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Saygideger Okurlar,

19. yiizyilda gergeklestirilen bilimsel ¢alismalar ile insanin fiziksel ve psikolojik yapisi
onemli dlgiide anlagilmaya baglandi. Insan1 anlamaya ve hayatta tutmaya yonelen bu
calismalar egitim stireglerine de etki etti. Bir¢ok doniisiimden gecen egitim ve ogretim
stiregleri, bugilin 21. yiizyllda yapay zeka ile birlikte sekilleniyor. Insanlarin
birbirlerinden ortiik ve gizil sekilde 6grendikleri siireclerden formal egitime gegis
ylizyillar stirerken formal egitimin dijital egitime dontisme yolculugu bir yiizyil dahi
siirmedi ve siirmeyecek gibi goriiniiyor. Kiiltiirlenme stireciyle yeni nesillere aktarilan
bilgiler ile insan zihnindeki bilgiler toplumsallasti. Bugiin ise bir¢ok insanin beraberce
yapabilecegi seyi biz sanal -yapay bir zekaya yaptirabiliyoruz. Insanoglu, grenmeyi
ogrendi ve yapay zeka 6grenmesini ortaya ¢ikararak insandan daha hizli 6grenebilen
nesneler gelistirdi. Postmodern bakis acgis1 ile herkesin dogrusundan kisinin
dogrusuna geldigimiz bu siirecte kisi dtesi bir dogruya evriliyoruz. Insanin bilime
iman ederek kendine tapinmaya basladigi modern donemden insani gergekligin
otesinde olusturulan gerceklere ve kendinden gelismis nesnelere tapinma siirecine
doniisen bu yapida insanin nasil egitilecegi sorusu bir kez daha kendine yeni cevaplar
aramaktadir. Tam burada Tiirk Dil Kurumu tarafindan 2024 yilinin kelimesi olarak
secilen “kalabalik yalnizlik”” ifadesi de hali piir melalimizi gosteren bir gercek olarak
karsimizda duruyor. Bunca ilerleme ve gelismeye ragmen insanin onulmaz
yalnizliklara diigar olmas1 muhakkak ki egitimin de konusu olmalidir. Cagin sorunlari
karsisinda ¢0ziim i¢in yine bilimin 1s181na ve hakikatin degerine giiveniyoruz. Egitim
ve miifredat arastirmalari ile bu sorunlarin cevaplanabilecegini Ongoriiyoruz.
Dergimizin bu sayisinda yayimlanacak olan bes farkli makalede ¢agin ihtiyaglar ile
egitim ve psikoloji arasindaki baglantilari inceleyen arastirmacilarimiz, ¢alismalariyla
bu siirecin olusmasina katki saglamaktadirlar.

Bu sayimizda bes makale ile siz okuyucularimizin karsisina ¢ikmaktayiz. Demirelli
tarafindan hazirlanan “Lise Giris Sinavina Hazirlanan Ogrencilerin Etkili ve Verimli
Ders Calisabilmelerine Bir Coziim Onerisi: Eylem Arastirmasi” makalesi etkili ders
calismaya dair yeni bir plan sunarak 6grencilere yonelik yeni bir ¢dziim Oneriyor.

Tok ve digerleri tarafindan hazirlanan “ Aile ve Sosyal Hizmetler Il Miidiirliigii Cocuk
Haklar1 Komitesi’ ne Bagli Cocuklarin Kariyer Gelisimlerinin Desteklenmesi (Bayburt
Ornegi)’” makalesi gocuklara yonelik kullanilacak bir kariyer programi sunuyor ve
dezavantajli gruplarda yer alan c¢ocuklarin kariyer gelisimleri i¢in yeniden
diisiinmemiz gerektigini vurguluyor.

Keles ve digerleri tarafindan hazirlanan ’Sinif Ogretmenlerinin Ozel Gereksinimli
Ogrencilerin Egitimi Konusundaki Hizmetici Egitim ihtiyaglarl: Bir Durum Calismasi
makalesi kaynastirma ogrencilerinin ve 6gretmenlerinin yasadig1 sorunlar1 6gretmen
gozii ile bakarak daha iyi anlamimizi sagliyor.

[9)(AI0N
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Kazan tarafindan hazirlanan “Lise Ogrencilerinde Beden Algsi, C)zgiiven ve Akran
Iliskileri Arasindaki Iliskinin Incelenmesi’” makalesi ergenlik doneminde kurulan
sosyal iligkilerin kisisel faktorlerle baglantisini gozler 6niine seriyor.

Unsal tarafindan hazirlanan “Lise Ogrencilerinde Duygusal Ozerklik ile Akran
Zorbalig1 Arasindaki Iliskinin Incelenmesi” makalesi son zamanlarda gittikce artis
gosteren akran zorbaligimin duygusal boyutuna bakmamiz gerektigine dikkati
cekiyor.

Makalelerimizin igerisinde TUBITAK 2209-A &grenci projelerinden gelistirilen
caligmalarin olmasi da bizim icin ayri bir 6neme sahiptir. Ogrenci odakli egitim
anlayisinin yansimalarindan biri de 6grencilerin proje yapmalarini destekleyerek,
yaparak ve yasayarak Ogrenmelerini tesvik etmektir. Egitim-Ogretim siireclerinde
ogrencilere kazandirilmasi beklenen 21.yiizylil becerileri olarak da tanimlanan is
birligi, iletisim, elestirel diisiinme ve yaraticilik becerileri proje odakli ¢calismalar ile
daha mimkiin olmaktadir. Bazi c¢alismalarin nitelikli projelerin ¢iktis1 olarak
yayimlanmis olmasini; akademisyen, O0gretmen ve oOgrencilerin arastirmaya sevk
edilmesini; egitim arastirmalarinin gelecegi i¢in de olduk¢a 6nemli buluyoruz.

Son olarak gelisimine devam eden dergimize okuyucu, yazar, hakem ve editor olarak
destek olan tiim arastirmacilara ¢ok tesekkiir ediyoruz.

Dr. Ogr. Uyesi Emirhan AKTAS

Editor

[9)(AI0N
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Dear Readers,

In the 19th century, scientific studies began to understand human beings' physical and
psychological structure. These studies, which aimed to understand and keep human
beings alive, also affected education processes. Education and training processes have
undergone many transformations and are now being shaped by artificial intelligence
in the 21st century. While the transition from the processes in which people learn
implicitly and secretly from each other to formal education took centuries, the journey
from formal education to digital education has not lasted even a century, and it seems
it will not last. With the information transferred to new generations through
acculturation, the information in the human mind became socialized. Today, we can
get a virtual artificial intelligence to do what many people can do together. Humans
have learned to learn, and artificial intelligence has developed objects that can learn
faster than humans. With the postmodern perspective, we are evolving from
everyone's truth to a transpersonal truth. The question of how to educate human
beings in this structure, which has transformed from the modern period, in which
human beings started to worship themselves by believing in science, to the process of
worshiping realities created beyond human reality and self-developed objects, is once
again seeking new answers to itself. Right here, the expression “crowded loneliness,”
chosen by the Turkish Language Association as the word of 2024, stands before us as
a fact showing our state of affairs. Despite all this progress and development, the fact
that human beings are subjected to irreparable loneliness must surely be the subject of
education. Again, we rely on the light of science and the value of truth to solve the
problems of the age. We anticipate that these problems can be answered through
education and curriculum research. Our researchers, who examine the connections
between the needs of the age and the connections between education and psychology
in five different articles to be published in this issue of our journal, contribute to

forming this process with their studies.

We present you, our readers, in this issue with five articles. Demirelli's article “A
Solution Proposal for Effective and Efficient Study of Students Preparing for High
School Entrance Exam: Action Research” by Demirelli presents a new plan for effective

studying and suggests a new solution for students.

Tok et al.'s article “Supporting the Career Development of Children Depending on the
Child Rights Committee of the Provincial Directorate of Family and Social Services

(Bayburt Example)” presents a career program to be used for children and emphasizes

[9)(AI0N
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that we need to rethink for the career development of children in disadvantaged

groups.

The article “In-service Training Needs of Classroom Teachers on the Education of
Students with Special Needs: A Case Study” by Keles et al. provides a better
understanding of the problems faced by mainstreaming students and teachers from a

teacher's perspective.

Kazan's article “Investigation of the Relationship between Body Perception, Self-
Confidence and Peer Relationships in High School Students” reveals the connection

between social relationships established during adolescence and personal factors.

Unsal's article “Investigation of the Relationship between Emotional Autonomy and
Peer Bullying in High School Students” draws attention to the need to look at the

emotional dimension of peer bullying, which has been increasing recently.

The fact that our articles include studies developed from TUBITAK 2209-A student
projects is of special importance to us. One of the reflections of the student-oriented
education approach is to encourage students to learn by doing and experience by
supporting them in doing projects. Collaboration, communication, critical thinking,
and creativity skills, also defined as 21st-century skills expected to be gained by
students in education and training processes, are more possible with project-oriented
studies. It is essential for educational research that some studies are published as the
output of qualified projects and that academicians, teachers, and students are

encouraged to do research.

Finally, we thank all the researchers who support our journal, including readers,

authors, referees, and editors.

Asst. Professor Emirhan AKTAS

Editor

[9)(AI0N
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ARASTIRMA Acik Erisim

Lise Giris Sinavina Hazirlanan Ogrencilerin Etkili ve Verimli Ders
Calisabilmelerine Bir Coziim Onerisi: Eylem Arastirmasi

Mehmet Akif DEMIRELLI"

Makale Gegmisi

Oz Gelis: 24/06/2024

Bu ¢alismanin amaci Lise Giris Smavina hazirlanan 6grencilerin etkili ve verimli ders ¢alisabilme | Diizeltme: 21/07/2024
becerilerine bir ¢6ziim Onerisinde bulunmaktir. Bu kapsamda Lise Giris Smavina hazirlanan | Kabul: 04/10/2024
ogrencilerin etkili verimli ders galisabilme becerilerini gelistirmek icin sekiz oturumluk bir eylem
plani hazirlanmistir. Calisma nitel arastirma yontemlerinden eylem arastirmasi yontemiyle

yuriitilmistiir. Arastirmac etkili ders calisma becerilerini gelistirmek i¢in hazirladig1 eylem planini
okulda duyurmus ve katilhmda goniilli olan Ogrencilerle 6n goriismeler gerceklestirmistir.
Calismaya tutarl ve diizenli ders ¢alisma konusunda sorunlar yasadigini ifade eden 7. Sinifta egitim
goren 14 ogrenci (6E-8K) cesitli dahil edilme kriterleri géz oniine alinarak amacgh Orneklem
yontemiyle dahil edilmistir. Calisma sekiz oturum siirecek sekilde yiiriitiilmiistiir. Veriler analiz
edilirken SPSS programindan faydalanilmistir. Uygulama oncesinde ve sonrasinda Etkili Ders
Calisma Olgegi uygulanmustir. Verilerin analizinde bagimli 6rneklemler t testi kullanilmis olup p.05
anlamlilik degeri esas alinmistir. Calisma sonucunda Lise Giris Snavina hazirlanan dgrenciler i¢in
gelistirilen etkili ve verimli ders ¢calisma eylem planinin 6grencilerin etkili ders ¢alisma, 6grenmede
deger ve inang, 6grenmede zamani planlama ve uygulama ile 6grenmede akis diizeylerine olumlu
etki ettigi sonucuna ulagilmistir.

Anahtar Kelimeler: Lise giris sinavi, eylem plany, etkili ve verimli ders ¢calisma

* Psikolojik Danigsman, Ankara Dede Korkut Anadolu Lisesi, ORCID: 0000-0003-3217-5764, Ankara, Tiirkiye.
demirellimakiff@gmail.com

Atif icin: Demirelli, M. A. (2024). Lise giris sinavina hazirlanan 6grencilerin etkili ve verimli ders calisabilmelerine bir
¢0zilim Onerisi: Eylem aragtirmasi. OJCES, 2(4), 130-161. https://10.5281/zenod0.14556104
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Giris

2017-2018 egitim-o6gretim yilinda uygulanmaya baglanan Lise Giris Smavi (LGS) 8. smufi bitirip lise
egitimlerine devam etmek isteyen &grencilerin katildigi, katilm zorunlulugu olmayan, &grencilerin
%10'nun puanla yerlestirildigi, puanla yerlesemeyen 6grencilerin de adreslerine en yakin okullar: tercih
ederek yerlestikleri; akademisyenler ve egitim uzmanlarmca hazirlanan bir sinav tiirtidiir (Milli Egitim
Bakanligy, 2018). Ogrencﬂer LGS’ye hazirlanirken gesitli zorluklar ¢ekebilmektedir: Bu zorluklar arasmda
etkili ve verimli ders calisma siireglerini, zaman yonetimini ve planli ders calismay: bilmemek
gosterilmektedir (Cini, 2020). Ogrenciler Lise Girisg Sinavlarina hazirlanirken okul kurslari, 6zel dersler ve
kurs merkezlerinden faydalanabilmektedirler. Alanyazin incelendiginde 6grencilerin planli ders ¢alisma
ve zaman y&netimi konusunda eksiklikler yasadiklari, dolayisiyla planh, verimli ve etkili ders calisabilme
konusunda beceri kazanmaya yonelik bir ihtiyaglariin oldugu gozlemlenmistir (Ayik ve Sayir, 2014; Cini,
2020; Ekenel, 2015; Gettinger ve Seibert, 2002; Oltulu, 2019).

Plan, calisilacak konularin belli bir sistematik igerisinde diizenlenerek ele alinmasi, ¢alismanin
yoniniin ve zamanlamasinin diizenlenerek oOgrencilerin yapacaklar1 islemleri somutlastirmalari
stirecidir (Ulug, 2012). Milli Egitim Bakanligi'min ilke ve amagclar1 incelendiginde, planli calisma
Ozellikleri yiiksek yaratici bireyler yetistirme amaciin yer aldigi goriilmektedir (Tasdemir, 2012).
Ogrenciler sorumluluk bilinciyle c¢alismalarmi gergeklestirdikleri zaman yetiskinliklerinde de is
ortamlarinda planli ve diizenli olabilmektedirler (Ayik ve Sayir, 2014). Yesilyaprak (2000), 6grencilerin
okulda basarisizlik yasamalarinin en 6nemli sebebinin verimli ve etkili ders calisma becerileri
konusunda yasadiklar1 eksikliklerden kaynaklandigmi vurgulamaktadir. Dolayisiyla 6grencilerin
akademik anlamda basarili olabilmeleri igin etkili ve verimli ders ¢alisma becerileri konusunda gelisim

gostermeleri onemlidir.

Etkili ve verimli calisabilme ilkokul yillarinda kazamilan, devam ettirilen, akademik gelisimi
etkileyen ve 6grencilerin okul ortamlarina uyumunu saglayan bir edinim ve tutumdur (Yesilyaprak,
2003). Ders ¢alisma becerisine dair tanimlarin 6grenme amactyla belirli yontemlerin verimli bir sekilde
ele alinmasy; bunun yaninda bu becerileri planli ¢alisabilme, ¢alisma ortamlarmi uygun sekillerde
diizenleyebilme, etkili okuma yontemlerini uygulayabilme, dersi dinleme, not alma, derslere etkin
olarak katilabilme, verilen 6devleri zamaninda ve dogru bir sekilde yapabilme, sinavlara hazirlanirken
gerekli calismalar1 yapabilme seklinde ele alindig1 goriilmektedir (Smith,2000; Ulug, 2000; Yesilyaprak,
2003). Ayrica bir 6grencinin etkili ve verimli ders ¢alisabilmesi i¢in agiklanan tanimlara dair eylemlerde
bulunmasi ve bu eylemlerin uyum igerisinde olmas: 6nemlidir (Gettinger ve Seibert, 2002; Yildirim vd.,
2000).

Planli ve verimli calisabilme motivasyonu 6grencilerin egitim hayatlarinda harekete ge¢melerini ve
basar1 elde etmeleri saglayan gii¢ olarak agiklanmaktadir (Kalkan vd. 2020). Etkili ve verimli
calisabilme diizeyleri diisiik olan 6grencilerin basarili bir kariyer gelisimi, okul basarisi, 6z sayg: vb
konularinda sorun yasayabilme ihtimalleri vardir (Teker, 2002; Yilmaz, 1987). Ancak 6grenciler ¢alisma
tarzlarina uygun bir sistem igerisinde calisabilirlerse basariy1 yakalama ihtimalleri yiikselmektedir
(Oztiirk, 2019). Etkili bir 6grenme gerceklesebilmesi icin 6gretmenlerin, ailelerin ve idarecilerin
ogrencilerin sabirli ve tutarhh calisabilmelerine imkan saglayacak diizenlemeler getirmeleri
gerekmektedir (Akcay vd., 2008). Ogrencilerin galisma becerilerini gelistirmek onlarin hem okuldan
verim almalarina hem de 6zsaygi sayg1 diizeylerinin artmasina imkan saglamaktadir. Ders ¢alisma ve

siirdiirme becerisi kazanan bir 6grenci ¢alisma stirecini verimli bir sekilde yonetebilmekte, planindaki

OJCES, 2024, 2(4), 130-161
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yanlislarmin sorumlulugunu alabilmekte, sabirhi ve tutarli bir sekilde yoluna devam edebilmektedir.
(Turkoglu vd., 2006).

Ogrencilerin kendi motivasyonlarini saglayabilmeleri, planladiklari calismalarini ve galismalarina
engel olan durumlari tespit edebilmeleri 6nem arz etmektedir. Ogrencilerin calismalarin
planlayabilmek, i¢ kontrol odaklarim gelistirebilmek, motivasyonlarini saglayabilmek ve calismalarimi
siirdiirebilmelerini amagclamak istenen bir durumdur (Garcia, 2006). Ogrenciler etkili ve verimli ¢alisma
sistemlerini diizenleyebildiklerini gordiiklerinde 6z sayg: diizeyleri artmaktadir (Giizeller vd., 2016).
Ozsayg1 diizeyi artan 6grenciler de daha az sinav kaygisi yasayabilmekte ve calismalarim etkili bir
sekilde stirdiirebilmektedir (Lawal vd., 2017). C)grencilerin etkili ve verimli ders calisma becerisi
kazanabilmeleri igin kendi ¢alisma yontemlerini de deneyerek olusturmalar1 énemlidir (Ercan vd.,
2020). Ogrenciler agisindan calisma ortamlarini diizenleyebilme ¢alismanin verimli olmasi agisindan
onemlidir. Bu anlamda Ogrencilerin calisabilme becerilerini ortamin diizeni ve igerigi
etkileyebilmektedir (Baltas, 2016).

Ogrencﬂerin etkili ve verimli calisabilme siireclerinde ailelerin sergiledikleri tutumlar da
Ogrencilerin bagarili bir plan program yonetebilmelerinde 6nemlidir; ailelerin baskici, tutarsiz ya da
ihmalkar olma durumlari Ogrencilerin planli c¢alisabilmelerine olumsuz etki edebilmektedir
(Kiigiikahmet, 2017). Ogrencilerin planli ve sistemli galismaya karar verme siireglerinde alnacak
kararlara dahil edilmeleri ¢alismay1 siirdiirme ve tutarli hareket etme konularinda sorumluluk
almalarimi arttirmaktadir. Siirece dahil edilen 6grencilerin 6z saygilar: artmakta ve i¢gsel motivasyonlari

ylikselmektedir.

Ciftci (2006) yapmis oldugu calismasinda Ogrencilerin sinavlara az bir zaman kala ¢alismaya
basladiklarini, ders ¢alisirken tutarl ve sistematik bir yol izlemediklerini, basarisiz olduklar: derslerde
dersten ge¢mek igin tekrar yaptiklar1 yoniinde sonuglara ulasmustir. Yigit ve Kagire (2015)
aragtirmalarinda ortaokul Ogrencilerinden dershane ve etiit-kurs destegi alan 6grencilerin almayan
Ogrencilere gore calismaya daha fazla motive olduklarini gozlemlemistir. Oltulu (2019) ders calisma
aliskanliklar1 {izerine Ogretmen, Ogrenci ve veli goriismeleri gercgeklestirmistir. Sonug¢ olarak
ogrencilerin teknoloji kullanimindan, aile ve Ogretmen tutumlarindan ve zamam etkili

kullanamamalarindan dolay1 planl ¢alisma konusunda sorunlar yasadiklarini agiklamistir.

Alanyazin incelendiginde Tiirkiye’de etkili ve verimli ders ¢alisma konusunda model tasarlama ya
da etkili ve verimli ders ¢alismaya ¢ozlim Onerisi getirme amaciyla yapilan aragtirmalarin sinirh sayida
oldugu, 6lcek gelistirme ile 6gretmen ve 0grenci goriislerinin alindig1 betimsel ¢alismalarin gorece daha
fazla oldugu soylenebilir (Atasoy, 2018; Bulut ve Alphan, 2021; Ergin, 2017; Olpak ve Korucu, 2014;
Oltulu, 2019; Temelli ve Kurt, 2010; Yigit ve Kagire, 2015). Bu baglamda bu arastirma 6grenciler,
Ogretmenler ve arastirmacilar icin etkili ve verimli ders ¢alisabilmeye sistematik bir ¢6ziim getirmeyi

amaglamaktadr.

Sonug olarak Tiirkiye’de her yil milyonlarca 6grenci lise ve {iniversite smnavlarina girmektedir.
Smavlara hazirlanirken bireysel ve sosyal anlamda sorunlar yasanabilmekte; teknolojik gelismeler
bazen olumlu bazen de olumsuz bigimde galisma siireglerini etkileyebilmektedirler. Ozellikle
kaliplagsmis plan ve program sistemlerinin digina ¢ikamayan, ayni sistemleri dongiisel bir sekilde
tekrarlayip sonug¢ alamayan Ogrencilerin sayisinin yiiksek oldugu soylenebilir. Aileler, arkadas
cevresi ve Ogretmenler Ogrencilerin calisma becerilerini gerek psikolojik anlamda gerekse de
akademik anlamda etkileyebilmektedirler. Bireysel anlamda 6z disiplin diizeyleri diisiitk olan

ogrencilerin calismay1 tutarl ve sabirli bir sekilde siirdiirebilme noktasinda giigliiklerle karsilastiklar:
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ve Oz disiplin saglamay1 engelleyen durumlarin basinda etkili ve verimli ders calisabilmenin
ogrencilerce belli kaliplar igerisinde algilanmas1 sdylenebilir. Literatiir taramasinda &grenciler,
Ogretmenler ve arastirmacilar icin etkili ve verimli ders ¢alisma konusunda program gelistirmek,
model tasarlamak ya da ¢0ziim getirmekten ziyade betimsel g¢alismalar ve olgek gelistirme
calismalarmin yapildigi gozlemlenmistir. Bu baglamda bu ¢alismanin amaci lise giris sinavina
hazirlanan 6grencilerin etkili ve verimli ders ¢alisabilme becerilerini gelistirmelerine bir ¢éziim

getirmektir. Bu temel amag kapsaminda asagidaki alt amaclara cevaplar aranmigtir:

1. Lise giris sinavina hazirlanan 6grenciler icin gelistirilen etkili ve verimli ders ¢alisma becerilerini

gelistirme eylem planinin etkili ders ¢alisma diizeyi tizerindeki etkisi nasildir?

2. Lise giris sinavina hazirlanan 6grenciler i¢in gelistirilen etkili ve verimli ders ¢alisma becerilerini

gelistirme eylem planinin 6grenmede deger ve inang diizeyine etkisi nasildir?

3. Lise giris sinavina hazirlanan 6grenciler i¢in gelistirilen etkili ve verimli ders ¢alisma becerilerini

gelistirme eylem planinin 6grenmede zamani planlama ve uygulama diizeyine etkisi nasildir?

4. Lise giris sinavina hazirlanan 6grenciler i¢in gelistirilen etkili ve verimli ders ¢alisma becerilerini

gelistirme eylem planinin 6grenmede akis diizeyine etkisi nasildir?

Yontem
Arastirma Modeli

Lise giris sinavina hazirlanan 6grenciler i¢in arastirmac: tarafindan gelistirilen etkili ve verimli ders
calisma eylem planinin etkisinin incelenmek istendigi bu calismada nitel arastirma yontemlerinden
eylem aragtirmasi deseni kullamilmistir. Eylem aragtirmalar: okul ya da sinif ortamlarinda uygulanan
egitim-0gretim yontemlerinin etkili ve verimli bir sekilde ¢oziilmesi i¢in yapilan bir yontemdir ve
eylem aragtirmalarinda plan, eylem, gozlem ve yansit basamaklar1 yer almaktadir (Johnson, 2015).
Yildirim ve Simsek (2018) eylem arastirmasini arasgtirmacilarin bizzat siirecin igerisinde oldugu
mevcut bir sorunu bulmaya veya ¢dzmeye yonelik nicel ve nitel veri analizlerinden yararlanarak
yaptiklar: arastirma tiirii olarak ifade etmektedir. Eylem arastirmasinin ilkelerine uygun olarak
aragtirmacilar tarafindan etkili ve verimli ders ¢alisma i¢in bir ¢6ziim gelistirilmis ve sinif ortaminda
uygulanmaya konulmustur. Uygulamanin etkilerini gormek amaciyla nicel veri araglar:

kullanilmaistur.
Calisma Grubu

LGS’ye hazirlanan 6grenciler cogunlukla 7. sinifin sonlarinda baslayarak 8. sinifta sinava girecekleri
zamana kadar ders calisma siireclerini siirdiirmektedirler. Bazilar1 bu durumu 8. sinifin baglarma
birakirken bazi 6grenciler de ara ara calisip tutarh bir calisma sergileyememektedirler. Ortaokulda
LGS’ye hazirlanan 6grencilerin genel olarak planl ders ¢alisma semalari belli kaliplar icerisinde olup
(belli saatlerde ¢alismak, son giine birakip erteleyerek calismak, esnek olmayan haftalik planlamalar
yapmak vb) plan algilarim belli bir zeminde tuttuklarindan bu zemine uygun calisamadiklarinda
etkisiz ve verimsiz ¢alistiklarini diistinerek ¢alisma siireglerini sonlandirabilmektedirler. Arastirmaci
bu diisiinceden hareketle bulunduklar: okulda uygulayacagi eylem planini duyurmus ve ¢alismaya
katilmak isteyen 6grenciler arasindan planl ders calisma konusunda tutarlilik saglayamadiklarma ve
diizenli calisamadiklarina inanan 7.sinif 14 (6K-8E) 6grenci belirleyip calisma siirecine dahil etmistir.

Siire¢ hakkinda 6nce 6grencilere duyurular yapilmis aile onaylar: alindiktan sonra ¢alismaya dahil
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edilmislerdir. Calismada amach orneklem yontemlerinden 6l¢iit 6rnekleme yontemi kullanilmistir.
Amacli 6rneklem c¢alisma grubuna dahil edilecek kisilerde belli kriterlerin aranmasini ifade
etmektedir (Biiyiikoztiirk, 2012). Olgiit olarak tutarli ve verimli ders calisamamak, herhangi bir
kogluk destegi almamak, online bir egitim takip sisteminde yer almamak, 7.sinifta egitim gormek, lise
giris sinavina hazirlanmak kriterleri belirlenmistir. Calisma grubuna ait Ozellikler Tablo 1’de

gosterilmistir.

Tablo 1. Calisma grubuna ait 6zellikler

Kategori Kiz Erkek
Cinsiyet 8 6
Sinif diizeyi 7 .smuf 7 .smuf

Tablo 1 incelendiginde calismaya katilan &grencilerin 6’smin erkek ve 8inin kiz oldugu ve

tamaminin 7. sinifta egitim gordiigii gozlemlenmektedir.
Veri Toplama Araglan

Aragtirma verileri toplanirken Aypay ve Altinsoy (2022) tarafindan gelistirilin Etkili Ders Calisma
Olgegi Kullanilmistir. Olcek 15 sorudan olusmaktadir. 4'1ii likert tipte hazirlanmis olup 6lgekte ters soru
maddesi yer almamaktadir. Olgegin iig alt boyutu vardir: 1-6grenmede deger ve inang, 2- 6grenmede
zamani planlama ve uygulama, 3- dgrenmede akis. Olgek maddeleri “tamamen katiliyorum”,
“katiliyorum”, “biraz katiliyorum” ve “hi¢ katilmiyorum” seklindedir. Olgekten toplam puan
alinmaktadir. Olgegin Cronbach alpha degeri (a=.86) olarak gdzlemlenmistir. Aypay ve Altinsoy (2022)
olgek icin gecerlik ve giivenirlik analizlerini yapmis ve 6lgegi gegerli ve giivenilir bir 6lgek olarak

degerlendirmislerdir.
Verilerin Toplanmasi ve Analizi

Aragtirmanin verilerini toplamak amaciyla bir form olusturulmustur. Formun ilk boliimiinde
aragtirmacilar tarafindan gelistirilen demografik bilgilere (cinsiyet, smf diizeyi ve dahil edilme
kriterlerine iliskin sorular) ikinci boliimiinde ise Olgek maddeleri yer almistir. Arastirmaya veri
toplamak amaciyla; 2023-2024 egitim 6gretim yilinda Ankara ili Pursaklar ilgesinde kamu ortaokulunda
dgrenim goren dgrenciler drnekleme kriterleri dogrultusunda belirlenmis ve Ankara ili Pursaklar flge
Milli Egitim Miidiirliigiinden aragtirma izni ¢ikarilmistir. Daha sonra ilgili 6lgegin kullanilmasi igin

aragtirmacilardan yazili izin alinmis ve ¢alisma grubunda yer alan 6grenciler 6n teste tabii tutulmustur.

Daha sonra sekiz oturumdan olusan bir eylem plami hazirlanmis ve eylem plam dogrultusunda
uygulamalar gerceklestirilmistir. Eylem plani Tablo 2’de sunulmustur. Uygulama siirecinde arastirmaci
tarafindan gozlemler yapilmis, goézlem siirecinde karsilasilan sorunlar (eylem planinin etkili olmayan
noktalarindaki diizeltmeler; 6rnegin calismada getirilen ¢6ziim Onerilerinden islevsiz olanlarin
diizenlenmesi vb) tekrar planlama ve eylem siireciyle desteklenerek uygulamalar siirdiiriilmiistiir.

Oturumlarin detayl igerigi Tablo 2’de yer almaktadir.

