbooks are considered important
(Mohamad & Shaaban 2021). When the related literature is examined, it is seen that there are studies on
socioscientific issues (Aydin & Silik 2020; Et & Erkensiz, 2021) in science curricula, but studies on
examining textbooks from the context of socioscientific issues are not sufficient. It is thought that the
research carried out in this context will be important in determining how much SBK is included in
science textbooks.

Method

The aim of the research is to examine the status of SBK in secondary school 5th, 6th, 7th and 8th grade
science textbooks. For this purpose, qualitative research method was used.

Findings

The purpose of this research is to examine the activities related to SBK in secondary school 5th, 6th, 7th
and 8th grade science textbook activities and how SBKs are included in these activities. In this context,
first of all, activities in eight science teaching books on www.eba.gov.tr for each grade level were
examined and it was determined which ones included socioscientific issues. In this context, it has been
determined that a total of 22 activities are related to socioscientific issues. Then, these 22 activities were
analyzed with an analysis framework created by the researcher using the relevant field literature, and
the findings and results for the research were revealed. In this context, it is possible to say that activities
involving socioscientific issues include environmental, social and economic perspectives. Another
result obtained in the context of the analysis is that the activities mainly deal with the socioscientific
subject contexts they focus on on a global scale. In addition, it constitutes the results obtained within
the scope of the analysis in which the activities include learning experiences such as reasoning,

argumentation, decision making, collecting scientific data about SSI and discussions on the social aspect
of SSI.

Discussion

In order for socioscientific subjects to support the learning process, they must be related to the science
subject content and have a social meaning and importance (Eastwood et al. 2012). In the scope of the
research, the activities related to socioscientific issues examined in the textbooks include different
perspectives such as environmental, social, economic and human rights, and in terms of providing an
opportunity to create rich learning outcomes in terms of science teaching, teachers are encouraged to
adopt the inclusion of socially relevant curriculum from the traditional view of keeping socioscientific

issues tightly to the basic content. correctly interpreted as a transitional tool (Leung, 2022).
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Introduction

Nowadays changes in the fields of science, technology and information have made it necessary for
individuals to have a different set of skills. This necessity has led to an increase in societies' need for
individuals who question, produce and are involved in research-inquiry processes. The main reason for
the emergence of such an expectation from individuals is that science and society have structures that
both affect and are affected by each other since their existence (Elbahan, Elbahan & Anilan, 2022; Topgu,
2017). This mutual relationship has led to an increase in the importance of the link established between
knowledge and socially important issues in science education in recent years (Chen & Xiao, 2021; Yun,
Shi & Jun, 2022). The situations where scientific and social issues converge with the contexts of
dilemmas and debates have led to the emergence of socioscientific issues (SSI) (Aydin & Kili¢ Mocan,
2019). SSI; community (Klaver, Walma van der Molen, Sins & Guérin, 2022; Elbahan, Elbahan & Anilan,
2022), science-based (Bachtold, Pallares, Checchi & Munier 2022), debatable (Suparman, Rohaeti &
Wening 2022; Leung & Cheng 2023), ethics (Leung, 2022) can be defined as contextual issues. It is
possible to say that individuals are involved in a scientific research process when thinking about
socioscientific issues that combine different dimensions (Newton & Zeidler, 2020). Individuals involved
in the scientific research process can make scientific decisions about issues that have social value in their
environment (Lubis, Suryadarma & Yanto 2022). Thus, socioscientific issues become a context for the
purpose of educating students who are able to address complex, interconnected problems of increasing
importance today (Melton, Saiful & Shein, 2022). SSI's students' argumentation skills (Georgiou,
Mavrikaki, Halkia & Papassideri, 2020; Khishfe, 2022; Tung¢ $Sahin, 2022), their understanding of the
nature of science (Bostan Sarioglan & Urek, 2022; Leung,2020) and critical thinking (Okumus, 2020; Sari,
Agustini & Widodo, 2021) have been seen to support different learning areas. All these potential
learning contributions of SSI have caused individuals to be seen as an interdisciplinary approach to
science education in increasing scientific literacy (Hwang, Ko, Shim, Ok & Lee 2023; Et & Shirtless, 2021;
Badeo & Duque, 2022). This interdisciplinary approach is reflected in learning environments, moving
away from individuals' being scientifically literate, towards SBK's education programs instead of
content-oriented education or programs (Leung, 2022). Undoubtedly, the need for curricula to include
SSIs cannot be associated only with supporting the existence of scientifically literate individuals.
Another necessity that arises in this regard is that teachers' beliefs about SSI affect the teaching of these
subjects. The results of the research conducted on this situation reveal that some of the teachers use SSI
in the learning environment to attract students’ attention and promote scientific content, but they deal
with these issues in a way that takes into account the ethical aspects and lacks the context of discussion
(Ekborg, Ottander, Silfver & Simon, 2013; Pitiporntapin, Yutakom, & Sadler, 2016). Such a perspective
causes SSI to be limited to teaching science content in learning environments. Instead, teachers should
design the process in a way that supports individuals to develop their high-level skills, and includes
learning experiences such as questioning, discussion and reasoning when dealing with SBK (Badeo &
Duque, 2022). Teachers should have self-efficacy in teaching SSI (Badeo & Duque, 2022; Yahaya, Zain &
Karpudewan, 2015) in order to include SSI in this way. Although curricula support teachers' self-
efficacy, they are not sufficient on their own, as they are reference points of teachers (Yapicioglu &
Kaptan, 2017). Textbooks, which are frequently used by teachers (Chou, 2021; Sulak & Capanoglu 2021)
become an indispensable element of the process in the context of teaching SSI when used together with
curricula. For this reason, it is thought that studies on including SSI in curricula and textbooks are
important (Mohamad & Shaaban 2021). When the relevant literature is examined, it is seen that there
are studies on SBK in science curriculums (Aydin & Silik 2020; Et & Erkensiz, 2021), but studies on
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examining textbooks from the context of SSI are not sufficient. It is thought that the research carried out
in this context will be important in determining how much SSI is included in science textbooks. Based
on all this information, the purpose of the research is to examine the activities related to SSIin secondary
school 5th, 6th, 7th and 8th grade science textbook activities and how SSIs are included in these

activities. In this context, the sub-problems of the research are as follows.

What are the socioscientific issues included in the science textbook activities?
What are the SSI perspectives of the activities for SSI in the science textbooks?

What are the features of the spatial dimension of the activities for SSI in the science textbook?

L=

What are the characteristics of the learning experience of the activities for SSI in the science
textbook?
Method

The aim of the research is to examine the status of SSI in secondary school 5th, 6th, 7th and 8th grade
science textbooks. For this purpose, qualitative research method was used. Qualitative research is a type
of research that deals with revealing processes and agreements about phenomena (Silverman, 2018, 7).
Science textbooks, which constitute the data sources of the research, were analyzed in the context of
document analysis. Document analysis is a method used to analyze the content of written documents
meticulously and systematically (Wach & Ward, 2013). In addition, documents can be used to complete,
verify and support research (Kiral, 2020). In the context of the purpose of this research, secondary school
textbooks formed the documents that function to define and support the research correctly. There are
some steps that researchers should follow in order to carry out the document analysis process in a

healthy way. These steps are expressed by Yildirim and Simsek (2016) as follows;

Checking the .
. S Understanding
Accessing Documents authenticity of
Documents
documents
Analyzing Data,
Selecting a sample from .
the data subject to Using Data
analysis

Figure 1. Document analysis process (Yildirim & Simsek, 2016)
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Data Collection and Data Analysis

Each step expressed in Figure 1 was followed within the scope of the research. In this context, firstly, it
was tried to reach the science textbooks in accordance with the purpose of the research. The address of
www.eba.gov.tr was used to reach the books to be included in the research. It was seen that there were
two different textbooks for each grade level, and a total of eight textbooks were included in the research.
Since the textbooks are accessed from the address www.eba.gov.tr, the originality and originality of the
sources, which is the second step of document analysis, has been confirmed. In the 3rd step of the
analysis step, which is the part of understanding the documents, the researcher examined the textbooks
and acquired for each grade level in detail. In the data analysis step, the researcher has to decide on the
sample to be included in the analysis, i.e , which parts of the textbooks will be subject to analysis. In this
context, the researcher decided to focus on the activities in the textbook instead of the entire textbook.
In the next step, the researcher created the framework to be used in the analysis of the activities. While
creating this framework, SSI definitions and teaching frameworks (Presley et al., 2013) in the literature
were partially utilized. The ‘socioscientific subject perspective’ and ‘spatial dimension’, which express
which perspective of the activity reflects SBK, formed the dimensions of the framework used in the
analysis of textbooks, "learning experience”, in which it was questioned what kind of experience process
was intended to be created for the students, together with the activity. In the use of data, which is the
last step of the document analysis, the results obtained in the context of the research were shared and
published in a way that would not cause any harm or benefit to the institutions, organizations or
individuals mentioned in the document. In research, researchers should examine whether the
documents they will use are reliable and valid sources and try to reach primary sources related to the
research topic (Sak, Sahin Sak, Sendil, & Nas, 2021). In this context, it was ensured that the originality
and originality of the documents were checked by accessing the science textbooks from the official
internet addresses. Another situation that increases the validity and reliability of the research is that the
written or visualized documents are organized by experts (Saldana, 2011). When this situation is taken
into consideration, it has been paid attention that the documents examined within the scope of the
research are the textbooks included in the Educational Cognition Network (EBA), which is a socially
qualified educational electronic content network established by the Ministry of National Education of

the Republic of Turkey.
Results

Within the scope of the findings, the activities in the science textbooks were examined in the context of
SSI and the results were included. The findings are presented in accordance with the analysis
framework. The first of the findings, which are discussed under 4 different headings, is about which SSI
subjects are included in the activities in the 5th, 6th, 7th and 8th grade science textbooks.
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Grafik 1. Findings related to socioscientific issues in science textbooks activities

When Graph 1 is examined, it is seen that the SSI included in the activities in the 5th, 6th, 7th and 8th

grade science textbooks has diversified. It has been observed that environmental issues such as

environmental pollution, water pollution, space pollution and global warming are given more space

than organ donation, biotechnology and genetic engineering. However, it is possible to say that the SSI

included in the activities is diversified and diversified.

Another finding that emerged in the context of the research is the perspective analysis of the SSI in the

textbooks. Table 1 contains information about the events and the SSI perspective that comes to the fore

in these events.

Table 1. Findings on the SSI perspective of the activities in the science textbooks

Grade level Activity SSI SSI perspective
5 Do together Water pollution Environmental
5 Do together Climate change Environmental
5 It's your turn Water pollution Environmental, Social
5 It's your turn Environmental Environmental
pollution
5 Show yourself Environmental Environmental, Economic
pollution
5 Is it helpful or Environmental Environmental, Economic
harmful? pollution
6 Worksheet Organ donation Social
6 Let's explore Heat insulation Social, Economic,
Environmental
6 Let's explore Fossil fuels Economic, Environmental
6 What we learned Organ donation Social, Human rights
7 Let's explore Space pollution Environmental
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7 Let's explore and Recycle Social
discuss

7 Activity Space pollution Environmental

8 Let's have an Biotechnology Social, Human rights
event/debate

8 Activity Global warming Environmental

8 Brainstorming Recycle Environmental, Economic

8 Brainstorming Thermal reactor Environmental, Human rights

8 Investigate Global warming Environmental

8 Discuss Biotechnology Uncertain

8 Discuss Biotechnology Social

8 It is your turn Global warming Environmental

8 Discuss Thermal reactor Uncertain

When Table 1 is examined, it is seen that the names of the activities at different grade levels and the
focus areas in these activities. It is possible to say that 6 activities at the 5th grade level, 4 activities at
the 6th grade level, 3 activities at the 7th grade level and finally 9 activities at the 8th grade level are
related to SSI. The activity names are; let's do it together, it's your turn, show yourself, what we learned,
let's research and present, activity, brainstorming and your discussion differentiate as the class level
changes. A value finding obtained in the research groups is the SSI perspective included in the activities.
In this context, it is seen that the environmental perspective comes to the fore in the activities. The social
context formed another aspect that came to the fore in the activities. Economy and human rights
dimensions constituted another SSI perspective that was mentioned within the scope of activities. It has
been observed that the number of activities focused on the single SSI perspective is higher. Focusing on

the three SSI perspectives in the same activity is limited to the 6th grade level research activity.

Another finding obtained in the context of the research is given in Table 2. In this table, information
about the spatial context in which the activities related to SSI are handled in science textbooks is given.
The spatial dimension dimension consists of 5 different situations: home, school, community, national

and global.

Table 2. Findings regarding the spatial dimension of the activities in the science textbooks

Activity Activity SSI Spatial Dimension
5 Do together Water pollution School
5 Do together Climate change School
5 It's your turn Water pollution Society, Global
5 It's your turn Environmental National
pollution
5 Show yourself Environmental Global
pollution
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When Table 2 is examined, it is seen that SSI is handled in the context of five different spatial

dimensions: home, school, society, national and global. It was observed that the activity often included

global content. While another spatial dimension that comes to the forefront spatially is society, it has

been seen that the home dimension is included in only one activity. Although it is not possible to talk

about a meaningful spatial dimension according to the grade level, it has been seen that all of the

activities in the 8th grade are handled in the global dimension.

The last finding obtained within the scope of the research is related to which learning experiences are

supported by the SSI-related activities in the science textbooks. This finding consists of dealing with a

scientific theory in the context of the analysis framework in which learning experiences were created,

collecting scientific data about the relevant SSI, discussing the social aspects of SSI, and high-level

thinking skills.

Table 3. Findings related to the learning experience of the activities in the science textbooks

Grade level  Activity SSI Learning Experience

5 Do together Water pollution Scientific ~data  collection and
analysis, Reasoning

5 Do together Climate change Scientific ~data  collection and
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Discussing the social aspect of SSI,
Reasoning

Reasoning, Decision making

Discussing the social aspect of SSI,
Reasoning, Decision making

Discussing the social aspect of SSI,
Reasoning

Discussing the social aspect of SSI,
Reasoning

Discussing the social aspect of SSI,
Reasoning

Discussing the social aspect of SSI,
Reasoning

Reasoning, Argumentation

Scientific data  collection and
analysis, Reasoning

Reasoning, Argumentation

Reasoning, Argumentation

Scientific data  collection and
analysis,

Discussing the social aspect of SSI,
Reasoning, Decision making

Scientific ~data  collection and
analysis, Reasoning, Decision
making

Scientific ~data collection and
analysis, Reasoning, Decision
making

Scientific data  collection and
analysis, Reasoning

Scientific ~data  collection and
analysis, Reasoning, Argumentation

Discussing the social aspect of SBK,
Argumentation

Discussing the social aspect of SSI,
Reasoning

Reasoning, Argumentation
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8 Discuss Thermal reactor Discussing the social aspect of SSI

Table 3 presents the findings on which learning experiences are covered by 22 different activities in
science textbooks, which are related to SSI. It is possible to say that learning experiences are grouped
under four main headings. The first of these titles is related to high-level learning skills. Under this title,
learning experiences are gathered under the codes of reasoning, argumentation and decision making. It
is possible to say that the activities are mainly related to reasoning and argumentation skills. The process
of collecting and analyzing scientific data about SSI and discussions on the social aspect of SSI
constituted another learning experience focused on in the activities. While the same activity includes
more than one learning experience, it is possible to say that some activities have a context that includes

only one learning experience.
Discussion, Conclusion and Recommendations

The purpose of this research is to examine the activities related to SSI in secondary school 5th, 6th, 7th
and 8th grade science textbook activities and how SSIs are included in these activities. In this context,
first of all, activities in eight science textbooks on www.eba.gov.tr for each grade level were examined
and it was determined which ones were included in SSI. In this context, it has been determined that a
total of 22 activities are related to SSI. Afterwards, these 22 activities were analyzed with an analysis
framework created by the researcher using the relevant field literature, and the findings and results for
the research were revealed. In this context, it is possible to say that SSI activities include environmental,
social and economic perspectives. Another result obtained in the context of the analysis is that the
activities focus on the socioscientific issue contexts predominantly on a global scale. In addition, it
constitutes the results obtained within the scope of the analysis in which the activities include learning
experiences such as reasoning, argumentation, decision making, collecting scientific data about SSI and

discussions on the social aspect of SSI.

In today's world, individuals are faced with SSIs such as climate change, nuclear energy (Dawson &
Venville, 2020) and genetic engineering (Chang, Liang & Tsai, 2020) (Bader et al., 2023). Individuals
need to have a set of skills in order to confront these issues (Akcanca, 2020). Problem solving, creativity,
information literacy and collaboration are some of these skills (Greiff & Kyllonen, 2016). It is very
important to consider these skills in learning environments (Larson & Miller, 2011). In order to create
learning environments that support these high-level skills, it requires teachers to be skilled in
structuring SSI and leading interactive discussions (Badeo & Duque, 2022, Et & Shirtless, 2021). Science
textbooks can be a very important factor in the creation of learning activities that provide opportunities
for teachers' learning experiences such as questioning, discussion and reasoning in terms of
communicating fundamental discoveries (Simpson, Beatty & Ballen, 2021). Another situation that comes
to the fore in this context is how these subjects are included in the textbooks. Global warming (Fadly,
Rahayu, Dasna & Yahmin. 2022; Zhang & Du, 2022), climate change (Dawson, 2015; Dawson & Carson,
2022), organ donation (Sibic & Topcu, 2020; Evren Yapicioglu) in secondary school science textbooks,
2018), biotechnology (Georgiou, Mavrikaki, Halkia, & Papassideri 2020; Nurtamara & Prasetyanti,
2020). The relationship between SBK in such different contents and different learning situations such as
scientific developments, social dilemmas, informal and socioscientific reasoning, argumentation,
scientific modeling, nature of science, risk analysis, character education and identity, moral-cultural

values and media (Topgu, 2017) can be interpreted as an important potential in terms of establishing a
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bond. In order for SSI to be associated with these topics, it should be related to science subject contents
and have a social meaning and importance (Eastwood et al. 2012). In terms of providing the opportunity
to create rich learning outcomes in terms of science teaching, that the activities related to SBK, which
are examined in the textbooks within the scope of the research, include different perspectives such as
environmental, social, economic and human rights, teachers can blend SBK with social issues from the
traditional view of sticking to the basic content. It has been interpreted as a source that provides the
transition to the point of view (Leung, 2022).