Tablo 2. Etkili ve verimli ders calisma uygulama eylem plani
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lyapilandirmak

Oturumlar IAmag Stireg
FTanisma etkinligi
1. Oturum Ogrencilere oturumlar hakkinda genel bilgi vermek -Siireci Yapilandirma
FOturum 6zeti
-Degerlendirme
LOnceki oturumun 6zeti
2. Oturum Ogrenci kisilik 6zelliklerinin ¢alisma tizerindeki etkisi Plan hazirlarken Ogrencinin kendisini
degerlendirme siirecinin islenmesi:

1. Kisilik yapisi(6grenci tipleri)

2. Calisma siiresinin ilk aylarda kisilige gore
diizenlenmesi

3. Calisma ortamindaki uyaricilarin etkisine
gore calisma ortamimnin degistirilmesi,

4. Bilgisayar ve akilli telefonun kullarum|
seklinin ve ders c¢alisma araliklarinda
kullanilma seklinin degerlendirilmesi

5. Calismada tutarlilig1 engelleyen faktdrlerin
degerlendirilmesi

6. Sevilen etkinliklerin ele alnmasi

LOzet
rDegerlendirme
LOnceki oturumun &zet
B. Oturum Ogrencilerin planlt ders calisma -Ogrencilerin planl calisma semalarini
semalarini gozlemlemek 0grencilere plan yaptirarak gozlemlemek
FOturum ozeti
rDegerlendirme
LOnceki oturumun Szeti
4. Oturum Planli ¢alisma semalarindaki kaliplar1  yeniden|Kolektif Bilingdisi  kavramiyla semalar|

lkonusunda farkindalik gelistirmek
-Semalar1 yeniden yapilandirmak igin uygulama
-Oturum Ozeti

rDegerlendirme
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FOnceki oturumun 6zeti

5. Oturum Ders ¢alisma siirecinde 6z disiplini engelleyen ertelemetQOz disiplin
b kavramlarin ele alinmasi . .
FSabir ve tutarhligin ele alnmasi (videolarla
IDegisimde sabir ve tutarlilik iligkisinin ele alinmasi (yenidesteklenerek)
davranig-sonme) L
-Calismay1 engelleyen faktorlerin ele alinmasi
Calismay1 engelleyen ve destekleyen faktorlerin analizi| . .
L I -Bir haftalik takip cizelgesi(¢alismay1 destekleyen
ve ¢ozUm stratejileri gelistirme e N . .
ive engelleyen yonlerin) 6devinin verilmesi
LOzet
-Degerlendirme
-Onceki oturumun dzeti
6. Oturum lAilenin stirecteki etkisinin fark ettirilmesi

[Dersin 6nemine goére derslere vakit ayirma siiresinin
farklilastigmnin fark ettirilmesi

Haftallk-aylik planlama siirecinin kahplagsmasmin|

siirecte ne gibi sorunlar doguracaginin aktarilmasi

Glinliik planlamalarla daha yakin hedeflerin ve kontrol

giicliniin 6grencide oldugunun hissettirilmesi

Calismay1 belli saatler igerisinde tutmanin saatlere
tamamen uyulma zorlugunu dogurmasmin fark]
lettirilmesi

Calisma saatleri yerine konu-odakl etiit ve soru- odakly
etiit isimlerinin yazilmas1 ve siirenin icerige gore
degisebileceginin fark ettirilmesi

Soru bankalarini ¢oziim sekli konusunda Ogrencileri
gelistirmek

FEtkili ve verimli calisma

- Dikey-Yatay Soru bankas1

FOturumun 6zeti

-Degerlendirme

FTakip cizelgesinin oturumda paylasilmasi
-Aileyi siirece dahil etme:

Aileyle 6grencinin aldig: kararlari

konugma
Aileden beklenen taleplerin iletilmesi

Ailenin taleplerinin degerlendirilmesi

Dersin zorluguna ve smav siirecindeki etkisine
gore calisma siirecinin 6rnek etkinlikler ve rol
oynama calismalariyla agiklanmasi: Matematik,
Tiirkge ve Fen ile Dikab, inkilap  ve

ingilizce 6zelinde bir plan gelistirilmesi

Giinliik planlamanin haftalik hedeflerle gore bir|

giin 6dnceden belirlenerek yazilmasi

Konu ve soru odakl planlama siirecinin

uygulamalarla gosterilmesi

Haftabk olusturulan bir sistemin giinliik|

planlamalarla takip edilmesi

Iyi ogrenilmis birkag konuyu dikey soru
bankasiyla; yeni 6grenilmis bir konuyu yatay

soru bankasiyla ¢6zme stratejisinin aktarilmasi
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-Onceki oturumun 6zeti

7. Oturum Oprencilerin  eylem plan1 kapsaminda bir planfEylem planinin 6grencilerce degerlendirilmesi
lyapmalarini gelistirmek . L
FOgrencilerin bir plan hazirlamas:

LOzet

-Degerlendirme

-Onceki oturumun 6zeti

8. Oturum Eylem planmin etkililigini 6grencilerin goziinden-Yapilan planlarin paylasimi ve degerlendirilmesi

degerlendirmek .
FOzet

-Genel degerlendirme ve sonlandirma

Tablo 2’de eylem plani kapsaminda 6grencilere uygulanan, etkili ve verimli ders calismaya Oneri
olarak sunulan ve 6grencilerin galisma becerilerini gelistirmek igin kisilik 6zellikleri, aile destegi, planl
calisma semalar1 ve egitim igeriginde Oneri olarak sunulan sistematik planlama igerikleri yer

almaktadir.

Eylem aragtirmasi modeliyle tasarlanan bu aragtirmada nicel 6lgiimler yapilmis olup veri analizinde
nicel veri analizleri kullanilmistir. Lise giris sinavina hazirlanan 6grencilerin etkili ve verimli ders
calisma becerilerini gelistirmek i¢in uygulanan eylem plammin etkili olup olmadigina bagiml
orneklemler t testi kullanilarak bakilmistir. Verilerin analizinde .05 anlamlilik diizeyi esas alinmistir.
Verilerin normal dagilim analizine Shapiro -Wilk testi ile bakilmistir. Ayrica verilerin basiklik ve
carpiklik (skewness ve kurtosis) degerlerinin normal dagilim araliginda olup olmadigimna bakilmigtir.
Istatistikler normal dagihim gosterdigi icin parametrik istatistik yontemleri kullamlmistir. Verilerin
normal dagilim gosterip gostermedigini kontrol etmek amaciyla yapilan Shapiro-Wilk normallik testi

sonuglar: tablo 3’te gosterilmektedir.

Tablo 3. Shapiro-Wilk normallik testi sonuglar:

Olgiim Shapiro-Wilk

Istatistik n P
On test ,915 14 .189
Son test ,917 14 .199
*p<.05

Tablo 3’te verilerin Shapiro-Wilk testi analiz sonuglari; 6n test i¢in p=.189 ve son test icin p=.199
seklindedir. On test ve son test sonuglarinda p>.05 oldugundan veriler normal dagilim gostermektedir.
Shopiro-Wilk testi sonuglarma gore p>05 sonucuna ulasilmasi normal dagilim oldugunu
gostermektedir (Field ve Hole, 2019).

Verilerin basiklik ve garpiklik (skewness ve kurtosis) degerleri Tablo 4'te sunulmustur.
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Etkili ders alisma 6lcegi Istatistik Ss
Ortalama 40,21 1,73

On test Carpiklik -,454 ,597
Basiklik -,694 1,154
Ortalama 54,35 1,01

Son test Carpiklik ,269 ,597
Basiklik -1,304 1,154

*p<.05

Tablo 4 incelendiginde 6n test ve son test verilerinin basiklik ve carpiklik degerlerinin -1,96 ile +1,96

arasinda oldugu goriilmektedir. Verilerin basiklik ile carpiklik degerlerinin -1,96 ile +1,96 araliginda

olmasi normal dagilim kriterlerinin saglandigini gostermektedir (Can, 2019; George ve Mallery, 2010).

Bulgular

Calismanin bu boliimiinde “Etkili Ders Calisma Olgegi” ile toplanan 6n test ve son test verilerinin

uygun istatistiksel yontemlerle ¢dziimlenmesi sonucu elde edilen bulgulara yer verilmistir.

Uygulanan Eylem Planinin Etkili Ders Calisma Uzerindeki Etkisinin Incelenmesi

Uygulanan eylem planinin etkili ders ¢alisma tizerindeki etkisine dair elde edilen bulgular Tablo 5'te

gosterilmistir

Tablo 5. Etkili ders calisma 6lgegi t testi sonucu

Etkili ders ¢alisma 6lcegi n X Ss Sd t P
On test 14 40,21 6,50 13 7,16 .000
Son test 14 54,35 3,79

*p<.05

Tablo 5 incelendiginde etkili ders ¢alisma 6lgegi On test ve son test puanlar: arasinda anlamli bir fark

oldugu sonucuna ulasilmistir (p<.05). Ogrencilerin etkili ders calisma Olgegi On test ve son test ve puan

ortalamalarina bakildiginda son test puan ortalamalarinin 6n test puan ortalamalarindan anlaml olarak

yliksek oldugu gozlemlenmektedir. Uygulanan etkili ve verimli ders ¢alisma eylem planinn lise giris

sinavina hazirlanan 6grencilerin etkili ders calisma diizeylerine olumlu etkisinin oldugu sonucuna

ulagilmistir.
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Uygulanan Eylem Planinin Ogrenmede Deger ve inan¢ Uzerindeki Etkisinin incelenmesi

Uygulanan eylem planinin 6grenmede deger ve inang {izerindeki etkisine dair elde edilen bulgular

Tablo 6’da gosterilmistir.

Tablo 6. Etkili ders calisma Olcegi 63renmede deger ve inang alt boyutu t testi sonucu

Oprenmede deger ve inang n < Ss sd t p
On test 14 23,21 4,24 13 -4,67 .000
Son test 14 29,28 1,28

*p<.05

Tablo 6 incelendiginde etkili ve verimli ders c¢alisma igin hazirlanan eylem planmin 6grencilerin
o0grenmede deger ve inang diizeyleri on test ve son test puanlari arasinda anlamh bir fark oldugu
sonucuna ulagilmigtir (p<.05). Ogrencilerin grenmede deger ve inang son test puan ortalamalar1 6n test
puan ortalamalarindan anlamh sekilde yiiksek ¢ikmistir. Uygulanan etkili ve verimli ders ¢alisma
eylem planinin 6grencilerin 6grenmede deger ve inang diizeylerine olumlu anlamda etkisinin oldugu

sonucuna ulagilmisgtir.

Uygulanan Eylem Planinin Ogrenmede Zamani Planlama ve Uygulama Uzerindeki Etkisinin

Incelenmesi

Uygulanan eylem planinin 6grenmede zamani planlama ve uygulama iizerindeki etkisine dair elde

edilen bulgular Tablo 7’de gosterilmistir.

Tablo 7. Etkili ders ¢alisma 6lgegi 6§renmede zamani planlama ve uygulama alt boyutu t testi sonucu

Zamam planlama ve uygulama n X Ss Sd t p
On test 14 10,42 2,13 13 -6,20 .000
Son test 14 14,71 1,32

*p<.05

Tablo 7 incelendiginde etkili ve verimli ders calisma icin hazirlanan eylem planmin 6grencilerin
O0grenmede zamani planlama ve uygulama diizeyleri on test ve son test puanlar1 arasinda anlaml bir
fark oldugu sonucuna ulagilmigtir (p<.05). Ogrencilerin zamani planlama ve uygulama son test puan
ortalamalar1 6n test puan ortalamalarina gore anlaml bir sekilde yiikselmistir. Uygulanan etkili ve
verimli ders ¢alisma eylem plani lise giris stnavina hazirlanan 6grencilerin 6grenmede zamarni planlama

ve uygulama diizeylerine olumlu bir sekilde etki etmistir.
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Uygulanan Eylem Planinin Ogrenmede Akis Uzerindeki Etkisinin Incelenmesi

Uygulanan eylem planinin 6grenmede akis tizerindeki etkisine dair elde edilen bulgular Tablo 8'de

gosterilmistir.

Tablo 8. Etkili ders calisma 6lgegi 6grenmede akis alt boyutu t testi sonucu

Ogrenmede akis n X Ss Sd t P
On test 14 6,57 1,08 13 -6,00 .000
Son test 14 10,35 1,82

*p<.05

Tablo 8 incelendiginde etkili ve verimli ders ¢alisma icin gelistirilen eylem planinin lise giris sinavina
hazirlanan 6grencilerin 6grenmede akis diizeyleri 6n test ve son test puanlar1 arasinda anlamh bir fark
(p<.05) oldugu sonucuna ulagilmistir. Ogrencilerin 6grenmede akis son test puan ortalamalar1 &n test
puan ortalamalarina gore anlamli diizeyde yiikselmistir. Uygulanan etkili ve verimli ders calisma eylem
plan1 lise giris sinavina hazirlanan &grencilerin 6grenmede akis diizeylerine olumlu anlamla etki

etmistir.

Tartisma, Sonug ve Oneriler

Bu arastirmada lise giris sinavina hazirlanan 6grencilerin etkili ve verimli ders ¢alisma becerilerini
gelistirmek igin bir eylem plani hazirlanmistir. Hazirlanan eylem plani sekiz oturum seklinde
uygulanmigtir. Ogrencilerle calismalar gergeklestirilmis uygulama &ncesi ve sonrasinda veriler

toplarularak analiz edilmistir. Calismanin sonuglar: asagidaki gibidir:

LGS’ye hazirlanan d3renciler igin gelistirilen etkili ve verimli ders calisma becerilerini gelistirme eylem
planimin etkili ders calisma diizeyine etkisi: Calisma grubunda yer alan 6grencilere uygulama éncesinde ve
sonrasinda etkili ders galisma &lgegi uygulanmistir. Ogrencilere on test uygulamasi yapildiktan sonra
sekiz haftalik etkili ve verimli ders calisma eylem plami dogrultusunda oturumlar/etkinlikler
gergeklestirilmistir. Eylem plani sonunda son test uygulamasi yapilmistir. Ogrencilerin etkili ders
calisma On test ve son test puanlar1 arasinda anlamli bir fark olup olmadigina bagimh 6rneklemler t
testi kullarularak bakilmistir. Cikan sonuca gore 6grencilerin 6n test ve son test puanlari arasinda
anlaml bir fark tespit edilmistir. Buna gore son test puanlariin 6n test puanlarina gore daha yiiksek
oldugu bulunmustur. Benzer bir ¢alismada Caglar vd. (2023) deneysel bir desenle ortaokul
Ogrencilerine uygulanan egitim programinin ogrencilerin akademik 6z denetim diizeylerine etkisini
aragtirmistir. Calisma sonuglaria gore uygulanan egitim sonrasinda deney grubundaki 6grencilerin
akademik 6z denetim diizeyleri kontrol grubundaki 6grencilere gore anlaml bir sekilde yiikselmistir.
Lan ve Li (2015) tarafindan Ogrencilerin calisirken kendilerini kontrol edebilme ve odaklarimu
arttirabilmeleri {izerine bir calisma yapilmistir. Yapilan ¢alisma sonrasinda 6grencilerin kontrol ve odak
becerilerinin arttig1 gozlemlenmistir. Yaptigimiz calismada da benzer sekilde 6grencilerin etkili ders

calisma becerilerinin arttig1 gozlemlenmistir.

Lise giris smavina hazirlanan o6grenciler icin gelistirilen etkili ve verimli ders calisma becerilerini gelistirme

eylem plammn 63rencilerin 6grenmede deger ve inang diizeyleri iizerindeki etkisi: Uygulanan etkili verimli ders
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calisma eylem planinin 6grenmede deger ve inang diizeyleri iizerinde olumlu anlamda etki ettigi
sonucuna ulagilmigtir. Calisma siirecinde Ogrencilere uygulanan 6n test ve son testler bagimh
orneklemler t testi ile analiz edilmistir. Buna gore 6grencilerin 6grenmede deger ve inang son test puan
ortalamalar1 6n test puan ortalamalarina gore anlamli diizeyde yiikselmigtir. Uygulanan etkili ve
verimli ders calisma eylem plani 6grencilerin 6grenmede deger ve inang diizeylerinin yiikselmesinde
etkili olmustur. Ogrencilerin grenmeye inang durumlarim engelleyen durumlardan birisi telefon ve
oyun bagimlilik diizeylerinin ytiiksek olmasidir. Mogosoglu ve Yorulmaz (2023) 4.sinifta egitim goren
ogrencilerin dijital oyun bagimlilig: ile ders ¢alisma diizeyleri arasinda negatif yonde bir iliski tespit
etmistir. Yapilan bu calismada akilli telefon ve oyun kullanma siireglerine dair igerik uygulamalar:
Ogrencilerin 6grenmeye verdikleri deger ve inang diizeylerini yiikseltmistir. Bu anlamda oyun ve akill
telefon kullaniminin kontroliiniin ders calisma becerilerini arttirabilecegi sOylenebilir. Smava
hazirlanan 6grencilerin 6grenmede deger ve inang gelistirmelerinde kayg: diizeylerinin yiiksek olmasi
bilinen bir durumdur. Demirci ve Erden (2016) deneysel desenle yapmis olduklar ¢alismalarinda bir
psiko-egitim programimin 8.smifa devam eden Ogrencilerin smav kaygisi diizeylerine etkisini
aragtirmigtir. Arastirma sonucuna gore uygulanan egitim programi 6grencilerin kayg: diizeylerin
azalmasinda olumlu bir sekilde etki etmistir. Bu calismada da benzer bulgular elde edilmistir. Eylem
plani uygulama siireci sonucunda 6grenmede deger ve inang diizeyleri yiikselmistir. Bagka bir ifadeyle

ogrencilerin kaygi diizeylerinde azalmalar olmustur denilebilir.

Lise giris sinavina hazirlanan 6grenciler icin gelistirilen etkili ve verimli ders ¢calisma becerilerini gelistirme
eylem planmmn 6grencilerin 6grenmede zamani planlama ve uygulama diizeyleri iizerindeki etkisi: Uygulanan
etkili verimli ders calisma eylem plani ¢calismaya dahil edilen 6grencilerin 6grenmede zamani planlama
diizeyleri iizerinde olumlu anlamda etkili olmustur. Calisma siirecinde dgrencilere uygulanan on test
ve son testler bagimli 6rneklemler t testi ile analiz edilmistir. Buna gore 6grencilerin 6grenmede zamarn
planlama ve uygulama son test puan ortalamalar1 6n test puan ortalamalarina goére anlaml diizeyde
ylikselmistir. Uygulanan etkili ve verimli ders ¢alisma eylem plani 6grencilerin zamarnu planlayabilme
becerilerine olumlu anlamda etki etmistir. Benzer bir ¢alismada Kaya ve Odaci (2019) tiniversite
Ogrencilerinin akademik erteleme durumlarini birey merkezli bir egitim ¢alismasiyla ele almislardir.
Deneysel desenle yapmis olduklar1 ¢alismalarinda uygulanan birey merkezli egitimin 6grencilerin
akademik erteleme durumlarmi kontrol grubuna gore olumlu ve anlamli bir sekilde etkiledikleri
sonucuna varmuslardir. Aym sekilde Diismez (2013) 6grencilerin zaman y6netimi konusunda planlama
yapabilmelerine dair etkinlikler yoluyla ogrencilerle calismalar gergeklestirmistir. Gergeklestirilen
¢alisma sonucunda dgrencilerin akademik erteleme problemlerine dair bas etme becerilerinin arttig:

sonucuna ulagmistir.

Lise giris sinavina hazirlanan o6grenciler icin gelistirilen etkili ve verimli ders ¢calisma becerilerini gelistirme
eylem planmin 63rencilerin 6grenmede akis diizeyleri iizerindeki etkisi: Uygulanan etkili verimli ders calisma
eylem plani ¢alismaya dahil edilen &grencilerin 6grenmede akis diizeyleri {izerinde olumlu anlamda
etkili olmustur. Caligma siirecinde 6grencilere uygulanan 6n test ve son testler bagiml 6rneklemler t
testi ile analiz edilmistir. Buna goére 6grencilerin 6grenmede akis son test puan ortalamalar: 6n test puan
ortalamalarina gore anlaml diizeyde yiikselmistir. Uygulanan etkili ve verimli ders calisma eylem plan
Ogrencilerin 6grenmede akisi saglayabilme becerilerine olumlu anlamda etki etmistir. Gogiis ve Yetke
(2014) eylem aragtirmasi yontemiyle yapmis olduklar1 ¢alismalarinda; 6gretmen liderligiyle uygulanan
etkinliklerin 4.smif &grencilerinin igsel motivasyonlari, ¢alismada sorumluluk alma ve siirdiirme

becerilerinde etkili oldugu sonucuna ulasmislardir. Uygulanan etkili ve verimli ders ¢alisma eylem
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plani da yukarida agiklanan arastirmaya benzer sekilde 6grencilerin sorumluluk alabilme, zamani

planlayabilme, 6grenmede inang ve deger gelistirme durumlarina olumlu anlamda etki etmistir.

Sonug olarak bu arastirmada LGS’ye hazirlanan 6grencilerin etkili ve verimli ders ¢alisabilmelerine
bir ¢oziim getirmek amaglanmistir. Uygulanan etkili ve verimli ders ¢alisma eylem plan: lise giris
siavina hazirlanan 6grencilerin etkili ders calisma, 6grenmede deger ve inang, 6grenmede zamani

planlama ve uygulama ile 6grenmede akis diizeylerini olumlu ve anlaml bir sekilde etkilemistir.
Calismada elde edilen bulgular dogrultusunda asagidaki oneriler gelistirilmistir:

Ogrencilerin planli ders caligmaya dair algilarinin betimsel analizlerle somutlagtiriimasma dair
calismalar planlanabilir. Planh ve etkili ders ¢alisma siireglerinin gerek 6grenci gerekse de uzmanlarca
zaman zaman degerlendirmesi okul kurullarinda ele alinabilir. Ogrencilere ders galisma ve planlama
algilarmin kisisel dzelliklerinden dolay: farklilagabilecegi okul rehber 6gretmenleri, stnif 6gretmenleri
veya smif rehber dgretmenleri tarafindan aktarilabilir. Ogrencilerin ve ailelerinin planl ders ¢alisma
siirecinde birbirilerinden etkilenebilecekleri konusunda seminerler yapilmalidir. Ogrenci ve aile
seminerleri role oynama teknikleriyle somutlastirilabilir. Ogrenci velilerinin basariya giden yolda
Ogrencileri nasil etkilediklerine dair birincil ve ikincil miidahale ¢alismalar1 diizenlenebilir. Tkincil
miidahale calismalaria 6grencileri bu anlamda baskilayan veya ihmal eden veliler dahil edilebilir.
Planli ders ¢alisma siireclerinin sadece ortaokul ve lise son sinuflarinda giindeme alinmamas: gerekliligi
okul idarelerince hedeflenebilir. Her smuf kademesinin kendisinden beklenen calisma diizeyi

konusunda farkindalik gelistirmeleri okullar tarafindan planlanabilir.

Okul idarecileri okullarda akademik basariy1 destekleme kurullar: kurarak &grencilerin bireysel
anlamda analizlerinin yapilmasi destekleyebilirler. Ogrencilerin konu calisma, soru bankalarim
¢6zme durumlari, brans denemeleri ve genel deneme simavlarini ne sekilde ve ne zaman ¢ozmeleri
hususunda desteklenmeleri konusunda Ogretmen ve yoneticilerce bilgilendirilmeleri Onerilebilir.
Genellikle ilkokulun sonlar1 ve ortaokul yillarinda &grencilere sunulan kaliplasmis ¢alisma sistemleri
(saat bazli ¢alisma, aylik planlamalarin yapilmasi, ailenin siirece dahil edilmemesi vb) hususunda
yenilik¢i adimlar atilmasi, yonetici ve 6gretmenlerin bu kalip sistemlere 6grencileri maruz birakmamas:
Onerilebilir. Kagit {izerinde yazili plan ve programlar gelistirmek kadar, bireysel farkliliklarin da go6z
oniinde bulunduruldugu etkili ders calisma programlarmin hazirlanarak 6grencilerin desteklenmesi
onemli bir husustur. Planli ders c¢alisma siiregleri; sanat, spor vb. alanlardaki calismalarla da

desteklendiginde nasil bir etki olustugunun incelendigi aragtirmalar gerceklestirilebilir.

Catisma Beyani ve Etik Bildirim

Aragtirma ile ilgili diger kisi ve kurumlarla yasanabilecek herhangi bir ¢kar catismasi
bulunmamaktadir. Bu ¢calisma igin Ankara Pursaklar Kaymakamligindan E-57500368-44-93438490 say1l1

arastirma izin belgesi alinmistir.
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Introduction

The High School Entrance Examination (HSE), which commenced implementation during the 2017-
2018 academic year, is a type of examination devised by academics and education experts. It is intended
for students who have completed the eighth grade and wish to Students who wish to continue their
high school education and participate in the examination are not obliged to do so. A randomly selected
10% of students are placed in schools according to their points, while students who cannot be placed in
this way are placed in the school closest to their address (Ministry of National Education, 2018). Students
may encounter a range of challenges when preparing for the HSE. These include difficulties in
developing effective and efficient study processes, time management, and structured studying (Cini,
2020). Students may derive benefit from a variety of educational resources, including school courses,
private lessons, and course centers, as they prepare for the High School Entrance Examination. A review
of the literature reveals that students exhibit deficiencies in planned studying and time management,
underscoring the need for them to develop skills in planned, efficient, and effective studying (Ayik &
Sayir, 2014; Cini, 2020; Ekenel, 2015; Gettinger & Seibert, 2002; Oltulu, 2019).

Planning is the process of organizing the subjects to be studied in a systematic manner, establishing
the direction and timing of the study, and defining the tasks to be performed by the students (Ulug,
2012). Upon examination of the principles and objectives of the Ministry of National Education, it
becomes evident that the objective is to cultivate individuals who are creative and possess well-
developed study skills (Tasdemir, 2012). When students undertake their studies with a sense of
responsibility, they can be planned and organized in their future work environments (Ayik & Sayir,
2014). Yesilyaprak (2000) posits that the primary reason for students' failure at school is the lack of
efficient and effective study skills. Therefore, it is crucial for students to develop effective and efficient

study skills in order to achieve academic success.

The capacity to study effectively and efficiently is a skill that is developed and sustained during the
primary school years. It has been demonstrated to influence academic development and enable students
to adapt to school environments (Yesilyaprak, 2003). The definitions of study skills encompass the
efficient utilization of specific methodologies for learning, as well as the capacity to work in a systematic
manner, to organize the study environment effectively, to employ efficacious reading techniques, to
attentively listen to the lesson, to take comprehensive notes, and to actively participate in the learning
process. Furthermore, effective study skills enable students to participate actively in lessons, complete
assignments on time and to a high standard, and prepare adequately for examinations (Smith, 2000;
Ulug, 2000; Yesilyaprak, 2003). Furthermore, for students to study effectively and efficiently, it is
essential that they take actions in accordance with the aforementioned definitions and that these actions
are aligned with one another (Gettinger & Seibert, 2002; Yildirim et al., 2000).

The motivation to study effectively and efficiently is defined as the capacity that enables students to
take action and achieve success in their educational lives (Kalkan et al., 2020). Students with low levels
of ability to study effectively and efficiently are likely to experience difficulties in achieving successful
career development, school success, and positive self-esteem. (Teker, 2002; Yilmaz, 1987). Nevertheless,
students are more likely to achieve success when they are able to work in an environment that aligns
with their study styles (Oztﬁrk, 2019). For effective learning to occur, it is essential that teachers, families,
and administrators collaborate to create an environment that encourages students to work patiently and
consistently (Akgay et al., 2008). Enhancing students' study skills enables them to derive greater
efficiency from their academic pursuits while simultaneously enhancing their self-esteem and respect
levels. A student who has acquired the capacity to study effectively and sustain their study skills can

manage the study process in an efficient manner, assume responsibility for any shortcomings in their
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plan of action, and persevere in a patient and consistent manner (Tiirkoglu et al., 2006).

It is crucial for students to possess the capacity to instigate their own motivation, to delineate their
intended course of study, and to discern the circumstances that impede their academic pursuits. It is
recommended that students develop the ability to plan their studies, cultivate an internal locus of
control, maintain motivation, and sustain their academic pursuits (Garcia, 2006). When students are able
to demonstrate effective and efficient study systems, their self-esteem levels tend to increase (Giizeller
et al., 2016). An increase in self-esteem has been linked to a reduction in test anxiety and an enhanced
ability to continue studies effectively (Lawal et al., 2017). In order for students to gain effective and
efficient study skills, it is essential that they create their own study methods through experimentation
(Ercan et al., 2020). For students, the ability to organize their study environment is crucial for efficient
study. The organization and content of the environment can significantly impact students' ability to
study (Baltas, 2016).

The attitudes exhibited by families in relation to students' ability to study effectively and efficiently
are also significant for students in terms of managing a successful plan and program. Families who are
oppressive, inconsistent, or negligent can have a detrimental impact on students' capacity to work in a
planned manner (Kiigiikahmet, 2017). Involving students in the decision-making process surrounding
the implementation of a structured and systematic approach to their studies not only fosters their sense
of responsibility for maintaining a consistent work ethic but also enhances their self-esteem and intrinsic

motivation.

In his study, Cift¢i (2006) found that students began studying when there was minimal time
remaining before examinations, did not adhere to a consistent and systematic approach to studying, and
repeated lessons in which they had previously failed in order to pass the course. Yigit and Kagire (2015)
observed in their study that middle school students who received tutoring and study-course support
exhibited greater motivation to study than students who did not. Oltulu (2019) conducted interviews
with teachers, students, and parents on the subject of study habits. The results of this study indicated
that students encounter difficulties with planned studying due to the use of technology, family and
teacher attitudes, and an inability to utilize time effectively.

A review of the literature reveals a paucity of studies conducted in Turkey that aim to design a model
for effective and efficient studying or to propose a solution for effective and efficient studying. Instead,
the literature comprises a greater number of descriptive studies that include scale development and
teacher and student opinions (Atasoy, 2018; Bul The studies conducted by Ut & Alphan (2021), Ergin
(2017), Olpak & Korucu (2014), Oltulu (2019), Temelli & Kurt (2010), and Yigit & Kagire (2015) represent
a significant body of research in this field. This research aims to provide a systematic solution to effective
and efficient studying for students, teachers, and researchers.

In conclusion, it is estimated that millions of students in Turkey take high school and university
entrance examinations on an annual basis. While preparing for examinations, students may encounter
arange of individual and social challenges. Technological advancements can also influence the learning
process, with outcomes that may be beneficial or detrimental. In particular, it can be stated that a
significant proportion of students are unable to progress beyond the conventional plan and program
systems, repeating the same systems in a cyclical manner without achieving the desired results. The
influence of family, friends, and teachers on students' study skills is multifaceted, extending to both
psychological and academic realms. It can be argued that students who lack self-discipline face
challenges in maintaining consistent and patient study habits. One of the primary obstacles to self-
discipline is the perception of effective and efficient study patterns among students. A review of the
literature revealed that descriptive studies and scale development studies have been conducted, rather

than programs, models, or solutions for students, teachers, and researchers on effective and efficient
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studying. In this context, the objective of this study is to provide a solution for students preparing for
the high school entrance exam to improve their ability to study effectively and efficiently. In order to
achieve this main objective, the following sub-objectives were sought: 1. What is the effect of the action
plan for developing effective and efficient study skills for students preparing for the high school
entrance exam on the level of effective studying?
1. This study aims to investigate the impact of an action plan designed to enhance effective and
efficient study skills among students preparing for the high school entrance examination on their
values and beliefs about learning.
2. What is the impact of the action plan for developing effective and efficient study skills for
students preparing for the high school entrance exam on the level of planning and time
management in learning?
3. How does the action plan for developing effective and efficient study skills for students
preparing for the high school entrance exam affect the level of engagement in learning?

Method
Research Model

This study employs an action research design to examine the impact of an effective and efficient course
study action plan developed by the researcher for students preparing for the high school entrance exam.
Action research is a methodology for optimizing the efficacy and efficiency of educational and
pedagogical practices within the school or classroom setting. It entails a cyclical process comprising
planning, action, observation, and reflection (Johnson, 2015). Yildirim and $imsek (2018) define action
research as a type of research conducted using quantitative and qualitative data analysis to identify or
address an existing problem in which the researchers are personally involved. In accordance with the
principles of action research, a solution for effective and efficient lesson study was developed by the
researchers and implemented in the classroom environment. Quantitative data tools were employed to
assess the impact of the implementation.

Working Group

Students preparing for the HSE typically commence their studies at the conclusion of the seventh grade
and continue until they take the examination in the eighth grade. While some students commence their
studies at the beginning of the 8th grade, others adopt an intermittent approach to their studies, which
ultimately hinders their ability to demonstrate consistent progress. Given that students preparing for
the HSE in secondary school typically adhere to structured study routines, including specific time slots
for studying, last-minute cramming, rigid weekly schedules, and so forth, and perceive these routines
as indispensable, they may become disillusioned when they are unable to maintain these routines and
perceive themselves as ineffective and inefficient. In light of this rationale, the researcher devised an
action plan to be implemented in the school and among the students who expressed interest in
participating in the study. Fourteen seventh-grade students (6M-8G) who perceived challenges in
maintaining consistency in their planned study routines and struggled with regular study habits were
identified and included in the study process. The students were initially apprised of the procedure, and
their participation in the study was contingent upon the granting of parental consent. In this study, the
criterion sampling method, one of the purposeful sampling methods, was employed. Purposive
sampling refers to the process of identifying individuals who meet specific criteria and who are
therefore included in the study group (Biiyiikoztiirk, 2012). The criteria for inclusion in the study were
determined to be: inability to study consistently and efficiently, lack of coaching support, absence from
an online education tracking system, enrollment in the 7th grade, and preparation for the high school

entrance examination. The characteristics of the study group are presented in Table 1.
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Table 1. Characteristics of the study group

Category. Girl Male
Gender 8 6
Class level 7th grade 7th grade

When Table 1 is examined, it is observed that 6 of the students participating in the study were male

and 8 were female, and all of them were in the 7th grade.

Data Collection Tools

In the process of gathering the data for this study, the Effective Study Scale, as developed by Aypay and
Altmsoy (2022), was utilized. The scale comprises 15 items. The scale is presented in a 4-point Likert
format, and no reverse-coded items are included. The scale is comprised of three sub-dimensions: The
scale comprises three sub-dimensions:

1-values and beliefs in learning, 2-time planning and implementation in learning, 3-flow in learning.
The scale items are "completely agree,"” "agree,” "somewhat agree," and "strongly disagree." A total score
is obtained from the scale. The Cronbach alpha value of the scale was observed as (a=.86). Aypay and
Altisoy (2022) conducted validity and reliability analyses for the scale and evaluated the scale as a
valid and reliable instrument.

Data Collection and Analysis

A data collection instrument was developed for the purpose of gathering the requisite data for the study.
The initial section of the form encompassed demographic data, as devised by the research team, including
inquiries pertaining to gender, grade level, and inclusion criteria. The subsequent section comprised scale
items. To obtain data for the study, students enrolled in public secondary schools in the Pursaklar district
of Ankara province during the 2023-2024 academic year were selected in accordance with the established
sampling criteria. The Pursaklar District Directorate of National Education in Ankara province granted
approval for the research. Subsequently, written permission was obtained from the researchers to utilise
the pertinent scale, and the students in the study group were subjected to a pre-test.

Subsequently, an action plan comprising eight sessions was devised and implemented in accordance with
the aforementioned plan. The action plan is presented in Table 2. During the implementation process, the
researcher made observations and identified issues that required correction. These included reorganizing
ineffective points in the action plan and integrating them with the solution suggestions from the study.
The planning and action process then addressed these issues, and the implementations continued. The
detailed content of the sessions is given in Table 2.

Table 2. Effective and efficient course study implementation action plan

Sessions Objective Process

-Meeting event

Session 1 To give general information about the -Configuring the Process

sessions to thestudents
-Session summary

-Evaluation
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Session 2

The impact of student personality traits on
the study

-Summary of the previous session

Processing the student's self-evaluation

processwhile preparing the plan:

1. Personality structure (student types)

2. Personalization of working time in|

the first months

3. Changing the working environment
according to the effect of stimuli in|

the working environment,

4. Evaluation of the way computers
and smartphones are used and the
way they are

used during study intervals

5. Evaluation of the factors preventing
consistencyin the study

6. Covering favorite activities

-Summary

~Evaluation

Session 3

Observing students' planned lesson
studyschemes

-Summary of the previous session

-Observing students' planned work

schemes by having students make plans

-Session summary

-Evaluation

Session 4

Reconfiguring patterns in planned work
schemes

-Summary of the previous session

-Developing awareness about schemas
with theconcept of Collective

'Unconscious

-Application to reconstruct schemas
-Session Summary

-Evaluation
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-Summary of the previous session
Session 5 Addressing the concepts of procrastination |-Self-discipline
etc. thatprevent self-discipline in the
process of studying -Addressing patience and consistency
(supported by videos)
Addressing the relationship between
patience and consistency in change (new  [Addressing factors that hinder work
behavior-extinction)
IAssignment of a weekly follow-up
Analyzing the factors that hinder and chart (of whatsupports and hinders the
support work anddeveloping solution work)
strategies
-Summary
~Evaluation
-Summary of the previous session
Session 6 Recognizing the influence of the family in  |Sharing the tracking chart in the

the process

Making them realize that the time allocated
for lessonsdiffers according to the

importance of the lesson

Transferring what problems the
stereotyping of theweekly-monthly

planning process will cause in the process

Making students feel that they have the
power of controland closer goals through

daily planning

Making them realize that keeping the work
within certainhours makes it difficult to

fully comply with the hours

session
-Involving the family:

-Talking with the
thestudent's

family about

decisions

~-Communicating the demands expected

from thefamily

-Assessment of the family's demands

-Effective and efficient work

Explanation of the study process
according to the difficulty of the course
and its effect on the exam process with|
sample activities and role plays:
Developing a plan specific to Math,
Turkish,

Science,  Turkish Revolution
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Writing the names of subject-oriented study
and question- oriented study instead of
working hours and making them realize that
the duration may vary according to the

content

Developing students on how to solve
question banks

- Vertical-Horizontal Question bank

-Session summary

-Evaluation

and English

Writing the daily planning one day in
advance according to the weekly|

targets

Demonstration of the subject and
question-oriented planning procesg
with applications

Following a system created weekly
with daily planning

Transferring the strategy of solving al
few well-learned topics with a vertical
question bank and a newly learned

topic with a horizontal question bank

-Summary of the previous session

Session 7 Developing students to make a plan within | Evaluation of the action plan by
the scope of theaction plan students
-Students prepare a plan
-Summary
-Evaluation
-Summary of the previous session
Session 8 Evaluating the effectiveness of the action

plan from thestudents' perspective

-Sharing and evaluating the plans made
-Summary

-General evaluation and termination

Table 2 shows the contents of personality traits, family support, planned study schemes, and

systematic planning in the educational content, which were applied to students within the scope of the

action plan and presented as suggestions for effective and efficient studying, in order to improve

students' study skills.

In this study designed with the action research model, quantitative measurements were made and

quantitative data analysis was used in data analysis. The dependent samples t-test was used to

determine whether the action plan implemented to improve the effective and efficient study skills of

students preparing for the high school entrance exam was effective. The .05 level of significance was

taken as a basis in the analysis of the data. The normal distribution of the data was analyzed by Shapiro-

Wilk test. In addition, it was checked whether the skewness and kurtosis values of the data were within
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the normal distribution range. Since the statistics showed normal distribution, parametric statistical
methods were used. The results of the Shapiro-Wilk normality test to check whether the data are

normally distributed are shown in Table 3.

Table 3. Shapiro-Wilk normality test results

Measurement Shapiro-
Wilk
Statistics n p
Pre-test ,915 14 .189
Final test ,917 14 .199
*p<.05

The results of the Shapiro-Wilk test analysis of the data in Table 3 are p=.189 for the pre-test and
p=199 for the post-test. Since p>.05 in the pre-test and post-test results, the data show normal
distribution. According to the Shopiro-Wilk test results, the result of p>.05 shows that there is a normal
distribution (Field & Hole, 2019).

The kurtosis and skewness values of the data are presented in Table 4.

Table 4. Kurtosis and skewness values of the data

Effective study scale Statistics Ss
Average 40,21 1,73
Pre-test Skewness -,454 ,597
kurtosis -,694 1,154
Average 54,35 1,01
Final test Skewness ,269 ,b97
kurtosis -1,304 1,154
*p<.05

When Table 4 is examined, it is seen that the kurtosis and skewness values of the pre-test and post-
test data are between -1.96 and +1.96. The fact that the kurtosis and skewness values of the data are

between -
1.96 and +1.96 indicates that the normal distribution criteria are met (Can, 2019; George & Mallery, 2010).

Findings

In this part of the study, the findings obtained by analyzing the pre-test and post-test data collected
with the "Effective Study Scale" with appropriate statistical methods are presented.

Examining the Effect of the Implemented Action Plan on Effective Study

The findings on the effect of the implemented action plan on effective studying are shown in Table 5.
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Table 5. t-test results for the effective study scale

Effective study scale n X Ss Sd t p

Pre-test 14 40,21 6,5 13 -7,16 .000
0

Final test 14 54,35 3,79

*p<.05

When Table 5 is examined, it is concluded that there is a significant difference between the pre-test
and post-test scores of the effective course study scale (p<.05). When the pre-test and post-test mean
scores of the effective course study scale of the students are analyzed, it is observed that the post-test
mean scores are significantly higher than the pre-test mean scores. It was concluded that the

implemented effective and efficient course study action plan had a positive effect on the effective course

study levels of students preparing for the high school entrance exam.

Examining the Effect of the Implemented Action Plan on Values and Beliefs in Learning

The findings on the effect of the implemented action plan on values and beliefs in learning are

shown inTable 6.

Table 6. t-test results of the effective study scale sub-dimension of values and beliefs in learning

Values and beliefs in learning n X Ss sSd t p
Pre-test 14 23,21 4,24 13 -4,67 .000
Final test 14 29,28 1,28

*p<.05

When Table 6 was examined, it was concluded that there was a significant difference between the
pre- test and post-test scores of the students' values and beliefs in learning levels of the action plan
prepared for effective and efficient studying (p<.05). The post-test mean scores of students' values and
beliefs in learning were significantly higher than the pre-test mean scores. It was concluded that the

implemented effective and efficient course study action plan had a positive effect on students' value and

belief levels in learning.

Examining the Effect of the Implemented Action Plan on Time Planning and Implementation in

Learning

The findings on the effect of the implemented action plan on time planning and implementation in

learningare shown in Table 7.
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Table 7. t-test results of the sub-dimension of planning and implementing time in learning in the effective

studyscale

Planning and implementing time T X Ss Sd t p
Pre-test 14 10,42 2,13 13 -6,20 .000
Final test 14 14,71 1,32

*p<.05

When Table 7 was examined, it was concluded that there was a significant difference between the pre-
test and post-test scores of the action plan prepared for effective and efficient studying and students'
levels of planning and applying time in learning (p<.05). Students' post-test mean scores of planning
and applyingtime increased significantly compared to their pre-test mean scores. The implemented
effective and efficient course study action plan had a positive effect on the time planning and

implementation levels of students preparing for the high school entrance exam.
Examining the Effect of the Implemented Action Plan on the Flow of Learning

The findings on the effect of the implemented action plan on learning flow are shown in Table 8.

Table 8. t-test results of the effective study scale flow in learning sub-dimension

Flow in learning n X Ss S t p
d
Pre-test 14 6,57 1,0 13 -6,00 .000
8
Final test 14 10,35 1,8
2
*p<.05

When Table 8 was examined, it was concluded that there was a significant difference (p<.05) between
the pre-test and post-test scores of the students who prepared for the high school entrance exam with
the action plan developed for effective and efficient studying. The post-test mean scores of the students'
flow in learning increased significantly compared to the pre-test mean scores. The implemented
effective and efficient course study action plan had a positive effect on the flow of learning levels of
students preparing for the high school entrance exam.

Discussion, Conclusion and Recommendations

The objective of this study was to develop an action plan to enhance the effective and efficient study
skills of students preparing for the high school entrance examination. The action plan was implemented
in eight sessions. A study was conducted with the students, and data were collected and analyzed before

and after the implementation of the action plan. The findings of the study are presented below:
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This study examined the impact of an action plan designed to enhance the effective and efficient
study skills of students preparing for the HSE on their level of effective studying. The students in the
study group were administered the Effective Study Scale at the outset of the study and at its conclusion.
Following the administration of the pre-test to the students, the eight-week effective and efficient course
study action plan was implemented, comprising a series of sessions and activities. Subsequently, a post-
test was administered at the conclusion of the action plan. A dependent samples t-test was employed to
ascertain whether a notable discrepancy existed between the students' effective studying pre-test and
post-test scores. The results indicated a statistically significant difference between the pre-test and post-
test scores of the students. It was thus determined that the post-test scores were higher than the pre-test
scores. In a parallel study, Caglar et al. (2023) examined the impact of an experimental training program
on the academic self-control levels of secondary school students. The results of the study indicated that,
following the implementation of the training program, the academic self-control levels of the students
in the experimental group exhibited a notable increase in comparison to the students in the control
group. In a study conducted by Lan and Li (2015), the ability of students to regulate their behavior and
enhance their focus while studying was investigated. Subsequent to the study, it was observed that
students exhibited enhanced control and focus skills. Similarly, our study revealed an enhancement in

students' effective study skills.

The effect of the action plan for developing effective and efficient study skills developed for students preparing
for the high school entrance exam on students’ values and beliefs in learning: The results demonstrated that
the implemented effective and efficient course study action plan had a positive effect on the levels of
values and beliefs in learning. The pre-test and post-tests administered to the students throughout the
study period were subjected to a dependent samples t-test for analysis. Accordingly, the post-test mean
scores for students' values and beliefs in learning exhibited a notable increase compared to the pre-test
mean scores. The implementation of an effective and efficient course study action plan proved effective
in increasing the students' levels of value and belief in learning. One of the factors that impedes students'
belief in the value of learning is the prevalence of excessive phone and gaming addiction. Mogosoglu
and Yorulmaz (2023) discovered a negative correlation between digital game addiction and academic
performance among fourth-grade students. The present study demonstrated that content applications
related to the processes of using smartphones and games were effective in increasing the value and
belief levels of students in learning. In light of the aforementioned evidence, it can be posited that
regulating the use of games and smartphones may enhance academic abilities. It is well documented
that students preparing for examinations experience elevated levels of anxiety, which can impede the
development of positive values and beliefs regarding learning. In their study, Demirci and Erden (2016)
investigated the effect of a psycho-educational program on the test anxiety levels of 8th grade students
using an experimental design. The results of the study indicated that the educational program had a
positive effect on the reduction of students' anxiety levels. Similar findings were obtained in this study.
As a result of the action plan implementation process, there was an increase in the levels of value and
belief in learning. Therefore, it can be stated that there was a decrease in students' anxiety levels.

The effect of the action plan for developing effective and efficient study skills developed for students preparing
for the high school entrance exam on students’ time planning and application levels in learning: The
implemented course study action plan, which was both effective and efficient, had a positive effect on
the time management levels of the students included in the study. The pre-test and post-tests
administered to the students during the study period were subjected to a dependent samples t-test for
analysis. Accordingly, the post-test mean scores for the students' time management and implementation
of learning strategies demonstrated a notable increase compared to the pre-test mean scores. The
implementation of an effective and efficient study action plan had a positive impact on students' time

management skills. In a related study, Kaya and Odact (2019) addressed the issue of academic
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procrastination among university students through a person-centered education study. The results
demonstrated that the individual-centered education approach, with its experimental design, had a

positive and significant impact on reducing academic procrastination compared to the control group.
Similarly, Diismez (2013) conducted studies with students through activities designed to enhance their
time management skills. The findings indicated that students' coping abilities for academic

procrastination issues improved.

The effect of the action plan for developing effective and efficient study skills developed for students preparing
for the high school entrance exam on students’ learning flow levels: The implemented course study
action plan, which was both effective and efficient, had a positive effect on the learning flow levels
of the students included in the study.The pre-test and post-tests administered to the students
throughout the study period were subjected to a dependent samples t-test for analysis. Accordingly,
the mean scores on the post-test for students' flow in learning were found to be significantly higher
than those on the pre-test. The implemented effective and efficient course study action plan had a
positive effect on students' capacity to experience flow in learning. Gogtis and Yetke (2014) reached the
conclusion in their study, conducted using the action research method, that teacher-led activities
were effective in motivating fourth-grade students, encouraging them to take responsibility for their
own learning and to develop skills in maintaining their studies. The results of this study are similar to
those of the research described above, which demonstrated that an effective and efficient study action
plan had a positive effect on students' ability to take responsibility, plan time, and develop beliefs and

values in learning.

As a result, this study aimed to provide a solution for students preparing for HSE to study effectively
and efficiently. The implemented effective and efficient study action plan positively and
significantly
affected the effective studying, values and beliefs in learning, time planning and application in

learning, and learning flow levels of students preparing for the high school entrance exam.

In line with the findings of the study, the following recommendations were developed:

A descriptive analysis may be employed to facilitate the concretization of students' perceptions of
planned studying. The evaluation of planned and effective study processes by both students and experts
on a periodic basis can be discussed in school boards. It can be conveyed to students by school
counselors, classroom teachers, or class counselors that their perceptions of studying and planning may
diverge due to the influence of their personal characteristics. It would be beneficial to hold seminars on
the influence of students and their families on each other in the context of planned studying. Student
and family seminars can be made concrete with the use of role-playing techniques. Primary and
secondary intervention studies can be conducted to examine how parents affect students on the path to
success. Secondary intervention studies can include parents who suppress or neglect students in this
regard. School administrations can aim to ensure that planned study processes are not only on the
agenda in middle and senior high school. Schools can plan for each grade level to develop awareness of
the level of study expected of them.

School administrators may facilitate the individualized assessment of students by establishing academic

achievement support committees within the educational institution. It may be proposed that educators
should be made aware of the optimal methods and timing for providing students with assistance in the
areas of subject study, question bank completion, branch trial and general trial examination preparation.
It may be proposed that novel approaches be adopted with regard to the conventional study systems
(hour-based studying, monthly planning, lack of family involvement, etc.) typically presented to
students at the conclusion of their primary and secondary education. It is further recommended that
administrators and educators refrain from exposing students to these conventional systems. In addition
to developing written plans and programs, it is crucial to provide students with effective study
programs that consider individual differences. Investigating the impact of integrating planned study
processes with activities in other domains, such as art or sports, could offer valuable insights.
OJCES, 2024, 2 (4), 130-161
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Makale Gegmisi

Yasam boyu gelisim anlayisi, kariyer psikolojik danismanligr alaninin gelismesiyle birlikte, yasam
boyu kariyer gelisimi anlayisini da ortaya ¢ikarmistir. Yasam boyu kariyer gelisimi aslinda okul
oncesi donemden itibaren bireylerin kariyer yasantilarmi tasarlamalar1 ve kendilerini
gerceklestirmeye yonelik adim atmalarmi saglamaya yoneliktir. Kariyer gelisiminin baglangici olan
¢ocukluk donemi kritik bir donem olarak ele alinmas; gesitli program ve miidahalelerle, cocuklarin
gelisim gorev ve sorumluluklarini saglikli bir sekilde yerine getirmeleri amaglanmistir. Aile ve
Sosyal Hizmetler biinyesinde yer alan 11 Cocuk Haklari Komitesi, korunmaya ihtiyact olan
¢ocuklarmn hak ve sorumluluklarmin saglanmasi, onlara rehberlik edilmesi ve temel yasam
becerilerinin kazandirilmasinda 6nemli bir rol oynamaktadir. Kendilerine uygun rol model
bulmakta ve kariyer gelisim ve tercihlerini sekillendirmekte zorluk ¢eken komite {iyesi gocuklar,
okulda ve kurumda aldiklar1 yardim ve egitim faaliyetlerinin disinda ilave becerileri kazanmaya,
sosyal uyumlarmi artirmaya ve karar vermekte zorlandiklari anlarda desteklenmeye ihtiyag
duymaktadirlar. Bu galigmanin amact Bayburt Aile ve Sosyal Hizmetler Il Miidiirliigii 1 Cocuk
Haklar1 Komitesi’ ne bagl ¢ocuklarmi kariyer gelisimlerinin grup rehberligi programi yardimiyla
desteklemektir. Arastirmada 9 haftalik kariyer grup rehberligi programi uygulanmistir. Proje 1l
Cocuk Haklar1 Komitesindeki ¢ocuklarin kariyer gelisimlerini destekleyecegi gibi proje ortaklar:
olan PDR &grencilerinin mesleki beceri, donanim ve uygulamalar: tecriibe etmeleri igin de
onemlidir. Bu ¢alisma, nitel ve nicel 6l¢iimleri birlikte kullanildig1 karma yontem arastirmasidir.
Aragtirmada ardisik karma desen calismalarindan, ardisik agiklayici (sequential explanatory)
yontem kullanilmistir. Aragtirmanin calisma grubunu Bayburt Aile ve Sosyal Hizmetler il
Midirliigii Cocuk Haklar1 Komitesi biinyesinde bulunan ¢ocuklar olusturmaktadir. Veri toplama
araci olarak Cocuklar icin Kariyer Gelisimi Olgegi ve Kariyer Kesfi Olgegi kullanilmistir. Elde edilen
bulgulara goére grup rehberligi oturumlari ¢ocuklarin kariyer oriintiilerini olusturmada destekleyici
oldugu anlasilmistir.
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Giris

Meslek segimi, bireyin kendine agik olan meslekleri gesitli yonleri ile degerlendirip kendi gereksinimleri
agisindan istenilir yonleri ¢ok, istenmeyen yonleri az olan bir meslege karar vermesidir (Kuzgun, 1982).
Grup rehberligi; bireylerin kisisel, sosyal, egitsel ve mesleki alanlardaki gelisimlerini desteklemek ve bu
alanlarda karsilastiklar: ya da karsilasabilecekleri olasi giigliiklerle basa ¢ikabilmelerini kolaylastirmak
i¢in bilgi vermeyi, beceri kazandirmay1 amaglayan bir grup ¢alismasidir (Civitgi, 2020). Rehberlik ve
psikolojik damisma ¢alismalarinda grup rehberligi/grupla psikolojik danisma calismalarinin biiyiik bir
boliimii 6zellikle kariyer alaninda meslek secimi, kariyerleri kesfetme, kendini tanima, okul siireci
hakkinda bilgi edinme seklinde gerceklesmektedir (Ozaydin, 2021; Ozkan, 2019). Geng yetiskinlik
evresine kadar uzanan ve bedensel, biligsel, sosyal, hukuksal statii gibi parametreleri kapsayacak
sekilde genis bir perspektifte degerlendirilen ¢ocukluk donemi, toplumsal etkiye ve disaridan
miidahalelere agik en kritik donem olarak kabul edilmektedir (Yavuzer, 1999). insan psikolojisinde
ergenlik ve yetigkinlik donemlerinin temellerinin ¢ocukluk doneminde atildig1 anlayisi siirmekle
birlikte pek ¢ok kuramciya gore ¢ocukluk dénemi aym zamanda kariyer gelisimi agisindan da oldukca
Onemli ve kritik bir zaman dilimi olarak kabul edilmektedir (Adler, 2000; Gottfredson, 2004; Roe, 1968;
Super, 1980).

Tiirkiye’deki ¢ocuk niifusunun biiyiik bir oranini kapsayan ve “korunma ihtiyaci olan ¢ocuk” ismiyle
kategorize edilen ¢ocuklar, 5395 sayili Cocuk Koruma Kanununda “bedensel, zihinsel, ahlaki, sosyal ve
duygusal gelisimi ile kisisel giivenligi tehlikede olan, ihmal veya istismar edilen ya da su¢ magduru
gocuk” olarak tarif edilmektedir (Cilga, 1999). Tiirkiye Cumhuriyeti Anayasasimnin 2828 sayili Sosyal
Hizmetler ve Cocuk Esirgeme Kurumu Kanununa gore “korunmaya muhtag ¢ocuk; beden, ruh ve ahlak
gelisimleri veya sahsi giivenlikleri tehlikede olup; anne veya babasiz, anne ve babasiz, anne veya babasi
veya her ikisi de belli olmayan, anne ve babasi veya her ikisi tarafindan terkedilen, anne veya babasi
tarafindan ihmal edilip; fuhus, dilencilik, alkollii ickileri veya uyusturucu maddeleri kullanma gibi her
tiirlii sosyal tehlikelere ve kotii aligkanliklara karsi savunmasiz birakilan ve basibosluga stiriiklenen
cocuk” seklinde tanimi yapilmistir (SHK, 1983). Devlet korumasi altina alinan bu ¢ocuklar, gerek kurum
bakimi altinda, gerek koruyucu aile yaninda gerekse kendi ailesi yaninda sosyo-ekonomik olarak destek
verilerek yasamlarna devam etmektedirler. Zorlu yasam olaylariyla miicadele etmek durumunda
kalan bu c¢ocuklar kendilerini gelistirmek ve olumlu rol model bulmakta zaman zaman sikintiya
diismektedirler (Oktay, 2021). Mesleki, sosyal ve bireysel yasamlarinda hak ve sorumluluklarinin
farkinda olmalarini saglamak amaciyla bu ¢ocuklarin Aile ve Sosyal Hizmetler 11 Miidiirliigii' ne bagh
olarak kurulan 11 Cocuk Haklar1 Komiteleri olusturulmaktadir. Bu komite galismalari ve uygulamalari
sayesinde korunmaya ihtiyact olan ¢ocuklarin yasam becerileri, kariyer gelisimleri, akademik basarilar1

ve iletisim becerileri gibi sosyal ve kisisel uyumlarini artirici etkinlik ve ¢alismalar yiiriitiilmektedir.

Korunmaya ihtiyaci olan gocuklar; egitim programi icerisinde giinliik hayattaki islere ve problemlere
dair sorumluluk almak ve ¢oziim {iretmek noktasinda kisitli imkanlara sahiptir. Bu durum esasen bu
cocuklar agisindan yapay hayat deneyimi, yasamsal zorluklarla daha az miicadele ve sonugta islere dair
kisith deneyim anlamlarina gelmektedir (Oktay, 2021). Kendi istedigi, ilgi duydugu is ve mesleklerden
ziyade herhangi bir meslekte calismakta ve kariyer gelisimlerini fazla 6nemsememektedirler. Oysa
egitim kurumlarinn, ilkokul asamasindan itibaren, programlarini ¢ocuklar: gergek yasam kosullari ile
ylizlestirecek igerikte ve okuldan is hayatina gecisi basarili sekilde saglayacak bir egitim ortami
yaratmalar: yoniinde diizenlemeler yapmalari gerekmektedir (Bakirci, 2014). Ciinkii her bireyin,

kariyer planlama becerilerini 6grenmek ve bilingli secimler yapmak adina gerekli bilgi ve deneyimi
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erken yaslardan itibaren edinme hakki ve sorumlulugu bulunmaktadir (Drier, 2000). Alanyazin
incelendiginde korunmaya ihtiyaci olan ¢ocuklarmn kariyer gelisimlerini bir miidahale programi ve
grup calismalar1 seklinde inceleyen rehberlik ve psikolojik damisma alaminda bir arastirmaya
rastlanmilmamistir. Kendi yasamlarinda sorumluluklari eline almak, olumlu rol modeller araciigiyla bir
meslege yonelmek hatta yiiksekogretim kurumlarinda 6grenim gormek kariyer gelisimi acisindan ve
komitede yer alan ¢ocuklarin sosyal ve kisisel uyumunu saglayip hayata tutunmalar bakimindan 6nem

arz etmektedir.
Amac ve Hedefler

Olumlu rol model yoksunlugu, yiiksek akademik basar1 saglayamama, yiiksekdgretime devam etmede
giicliik ve bagarili bir kariyer gelistirme becerileri genellikle zayif olan fl Cocuk Haklar1 Komite’ sine
bagli cocuklarin (Bayoglu ve Purutcuoglu, 2010; Senol ve Ding, 2016) gelisim donemlerine uygun
sekilde meslek se¢imi, yetenek, ilgi ve degerlerinin farkina varma, kariyer gelecegi olusturma gibi
etkinliklere katihmimi saglamaktir. Bu kapsamda calismanin amaci, ortaokul veya lise ¢cagindaki Aile ve
Sosyal Hizmetler Cocuk Haklar1 Komitesi'ne bagli ¢cocuklarin kariyer gelisimlerinin desteklenmesi ve
bu amaci gergeklestirmeye yonelik onlara olumlu rol model olabilecek psikolojik darusma ve rehberlik
tglincti siuf 6grencilerinin grup rehberligi yaparak cesitli etkinlikleri uygulamalaridir. Bu amag

kapsaminda asagidaki sorulara yanit aranmigtir:

1. 11Cocuk Haklari Komitesi'ne bagli ocuklarin kariyer grup rehberligi programina dair gériisleri
(meslek se¢imi, kariyer algisi, rol model alinan kisiler, elde edilen kazanimlar, okul basarisina
katki, olumlu ve eksik yanlar) nasilsir?

2. 11 Cocuk Haklari Komite’ sine bagli cocuklarn grup rehberligi oncesi kariyer gelisim
diizeyleri/mesleki olgunluk seviyeleri hangi diizeydedir? (6n-test sonuglar1)

3. 11 Cocuk Haklari Komite’ sine bagli cocuklarn grup rehberligi oncesi kariyer gelisim
diizeyleri/mesleki olgunluk seviyeleri hangi diizeydedir? (son-test sonuglari)

4. 11 Cocuk Haklar1 Komite’ sine bagli cocuklarin kariyer gelisim diizeyleri dn-test ile son-test

puanlar1 arasinda anlaml farklilik var midir?

Yontem

Arastirma Modeli

Bu ¢alisma, nitel ve nicel dlgtimleri birlikte kullanilacag: karma yontem arastirmasidir. Arastirmada
ardigik karma desen ¢alismalarindan, ardisik agiklayic (sequential explanatory) yontem kullanilmagtir.
Ardisik agiklayicl arastirma yonteminde, calismanin dncelikle nicel verileri toplanmakta ve ardindan
nitel verilerin elde edilme siireci baslamaktadir. Her iki veri tiiriine esit onceligin verilmedigi bu
yontemde, Oncelikle nicel verilerle ilgili islemler ve analizler gerceklestirilmektedir. Nitel veriler ise,
genellikle nicel verilerle ilgili elde edilen bulgularm genisletilmesinde ve derinlestirilmesinde
kullanilmaktadir (Hanson vd., 2005).

Evren ve Orneklem

Aragtirmanin galisma grubunu Bayburt Aile ve Sosyal Hizmetler Il Miidiirliigii Cocuk Haklar1 Komitesi
biinyesinde bulunan g¢ocuklar olusturmaktadir. Katiimcilarin yas araliklari ortaokul doneminden
baglayarak lise dénemine kadar cesitlilik gostermektedir. Uygun yas ve mesleki olgunluk olarak benzer
Ogrencilerle, goniilliilitk esasina dayali olarak, kurumun izni dahilinde uygulamalar

gerceklestirilmistir. Ayrica lise 6grencilerinin yogunlukta oldugu bir grup olusturularak Mesleki Grup
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Rehberligi Programi (Bacanli, 2012) ve uygulama kilavuzundan faydalanilmistir. Bu kapsamda
toplamda 14 Ogrenci ile calisma gerceklestirilmistir. Ogrenci isimleri kodlanarak sunulmustur.

Katilimailara ait demografik dzellikler asagida sunulmustur:

Katilimci Sinif Yas Cinsiyet
o1 5. siuf 11 Kiz
(e)] 5. sinif 11 Kiz
03 6. sif 12 Erkek
04 7. sinuf 13 Erkek
O5 8. siif 14 Kiz
06 9. sinif 15 Erkek
07 11. siuf 17 Erkek
08 11. siruf 17 Kiz
09 11. sif 17 Kiz
010 11. siuf 17 Kiz
O11 11. siuf 17 Kiz
012 12. stuf 18 Erkek
013 12. stuf 18 Erkek
O14 12. siuf 18 Kiz

Uygulama Siireci

Kariyer grup rehberligi programi: TUBITAK 2209-A grenci projesi kapsaminda 9 haftalik bir
siire¢ olarak planlanmis ve bu dogrultuda kariyer grup rehberligi oturumlar olusturulmustur
(Bkz. Ek 1). Kariyer grup rehberligi oturumlar1 Bayburt Aile ve Sosyal Politikalar I
Midiirliigiiniin ev sahipliginde gerceklestirilmis ve grup oturumlar1 il miidirliglinin
biinyesindeki konferans salonunda gergeklestirilmistir. Kariyer grup rehberligi programi 14

o0grencinin katilimi ve uygulayicilarin katihmai ile haftada 2 saat siireyle uygulanmaistir.

[lk hafta, proje iiyelerine grup rehberligi, programi, kazanimlari, kariyer gelisim alani, grup
rehberligi etkinliklerinin tanitilmasi ve anlatilmasi proje yiiriitiiciisii ve danisman tarafindan
yapilmistir. Ayrica, haftalik uygulama yapilacak gorevli kisiler belirlenmis ve grup rehberligi
materyalleri hazirlanmistir. Ikinci hafta, mesleki ilgi, yetenek ve deger kavramlari
anlatilmistir. Ayrica, proje ekibi tarafindan uygulanacak test, envanter ve 6lgme araglar
belirlenmistir. Uciincii hafta, 6grencilerden nicel verilerin toplanmast icin kariyer kesif ve
kariyer gelisim Olgegi ile on test uygulamas: yapilmistir. Devaminda grupla tanisma ve 1sinma
etkinligi gerceklestirilmistir. Daha sonra 6grencilere kariyerle ilgili baz1 temel kavramlarin
anlatilmistir. Dordiincti hafta, g¢ocuklarm is, meslek, ugras ve kariyer kavramlarmi
tanimlayabilmesi amaciyla proje ekibi tarafindan bazi kavramlar etkinligi uyarlanarak
gerceklestirilmistir. Besinci hafta, cocuklarin meslek sahibi olmanin 6nemini kavrayabilmeleri

ve ilgilerini fark etmeleri i¢in gesitli etkinlikler yapilmuistir.