Another result obtained within the scope of the research was the learning experiences that socioscientific
context activities included. Although they vary from grade to grade, the activities involve students
gathering information about SSI and analysing that information to make decisions about SSI, to make
judgments, or to engage in the argumentation process.

Previous research has determined that middle and high school students often lack the ability to
participate in academic discussions or to provide the necessary evidence and explanations to participate
in discussions. Considering the lack of background knowledge and argumentation skills to engage in
meaningful and productive discussions (Zhang et al., 2023), it is possible to say that the main reason for
this deficiency is that science textbooks are very important in terms of supporting learning experiences
such as argument, decision making and reasoning. Thus, instead of looking for a single correct answer
regarding the SSI, individuals will be able to participate in activities where they can be in discussion
situations (Durak & Topcu, 2023) in order to reach a solution acceptable to all parties, where all relevant
possibilities are taken into account. The fact that the activities in the textbooks are frequently included
in global content is similar to the necessity of the textbooks to deal with global problems in the context
of temporal and spatial dimensions in order to prepare individuals for an inclusive and sustainable
world (Chou, 2021), which has been mentioned by researchers previously.

Based on the results obtained in the context of the research, some arrangements can be made regarding
the contents of the activities related to SSI in the secondary school 5th, 6th, 7th and 8th grade science
textbooks. The first arrangement that can be made in this context is for the perspective of the SSI. In the
context of the analyzes made, it has been seen that environmental and economic dimensions come to
the fore in SSI activities. However, in the relevant literature, the SSI defines it as contextual issues
(Klaver, Walma van der Molen, Sins & Guérin, 2022; Elbahan, Elbahan & Anilan, 2022) and ethics
(Leung, 2022). For this reason, it is one of the suggestions to be made within the scope of the research to
create the activities in a way that covers the ethical and social dimensions of the SSI. Another research
finding is that very few of the activities related to SSI cover a research process such as "collecting and
analyzing scientific data". This situation constitutes another research proposal in which individuals can
be organized in a way to include the processes of conducting research on SSI and questioning the

resources reached.
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Extended Abstract

Textbooks, which are frequently used by teachers (Chou, 2021; Sulak & Capanoglu 2021;) become an
indispensable element of the process in the context of teaching socioscientific issues when used with
curricula. For this reason, studies on including socioscientific issues in curricula and textbooks are
considered important (Mohamad & Shaaban 2021). When reviewing the relevant literature, it can be
seen that there are studies on socioscientific issues (Aydin & Silik 2020; Et & Erkensiz, 2021) in science
curricula, but there are not enough studies that examine textbooks in the context of socioscientific issues.
It is thought that the research carried out in this context will be important in determining how much
SBK is included in science textbooks.

Method

The aim of the research is to examine the status of SBK in secondary school 5th, 6th, 7th and 8th grade
science textbooks. For this purpose, qualitative research method was used.

Findings

The purpose of this research is to examine the activities related to SBK in secondary school 5th, 6th, 7th
and 8th grade science textbook activities and how SBKs are included in these activities. In this context,
first of all, activities in eight science teaching books on www.eba.gov.tr for each grade level were
examined and it was determined which ones included socioscientific issues. In this context, it has been
determined that a total of 22 activities are related to socioscientific issues. Then, these 22 activities were
analyzed with an analysis framework created by the researcher using the relevant field literature, and
the findings and results for the research were revealed. In this context, it is possible to say that activities
involving socioscientific issues include environmental, social and economic perspectives. Another
result obtained in the context of the analysis is that the activities mainly deal with the socioscientific
subject contexts they focus on on a global scale. In addition, it constitutes the results obtained within
the scope of the analysis in which the activities include learning experiences such as reasoning,

argumentation, decision making, collecting scientific data about SSI and discussions on the social aspect
of SSL.

Discussion

In order for socioscientific subjects to support the learning process, they must be related to the science
subject content and have a social meaning and importance (Eastwood et al. 2012). In the scope of the
research, the activities related to socioscientific issues examined in the textbooks include different
perspectives such as environmental, social, economic and human rights, and in terms of providing an
opportunity to create rich learning outcomes in terms of science teaching, teachers are encouraged to
adopt the inclusion of socially relevant curriculum from the traditional view of keeping socioscientific

issues tightly to the basic content. correctly interpreted as a transitional tool (Leung, 2022).
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Giris
Son yillarda internet kullanimi, insan yasaminin vazgecilmez unsurlarindan biri haline gelmistir.
Internet, kullanicilarina bir¢ok kolaylik ve islevsellik saglarken riskleri de igerisinde barindirmaktadir.
Internetin kullanimiyla dogan riskler kullaniciy1 ruhsal ve fiziksel olarak dogrudan etkileyebildigi gibi,
kullanicilara sosyal ve maddi agidan zararlar da verebilmektedir. Internet kullanimi konusundan ¢ocuk
ve ergenlerin yetiskinlere gore daha savunmasiz oldugu soylenebilir. Ergen bireylerin internet
bagimlilig1 (Ceyhan, 2008), dijital oyun bagimhilig1 (Yalgin Irmak ve Erdogan, 2016), siddet igerikli
davraniglar (Karayagiz Muslu ve Aygiin, 2017) ve madde bagimlilig1 (Erdamar ve Kurupinar, 2014) gibi
problemli davramislar kapsaminda risk grubunda oldugu belirtilmektedir. Bu durum c¢ocuk ve
ergenlerin internet kullanimi davranislarini daha da énemli hale getirmektedir. TUIK (2022) verilerine
gore iilkemizde %26.5 oraninda ¢ocuk ve ergen niifusu bulunmaktadir. Bununla birlikte giiniimiiz
Tiirkiye’sinde yaklasik on haneden sekizi internet erisimine sahip durumdadir. Internet kullanma
oranlar1 dikkate alindiginda, bireylerin %82.40'1in sosyal medya tiizerinde profil olusturma, mesaj
gonderme veya fotograf vb. igerik paylasiminda bulundugu goriilmektedir. Bu durum, ergenlerinin
siber  saghk  konusunda  egitilmesini,  kendilerinin = ve  ¢evrelerindeki  bireylerin
mahremiyetlerinin/gizliliklerinin saglanmas: konusunda bilingli olmasin gerekli kilmaktadir. Bu konu
tizerinde yetigkinlikten 6nceki donemi kapsayan 9-16 yas arasindaki ¢ocuklarin Tiirkiye’de internet
kullanim aliskanliklar ile karsilastig1 riskleri inceleyen EU Kids Online calismasi dikkat ¢ekici veriler
sunmaktadir (Karakus vd., 2014). Calismaya gore, Avrupa iilkelerindeki ¢ocuklarin internet kullanma
becerilerinin (Ornegin, sosyal paylasim sitelerinde gizlilik ayarlarini degistirebilirim, istenmeyen
mesajlar1 nasil engellenebilecegini bilirim) ortalamalar1 4.50 iken Tiirkiye’deki beceri ortalamalarinin
2.60 oldugu bildirilmektedir. Arastirmacilar, Tiirkiye’de ¢ocuklarin internet kullanimi konusunda
kendilerine giivendigini; ancak internet becerileri konusunda yeterli olmadigimi ve karsilastiklari
risklerin iistesinden gelmekte yetersiz kalabildigini ifade etmektedir (Karakus vd. 2014). Aymn
arastirmada ¢ocuk ve ergenlerin internette karsilastig1 uygunsuz igerikler nedeniyle olumsuz anlamda
etkilenip {iziintii yasadigi, kisisel bilgilerinin ifsa edildigi, kiifiir-hakaret gibi olumsuz sdylemlere
maruz kaldigs, internet ortaminda dolandirilarak para kaybettigi ve asir1 internet kullanimindan dolay1
arkadas, aile ve 0devlerini aksattig1 gibi sonuglar da yer almaktadir. Bu konuda énlemler alinmas: ve
olumsuz sonuglarin azaltilmas: adina ¢ocuk ve ergenlerin internet kullanimi konusunda bilgi ve biling

diizeyinin artirilmasinin 6nem tasidig1 sdylenebilir.

Siber saglik farkindaligy; interneti dikkatli, yeterli ve giivenli kullanma bilinci ve bilgisine sahip
olmak seklinde ifade edilebilir. Cevrimici ortamlarda bireyin kendine ve digerlerine saygili olmas1 ve
interneti giivenli kullanmasi, siber saglik farkindaliginin temel ilkeleri olarak ifade edilmektedir (Mihgi
ve Kilic-Cakmak, 2017). letisim teknolojilerindeki yasanan hizli degisimler daha bir platformun tam
anlamiyla ne oldugunun anlasilmasina imkan bulunamadan, cgesitli dinamiklerle yenilerine maruz
kalinmasimna neden olmaktadir. Toz bulutu ve stirekli veri akis bombardimani/devinimi i¢indeki
ortamda ise, kullanicilarin benlik sunumlarina yonelik paylasimlar: 6nem kazanmaktadir (Algiil, 2018;
Sener, 2009). Bu paylasimlar bireyin siber saghk farkindali§1 ile dogrudan ilgilidir. Siber saglik
farkindalig1 yiiksek olan birey, olusturdugu benlik sunumuyla sosyal paylasim aglarina katilim
saglamakta, paylasimda bulunmakta, paylasimlariyla neyin mahrem neyin toplumsal oldugunun
ayrimini yapabilmektedir. Ayrica kullandigr platformlarin giivenilirligi ve igeriklerinin uygun olup
olmamasi konusunda dikkatli davranmaktadir. Bunlara ek olarak nazik ve saygili bir iletisim dili
kullanmakta ve siber zorbalikla bas edebilmektedir (Mihg¢1 ve Kilig-Cakmak, 2017).

OJCES, 2023, 1(1), 81-102



Ergen Bireylerde Siber Saglik Farkindalig: 83

Her birey ergenlik doneminde kendi benligini kesfetmeye dair uzun bir siire¢ gegirmektedir. Bu
siire¢ icerisinde birey pek ¢ok farkli alana yonelmekte ve Ozellikle sosyal medya gibi kendini
oldugundan farkli gosterebilecegi alanlarda kisilik basamaklarini olusturmaya c¢alismaktadir.
Tiirkiye’de gengler interneti kullanma konusunda kendilerine giivenirken; ergenlik siireci ve
sonrasinda internet kullanim1 konusunda bilingsiz bir tutum sergilemektedir. Bu nedenle Tiirkiye’deki
ergenlerin biiyiik kismi mahremiyetlerini riske atan paylasimlarda bulunmaktadir (Sayil vd., 2002).
Ergenlik donemi, ergenlerin fiziksel, cinsel, sosyal anlamda evrene olan bakis agislarini niteliksel bir
degisime ugratarak benliklerindeki algiyr da etkilemektedir. Bu nedenle ergenlerin siber saglik
farkindaliginda benlik algis1 biiyiik rol oynayabilir. Bireyin kendisini algilayis bi¢imi olarak ifade edilen
benlik algisi, kisinin; egitsel yeterlik, sosyal kabul, fiziksel goriiniim, atletik yeterlik, davranissal

yonelim ve genel 6z deger gibi pek ¢ok konuyu kapsamaktadir (Sekercioglu, 2009).

Bazi arastirmalarda kadin ve erkek agisindan benlik algisindaki degisimler gozlemlenmistir.
Kadinlarda igsellestirilmis tepkiler ile benlik degerinde azalma ve kaygida artis oldugu; erkeklerde ise
saldirganlikla disa vurulmus tepkilerin 6ne ¢iktig1 belirlenmistir (Siegel vd., 1999; Steinberg, 1999). Bu
bulgular dogrultusunda s6z konusu tepki ve duygularin cinsiyete gore farklilastig1 soylenebilir. Siber
zorbalik, magduriyet ve empatik egilimin cinsiyet agisindan farklilasmasina iliskin bir arastirma
sonucuna gore kadinlarin empatik egilimlerinin erkeklerden daha yiiksek oldugu tespit edilmistir.
Diger taraftan erkeklerin kadinlardan daha ¢ok siber zorbalik yaptig1 belirlenmistir (Peker vd., 2012).
Erkek ergenler toplumsal cinsiyet rollerine bagli olarak kendilerini ifade etmede 0Ozellikle de
kendileriyle ilgili olumsuz duygular1 ortaya koymada kadinlardan daha ketum davranmakta (Polce-
Lynch vd., 1998) ve erkek ergenlerin benlik degerindeki azalma kadinlardaki kadar belirgin
olmamaktadir (Rosenberg, 1986).

Baldwin ve Hoffman (2002)'1n arastirmasinda, benlik degerinde ergenlik boyunca ortaya ¢ikan
bireysel degismeler 11-22 yaslar arasindaki ergenlerde boylamsal olarak incelenmis; benlik degerinin
yasla bagli dalgalanmalar gosterdigi ve bunun da cinsiyete gore farklilastigi tespit edilmistir.
Kadinlarda benlik degerinin 12-13 yaslar1 arasinda azalma goOstermesi, bu yaslarda ergenlige
girilmesiyle erkeklerde 14-15 yaslar1 arasindaki azalma ise ortaokuldan liseye gecis nedeniyle “kiigiik
sinif statiisii” ne diismenin ve dolayisiyla kizlarin daha biiyiik siuflardaki liseli erkeklerle ilgilenecek

olmalarinin olusturdugu strese baglanmistir (Wigfield vd., 1991).

Son yirmi yil igerisinde internet kullaniminin hizla yayginlastig1 ve internetin giinliik yasamin
vazgecilmez araglarindan biri haline geldigi goriilmektedir. Bilgi erisimini hizlandirmasi ve iletisimi
kolaylastirmasinin yaninda, internet, bireylere renkli ve eglenceli bir diinya sunmaktadir. Bu durum,
internetle ¢ok erken yaslarda tamisan bir¢ok ergen bireyin interneti bilingsiz ve kontrolsiiz sekilde
kullanmasina neden olmaktadir. Internet, sagladig1 bircok olanagin yani sira bireylere maddi ve
manevi zarar verebilecek cesitli risk ve olumsuzluklar1 da beraberinde getirmektedir. Bu baglamda
ergen bireylerin interneti yeterli ve dogru kullanmalar: ve siber saglik farkindalig: gelistirmeleri 6nem
tasimaktadir. Ergen bireylerin siber saglik farkindaliginin énemli belirleyicilerinden biri, benlik algis:
olabilir. Benlik algisi, bireyin kendini algilayis bi¢imi ve “Ben kimim?” sorusuna verdigi yanitlarin
toplam1 olarak ifade edilmektedir. Ger¢ek yasamda sahip oldugu benlik algisinin, bireyin sanal
diinyadaki davraniglarini da etkileyecegi diisiiniilmektedir. Alanyazinda, ergen bireylerde benlik algisi
ve siber saglik farkindaligi arasindaki iliskinin incelendigi bir arastirmaya rastlanmamistir. Bu
dogrultuda, bu iki kavram arasindaki iliskinin incelenmesi, alanyazindaki ihtiyaca cevap niteliginde
olabilir. Bu dogrultuda ergen bireylerin siber saglik farkindalig: ile benlik algisi arasindaki iligskinin

cinsiyet ve internet kullanum siiresi agisindan incelenmesi bu arastirmanin amacini olusturmaktadir.
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Yontem

Bu arastirma, iligkisel tarama modeli tiiriinde betimsel bir ¢calismadir. Bu model; genellikle iki veya daha
fazla degisken arasindaki etkilesimi ve miktarini belirlemede kullanilmaktadir. Gergek bir neden-sonug
iligskisi vermeyen iligkisel tarama modeli, bir degiskene ait bilgiler dogrultusunda diger degisken veya

degiskenlerdeki durumun tahmin edilmesine olanak vermektedir (Biiyiikoztiirk vd., 2014).
Katilimailar

Arastirmanin ¢alisma grubu Kocaeli ilinde 2018-2019 egitim 6gretim yilinda ortaokul 8. sinifta 6grenim
gormekte olan %48.3 (143) kadin ve %b51.7 (153) erkek olmak iizere toplam 296 ergen bireyden
olugmaktadir. Aragtirmada 6rnekleme yontemi olarak uygun drnekleme yontemi kullanilmistir. Tlge
Milli Egitim Miidiirliigii'nden alinan izin dogrultusunda arastirma stiireci baglamis, veriler arastirmaci
tarafindan toplanmistir. Ogrencilere arastirma hakkinda bilgilendirme yapildiktan sonra goniillii

6grencilere veri toplama araglar1 uygulanmustir.
Veri Toplama Araclarn
Kisisel Bilgi Formu

Arastirmaci tarafindan gelistirilen bu formda 6grencilerin cinsiyet ve internet kullanim siiresi gibi

bilgilerinin toplanmas: amaglanmustur.
Ogrenci Siber Saglik Olcekleri (0SSO)

0SSO, 6, 7 ve 8. simf 6grencilerinin siber saghik diizeylerini belirlemek amaciyla gelistirilmis bir
6lgme aracidir. Oz-bildirime dayali 4'lii Likert tipi bir lcme araci olan bu 6lgek, Mihg ve Kilig-Cakmak
(2017) tarafindan gelistirilmistir. Gegerlik analizleri sonucunda, alt dlgeklerin toplam varyans: agiklama
oranlarinin sirastyla internet bagimlilig farkindaligi %40 (RMSEA=.059, GFI=.962, AGFI=.938, CFI=.964,
NFI=.946, RMR=.042), siber zorbalik farkindalig1 %48 (RMSEA=.061, GFI=.973, AGFI=949, CFI=.972,
NFI=.964, RMR=.027), cevrimici nezaket farkindalig1 %34 (RMSEA=.064, GF1=.976, AGFI=.949, CF1=.944,
NFI=.921, RMR=.052), cevrimici mahremiyet farkindalig1 %46 (RMSEA=.000, GFI=1, AGFI=.999, CFI=1,
NFI= 1, RMR=.004), uygunsuz igerik farkindaligi %41 (RMSEA=.032, GFI=.992, AGFI=.977, CFI=.993,
NFI=.981, RMR=.027), telif hakki farkindalig1 %51 (RMSEA=.041, GFI=.994, AGFI=.978, CFI= .994, NFI=
.987, RMR=.020) ve ¢evrimici glivenlik farkindalig1 %28 (RMSEA=.055, GFI=.967, AGFI=.945, CFI=.954,
NFI=.928, RMR=.057) oldugu tespit edilmistir. Olgegin i¢ tutarlilik diizeyi incelendiginde, Cronbach
Alpha katsayilarinin sirasiyla .82, .81, .61, .60, .72, .75 ve .81 olarak belirlenmistir. Gegerlilik ve
giivenilirlik analizlerinin degerlendirilmesi ve yorumlanmasindan sonra, Ogrenci Siber Saglik Olcekleri

(OSSO) 7 ayr1 dlgekten, toplam 54 maddeden olusan gegerli, giivenilir bir 6lgek olarak kabul edilmistir.
Cocuklar i¢in Benlik Algis1 Profili (CIBAP)

CIBAP, ortaokul 5-8. sinuf 8grencilerinin benlik algisi diizeylerini belirlemek amaciyla gelistirilmis
bir 6l¢me aracidir. Harter (1985) tarafindan gelistirilen Olcek Sekercioglu (2009) tarafindan Tiirk
kiiltiiriine uyarlanmistir. Gegerlik analizleri sonucunda alt1 faktorlii yapinin toplam varyansin %43’ini
acikladig1 tespit edilmistir (RMSEA=.04, GF1=.94, AGFI=.93, CFI=.96, NFI=.94, RMR=.04). Olgegin ic
tutarlilik diizeyi incelendiginde, Cronbach Alpha katsayilar1 sirasiyla .74, .60, .71, .79, .72 ve .75; test
tekrar test giivenilirlik katsayilari ise .77, .72, .71, .75, .71 ve .75 olarak belirlenmistir. Olgegin 6zgiin
formunda yer alan bilissel yeterlik ve sosyal yeterlik alt boyutlar1 yeniden adlandirilms, sayis: 4 olan
alt boyutlara 2 alt boyut daha eklenmistir. Nihai asamada egitsel yeterlik, sosyal kabul, atletik yeterlik,
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fiziksel goriiniim, davranissal yonelim ve genel 6z-deger seklinde 6 alt boyut ve toplamda 36 madde
belirlenmistir. Cocuklar icin benlik algis1 bashgl, ¢ocuklarin kendi kendilerini anlamalarina rehberlik
etmek ve profil terimi ise, bir bireyin alt 6lgek puanlarina dayali olarak benlik algilarina iligkin daha

dogru ve zengin bir goriintii vermesi amaciyla kullanilmistir.
Veri Analizi

Arastirmada kullanilan veri toplama araglar1 6rneklem olarak belirlenen katilimcilara uygulandiktan
sonra, katihmcilarin cevapladiklar: 6lgek formlar: genel hatlariyla kontrol edilmis, eksik ya da birden
fazla segenegin isaretlendigi maddeler bulunan veya gegersiz olarak degerlendirilen 25 cevap kagidi
veri setinin disinda birakilmistir. Degerlendirmeye alinmas: kararlastirilan 6lgekler once bilgisayar
ortamina aktarilmis, sonrasinda veri seti dncelikle ug degerler agisindan gézden gegirilmis ve 7 kisiye
ait puanlar ug¢ degerlere sahip olmasi sebebiyle veri setinden ¢ikarilmistir. Ug¢ deger analizinden sonra
dagilimin parametrik testler i¢in uygun olup olmadig1 gozden gecirilmistir. Bu kapsamda normallik
i¢cin Kolmogorov-Smirnov testi yapilmis ve gerekli kriterlerin saglanmadig (p=.00) tespit edilmistir. Bu
durum biiyiik 6rneklemlerde siklikla gortilmektedir (Pallant, 2017). Daha sonra carpiklik, basiklik,
ortalama ve standart sapma degerlerinin birlikte ele alindig1 betimsel yontemlerle (Abbott, 2011)
incelenmistir. Degiskenlerin carpiklik degerlerinin -.43 ile .02; basiklik degerlerinin ise -.61 ile .27
araliginda olmasi ve degerlerin -1 ile +1 arasinda yer almasi, verilerin normallik agisindan kabul
edilebilir diizeyde oldugunu gostermektedir (Biiyiikoztiirk, 2019). Normallik sayiltilarina Tablo 1’de

yer verilmistir.

Tablo 1. Betimleyici Istatistiklere Iliskin Sonuclar

Degisken Ortalama Standart Sapma Carpiklik Basiklik
Siber Saglik Farkindaligi 157.35 18.54 -20 27
Egitsel Yeterlik 16.62 3.70 -.10 -52
Sosyal Kabul 16.94 3.86 -43 -11
Fiziksel Gorliniim 16.44 4.55 -17 -.60
Atletik Yeterlik 15.96 3.87 .02 -.61
Davranigsal Yonelim 16.90 3.61 -.10 -.20
Genel Oz-deger 17.86 3.97 -41 -46
Benlik Algist 100.75 16.02 -12 -28

Son asamada, 328 Ogrenciden toplanan verilerden 296’s1 degerlendirmeye alinmistir. Veri setinin
parametrik testler icin gerekli olan tek degiskenli ve ¢ok degiskenli normallik kriterlerini karsiladiginin
belirlenmesinden sonra veri seti ¢oklu baglanti problemi agisindan gozden gegirilmis ve regresyon
analizi sayiltilar1 incelenmistir. Elde edilen bulgularda, Tolerance degerinin 1.00 oldugu ve Tolerance
degerinin .10’dan biiyiik oldugu belirlenmistir. VIF degerinin ise 1.00 oldugu ve VIF degerinin 10’dan
diisiik oldugu tespit edilmistir. Son olarak Durbin-Watson degerinin 1.76 oldugu ve kriter rakam olan
1-3 arasinda yer ald1g1 saptanmis ve dolayisiyla veri setinin bu anlamda da regresyon analizi i¢in uygun
nitelik tasidig1 belirlenmistir (Seger, 2013). Bu sonuglar dogrultusunda, veri setinin normal dagildig: ve
veri setinde ¢oklu baglanti problemi olmadig1 sonucuna ulasilmistir. Regresyon analizi sayiltilarina

iliskin sonuglar Tablo 2’de gosterilmistir.
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Tablo 2. Regresyon Analizi Sayiltilarma Iliskin Sonuclar

Bagimli Degisken Durbin-Watson Bagimsiz Degisken Tolerans VIF

Siber Saglik Farkindaligr  1.76 Benlik Algis 1.00 1.00

Istatistiksel analizler, SPSS 22.00 paket programi araciligiyla yapilmistir.

Bulgular

Cinsiyet degiskenindeki farklilasmalar1 incelemek amaciyla bagimsiz 6rneklemler igin t-testi, internet
kullanim siiresi degiskenindeki farklilasmalar: incelemek amaciyla bagimsiz 6rneklemler i¢in tek yonlii
varyans analizi (ANOVA) ve siber saglik farkindalig: ile benlik algisi arasindaki iliskileri incelemek
amactyla Pearson korelasyon analizi ve ¢oklu dogrusal regresyon analizi kullanilmistir. Sonuglar Tablo
3, Tablo 4, Tablo 5 ve Tablo 6’da gosterilmistir.

Tablo 3. Siber Saglik Farkindali1 ile Cinsiyete Iliskin Bulgular

Degisken Cinsiyet N X S.s t p
Siber Saglik Kadin 143 163.29 17.46
5.59 .00**
Farkindalig: Erkek 153 151.79 17.84

**p< 01

Tablo 3 incelendiginde 6grencilerin siber saglik farkindalig1 puanlarinin (t20e= 5.596, p< .00) cinsiyete

gore anlamli farklilastig1 goriilmektedir..

Tablo 4. Siber Saglik Farkindalig ile Internet Kullanim Siiresine Iliskin Bulgular

internet
Degisken Kullanim N X S.s S.d F p Fark
Siiresi
30dk veya
43  160.06 21.17
daha az
B-D
30 dk-1 saat 51 16529 18.11 BE
Siber Saglik 1-2 saat 100 157.82 6.33 )
4/291  6.69  .00** E-A
Farkindalig: 3-4 saat 77 15418 16.36 E.B
5 saat veya
25 14436 21.35 E-C
daha fazla

TOPLAM 296 157.35 18.54
**p< .01, A= 30dk veya daha az, B= 30dk-1saat, C= 1-2 saat, D= 3-4 saat, E=5 saat veya daha fazla.

Tablo 4 incelendiginde; 6grencilerin siber saglik farkindaligi puanlarinin internet kullanim siiresine
gore (F1= 6.69, p< .01) anlamh farklilagtig1 goriilmektedir.

Anlamli farklilasmanin siber saglik farkindaligi degiskeninde farkin kaynagini belirlemek amaciyla
Tukey Testi yapilmis ve giinliik 30 dakika - 1 saat internet kullanan 6grencilerin siber saglik farkindalig:
puan ortalamalariin diger internet kullanim siirelerine gore anlamli diizeyde daha yiiksek oldugu
tespit edilmistir. Glinliik 5 saat veya daha fazla internet kullanan 6grencilerin siber saghk farkindalig:
puan ortalamalarinin ise diger internet kullanim siirelerine gore anlamh diizeyde daha diisiik oldugu
goriilmektedir.
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Tablo 5. Siber Saglik Farkindalig ile Benlik Algist Arasindaki Iliskiler
Degisken 1 2 3 4 5 6 7 8

1. Siber S. Farkindalig: -

2. Egitsel Yeterlik 24%* -

3. Sosyal Kabul .09 45%* -

4. Fiziksel Gortiniim 19%* 31 26 -

5. Atletik Yeterlik .04 36 A1 13* -

6. Davranigsal Yonelim 40%* A7 29%* 31 .10 -

7. Genel Oz-deger 28%* 52%* 43 .55%* 23 46™* -

8. Benlik Algis1 24%* 75** .69** 66** 54** 63** 8% -

**p< .01, *p< .05

Tablo 5 incelendiginde, siber saglik farkindaligi ile benlik algisinin alt boyutlar1 olan egitsel yeterlik
algis1 arasinda (r= .24, p<.01), fiziksel goriiniim algis1 arasinda (r= .19, p<.01), davranigsal yonelim algisi
arasinda (r= .40, p<.01), genel 6z-deger algisi (r= .28, p<.01) ve benlik algis1 (= .24, p<.01) arasinda pozitif
yonlii ve anlamli iligkilerin oldugu goriilmektedir. Ote yandan siber saglik farkindalig1 ile sosyal kabul
(r= .09, p> .05) ve atletik yeterlik (r= .04, p> .05) alt boyutlar1 arasinda anlamli iliski olmadig:

belirlenmistir.
Regresyon analizlerinden once cinsiyet ve internet kullanim amact degiskenleri kontrol altina alinmis

ve bu islemin mevcut sonuglar: degistirmedigi belirlenmistir.

Tablo 6. Benlik Algisinin Siber Saglik Farkindaligimi Yordamasina Iliskin Coklu Dogrusal Regresyon Analizi
Bulgular:

Degisken B Standart Hata B t p
Sabit 121.77 6.55 18.57 .00
Benlik Algist 35 .06 .30 5.49 .00%*

R=.30, R*= .09, F=30.19, *p< .05, **p< .01

Tablo 6 incelendiginde, benlik algisinin siber saglik farkindaligindaki varyansin %9unu acikladig:

goriilmektedir (R=.30, R?=.09, F=30.19, p< .01).

Tartisma, Sonuc ve Oneriler

Bu arastirmada, ergen bireylerin siber saglik farkindalig: ile benlik algis1 arasindaki iligkiler cinsiyet ve
internet kullanim siiresi agisindan incelenmistir. Aragtirmada cinsiyete gore siber saghk farkindalig:
puanlarmin anlamh farklilasma gosterdigi tespit edilmistir. Aragtirma bulgular1 incelendiginde
kadinlarin ilgili alanlardaki farkindalik puanlarinin anlamli diizeyde daha yiiksek oldugu
goriilmektedir. Bu bulgu, kadin 6grencilerin siber saglik farkindaliginin erkeklere gore daha yiiksek
oldugu seklinde ifade edilebilir. Kadinlarin erkeklere gore daha once ergenlige girmesi ve soyut
diisiinmeye baglamasi, onlarin siber saghk farkindaligini gelistiriyor olabilir. Alanyazinda, cinsiyete

gore siber saglik farkindaliginin incelendigi bir arastirmaya rastlanmamistir. Ancak siber saglik
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farkindalig: ile iliskili kavramlarla cinsiyetin incelendigi ve cinsiyetin siber zorbalik (Ayas ve Horzum,
2012), internet bagimliligi (Gokgearslan ve Giinbatar, 2012) cevrimigi giivenlik (Dénmez, 2019)
degiskenlerine gore anlamh farklilastig1 tespit edilmistir. Bu bulgular, giincel arastirma bulgular ile

tutarlilik gostermektedir.

Internet kullanim siiresine gore siber saglik farkindaligi anlamli farklilasma gostermistir. Interneti
giinliik 30 dakika ile 1 saat arasinda kullanan bireylerin puanlarinin anlaml diizeyde daha yiiksek
oldugu tespit edilmistir. Giinliik 5 saat veya daha fazla internet kullanan 6grencilerin siber saglik
farkindaligi puan ortalamalarinin ise diger internet kullanim siirelerine gore anlamli diizeyde daha
diisiik oldugu goriilmektedir. Bulgular giinliik 30 dakika ile 1saat arasinda internet kullanan ergenlerin
siber saglik konusunda daha dikkatli ve duyarl oldugunu gostermektedir. Bu durum giinliik 30 dakika
ile 1saat arasinda internet kullanmanin ergenlere yarar sagladig seklinde ifade edilebilir. Ayrica glinlitk
5 saat veya daha fazla internet kullanmanin ise ergenlerin siber saglik farkindaligini azalttif1 ve fazla
siire internet kullanan ergenlerin siber saglik konusunda sorun yasayabilecegi seklinde soylenebilir.
Alanyazinda, internet kullanim siiresine gore siber saghk farkindaliginin incelendigi bir arastirmaya
rastlanmamuistir. Ancak siber saghk farkindalig ile iliskili kavramlarla internet kullanim siiresinin
incelendigi ve internet kullanim siiresinin siber zorbalik (Sezer Efe vd., 2021) ve problemli internet
kullanimi1 (Ceyhan, 2011) degiskenlerine gore anlaml farklilastig1 tespit edilmistir. Bu bulgular, giincel

arastirma bulgulari ile tutarlilik gostermektedir.

Siber saglik farkindalig: ile benlik algisinin alt boyutlar1 olan egitsel yeterlik algisi, fiziksel goriintim
algisi, davrarussal yonelim algisi ve genel 6z-deger algis1 arasinda pozitif yonlii ve anlamli iligki oldugu
goriilmektedir. Ayrica benlik algisi siber saglik farkindaligimi anlamli sekilde yordamaktadir. Bu
bulgular 1s1ginda benlik algisi diizeyinin artmasiyla; siber saglik farkindaliginin da artacag: ifade
edilebilir. Ayrica kendini egitsel acidan yeterli goren (egitsel yeterlik algisi), kendi beden imajin
benimseyen (fiziksel goriiniim algisi), sergiledigi davranislardan memnun olan ve davranislarinin
sorumlulugunu iistlenen (davramissal yonelim algisi) ve kendini degerli hisseden (genel 6z-deger algis1)
bireylerin siber saglik farkindaliginin daha yiiksek olacag: diistiniilebilir. Kendini egitsel, fiziksel ve
davrarussal acilardan yeterli goren ve degerli hisseden ergen; interneti kullanirken giivenlik kurallarina
uyma (gevrimigi giivenlik farkindalig1), bagkalarinin emegine sayg: gosterme (telif hakk: farkindaligr)
konusunda daha dikkatli olabilir. Ayrica internette paylasimlarda bulunurken mahremiyete 6zen
gosterme (uygunsuz gevrimici giivenlik ve ¢evrimi¢i mahremiyet farkindaligi) ve internette iletisim
kurarken diger insanlara nazik ve saygili davranma (¢evrimici nezaket farkindalig1) konusunda da daha
duyarli davranabilir.  Alanyazinda bu iki degiskenin birlikte ele alindigi bir arastirmaya
rastlanmamuistir. Ancak, alanyazinda giincel arastirma ile benzerlik gosteren arastirmalar oldugu
goriilmektedir. Sozgelimi, Aydin (2019)'in lise &grencileri ile gerceklestirdigi arastirmada, siber
zorbali§in benlik saygisina gore anlaml farklilagtig: tespit edilmistir. Lise 6grencileri ile yapilan baska
bir arastirmada ise siber magduriyet ile benlik saygis1 arasinda negatif iliski oldugu belirlenmistir (Akca
Stimengen, 2020). Sagat (2017)'nin yiriittiigii deneyse c¢alismada, internet kullanim siddeti arttik¢a
benlik saygisinin diistiigii goriilmiistiir. Bir diger arastirmada ise ergen bireylerin internet bagimlilig1
ile benlik saygilar1 arasinda negatif iliski oldugu saptanmistir (Aydin, 2019). Bu bulgular, giincel
arastirma bulgulari ile tutarlilik gostermektedir. Bu dogrultuda benlik algisinin, ergenlerin siber saglik

farkindaliklar iizerinde etkili olabilecek bir faktér oldugu sdylenebilir.