Altinc hafta, ¢ocuklarin istedigi meslek veya okulla ilgili bilgi toplamas1 amaciyla hangi okul
bana uygun veya ne is olsa yapmam! etkinligini proje ekibince uygulanmistir. Ardindan yine
cocuklarin gesitli mesleklerin toplum yasamindaki 6nemini fark etmesi amaciyla bil bakalim
etkinligi gerceklestirilmistir. Yedinci hafta, ¢ocuklarm kariyer planlama basamaklarini

aciklayabilmeleri amaciyla proje ekibi tarafindan kariyer adimlar: etkinligi uygulanmustur.
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Sekizinci hafta, ilk olarak cocuklarin mevcut kariyer hedeflerinin gerceklesebilirligini
degerlendirebilmeleri icin adim adim basariya etkinligi uygulanmistir. Ardindan bireysel
kariyer planlama dosyasi hazirlamalarini ¢ocuklara 6gretmek amaciyla yol haritam; kariyer
dosyam etkinligi tiim gruba uygulanmistir. Dokuzuncu hafta, tek oturumluk bir grupla
danmisma gergeklestirmistir. Ardindan son testler uygulamasi ve nitel verilerin toplanmasi

proje yiiriitiiciisii ve proje ortaklar: tarafindan gerceklestirilmistir.

Veri Toplama Araglan

Nitel verilerin toplanmas: icin goriisme yonteminden yararlanmilmistir. Bu kapsamda proje ekibi
tarafindan hazirlanan yar1 yapilandirilmis gortisme formu kullanilmistir. Goriisme formu
hazirlandiktan sonra kariyer gelisimi konusunda ¢alismalari olan iki 6gretim {iyesinden uzman gortisii
almmistir. Uzman gortisleri neticesinde formun 6grenciye ve konuya uygun oldugu belirlenmistir.
Ayrica katilma olmayan iki 6grenciye uygulanarak 6grenciye uygun oldugu saptanmistir. Gorlisme
formunda, mesleki ve kariyer gelisimleriyle ilgili sorulara yer verilmistir. Ilgili sorular arastirma
sorulari olarak yukarida sunulmustur. Goriismeler hem bireysel hem de odak grup goriismesi seklinde
grupla yapilmistir. Goriismeler proje ekibi tarafindan gergeklestirilmistir. Nicel 6l¢tim olarak kariyer
grup rehberligi siireci baslamadan 6nce 6n-test olarak ve siire¢ sonlandiktan sonra yapilacak olan son-
test Olgiimleriyle degerlendirmeler yapilmistir. Grup {iyelerinin kariyer gelisiminin niceliksel olarak
degerlendirmesi yapilmistir. Veri toplama araci olarak Cocuklar igin Kariyer Gelisimi Olgegi (CKGO)
(Bacanli vd., 2007) ve Kariyer Kesfi Olgegi (KKO) (Ozaydin ve Siyez, 2022) kullanilmistir.

Kariyer Gelisim Olgegi, 6grencilerin kariyer gelisim diizeylerini belirlemek igin Schultheiss ve Stead
(2004) tarafindan gelistirilmis, Tiirkce’'ye uyarlamas: Bacanh ve digerleri (2006) tarafindan yapilmistir.
8 alt Olgek (merak/arastirma, bilgi, anahtar figiirler, ilgiler, denetim odagi, zaman perspektifi, benlik
kavrami ve planhlik) ve 52 maddeden olusmaktadir. CKGQ' niin Tiirkce formunun glvenirligini
degerlendirmek amaciyla, Cronbach Alpha katsayis1 kullanilarak olgegin genel ve alt Olgeklerine
yonelik i¢ tutarlilik katsayilari hesaplanmistir. Elde edilen Cronbach Alpha degerleri su sekildedir:
Olgegin tamami icin o = .78, bilgi alt dlgegi igin o = .64, merak/aragtirma alt dlgegi icin o = .60, ilgiler alt
olcegi icin o = .64, denetim odag alt 6lgegi icin a0 = .76, anahtar figiirler alt 6lgegi icin a = .49, zaman
perspektifi alt 6lcegi icin o = .65, planlama alt 6lgegi i¢in o = .81 ve benlik kavrami alt 6lgegi icin ¢ =.73.
Bu bulgular, Tiirke CKGO' niin gegerlik ve giivenirlik caligmalarinda tatmin edici degerlere sahip

oldugunu ortaya koymaktadir.

Kariyer Kesfi Olgegi, 4-7. Simf dgrencilerinin kariyer kesfi davraniglariyla ne &lgiide ilgilendigini
belirlemek amaciyla gelistirilmis, 9 maddeden olusmaktadir. Olgegin yamtlama bigimi “(1) Higbir
Zaman, (2) Bir ya da Iki Kez, (3) Birkag Kez, (4) Birgok Kez, (5) Oldukca Fazla Kez” seklinde bes dereceli
bir yapida diizenlenmistir. Olgekten elde edilecek en yiiksek puan 45, en diisiik puan 9'dur. Olgekten
alinan puanlarin artmasi kariyer kesfinin yiiksek oldugunu gostermektedir. 816 6grenciyle yapilan
analizlerde, 6lgegin yap1 gegerligi dogrulanmus, cinsiyete gore dl¢lim degismezligi sagladig: ve esdeger
Olcek gecerligine sahip oldugu bulunmustur. Cronbach alfa giivenirlik katsayis1 .83, test-tekrar test
giivenirlik katsay1si ise .87 olarak hesaplanmistir. Sonuglar, KKO’ niin gegerli ve giivenilir bir 6lgme

araci oldugunu gostermektedir.
Verilerin Toplanmasi

Aragtirmanin nitel kisminda kariyer grup rehberligi siireci baglamadan once ve her oturum sonunda

yar1 yapilandirilmis goriisme formuyla katilmclardan bilgi toplanmistir. Ayica sonlandirma
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oturumunda grup iiyeleriyle odak grup goriismesi gerceklestirilmistir. Verilerin toplanmasinda ve
analiz edilmesinde akademik danigman aktif rol alarak grup oturumlarma katilim gostermistir. Veriler
yliz yiize yapilan goriismeler neticesinde toplanmistir. Goriismeler katilimcilarin izni dogrultusunda
ses kayit cihaziyla kayit altina alinmistir. Kayitlar verilerin transkript edilmesinde kullanilmistir. Nicel
veriler ise, ilgili dlgekler iizerinden toplanmistir. Tlgili Slcekler katiimailara dagitilarak bireysel olarak
doldurmalari saglanmistir. Nicel veriler grup rehberlik siirecinden 6nce ve sonra proje ekibi tarafindan

toplanmugtr.
Veri Analizi

Proje kapsaminda elde edilen nitel verilerin analizinde igerik analizi yontemi kullanilmistir. Bu
kapsamda grup iiyelerinden gelen cevaplar belirli kod ve kategoriler altinda toplanarak temalar
belirlenmistir. Kodlamalar proje damismani rehberliginde proje ekibi tarafindan yapilmis ve
kodlayicilar arasi giivenirlik degeri hesaplanmistir. Calismanin giivenirlik hesaplamasinda kodlayicilar
arasi giivenirlik degeri Miles ve Huberman'm (1994) belirttigi formiile gore .86 olarak hesaplanmigtir.
Nicel verilerin analizi i¢in oncelikle normallik analizi yapilmistir. Normallik analizi kapsaminda
carpiklik ve basiklik katsayilari ve histogram grafigi incelenmistir. Inceleme neticesinde verilerin
normal dagilim gosterdigi tespit edilmistir. Bu kapsamda betimsel istatistik ve bagimli 6rneklem t testi

hesaplanmuistir.

Arastirmanin gegerligi ve giivenirligi konusunda birtakim onlemler alinmistir. Bu kapsamda farkl veri
toplama araclar1 kullanilarak veri gesitlemesi saglanmistir. Arastirmanin farkli asamalarinda uzman
goriigleri almarak (kariyer rehberlik programmin hazirlanmasinda, goriisme formunun
olusturulmasinda vb.) arastirma yiiriitilmiistiir. Aymi zamanda katiimc 6grencilerle goriisme

yaparken katilima teyidi alinarak verilerin giivenirligi saglanmusgtir.

Bulgular

Bu projenin bulgular1 arastirma sorular1 dikkate alinarak asagida ayrintili bir sekilde sunulmustur.

Oncelikle nitel bulgular sunulmus ardindan nicel bulgulara yer verilmistir.

il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Meslek Se¢imi, Kariyer Algis1 Nasildir ve
Yasam Gelecegi Olarak Kendilerini Nerede ve Nasil Gérmektedirler?

Yapilan odak grup goriismeleri neticesinde dgrencilerden alinan cevaplar dikkate alinarak asagidaki

kod ve temalar olusturulmustur.

Tablo 1. il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Meslek Segimi, Kariyer Algisi ve Yasam

Gelecegi

01 02 03 04 05 06 O7 08 09 010 O11 012 013 O14 f
Sevdigim X X X X 4
Meslegi Yapmak
Istedigim Meslek X X X X X 5
Hakkinda Bilgi
Edinmek
Karar Verdigim X 1
Meslekte
Calismak
Geliri Yiiksek X 1
Secenekleri X 1
Aragtirmak
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Kararsizim X 1

Tablo 1 incelendiginde, 6grencilerin kendilerini sevdigi meslegi yaparken bulduklar: tespit edilmistir.
Ayrica 6grencilerin cogunlugunun istedigi meslek hakkinda bilgi sahibi olmak istedigi ve karar verdigi

meslekte calisacagl sonucuna ulasilmistir. Bu kapsamda 6rnek 6grenci gortisleri asagida verilmistir.

o Istedigin meslek hakkinda bilgiler §grenmeye calistyorum ve bunlar hakkinda bilgim az ¢ok var.
(©2)
* Sevdigim bir meslegi yapmak istiyorum, bana daha uygun olur. Yaptigim isten zevk alacagim.
©1)
il Cocuk Haklar1 Komite’sine Bagli Cocuklar Yasam Gelecegi Olarak Kendilerini Nerede
ve Nasil Gérmektedirler?

Tablo 2. il Cocuk Haklar1 Komite’sine Bagli Cocuklar Yasam Gelecegi Hakkinda Goriisleri

01 62 03 04 O5 06 O7 08 09 O10 O11 O12 O13 O14 f

Istedigim X X X X X X X X 8
Meslegi
Yaparken
Karar X X X X X 5
Verdigim
Meslekte
Gezerken X 1

Tablo 2 incelendiginde, katimcllarin gelecekte kendilerini su an igin istedikleri meslekte gormek
istedikleri anlasilmaktadir. Bazilar1i ise hayali olmasa da ulasabilecekleri bir meslekte olmay1

hedeflemektedir. Bu kapsamda drnek 6grenci goriisleri asagida verilmistir.

* Yani gelecekte ¢ok ilerisini diisiinmem ama iste 20'li yaslarda bir karakolda nobet tutarim.
(012)
* Ben de Ankara’da meslegimi elime almis, diizenimi tutturmus bir sekilde yasadigimi
goriiyorum. (O3)
Il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Ozellikle Kariyer Gelisimleriyle Tlgili
Ornek Aldig1 Rol Modeller Kimlerdir?

Tablo 3. il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Ozellikle Kariyer Gelisimleriyle ilgili
Ornek Aldig1 Rol Modeller

01 02 O3 04 O5 06 O7 08 09 O10 O11 O12 O13 O14 f
Yok X X X X X 5
Ailesi X X X 3
Meslekteki X X X X 4
bir kisi
Unlii biri X X 2

Tablo 3 incelendiginde, 6grencilerin cogunlugunun rol modeli olmadig1 goriilmiistiir. Ayrica
kalanlardan ¢ogunun da meslekteki bir kisiden etkilenerek kendilerine rol model sectikleri
goriilmektedir. Bu kapsamda 6rnek 6grenci gortisleri asagida verilmistir.
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e Ben Bayburt taki bagsavci olan Huzeyfe YUCEDAG rol model aliyorum. Cok iyi birisi. (O2)
e Ben babami rol model aliyorum. (O3)

il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Kariyer Grup Rehberligi Programi
Siiresinde Hangi Kazanimlar1 Elde Edebilmislerdir?

Tablo 4. il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Kariyer Grup Rehberligi Programi
Siiresinde Elde Ettikleri Kazanimlar

01 02 03 0G4 065 06 O7 08 09 O10 O11 012 013 O14 f
fgilerini fark X X 2
etmis
Meslekler X X X X X X X 7
hakkinda
bilgi
Endigeleri ile X 1
bas etmeyi
Katkis1 yok X X 2
Kariyer siireci X X 2
hakkinda
diizenleme
Arastirmaya X 1
tegvik

Tablo 4 incelendiginde &grencilerin yarsimin kariyer grup rehberligi programi siiresinde meslekler
hakkinda bilgi edinme, ilgilerini fark etme ve endiseleri ile basa etme gibi kazamimlar elde ettikleri
goriilmiistiir. Cikan sonuglarla ilgili 6rnek 6grenci goriisleri asagida verilmistir.

¢ Ayni zamanda miizikle ilgileniyorum. Miizige de yonelmeyi ona ilgim oldugu igin onunla
da ugrasmay1 diisiindiim. Bir ihtimal olarak ona da yonelebilecegimi diisiiniiyorum. (O8)
* Ya benim istedigim meslekler dolayisiyla hani bir de grup olarak bana pek bir etkisi

oldugunu diisiinmiiyorum. Su an segtigim meslege de yani pek bir etkisi olmadi. (O12)

il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Kariyer Grup Rehberligi Programi Siirecine
Yonelik Goriisleri Nasildir?

Tablo 5. il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Kariyer Grup Rehberligi Programi Siirecine

Yonelik Goriisleri
O1 02 03 04 O5 06 O7 08 09 O10 O11 O12 O13 O14 f
Bilgilendirici X X X X X X X X X 9
Eglenerek X X X 3
O0grenmek
Etkinliklerin X X 2

fazla olmasi

Tablo 5e bakildiginda 6grencilerin bir¢ogunun kariyer grup rehberligi programimi bilgilendirici
buldugu goriilmiistiir. Ayrica grup rehberligi programindaki etkinliklerin fazla oldugu ve eglenceli
oldugu da goriilmiistiir. Soruya yo6nelik 6grenci goriisleri asagida verilmistir.

e Etkinlikler mesela oyunlar, konugmalar gok bilgilendirici oldu. (O14)
* Giizel, eglenceli kisa bir siirecti. Giizeldi bilgilendirici bir programdi. (O8)

Kariyer Grup Rehberligi Programinin Eksik veya Olumsuz Yanlar1 Nelerdir?

Tablo 6. Kariyer Grup Rehberligi Programinin Eksik veya Olumsuz Yanlar1
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01 02 O3 04 O5 06 O7 08 09 O10 O11 O12 O13 O14 f

Yasg X X X X X X 6
ortalamasi

olmamasi

Kendini acam X 1
Yok X X X X

Kisa olmas1 X X X 3

Tablo 6’ya bakildiginda 6grencilerin kariyer grup rehberliginde eksik veya olumsuz olarak gordiigii
konu yas ortalamasmin olmamasi olarak degerlendirilebilir. Bu kapsamda yapilan grup rehberliginin
karma olmas1 baz1 6grenciler tarafindan olumsuz olarak yorumlanmaistir. 4 kisi de herhangi bir sorun
olmadigim belirtmistir. Ogrencilerin 6rnek goriisleri asagida verilmistir.

e Eksik kisimlar1 bence kisiler yas ortalamas olarak segilmeliydi. (O8)
 Daha uzun bir siire¢ daha iyi olabilirdi. Olumsuz bir diisiincem yok. (O1)

Kariyer Grup Rehberligi Programinin Olumlu Yanlar1 Nelerdir?

Tablo 7. Kariyer Grup Rehberligi Programinin Olumlu Yanlar

01 02 03 04 05 06 07 08 09 O10 O11 O12 013 O14 f
Aciklayici X X X 3
Eglenceli X X X 3
Bilgilendirici X X X X X X 6
Glizel X X 2

Tablo 7’ye gore Ogrencilerin cogunun kariyer grup rehberligi programinin olumlu yani olarak
bilgilendirici olmasmi goérmiislerdir. Digerlerinin ise eglenceli ve agiklayici bir program olmasini
olumlu yénii olarak nitelendirmislerdir. Ogrencilere ait drnek goriisler asagida verilmistir.

e Olumlu yan olarak meslekle ilgili ¢ok fazla bilgilendirme yaptiniz, ¢ok iyiydiniz. (O13)
¢ Olumlu yanlar: ise ¢ok fazla var, direkt sunumla ge¢meniz ¢ok fazla etkinlik yaptmiz.
Anketler yaptiniz bizi dinlediniz bu sekilde. (O3)
Kariyer Grup Rehberligi Programinin il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Okul
Basarisina Varsa Katkis1 Nasildir?

Tablo 8. Kariyer Grup Rehberligi Programinin il Cocuk Haklar1 Komite’sine Bagli Cocuklarin Okul
Basarisina Katkisi

O1 02 O3 04 05 06 O7 08 09 O10 O11 O12 O13 O14

Istekli calismak X

f
1
Etkisi yok X X X X X 5
Bu konuda X 1
sorulan

sorulara cevap

verebiliyorum

Istedigim X X X 3
meslege
odaklanmak

Bu konuda X X 2
diistinmeye
baslamak

Tablo 8e bakildiginda oOgrencilerin ¢ogunlugunun yapilan kariyer rehberlik programinin okul
basarisina etkisi olmadigini diisiindiikleri goriilmiistiir. Bunun sebebi olarak programin kisa bir siirede
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gerceklesmesi gosterilebilir. Bazi 0grencilerin goriisii ise yapilan programin istedikleri meslege
odaklanmay1 saglamasimin okul basarisina etkili olabilecegini diisiinmekte olduklar1 goriilmiistiir. Bu
soruya yonelik d6grencilerin verdigi bazi goriisler asagida yer almaktadr.

* Okul basarima katkisi olacagini zannetmiyorum ¢iinkii okul basarisi sadece matematik, kimya,
biyoloji ibaret oldugu icin meslek seciminde su anda bir faydasi oldugunu zannetmiyorum.
©7)

e Okulla pek alakam yok, onu sdyleyeyim. Yani derslerle alakali da pek bir sey gérmedim. (O12)

il Cocuk Haklar1 Komite’ sine bagl cocuklarin grup rehberligi oncesi kariyer gelisim
diizeyleri/mesleki olgunluk seviyeleri hangi diizeydedir? (On-test sonuglar1)

Tablo 9. Il Cocuk Haklar1 Komite’ sine bagli ¢ocuklarin grup rehberligi 6ncesi kariyer gelisim
diizeyleri/mesleki olgunluk seviyeleri 6n test sonuglar1

Alt boyutlar Ortalama Ss

Bilgi 2.40 337
Merak 2.12 440
Mgi 2.75 297
Denetim odag1 2.45 346
Anahtar figiirler 2.18 403
Zaman perspektifi 2.50 438
Planlama 2.31 445
Benlik Kavrami 2.41 437

il gocuk haklari komitesine bagl cocuklarin kariyer grup rehberligi programi éncesinde uygulanan
kariyer kesif 6lgeginin alt boyutlarindan bilgiye bakildiginda ortalamasinin 2.40 oldugu goriilmektedir.
Bu sonuca gore katilan 6grencilerin bilgi seviyelerinin yiiksek oldugu sonucuna varilabilir. Kariyer kesif
Olceginin merak ve anahtar figiirler alt boyutlarinin ortalamasi da 2.12 ve 2,18 olarak hesaplanmuistir.
Bu odlgege gore bakildiginda 6grencilerin merak ve anahtar figiir alt boyutlarinda orta diizey oldugu
goriilmistiir. Olgegin bir diger alt boyutu olan ilgi boyutunun ortalamasi da 2.75 ¢ikmustir. Tlgi
boyutunun ortalamasi diger alt boyutlardan en yiiksegi olarak hesaplanmistir. Bu sonuca gore
degerlendirildiginde 6grencilerin ilgi farkindalig1 seviyesi oldukga yiiksektir. Kariyer kesif 6l¢eginin
denetim odag1 ve zaman perspektifi alt boyutlarina bakildigina ortalamalarinin 2.45 ve 2.50 oldugu
goriilmektedir. Bu sonuca gore 6grencilerin denetim odag1 ve zaman perspektifi alt boyutlarinm yiiksek
oldugu sonucuna varilabilir. Uygulanan 6l¢egin planlama alt boyutunun ise ortalamasi 2,31 olarak
hesaplanmistir. Bu sonuca gore de Ogrencilerin planlama yapma diizeylerinin ortalama oldugu
diistiniilebilir. Benlik kavrami alt boyutunun ortalamas: ise 2.41 ¢ikmistir. Bu alt boyut da 2. 40'in
iizerinde oldugu igin yiiksek sayilabilir.

il Cocuk Haklar1 Komite’ sine bagh cocuklarin grup rehberligi sonrasi kariyer gelisim
diizeyleri/mesleki olgunluk seviyeleri hangi diizeydedir? (son-test sonuglari)

Tablo 10. il Cocuk Haklar1 Komite’ sine bagli ¢ocuklarin grup rehberligi sonrasi kariyer gelisim
diizeyleri/mesleki olgunluk seviyeleri son test sonuglari

Alt boyutlar Ortalama Ss

Bilgi 2.50 326
Merak 2.28 321
flgi 2.70 340
Denetim odag1 2.70 .342
Anahtar figiirler 2.32 461
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Zaman perspektifi 2.60 446
Planlama 2.61 287
Benlik Kavrami 2.66 .339

il cocuk haklar1 komitesine bagh gocuklarm kariyer grup rehberligi programi ncesinde ve sonrasinda
uygulanan kariyer kesif 6lgeginin alt boyutlarina ayr1 ayr1 bakilmistir. Bu alt boyutlardan bilgi alt
boyutunun 6n test sonuglarinda ortalamasi 2.40 ¢ikmistir. Program sonrasi yapilan son test sonuglarina
bakildiginda bilgi alt boyutunun 2.50'ye yiikseldigi ve artis gosterdigi goriilmektedir. Kariyer kesif
olgeginin merak ve anahtar figiirler alt boyutunda da 0.10'un {izerinde bir artis oldugu goriilmektedir.
Artis sonucuna bakarak Ogrencilerin program sonrasi merak seviyelerinin arttig1 ve anahtar figiir
edinme konusunda degisiklik yasadiklar1 diisiiniilebilir. On test sonucunda en yiiksek ortalamaya
sahip alt boyutu olan ilgi de ise 0.5 oraninda azalama oldugu goriilmiistiir. Bu sonuca bakildiginda
program sonrast Ogrencilerin ilgi seviyesinde diisiis oldugu diistiniilebilir. Denetim odag1 ve zaman
perspektifim alt boyutlarinda da yiikselme goriilmiistiir. On test sonucunda 2.45 ve 2.50 olan alt
boyutlar, son test hesaplamasinda 2.60 ve 2.70 olarak bulunmustur.

Program oOncesinde 2.31 ortamla ile orta diizey c¢ikan planlama alt boyutu, son test sonucunda 2,61
olarak bulunmustur. Bu ortalama ile de 6grencilerin planlama diizeylerinin program sonucunda arttig1
diistiniilebilir. Son alt boyut olan benlik kavrami ise 2.41 ortalamadan 2.66 ortalamaya yiikselmistir. Bu
sonu¢ goz Oniine aldiginda ise on test sonuglarinda yiiksek olarak goriinen benlik kavrami alt
boyutunun daha fazla yiikseltildigi goriilmiistiir. Sonug olarak alt boyutlara bakildiginda ilgi alt boyutu
disinda bagka bir alt boyutta azalma goriilmemistir. Kariyer grup rehberliginin diger 7 (bilgi, merak,
denetim odag1, anahtar figiir, zaman perspektifi, planlama, belik kavrami) alt boyutta etkili oldugu
goriilmektedir.

i1 Cocuk Haklar1 Komite’ sine bagli cocuklarin kariyer gelisim diizeyleri 6n-test ile son-test puanlart
arasinda anlamli farklilik var midir?

Cocuklarin kariyer gelisim diizeylerinin On test ve son test puanlarina gore farklilagip farklilasmadig:
hususunda yapilan bagiml 6rneklemler t testi sonuglar1 asagidaki tabloda sunulmustur.

n X Ss t p
On test 14 123.92 10.20 3.65 0.003
Son test 14 133.00 9.55

Tablo incelendiginde, uygulanan grup rehberlik programimin etkisini belirlemek icin yapilan bagiml
Oorneklemler t testi sonucuna gore son test puanlari 6n test puanlarina gore anlamli diizeyde
farklilagsmaktadir (t14= 3,65, p<.003). Buna gore uygulanan grupla rehberlik programi Il Cocuk Haklar
Komite’ sine bagh ¢ocuklarin kariyer gelisimlerini destekleme konusunda etkili olmustur.

Tartisma, Sonug ve Oneriler

Bu arastirmada il Cocuk Haklar1 Komite’sine bagli gocuklarmn genel olarak istedigi meslek hakkinda
bilgi sahibi olmak ve kendi karar verdikleri meslekte ¢alismak istedikleri sonucuna ulasilmistir. Bu
durum 6grencilerin meslek algilarinin farkinda olduklarina isaret etmektedir. 11 Cocuk Haklari
Komitesi'ne bagh ¢ocuklarin gelecekte, su an i¢gin istedikleri mesleklerde gorev almay1 hedefledikleri
belirlenmistir. Diger bir kisim katiimcinin ise daha ulagilabilir mesleklerde gorev almay: tercih

edecekleri sonucuna ulasilmistir.

Arastirmada katihmcilarin 6nemli bir kisminin rol modeli olmadig1 goriilmiistiir. Katilimcilar geri
kalani ise ailesinden bir kisiyi, meslekteki bir kisiyi ve tinlii bir kisiyi rol model aldiklar1 belirlenmistir.

Katilimcilar Kariyer Grup Rehberligi Programi siirecinde meslekler hakkinda yeni bilgiler elde etme
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ilgi ve yeteneklerini fark etme ve endiseleri ile bas etme gibi kazanimlar: elde ettikleri goriilmiistiir.
Katilimalarm Kariyer Grup Rehberligi Programin bilgilendirici buldugu ortaya konulmustur, bunun
yaninda katilimcilar siire¢ boyunca yapilan sosyal etkinlikleri eglenceli buldugu goriilmiistiir. Bu
durum Kkariyer grup rehberligini katilimcilarmn kariyer gelisimlerinin yaninda sosyal gelisimlerini de

destekledigini ortaya koymustur.

Bu calismanin eksik ve olumsuz yam katihmcilarmn yaslarin ayni veya birbirine yakin olmamasi
olarak goriilmiistiir. Katilimalarin yas bakimindan birbirine daha yakin olmasi kariyer grup
rehberliginin daha etkili olmasina katkida bulunacagini ortaya konulmustur. Bu ¢alisma, Aile ve Sosyal
Hizmetler 1l Midirligi Cocuk Haklar1 Komitesi'ne bagh c¢ocuklar ile siirh kalmistir. Bu ¢alismanin
katilimalar agisindan olumlu yanlari ise bilgilendirici ve sosyal etkinliklerle desteklenerek eglenceli bir
ortamin olusturulmasi olmustur. Bu sayede programin katilimailar iizerinde etkililigi ¢ok daha fazla

olmustur.

Kariyer Grup Rehberligi Programi 6grencilerin okul basarisi tizerinde etkili olmadig1 goriilmiistiir.
Program, katihmailarin kariyer gelisimine odaklanmistir ve bu durum katiimcilarin okullarinda temel
bilimler {izerine aldiklar1 dersler iizerinde bir etki olusturmamistir. il Cocuk Haklar1 Komite’sine baglh
cocuklarin kariyer grup rehberligi programi dncesinde uygulanan kariyer kesif 6lgeginden elde edilen
bulgulara gore katihmcilar dlgegin bilgi, ilgi, denetim odag1, zaman perspektifi ve benlik kavrami alt
boyutlarinda kariyer gelisim diizeyleri/mesleki olgunluk seviyeleri bakimindan yiiksek farkindaliga
sahip olduklar: goriilmiistiir. Ayni 6lgegin merak, anahtar figiirler, planlama alt boyutlarinda ise orta

diizeyde olduklar: ortaya ¢tkmusgtir.

il Cocuk Haklar1 Komite’sine bagh gocuklarin kariyer grup rehberligi programi sonrasinda kariyer
gelisim diizeyleri/mesleki olgunluk seviyelerinde degisiklik oldugu ortaya cikmistir. Program
oncesinde ve sonrasinda uygulanan kariyer kesfi dlgeginin alt boyutlarindaki (bilgi, merak, denetim
odag1, anahtar figiir, zaman perspektifi, planlama, belik kavrami) degisiklikler incelenmistir. Bu durum
kariyer grup rehberliginin katilimalarin kariyer gelisim diizeyleri/mesleki olgunluk seviyeleri

tizerindeki etkililigini ortaya koymustur.

Bu calismada kariyer kesfi dlgegi on test ve son test puanlarinda anlamli diizeyde farklilasma oldugu
ortaya konulmustur. Kariyer grup rehberligin 1l Cocuk Haklari Komite’sine bagh gocuklarin kariyer
gelisim diizeyleri {izerinde anlaml bir degisiklige yol actig1 ve kariyer gelisimlerini destekledigi

gorilmiistiir.

Calisma sonucunda elde edilen bulgulara goére grup rehberligi oturumlari ¢ocuklarin kariyer
yasantilarini (meslek se¢imi, kendini tanima, okul basarisi, bir iist egitim kurumuna hazirlanma,
degerleriyle uyusan meslek ve iste ¢calisma vb.) tasarlamalarinda destekleyici oldugu goriilmiistiir.
Bayburt Aile ve Sosyal Hizmetler 1l Miidiirliigii Cocuk Haklar1 Komitesi'ne Bagli Cocuklarin Kariyer
Gelisimlerinin Desteklenmesi amaciyla yiiriitiilen grup rehberligi oturumlari ¢ocuklarin kisisel, sosyal,
egitsel ve mesleki alanlardaki gelisimlerini destekledigi goriilmiistiir. Grup rehberligi oturumlar:
cocuklarin kariyer Oriintiilerini fark etme, kendi ilgi ve yeteneklerini tanima noktasinda destekleyici
olmustur. Alan yazin incelendiginde korunmaya ihtiyact olan ¢ocuklarin kariyer gelisimlerini bir
miidahale programi ve grup ¢alismalari seklinde inceleyen rehberlik ve psikolojik danisma alaninda bir
aragtirmaya rastlanilmamistir. Fakat alan yazinda baska gruplar iizerinde benzer sonuglarin elde
edildigi calismalara rastlamak miimkiindiir. Ornegin, iilkemizde kariyer grup rehberligi iizerine
yapilan Kariyer Karar Verme Grup Rehberligi (Cosgun ve Demir, 2019) programinin sonuglar ile

tutarliik gostermektedir. S6z konusu ¢alisma, grup tiyelerinin kariyer karar verme giigliiklerini anlamli
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diizeyde azalttigini ortaya koymus ve kariyer gelisimlerini destekleyici rol oynadig1 goriilmiistiir. Yine
bagka bir grup rehberligi calismasinda (Osman vd., 2020) grup {iyelerinin mesleki olgunluk
diizeylerinde artis oldugu bulunmustur. Benzer baska bir ¢calismada hemsirelik son simif 6grencilerine
verilen kariyer grup danismanligi programinin kariyer kararsizliginin azaltilmasinda ve kariyer karar
verme yetkinligi diizeyinin artirilmasinda etkili oldugu belirlenmistir (Kahraman, 2020). Benzer
sonuglar ortaya ¢ikaran bagka bir ¢alismada ise grup rehberligi oturumlarinin iiniversite 6grencilerinin
kariyer gelisimini olumlu yonde etkiledigini ortaya koymustur (Atasever, 2023). Baska bir 6rneklem
tizerinde yapilan grup rehberligi oturumunda da yapilan ¢alismanin 6grencilerin mesleki olgunluk
diizeylerini artirmada etkili oldugunu ortaya ¢ikarmistir (Goniiltas vd., 2020). Bayburt 6rnekleminde

elde edilen sonuglarla literatiirde ele alinan ¢alismalarin sonuglar: tutarlilik gosterdigi sdylenebilir.