Bu arastirmada, siber saglik farkindalig: ile benlik algis1 arasindaki iligkiler cesitli degiskenlere gore
incelenmistir. Alanyazinda iki degiskenin birlikte incelendigi bir arastirma bulgusuna rastlanmamasi,

sonraki calismalar agisindan giincel arastirmanin 6nemini artirmaktadir. Sonug ve tartismalar 1s181nda
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akademisyen, 6gretmen ve ebeveynlere bazi oneriler sunulabilir. Oncelikle 6grencilere uzmanlar
esliginde siber saglik konusunda uygulamali egitim verilmesi Onerilebilir. Ayrica drama igerikli grup
calismalar1 yapilarak Ogrencilerin empati becerilerinin artirilmas: ve ilgili alanlardaki farkindalik
diizeylerinin gelistirilmesi amaclanabilir. Sosyal paylasim sitelerinin kullanilmasinda uzman
kontroliinde bir zaman gizelgesi olusturulmasi ve giinliik takip edilmesi &nerilebilir. Ogrencilerin
iletisim becerilerini gelistirici calismalar yapilmasi, bu sekilde 6grencilerin iliski kurma, gruplara
katilma ve gruplara ait olma ve gercek yasantilarla basari elde etme gibi beceriler kazanmasi
saglanabilir. Ailelere siber saglik konusunda bilgi verilirken interneti hi¢ kullanmama ve ¢ok kullanma
yerine giinlitk 30 dakika-1 saat kullanimin tavsiye edilmesi Onerilebilir. Sadece akademik becerilere
odaklanmak yerine bireylerin diger yetenek alanlarini kesfetmesini saglayacak ¢alismalarin yapilmasi,
ogrencilere okulda yapabilecegi gorev ve sorumluluklar verilerek onlarin iiriin ortaya koymasi ve
gercek deneyimlerle basar1 elde etmesi saglanabilir. Ogrencilerin okul yasantisinda yapamadiklari
yerine yapabildiklerine odaklanarak, onlara yikici degil yapic elestiriler yaparak, onlarin dogru
davranislar sergilemesi pekistirilebilir. Boylece gercek diinyada basari elde eden ve kendini degerli
hisseden 6grencilerin, cevrimici ortamlarda kendini ispatlama diistinceleri azalabilir. Ayrica 6grenciler

ozgiiven kazanabilir ve kendi davranislarini tarafsiz ve saglikli sekilde degerlendirebilir.

Onemli fiziksel, zihinsel ve duygusal degisimlere sahne olan ergenlik donemi, bireyin kimlik arayisina
girdigi karmasik bir siirectir. Degisimlere uyum saglamakta giicliik ceken ergen bireyler i¢sel ve digsal
catismalar yasayabilir. Bu ¢atismalarin saglikli bir sekilde ¢dziimlenebilmesi i¢in ergenin dnce kendini
anlamasi, tiim Ozellik ve ihtiyaclarimi fark etmesi gerekir. Kendini anlayan ve oldugu gibi kabul eden
ergen, saglikli ve uyumlu bir kimlik gelistirebilir. Boylece hem kendisi hem de toplum igin basarili
iirtinler ortaya koyabilecek 6zgiiven ve 6z-degeri olusturabilir. Bu baglamda bireyi tanima tekniklerinin
derinlestirilmesi ve yayginlastirilmasinin 6nem tasidig1 sdylenebilir. Ergenin giiciinii ve sirurliliklarim
bilmesi ve hedeflerini dogru tespit edebilmesi, kendini yeterli ve degerli gormesine ve olumlu bir benlik

algis1 gelistirmesine olanak saglayabilir.

Calisma grubunun bir il merkezinde devlet okullarinda 8. Smifta 6grenim goérmekte olan ergenlerden
secilmesi, arastirmanin tarama modeli ile gerceklestirilmesi, dl¢timlerin 6z-bildirime dayali olmasi ve
arastirmaya katilan bireylerin kendi durumlarina dair dogru ve yansiz bildirimlerde bulundugunun

varsayilmasi bu arastirmanin sinirhiliklari olarak degerlendirilebilir.

Catisma Bildirimi

Bu arastirmada herhangi bir ¢ikar ¢atismasi bulunmamaktadir.
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Introduction

In recent years, internet usage has become one of the indispensable elements of human life. While the
Internet offers many conveniences and functionalities and functionality to its users, it also contains risks.
Risks arising from the use of the Internet can directly affect the user mentally and physically, as well as
cause social and material damage to users. It can be said that children and adolescents are more
vulnerable to internet use than adults. It is stated that adolescents are in the risk group within the scope
of problematic behaviours such as internet addiction (Ceyhan, 2008), digital game addiction (Yalgin
Irmak & Erdogan, 2016), violent behaviours (Karayagiz Muslu & Aygiin, 2017) and substance addiction
(Erdamar & Kurupinar, 2014). This situation makes the internet use behaviours of children and

adolescents even more important.

According to TUIK (2022) data, our country has a 26.5% child and adolescent population. However,
in today's Tiirkiye, approximately eight out of ten households have internet access. Considering the
rates of internet usage, it is seen that 82.40% of individuals create profiles, send messages or share
content, such as photos etc., on social media (TUH(, 2022). This situation makes it necessary for
adolescents to be educated about cyberwellness and to be conscious about ensuring the
privacy/confidentiality of themselves and the individuals around them. The EU Kids Online study,
which analyses the internet usage habits and risks faced by children between the ages of 9-16 in Tiirkiye,
which covers the period before adulthood, provides remarkable data on this issue (Karakus et al., 2014).
According to the study, while the average of children's internet usage skills (e.g., I can change privacy
settings on social networking sites, I know how to block unwanted messages) in European countries is
4.50, the average of skills in Tiirkiye is reported to be 2.60. Researchers state that children in Tiirkiye are
self-confident about using the internet; however, they lack internet skills and may be inadequate to
overcome the risks they face (Karakus et al., 2014). In the same study, there are also results such as
children and adolescents are negatively affected and upset due to inappropriate content they encounter
on the internet, their personal information is disclosed, they are exposed to negative discourses such as
swearing and insults, they lose money by being defrauded on the internet, and they disrupt their
friends, family and homework due to excessive internet use. It can be said that it is important to increase
the level of knowledge and awareness of children and adolescents about internet use in order to take

measures in this regard and to reduce negative consequences.

Cyberwellness awareness can be expressed as having the awareness and knowledge of using the
internet carefully, adequately and safely. Being respectful to oneself and others in online environments
and using the internet safely are expressed as the basic principles of cyberwellness health awareness
(Mihgt & Kilig-Cakmak, 2017). Rapid changes in communication technologies cause exposure to new
ones with various dynamics before it is possible to fully understand what a platform is fully
environment in the dust cloud and continuous data flow bomb bombardment/dynamics sharing of self-
presentations gains importance (Algiil, 2018; Sener, 2009). These shares are directly related to the
individual's cyberwellness awareness. The individual with high cyberwellness awareness participates
in social networks with the self-presentation he/she creates and shares and can distinguish what is
private and what is social with his/her posts. They also pay attention to the reliability of the platforms
they use and the appropriateness of their content. Furthermore, they use polite and respectful

communication language and can deal with cyberbullying (Mihg¢ & Kilig-Cakmak, 2017).

Each individual goes through a long process of discovering his/her self during adolescence. In this

process, the individual turns to many different areas and tries to form his/her personality steps,
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especially in areas such as social media, where he/she can show himself/herself differently than he/she
is. While young people in Tiirkiye are confident in internet use, they show an unconscious attitude
towards internet use during and after adolescence. For this reason, most adolescents in Tiirkiye share
posts that put their privacy at risk (Sayil et al., 2002). Adolescence affects the perception of adolescents'
physical, sexual and social perspectives on the universe qualitatively and affects their self-perception.
Therefore, self-perception may play a significant role in adolescents' cyberwellness awareness. Self-
perception, expressed as how an individual perceives himself/herself, covers many issues such as
educational competence, social acceptance, physical appearance, athletic competence, behavioral

orientation and general self-value (Sekercioglu, 2009).

In some studies, changes in self-perception were observed for males and females. It was determined
that internalised reactions, a decrease in self-worth and increase in anxiety were observed in females,
while aggression and externalised reactions were prominent in males (Siegel et al., 1999; Steinberg,
1999). In line with these findings, it can be said that these reactions and emotions differ according to
gender. According to a study on the differentiation of cyberbullying, victimisation and empathic
tendency in terms of gender, it was found that females had higher empathic tendencies than males. On
the other hand, it was determined that boys cyberbullying more than females (Peker et al., 2012).
Depending on gender roles, male adolescents are more secretive than females in expressing themselves,
especially in revealing negative feelings about themselves (Polce-Lynch et al., 1998), and the decrease

in the self-value of male adolescents is not as significant as in females (Rosenberg, 1986).

In Baldwin and Hoffman's (2002) study, individual changes in self-value during adolescence were
examined longitudinally in adolescents between the ages of 11-22; it was found that self- esteem
fluctuated with age and this fluctuation differed according to gender. The decrease in self-value
between the ages of 12-13 in girls was attributed to the onset of puberty at this age, while the decrease
between the ages of 14-15 in boys was attributed to the stress caused by being relegated to "junior class
status" due to the transition from middle school to high school, and thus the stress caused by the fact

that girls would be interested in high school boys in older classes (Wigfield et al., 1991).

It is seen that internet usage has become widespread in the last twenty years, and the internet has
become an indispensable tool of daily life. In addition to speeding up access to information and
facilitating communication, the Internet offers individuals a colourful and entertaining world. This
situation causes many adolescents, who meet the internet at an early age, to use the internet
unconsciously and uncontrolled. In addition to the its many possibilities, the internet brings various
risks and adversities that may cause tangible and moral harm to individuals. In this context, it is
important for adolescents to use the internet adequately and correctly and to develop an awareness of
cyber-wellness. One of the important determinants of cyberwellness awareness of adolescent
individuals may be self-perception. Self-perception is the way individuals perceive themselves and
"Who am I?" It is expressed as the sum of the answers given to the question. It is thought that self-
perception in real life will affect the behavior of the individual in the virtual world. In the literature, no
study investigates the relationship between self-perception and cyberwellness awareness in
adolescents. Accordingly, an investigation into the relationship between these two concepts may be a
response to the need in the literature. In this direction, the aim of this study is to examine the relationship
between cyberwellness awareness and self-perception of adolescents in terms of gender and duration

of internet use.
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Method

This research is a descriptive study in the type of relational survey model. This model is generally used
to determine the interaction between two or more variables their magnitude. The relational survey
model, which does not give a real cause and effect relationship, allows the prediction of the situation in

other variables or variables in line with the information on one variable (Biiyiikoztiirk et al., 2014).
Participants

The study group of the research consists of 296 adolescents, 48.3% (143) females and 51.7% (153) males,
who are studying in the 8th grade of secondary school in Kocaeli province in the 2018-2019 academic
year. Convenient sampling method was used in the study. In line with the permission obtained from
the District Directorate of National Education, the research process started and the data were collected
by the researcher. After the students were informed about the research, data collection tools were

applied to volunteer students.
Data Collection Tools
Personal Information Form

In this form developed by the researcher, it was aimed to collect information such as gender and

internet usage time of the students.
Student Cyberwellness Scales (SCS)

The SCS is a measurement tool developed to determine the cyberwellness levels of 6th, 7th and 8th
grade students. This scale, which is a self-report-based 4-point Likert-type measurement tool, was
developed by Mihg¢i and Kilig-Cakmak (2017). As a result of the validity analyses, the total variance
explained by the subscales was found to be 40% for internet addiction awareness (RMSEA=.059,
GFI=.962, AGFI=938, CFI=.964, NFI=.946, RMR=. 042), cyberbullying awareness 48% (RMSEA=.061,
GFI=.973, AGFI=.949, CFI=.972, NFI=.964, RMR=.027), online politeness awareness 34% (RMSEA=.064,
GFI=976, AGFI=.949, CFI=.944, NFI=.921, RMR=. 052), online privacy awareness 46% (RMSEA=.000,
GFI=1, AGFI=999, CFI=1, NFI=1, RMR=.004), inappropriate content awareness 41% (RMSEA=.032,
GFI=992, AGFI=.977, CFI=993, NFI=.981, RMR=. 027), copyright awareness 51% (RMSEA=.041,
GFI=.994, AGFI=.978, CFI=.994, NFI=.987, RMR=.020) and online safety awareness 28% (RMSEA=.055,
GFI=.967, AGFI=.945, CFI=.954, NFI=.928, RMR=.057). When the internal consistency level of the scale
was analysed, Cronbach Alpha coefficients were found to be .82, .81, .61, .61, .60, .72, .75 and .81
respectively. After the evaluation and interpretation of validity and reliability analyses, the Student
Cyberwellness Scales (SCS) was accepted as a valid and reliable scale consisting of 7 separate scales and

a total of 54 items.
Self-perception Profile for Children (SPPC)

The SPPC is a measurement tool developed to determine the self-perception levels of secondary
school 5th-8th grade students. The scale developed by Harter (1985) was adapted to Turkish culture by
Sekercioglu (2009). Validity analyses revealed that the six-factor structure explained 43% of the total
variance (RMSEA=.04, GFI=.94, AGFI=.93, CFI=.96, NFI=.94, RMR=.04). When the internal consistency
level of the scale was analysed, Cronbach Alpha coefficients were .74, .60, .71, .71, .79, .72 and .75, and
test-retest reliability coefficients were .77, .72, .71, .71, .75, .71 and .75, respectively. The cognitive

competence and social competence sub-dimensions in the original form of the scale were renamed, and
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two more sub-dimensions were added to the 4 sub-dimensions. In the final stage, 6 sub-dimensions as
educational competence, social acceptance, athletic competence, physical appearance, behavioural
orientation and general self-worth and 36 items in total were determined. The title Self-perception for
children was used to guide children's self-understanding and the term profile was used to give a more

accurate and richer picture of an individual's self-perceptions based on subscale scores.
Data Analysis

After the data collection tools used in the research were applied to the participants determined as the
sample, the scale forms answered by the participants were checked in general terms, and 25 answer
sheets with missing items or items with more than one option marked or invalid were excluded from
the data set. The scales that were decided to be included in the evaluation were first transferred to the
computer environment, then the data set was first reviewed in terms of extreme values and the scales
belonging to 7 people were excluded from the data set due to having extreme values. After the outlier
analysis, it was reviewed whether the distribution was suitable for parametric tests. In this context,
Kolmogorov-Smirnov test was performed for normality and it was determined that the necessary
criteria were not met (p=.00). This situation is frequently seen in large samples (Pallant, 2017). Then, it
was analysed by descriptive methods (Abbott, 2011) in which skewness, kurtosis, mean and standard
deviation values were considered together. The fact that the skewness values of the variables are
between -.43 and .02, kurtosis values are between -.61 and .27, and the values are between -1 and +1
indicate that the data are at an acceptable level in terms of normality (Biiyiikoztiirk, 2019; Sencan, 2005).

The normality assumptions are given in Table 1.

Table 1. Descriptive statistics results

Variable Mean Standart Deviation =~ Skewness Kurtosis
Cyberwellness awareness 157.35 18.54 -.20 27
Educational competence 16.62 3.70 -10 -.52
Social acceptance 16.94 3.86 -43 -11
Physical appearance 16.44 4.55 -17 -.60
Athletic competence 15.96 3.87 .02 -.61
Behavioral orientation 16.90 3.61 -10 -20
General self-value 17.86 3.97 -41 -46
Self-perception 100.75 16.02 -12 -28

In the last stage, 296 of the data collected from 328 students were analysed. After determining that the
data set met the univariate and multivariate normality criteria required for parametric tests, the dataset
was reviewed in terms of multicollinearity problem and the assumptions of regression analysis were
examined. In the findings obtained, it was determined that the Tolerance value was 1.00 and the
Tolerance value was greater than .10. It was determined that the VIF value was 1.00 and the VIF value
was less than 10. Finally, it was determined that the Durbin-Watson value was 1.76 and was between 1
and 3, which is the criterion figure, and therefore the data set was found to be suitable for regression
analysis in this sense (Seger, 2013). In line with these results, it was concluded that the data set was
normally distributed and there was no multicollinearity problem in the data set. The results regarding

the assumptions of regression analysis are shown in Table 2.
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Table 2. Results regarding the assumptions of regression analysis

Dependent Variable Durbin-Watson Independent Variable Tolerance  VIF
Cyberwellness .
1.76 Self-perception 1.00 1.00
Awareness

Statistical analyses were performed using SPSS 22.00 package programme.

Findings

Independent samples t-test was used to examine the differences in the gender variable, one-way
analysis of variance (ANOVA) for independent samples was used to examine the differences in the
internet usage time variable, and Pearson correlation analysis and multiple linear regression analysis
were used to examine the relationships between cyberwellness awareness and self-perception. The
results are shown in Table 3, Table 4, Table 5 and Table 6.

Table 3. Results related to cyberwellness awareness and gender

Variable Gender N X Sd t p
Cyberwellness Female 143 163.29 17.46
5.59 .00**
Awareness Male 153 151.79 17.84

**p<.01

When Table 3 is examined, it is seen that the cyberwellness awareness scores of the students (t24=

5.596, p< .00) differ significantly according to gender.

Table 4. Results related to cyberwellness awareness and duration of internet use

Duration of -
Variable N X Sd Df F p  Difference
Internet Use

30minorless 43 160.06 21.17

30min-1
51 16529 18.11 B-D
hour
B-E
Cyberwellness 1-2 hours 100 157.82
4/291  6.69 .00** E-A
Awareness 3-4 hours 77 154.18 16.36 E-B
5 hours or
25 14436 21.35 E-C
more

TOTAL 296 157.35 18.54
**p< .01, A= 30 minutes or less, B= 30 minutes-1 hour, C=1-2 hours, D= 3-4 hours, E= 5 hours or more.