Bayburt 6rneginde grup rehberligi oturumlarinin destekleyici role sahip oldugu ve grup rehberligi
oturumlarinin farkli yas gruplarinda da destekleyici olacag1 ongoriilmektedir. Komitede yer alan
cocuklarin grup rehberligi oturumlari sayesinde kendilerini tanimasi, mesleki bilgi ve becerilerini fark
etmesi kariyer gelisimi agisindan 6nem arz etmektedir. Kendi yasamlarinda sorumluluklar: eline
almak, olumlu rol modeller araciligiyla bir meslege yonelmek hatta yiiksekogretim kurumlarinda
O0grenim gormek kariyer gelisimi agisindan ve komitede yer alan ¢ocuklarin sosyal ve kisisel uyumunu
saglaylp hayata tutunmalari bakimindan Onem arz etmektedir. Bu kapsamda grup rehberlik
oturumlarinin Bayburt 6rnegindeki etkililiginden yola ¢ikarak benzer calismalarin yayginlastiriimasi

onerilmektedir.

Catisma Beyani ve Etik Bildirim

Aragtirmacilarin arastirma ile ilgili diger kisi ve kurumlarla yasanabilecek herhangi bir ¢ikar catismasi

yoktur.
Bu calisma Bayburt Universitesi Etik Kurulu'nun 04.07.2024 tarih ve 194 say1h onay1 dogrultusunda
gerceklestirilmistir.
Yazarlarin Katki Orani Beyani
Bu arastirmada yazarlarin arastirma siirecine katkilari esittir. Tiim yazarlar siirecte ortak
sorumluluk sahibidir.
Destek ve Tesekkiir Beyan1

Bu makale, TUBITAK 2209-A-Universite Ogrencileri Arastirma Projeleri Destekleme Programi
kapsaminda finanse edilmistir. TUBITAK’ a vermis oldugu destek icin tesekkiir ederiz.
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Ek 1. Kariyer Grup Rehberligi Programi

Zaman Gorev Tanimlar1
1. Hafta >  Proje iiyelerine grup rehberligi, programi, kazanimlari, kariyer gelisim alani, grup rehberligi etkinliklerinin
tanitilmasi, anlatilmasi
>  Haftalik uygulama yapilacak gorev kisilerin belirlenmesi
>  Grup rehberligi materyallerinin hazirlanmast
2. Hafta >  Mesleki ilgi, Yetenek ve Deger Kavramlarmmn Anlatilmast
>  Uygulanacak test, envanter ve dl¢gme araglarinin belirlenmesi, incelenmesi
> Nitel oturum sonu degerlendirme formlarinin hazirlanmasi
3.hafta >  Ogrencilerden 6n-test uygulamas ve nitel verilerin toplanmast
>  Grupla tanisma etkinliginin gergeklestirilmesi
>  Ogrencilere kariyerle ilgili baz1 temel kavramlarin anlatiimas1
>  Ogrencilerin programdan amag ve beklentilerinin belirlenmesi
4. Hafta > Is, meslek, ugras ve kariyer kavramlarmi tanimlar. (Bazi Kavramlar Etkinligi)
>  Meslek seciminin 6nemini fark eder. (Meslek Secimimde Hataya Yer Yok! Etkinligi)
5.Hafta >  Meslek sahibi olmanin 6nemini agiklar. (En Popiiler Cevaplar Etkinligi)
> llgilerin meslek segimindeki roliinii fark eder. (Hoglandigim Gelecegim Etkinlig;)
6. Hafta >  Istedigi meslek veya okulla ilgili bilgi toplar. (Hangi Okul Bana Uygun? Veya Ne Is Olsa Yapmam! Etkinligi)
>  Cesitli mesleklerin toplum yasamindaki dnemini fark eder. (Bil Bakalim Etkinligi)
7. Hafta >  Kariyer planlama basamaklarini agiklar. (Kariyer Adimlar: Etkinligi)
> Kariyer planlamanin gelisim donemlerinde farklilik gosterebilecegini fark eder. (Hayalden Gergege Etkinligi)
8. Hafta >  Mevcut kariyer hedeflerinin gerceklesebilirligini degerlendirir. (Adim Adim Basariya Etkinligi)
>  Bireysel kariyer planlama dosyasi hazirlar. (Yol Haritam: Kariyer Dosyam Etkinligi)
9. Hafta >  Kariyer Pastas1 Kesimi, Kutlama ve Katiimcilara Basar1 Belgelerinin Takdimi, Vedalagsma ve Sonlandirma
Oturumu
>  Son-test uygulamasi ve nitel verilerin toplanmasi
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development is actually aimed at enabling individuals to design their career lives and take steps
towards self-actualization starting from the preschool period. The childhood period, which is the
beginning of career development, is considered as a critical period; with various programs and
interventions, it is aimed for children to fulfill their developmental duties and responsibilities in a
healthy way. The Provincial Child Rights Committee within the Family and Social Services plays an

important role in ensuring the rights and responsibilities of children in need of protection, guiding
them and providing them with basic life skills. Committee member children, who have difficulty in
finding suitable role models and shaping their career development and preferences, need to gain
additional skills, increase their social cohesion and be supported when they have difficulty in
making decisions, apart from the help and educational activities they receive at school and in the
institution. The aim of this study is to support the career development of children affiliated to the
Bayburt Provincial Directorate of Family and Social Services Provincial Child Rights Committee
with the help of a group guidance program. In the study, a 9-week career group guidance program
was implemented. The project will support the career development of the children in the Provincial
Children's Rights Committee and is also important for PDR students, who are project partners, to
experience professional skills, equipment and practices. This study is a mixed-method study in
which qualitative and quantitative measurements are used together. Sequential explanatory
method, one of the sequential mixed design studies, was used in the study. The study group of the
research consists of children affiliated to the Children's Rights Committee of Bayburt Provincial
Directorate of Family and Social Services. Career Development Scale for Children and Career
Exploration Scale were used as data collection tools. According to the findings, group counseling
sessions were found to be supportive in forming children's career patterns.
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Introduction

Occupational choice is the individual's evaluation of the occupations open to him/her in terms of various
aspects and deciding on an occupation with more desirable aspects and less undesirable aspects in terms
of his/her own needs (Kuzgun, 1982). Group counselling is a group work that aims to provide
information and skills in order to support individuals' personal, social, educational and professional
development and to facilitate their coping with the possible difficulties they face or may face in these
areas (Civitgi, 2020). In guidance and counselling studies, a large part of group guidance/group
counselling activities are carried out in the form of choosing a profession, exploring careers, getting to
know oneself, and learning about the school process, especially in the field of career (Ozaydin, 2021;
Ozkan, 2019). The childhood period, which extends to the young adulthood stage and is evaluated in a
broad perspective including parameters such as physical, cognitive, social and legal status, is considered
to be the most critical period open to social influence and external interventions (Yavuzer, 1999).
Although the understanding that the foundations of adolescence and adulthood in human psychology
are laid in childhood, according to many theorists, childhood is also considered to be a very important
and critical time period in terms of career development (Adler, 2000; Gottfredson, 2004; Roe, 1968;
Super, 1980).

In the Child Protection Law No. 5395, children who are categorised as ‘children in need of protection’,
which covers a large proportion of the child population in Turkey, are defined as ‘children whose
physical, mental, moral, social and emotional development and personal safety are in danger, who are
neglected or abused, or who are victims of crime’ (Cilga, 1999). According to the Law No. 2828 on Social
Services and Child Protection Agency of the Constitution of the Republic of Turkey, ‘a child in need of
protection is a child whose physical, mental and moral development or personal safety is in danger,
who is without a mother or father, without a mother or father, whose mother or father or both of them
are unknown, who has been abandoned by his/her mother or father or both of them, who has been
neglected by his/her mother or father or both of them, who has been neglected by his/her mother or
father, who has been involved in prostitution, begging, alcoholic exploitation, who has been neglected
or abused by his/her mother or father, or who has been a victim of crime’ (Cilga, 1999); left defenceless
against all kinds of social dangers and bad habits such as prostitution, begging, use of alcoholic
beverages or narcotic substances and dragged into wandering” (SHK, 1983). These children, who are
taken under state protection, continue their lives either under institutional care, in foster families or
with their own families with socio-economic support. These children, who have to struggle with
difficult life events, sometimes have difficulties in developing themselves and finding positive role
models (Oktay, 2021). In order to ensure that these children are aware of their rights and responsibilities
in their professional, social and individual lives, Provincial Child Rights Committees are established
under the Provincial Directorate of Family and Social Services. Through the activities and practices of
these committees, activities and studies are carried out to increase the social and personal adaptation of
children in need of protection, such as life skills, career development, academic success and

communication skills.

Children in need of protection have limited opportunities to take responsibility for and find solutions
to daily life tasks and problems within the education programme. This situation essentially means
artificial life experience for these children, less struggle with vital difficulties and ultimately limited
experience of jobs (Oktay, 2021). They work in any profession rather than the jobs and professions they

want and are interested in, and do not attach much importance to their career development. However,
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educational institutions, starting from the primary school stage, should make arrangements to create an
educational environment that will confront children with real life conditions and successfully ensure
the transition from school to business life (Bakirci, 2014). Because every individual has the right and
responsibility to acquire the necessary knowledge and experience from an early age in order to learn
career planning skills and make informed choices (Drier, 2000). When the literature was examined, no
research was found in the field of guidance and psychological counselling that examined the career
development of children in need of protection in the form of an intervention programme and group
studies. Taking responsibilities in their own lives, orienting towards a profession through positive role
models, and even studying in higher education institutions are important in terms of career
development and in terms of ensuring the social and personal adaptation of the children in the

committee and holding on to life.
Aims and Objectives

The aim of the study is to ensure the participation of children affiliated to the Provincial Children's
Rights Committee (Bayoglu & Purutquoglu, 2010; Senol & Ding, 2016), whose lack of positive role
models, inability to achieve high academic achievement, difficulty in continuing higher education and
successful career development skills are generally weak, in activities such as choosing a profession,
becoming aware of their talents, interests and values, and creating a career future in accordance with
their developmental periods. In this context, the aim of the study is to support the career development
of children of secondary or high school age who are affiliated to the Family and Social Services
Children's Rights Committee and to implement various activities by providing group guidance to third
year psychological counselling and guidance students who can be positive role models for them to

achieve this goal. Within the scope of this purpose, answers to the following questions were sought:

1. What are the opinions of the children affiliated to the Provincial Children's Rights Committee
about the career group guidance programme (career choice, career perception, role models,
achievements, contribution to school success, positive and deficient aspects)?

2. What is the level of career development/vocational maturity of the children affiliated to the
Provincial Child Rights Committee before the group counselling? (pre-test results)

3. What is the level of career development/vocational maturity of children affiliated to the
Provincial Child Rights Committee before group counselling? (post-test results)

4. Is there a significant difference between the pre-test and post-test scores of the career

development levels of children affiliated to the Provincial Child Rights Committee?
Method
Research Model

This study is a mixed method research in which qualitative and quantitative measurements will be used
together. Sequential explanatory method, one of the sequential mixed design studies, was used in the
study. In the sequential explanatory research method, the quantitative data of the study are first
collected and then the process of obtaining qualitative data begins. In this method, in which both types
of data are not given equal priority, the processes and analyses related to quantitative data are carried
out first. Qualitative data are generally used to expand and deepen the findings obtained from

quantitative data (Hanson et al., 2005).
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Universe and Sample

The study group of the research consists of children within the Children's Rights Committee of Bayburt
Provincial Directorate of Family and Social Services. The age range of the participants varies from
secondary school to high school. Practices were carried out with students similar in age and professional
maturity on a voluntary basis and with the permission of the institution. In addition, a group of high
school students was formed and the Vocational Group Guidance Programme (Bacanli, 2012) and the
application guide were used. In this context, the study was carried out with 14 students in total. Student

names were coded and presented. Demographic characteristics of the participants are presented below:

Participant Classroom age Gender
S1 5rd class 11 Female
S2 5rd class 11 Female
S3 6rd class 12 Male
S4 7rd class 13 Male
S5 8rd class 14 Female
S6 9rd class 15 Male
S7 11rd class 17 Male
S8 11rd class 17 Female
S9 11rd class 17 Female
S10 11rd class 17 Female
S11 11rd class 17 Female
512 12rd class 18 Male
S13 12rd class 18 Male
S14 12rd class 18 Female

Implementation Process

Career group guidance programme was planned as a 9-week process within the scope of TUBITAK
2209-A student project and career group guidance sessions were formed accordingly (See Appendix 1).
Career group guidance sessions were hosted by Bayburt Provincial Directorate of Family and Social
Policies and the group sessions were held in the conference hall of the provincial directorate. The career
group guidance programme was implemented for 2 hours per week with the participation of 14

students and practitioners.
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In the first week, the project coordinator and the consultant introduced and explained the group
guidance, programme, achievements, career development area, group guidance activities to the project
members. In addition, the persons in charge of the weekly implementation were determined and group
guidance materials were prepared. In the second week, the concepts of vocational interest, ability and
value were explained. In addition, tests, inventories and measurement tools to be applied by the project
team were determined. In the third week, the career exploration and career development scale and pre-
test were applied to collect quantitative data from the students. Afterwards, a group meeting and warm-
up activity was carried out. Then, some basic concepts related to career were explained to the students.
In the fourth week, some concepts activity was adapted and carried out by the project team in order for
children to define the concepts of work, profession, occupation and career. In the fifth week, various
activities were carried out for the children to comprehend the importance of having a profession and to

realise their interests.

In the sixth week, the project team carried out which school is suitable for me or what job would I not
do! activity in order for the children to collect information about the profession or school they want.
Afterwards, guess what activity was carried out in order for the children to realise the importance of
various professions in the life of the society. In the seventh week, career steps activity was implemented
by the project team in order for the children to explain the career planning steps. In the eighth week,
firstly, a step-by-step success activity was implemented for the children to evaluate the realisability of
their current career goals. Then, My road map; my career file activity was applied to the whole group
in order to teach children to prepare an individual career planning file. In the ninth week, a one-session
group counselling was conducted. Then, the post-tests and the collection of qualitative data were carried

out by the project coordinator and project partners.
Data Collection Tools

Interview method was used to collect qualitative data. In this context, a semi-structured interview form
prepared by the project team was used. After the interview form was prepared, expert opinions were
obtained from two faculty members who have studies on career development. As a result of the expert
opinions, it was determined that the form was suitable for the student and the subject. In addition, it
was applied to two non-participant students and it was determined that it was suitable for the student.
In the interview form, questions about professional and career development were included. Related
questions were presented above as research questions. Interviews were conducted both individually
and in groups as focus group interviews. The interviews were conducted by the project team. As
quantitative measurements, evaluations were made with pre-test measurements before the career group
guidance process started and post-test measurements to be made after the end of the process. The career
development of the group members was evaluated quantitatively. The Career Development Scale for
Children (CCDC) (Bacanl et al., 2007) and Career Exploration Scale (CES) (Ozaydin & Siyez, 2022) were

used as data collection tools.

Career Development Scale was developed by Schultheiss and Stead (2004) to determine the career
development levels of students and adapted to Turkish by Bacanl et al. It consists of 8 subscales
(curiosity/research, knowledge, key figures, interests, locus of control, time perspective, self-concept
and planning) and 52 items. In order to evaluate the reliability of the Turkish form of the CCRS, internal
consistency coefficients for the general and subscales of the scale were calculated using Cronbach's
Alpha coefficient. The Cronbach Alpha values obtained are as follows: a = .78 for the whole scale, ot =

.64 for the knowledge subscale, a = .60 for the curiosity/investigation subscale, o = .64 for the interests
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subscale, = .76 for the locus of control subscale, o = .49 for the key figures subscale, a =. 49, a = .65 for

the time perspective subscale, a = .81 for the planning subscale, and o =.73 for the self-concept subscale.

Career Exploration Scale, 4-7. It was developed to determine the extent to which 4th-7th grade students
are interested in career exploration behaviours and consists of 9 items. The response format of the scale
is organised in a five-grade structure as ‘(1) Never, (2) Once or Twice, (3) A Few Times, (4) Many Times,
(5) Quite a Lot of Times’. The highest score to be obtained from the scale is 45 and the lowest score is 9.
The higher the scores obtained from the scale, the higher the career exploration. In the analyses
conducted with 816 students, the construct validity of the scale was confirmed, it was found to provide
measurement invariance according to gender and to have equivalent scale validity. Cronbach's alpha
reliability coefficient was calculated as .83 and test-retest reliability coefficient was calculated as .87. The

results show that the QAS is a valid and reliable measurement tool.
Data Collection

In the qualitative part of the study, information was collected from the participants with a semi-
structured interview form before the career group guidance process started and at the end of each
session. In addition, a focus group interview was conducted with the group members in the finalisation
session. The academic advisor took an active role in collecting and analysing the data and participated
in the group sessions. Data were collected through face-to-face interviews. The interviews were
recorded with a voice recorder with the permission of the participants. The recordings were used to
transcribe the data. Quantitative data were collected through the relevant scales. The relevant scales
were distributed to the participants and they were asked to fill them in individually. Quantitative data

were collected by the project team before and after the group counselling process.
Data Analysis

Content analysis method was used to analyse the qualitative data obtained within the scope of the
project. In this context, the answers from the group members were collected under certain codes and
categories and themes were determined. The coding was done by the project team under the guidance
of the project advisor and the inter-coder reliability value was calculated. In the reliability calculation
of the study, the inter-coder reliability value was calculated as .86 according to the formula specified by
Miles and Huberman (1994). For the analysis of quantitative data, normality analysis was performed
first. Within the scope of normality analysis, skewness and kurtosis coefficients and histogram graph
were analysed. As a result of the analysis, it was determined that the data showed normal distribution.

In this context, descriptive statistics and dependent sample t test were calculated.

Some precautions were taken for the validity and reliability of the research. In this context, data
diversification was provided by using different data collection tools. The research was conducted by
taking expert opinions at different stages of the research (in the preparation of the career guidance
programme, in the creation of the interview form, etc.). At the same time, the reliability of the data was

ensured by obtaining participant confirmation while interviewing the participant students.
Findings

The findings of this project are presented in detail below, taking into account the research questions.

Firstly, qualitative findings are presented and then quantitative findings are presented.

What is the Occupational Choice and Career Perception of the Children Affiliated to the Provincial
Child Rights Committee and Where and How Do They See Themselves as Life Future?
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As a result of the focus group interviews, the following codes and themes were created by taking into

account the answers received from the students.

Table 1. Career Choice, Career Perception and Life Future of Children Affiliated to the Provincial

Child Rights Committee

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12 S13 S14 f
Doing the X X X X 4
Profession I Love
To get X X X X X 5
information
about the
profession I want
Working in the X 1
Profession I
Decided
High Income X 1
Exploring X 1
Options
Undecided X 1

When Table 1 is examined, it is determined that the students find themselves doing the profession they
like. In addition, it was concluded that the majority of the students wanted to have information about
the profession they wanted and would work in the profession they decided. In this context, sample

student opinions are given below.

¢ [ am trying to learn information about the profession you want and I have more or less
knowledge about them. (52)

¢ Iwant to do a profession I like, it will be more suitable for me. I will enjoy what I do (S1)

Where and How Do Children Affiliated to the Provincial Child Rights Committee See The Future of
Life?

Table 2. Opinions of Children Affiliated to the Provincial Child Rights Committee on the Future of
Life

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11  S12  S13  S14  f

Doing the X X X X X X X X 8
Profession

I Want

In the X X X X X 5
Profession

I Decided

Travelling X 1

When Table 2 is analysed, it is understood that the participants want to see themselves in the profession
they currently want in the future. Some of them aim to be in a profession that they can reach even if it

is not their dream. In this context, sample student opinions are given below.

* Imean, I don't think too far ahead in the future, but I would stand guard at a police station in
my 20s. (O12)
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® I see that I live in Ankara in a way that I have taken my profession into my hands and have
settled down (S3).

Who are the Role Models that Children Affiliated to the Provincial Child Rights Committee Look
Up to, Especially Regarding Their Career Development?

Table 3. Role Models that Children Affiliated to the Provincial Children's Rights Committee Look
Up to, Especially Regarding Their Career Development

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11  S12 S13  S14
None X X X X X
Family X X X

A person in X X X X
the

profession

A famous X X 2
person

=1 W | G| =

When Table 3 is analysed, it is seen that the majority of the students do not have a role model. In
addition, it is seen that most of the remaining students were influenced by a person in the profession

and chose a role model for themselves. In this context, sample student opinions are given below.

 Itake Huzeyfe YUCEDAG, the chief prosecutor in Bayburt, as a role model. He is a very good
person. (1T2)
e [take my father as a role model. (S3)

Which gains were achieved by the children affiliated to the Provincial Child Rights Committee

during the Career Group Guidance Programme?

Table 4. Achievements of Children Affiliated to the Provincial Child Rights Committee during the
Career Group Guidance Programme

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12 S13  S14 f

Recognised X X
their interests

Knowledge X X X X X X X 7
about
professions

Coping with X 1
their concerns

No X X 2
contribution

Organisation X X 2
about the
career process

Encouragement X 1
to research

When Table 4 is examined, it is seen that half of the students gained gains such as obtaining information
about professions, realising their interests and coping with their concerns during the career group

guidance programme. Sample student opinions about the results are given below.
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* I'malso interested in music. I thought I would also be interested in music because I'm interested
in it. I think I can also turn to it as a possibility. (S8)
¢ Because of the professions I want, I don't think it had much effect on me as a group. It didn't

have much effect on the profession I have chosen now. (512)

What are the opinions of children affiliated to the Provincial Child Rights Committee on the Career

Group Guidance Programme Process?

Table 5. Opinions of Children Affiliated to the Provincial Child Rights Committee on the Career
Group Guidance Programme Process

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12  S13  S14 f

Informative X X X X X X X X X 9
Learning by X X X 3
having fun

High X X 2
number of

activites

Table 5 shows that most of the students found the career group guidance programme informative. In
addition, it was also seen that the activities in the group guidance programme were too much and fun.

Student views on the question are given below.

* Activities such as games and speeches were very informative (514).

¢ It was a nice, fun short process. It was a good, informative programme. (S8)
What are the shortcomings or negative aspects of the Career Group Guidance Programme?

Table 6. Deficiencies or Negative Aspects of the Career Group Guidance Programme
S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12  S13 S14 f

No average X X X X X X 6
age

Not being ablk X 1
open oneself

None X X X X 4
Shortlength X X X 3

When Table 6 is analysed, it can be evaluated that the issue that students see as missing or negative in
career group guidance is the lack of average age. In this context, the fact that the group guidance was
mixed was interpreted negatively by some students. 4 students stated that there was no problem.

Sample opinions of the students are given below.

¢ I think the missing parts should have been chosen as the average age (S8).

¢ Alonger process would have been better. I do not have a negative opinion. (S1)
What are the positive aspects of the Career Group Guidance Programme?

Table 7. Positive aspects of the Career Group Guidance Programme

S1 S2 S3 S4 S5 Se6 S7 S8 S9 S10 S11 S12 S13 S14 f
Explanatory X X X 3
It's fun X X X 3
Informative X X X X X X 6
It’s beautiful X X 2
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According to Table 7, most of the students saw the informative nature of the career group guidance
programme as a positive aspect. The others considered the fact that it was an entertaining and

explanatory programme as a positive aspect. Sample opinions of the students are given below.

* As a positive aspect, you gave a lot of information about the profession, you were very good
(513).
* There are a lot of positive aspects, you did a lot of activities directly with the presentation. You

made questionnaires and listened to us in this way. (S3)

What is the Contribution, if any, of the Career Group Guidance Programme to the School Success of
Children Affiliated to the Provincial Child Rights Committee?

Table 8. The Contribution of Career Group Guidance Programme to the School Success of Children
Affiliated to the Provincial Child Rights Committee

S1 S2 S3 sS4 O5 S6 S7 S8 S9 S10 SI11 S12 S13 S14 f

Enthusiastic X 1
work

No impact X X X X X

I can answer X 1
questions
about this

Focusing pn X X X 3
the profession I
want

To start X X 2
thinking about
it

Table 8 shows that the majority of the students think that the career guidance programme has no effect
on school success. The reason for this may be that the programme took place in a short period of time.
On the other hand, some students think that the programme can be effective on school success because
it enables them to focus on the profession they want. Some of the opinions of the students on this

question are given below.

¢ Idon't think it will contribute to my school success because school success is only about maths,
chemistry and biology, so I don't think it has any benefit in choosing a profession. (57)

e Idon't have much to do with school, let me tell you that. I mean, I didn't see much about the
lessons. (S12)

What is the level of career development/vocational maturity of children affiliated to the Provincial

Child Rights Committee before group counselling? (Pre-test results)

Table 9. Pre-test results of career development levels/vocational maturity levels of children
affiliated to the Provincial Child Rights Committee before group counselling

Sub-dimensions Average Sd

Information 2.40 .337
Curiosity 2.12 440
Field of Interest 2.75 297
Locus of control 2.45 .346
Key figures 2.18 403
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Time perspective 2.50 438
Planning 2.31 445
Self-concept 2.41 437

When we look at the knowledge of the sub-dimensions of the career exploration scale applied before
the career group guidance programme of the children affiliated to the provincial children's rights
committee, it is seen that the average is 2.40. According to this result, it can be concluded that the
knowledge level of the participating students is high. The mean of the curiosity and key figures sub-
dimensions of the career exploration scale were calculated as 2.12 and 2.18. According to this scale, it
was seen that the students were at a medium level in the curiosity and key figure sub-dimensions. The
mean of the interest dimension, another sub-dimension of the scale, was 2.75. The mean of the interest
dimension was calculated as the highest among the other sub-dimensions. According to this result,
students' level of interest awareness is quite high. When the locus of control and time perspective sub-
dimensions of the career exploration scale are examined, it is seen that their averages are 2.45 and 2.50.
According to this result, it can be concluded that students' locus of control and time perspective sub-
dimensions are high. The mean of the planning sub-dimension of the applied scale was calculated as
2.31. According to this result, it can be concluded that students' level of planning is average. The mean
of the self-concept sub-dimension was 2.41. This sub-dimension can also be considered high since it is
above 2. 40.

At what level are the career development levels/vocational maturity levels of children affiliated to

the Provincial Child Rights Committee after group counselling (post-test results)?

Table 10. Post-test results of career development levels/vocational maturity levels of children
affiliated to the Provincial Child Rights Committee after group counselling

Sub-dimensions Average Sd

Information 2.50 326
Curiosity 2.28 321
Field of Interest 2.70 .340
Locus of control 2.70 .342
Key figures 2.32 461
Time perspective 2.60 446
Planning 2.61 .287
Self-concept 2.66 339

The sub-dimensions of the career exploration scale applied before and after the career group guidance
programme for children affiliated to the provincial child rights committee were examined separately.
Among these sub-dimensions, the average of the knowledge sub-dimension was 2.40 in the pre-test
results. When the post-test results after the programme are examined, it is seen that the knowledge sub-
dimension increased to 2.50 and showed an increase. There is also an increase of more than 0.10 in the
curiosity and key figures sub-dimension of the career exploration scale. Considering the increase result,
it can be thought that students' curiosity levels increased after the programme and they experienced a
change in acquiring key figures. It was observed that there was a decrease of 0.5 in the sub-dimension
of interest, which had the highest average as a result of the pre-test. Considering this result, it can be
thought that there was a decrease in the interest level of the students after the programme. An increase
was also observed in the sub-dimensions of locus of control and time perspective. The sub-dimensions,

which were 2.45 and 2.50 in the pre-test, were found to be 2.60 and 2.70 in the post-test calculation.
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The planning sub-dimension, which was found to be medium level with a mean of 2.31 before the
programme, was found to be 2.61 in the post-test. With this average, it can be considered that the
planning levels of the students increased as a result of the programme. The last sub-dimension, self-
concept, increased from 2.41 to 2.66. Considering this result, it was seen that the self-concept sub-
dimension, which appeared high in the pre-test results, was increased more. As a result, when the sub-
dimensions were analysed, no decrease was observed in any other sub-dimension except the interest
sub-dimension. Career group counselling was effective in the other 7 sub-dimensions (knowledge,

curiosity, locus of control, key figure, time perspective, planning, self-concept).

Is there a significant difference between the pre-test and post-test scores of career development levels
of children affiliated to the Provincial Child Rights Committee?

The results of the dependent samples t test on whether the career development levels of the children

differ according to the pre-test and post-test scores are presented in the table below.

n X Ss t p
Pre-test 14 123.92 10.20 3.65 0.003
Last test 14 133.00 9.55

When the table is examined, according to the result of the dependent samples t test conducted to
determine the effect of the group guidance programme, the post-test scores differ significantly from the
pre-test scores (t14= 3,65, p<.003). Accordingly, the group guidance programme was effective in
supporting the career development of children affiliated to the Provincial Child Rights Committee.

Discussion, Conclusion and Recommendations

In this study, it was concluded that the children affiliated to the Provincial Child Rights Committee
generally want to have information about the profession they want and to work in the profession they
decide themselves. This situation indicates that students are aware of their perception of profession. It
was determined that the children affiliated to the Provincial Children's Rights Committee aim to work
in the professions they currently want in the future. It was concluded that some other participants

would prefer to work in more accessible professions.

In the research, it was observed that a significant portion of the participants did not have a role model.
The rest of the participants took a person from their family, a person in the profession and a famous
person as role models. It was seen that the participants gained new information about professions,
realised their interests and abilities and coped with their concerns during the Career Group Guidance
Programme. It was revealed that the participants found the Career Group Guidance Programme
informative, in addition, it was seen that the participants found the social activities carried out during
the process entertaining. This situation revealed that career group counselling supported the

participants' social development as well as their career development.

The missing and negative aspect of this study is that the ages of the participants are not the same or
close to each other. It was revealed that if the participants were closer to each other in terms of age, it
would contribute to the career group counselling to be more effective. This study was limited to children
affiliated to the Child Rights Committee of the Provincial Directorate of Family and Social Services. The
positive aspects of this study for the participants were the creation of a fun environment supported by
informative and social activities. In this way, the effectiveness of the programme on the participants

was much higher.
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Career Group Guidance Programme was not found to be effective on students' school achievement. The
programme focused on the career development of the participants and this did not have an impact on
the courses they took in basic sciences at school. According to the findings obtained from the career
exploration scale administered to the children affiliated to the Provincial Children's Rights Committee
before the career group guidance programme, it was seen that the participants had high awareness in
terms of their career development levels/vocational maturity levels in the knowledge, interest, locus of
control, time perspective and self-concept sub-dimensions of the scale. In the curiosity, key figures and

planning sub-dimensions of the same scale, it was revealed that they were at a medium level.

It was revealed that there was a change in the career development levels / vocational maturity levels of
the children affiliated to the Provincial Child Rights Committee after the career group guidance
programme. Changes in the sub-dimensions of the career exploration scale (knowledge, curiosity, locus
of control, key figure, time perspective, planning, concept of memory) applied before and after the
programme were examined. This situation revealed the effectiveness of career group guidance on the

career development levels/vocational maturity levels of the participants.

In this study, it was revealed that there was a significant difference in the pre-test and post-test scores
of the career exploration scale. It was observed that career group counselling led to a significant change
in the career development levels of children affiliated to the Provincial Child Rights Committee and

supported their career development.