When Table 4 is examined, it is seen that the cyberwellness awareness scores of the students differ
significantly according to the duration of internet usage (F201= 6.69, p< .01).

Tukey Test was conducted to determine the source of the significant difference in the cyberwellness
awareness variable and it was determined that the mean cyberwellness awareness scores of students
who use the internet for 30 minutes - 1 hour daily were significantly higher than the other internet usage
times. It is seen that the mean cyberwellness awareness scores of students who use the internet for 5
hours or more daily are significantly lower than other internet usage times.
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Table 5. The relationship between cyberwellness awareness and self-perception
Variable 1 2 3 4 5 6 7 8

1. Cyberwellness awareness -

2. Educational competence 24%* -

3. Social acceptance .09 45%* -

4. Physical appearance 19%* 31 26%* -

5. Athletic competence .04 36%* A1 A3* -

6. Behavioral orientation 40** AT 29%* 31 .10 -

7. General self-value 28%* 52%* 43 .55%* 23 46™* -

8. Self-perception 24%* 75%* .69** .66** 54** 63** 8% -

**p< .01, *p< .05

When Table 5 is examined, it is seen that there are positive and significant relationships between
cyberwellness awareness and educational competence (= .24, p< .01), physical appearance (r= .19, p<
.01), behavioral orientation (r= .40, p< .01), general self-value (r= .28, p<.01) and self-perception (r= .24,
p<.01). On the other hand, there was no significant relationship between cyberwellness awareness and

social acceptance (r= .09, p>.05) and athletic competence (r= .04, p>.05) sub-dimensions.
Before the regression analyses, the variables of gender and purpose of internet use were controlled and

it was determined that this process did not change the existing results.

Table 6. Multiple Linear Regression Analysis Findings Regarding the Prediction of Self-Concept on
Cyberwellness Awareness

Variable B Standart Error B t p
Constant 121.77 6.55 18.57 .00
Self-perception .35 .06 .30 5.49 .00%*

R=.30, R?= .09, F=30.19, *p< .05, **p< .01

When Table 6 is examined, it is seen that self-perception explains 9% of the variance in cyberwellness

awareness (R= 30, R?>= .09, F=30.19, p< .01).

Discussion, Conclusion and Suggestions

In this study, the relationships between cyberwellness awareness and self-perception amoung
adolescents were examined in terms of gender and duration of internet use. In the study, it was
determined that cyberwellness awareness scores differed significantly according by gender. When the
research findings are examined, it is seen that the awareness scores of females in the related fields are
significantly higher. This finding can be expressed as that the cyberwellness awareness of female
students is higher than that of male students. The fact that females enter puberty earlier than boys and
start to think abstractly may improve their cyberwellness awareness. In the literature, no research was
found in the literature that examined cyberwellness awareness according to gender. However, it was

found that gender was examined with the concepts related to cyberwellness awareness and gender
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differed significantly according to the variables of cyberbullying (Ayas & Horzum, 2012), internet
addiction (Gokgearslan & Giinbatar, 2012) and online safety (Donmez, 2019). These findings are

consistent with current research findings.

Cyberwellness awareness showed significant differentiation according to the duration of internet use.
It was found that the scores of individuals who use the Internet between 30 minutes and 1 hour daily
were significantly higher. It is seen that the mean cyberwellness awareness scores of students who use
the Internet for 5 hours or more per day are significantly lower than other Internet usage times. The
findings show that adolescents who use the internet between 30 minutes and 1 hour daily are more
careful and sensitive about cyberwellness. This situation can be expressed as that using the internet
between 30 minutes and 1 hour per day is beneficial for adolescents. In addition, it can be said that using
the internet for 5 hours or more per day decreases the cyberwellness awareness among adolescents and
adolescents who use the internet for more time may have problems with cyberwellness. In the literature,
no study was found in which cyberwellness awareness was examined according to the duration of
internet use. However, it was found that internet usage time was examined with the concepts related to
cyberwellness awareness and that internet usage time differed significantly according to the variables
of cyberbullying (Sezer Efe et al., 2021) and problematic internet use (Ceyhan, 2011). These findings are

consistent with current research findings.

It is seen that there is a positive and significant relationship between cyberwellness awareness and
educational competence perception, physical appearance perception, behavioral orientation perception
and general self-value perception, which are sub-dimensions of self-perception. In addition, self-
perception significantly predicts cyberwellness awareness. In the light of these findings, it can be stated
that with the increase in self-perception level; cyberwellness awareness will also increase. In addition,
individuals who consider to be educationally competent (educational competence perception), adopt
their own body image (physical appearance perception), are satisfied with their behaviors and take
responsibility for their behaviors (behavioral orientation perception) and feel themselves valuable
(general self-value perception) will have higher cyberwellness awareness. Adolescents who consider
themselves to be in terms of educational, physical and behavioral aspects who feel valuable may be
more careful about complying with security rules (online security awareness) and respecting the work
of others (copyright awareness) while using the internet. In addition, they may be more sensitive about
taking care of privacy while sharing on the internet (inappropriate online safety and online privacy
awareness) and being kind and respectful to other people while communicating on the internet (online
courtesy awareness). In the literature, there is no research in which these two variables are addressed
together. However, it is seen that there are studies in the literature that are similar to the current
research. For example, in the study conducted by Aydin (2019) with high school students, it was found
that cyberbullying differed significantly according to self-esteem. In another study conducted with high
school students, it was determined that there was a negative relationship between cyber victimisation
and self-esteem (Akga Stimengen, 2020). In the experiment conducted by Sagat (2017), it was observed
that self-esteem decreased as the severity of internet use increased. In another study, it was found that
there was a negative relationship between internet addiction and self-esteem of adolescents (Aydin,
2019). These findings are consistent with current research findings. In this direction, it can be said that

self-perception is a factor that may have an effect on adolescents' cyberwellness awareness.

In this study, the relationships between cyberwellness awareness and self-perception were examined
according to various variables. The fact that there is no research finding in the literature in which two

variables are examined together increases the importance of the current study in terms of future studies.
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In the light of the results and discussions, some suggestions can be offered to academicians, teachers
and parents. First of all, it can be suggested that students should be given practical training on
cyberwellness in the presence of experts. In addition, it can be aimed to increase students' empathy
skills and improve their awareness levels in related fields by conducting group studies with drama
content. It can be suggested to create a timetable under the control of an expert in the use of social
networking sites and to follow it daily. Studies to improve students' communication skills can be carried
out, so that students can gain skills such as establishing relationships, joining and belonging to groups,
and achieving success with real experiences. While providing information to families about
cyberwellness, it may be recommended to use the Internet for 30 minutes-1 hour daily instead of not
using it at all or using it a lot. Instead of focusing only on academic skills, studies that will enable
individuals to discover other areas of talent can be carried out, and students can be given tasks and
responsibilities that they can do at school so that they can produce products and achieve success with
real experiences. By focusing on what students can do instead of what they cannot do in school life, and
by giving them constructive criticism instead of destructive criticism, their correct behaviors can be
reinforced. Thus, students who achieve success in the real world and feel valuable may have less
thoughts of proving themselves in online environments. In addition, students can gain self-confidence

and evaluate their own behavior in an objective and healthy way.

Adolescence, which is a period of significant physical, mental and emotional changes, is a complex
process in which the individual searches for identity. Adolescents who have difficulty in adapting to
changes may experience internal and external conflicts. In order to resolve these conflicts in a healthy
way, adolescents must first understand themselves and realise all their characteristics and needs.
Adolescents who understand themselves and accept themselves as they are can develop a healthy and
harmonious identity. Thus, he/she can create self-confidence and self-worth that can produce successful
products both for himself/herself and for the society. In this context, it can be said that it is important to
deepen and expand individual recognition techniques. Knowing the strengths and limitations of the
adolescent and determining his/her goals correctly can enable him/her to see himself/herself as

sufficient and valuable and to develop a positive self-perception.

The limitations of this study are that the study group was selected from adolescents studying in the 8th
grade in public schools in a provincial centre, the study was conducted with a survey model, the
measurements were based on self-report, and it was assumed that the individuals participating in the

study made accurate and unbiased reports about their own situation.
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terapi”” anahtar kavramu ile lisansiistii tezler listelenmistir. Arastirmada incelenen tezler 2007-2022
yillar1 arasinda hazirlanan 4 doktora tezi, 25 yiiksek lisans tezi olmak iizere toplam 29 tezden
olusmaktadir. Tezler, tezin tiirii, yayimlandigt yil, hazirlandig1 tiniversite, hazirlandig1 ana bilim
dali, calisilan degiskenler, kullanilan yontem veya desen, tezin ¢alisma grubu veya érneklemi ve
kullanilan istatistiksel yontemlere gore dokiiman incelemesi yontemi kullanilarak incelenmistir.
Bulgulara bakildiginda sema terapi ile ilgili tezlerin ¢ogunlukla yiiksek lisans tezi oldugu, sema
terapi ile ilgili en fazla 2019 ve 2020 yillarinda tez ¢alismasi yapildigl, bu konuda en fazla tezin
Hacettepe Universitesi biinyesinde hazirlandigi, tezlerin ¢ogunlukla klinik psikoloji ana bilim
dalinda hazirlandigy, tezlerde ¢ogunlukla bilimsel arastirma yontemi olarak nicel arastirma tiirii ve
nicel arastirma modeli desenlerinden iliskisel tarama deseninin kullanildigi, ¢alisma grubu olarak
tezlerde cogunlukla yetiskinlerin ve tiniversite 6grencilerinin yer aldigs, tezlerde ¢cogunlukla erken
doénem uyum bozucu semalar ve sema siirdiiriicii basa ¢ikma davrarnuslar1 degiskenlerinin
incelendigi, istatistiksel olarak t-testi ve pearson momentler ¢carpim korelasyon katsayis1 analizinin
sik kullanildig1 ortaya ¢ikmustir.

Anahtar Kelimeler: Sema terapi, lisansiistii tezler, dokiiman incelemesi.
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Giris
Sema terapi, klinik psikolog Jeffrey E. Young tarafindan 1990’1 yillarda gelistirilen bir terapi
yaklasimidir. J. Young, bu terapi yaklasimini Bilissel Davranisgt Terapi ile etkili sekilde tedavi
edilemeyen kisilik bozuklugu yasayan danisanlarin sorunlarini ¢ézebilmek i¢in tasarlamistir. Terapinin
gelistirilme stiirecinde bilissel davranisgi, yapilandirici, psikodinamik, nesne iliskileri ve gestalt
yaklasimlarindan yararlanilmistir. Sema terapi, psikolojik sorunlarin kokeninde erken dénem uyum
bozucu semalarn oldugunu ileri stirmektedir. Bu yaklasima gore semalar, baskalarma giivenli
baglanma, Ozerklik, ihtiya¢ ve duygular1 ifade etme, kendiligindenlik ve akilci simirlar gibi temel
duygusal ihtiyaglarin karsilanmamasi, erken dénem yasam deneyimlerinde olumsuz yasam olaylarinin
meydana gelmesi ve duygusal miza¢ sonucunda gelisir. Gelisen erken dénem uyum bozucu semalar

ise bireylerin psikolojik olarak sorun yasamasina neden olur (Roediger, 2015; Young, Klosko ve
Weishaar, 2013).

Erken donem uyumsuz semalar, modlar araciligiyla kendini yasam olaylarinda gosterir. Modlar,
islevsel olmayan basa ¢ikma modlari, ¢gocuk modlari ve ebeveyn modlar1 ve saglikli modlar olarak dort
baslikta incelenir. Islevsel olmayan basa ¢ikma modlari, semaya teslim olma, semadan kaginma ve
semay1 agir1 telafi etmedir. Islevsel olmayan ¢ocuk modlari, incinmis ¢ocuk modu ve kizgin/diirtiisel
cocuk modudur. Iselvsel olmayan ebeveyn modlari, cezalandirici ebeveyn modu ve talepkar ebeveyn
modudur. Islevsel, saglikli modlar ise mutlu ¢ocuk modu ve saglikli yetiskin modudur (Arntz ve Jacob,
2016). Sema terapi de tedavinin ana amact danisanlarin erken déonem uyumsuz semalarini ve onlara
eslik eden modlarini fark etmelerini ve degistirmelerini saglayarak kendi ihtiyaglarini saglikli bir
sekilde karsilamalarina destek olmaktir. Bu nedenle sema terapide danisanin erken dénem uyumsuz

semalarinin etkisiyle gelisen sema modlari ile ¢alisilir. (Farrel, Reiss ve Shaw, 2015).

Sema terapi ile ilgili yapilan ¢alismalar kisilik bozukluklar1 (Jacob ve Arntz, 2013; Weertman ve
Arntz, 2007), depresif bozukluklar (Koriik ve Ozabaci, 2018), maddeyi kotiiye kullanim (Ball, 2007),
travma sonrasi stres bozuklugu (Cookram, Drummond ve Lee, 2010), borderline kisilik bozuklugu
(Farrel, Shaw ve Webber, 2009; Nadort ve digerleri.,, Nordahl ve Nysaeter, 2005), C kiimesi kisilik
bozukluklar: (Gude ve Hoffart, 2008; Gude, Monsen ve Hoffart, 2001; Hoffart ve Sexton, 2002) ve yeme
bozukluklart (Simpson, Morrow, van Vreeswijk ve Reid, 2010) konusunda sema terapinin etkili
oldugunu gostermektedir. Bu sonuglar sema terapi ile ilgili yapilan calismalarin psikoterapi ve
psikolojik danisma agisindan onemli oldugunu gostermektedir. Sema terapi ile ilgili ¢alismalarin

Tiirkiye’de lisansiistii galismalarda nasil kullanildigim incelemek amaciyla bu ¢alisma yapilmisgtir.

Yontem

Bu calismanin amaci Tiirkiye’de sema terapi ile ilgili hazirlanmis lisansiistii tezlerin incelenmesidir. Bu
arastirma, nitel arastirma yontemine dayali olarak yiiriitiilmiistiir. Arastirmada ulasilan ¢alismalar
dokiiman incelemesi kapsaminda ele alinmistir. Dokiiman incelemesi, arastirilmasi hedeflenen olgu
veya olgular hakkinda bilgi edinmemizi saglayan yazili materyallerin analizini kapsar (Yildirim ve
Simsek, 2016, s.189).

Orneklem

Belirtilen amag dogrultusunda Yiiksek Ogretim Kurumu (YOK) Ulusal Tez Merkezi iizerinden “’sema

terapi” anahtar kavramu ile lisansiistii tezler listelenmistir. Arastirmada incelenen tezler 2007-2022
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yillar1 arasinda hazirlanan 4 doktora tezi, 25 yiiksek lisans tezi olmak {izere toplam 27 tezden

olugmaktadir.
Veri Toplama Araci

Tezlerin incelenmesi siirecinde arastirmaci tarafindan gelistirilen “Tez Inceleme Formu” kullamilmustir.
Tez inceleme formu araciligiyla tezler, tezin tiir{i, yayimlandigi yil, hazirlandig: {iniversite, hazirlandig:
ana bilim dali, calisilan degiskenler, kullanilan yontem, arastirma modeli, tezin calisma grubu veya

orneklemi ve kullanilan istatistiksel yontemlere gore igerik analizi yontemi kullanilarak incelenmistir.
Verilerin Analizi

Verileri analiz etmek icin, nitel analiz tekniklerinden icerik analizi kullanilmistir. Ierik analizinde temel
amag, toplanan verileri agiklayabilecek kavramlara ve iliskilere ulasmaktir. Temelde yapilan islem,
birbirine benzeyen verileri belirli kavramlar ve temalar ¢ercevesinde bir araya getirmek ve bunlari

okuyucunun anlayabilecegi bir bicimde diizenleyerek yorumlamaktir (Yildirim ve Simsek, 2016, s. 242)

Bulgular

Arastirmanin bulgularinda tez tiirii, tezlerin hazirlandig: yillar, iiniversitelere gore tezlerin dagilima,
ana bilim dalina gore tezlerin dagilimi, tezlerde kullamilan yontem, tezlerde kullanilan arastirma
modeli, yillara gore galisma grubu/érneklem tiir ve sayilari, sema terapi ile calisilmis degiskenler ve

kullanilan istatiksel yonteme iliskin bilgilere yer verilmistir.
Tez Tiirii

Sekil 1’de tez tiiriine iliskin bilgiler verilmistir. Sema terapi ile ilgili hazirlanan tezlerin 25 tanesi yiiksek

lisans tezi, 4 tanesi ise doktora tezidir.

Sekil 1. Tez Tiirii

Tezlerin Hazirlandi1g: Yillar

Sekil 2’de tezlerin hazirlandig1 yillara iliskin bilgiler verilmistir. Bu verilere gore sema terapi ile ilgili
Tiirkiye’de 2007 yilinda 1 tez, 2009 yilinda 1 tez, 2014 yilinda 2 tez, 2015 yilinda 1 tez, 2016 yilinda 2 tez,
2017 yilinda 2 tez, 2018 yilinda 4 tez, 2019 yilinda 5 tez, 2020 yilinda 5 tez, 2021 yilinda 3 tez, 2022 yilinda

3 tez hazirlanmistir.
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Sekil 2. Tezlerin Hazirlandig: Yillara Gore Dagilimi

Universitelere Gore Tezlerin Dagilimi

Tezlerin hazirlandig1 {iniversitelere iliskin bilgilere bakildiginda sema terapi ile ilgili en ¢ok tez
calismas1 Hacettepe Universitesi'nde (7) yapilmistir. Daha sonra sirasiyla Istanbul Sehir Universitesi (5),
Marmara Universitesi (3), Ege Universitesi (2), Hasan Kalyoncu Universitesi (2), Bahgesehir Universitesi
(2), Orta Dogu Teknik Universitesi (1), Okan Universitesi (1), Hali¢ Universitesi (1), Izmir Ekonomi
Universitesi (1), Van Yiiziincii Yil Universitesi (1), Istanbul Kent Universitesi'nde (1) ve Cukurova

Universitesi (1) sema terapi ile ilgili tez calismasi yapilmistir.

Ana Bilim Dalina Gére Tezlerin Dagilimi

Sekil 3’e bakildiginda sema terapi ile ilgili hazirlanan tezlerin en gok klinik psikoloji ana bilim dalinda
(19) hazirlandig1 goriilmektedir. Daha sonra sirasiyla Psikoloji (4), Rehberlik ve Psikolojik Danisma (3),
Aile Danismanligi (1), Bagimlilik Psikolojisi (1) ve Madde Bagimliligi (1) ana bilim dallarinda

hazirlandig goriilmektedir.

Ana Bilim Dalina Goére Tezlerin Dagilim

Madde Bagimhiligi EE
Bagimlilik Psikolojisi HH
Aile Danigmanligi EH
RPD I
Psikoloji
Klinik Psikol o] i /]

0 5 10 15 20

Sekil 3. Ana Bilim Dalina Gore Tezlerin Dagilimi

Sema Terapi ile Birlikte Calisilmis Degiskenler

Tablo 1’e bakildiginda lisansiistii tezlerde sema terapi ile birlikte en ¢ok erken déonem uyumsuz semalar
(10) degiskenini calisildigi goriilmektedir. Daha sonra ise sirasiyla sema siirdiiriicii basa ¢ikma

davrarnuslari/islev bozucu bas etme bicimleri, algilanan ebeveynlik stilleri/bi¢gimleri, aldatma egilimi,
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madde bagimliligi, biiyliklenmeci ve kirilgan narsisistik kisilik 6zellikleri, baglanma stilleri, romantik
iliski egilimleri, yaygin kayg: belirtileri / yaygin anksiyete bozuklugu semptomlar, antisosyal kisilik
bozuklugu, ebeveynlerini algilama bicimleri, ese yonelik degerlendirmeler, utang, sefkat odakli grup
miidahalesi, romantik kiskanglik diizeyi, aldatma, affetme egilimi, kisiler arasi bagimlilik egilimi,
ittifakta kirilma deneyimleri, simirli yeniden ebeveynlik imgelemesi, panik bozukluk, erken dénem
yasantilar, aleksitimi, bedensellestirme, erteleme davranisi, anoreksiya nervoza , degisim oriintiileri,
sosyal kaygi belirtileri, evlilik uyumu, saghkli yetiskin modlari, flort siddeti, somatik belirtiler,
belirsizlige tahammiilsiizliik, madde kullanimi, bibliyoterapi, depresyon, mutluluk, problem
davranislar, duygusal ve psikolojik iyi olus ve postpartum depresyon belirtileri galisilmistir. Sema

terapi ile ilgili 61 farkl1 degiskenin arastirmalarda ele alindig1 goriilmektedir.

Tablo 1. Sema Terapi ile Calisilmis Degiskenler

Degiskenler N %

Affetme Egilimi 1 1,63
Aldatma Egilimi 3 491
Aleksitimi 1 1,63
Algilanan Ebeveynlik Stilleri/Bigimleri 3 4,91
Anoreksiya Nervoza 1 1,63
Antisosyal Kisilik Bozuklugu 1 1,63
Baglanma Stilleri 2 3,67
Bedensellestirme 1 1,63
Belirsizlige Tahammiilsiizliik 1 1,63
Bibliyoterapi 1 1,63
Biiyiiklenmeci ve Kirilgan Narsisistik Kisilik Ozellikleri 2 3,67
Degisim Oriintiileri 1 | 163
Depresyon 1 1,63
Duygusal ve psikolojik iyi olus 1 1,63
Ebeveynlerini Algilama Bicimleri 1 1,63
Erken Donem Uyumsuz Semalar 10 | 16,39
Erken Donem Yasantilar 1 1,63
Erteleme Davranisi 1 1,63
Ese Yonelik Degerlendirmeler 1 1,63
Evlilik Uyumu 1 1,63
Flort Siddeti 1 1,63
[ttifakta Kirilma Deneyimleri, 1 1,63
Kisiler Aras1 Bagimlilik Egilimi 1 1,63
Madde Bagimlilig: 2 3,67
Madde Kullanimi 1 1,63
Mutluluk 1 1,63
Panik Bozukluk 1 1,63
Postpartum Depresyon Belirtileri 1 1,63
Problem Davraniglar 1 1,63
Romantik fligki Egilimleri 2 | 3,67
Romantik Kiskanglik Diizeyi 1 1,63
Saglikl1 Yetiskin Modlar1 1 1,63
Sinurl Yeniden Ebeveynlik imgelemesi 1 1,63

OJCES, 2023, 1 (1), 103-122



108 E. Aktas

Somatik Belirtiler 1 1,63
Sosyal Kayg1 Belirtileri 1 1,63
Setkat Odakli1 Grup Miidahalesi 1 1,63
Sema Siirdiiriicii Basa Cikma Davramislari / Islev Bozucu Bas Etme Bicimleri 5 8,19
Utang 1 1,63
Yaygin Kaygi Belirtileri / Yaygin Anksiyete Bozuklugu Semptomlar: 2 3,67
Toplam 61 100

Tezlerde Kullanilan Bilimsel Arastirma Yontemi

Sekil 4’e bakildiginda sema terapi ile ilgili hazirlanmis olan lisansiistii tezlerde en ¢ok nicel arastirma
yontemlerinin kullanildig: (25), daha sonra karma yontemin kullanildigi (3), en az ise nitel arastirma

yonteminin kullanildig: (1) goriilmektedir.

Tezlerde Kullanilan Bilimsel Arastirma
Yontemi

Karma

Nitel B

Nicel | —

0 5 10 15 20 25 30

Sekil 4. Tezlerde Kullanilan Bilimsel Arastirma Yontemi

Tezlerde Kullanilan Istatiksel Yéntemler

Tablo 2’ye bakildiginda sema terapi ile ilgili tezlerde bircok istatiksel yontemin kullanildig:
goriilmektedir. Bu istatistiksel yontemlerden en ¢ok kullanilanlarinin t-testi ve pearson korelasyon
analizi oldugu belirtilmistir. Bu istatiksel yontemleri sirastyla ANOVA. hiyerarsik regresyon analizi, ki
kare, basit dogrusal regresyon analizi, paralel ¢oklu araci degisken analizi, monova, ¢oklu dogrusal
regresyon analizi, yorumlayici fenomenolojik analiz, mann whitneyy-u, sobel-z testi, kruskal wallis
testi, kruskal wallis testi, wilcoxon isaretli siralar tesi, process macro, bootstrap yontemi, spearman
korelasyon, fishers testi, adimsal regresyon analizi, tematik analiz, icerik analizi ve degismis ve

degismemis analiz kullanilmistir.

Tablo 2. Kullanilan Istatistiksel Yontem

Kullanilan Istatistiksel Yontem N %

Adimsal Regresyon Analizi 1 1,23
ANOVA 8 9,87
Basit Dogrusal Regresyon analizi 5 6,17
Bootstrap Yontemi 3 3,70
Coklu Dogrusal Regresyon analizi 3 3,70
Degismis ve Degismemis Analiz 1 1,23
Fishers Testi 1 1,23
Hiyerargik Regresyon Analizi 8 9,87
Icerik Analizi 1 1,23
Ki Kare 5 6,17
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Kruskal Wallis Testi 2 2,46
Mann Whitneyy-U 3 3,70
MONOVA 4 4,93
Paralel Coklu Araci Degisken Analizi 6 7,40
Pearson Korelasyon Analizi 10 12,34
Process Macro 2 2,46
Sobel-z testi 2 2,46
Spearman Korelasyon 1 1,23
Tematik Analiz 1 1,23
t-Testi 10 12,34
Wilcoxon Isaretli Siralar Testi 1 1,23
Yorumlayicit Fenomenolojik Analiz 3 3,70
Toplam 81 100

Tezlerdeki Calisma Gruplari / Orneklem Tiirleri

Sekil 5'ya bakildiginda Sema terapi ile ilgili hazirlanmis tezlerde kullanilan ¢alisma grubu/6rneklem
tiirll ve sayilarina bakildiginda katilimcilarin yetiskin, iiniversite 6grencisi, cocuk, ebeveyn, evli, kadin,
erkek ve psikoterapist oldugunu gormekteyiz. Farkli bir¢ok grupla calisilan sema terapi ile ilgili
tezlerde en ¢ok yetiskinlerle calisildigini (4460), daha sonra sirasiyla iiniversite 6grencileri, ebeveyn,
erkek, cocuk, evli, madde bagimlisi, 6gretmen, antisosyal kisilik bozuklugu tans1 almis bireyler, panik
bozukluk tanis1 almis bireyler, psikoterapist, kadin ve anaroksiya nevroza tanisi alms kisiler oldugu

goriilmektedir.

66 111

= Yetigkin
Universite Ogrencisi
Cocuk
Ebeveyn

= Evli

= Kadmn

= Erkek

= Psikoterapist

Sekil 5. Tezlerdeki Calisma Gruplari /Orneklem Tiirleri

Tartisma, Sonug ve Oneriler

Sema terapi ile ilgili daha ¢ok yiiksek lisans tezi hazirlanmistir. Yurtdisindaki tezleri igerisinde
barindiran farkli tez veri tabanlarindan biri olan Open Acces Theses and Dissertations’a (2023)
bakildiginda sema terapi ile ilgili toplamda yazilmis olan 150 tezden 110 tanesinin doktora tezi oldugu
goriilmiistiir. Bu veriler sema terapinin daha ¢ok doktora tezlerinde ele alindigimi gostermektedir.

Tiirkiye’de sema terapi ile ilgili 2007 yilindan beri lisansiistii tez yazilmaktadir ve tezlerin en ¢ok
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yapildig1 yil 2019 ve 2020 yillaridir. Baska bir tez veri tabani olan ProQuest Dissertations & Theses
Global’e (2023) bakildiginda sema terapi ile ilgili tezlerin yurtdisinda en ¢ok 2010-2019 yillar1 arasinda
yazildigini gostermektedir. Bu ac¢idan bakildiginda Tiirkiye’de sema terapinin yayginlasmasinin
yurtdigina gore daha fazla zaman aldig1 sdylenebilir. Tezler daha cok Hacettepe Universitesi ve Istanbul
Sehir Universitesi'nde lisansiistii tez olarak hazirlanmistir. Sema terapi ile ilgili en ¢ok tez klinik
psikoloji ana bilim dalinda hazirlanmistir. ProQuest Dissertations & Theses Global’e (2023) bakildiginda
tezlerin yurtdisinda da en ¢ok klinik psikoloji alaninda hazirlandig, bu alanlar sirasiyla klinik psikoloji,
psikoterapi, sosyal psikoloji ve biligsel psikoloji alanlari olarak siralandig1 goriilmektedir. Bunun yamn
sira psikolojik danisma konu alaninda 2994, egitim psikolojisi alaninda 4443 calismanin filtrelendigi
goriilmektedir. Bu ¢alismalarin tiimii lisansiistii tez ¢alismasi olmasa da psikolojik danisma ve egitim
psikolojisi alaninda sema terapi ile ilgili ¢alismalarin artirilabilecegi soylenebilir. Sema terapi ile
hazirlanan lisansiistii tezlerde en ¢ok calisilan degiskenler sirasiyla erken dénem uyumsuz semalar,
sema slirdiiriici basa ¢ikma davranislari/islev bozucu bas etme bicimleri, algilanan ebeveynlik
stilleri/bicimleri, aldatma egilimi olmustur. ProQuest Dissertations & Theses Global’e (2023)
bakildiginda ise depresyon, travma, kadin, baglanma ve ¢ocuk anahtar kelimeleri ile sema terapinin
daha ¢ok calisildig goriilmiistiir. Hazirlanan tezlerde daha ¢ok nicel arastirma yontemi kullanilmistir.
Sema terapi ile ilgili tezlerde bir¢ok istatiksel yontemin kullanildig1 goriilmiistiir. Bu istatistiksel
yontemlerden en ¢ok kullanilanlarinin t-testi ve pearson korelasyon analizi oldugu fark edilmistir. Sema
terapi ile ilgili hazirlanmis tezlerde kullanilan ¢alisma grubu/6rneklem tiirii ve sayilarina bakildiginda

katilmailarin daha ¢ok yetiskinler ve {iniversite 6grencileri oldugu ortaya ¢ikmustir.

Sonuglardan hareketle doktora tezlerinde sema terapinin daha ¢ok arastirma konusu yapilmasi,
okullarda sema terapinin uygulanmasi ile rehberlik ve psikolojik danismanlik bilim dalinda sema
terapiye yonelik tezlerin sayisinin artirilmasi, bilimsel arastirma yontemi olarak sema terapi
calismalarinda karma ve nitel arastirma yontemlerinin daha g¢ok kullanilmasi, nicel arastirma
yontemlerinden daha ¢ok iliskisel arastirmalar yapildigindan deneysel arastirmalarin artirilmasi ve

calisma grubunda ¢ocuk ve ergenlere daha ¢ok yer verilmesi onerilmektedir.

Catisma Beyani ve Etik Bildirim

Bu ¢alisma derleme tiiriinde oldugu igin etik kurul onayinin gerek goriilmemistir.
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Extended Abstract

Schema therapy is a therapy approach developed by clinical psychologist Jeffrey E. Young in the 1990s.
J. Young designed this therapy approach to solve the problems of clients with personality disorders that
cannot be effectively treated with Cognitive Behavioral Therapy. Cognitive behavioral, constructivist,
psychodynamic, object relations and gestalt approaches were used in the development of therapy.
Studies on schema therapy include personality disorders (Jacob & Arntz, 2013; Weertman & Arntz,
2007), depressive disorders (Koriik & Ozabaci, 2018), substance abuse (Ball, 2007), post-traumatic stress
disorder (Cookram, Drummond & Lee, 2010), borderline personality disorder (Farrel, Shaw, & Webber,
2009; Nadort et al., Nordahl & Nysaeter, 2005), cluster C personality disorders (Gude & Hoffart, 2008;
Gude, Monsen & Hoffart, 2001; Hoffart et al. Sexton, 2002) and eating disorders (Simpson, Morrow, van
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Vreeswijk, & Reid, 2010) show that schema therapy is effective. These results show that studies on
schema therapy are important in terms of psychotherapy and psychological counseling. This study was
conducted to examine how schema therapy studies are used in postgraduate studies in Turkey.

Method

The aim of this study is to examine the postgraduate theses about schema therapy in Turkey. This
research was conducted based on the qualitative research method. The studies reached in the research
were handled within the scope of document review. Document review includes the analysis of written
materials that enable us to obtain information about the case or cases that are aimed to be investigated
(Yildirim and Simsek, 2016, p.189).

Findings

The theses on schema therapy are mostly master's theses, the most thesis work on schema therapy was
done in 2019 and 2020, the most thesis on this subject was prepared within Hacettepe University, the
theses were mostly prepared in the clinical psychology department, the theses were mostly used as a
scientific research method. Among the quantitative research type and quantitative research model
designs, relational screening design was used, mostly adults and university students were included in
the theses as the study group, and the early maladaptive schemas and schema-maintaining coping
behaviors variables were examined in the theses, statistically t-test and Pearson moments product. It
has been revealed that the correlation coefficient analysis is frequently used.

Discussion

More master's thesis on schema therapy has been prepared. When we look at Open Access Theses and
Dissertations (2023), which is one of the different thesis databases containing the theses abroad, it is
seen that 110 of the 150 theses written in total about schema therapy are doctoral theses. These data
show that schema therapy is mostly discussed in doctoral theses. In Turkey, postgraduate thesis has
been written about schema therapy since 2007 and the most of theses are in 2019 and 2020. Looking at
another thesis database, ProQuest Dissertations & Theses Global (2023), shows that most of the theses
on schema therapy were written abroad between 2010-2019. From this point of view, it can be said that
the spread of schema therapy in Turkey takes more time than abroad. Theses were mostly prepared as
postgraduate thesis at Hacettepe University and Istanbul Sehir University. Most theses related to
schema therapy were prepared in the clinical psychology department. Looking at ProQuest
Dissertations & Theses Global (2023), it is seen that theses are mostly prepared in the field of clinical
psychology abroad, and these fields are listed as clinical psychology, psychotherapy, social psychology
and cognitive psychology, respectively. In addition, 2994 studies in the field of psychological counseling
and 4443 studies in the field of educational psychology were filtered. Although not all of these studies
are postgraduate thesis studies, it can be said that studies on schema therapy can be increased in the
field of psychological counseling and educational psychology. In the postgraduate theses prepared with
schema therapy, the most studied variables were early maladaptive schemas, schema-sustaining coping
behaviors/dysfunctional coping styles, perceived parenting styles/styles, and tendency to cheat,
respectively. Looking at ProQuest Dissertations & Theses Global (2023), it was seen that schema therapy
was studied more with the keywords depression, trauma, woman, attachment and child. More
quantitative research methods were used in the theses. It has been seen that many statistical methods
are used in theses related to schema therapy. It has been noticed that the most commonly used statistical
methods are t-test and Pearson correlation analysis. Considering the study group/sample type and
number used in the theses about schema therapy, it was revealed that the participants were mostly

adults and university students.
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Introduction

Schema therapy is a therapy approach developed by clinical psychologist Jeffrey E. Young in the 1990s.
J. Young designed Schema Therapy to solve the problems of clients with personality disorders who are
difficult to treat with Cognitive Behavioral Therapy. Cognitive behavioral, constructivist,
psychodynamic, object relations and gestalt approaches were used in the development of therapy.
Schema therapy suggests that early maladaptive schemas are at the root of psychological problems
(Farrel, Reiss, & Shaw, 2015). According to this approach, schemas develop as a result of not meeting
basic emotional needs such as secure attachment to others, autonomy, expressing needs and emotions,
spontaneity and rational boundaries, negative life events occurring in early life experiences, and
emotional temperament. Developing early maladaptive schemas cause individuals to experience

psychological problems (Roediger, 2015; Young, Klosko, & Weishaar, 2013).