According to the findings obtained as a result of the study, group guidance sessions were found to be
supportive in designing children's career experiences (career choice, self-knowledge, school success,
preparation for higher education institutions, working in a profession and job that matches their values,
etc.). Group counselling sessions carried out for the purpose of Supporting Career Development of
Children Affiliated to Bayburt Provincial Directorate of Family and Social Services Children's Rights
Committee were found to support children's personal, social, educational and professional
development. Group guidance sessions were supportive in terms of recognising children's career
patterns and recognising their interests and abilities. When the literature was examined, no research
was found in the field of guidance and psychological counselling that examined the career development
of children in need of protection in the form of an intervention programme and group work. However,
it is possible to come across studies in which similar results were obtained on other groups in the
literature. For example, it is consistent with the results of the Career Decision Making Group Guidance
(Cosgun & Demir, 2019) programme on career group guidance in our country. The study in question
revealed that the group members significantly reduced their career decision-making difficulties and
played a supportive role in their career development. In another group guidance study (Osman et al.,
2020), it was found that group members' professional maturity levels increased. In another similar
study, it was determined that the career group counselling programme given to senior nursing students
was effective in reducing career indecision and increasing the level of career decision-making
competence (Kahraman, 2020). In another study that revealed similar results, it was revealed that group
counselling sessions positively affected the career development of university students (Atasever, 2023).
In a group guidance session conducted on another sample, it was revealed that the study was effective
in increasing the vocational maturity levels of students (Goniiltas et al., 2020). It can be said that the

results obtained in the Bayburt sample are consistent with the results of the studies in the literature.

It is predicted that group guidance sessions have a supportive role in the Bayburt sample and group

guidance sessions will be supportive in different age groups. It is important in terms of career
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development that the children in the committee get to know themselves and realise their professional
knowledge and skills through group guidance sessions. Taking responsibilities in their own lives,
orienting towards a profession through positive role models and even studying in higher education
institutions are important in terms of career development and in terms of ensuring the social and
personal adaptation of the children in the committee and holding on to life. In this context, based on the
effectiveness of group counselling sessions in the Bayburt sample, it is recommended that similar

studies be expanded.
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Annex 1. Career Group Guidance Programme

Time Job Descriptions
Week 1 > Introducing and explaining group guidance, programme, achievements, career development area, group
guidance activities to project members
>  Determination of the task persons to be applied weekly
»  Preparation of group counselling materials
Week 2 >  Explaining the concepts of vocational interest, ability and value
»  Determination and examination of tests, inventories and measurement tools to be applied
>  Preparation of qualitative end of session evaluation forms
Week 3 >  Pre-test application and collection of qualitative data from students
>  Organisation of a meeting event with the group
>  Explaining some basic concepts about career to students
>  Determination of students' aims and expectations from the programme
Week 4 >  Defines the concepts of work, profession, occupation and career. (Some Concepts Activity)
>  Recognises the importance of career choice (No Room for Mistakes in My Career Choice! Activity)
Week 5 >  Explains the importance of having a profession. (Most Popular Answers Activity)
>  Recognises the role of interests in choosing a profession. (My Future I Like Activity)
Week 6 >  Gathers information about the profession or school he/she wants. (Which School is Suitable for Me? or What
Job Wouldn't I Do? Activity)
>  Recognises the importance of various professions in social life. (Let's Guess Activity)
Week 7 >  Explains the steps of career planning. (Career Steps Activity)
> Realises that career planning may differ in developmental periods. (Dream to Reality Activity)
Week 8 >  Evaluates the realisability of current career goals. (Step by Step to Success Activity)
>  Prepares an individual career planning file. (My Road Map: My Career File Activity)
Week 9 >  Career Cake Cutting, Celebration and Presentation of Success Certificates to Participants, Farewell and
Termination Session
>  Post-test application and collection of qualitative data

OJCES, 2024, 2(4), 162-193




ﬂT {\1 ‘EW Q JOURNAL OF CURRICULUM AND EDUCATIONAL STUDIES nT r\( F Q

e MUFREDAT VE EGITIM BiLIMLERI DERGISI JOURNAL OF CURRIGULUM AND
7 7

Cilt: 2 Say1: 4 Sayfa Araligr: 194-220 e-ISSN: 2980-2709 DOI: 10.5281/zenodo.14556304

ARASTIRMA Acik Erisim

Sinif Ogretmenlerinin Ozel Gereksinimli Ogrencilerin Egitimleri

Konusundaki Hizmet I¢ci Egitim Ihtiyaclari: Bir Durum Calismasi

Furkan KELES", Nurten KELES”, Erding DURAK™

Makale Ge¢gmisi

Oz Gelis: 01/10/2024

Bu arastirmada simnif 6gretmenlerinin 6zel gereksinimli 6grencilerin egitimine iliskin hizmet i¢i | Diizeltme: 27/11/2024
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6zel durum calismas1 yontemi kullanilarak gerceklestirilmistir. Bu amag¢ kapsaminda amach
ornekleme yontemlerinden kolay ulasilabilir 6rnekleme modeliyle Bayburt ilinde goniilli 27 sinif
ogretmeniyle ¢calisma gergeklestirilmistir. Veriler yar1 yapilandirilmis goriisme formu kullanilarak
toplanmustir. Verilerin analizinde igerik analizi yontemi kullanilmistir. Arastirma sonucunda, smif
ogretmenlerinin 6zel gereksinimli 6grencilerin egitimine yonelik seminer ya da kurs almadiklari,
alinan kurslarm ise yeterli olmadig tespit edilmistir. Ayrica smif 6gretmenlerinin bu 6grencilerle
uyum ve davranig problemi, veli ve okul idarecilerinin ilgisizligi gibi konularda sorunlar
yasadiklar tespit edilmistir. Ote yandan smif 6gretmenlerinin 6zel gereksinimli 6grencilerin
egitimlerinde materyal kullanimi ve materyal bilgisi hakkinda bilgi eksikligi yasadiklari
belirlenmistir. Smif 6gretmenlerinin 6zel gereksinimli 6grencileri belirleme ve dl¢gme degerlendirme
konusunda destege ihtiyag duyduklari tespit edilmistir. Gergeklestirilen hizmet i¢i egitimlerin daha
detayli ve kapsamli olmasi, uygulamali ve alan uzmanlari tarafindan gerceklestirilmesi gerektigi
belirlenmistir. Calismanin sonuglarina gore, smif 6gretmenlerinin 6zel gereksinimli bireylere daha
nitelikli egitim vermelerine yonelik sinif 6gretmeni, veli ve okul yoneticilerinin is birligi igerisinde

calismalari Onerilebilir.
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Giris
Diinyaya gelmis her bireyin c¢ocukluktan yetiskinlige bircok benzer o6zelliginin yaninda kendini
bagkalarindan ayiran farkli dzellikleri de vardir. Ozel gereksinimli bireyler dogum 6ncesinden, dogum
sonrasina gesitli nedenlerle bireysel ozellikleri ve egitim yeterlilikleri bakimindan akranlaria gore
beklenilen diizeyden anlamli farklilik gosteren bireyleri ifade etmektedir (MEB, 2018). Toplumdaki tiim
bireylerin esit haklar1 oldugu g6z oniine alindiginda 6zel gereksinimli bireylerin de akranlari gibi egitim
alma haklar1 vardir. Tiim diinyada oldugu gibi iilkemizde de 6zel gereksinimli bireylerin sayismin
giderek arttig1 (Milli Egitim Bakanligi (MEB), 2017; MEB, 2020a; National Center for Education Statistics,
2019) diistintildiigiinde ilkokulda 6zel gereksinimli bireylerin egitimlerinde sinf 6gretmenleri oldukca
onemlidir. Ozel gereksinimli 6grenciler, farkli §grenme tarzlari ve hizlariyla siniflarda bulunurlar; bu
nedenle, 0gretmenlerin onlara uygun Ogretim stratejileri gelistirmeleri 0grenciler adina son derece

onemlidir.

Ozel gereksinimli 6grenci, kisisel ve gelisim &zellikleri bakimindan akranlarindan belirgin diizeyde
farklilik gosteren kisi olarak ifade edilmektedir (MEB, 2018b). Tiirkiye’de 6zel egitim 1940 yilinda ortaya
cikmaya baglamis giiniimiize kadar yasal diizenlemeler ile modern seklini alarak devam etmistir. Ozel
gereksinimli Ogrencilerin egitim ihtiyact akranlariyla esit egitim alma imkanlar1 gergevesinde
kaynastirma-biitiinlestirme yoluyla gerceklestirilmektedir. Kaynastirma egitimi 6zel gereksinimli
ogrencilerin egitimde firsat esitliginden faydalanmalar: kapsaminda uygulamaya konulmus bir egitim
modelidir (MEB, 2018b). Okullarda 6zel gereksinimli bireylerin sayisimun artmasi kaynastirma
uygulamalarinin yayginlasmasini tetiklemistir. Bu 0grenciler icin gereksinim duyulan dersle ilgili
kaynak oda ve destek egitim siniflarinda Bireysellestirilmis Egitim Plan1 (BEP) hazirlanarak egitim
devam etmektedir. BEP 6grencilerin ihtiyaclarmna ve ilgi alanlarina yonelik hazirlanarak belirlenen

amaglara kisa zamanda ulagsmay1 saglayan bir 6zel egitim plardir (MEB, 2018; Tiirk, 2011).

Ozel gereksinimli bireylerin ilkokul yillarinda ilk karsilasacag kisi olan smif $gretmenlerinin de 6zel
egitim anlaminda yeterliliklerinin {ist diizey olmas1 gerekmektedir. Siuf 6gretmenlerinin 6zel egitim
anlaminda gerekli donanima sahip olmasi, bu siireci iyi diizenlemesi 6grencilerin akademik ve sosyal
gelisimlerine daha kiigiik yaslarda fazlaca katki saglayacaktir. Smif 6gretmenleri 6nemli bir gorev
iistlenerek 6zel gereksinimli bireylerin topluma katilimlarina yardima olup onlarin potansiyellerini
gerceklestirmeleri icin firsatlar sunabilir. MEB’in (2020b) hizmet ici egitim planlarma bakildiginda 6zel
egitim konusunda smif Ogretmenlerine yonelik hizmet ici egitimler yapildigr goriilmektedir.
Literatiirde yapilan bazi ¢calismalara bakildiginda sinif 6gretmenlerinin ve adaylarimn 6zel gereksinimli
hakkindaki fikirlerini belirttigi, yeterli olup olmadiklarmi agikladigi, hizmet ic¢i kurslar almalar
gerektigini belirttikleri (Altun & Filiz, 2020; Yazic1 & Cumali, 2022; Yazicl & Uzuner, 2021) goriilm{istiir.
Ancak sinuf 6gretmenlerinin 6zel gereksinimli 6grencilerle ilgili hangi konuda kurslar almak istedikleri,
bu konuda yapilan seminer ya da kurslarin yeterliliginin arastirildigi ¢alismalara rastlanmamustir.
Ayrica hizmet igi egitimlerin etkili olabilmesi igin 6gretmen ihtiyaglarinin dogru bir sekilde belirlenmesi

de ¢ok onemlidir.

Literatiire bakildiginda, 6zel gereksinimli 6grencilerin egitimi konusunda smif dgretmenlerinin
goriislerinin incelendigi ¢alismalarin bireysellestirilmis egitim programlarina odaklandig1 (Sogiit &
Deniz, 2018; Yiicetiirk, 2022), 6zel egitim dgretmenlerinin ve rehber 6gretmenlerinin goriislerini almaya
odaklandig1 (Acar, 2021; Karasu, Aykut & Yilmaz, 2014) goriilmiistiir. Ote yandan yapilan calismalarda,
brang dgretmenlerinin deneyimleri incelenmistir (Altuntas, Ilgiin & Uygun, 2021; Sarilarhamami &
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Demirkaya, 2021). Ayrica, miidahale programlarinin 6zel gereksinimli 6grencilere etkisinin incelendigi
nicel ¢alismalar yapilmistir (Camadan, 2012; S6giit & Deniz, 2018). Calismalar incelendiginde, ilkokul
ogrencilerine yonelik calismalarin smirlh sayida oldugu, siuf Ogretmenlerinin goriisleriyle
gerceklestirilen calismalarin  yetersiz kaldigi, calismalarin nicel yontemle ve BEP odakh
gerceklestirildigi goriilmiistiir. Mevcut calismada smif 6gretmenlerinin ilkokuldaki 6zel gereksinimli
ogrencilerin egitimine iligkin ihtiyaglari 6zel durum ¢alismasiyla derinlemesine incelenerek ayrintili bir

sekilde ortaya konulmustur.

Bu calismada, smif Ogretmenlerinin 6zel gereksinimli dgrencilerin egitimine iliskin karsilastig
zorluklarin belirlenmesine yer verilmistir. Bunun, oOzellikle meslege yeni baslayan Ogretmenlere
rehberlik etmesi beklenmektedir. Ayrica, 6zel gereksinimli &grencilerin egitiminde kullanilacak
materyallerin, sinif 6gretmenlerinin goriisleri dogrultusunda belirlenmesinin, diger 6gretmenlere yol
gosterecegi diisiiniilmektedir. Bunun yanu sira, sinif 6gretmenlerinin hizmet ici egitimlere dair goriisleri
ve ihtiya¢ duyduklar: hizmet i¢i egitim konularmnin tespit edilmesinin, bu faaliyetlerin planlanmasinda
politika yapiclara énemli katkilar saglayacagi ongoriilmektedir. Bu nedenlerle calismada bu sorulara

yer verilmigtir.

Calismada, 0zel gereksinimli 6grencilerin egitimleri konusunda sinif 6gretmenlerinin hizmet igi
egitim ihtiyaclarmin belirlenmesi amaglanmistir. Bu kapsamda asagidaki arastirma sorularina cevap
aranmigtir:

1. Ogzel gereksinimli dgrencilerin egitimine iliskin aldigimz herhangi bir hizmet ici egitim veya
seminer var m1? Bu egitimler sizce yeterli miydi?
Ozel gereksinimli grencilerin egitimleri konusunda ne tiir zorluklarla karsilastyorsunuz?

3. Ozel gereksinimli 6grencilerin egitimi konusunda ne tiir konularda destege ihtiyag
duyuyorsunuz?

4. Ogzel gereksinimli 6grencilerin egitiminde kullanilabilecek &gretim materyalleri konusunda
yeterli bilgiye sahip misiniz? Ne tiir materyaller kullaniyorsunuz?

5. Hizmet ici egitimlerin daha etkili olmasi i¢in ne gibi iyilestirmeler yapilabilir?

Yontem
Arastirma Modeli

Bu calisma nitel arastirma yonteminde gerceklestirilmistir. Calismada, nitel arastirma yontemlerinden
durum calismasi yontemi kullanilarak arastirilan kisilerin yasanti ve tecriibelerinden kazandiklar
bilgilerin sistematik olarak incelenmesi amaclanmistir. Nitel arastirmalarin amacimin genelleme
yapmak olmadig1 aragtirilan durumun geneli hakkinda gergekligi resmetmek oldugundan (Yildirim &
Simsek, 2016), arastirmacinin bir durum ve olay1 kisi ya da kisiler {izerinden gergeklestirmesi ayrica
olaylar1 derinlemesine inceleme firsati sunmasi sebebiyle calismada arastirma modeli olarak o6zel

durum yontemi kullanilmistir (Creswell, 2009).
Calisma Grubu

Arastirmaya Bayburt ilinde gorev yapan 27 sinif 6gretmeni katilmistir. Katilimcilarin belirlenmesinde
kolay ulagilabilir Ornekleme yontemi kullanilmistir. Kolay ulasilabilir 6rnekleme yonteminde
arastirmaci ornekleme hizli ve kolay bir sekilde ulasarak zaman, enerji ve maddi kaynak tasarrufu

saglamaktadir (Patton, 2014). Bu baglamda, arastirmacinin gorev yaptig1 Bayburt ilindeki ilkokullarda
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gorev yapan ve arastirmaya katilmaya goniillii olan sinif 6gretmenleri ¢calisma grubuna dahil edilmistir.
Aragtirmada yer alan sinif 6gretmenlerine ait kisisel bilgiler Tablo 1’de sunulmustur.

Tablo 1. Calisma grubuna iliskin demografik bilgiler

Degiskenler Grup Frekans (f)  Yiizde (%)
Cinsiyet Kadin 15 55,5
Erkek 12 44,4
Yas (y1l) 21-25 4 14,8
26-30 14 51,8
31-40 8 29,6
41-50 1 3,70
51+ - -
Kidem (y1l) 1-5 5 18.5
6-10 15 55,5
11-15 5 18,5
16-20 2 7,40
21+ - -
Ogrenim Durumu On lisans - -
Lisans 20 74,00
Yiiksek lisans 7 26,00
Doktora - -
Toplam 27 100,00

Tablo 1'de goriildiigii gibi, arastirmaya katilan sinif 6gretmenlerinin 15’i (%55,5) kadn, 12’si (%44,4)
ise erkektir. Yaslaria gore smif 6gretmenlerinin 4’1 (%14,8) 21-25 yas araliginda, 14’ (%51,8) 26-30 yas
araliginda, 8'i (%29,6) 31-40 yas araliginda, 1'i (%3,7) 41-50 yas araligindadir. Kidemlerine gore sinif
Ogretmenlerinin 5’1 (%18.5) 1-5 yil aras1 kideme, 15’1 (%55.5) 6-10 yil aras1 kideme, 51 (%18,5) 11-15 yil
arasi kideme, 2’si (%7.4) 16-20 y1l aras1i kideme sahiptir. Sinif 6gretmenlerinin 20’si (%74) lisans mezunu

iken 7’si (%26) yiiksek lisans mezunudur.
Veri Toplama Ara¢lan

Bu ¢alismanin verileri aragtirmacilar tarafindan hazirlanan yar1 yapilandirilmig gériisme formuyla elde
edilmistir. Goriisme formu, ilk kissimda 6gretmenlerin kisisel bilgileri (cinsiyet, yas, kidem ve 6grenim
durumlar1 gibi demografik Ozelliklerine); ikinci kisim smif Ogretmenlerinin 6zel gereksinimli
Ogrencilerin egitimine iliskin sorulardan olusmaktadir. Goriismeler goniillii olan siif 6gretmenleriyle
gerceklestirilmis olup ortalama olarak 15 dakika siirmiistiir. Goriismeler esnasinda katiima teyidi
alarak veriler kaydedilmistir. Ses kayit cihaziyla kayit altina alman goriismeler yazili ortama
aktarilarak incelenmistir. Calisma icin once 3 sinif 6gretmeniyle pilot calisma gergeklestirilmis bazi dil
anlatim ifadeleri diizeltilmistir. Ozel egitim ve sinuf 6gretmenligi alanlarinda ¢alisan 2 uzmandan goriis
alinarak veri toplama aracina son hali verilmistir. Arastirma verileri, 2024 yilinda Bayburt ilinde gorev
yapan sinif Ogretmenleri {izerinden elde edilmistir. Arastirma icin gerekli izinler alindiktan sonra,

aragtirmanin amaci dogrultusunda veriler toplanmaigtir.
Veri Analizi

Aragtirmada elde edilen nitel verilerin incelenmesinde temel diizey analizlerden betimsel analiz ileri
diizey analiz kapsaminda icerik analizi kullanilmistir (Ekiz, 2013). Betimsel analizde ortaya ¢ikarilan

veriler, igerik analizinde daha kapsaml ve detayli bir islem gerceklestirilir. Devaminda betimsel analiz
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cercevesinde ortaya ¢ikarilamayan temalar ve kavramlar analizler sonucu belirgin hale getirilebilir.
(Ekiz, 2013; Yildirm & Simsek, 2016). Igerik analizi yonteminde, benzer veriler belirli kavramlar ve
temalar etrafinda toplanarak diizenlenir ve okuyucunun anlayabilecegi sekilde yorumlanir. Bu
dogrultuda, elde edilen veriler diizenlenmis, siif Ogretmenlerinin yanitlar1 frekans analiziyle
degerlendirilmis ve gerektiginde arastirmaci goriisleri alinarak yorumlamalar yapilmistir (Yildirim &
Simsek, 2016). Arastirmada katilimeilar O1, 02, O3, ... ve 027 seklinde kodlanmustir.

Bulgular

Aragtirmada smif 6gretmenlerinin formda yer alan soruya verdikleri cevaplar neticesinde elde edilen
bulgular asagida sunulmustur. Sif 6gretmenlerinin 6zel gereksinimli 6grencilerin egitimine yonelik
hizmet i¢i egitim durumlar1 Tablo 2’de gosterilmistir.

Soru 1. Ozel gereksinimli grencilerin egitimine iligkin aldiginiz herhangi bir hizmet ici egitim veya
seminer var m1? Bu egitimler sizce yeterli miydi?

Tablo 2. Ogretmenlerin hizmet ici egitim durumlar:

Kategori Kod Ogretmenler Frekans (f)
Hayir, almadim.  O1, 02, 03, 05, 07, 08, 09, O11, 012, 013, O15,

, 016, 019, 021, 023, 025, 027 17
Hizmet Evet, aldim ama
ici egitim T 04, 06, 010, 014, 017, O18, 020, 022, O26 9
durumlars yetersizdi.
Evet, ?lldl.m ve Ana 1
yeterliydi.
Toplam 27

Tablo 2"ye bakildiginda katilimc sinif 6gretmenlerinin biiyiik bir kisminin (£=17) 6zel gereksinimli
ogrencilerin egitimlerine dair herhangi bir egitim almadiklar1 goriilmektedir. Bu konuda egitim aldigim
ancak aldig1 egitimin yetersiz oldugunu bildiren katilima sayisinin da 9 oldugu goriilmektedir. Bu
verilere bakildiginda egitim alamayan ve aldig1 egitimin yetersiz oldugunu bildiren 6gretmenlerin tiim
katilimcilar arasinda oraninin yaklasik %96 civarinda oldugunu gostermektedir. Aldig1 egitimin yeterli
oldugunu bildiren sadece 1 katilimc siif dgretmenin oldugu goriilmektedir. Ozel Egitim ve
Kaynastirma dersinin egitim fakiiltesi miifredatina ge¢ alinmasi 6gretmenlerin bu konuda egitimlerinin
yetersiz olmasmin olas1 nedeni olarak gosterilebilir. Ogretmenlerin 6zel gereksinimli dgrencilerin
egitimine iliskin hizmet i¢i egitim veya seminer alma durumlarma yonelik 6gretmen goriisleri asagida

sunulmustur.
O8: “Hayr, bu alanlara yonelik seminer almadim.”
O15: “Hizmet ici egitim almadim.”

017: “Ozel egitimli 6grencilerin egitimine iliskin bir egitim yillar 6nce bir kere aldigim1 hatirliyorum
ancak yeterli degildi. Ozel egitimci gretmen arkadaslarimdan sorarak dgrenerek 6zel gereksinimli
Ogrencilerime yardimci olmaya calistim. Arastirarak, sorarak, okuyarak kendi imkéanlarimla yardimci

olmaya calistim.”

Smuf 6gretmenlerinin 6zel gereksinimli 6grencilerin egitimi siirecinde karsilastiklar1 zorluklar asagida

Tablo 3’te sunulmustur.

Tablo 3. Ogretmenlerin karsilagtiklart zorluklar

Kategori Kod Ogretmenler Frekans (f)
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Cocugun siifa uyum ve adaptasyonda sorun 03, 06, 010, O11, 8
yasamast 012, 015, 019, 027
Ogrencinin devamsizlik yapmasi 01, 021, 025 3
O ) Cocugun egitim-o6gretime istekli olmamast 06, 013, 021 3
‘frljla Ogrencinin cabuk motivasyon kayb1 yasamas: 010, 026 2
akli = =
:orluklar Ogrencinin 0zgtiven eksikligi yasamasi 015 1
Ogrendigini cabuk unutma durumu 016 1
Ogrencinin grenme giicliigii yagamasi 019 1
Davranis problemlerinin olmasi 019 1
Uygun olmayan smif ortami 01, 07, 010, O14, 6
015, G20
N Sinif ortaminda 6grenciye gerekli vakti B13, 022, 023 3
Ogretmen aylramama
odakli OgljetT?nln egitim-O0gretim siirecine dair bilgi A8, O18, 321 3
zorluklar eksikligi yasamasi
Veli ile igbirliginin saglanamamasi 02, 09
Ozel gereksinimli grencilere karsi akran -
By 014 1
zorbalig1
Voneti RAM'larn ilgisizligi 010, 017 2
ONEUM VE " Materyal ve ekipman eksikligi O14, O17 2
politika - — =
odakl Idarenin ilgisiz olmas1 01, 09 2
Destek egitim odasinin olmamasi 017 1
zorluklar - L — -
Ozel egitim 0gretmeninin olmamast 017 1
Aile odakh Ailenin gocugur}un durumunu @2, 04, 013, 017,
sorluklar kabullenmemesi 024
Ailenin ilgisizligi 01, 09 2
Toplam 27

Tablo 3’e bakildiginda katiimc smif Ogretmenlerinin 6zel gereksinimli O6grencilerin egitim

siirecinde karsilastiklar1 zorluklarin basinda ¢ocugun smifa uyumu ve derslere karsi yasadiklar:
adaptasyon sorununun geldigi goriilmektedir. Ayrica katilimcilar uygun olmayan sinf ortamlarmin ve
materyal eksikliklerinin de baz1 zorluklar olusturdugunu bildirmektedirler. Ailelerin ¢ocuklarinin 6zel
egitime ihtiyaclar1 oldugunu kabullenememe durumlarinin da yasanilan zorluklar arasinda oldugu
gortilmektedir. Ayrica 6grencinin devamsizlik yapmasi, egitim-ogretime istekli olmamasi, 6grencinin
motivasyon kayb1 yasamasi, 6grendiklerini cabuk unutmasi, 6grencinin 6zgiiven eksikliginin yaninda
o0grenme giicliigli yasamasi ve davranis problemleri gibi 6grenci kaynakli durumlarda egitim siirecinde
kargilagilan zorluklar olarak goriilmektedir. Sinuf 6gretmenlerinin 6zel gereksinimli gocuklar igin yeterli
Ogretim teknigi bilmemeleri, ¢ocuklara sinifta yeterli zaman ayiramamalar1 ve veliyle is birligi
yapamamalar1 gibi etkenlerde egitim-0gretim siirecinde karsilastiklar: zorluklardir. Ayrica okullarda
destek egitim odalarinin ve 6zel egitimin 6gretmenlerinin bulunmamasi da egitim siirecinde goriilen
diger olumsuzluklardir. Ogretmenlerin 6zel gereksinimli grencilerin egitimine iliskin karsilagtiklart

zorluklara yonelik 6gretmen goriisleri asagida sunulmustur.

02: “Ogrenci velilerinin 6grencinin durumunu kabul etmemesi, ¢ocugunda herhangi bir problem

olmadigini savunmasi ve veli ile isbirligi yapamamak.”

O10: “Bu 6grencilerin arkadaglaryla uyum problemi yasamalari. Cok ¢abuk motivasyon kaybina

ugramalari. Egitim ortamlarinin idarelerce bu 6grencilerin gereksinimlerine uygun hazirlanmamasi.”

O14: “Akran zorbaligy, fiziki ortam yetersizligi, ekipman eksikligi.”
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O15: “En ¢ok karsilagtigim sorun sinifa uyum ve 6zgiiven konusu. Fiziksel sartlarn ve siireg ici

etkenlerin 6zel gereksinimli 6grencileri cok hesaba katmamasi da en temel problemlerden.”

Simif 6gretmenlerinin 6zel gereksinimli 6grencilerin egitimi siirecinde destege ihtiya¢ duyduklar:
alanlar asagida Tablo 4’'te sunulmustur.

Tablo 4. Ogretmenlerin ihtiyac hissettikleri konular

Kategori Kod Ogretmenler Frekans (f)
Ogrenci tanilama 01, 02, 03, 08, 09, 013, 015, 017, O18, 12
021, 022, 024
Dikkat eksikligi ve 02, 04, 07, 010, 012, 013, 019, 020, 12
hiperaktivite bozuklugu 022, 024, 025, 026
i]i)lfisyt:f:(l Olgme ve degerlendirme @1’ 04, C')S',. 011, 014, O16, 019, 023, 11
olan 025,006 67
K 1 Ogretim icin farkli yontem ve O3, O6, O5, O11, O14, O16, O19 7
onular .
teknikler
Problemli davramslar 01, 02, 08, 09, 012, O19 6
Bireysellestirilmis ~ Egitim 02, 07, 026 3
Plani (BEP) hazirlama egitimi
Toplam 27

Tablo 4’e bakildiginda katilimcr sinif 6gretmenlerinin 6zel gereksinimli 6grencilerin egitimine iligkin
en ¢ok ihtiyag hissettikleri konular arasinda “dikkat eksikligi ve hiperaktivite bozuklugu, ogrenci
tanilama” 12 katthma ile en g¢ok ihtiyag hissedilen konular oldugu gériilmektedir. Olgme ve
Degerlendirme 11 katilimci, 6gretim igin farkli yontem ve teknikler 7 katilimar ile desteklenmistir.
Problemli davranislar 6, BEP hazirlama egitimi ise 3 katilimc1 6gretmen tarafindan ihtiyag hissettikleri
konular olarak goriilmektedir. Ogretmenlerin 6zel gereksinimli grencilerin egitimine iliskin ihtiyag

hissettikleri konulara yonelik 6gretmen goriisleri asagida sunulmustur.
02:“Ogrenci tanilama, problemli davranis egitimi, dikkat sorunu”

019:Ozel egitimde Slgme ve degerlendirme yapma yontemleri, 6grenci ayirt etme ve dgrencilerin

problemli davranislar: hakkinda”

O26:“En fazla dikkat eksikligi konusunda sonra 6grenci tanilama konusunda ve BEP hazirlamada

ihtiyag hissediyorum.”

Smif oOgretmenlerinin 6zel gereksinimli Ogrencilerin egitimi siirecinde kullarulan materyaller
hakkindaki bilgi durumlar: Tablo 5'te sunulmustur.

Tablo 5. Ogretmenlerin materyaller hakkindaki bilgi durumlar:

Kategori Kod Ogretmenler Frekans (f)
Hayir 01, 02, 03, 05, 07, 011, 012, 014, O16, 019, 020, 16
L 021 022, 024, 025, 026
duiﬂﬁian Evet 04, 08, 09, 613, 615, 617, 623 7
Kismen 06, 010, 018, O27 4
Toplam 27

Tablo 5e bakildiginda katiimc simf Ogretmenlerinin 6zel gereksinimli Ogrencilerin egitim
siirecinde kullanilan materyaller hakkinda yaklasik %60 oraminda herhangi bir bilgiye sahip

olmadiklar1 goriilmektedir. Ogretim materyalleri hakkinda bilgisinin oldugunu bildiren katilimcilarin
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orani yaklagik %25 iken, materyaller hakkinda kismen de olsa bilgisinin oldugunu bildiren katithma
simif dgretmenlerinin oraminin yaklagik olarak %15 oldugu goriilmektedir. Ogretmenlerin ozel
gereksinimli 6grencilerin egitimine iliskin 6gretim materyalleri yeterliligine yonelik 6gretmen goriisleri

asagida sunulmustur.

O16:“Yeterli bilgiye sahip degilim.”
0O20:“Hayr, sahip degilim.”

027: “Kismen sahip oldugumu diisiiniiyorum.”

Smuf 6gretmenlerinin 6zel gereksinimli grencilerin egitimi siirecinde kullandiklarim bildirdikleri

materyaller Tablo 6’da sunulmustur.

Tablo 6. Ogretmenlerin kullandiklar materyaller

Kategori Kod Ogretmenler Frekans (f)
Sinifta bulunan giinliik ders araclar1 01, 02, 03, 06, O7, 12
011, 012, 021, 022,
023, 024, 025
Gorsel agirlikli igerikler 08, 09, 011, 012, 7
015, 016, 019
Kavramlar: somutlastiran materyaller 04, 05, 011 3
Kullanilan - : = =
Say1 kiipleri 010, 015 2
materyaller Renk semalar1 09, 1
Denge ve duyu materyalleri 010 1
Birden fazla duyuya hitap eden arag¢-geregler 02 1
Sok tak harf kaliplar: 015 1
Geometri kartlar1 027 1
Meslek kartlar 027 1
Toplam 27

Tablo 6'ya bakildiginda katiima siuf Ogretmenlerinin 6zel gereksinimli dgrencilerin egitim
siirecinde kullandiklar1 materyallerin basinda sinifta bulunan giinliik ders araclarn ve gorsel agirliklh
icerikler oldugu goriilmektedir. Kavramlar1 somutlastiran materyaller, say1 kiipleri, renk semalars,
denge ve duyu materyalleri, sok tak harf kaliplari, geometri kartlari, meslek kartlari, birden fazla
duyuya hitap eden arag-gereclerin bu siirecte kullanan sinif 6gretmenlerinin oldugu goriilmektedir.
Ogretmenlerin 6zel gereksinimli 6grencilerin egitimine iliskin kullandiklar1 6gretim materyallerine

yonelik 6gretmen goriisleri asagida sunulmustur.

0O8:”Aragtirmalarim sonucu buldugum yararh materyalleri kullanmaya calistyorum daha ok gdrsel

agirhikl icerikler.”
019:“Daha ¢ok seviyeye uygun gorseli olan ve genelde renkli basimlar kullaniyorum.”

O15:“Genelde okuma yazma {izerine ve temel egitimde kullandigim icin say1 kiipleri, sék tak harf

kaliplar gibi gorsel igerigi zengin materyaller kullantyorum.”

0O27: “Kismen sahip oldugumu diisiiniiyorum. Viicut birlestirme kartlari, meslek kartlari, geometrik

sekiller kartlari, say1 kartlar1..”

Smif Ogretmenlerinin hizmet igi egitimlerin daha etkili olmas: hakkindaki goriisleri Tablo 7’de

sunulmustur.
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Tablo 7. Ogretmenlerin hizmet ici eitim onerileri

Kategori Kod Ogretmenler Frekans (f)
Uygulamali ve aktif katilimli egitimler olmali 02, 04, O8, 010, O16, 10
018, 019, 023, 026,
027
Alaninda uzman kisilerce egitimler verilmeli 06, 07, 011, 014, 7
024, 025, 027
Hizmet ici Egitimlerin siiresi ve siklig1 artirilmali 05, 025 2
egitim Igerik derinlesmeli ve alanlara ayrilmali 03, 022 2
onerileri  Tiim paydaslar egitime dahil edilmeli 01,02 2
Farkl illerde egitimler yapilmali 020 1
Ogrenci ihtiyacina gore egitimler diizenlenmeli 022, 1
Tim 6gretmenler igin zorunlu olmali 01 1
Egitim gktilar1  basih  materyal olarak O12 1
dagitilmal
Toplam 27

Tablo 7’ ye bakildiginda katilimcr siuf 6gretmenlerinin 6zel gereksinimli 6grencilerin egitimi ile
ilgili Ogretmenlere verilecek olan hizmet ici egitimlerin neler barindirmasi gerektigine dair
diisiincelerinde oncelikle egitimlerin uygulamali ve aktif katiimli egitimler olmalar1 gerektigini
savunduklar: goriilmektedir. Ayrica alaninda uzman kigiler tarafindan egitimlerin verilmesi de
katilimailar tarafindan 6nemli olarak goriilmektedir. Egitimlerin siire ve siklik bakimindan artirilmasi,
derinlestirilmesi, tiim paydaslarin egitimlere dahil edilmesi, egitimlerin belirli illerin disinda tiim tilke
geneline yayilmasi da vurgulanan basliklar olarak goriilmektedir. Egitimlerin 6grencilerin ihtiyaclarina
odaklanan, tiim O0gretmenler icin zorunlu ve egitim sonucu ¢iktilarinin basili materyal olarak tim
Ogretmen ve paydaglara dagitilmas: da katithma simf dgretmenlerinin hizmet ici egitimlere dair
yapilmasmi istedikleri iyilestirmeler olarak goriilmektedir. Ogretmenlerin 0zel gereksinimli
ogrencilerin egitimine iliskin gergeklestirilen hizmet ici egitimlerin iyilestirilmesine yonelik 6gretmen

goriisleri asagida sunulmustur.

O4:“Anlatim yontemi disinda katiimcilarin aktif olarak kullandiklari egitimde yer aldig1 yaparak
yasayarak 0grenmelerinin daha etkili olacagin diistiniiyorum.”

019:“Yiiz yiize egitimlerin olmast taraftartyim. Yapilacak etkinlikleri yaparak yasayarak deneyimlemek

daha verimli olacaktir.”

022:“Smifinda kaynastirma &grencisi olan dgretmenlere ydnelik hizmet ici egitim yapilabilir. BEP

hazirliyoruz ancak sinifta uygulama konusunda nasil yapacagimizi bilmiyoruz.”

O25:“Sahada dgrencilerin de oldugu ortamlarda ve gergekten bu iste ok tecriibeli uzman kisiler

tarafindan egitim verilmeli.”

Calisma kapsaminda verilen sorulardan elde edilen cevaplar neticesinde smif 6gretmenlerinin
cinsiyetlerine gore verilen cevaplar incelendiginde 6gretmenlerin verdikleri cevaplar dogrultusunda
esit dagilimlar oldugu goriilmiistiir.

Tartisma, Sonug ve Oneriler

Bu arastirmada smif Ogretmenlerinin 6zel gereksinimli Ogrencilerin O6gretimine iliskin ihtiyag

duyduklar1 hizmet ici egitim ihtiyaglarinin belirlemek amaglanmistir.
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Gergeklestirilen calismada simf 6gretmenlerin 6zel gereksinimli 6grencilerin egitimi konusunda
genel olarak egitim almadiklarini, egitim alan Ogretmenlerin ise egitimleri yeterli bulmadiklarim
belirtmislerdir. Farkli calismalara (Altun & Filiz, 2020; Altun & Uzuner, 2016) bakildiginda smuf
ogretmenlerinin 6zel gereksinimli 6grencilerin egitimi konusunda benzer sonuglara ulagilmigtir. Uzun
vd., (2024) calismasinda smif ogretmenlerinin 6zel egitim smuflarinda ders 6gretimi yaparken bilgi
eksiklerinin olduklarimi, Kili¢-Yilmaz & Yangin (2020) smuf Ogretmenlerinin 6grenme giicligii
konusunda 6z yeterliliklerinin ve yaygin gelisimsel bozukluklar kapsaminda bilgi diizeylerinin yetersiz
oldugunu belirtmislerdir. Bu alanda verilen egitimlerin smif Ogretmenleri tarafindan yeterli
goriilmemesinin nedeninin egitimlerin alan uzmanlari tarafindan verilmemesinden ve uygulamalar1 bir
sekilde egitim verilmemesinden kaynaklandig: diisiiniilmektedir. Ayrica sinif 6gretmenlerinin lisans

egitimi sirasinda bu egitimlerden daha fazla almas: gerektigi goriilmektedir.

Ogretmenlerin  6zel gereksinimli &grencilerin egitimde uyum problemi yasadiklari, smuf
ortamlarinin yeterli olmamasi, ailelerin ¢ocuklarmin durumunu kabullenmemesi, okul idarecilerinin
ilgisiz olmasi gibi sorunlar yasadiklarin belirtmislerdir. Benzer ¢alismalarda (Himmetoglu vd., 2022;
Uzun vd., 2024) ayni sorunlarin ortaya koyuldugu goriilmiistiir. Bu durum sinif 6gretmenlerinin 6zel
gereksinimli 6grencilerin egitimi konusunda ayn sorunlar1 yasadigini hala sorunlarmna ¢oziim yolu

bulanmadigin: seklinde yorumlanabilir.

Smnuf 6gretmenlerinin 6zel gereksinimli 6grencilerin egitimine iligkin hizmet i¢i egitim ihtiyaglarimin
belirlenmesi amaci tasiyan bu ¢alismada bazi bulgulara ulasilmistir. Stnif 6gretmenlerinin en ¢ok ihtiyag
hissettikleri konular agirlikli olarak “Ogrenci Tarulama, Dikkat Eksikligi ve Hiperaktivite Bozuklugu,
Olgme ve Degerlendirme, Ogretim Igin Farkli Yontem ve Teknikler, Problemli davraniglar, BEP
Hazirlama Egitimi’ seklinde siralanmigtir. Smif gretmenlerin en ok ihtiyag hissettigi konular Ogrenci
Tarilama, Dikkat Eksikligi ve Hiperaktivite Bozuklugu olmustur. Mevcut ¢alisma ile Ergin, Akseki ve
Deniz’in (2012) sif 6gretmenleriyle gerceklestirdigi calismasiyla “dikkat eksikligi ve hiperaktivite
bozuklugu” Karasu, Aykut ve Yimaz'in (2014) Ozel egitim Ogretmenlerinin hizmet igi egitim
ihtiyaclarini belirlemeye yonelik yaptig1 calismasinda 6gretmenlerin “6gretim yontem ve teknikleri,
BEP hazirlama konusunda” konusunda egitime ihtiya¢ duyduklar ayrica Sara¢ ve Colak (2012)
yaptiklari calismalarinda sinif 6gretmenlerinin belirlenen 6grenci grubuna gerekli zamani ayiramadig1
Ogretim yontemlerine fazlaca basvuramadiklarmni, Uzun ve digerleri (2024) sinf kural olusturmada
zorluk ¢cekme, ani bir krize ¢6ziim bulamama konularinda benzer sonuglar gostermektedir. Bu bilgiler
smif Ogretmenlerinin 6zel egitim alaninda egitim Ogretim gerceklestirirken fazlasiyla problem
yasadiklarini gostermektedir. Calismalar bu problemlerin en az on yildir oldugunu ve halen devam

etmekte oldugunu ayrica bir ¢6ztim yolunun bulunmadigini gostermektedir.

Smif ogretmenleri 6gretim yaparken siklikla gorsel materyal kullandiklarini, 6zel gereksinimli
Ogrencilerin egitimine yonelik materyaller hakkinda yeterli bilgilerinin olmadigini belirtmislerdir. Serin
ve Korkmaz (2014) calismalar1 sonucunda benzer sonuglara ulasmiglardir. Farkh ¢alismalarda (Balo,
2015; Uzun vd., 2024) 6gretmenlerin benzer konularda materyal eksikligi yasadig1 sonucuna ulagmistir.
Bu durum smif d6gretmenlerinin 6zel egitim dersi anlatirken fazlaca materyal kullanamadigini yani

daha fazla duyuya hitap edemedigini gostermektedir.

Ogretmenlerin bu konudaki hizmet ici egitimler alanindaki goriislerinde egitimlerin uygulamalari
olarak gerceklestirilmesi gerektigini, alaninda uzman kisilerin egitimleri vermesi gerektigi, egitimlerin
detayli, kapsamli ve sik sik yapilmasinin faydali olacagini ifade etmislerdir. Ergin, Akseki ve Deniz’in

(2012) calismalarindaki siif 6gretmenleri de konularin soyut ve yiizeysel islendigini belirtmislerdir.
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Elde edilen bulgular ve literatiir neticesinde siuf 6gretmenlerinin 6zel gereksinimli bireylerin
egitimi konusunda yeterli seminer, kurs, egitim almadiklarini, fazlaca sorunla karsilastiklarini, dikkat
eksikligi ve 0grenci tanilama konusunda 6zellikle destege ihtiya¢ duyduklarmi, materyal eksikligi
yasadiklarini, verilen hizmet ici egitimlerin yeterli olmadig1 belirtilmistir. Bunlarla birlikle simf
Ogretmenleri yetersiz smif ortamlarindan, velilerin ¢ocuklarinin durumunu kabullenememesinden ve
okul idarecilerin ilgisiz olmasindan ¢ok fazla sorun yasadiklarimi ifade etmislerdir. Arastirmanin

sonuglar1 neticesinde su Onerilerde bulunulabilir:

Simif Ogretmenleri, veliler ve okul idarecilerin birlikte yer aldig1 6zel gereksinimli dgrencilerin

egitimiyle ilgili egitimler diizenlenebilir.

Smuf dgretmenlerine 6grenci tanillama konusunda detayli egitimler verilebilir. Egitimler sonrasi

basili kitap, brostir, dergiler dagitilabilir.

Hizmet ic¢i egitimlerin alan uzmanlar1 tarafindan verilmesi uygulamali ders anlatimlar1 ve

gosterimler yapilarak egitimlerin igeriklerinin zenginlestirilmesi saglanabilir.
Hizmet ici egitimlerin daha sik diizenlenmesi gergeklestirilebilir.

Hizmet ici egitimlerin il Milli Egitim Miidiirliikleri biinyesinde yapilmasi saglanarak her ildeki &zel

egitim durumunun analiz edilmesi kolaylastirilabilir.

Bundan sonraki ¢alismalar kapsaminda 6gretmenlerin hizmet ici egitim ihtiyaclari farkli branglara
yonelik belirlenebilir. Yapilacak olan ¢alismalarda 6gretmenlerin aday 6gretmen, uzman 6gretmen ve
bagdgretmen kidemlerine gore yorumlanabilir.

Catisma Beyani ve Etik Bildirim

Arastirmacilarin ¢alisma ile ilgili diger kisi ve kurumlarla yasanabilecek herhangi bir ¢ikar catismasi

bulunmamaktadir.
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Introduction

Every individual who comes into the world has many similar characteristics from childhood to
adulthood, as well as different characteristics that distinguish them from others. Individuals with
special needs refer to individuals who show significant differences from the expected level compared
to their peers in terms of their individual characteristics and educational competencies for various
reasons from prenatal to postnatal (MEB, 2018). Considering that all individuals in society have equal
rights, individuals with special needs have the right to receive education like their peers. Considering
that the number of individuals with special needs is increasing in our country as in the whole world
(Ministry of National Education (MEB), 2017, MEB, 2020a; National Center for Education Statistics,
2019), classroom teachers are very important in the education of individuals with special needs in
primary school. Students with special needs are in classrooms with different learning styles and speeds;
therefore, it is extremely important for teachers to develop appropriate teaching strategies on behalf of

students.

A student with special needs is defined as a person who differs significantly from his/her peers in
terms of personal and developmental characteristics (MEB, 2018b). Special education in Turkey started
to emerge in 1940 and has continued to take its modern form with legal regulations until today. The
educational needs of students with special needs are realized through inclusion-integration within the
framework of equal education opportunities with their peers. Inclusive education is an education model
that has been put into practice to ensure that students with special needs benefit from equal
opportunities in education (MEB, 2018b). The increase in the number of individuals with special needs
in schools has triggered the spread of mainstreaming practices. For these students, education continues
in resource rooms and support education classes by preparing Individualized Education Plans (BEP)
related to the course needed. BEP is a special education plan that is prepared for the needs and interests
of students and enables them to achieve the determined goals in a short time (MEB, 2018; Tiirk, 2011).

Classroom teachers, who are the first people that individuals with special needs will encounter in
primary school years, should also have a high level of competence in terms of special education.
Classroom teachers having the necessary equipment in terms of special education and organizing this
process well will contribute to the academic and social development of students at an early age.
Classroom teachers can undertake an important task and help individuals with special needs to
participate in society and provide opportunities for them to realize their potential. When in-service
training plans of MEB (2020b) are examined, it is seen that in-service trainings are organized for
classroom teachers on special education. When some studies in the literature are examined, it is seen
that classroom teachers and prospective classroom teachers, whose opinions about students with special
needs are examined, state their opinions about the education of students with special needs, explain
whether they are sufficient or not, and state that they should take in-service courses (Altun & Filiz, 2020;
Yazial & Cumaly, 2022; Yazia & Uzuner, 2021). However, there were no studies that investigated which
courses classroom teachers would like to take about students with special needs and the adequacy of
seminars or courses on this subject. In addition, in order for in-service trainings to be effective, it is very

important to determine teacher needs accurately.

Looking at the literature, it was seen that the studies examining the opinions of classroom teachers
on the education of students with special needs focused on individualized education programs (Sogiit
& Deniz, 2018; Yiicetiirk, 2022), and focused on getting the opinions of special education teachers and

guidance counselors (Acar, 2021; Karasu, Aykut & Yilmaz, 2014). On the other hand, the experiences of
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branch teachers were examined in the studies (Altuntas, Ilgiin & Uygun, 2021; Sarilarhamami &
Demirkaya, 2021). In addition, quantitative studies were conducted to examine the effects of
intervention programs on students with special needs (Camadan, 2012; S6giit & Deniz, 2018). When the
studies were examined, it was seen that there were a limited number of studies on primary school
students, the studies conducted with the opinions of classroom teachers were insufficient, and the
studies were conducted with quantitative method and BEP-oriented. In the current study, the needs of
classroom teachers regarding the education of students with special needs in primary school were

examined in depth with a special case study and revealed in detail.

This study aims to identify the difficulties faced by classroom teachers regarding the education of
students with special needs. This is expected to provide guidance especially for new teachers. In
addition, it is thought that determining the materials to be used in the education of students with special
needs in line with the opinions of classroom teachers will guide other teachers. In addition, it is foreseen
that the opinions of classroom teachers on in-service trainings and determining the in-service training
topics they need will provide important contributions to policy makers in planning these activities. For

these reasons, these questions were included in the study.

The study aimed to determine the in-service training needs of classroom teachers on the education

of students with special needs. In this context, answers to the following research questions were sought:

1. Are there any in-service trainings or seminars you have received regarding the education of

students with special needs? Do you think these trainings were sufficient?
2. What kind of difficulties do you encounter in the education of students with special needs?
3. What kind of support do you need for the education of students with special needs?

4. Do you have sufficient knowledge about teaching materials that can be used in the education of

students with special needs? What kind of materials do you use?

5. What kind of improvements can be made to make in-service trainings more effective?

Method
Research Model

This study was conducted in qualitative research method. In the study, the case study method, one of
the qualitative research methods, was used to systematically examine the information gained from the
experiences and experiences of the people being researched. Since the purpose of qualitative research is
not to generalize but to portray the reality about the generality of the situation under investigation
(Yildirim & Simsek, 2016), the researcher's realization of a situation and event through a person or
persons and the opportunity to examine the events in depth, the special case method was used as the
research model in the study (Creswell, 2009).

Study Group

Twenty-seven classroom teachers working in Bayburt participated in the study. Convenience sampling
method was used to determine the participants. In convenience sampling method, the researcher saves
time, energy and financial resources by reaching the sample quickly and easily (Patton, 2014). In this

context, classroom teachers working in primary schools in Bayburt province where the researcher was
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working and who volunteered to participate in the study were included in the study group. Personal

information of the classroom teachers in the study is presented in Table 1.

Table 1. Demographic information about the study group

Variables Group Frequency Percent
® (%)
Gender Female 15 55,5
Male 12 444
Age (years) 21-25 4 14,8
26-30 14 51,8
31-40 8 29,6
41-50 1 3,70
51+ - -
Seniority (years) 1-5 5 18.5
6-10 15 55,5
11-15 5 18,5
16-20 2 7,40
21+ - -
Education Status Associate degree - -
License 20 74,00
Master's degree 7 26,00
PhD - -
Total 27 100,00

As seen in Table 1, 15 (55.5%) of the classroom teachers participating in the study were female and 12
(44.4%) were male. According to their ages, 4 (14.8%) of the classroom teachers were between the ages
of 21-25, 14 (51.8%) between the ages of 26-30, 8 (29.6%) between the ages of 31-40, and 1 (3.7%) between
the ages of 41-50. According to their seniority, 5 (18.5%) of the classroom teachers have 1-5 years of
seniority, 15 (55.5%) have 6-10 years of seniority, 5 (18.5%) have 11-15 years of seniority, and 2 (7.4%)
have 16-20 years of seniority. While 20 (74%) of the classroom teachers were bachelor's degree

graduates, 7 (26%) were master's degree graduates.
Data Collection Tools

The data of this study were obtained through a semi-structured interview form prepared by the
researchers. The first part of the interview form consisted of questions about teachers' personal
information (demographic characteristics such as gender, age, seniority and educational status); the
second part consisted of questions about classroom teachers' education of students with special needs.
The interviews were conducted with volunteer classroom teachers and lasted 15 minutes on average.
During the interviews, participant confirmation was obtained and the data were recorded. The
interviews, which were recorded with a voice recorder, were transcribed and analyzed. Before the
study, a pilot study was conducted with 3 classroom teachers and some language expressions were
corrected. The data collection tool was finalized after receiving the opinions of 2 experts working in the
fields of special education and classroom teaching. The research data were obtained from classroom
teachers working in Bayburt province in 2024. After obtaining the necessary permissions for the

research, data were collected in line with the purpose of the study.
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Data Analysis

In analyzing the qualitative data obtained in the study, descriptive analysis from basic level analysis
and content analysis within the scope of advanced level analysis were used (Ekiz, 2013). The data
uncovered in descriptive analysis is subjected to a more comprehensive and detailed process in content
analysis. Subsequently, themes and concepts that cannot be revealed within the framework of
descriptive analysis can be made explicit as a result of the analysis (Ekiz, 2013; Yildirnm & Simsek, 2016).
In the content analysis method, similar data are collected and organized around certain concepts and
themes and interpreted in a way that the reader can understand. In this direction, the data obtained
were organized, the responses of the classroom teachers were evaluated by frequency analysis and
interpretations were made by taking the opinions of the researchers when necessary (Yildirim & Simsek,
2016). The participants were coded as T1, T2, T3, ... and T27.

Findings

The findings obtained as a result of the answers given by the classroom teachers to the question in the
form are presented below. The in-service training status of classroom teachers for the education of

students with special needs is shown in Table 2.

Question 1. Are there any in-service trainings or seminars you have received regarding the education

of students with special needs? Do you think these trainings were sufficient?

Table 2. In-service training status of teachers

Category Code Teachers Frequency
(f)
No, I didn't. T1, T2, T3, T5, T7, T8, T9, T11, T12, T13, T15, T16, 17
) T19, T21, T23, T25, T27
In-service Yes, I did, but it
training L. T4, T6, T10, T14, T17, T18, T20, T22, T26 9
was insufficient.
status Yos Tdid and it
es,Idid andit ., 1
was enough.
Total 27

Table 2 shows that most of the participant classroom teachers (f=17) did not receive any training on
the education of students with special needs. It is also seen that the number of participants who reported
that they received training on this subject but that the training they received was inadequate was 9.
These data show that the rate of teachers who did not receive training and reported that the training
they received was inadequate is around 96% among all participants. It is seen that there is only 1
participant classroom teacher who reported that the training he received was sufficient. The late
introduction of the Special Education and Inclusion course to the curriculum of the faculty of education
can be shown as a possible reason for the inadequate training of teachers on this subject. Teachers' views
on the status of receiving in-service training or seminars on the education of students with special needs

are presented below.
T8: “No, I did not receive seminars on these areas.”
T15: “I did not receive in-service training.”

T17: “1 remember that I received a training on the education of students with special needs once years

ago, but it was not enough. I tried to help my students with special needs by asking and learning from

OJCES, 2024, 2(4), 194-220



212

F. Keles, N. Keles ve E. Durak

my special education teacher friends. I tried to help them with my own means by researching, asking,

reading.”

The difficulties encountered by classroom teachers during the education process of students with

special needs are presented in Table 3 below.

Table 3. Challenges faced by teachers

Category Code Teachers Frequency
®
The child has problems with adaptation and T3, T6, T10, T11, 8
adaptation to the classroom T12, T15, T19, T27
Absenteeism of the student T1, T21, T25 3
The child's lack of interest in education T6, T3, T21 3
(S):eii:;— Quick loss of motivation of the student T10, T26 2
Lack of self-confidence of the student T15 1
challenges - -
Forgetting what you have learned quickly T16 1
The student has learning difficulties T19 1
Behavioral problems T19 1
Inappropriate classroom environment T1, T7, T10, T14, 6
T15, T20
Not being able to allocate the necessary time T13, T22, T23 3
Teacher- to the student in the classroom environment
oriented The teacher's lack of knowledge about the T8, T18, T21 3
challenges | teaching-learning process
Failure to ensure cooperation with parents 12,19
Peer bullying against students with special
T14 1
needs
Apathy of RAMs T10, T17 2
Govern.:mce Lack of materials and equipment 114, T17 2
211'1i(irlztzlcicy- Indifference of the administration T1, T9 2
Lack of a support education room 117 1
challenges - -
Lack of special education teachers T17 1
Family- The family's failure to accept their child's T2,T4,13,17,24
oriented condition
challenges | Family apathy T1, T9 2
Total 27

When Table 3 is examined, it is seen that the main difficulties encountered by the participant

classroom teachers in the education process of students with special needs are the adaptation of the

child to the classroom and the adaptation problem they experience against the lessons. Participants also

reported that inappropriate classroom environments and lack of materials also pose some difficulties.

It is seen that families' inability to accept that their children need special education is also among the

difficulties experienced. In addition, student absenteeism, lack of enthusiasm for education, loss of

motivation, forgetting what they have learned quickly, lack of self-confidence, learning difficulties and

behavioral problems are seen as difficulties encountered in the education process. Classroom teachers'

lack of knowledge of adequate teaching techniques for children with special needs, their inability to

allocate sufficient time to children in the classroom, and their inability to cooperate with parents are

some of the difficulties encountered in the education process. In addition, the lack of support education

rooms and special education teachers in schools are other negativities seen in the education process.
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Teachers' views on the difficulties faced by teachers regarding the education of students with special

needs are presented below.

T2: “The fact that the student's parents do not accept the student's situation, argue that there is no

problem in their child, and not being able to cooperate with the parents.”

T10: “These students have adaptation problems with their friends. They lose motivation very quickly.
Educational environments are not prepared by administrations in accordance with the needs of these

students.”
T14: “Peer bullying, lack of physical environment, lack of equipment.”

T15: “The most common problem I face is adaptation to the classroom and self-confidence. The fact that
physical conditions and in-process factors do not take students with special needs into account is one

of the most fundamental problems.”

The areas where classroom teachers need support in the education process of students with special

needs are presented in Table 4 below.

Table 4. Topics that teachers feel the need for

Category Code Teachers Frequency
)
Student identification T1, T2, T3, T8, T9, T13, T15, T17, T18, 12
T21, T22, T24
Attention deficit and T2, T4, T7, T10, T12, T13, T19, T20, T22, 12
hyperactivity disorder T24, T25, T26
L. Measurement and evaluation T8, T8, T11, T14, T16, T19, T23, T25, T26, 11
Topics in
need of 127
Different  methods and T3, T6,T5,T11, T14, T16, T19 7
support . .
techniques for teaching
Problematic behaviors T1, T2, T8, T9, T12, T19 6
Individualized Education T2, T7, T26 3
Plan (BEP) preparation
training
Total 27

When Table 4 is examined, it is seen that “attention deficit and hyperactivity disorder, student
identification” were the most needed topics with 12 participants among the topics that the participant
classroom teachers felt most needed regarding the education of students with special needs.
Measurement and Evaluation was supported by 11 participants and different methods and techniques
for teaching was supported by 7 participants. Problematic behaviors and IEP preparation training were
seen as the topics that teachers felt they needed by 6 and 3 participants, respectively. Teachers' views
on the issues that teachers feel the need for the education of students with special needs are presented

below.
T2: “Student identification, problematic behavior training, attention problem”

T19: “About measurement and evaluation methods in special education, student differentiation and

problematic behaviors of students”

T26: “I feel the most need in attention deficit, then in student identification and IEP preparation.”
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The knowledge of classroom teachers about the materials used in the education process of students with

special needs is presented in Table 5.

Table 5. Teachers’ knowledge about the materials

Category Code Teachers Frequency
®
No. T1, T2, T3, T5, C7, T11, T12, T14, T16, T19, T20, T21 16
Knowledge T22, T24, T25, T26
states Yes T8, T8, T9, T13, T15, T17, T23 7
Partially T6, T10, T18, T27 4
Total 27

Table 5 shows that approximately 60% of the participant classroom teachers do not have any
knowledge about the materials used in the education process of students with special needs. While the
rate of participants who reported that they had knowledge about instructional materials was
approximately 25%, the rate of participant classroom teachers who reported that they had some
knowledge about the materials was approximately 15%. Teachers' views on the adequacy of teaching

materials for the education of students with special needs are presented below.
T16: “I do not have enough information.”

T20: “No, I do not.”

T27: “I think I have partially.”

The materials that classroom teachers reported using in the education process of students with special

needs are presented in Table 6.

Table 6. Materials used by teachers

Category Code Teachers Frequency
(f)
Daily teaching aids in the classroom T1, T2, T3, Te6, T7, 12
T11, T12, T21, T22,
T23, T24, T25
Visual-oriented content T8, T9, T11, T12, T15, 7
T16, T19
. Materials that concretize concepts T4, T5, T11 3
Mit::;als Number cubes T10, T15 2
Color schemes T9, 1
Balance and sensory materials T10 1
Tools that appeal to more than one sense T2 1
Disassemble letter molds T15 1
Geometry cards 127 1
Occupation cards 127 1
Total 27

When Table 6 is examined, it is seen that the primary materials used by the participant classroom
teachers in the education process of students with special needs are the daily teaching tools and visual-
oriented contents in the classroom. It is seen that materials that concretize concepts, number cubes, color
schemes, balance and sensory materials, disassemble and assemble letter patterns, geometry cards,

vocational cards, tools that appeal to more than one sense are used by classroom teachers in this process.
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Teachers' views on the teaching materials used by teachers for the education of students with special

needs are presented below.
T8: “I try to use useful materials that I find as a result of my research, mostly visual content.”
T19: “I mostly use visuals that are appropriate for the level and usually color prints.”

T15: “I use materials rich in visual content such as number cubes, disassemble and assemble letter

patterns because I use them mostly in literacy and basic education.”

T27: “I think I have partially. Body combination cards, occupation cards, geometric shapes cards,

number cards...”
The opinions of classroom teachers on the effectiveness of in-service trainings are presented in Table 7.

Table 7. Teachers’ in-service training suggestions

Category Code Teachers Frequency
®
Trainings should be hands-on and with T2, T4, T8, T10, T16, 10
active participation T18, T19, T23, T26,
T27
Trainings should be provided by experts Te6, T7, T11, T14, 7
in the field T24, T25, T27
Duration and frequency of trainings T5, T25 2
should be increased
) Content should be deepened and divided T3, T22 2
In-service .
R into areas
training . All stakeholders should be involved in TR1, TR2 2
recommendations .
training
Trainings should be organized in different T20 1
provinces
Trainings should be organized according T22, 1
to student needs
Should be compulsory for all teachers T1 1
Training outputs should be distributed as T12 1
printed material
Total 27

When Table 7 is examined, it is seen that the participant classroom teachers, in their thoughts about
what in-service trainings to be given to teachers about the education of students with special needs
should include, first of all, it is seen that the trainings should be applied and active participation
trainings. In addition, it is also seen as important by the participants that trainings should be given by
experts in their field. Increasing the duration and frequency of the trainings in terms of duration and
frequency, deepening them, including all stakeholders in the trainings, and spreading the trainings
throughout the country beyond certain provinces are also emphasized. Improvements that participant
classroom teachers would like to see regarding in-service trainings are that the trainings should focus
on the needs of students, should be compulsory for all teachers, and that the outcomes of the trainings
should be distributed as printed materials to all teachers and stakeholders. Teachers' opinions on the
improvement of in-service trainings on the education of students with special needs are presented

below.
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T4: "Apart from the lecture method, I think that learning by doing and experiencing, in which the

participants actively take part in the training, will be more effective."

T19: "T am in favor of face-to-face trainings. It will be more efficient to experience the activities to be

done by doing and experiencing them."

T22: "In-service training can be organized for teachers who have mainstreaming students in their

classrooms. We prepare IEPs but we do not know how to implement them in the classroom.”

T25: “Training should be given in the field with students and by experts who are really experienced in
this field.”

As a result of the answers obtained from the questions given within the scope of the study, when the
answers given according to the gender of the classroom teachers were examined, it was seen that there

were equal distributions in line with the answers given by the teachers.

Discussion, Conclusion and Recommendations

In this study, it was aimed to determine the in-service training needs of classroom teachers regarding

the teaching of students with special needs.

In the study conducted, classroom teachers stated that they generally did not receive training on the
education of students with special needs, and that the teachers who received training did not find the
training sufficient. When different studies (Altun & Filiz, 2020; Altun & Uzuner, 2016) were examined,
similar results were found regarding the education of students with special needs. In their study, Uzun
et al. (2024) stated that classroom teachers lacked knowledge while teaching in special education classes,
Kilig-Yilmaz & Yangin (2020) stated that classroom teachers' self-efficacy in learning disabilities and
knowledge levels within the scope of pervasive developmental disorders were insufficient. It is thought
that the reason why the trainings given in this field are not considered sufficient by classroom teachers
is that the trainings are not given by experts in the field and training is not given in a practical way. In
addition, it is seen that classroom teachers should receive more of these trainings during undergraduate

education.