Early maladaptive schemas manifest themselves in life events through modes. Mods are examined
under four headings as dysfunctional coping modes, child modes and parent modes, and healthy
modes. Dysfunctional coping modes are schema surrender, schema avoidance, and schema
overcompensation. Dysfunctional child modes are hurt child mode and angry/impulsive child mode.
The non-functional parent modes are the punishing parent mode and the demanding parent mode.
Functional, healthy modes are happy child mode and healthy adult mode (Amtz & Jacob, 2016). The
main purpose of treatment in schema therapy is to help clients realize their early maladaptive schemas
and accompanying modes and help them meet their own needs in a healthy way. Therefore, in schema
therapy, schema modes that develop under the influence of the client's early maladaptive schemas are
studied. (Farrel, Reiss and Shaw, 2015). Schema therapy is used in solving different psychological

problems.

Studies on schema therapy include personality disorders (Jacob & Arntz, 2013; Weertman & Arntz,
2007), depressive disorders (Koriik & Ozabaci, 2018), substance abuse (Ball, 2007), post-traumatic stress
disorder (Cookram, Drummond & Lee, 2010), borderline personality disorder (Farrel, Shaw, & Webber,
2009; Nadort et al., Nordahl & Nysaeter, 2005), cluster C personality disorders (Gude & Hoffart, 2008;
Gude, Monsen & Hoffart, 2001; Hoffart et al. Sexton, 2002) and eating disorders (Simpson, Morrow, van
Vreeswijk, & Reid, 2010) show that schema therapy is effective. These results show that studies on
schema therapy are important in terms of psychotherapy and psychological counseling. This study was

conducted to examine how schema therapy studies are used in postgraduate studies in Turkey.

Method

The aim of this study is to examine the postgraduate theses about schema therapy in Turkey. This
research was conducted based on the qualitative research method. The studies reached in the research
were handled within the scope of document review. Document review includes the analysis of written
materials that enable us to obtain information about the case or cases that are aimed to be investigated
(Y1ldirim and Simsek, 2016, p.189).

Sample

In line with the stated purpose, graduate theses are listed with the key concept of "schema therapy"
through the National Thesis Center of the Higher Education Institution. The theses examined in the
research consist of a total of 27 theses, including 4 doctoral theses and 25 master's theses, which were
prepared between 2007 and 2022.
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Data Collection Tool

The “Thesis Review Form” developed by the researcher was used during the examination of theses.
With the help of the Thesis Review Form, theses were examined by using content analysis method
according to the type of the thesis, the year it was published, the university it was prepared, the
department it was prepared, the variables studied, the method used, the research model, the study
group or sample of the thesis, and the statistical methods used.

Analysis of Data

Content analysis, one of the qualitative analysis techniques, was used to analyze the data. The main
purpose of content analysis is to reach concepts and relationships that can explain the collected data.
Basically, the process involves collecting similar data within the framework of certain concepts and
themes and interpreting them in a way that can be understood by the reader (Yildirim & $imsek, 2016,
p. 242).

Results

The research results include information on the type of dissertation, the years in which the dissertations
were written, the distribution of the dissertations by university, the distribution of the dissertations by
department, the method used in the dissertations, the research model used in the dissertations, the type
and number of study groups/samples by year, the variables studied with schema therapy and the

statistical method used.
Thesis Type

Figure 1 gives information about the type of thesis.

Figure 1. Thesis Type

25 of the theses about schema therapy are master's theses and 4 of them are doctoral theses.
Years The Theses Are Published

In Figure 2, information about the years the theses were published is given.
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Years The Theses Are Published
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Figure 2. Years The Theses Are Published

According to these data, 1 thesis about schema therapy in Turkey in 2007, 1 thesis in 2009, 2 theses
in 2014, 1 thesis in 2015, 2 theses in 2016, 2 theses in 2017, 4 theses in 2018, 5 theses in 2019, 5 theses were
prepared in 2020, 3 theses in 2021, 3 theses in 2022.

Distribution of Theses by Universities

In Figure 3, information on the distribution of theses according to universities is given.

Distribution of Theses by Universities
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Hacettepe University

o
=
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Figure 3. Distribution of Theses by Universities

Considering the information about the universities where the theses were prepared, the most thesis
studies on schema therapy were made at Hacettepe University (7). Then, respectively, Istanbul Sehir
University (5), Marmara University (3), Ege University (2), Hasan Kalyoncu University (2), Bahcesehir
University (2), Middle East Technical University (1), Okan University (1), Halic University (1), Izmir
University of Economics (1), Van Yuzuncu Yil University (1), Istanbul Kent University (1) and Cukurova
University (1) have conducted a thesis on schema therapy.

Distribution of Theses by Department

In Figure 4, information about the departments in which theses are prepared is given.
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Looking at Figure 4, it is seen that most of the theses prepared on schema therapy were prepared in

the clinical psychology department (19). Then, it is seen that they were prepared in the departments of

Psychology (4), Guidance and Psychological Counseling (3), Family Counseling (1), Addiction

Psychology (1) and Substance Addiction (1), respectively.

Variables Working with Schema Therapy

Table 1 provides information on which variables schema therapy is used for.

Table 1. Variables Working with Schema Therapy

Variables N %

Tendency to Forgive 1 1,63
Tendency to Cheat 3 4,91
Alexithymia 1 1,63
Perceived Parenting Styles/Formats 3 491
Anorexia Nervosa 1 1,63
Antisocial Personality Disorder 1 1,63
Attachment Styles 2 3,67
Somatization 1 1,63
Intolerance of Uncertainty 1 1,63
Bibliotherapy 1 1,63
Arrogant and Fragile Narcissistic Personality Traits 2 3,67
Patterns of Change 1 1,63
Depression 1 1,63
Emotional and psychological well-being 1 1,63
Ways of Perceiving Their Parents 1 1,63
Early maladaptive schemas 10 | 16,39
Early Life 1 1,63
Procrastination Behavior 1 1,63
Spousal Evaluations 1 1,63
Marriage Harmony 1 1,63
Dating Violence 1 1,63
Alliance Fracture Experiences 1 1,63
Interpersonal Addiction Tendency 1 1,63
Substance Abuse 2 3,67
Substance Use 1 1,63
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Happiness 1 1,63
Panic Disorder 1 1,63
Postpartum Depression Symptoms 1 1,63
Problem Behaviors 1 1,63
Romantic Relationship Trends 2 3,67
Romantic Jealousy Level 1 1,63
Healthy Adult Modes 1 1,63
Limited Reparenting Imagery 1 1,63
Somatic Symptoms 1 1,63
Social Anxiety Symptoms 1 1,63
Compassion Focused Group Intervention 1 1,63
Schema Sustainer Coping Behaviors / Dysfunctional Coping Styles 5 8,19
Shame 1 1,63
Common Anxiety Symptoms / Common Anxiety Disorder Symptoms 2 3,67
Total 61 | 100

When Table 1 is examined, it is seen that the variable of early maladaptive schemas (10) is most often
studied in conjunction together with schema therapy in postgraduate theses. Then, schema-maintaining
coping behaviors/dysfunctional coping styles, perceived parenting styles/styles, infidelity tendency,
substance abuse, grandiose and vulnerable narcissistic personality traits, attachment styles, romantic
relationship tendencies, generalized anxiety symptoms/generalized anxiety disorder symptoms,
respectively. , antisocial personality disorder, perceptions of their parents, peer-oriented evaluations,
shame, compassionate group intervention, romantic jealousy level, infidelity, tendency to forgive,
interpersonal dependence tendency, alliance breaking experiences, limited re-parenting imagery, panic
disorder, early experiences, alexithymia, somatization, procrastination behavior, anorexia nervosa,
change patterns, social anxiety symptoms, marital adjustment, healthy adult modes, dating violence,
somatic symptoms, intolerance of uncertainty, substance use, bibliotherapy, depression, happiness,
problem behaviors, emotional and psychological well-being and postpartum depression symptoms
were studied. It is seen above that 61 different variables related to schema therapy were discussed in
studies.

Scientific Research Method Used in Theses

In Figure 5, information about scientific research methods used in theses is given.

Scientific Research Method Used in Theses

Mixed

Qualitative N

Quantitative I

0 5 10 15 20 25 30

Figure 5. Scientific Research Method Used in Theses
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Looking at Figure 5, it is seen that quantitative research methods are used most (25), then mixed
method is used (3), and qualitative research method is used least (1) in postgraduate theses on schema

therapy.
Statistical Methods Used in Theses

Table 2 gives information about the statistical methods used in theses.

Table 2. Statistical Methods Used in Theses

Statistical Methods Used in Theses N %
Stepwise Regression Analysis 1 1,23
ANOVA 8 9,87
Simple Linear Regression Analysis 5 6,17
Bootstrap Method 3 3,70
Multiple Linear Regression Analysis 3 3,70
Altered and Unchanged Analysis 1 1,23
Fishers Test 1 1,23
Hierarchical Regression Analysis 8 9,87
Content Analysis 1 1,23
Ki Kare 5 6,17
Kruskal Wallis Test 2 2,46
Mann Whitneyy-U 3 3,70
MONOVA 4 4,93
Parallel Multi-Intermediary Variable Analysis 6 7,40
Pearson Correlation Analysis 10 12,34
Process Macro 2 2,46
Sobel-z test 2 2,46
Spearman Correlation 1 1,23
Thematic Analysis 1,23
t-Test 10 12,34
Wilcoxon Signed Rank Test 1,23
Interpretive Phenomenological Analysis 3 3,70
Total 81 100

Looking at Table 2, it is seen that many statistical methods are used in theses related to schema

therapy. It has been stated that the most used statistical methods are t-test and Pearson correlation

analysis. These statistical methods are respectively ANOVA, hierarchical regression analysis, chi-

square, simple linear regression analysis, parallel multiple mediator variable analysis, monova, multiple

linear regression analysis, interpretive phenomenological analysis, Mann Whitney U, Sobel Z test,

Kruskal-Wallis test, Wilcoxon signed rank test, Kruskal Wallis test, Wilcoxon signed-rank test, process

macro, bootstrap method, Spearman correlation, Fishers test, stepwise regression analysis, thematic

analysis, content analysis and altered and unchanged analysis were used.

Working Groups / Sample Types in Theses

In Figure 6, information about the study groups/ sample types in which theses are made is given.
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Figure 6. Working Groups / Sample Types in Theses

When we look at Figure 6, we see that the participants are adults, university students, children,
parents, married, women, men and psychotherapists when we look at the study group/sample type and
numbers used in the theses about schema therapy. In the theses related to schema therapy, which were
studied with many different groups, it was stated that adults mostly studied (4460), followed by
university students, parents, men, children, married, substance addicts, teachers, individuals diagnosed
with antisocial personality disorder, individuals diagnosed with panic disorder, psychotherapists. It is

seen that there are women and people who have been diagnosed with anorexia nervosa.

Discussion, Conclusion and Recommendations

It is believed that the study of the dissertations on Schema Therapy in Turkey will contribute to the
relevant literature. Considering the results of the research, it was found that more master's theses were
written on schema therapy. When we look at Open Access Theses and Dissertations (2023), which is one
of the different thesis databases that includes the theses abroad, it is seen that 110 of the 150 theses
written in total about schema therapy are doctoral theses. These data show that schema therapy is
mostly discussed in doctoral theses. Postgraduate theses have been started to be written on schema
therapy in Turkey since 2007, and the most of theses are in 2019 and 2020. Looking at ProQuest
Dissertations & Theses Global (2023), another thesis database, it is seen that most of the theses on schema
therapy were written abroad between 2010-2019. From this point of view, it can be said that the spread
of schema therapy in Turkey takes more time than abroad. Theses were mostly prepared as
postgraduate thesis at Hacettepe University and Istanbul Sehir University. The most theses related to
schema therapy were prepared in the clinical psychology department. Looking at ProQuest
Dissertations & Theses Global (2023), it is seen that theses are mostly prepared in the field of clinical
psychology abroad, and these fields are listed as clinical psychology, psychotherapy, social psychology
and cognitive psychology, respectively. In addition, it is seen that 2994 studies in the field of
psychological counseling and 4443 studies in the field of educational psychology are listed. Although
not all of these studies are postgraduate thesis studies, it can be said that studies on schema therapy in
the field of psychological counseling and educational psychology may increase. In the postgraduate
theses on schema therapy, the most studied variables were early maladaptive schemas, schema-
sustaining coping behaviors/dysfunctional coping styles, perceived parenting styles/styles, and

tendency to cheat, respectively. Looking at ProQuest Dissertations & Theses Global (2023), it was seen
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that schema therapy was studied more with the keywords depression, trauma, woman, attachment and
child. More quantitative research methods were used in the theses. It has been seen that many statistical
methods are used in theses related to schema therapy. It has been noticed that the most commonly used
statistical methods are t-test and Pearson correlation analysis. Considering the study group/sample type
and number used in the theses about schema therapy, it was revealed that the participants were mostly

adults and university students.

Based on the results, it was aimed to make schema therapy more research subjects in doctoral theses,
to apply schema therapy in schools, to increase the number of theses and applications on schema
therapy in the field of guidance and psychological counseling, to reveal the cultural differences of
schema therapy. Repetition in Turkish sample groups, making subjects that are not studied frequently
and that may be related to schema therapy the subject of new research, more use of mixed and
qualitative research methods in schema therapy studies as a scientific research method, increasing
experimental researches as more relational researches are carried out than quantitative research

methods, and children in the study group. and adolescents are recommended to be given more space.
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Giris
Tiirkge Ogretiminde Dil-Kiiltiir Iligkisi ve Somut Olmayan Kiiltiirel Mirasin Tiirkge Ders Kitaplarina
Yansimalar1 adli eser Dr. Ogr Uyesi Bahadir Giilden tarafindan kaleme alinmistir. Kitap; On Soz, Giris,
Yontem, Dil ve Kiltiir, Tiirkce C)gretim Programlarinda Kiiltiire Yonelik Bulgular, Tartisma, Sonug ve
Oneriler boliimlerinden olusmaktadir. Tiirkce ders kitaplarindaki somut olmayan kiiltiirel mirasin
varlig1 noktasinda Tiirkce egitimi alani igin kaynak bir eser niteliginde olan bu kitap 170 sayfadan

olusmaktadir.

Tiirkcge Ogretiminde Dil-Kiiltiir Iliskisi ve Somut Olmayan Kiiltiirel Mirasin Tiirkce Ders Kitaplarina

Yansimalar1 adl1 kitabin 6nemini Bahadir Giilden su sekilde agiklamistir:

“Tiirkce 0gretiminde kiiltiirden aktif olarak yararlamilmasimn yam sira Tiirkce dersleriyle kiiltiirel
unsurlarimizin nesillere aktarilmas: saglanarak hem dil adina hem de kiiltiir adina karsihikli bir kazanumin
saglanmast onemli bir hedeftir... Bu arastirmada ders kitaplarmma yalmizca dil-kiiltiir iligkisi penceresinden
bakilmams elegtirel bir tavir takinarak kitaplarin sahip olmas: gereken bicimsel niteliklerden etkinliklere
gorsellerden imla meselesine kadar ders kitaplarimin daha islevsel hdle getirilmesi adina pek ¢ok hususa yonelik
degerlendirmelerde bulunulmustur, bu cercevede kitabin Tiirkceye ve Tiirk kiiltiiriine goniil veren arastirmacilara
dgretmenlere ve bu kavramlarla ilgili olan tiim okurlara saglayabilecegi ufak bir katk: bile sahsim adina derin bir
mutluluk vesilesi olacaktir.” (Glilden, 2020).

Bu baglamda Tiirkce ders kitaplarimin dil ve kiiltiir penceresinden farkli bir bakis agisiyla somut
olmayan kiiltiirel mirasa yonelik degerlendirilmesi, yeni hazirlanacak olan ders kitaplarna bu
cerceveden Oneri sunulmasi ve bunun bir kitap haline getirilmesi 6nem arz etmektedir. Tiirkce ders
kitaplarinda yer alan metinlerden etkinliklere kadar yapilacak yeni revizyonlar1 kitapta yer alan
goriisler dogrudan dogruya etkileyecektir. Ayni zamanda bu kitap ders kitaplar1 hazirlanirken somut

olamayan kiiltiirel mirasin kullaniminda kaynak olarak faydalanabilecek bir yapit 6zelligi tasimaktadar.
Bu kisimda eserde yer alan alt1 boliimiin kisa 6zetlerine yer verilecektir:

Giris boliimiinde yazar, dgretim programlarindan bahsederek dilin kiltiiriin tasiyicist olma
ozelligini iistlendiginden, kiiltiir ile ilgili ¢calismalardan ve kitabin yazilma amacindan bahsetmistir.
Galismanin amaci 2006, 2015, 2017, 2018 Tiirkge Ogretim Programlarimi ve bu programlarin ders
kitaplar1 boyutunu somut olmayan kiiltiirel miras bakimindan incelememek olarak agiklanmuistir.
“Ogretim programlarinda yer alan amaclar kiiltiirden bagimsiz olarak gerceklesmesi miimkiin olmayan
amaglardir ” (Giilden, 2020, s.3) soziiyle yazar Tiirkge Dersi Ogretim Programi’'nda yer alan ve Tiirk
Milli Egitiminin Genel Amagclarinda da yer verilen egitimin kiiltiirel boyutlarina deginerek ders
kitaplarinin kiiltiirel unsurlardan ne derece yararlandigini, Ozellikle de “hedef kazanimlarin
edindirilmesi noktasinda somut olmayan kiiltiirel mirastan yararlaniliyor mu”, “Tiirkge Dersi Ogretim
Programlari gercevesinde olusturulan ders kitaplarinda kiiltiirel unsurlardan yararlanma noktasinda
bir benzerlik veya farklilik var m1” sorular: detaylica tartisilarak kiiltiiriin tanimindan, somut olmayan
kiiltiirel mirasin ne demek oldugundan, 6gretim programindan, ana dili egitiminden, ders kitabindan

ve somut olmayan kiiltiirel mirasin sahalarindan bahsedilmistir.

Yontem boliimiinde yazar, ilk olarak arastirmanin modelinden bahsederek nitel bir arastirma stireci
izlendigini ve dokiiman analizi yonteminin tercih edildigini, Tiirk¢e 6gretim programlari ve 5, 6, 7, 8.
sinif Tiirkge ders kitaplarinin arastirmanin evrenini olusturdugunu belirtmistir. Yazar, ¢calismanin nasil
ele alindigim su sdzlerle ortaya koymustur: “SOKUM e iliskin temalarla bu temalarin kapsadi§r unsurlart

gosteren bir sablon inceleme Olciitii olarak kullanilmistir. Ders kitaplar: bu sablona gore taranarak Tiirkce ders
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kitaplarmmin kiiltiivel Ogeler agisindan nitelik ve nicelik zenginligi ortaya koyulmugtur. Hedef kazanimlarin
edinimini saglamak amaciyla hangi kiiltiir unsurlarimdan yararlamldig: tespit edilmeye calisilmistir” (Giilden,
2020, s. 14). Arastirmanin Ornekleminin ise 2006, 2015, 2017 ve 2018 Tiirkce Ogretim programlar:
baglaminda hazirlanmis olan 11 adet Tiirk¢e ders kitabinin olusturdugunu soylemistir. Verilerin
toplanma siirecinde ise 6rneklem cercevesinde ele alinan ders kitaplarinin somut olmayan kiiltiirel
miras ¢ercevesinde taranarak hangi kiiltiirel unsurlarin bulundugu noktasinda bir veri elde edilmesi
amaglanmistir. Verilerin analizi noktasinda elde edilen bulgular temalandirilmis, kodlara ayrilmis ve
tasniflenmistir. Bu baglamda elde edilen verilerin ise MAXQDA 12 nitel veri analizi programinda

degerlendirildigi belirtilmisgtir.

Dil ve Kiiltiir boliimiinde ise dilin insanlarin olusturduklar: bir anlasma aract oldugu belirtilmistir.
Devaminda kiiltiiriin tanimi yapilarak kiiltiiriin nasil meydana geldigi, nasil olustugu noktasinda
goriisler bildirilerek devam edilen yazida kiiltiiriin islevlerine de yer verilmistir. “Kiiltiir insanin maddi
ve manevi her gereksinimini gidermek amaciyla gerceklestirdigi iiretimlerin biitiiniidiir, dil ise insanligin
diisiinme eyleminin temelinde yer alan kendine has kurallar1 ve kavramlari olan bir sistemdir” (Giilden, 2020, s.
32-33). Bu tanimdan hareketle yazar, dil ve kiiltiir iliskisi noktasinda bu kavramlarin birbirinden ayr1
kavramlar olarak diisiiniile geldigini yalniz son zamanlarda da bu kavramlarin birbirinden ayrilmaz
ogeler oldugu goriisiinii dile getirmistir. Dil ve kiiltiir iliskisi baglaminda kiiltiir emperyalizmi, popiiler
kiltiir, kiiltiirlesme, kiiltiirel kimlik, kiiltiir degisimi, kiiltiirlerarasi aligveris, kiiltiir 6gesi ve kiiltiirel
bellek gibi basliklar altinda agiklamalarda bulunulmustur. Tiirk kiiltiiriiniin kokenlerine deginilen
yazida Orhun Kitabelerine atifta bulunulmus ve giiniimiizdeki Tiirk kiiltiiriinii anlamak igin Orta
Asya’ya derinlemesine inmek gerektigi vurgulanmistir. Bazi eserlerin Tiirk kiiltiirtinti aktarma
noktasinda araci rol oynayan araglar olarak goriildiiglinii, bunlardan birinin Orhun Yazitlar
digerlerinin ise Dede Korkut, Manas, Oguz Kagan gibi destanlarin oldugunu yazar agikca belirtmistir.
Kiilttir aktarimi noktasinda millet kavramina vurgu yapilmis ve bu kavramin toplumu birlestirici bir
rol istlendigi vurgulanmistir. Ayni zamanda kiiltiiriin temel unsurlar: ve kiiltiiriin siniflandirilmasi
noktasinda bazi goriislere yer veren yazar, somut olmayan kiiltiirel miras noktasindaysa giiniimiizde
SOKUM olarak kullanilan terimin UNESCO tarafindan 14 Mayis 1954 tarihinde kabul edilen protokol

vesilesiyle ortaya ¢iktigini aktarmistir.

Ders kitaplarinin fiziksel ve sekilsel 6zelliklerine atif yapilmis, ders kitaplarinda yer alan gorseller
lizerinde tartisilmustir. Ayrica kiiltiir aktariminin her smufta ayni oranda ve aym diizlemde
ylriitiilmemesinin biiyiik bir sorun teskil ettigini, bu tiir uygulamalarin Tiirk Milli Egitiminin Genel
Amaclarinda yer alan kiiltiire yonelik kazanimlarin elde edilmesini gli¢lestirecek bir durum oldugu
tizerinde durularak ¢alismalarin genel olarak dort temel dil becerisi {izerinde yogunlastig1, kiiltiir

aktarimi noktasinda az sayida ¢alismanin oldugu yazar tarafindan alt1 bir kez daha ¢izilmistir.

Tiirkge Dersi Ogretim Programlarinda Kiiltiire Yénelik Bulgular bashg: altinda 2006, 2015 ve 2018
Tiirkge Ogretim programlarinda yer alan kiiltiiriin aktarimi ve iglevlerine doniik hiikiimlerden
bahsedilmis, programlarda yer alan temalarin somut olmayan kiiltiirel miras ile iligskilendirilebilecegi
belirtilmistir. Ayrica her bir programda yer verilen tema ve temalardan somut olmayan kiiltiirel miras

ile iligkili olanlar tablo haline getirilerek yorumlanmuistir.

Tartisma boliimiinde Milli Egitim Bakanlig tarafindan okutulmasina karar verilen 5, 6, 7, 8. siruf
ders kitaplariyla ilgili degerlendirmelerde bulunulmustur. Bahsi edilen kitaplarda yer alan kiiltiirel
unsurlarin dagilimlarina yer verilmis, her sinif diizeyinde okutulan ders kitaplar: baglaminda tablolar

olusturulmus, bu tablolar gesitli galismalar ile kiyaslanmis ve tartisilmistir. Ayrica tespit edilen

OJCES, 2023, 1(1), 123-130



126 O. Demirel

hususlardan biri ise metinde yer almayan kiiltiirel unsurlarin genellikle ders kitaplarinda yer alan

etkinliklerde yogunlastig1 goriilmiis ve bunun {izerinde tespitlerde bulunulmustur.

Sonug ve Oneriler baghgi altinda yapilan aragtirmadan elde edilen bulgular siralanmistir. Bu
sonuglar arasinda incelenen kitaptan kitaba farkliliklarin bulundugunu ve bu farkliliklarin programda
yer verilebilecek bir yonerge ile ¢Oziilebilecegini, ders kitaplarinda yer alan gorsellerin kitaplar:
siisleyen veya bir olayi, bir durumu tasvir etmek i¢in kullanilan bir unsur olarak goriildiigii gibi
sonuglara ulasilmistir. Yazar tarafindan bu sorunlara yonelik sunulan Onerilerden bazilari kisaca

sunlardir:

Ogretim programlarina somut olmayan kiiltiirel mirasla ilgili belli bash hedefler koyulmali ve egitim

ile somut olmayan kiiltiirel miras arasinda bir bag olusturulmalidir.

Tiirkge dersleri somut olmayan kiiltiirel mirasla bagdastirilmali ve halk bilimi kadrolarindan

yararlanilmalidir.

Ders kitaplarinda yer alan gorsellerin sadece anlatilan konuyu tasvir etmenin disinda belli bash

kazanimlarin hedefe ulastirma konusunda gorev iistlendiginin de alt1 ¢izilmelidir.

Ders kitaplarinda yer alan deyim ve atasozleri Tiirk Dil Kurumu Atasézii ve Deyimler Sozltigiinde

taranmal1 ve bunlarin sozliikte yer alip almadigina dikkat edilmelidir.

Halihazirda hizmet veren Ogretmenlere ozellikle kiiltiirel etkilesim, kiiltiirel aktarim ve somut

olmayan kiiltiirel miras hakkinda bilgi verilmeli ve egitimler diizenlenmelidir.

Incelemelerden hareketle, ele alian bu kitap Tiirkge ve Tiirk kiiltiiriine ilgi duyan okurlarin, Tiirkge
ve Tiirk kiiltiirti alaninda arastirma yapan akademisyenlerin, Tiirkce ders kitaplar1 hazirlayan
yazarlarin, Tiirkce ve edebiyat Ogretmeni olarak gorev yapan egitimcilerin kaynak olarak
faydalanabilecekleri bir eser olmasinin yaninda Tiirk¢e 6gretmeni ve edebiyat 6gretmeni adaylarina

meslek hayati1 boyunca kiiltiir aktarimi noktasinda yol gosterebilecek basat bir kitaptir.

Catisma Beyani ve Etik Bildirim

Calismada gikar catismasi teskil edebilecek bir durum bulunmamaktadir. Bu makale, kitap inceleme

tiirtinde oldugu i¢in herhangi bir etik kurul karar1 gerektirmemektedir.
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Introduction

The work titled Language-Culture Relationship in Turkish Teaching and Reflections of Intangible
Cultural Heritage on Turkish Textbooks is written by Dr. Bahadir Giilden wrote the book. The book
consists of Foreword, Introduction, Method, Language and Culture, Findings on Culture in Turkish
Teaching Programmes, Discussion, Conclusion and Suggestions. This book, which is a source work for
the field of Turkish education on the presence of intangible cultural heritage in Turkish textbooks,

consists of 170 pages.

Bahadir Giilden explained the importance of the book titled Language-Culture Relationship in
Turkish Teaching and Reflections of Intangible Cultural Heritage in Turkish Textbooks as follows:

"In addition to the active use of culture in the teaching of Turkish, it is an important goal to create a mutual
benefit for both language and culture by ensuring that our cultural elements are passed on to the next generation
through Turkish teaching... In this research, textbooks were not only looked at from the perspective of language-
culture relationship, but also by adopting a critical attitude, evaluations were made on many issues in order to
make the textbooks more functional, from the formal qualities that the books should have to the activities, visuals
and spelling issues. In this context, even a small contribution that the book can provide to researchers, teachers
and all readers who are interested in Turkish and Turkish culture will be a deep happiness for me. " (Giilden,
2020).

In this context, it is important to evaluate Turkish textbooks from a different perspective from the
perspective of language and culture towards intangible cultural heritage, to offer suggestions to the new
textbooks to be prepared from this framework and to turn it into a book. The opinions in the book will
directly affect the new revisions to be made from texts to activities in Turkish textbooks. At the same
time, this book has the characteristic of a work that can be used as a source in the use of intangible

cultural heritage in the preparation of textbooks.
In this section, brief summaries of the six chapters of the book are given:

In the introduction, the author mentions the curricula, the fact that language is the carrier of culture,
the studies on culture and the purpose of writing the book. The aim of the study is explained as
examining the 2006, 2015, 2017, 2018 Turkish Language Teaching Programmes and the textbooks of
these programmes in terms of intangible cultural heritage. "The objectives in the curricula are objectives that
cannot be realised independently of culture” (Giilden, 2020, p.3 ), the author touches upon the cultural
dimensions of education, which are included in the Turkish Language Teaching Programme and in the
General Objectives of Turkish National Education, and examines to what extent the textbooks benefit
from cultural elements, especially "whether intangible cultural heritage is used in the acquisition of
target outcomes”, The questions "Is there a similarity or difference in the textbooks created within the
framework of the Turkish Lesson Teaching Programmes at the point of benefiting from cultural
elements” were discussed in detail and the definition of culture, what intangible cultural heritage
means, curriculum, mother tongue education, textbook and the fields of intangible cultural heritage

were mentioned.

In the methodology section, the author first mentioned the model of the research and stated that a
qualitative research process was followed, and the document analysis method was preferred, and that
Turkish teaching programmes and 5th, 6th, 7th, 8th grade Turkish textbooks constituted the population
of the research. The author revealed how the study was handled with the following words: "A template
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showing the themes related to SOKUM and the elements covered by these themes was used as an examination
criterion. Textbooks were scanned according to this template and the richness of Turkish textbooks in terms of
quality and quantity in terms of cultural elements was revealed. An attempt was made to determine which cultural
elements were used to ensure the acquisition of the target outcomes” (Giilden, 2020, p. 14). He said that the
sample of the study consisted of 11 Turkish textbooks prepared in the context of 2006, 2015, 2017 and
2018 Turkish teaching programmes. In the data collection process, it was aimed to obtain data on which
cultural elements were found by scanning the textbooks within the framework of intangible cultural
heritage. The findings obtained at the point of data analysis were thematised, coded and classified. The

data obtained in this context were evaluated in MAXQDA 12 qualitative data analysis programme.

The section on language and culture states that language is a means of agreement created by human
beings. In the following section, the definition of culture is given, and the functions of culture are also
included in the article, which is continued by expressing opinions on how culture is formed and how it
is formed. "Culture is the whole of the productions realised by human beings in order to meet all their material
and immaterial needs, and language is a system with its own rules and concepts, which is at the basis of humanity's
thinking" (Giilden, 2020, pp. 32-33). Based on this definition, the author expressed the view that these
concepts have been considered as separate concepts in the relationship between language and culture,
but recently these concepts have been inseparable elements. In the context of the relationship between
language and culture, explanations have been made under headings such as cultural imperialism,
popular culture, acculturation, cultural identity, cultural change, intercultural exchange, cultural
element, and cultural memory. In the article on the origins of Turkish culture, the Orkhon Inscriptions
are referred to and it is emphasised that it is necessary to go deeper into Central Asia in order to
understand today's Turkish culture. The author clearly stated that some works are seen as tools that
play an intermediary role in the transfer of Turkish culture, one of which is the Orkhon Inscriptions,
and the others are epics such as Dede Korkut, Manas, Oguz Kagan. At the point of culture transmission,
the concept of nation is emphasised and it is emphasised that this concept plays a unifying role in the
society. At the same time, the author, who included some opinions on the basic elements of culture and
the classification of culture, stated that the term used today as SOKUM at the point of intangible cultural
heritage emerged on the occasion of the protocol adopted by UNESCO on 14 May 1954.

The physical and formal features of the textbooks were referred to and the visuals in the textbooks
were discussed. In addition, it is emphasised that it is a big problem that culture transfer is not carried
out at the same rate and at the same level in every class, and that such practices are a situation that will
make it difficult to achieve the achievements related to culture in the General Objectives of Turkish
National Education, and it is underlined once again by the author that the studies generally focus on

the four basic language skills and that there are few studies on culture transfer.

Under the title of Findings Regarding Culture in Turkish Language Teaching Programmes, the
provisions regarding the transfer and functions of culture in the 2006, 2015 and 2018 Turkish language
teaching programmes were mentioned, and it was stated that the themes in the programmes could be
associated with intangible cultural heritage. In addition, the themes and themes related to intangible

cultural heritage in each programme were tabulated and interpreted.

In the discussion section, evaluations were made about the 5th, 6th, 7th, 8th grade textbooks
decided to be taught by the Ministry of National Education. The distribution of the cultural elements in
the mentioned textbooks was given, tables were created in the context of the textbooks taught at each

grade level, these tables were compared and discussed with various studies. In addition, one of the
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issues identified is that the cultural elements that are not included in the text are generally concentrated

in the activities in the textbooks and determinations have been made on this.

Under the title of Conclusion and Suggestions, the findings obtained from the research are listed.
Among these results, it has been concluded that there are differences from book to book and that these
differences can be solved with a directive that can be included in the programme, and that the visuals
in the textbooks are seen as an element that decorates the books or is used to depict an event or a

situation. Some of the suggestions offered by the author for these problems are briefly as follows:

Certain objectives related to intangible cultural heritage should be set in the curricula and a link

between education and intangible cultural heritage should be established.

Turkish lessons should be associated with intangible cultural heritage and folklore staff should be

utilised.

It should be underlined that the visuals in the textbooks not only depict the subject described, but

also undertake the task of achieving certain achievements.

The idioms and proverbs in the textbooks should be scanned in the Turkish Language Association's
Dictionary of Proverbs and Idioms and attention should be paid to whether they are included in the

dictionary.

Current teachers should be informed about cultural interaction, cultural transmission and

intangible cultural heritage and trainings should be organised.

Based on the analyses, this book is a work that readers who are interested in Turkish and Turkish
culture, academics who conduct research in the field of Turkish and Turkish culture, authors who
prepare Turkish textbooks, educators who work as Turkish and literature teachers can benefit from as
a resource, as well as a primary book that can guide Turkish teachers and literature teacher candidates

at the point of cultural transfer throughout their professional life.

Conflict Statement and Ethical Statement

There is no conflict of interest in the study. Since this article is a book review, it does not require any

ethics committee decision.

References

Giilden, B. (2020). Tiirkce d3retiminde dil-kiiltiir iliskisi ve SOKUM'iin Tiirkce ders kitaplarina yansimalari. DORA
Yayincilik.

OJCES, 2023, 1(1), 123-130