Teachers stated that students with special needs had problems such as adaptation problems in
education, inadequate classroom environments, families not accepting the situation of their children,
and school administrators being indifferent. Similar studies (Himmetoglu et al., 2022; Uzun et al., 2024)
revealed the same problems. This situation can be interpreted as that classroom teachers have the same
problems about the education of students with special needs and still have not found solutions to their

problems.

In this study, which aims to determine the in-service training needs of classroom teachers regarding
the education of students with special needs, some findings were obtained. The topics that classroom
teachers felt most in need of training were mainly listed as “Student Identification, Attention Deficit
and Hyperactivity Disorder, Measurement and Evaluation, Different Methods and Techniques for
Teaching, Problematic Behaviors, BEP Preparation Training”. Student Identification, Attention Deficit
Hyperactivity Disorder and Attention Deficit Hyperactivity Disorder were the subjects that classroom
teachers felt most in need. In the current study and Ergin, Akseki, and Deniz's (2012) study with
classroom teachers, “attention deficit and hyperactivity disorder” and Karasu, Aykut, and Yilmaz's
(2014) study on determining the in-service training needs of special education teachers, “teaching

methods and techniques, In their study, Sarag and Colak (2012) found that classroom teachers could not
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allocate the necessary time to the determined student group and could not apply teaching methods
much, Uzun et al. (2024) showed similar results in terms of having difficulty in establishing classroom
rules and not being able to find a solution to a sudden crisis. This information shows that classroom
teachers experience a lot of problems while teaching in the field of special education. Studies show that

these problems have existed for at least ten years and are still continuing and that there is no solution.

Classroom teachers stated that they frequently used visual materials while teaching and that they
did not have sufficient knowledge about materials for the education of students with special needs.
Serin and Korkmaz (2014) reached similar results in their study. In different studies (Balo, 2015; Uzun
et al., 2024), it was concluded that teachers lacked materials on similar issues. This situation shows that
classroom teachers cannot use much material while teaching special education lessons, that is, they

cannot appeal to more senses.

In the opinions of teachers on in-service trainings on this subject, they stated that trainings should
be carried out as applications, that experts in the field should provide the trainings, and that it would
be useful to conduct detailed, comprehensive and frequent trainings. The classroom teachers in the
study of Ergin, Akseki and Deniz (2012) also stated that the subjects were abstract and superficial.

As a result of the findings and the literature, it was stated that classroom teachers did not receive
sufficient seminars, courses and trainings on the education of individuals with special needs, that they
faced many problems, that they needed support especially in attention deficit and student identification,
that they lacked materials, and that the in-service trainings provided were not sufficient. In addition to
these, classroom teachers stated that they faced many problems due to inadequate classroom
environments, parents' inability to accept their children's situation and school administrators' lack of

interest. As a result of the results of the research, the following suggestions can be made:

Trainings on the education of students with special needs can be organized with the participation of

classroom teachers, parents and school administrators.

Classroom teachers can be given detailed training on student identification. Printed books,

brochures and magazines can be distributed after the trainings.

In-service trainings can be given by experts in the field and the content of the trainings can be

enriched through practical lectures and demonstrations.
In-service trainings can be organized more frequently.

In-service trainings can be organized within the Provincial Directorates of National Education,

making it easier to analyze the special education situation in each province.

Within the scope of future studies, in-service training needs of teachers can be determined for
different branches. In future studies, it can be interpreted according to the seniority of teachers as

candidate teachers, expert teachers and head teachers.
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kurumlarinda lise kademesinde 6grenim gormekte olan 9., 10. 11. ve 12. Smuf 6grencileri
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(%43.8) olmak tizere toplam 448 lise 6grencisinden olusmaktadir. Calisma grubunda bulunan
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olumsuz iligkilerin ise beden algisinin anlamli bir yordayicis1 olmadig: goriilmektedir. Elde edilen
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Giris
Ergenlik; bireylerin kendilerine, bedenlerine, akranlarmna odaklandigi kritik bir dénemdir. Lise
doénemindeki bireylerin, ergenligin getirdigi fiziksel ve duygusal degisimleri yogun olarak yasadig:
bilinmektedir. Ergenler bu degisimlere adapte olmaya calisirken aymi zamanda baskalarinin
diistincelerine, disardan nasil algilandiklarma da 6nem vermektedir. Ergenler ozellikle fiziksel
degisimlerine kars1 hassastirlar (Rosenblum ve Lewis, 1999). Ergenlerin bu donemleri siiresince siklikla
yasadig1 problemlerden biri de beden algisidir. Beden algisi; kisinin viicudunun béliimlerine ve bu
boliimlerin  isleyisine yonelik olumlu ve olumsuz duygularmi degerlendirmesi olarak
tanimlanmaktadir (Uskun ve Sabapli, 2013). Ergenlik doneminde benmerkezcilik, herkesin dikkatini
tizerine cektigi gibi bir diisiinme bicimi olarak ortaya ¢ikabilir ve ergen, ¢evresindekilerin stirekli olarak
kendisini gozledigini zannedebilmektedir (Askun ve Cetin, 2017). Bu baglamda ergenlik doneminde
hayali seyirci kavraminn etkisi bulunmaktadir. Ergenin kendisinin izlendigine ve degerlendirildigine
olan inanci, bedeni konusunda daha duyarl olmasina etki edebilmektedir. Ozellikle ergen, kendisini
bir sekilde elestirdiginde, izleyicisinin de kendisini benzer bir sekilde elestirdigini diistinmektedir
(Askun ve Cetin, 2017). Ergenler, kendi bedenleri ile digerlerinin bedenlerini kiyaslayarak,
goriiniiglerine daha gok 6nem vermeye baglamaktadir (Oz, 2010). Ergenlik ¢agmdaki bireylerin dis
gorliniisleri ile daha fazla ilgilenme egiliminde oldugu ve olumsuz beden algisinin ice kapanma,
tiikkenmislik, depresyon, sosyal yasamdan uzaklasma ve olumsuz akran iligkileri gibi sorunlara yol
actig1 belirtilmektedir (Tagsdan, 2020). Bedensel gelisimde meydana gelen sorunlar, ergenlerin sosyal ve
psikolojik gelisimlerini olumsuz yonde etkileyebilme potansiyeline sahiptir (Aral vd., 2001). Bu
ergenligin yogun fiziksel degisim ve diizenleme d6nemi olmasindan kaynaklanmaktadir (Giiney, 2018).
Bu baglamda beden algisinin, bireylerin ergenlik donemini daha saglikli ve dengeli gecirmelerine kars:
tehdit olusturabilecek bir risk faktorii oldugu séylenebilir. Bu donemde, bedensel degisimlerin etkisiyle
ergenin 6zgiiven duygusu da sekillenmekte ve bu durum, bireyin sosyal ve psikolojik gelisimini

etkileyebilmektedir.

Bedenlerinde meydana gelen degisikliklerin neden oldugu problemlerden biri de 6zgiiven sorunudur.
Giiniimiizde 6zellikle ergenlik déneminde 6zgiivenle ilgili sorunlarin oldugu ve dzgiiven gelisiminin
ergenin saglikli bir kimlik olusturmasinda énemli rol oynadig1 bilinmektedir (Tagdan, 2020). Ozgiiven
kisinin kendini degerlendirmesinin bir sonucu olarak ortaya ¢ikan 6znel bir olgudur. Sartlara,
gelismelere ve kosullara gore degisken olan 6zgiliven olumlu ya da olumsuz olabilmektedir (Soner,
1995). Dinamik bir yapiya sahip olan 6zgiiven kisinin davramslarini etkilemektedir (Tasdan, 2020).
Bireyin yiiksek veya diisiik oOzgilivene sahip olusu yasamim olumlu ya da olumsuz yoénde
etkileyebilmektedir (Bilgin, 2011). Bu donemde ergen bireyin 6zgiiven kazanmasi, bedeni ile barismas:
ve sosyal iligkilerinin diizenlenmesi 6nemlidir. Bu siiregte, 6zgiivenin gelismesi ve sosyal becerilerin
kazanilmasi, ergenin akranlariyla saglikh ve giiclii iliskiler kurabilmesinin temelini
olusturabilmektedir.

Kisinin baskalariyla karsilikli ve saglikl iliskiler kurabilmesi icin birtakim beceriler gereklidir. Sosyal
beceriler olarak tanimlanan bu beceriler sayesinde insanlar birbirleriyle etkilesim kurarlar (Uzamaz,
2000). Ergenlik donemi, ¢ocukluktan farkhi olarak, giinliitk sorunlarin ¢oziilmesi, bireysel 6dev ve
sorumluluklarin yerine getirilmesi gereken ve sosyal iligkilerin ilerlemesinin beklenildigi gelisimsel bir
asamadir. Ergenlik doneminin gelisim gorevlerinden biri akranlarla yakin iligkiler kurabilmektedir.
Farkli yas ve cinsiyetten arkadasliklar kurmak, sosyal faaliyetlere katilmak ve kendini bulundugu

arkadas grubuna ait hissetmek, ergenlerin sosyal gelisimleri agisindan son derece 6nemlidir (Uzamaz,
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2000). Ergenlik doneminde bireyler ev ve aile ortami1 disinda vakitlerinin cogunu okulda ya da akran
gruplari icerisinde gegirebilmektedir. Bu dénemde ergenin temel iligkileri arkadaslariyla olmaktadir
(Uzamaz, 2000). Arkadaslik iliskileri kurmada zorluk, karsi cinsle iliskiler konusunda ¢ekingenlik,
duygular1 gosterememe gibi problemler ergenlik doneminde yogun olarak yasanabilmektedir
(Uzamaz, 2000). Bir¢ok ergen, kendi disindaki ergenlerle iliski kurmakta zorluk ¢ekmekte ve sosyal
becerilere gereksinim duymaktadir (Christof vd., 1985). Ergenlerin akranlari ile olan iligkileri, ergenin
yasamy, sosyal hayati, diisiinceleri ve duygulari iizerinde kritik bir neme sahiptir. Bu iliskiler, ergenin
kisisel ve ruhsal gelisimine olumlu etkiler saglayabilecegi gibi olumsuz etkiler de yaratabilmektedir
(Stislii, 2016).

Bu baglamda incelendiginde beden algisi ergenlerin 6zgiivenlerine karsi bir tehdit niteliginde
olabilmektedir. Bunun sonucunda ergenin sosyal anksiyete ve arkadaglk kurma becerilerinde zorluk
yasamasl olagan bir durumdur. Bireylerin kendi beden imajlarma iligkin olumlu ya da olumsuz
diistincelere sahip olmalari, is, egitim, arkadashk ve aile yasamlari, yeme davranislari, cinsel
davraruglar, kars1 cinsle olan iligkileri gibi pek cok sosyallesme alani {izerinde belirleyici bir etki
olusturmaktadir (Ulkii, 2017). Beden algis1 kavrami son dénemde yogun ilgi gekmesine ragmen yapilan
calismalarda genelde beden algisinin; obezite, depresyon, benlik saygisi boyutlari incelenmis,

arkadaslik kurma becerisine etkisinin {izerinde ¢ok durulmadig1 goriilmiistiir.

Bu aragtirmada, lise dgrencilerinde beden algisi, 6zgiiven ve akran iligkileri arasindaki iliskinin
incelenmesi amacglanmaktadir. Beden algisiin, 6zgiiven ve akran iliskileri ile etkilesimlerini biitiinsel
bir sekilde inceleyerek, sosyal ve psikolojik gelisimlerini etkileyen bu faktorlerin nasil bir etkilesim
icerisinde oldugunu anlamaya yonelik onemli bir katki saglamay1 hedeflemektedir. Bu calisma ile,
kisinin kendi hakkinda gelistirdigi beden algisinin, dzgiiveni ve akran iligkileri arasindaki iligkinin
incelenmesinin; alanyazina, arastirmacilara katki saglamasi on goriilmektedir. Ayrica lise donemindeki
bireylerin psikososyal gelisimleri hakkinda bir anlayis ortaya koyabilir. Bu dogrultuda, lise
Ogrencilerinin beden algisi, 6zgiiven ve akran iliskilerinin incelenmesi, ergenlik doneminin saglhikl bir
sekilde gecirilmesine ve bireylerin daha saglikli ve dengeli psikolojik yasam siirmelerine yardimci
olabilecek stratejilerin gelismesine katki saglayabilir. Ozellikle beden algisinin akran iligkileri {izerinde
nasil bir etkisi oldugunu ve bireylerin 6zgiiven diizeylerini nasil etkiledigini arastirarak, egitimcilere,
arastirmacilara ve psikolojik damismanlara genclerin duygusal ve sosyal gelisimlerini destekleyecek

yeni stratejiler gelistirme konusunda yol gosterebilir.

Bu baglamda, lise 6grencilerinde beden algisi ile 6zgiiven ve akran iligkileri arasindaki iliskinin

incelenmesi amaclanmistir. Bu amag dogrultusunda asagidaki alt amaglar ele alinmistir:
1. Lise 6grencilerinde beden algis1 ile 6zgiiven ve akran iliskileri arasinda anlaml iligki var midir?

2. Lise 6grencilerinde 6zgiiven ve akran iliskileri beden algisin1 anlaml sekilde yordamakta midir?

Yontem

Arastirma Modeli

Ergen bireylerde beden algisi, akran iligkileri ve oOzgiiven arasindaki iliskinin incelenmesinin
amaglandig1 bu projede, nicel arastirma yontemlerinden degiskenler arasindaki iligkileri ele alan
iliskisel tarama modeli kullamilmistir. Arastirma kapsaminda iligskisel tarama modelinin tercih
edilmesinin temel amaci; degiskenler arasindaki var olan iliski derecelerini, ayn: anda degiskenlerin

birbirlerini etkileme durumlarini ve degisimlerini incelemektir. Iki ya da daha fazla miktardaki
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degisken arasinda birlikte degisimin varligini ve derecesini belirleme amaciyla kullanilan model
iliskisel tarama modelidir (Karasar, 2013). fligkisel tarama modeli, giiglii bir varsaymmi, ortaya konulacak

gercek ya da ifadelerin dogrulugunu kanitlama firsat1 tanimaktadir (Bekman, 2022).
Calisma Grubu

Arastirmanin 6rneklemini Bayburt ilinde bulunan ortadgretim kurumlarinda 6grenim gérmekte olan
9.,10., 11. ve 12. Smuf dgrencileri olusturmaktadir. Aragtirmanin ¢alisma grubu, 13 ile 18 yas araliginda
(M= 15.77, SD= 1.33), 252 kiz (%56.3) ve 196 erkek (%43.8) olmak tizere toplam 448 lise 6grencisinden
olugmaktadir.

Veri Toplama Ara¢lan

Veri toplama aract olarak “Kisisel Bilgi Formu’, ‘Bedeni Begenme Olgegi’, ‘Ozgiiven Olgegi’, ‘Akran

Tiskileri Olgegi’ kullanilmis ve galisma grubunda yer alan katilimcilara uygulanmustir.
Kisisel Bilgi Formu

Aragtirmac tarafindan gelistirilen kisisel gelisim formunda yas, cinsiyet ve sinif seviyesi gibi

bilgilere yonelik sorular yer almaktadir.
Bedeni Begenme Ol¢egi

Olgek, Tylka ve Wood-Barcalow tarafindan (2015) gelistirilmistir. Tiirk¢eye uyarlamasi Akin, Anil,
Eker, Ozgelik tarafindan 2015 yilinda yapilmistir. 10 maddeden olusan &lgek, 51i Likert (1 asla-5 her
zaman) tiiril bir 6lgme aracidir. Katilimcilardan sorulara yanit verirken acgiklamaya gore maddelere
katilma oranlarimi cevaplamalar1 beklenmektedir. Yanitlarina gore olgekteki maddelerin puanlar:
toplanarak katilimcinin toplam bedenini begenme puanina ulasilmaktadir. Bu dlgekte ters kodlanan bir
madde bulunmamaktadir ve &lgegin ranji 10 ve 50 arasinda degismektedir. Olgekten elde edilen yiiksek
puanlar katilmcnin bedeni begenme diizeyinin yiiksek oldugunu gostermektedir. Tiirkce ’ye
uyarlanan formun gegerlik ve giivenirlik analizleri yapilmistir (Karakurt, 2019). Olgegin madde toplam
korelasyon katsayilar1. 31 ile. 76 arasinda siralanmaktadir. Dogrulayicr faktor analizi sonucunda tek
boyutlu modelin iyi bir uyum sagladig1 tespit edilmistir (x>=72. 46, sd= 33, RMSEA=. 077, CFI=. 98, IFI=.
98, RFI=. 95, GFI=. 93, SRMR=. 045). Olgegin i¢ tutarhilik giivenirlik katsayis1 .88 olarak bulunmustur. Bu
sonugclar dogrultusunda Beden Begenme Olgeginin gegerli ve giivenilir bir arag olarak kullanilabilecegi
ortaya konulmustur (Akm, 2015).

Ozgiiven Olcegi

Akin tarafindan 2007 yilinda gelistirilmistir. 5'li Likert (1 hi¢bir zaman-5 her zaman) tipi olan bu
olgek, 33 maddeden olugsmaktadir. Olgekten alinacak yiiksek puanlar, katiimcinin yiiksek dzgiiven
diizeyine sahip oldugunu gostermektedir. Toplam puan madde sayisina boliinerek sonug elde
edilmektedir. Olgegin gegerlik ve uyum analizleri igin yapilan galismada Cooper Smith Benlik Saygisi
envanterinden gelistirilen 6zgiliven Olcegi arasindaki korelasyon kat sayisma bakilmis ve .87 oldugu
goriilmiistiir (Akin, 2007). By, 6lgegin yiiksek ig tutarliliga sahip oldugunu gostermektedir. Olgegin ilk
alt boyutu olan i¢ 6zgtiiven icin giivenilirlik (i¢ tutarlilik) katsayis1 .83, dis 6zgiiven boyutu icin ise .85
ve geneli igin de .83 olarak hesaplanmistir. 33 maddeden olusan 6lgegin agikladig1 toplam varyans
9%43,6 olarak belirlenmistir. Tiim maddeleri olumlu olan bu 6lgegin genelinde ve alt boyutlarinda

yiiksek puanlar, yiiksek 6zgiiven diizeyini gostermektedir (Koseoglu, 2020). Oz Giiven Olgegi hem
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gegerlik hem de giivenilirlik agisindan giiglii verilere sahiptir ve dzgiivenin 6l¢iilmesinde giivenilir bir

arag olarak kabul edilmektedir.
Akran Iligkileri Olcegi

Kaner tarafindan 2000 yilinda gelistirilmistir. Olgegin tasarlanma amaci ergenlerin akran iliskilerini
belirlemektir. Olcek, 18 maddeden ve 4 alt Slcekten olusmaktadir. Bu alt dlgekler: Sadakat, Giiven ve
Ozdesim Kurma, Baghlik, Kendini A¢ma seklindedir. Dért boyut tarafindan agiklanan toplam varyans
%54,3 tiir. Olcekten elde edilen toplam puanlara dayanan alt ve {ist gruplarin (%27) her bir maddeden
aldiklar1 puanlar arasinda anlamh farkhiliklar gézlemlenmistir (Zorbaz ve Dost, 2014). Kaner, Akran
Tiskileri Olgegi icin .86'lik i¢ tutarhlik giivenirlik kat sayis1 bulmustur. Superman Brown testi icin
.73'liik yarilama giivenirlik kat sayismn, test-tekrar test igin ise .93'liik giivenirlik katsayis1 bildirmigtir
(Kaner, 2000). Akran Tligkileri Olgegi, yiiksek yap1 gecerligi ve giivenilirlik sonuglariyla giivenilir bir
arag olarak kabul edilmektedir. Hem Cronbach Alpha degeri hem de test-tekrar test giivenilirligi, bu
olgegin akran iligkileri tizerine dogru ve tutarh veriler sagladigini dogrulamaktadr.

Verilerin Toplanmasi

Arastirmaya katilimda goniilliik esas alinmigtir. Arastirmada uygun 6rnekleme yontemi kullanilmis ve
veriler arastirmaci tarafindan gevrimici form araciligiyla toplanmistir. Uygun Ornekleme yontemi,
zaman, para ve isgilicii kaybin azaltarak arastirmacinin ulasabildigi kisilerden veri toplamasin igerir
(Biiytikoztiirk vd., 2018). Arastirma hakkinda bilgilendirme yapildiktan sonra goniillii bireylere veri

toplama araglar1 uygulanmustir.
Veri Analizi

Dagilimin parametrik testler icin uygun olup olmadigin belirlemede carpiklik, basiklik, ortalama ve
standart sapma degerleri ile birlikte ele aliman betimsel yontemlere (Abbott, 2011) basvurulmustur.
Degiskenlerin carpiklik degerleri .12 ile -1.37 araliginda, basiklik degerlerinin ise .03 ile .98 arasinda
bulunmas: ve bu degerlerin -1.5 ila +1.5 arasinda yer almasi, verilerin normallik agisindan kabul
edilebilir diizeyde oldugu anlamimi tasmmaktadir (Tabachnick ve Fidell, 2013).  Normallik
varsaymlarinin ardindan veri seti ¢oklu baglanti problemi konusunda gozden gegirilmis ve regresyon

analizi sayiltilarimin incelenmesi yapilmaistir.

Elde edilen bulgular dogrultusunda Tolerance degerlerinin .39 ile .78 arasinda yer aldig1 ve .10’dan
biiyiik oldugu tespit edilmistir. VIF degerlerinin ise 1.23 ile 4.33 arasinda yer aldig1 ve 10’dan diisiik
oldugu bulunmustur. Daha sonra Durbin- Watson degerlerinin de beden algisi, 6zgiiven ve akran
iligkileri i¢in 1.78 olarak elde edildigi ve kriter aralik olan 1-3 arasinda oldugu bulunmus, boylece veri

setinin bu yonden de regresyon analizine uygun nitelikte oldugu goriilmiistiir (Seger, 2013).

Istatistiksel iglemler, Pearson korelasyon analizi ve c¢oklu dogrusal regresyon analizi ile

gergeklestirilmistir. SPSS 22.00 paket programi araciligiyla istatistiksel analizler yapilmisgtir.
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Bulgular

Tablo 1. Beden Algisi, Ozgiiven ve Akran iliskileri Arasindaki Iligkiler

Degisken X Ss 1 2 3 4
1.BA 37.12 8.95 -

2.0 12246 2232 71* -

3. AYi 44.92 13.08  -.19% 274 -

4. AOI 21.34 8.38 -12% -.09 .05 -

* p< .05, ** p< 01

Kisaltmalar: BA; Beden Algisi, O; Ozgﬁven, AYI; Akranlarla Yakin Hi§kiler, AOI; Akranlarla Olumsuz
Miskiler.

Tablo 1 incelendiginde, beden algisiile 6zgiiven (r=.71, p<.01) arasinda pozitif; akranlarla yakin iliskiler
(r=-.19, p<.01) ve akranlarla olumsuz iligkiler (=-.12, p< .05) ile negatif yonde ve anlamli iliski oldugu

tespit edilmistir.

Tablo 2. Beden Algisi, Ozgiiven ve Akran lligkilerine fliskin Coklu Dogrusal Regresyon Analizi

Degisken B Standart Hata p T p
Sabit 3,86 242 1.59 .00
o) 28 01 70 20.32 .00%*
AYI -.00 .02 -.01 -25 80
AOI -.06 .03 -.06 -1.67 .09

R=.71, R?*= 51, F=154,57, *p< .05, **p< .01

Tablo 2 incelendiginde, dzgiiven ve akran iligkilerinin beden algisindaki varyansin % 51’ini acikladig:
goriilmektedir (R=.71, R%= .51, F=154.57, p< .01). Yordayic1 degiskenler tek tek ele alinip file ¢ degerleri
incelendiginde, 6zgiivenin (= .70, t= 20.32, p< .01) beden algisinin anlamh birer yordayicis1 oldugu
tespit edilmistir. Akranlarla yakin iliskiler (= -.01, t=-.25, p>.05) ve akranlarla olumsuz iligkilerin (8= -
.06, t=-1.67, p> .05) ise beden algisinin anlamli bir yordayicisi olmadig1 goriilmektedir.

Tartisma, Sonug ve Oneriler

Bu arastirmanin temel amaci, ergen bireylerde 6zgiiven ve akran iliskilerinin beden algisi ile iligkisini
incelemektir. Arastirma sonuclarinda, beden algis1 ve 6zgiiven arasinda pozitif; akranlarla yakin
iliskiler ve akranlarla olumsuz iliskiler ile negatif yonde ve anlaml iligki oldugu verilerle tespit
edilmistir. Beden algis1 ve 6zgiiven arasinda pozitif anlamli iliskinin bulunmasi, ergenlerde bedeni
begenmenin 6zgiiven icin olumlu bir etken olabilecegini gostermektedir. Bulgulara gore ozgiiven,
beden algisinin anlaml bir yordayicisidir. Yani bedenini olumlu bir sekilde algilayan bireylerin, daha

yiiksek ozgiiven seviyelerine sahip olabilecegi sonucuna ulagilmustir.

Alanyazinda ozgiiven ve beden algisi ile ilgili bircok aragtirma bulunmaktadir. Bu aragtirmalar

incelendiginde bireylerin beden algilar1 ile 6zgiiven diizeyleri arasinda dogrudan bir iliski oldugu
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goriilmektedir. Bilgin (2011)’e gore fiziksel olarak bedenini begenen ve iyi bir bedene sahip oldugunu
diistinen ergenlerin, olumlu bir beden algisina sahip olmalar1 ve kendilerini mutlu hissetmeleri daha
olasidir. Bu sebeple 6zgiivenlerinin de daha yiiksek olacag1 ifade edilmektedir. Goksan (2007) da yaptig1
calismada, ergenlerin 6zgiivenlerinin gelismesinde beden algisinin 6nemli bir rol oynadigimi ifade

etmektedir. Bu dogrultuda alanyazindaki bu bilgiler, giincel arastirma bulgusunu desteklemektedir.

Arastirma sonugclarinda akran iligkileri boyutunda ise, beden algis1 ve akranlarla yakin iligkiler ve
akranlarla olumsuz iligkilerde negatif yonde anlaml iliski bulunmustur. Bulgulara gore, bedenini
begenen ergenlerin akranlar: ile iliski kurmakta zorlandigi; bedenini begenmeyen ergenlerin ise
akranlari ile iliski kurabildigi goriilmiistiir. Bu bulgular, beden algisinin ergenlerin akran iligkilerini

etkileyebilecegini gostermektedir.

Akran iligkileri boyutundaki bulgularda, negatif ve anlamli bir iliski bulunmustur ancak alanyazinda
bu konuda farkli bulgulara da rastlanmistir. Rumsey ve Harcourt (2004) tarafindan yapilan incelemede,
bedenini begenmeyen ve ¢esitli fiziksel engelleri (viicutlarinda dogustan veya dogum sonrasinda ortaya
¢ikan deformasyonlar, hastaliklar vb.) olan kisilerin sosyal iliski kurmada problem yasadig:
belirtilmistir. Bireylerin insanlarla tamismada zorlandig1 ve uzun siireli iliskiler gelistirmede kendilerini
geri ¢ektigi ifade edilmektedir. Uslu (2019)’ nun yaptigi calismada, bedeninden memnun olan kisilerin
benlik saygilarinda yiikselme oldugu ve baskalariyla iletisim kurmada da daha basarili olduklar

gozlenmektedir. Bu bilgiler ile giincel aragtirma bulgularinin farklilik gosterdigi sdylenebilir.

Alanyazindakibulgularin aksine, akran iligkileri ve beden algis1 arasinda negatif yonde anlamli bir iligki
bulunmustur. Bu durum, akran iliskileri ve beden algis1 arasindaki iliskinin farkli bir bakis agistyla
incelenmesine olanak saglamistir. Akran iligkileri boyutunda, negatif yonde anlamli bir sonug elde

edilmesinin pek ¢ok farkli sebebi olabilecegini diisiindiirmektedir.

Ergenlik donemine 6zgii 6zelliklerin getirdigi zorluklarin yaminda, ergenler sosyal olarak da farkli
ihtiyaclar duyabilmektedir. Ergen bireyler icin; bir grubun parcas1 olma, begenilme, begenme, kabul
gorme Onemli goriilmektedir (Kocaman ve Kazan, 2021). Arastirma bulgularindaki farklilik, bedenini
begenmeyen ergenlerin akran iliskileri kurabilmesinde; onaylanma, bir gruba ait olma ve akran destegi
ihtiyaclarinin etkisi oldugunu diisiindiirmektedir. Olumsuz beden algisina sahip olan birey, kendi
igerisinde duygusal ve ruhsal agidan baz1 durumlar yasayabilmektedir. Ve bu durum, psikososyal
olarak etkilenmesine neden olabilmektedir. Bu durumda birey bedenine yonelik olumsuz duygularin
disar1 yansitmak yerine, bir gruba ait olma ve onaylanma istegiyle akran iligkileri kurarak kendine bir
yer edinmeye calisabilmektedir. Bu siirecte, bedenini begenmemenin getirdigi duygusal problemleri
g0z ard1 edebilmektedir. Ayn1 zamanda, bireyin yasadig1 duygular degistirerek disa aktarabilecegini

de diistindiirmektedir.

Bedenini begenen ergenlerin ise; yliksek 6zgiiven, kendini begeniyor olma, olumlu benlik algisi, ben
merkezcilik, doneme 06zgii Ozellikler ve hayali seyirci kavraminin etkisiyle akran iliskileri kurma
ihtiyact duymuyor olabilecegini diisiindiirmektedir. Bu noktada, bireyin kisisel siireclerinde problemi
daha ¢ok yasasa da disa aktarma ve akran iliskileri noktasinda devreye giren farkli degiskenlerin etkisi
olabilecegini diisiindiirmektedir. Bu faktorler akran iligkilerini azaltan unsurlar olarak karsimiza

¢ikmaktadir.

Harter (1999) tarafindan yapilan ¢alismada, ergenlerin kendilerini siirekli izleyen bir hayali seyirci
kavramiyla tanimladiklar1 durumlarda, sosyal iliskilerde daha g¢ekingen davranabileceklerini 6ne

siiriilmektedir. Ayrica bedenini begenen ergenlerin daha az sosyal iliski kurma egilimi gosterebilecegi
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ifade edilmektedir. Sowislo ve Orth (2013)'lin ¢alismasinda, olumlu benlik algisina sahip bireylerin,
bagkalarindan gelen onaydan daha az etkilendikleri ve daha bagimsiz sosyal iligkiler kurma egiliminde
olduklar ifade edilmistir. Bu durum, bedenine olumlu bakan ergenlerin akran iligkilerinde daha az

sosyal baglilik gelistirebilecegini gostermektedir.

Oneriler

Yapilan arastirmanin bulgular ve alanyazin géz 6niine alindiginda lise donemindeki ergenlerin beden
algilariile 6zgiivenleri ve akraniligkileri arasinda anlaml iligkiler tespit edilmistir. Elde edilen bulgular
dogrultusunda, okullarda ergen bireyler ve velileri i¢in beden algisi, 6zgiiven ve akran iliskilerine
yonelik seminerler diizenlenebilir. Bireylerin farkindaliklarina yonelik ¢alismalar gerceklestirilebilir.
Ergenlik bireylerin kendilerine, bedenlerine, akranlarina odaklandig: kritik dénemdir. Bu dénemde
beden algisy, 6zgliveni ve akran iligkileri ile ilgili sorun yasayan bir ergenin olumsuz etkilenebilecegi ve
psikolojik problemlerle eslik etmesi Ongdriilebilir. Bu baglamda bireylerin bedenlerine yonelik
farkindalik gelistirmeleri amaciyla calismalar yapilabilir. Ergen bireylerle c¢alisan ruh sagligi
profesyonellerinin bu bulgulari dikkate alarak tedavi plam hazirlamasi dnerilebilir. Ozgiiven, akran
iliskileri ve beden algis1 konularinda ihtiyag gruplari belirlenerek grupla psikolojik danisma yapilabilir.
Yine ihtiyag duyan bireylere yonelik akran gruplar: olusturulabilir. Ergenlik doneminde beden algisma
dikkat ¢cekecek daha fazla arastirma yapilmasi onerilebilir. Giiniimiizde teknoloji kullaniminin artisi ile
birlikte, medyanin da beden algisma etki ettigi bilinmektedir. Bu nedenle ergenlere ve velilere
medyadan etkilenme noktasinda da bilgilendirmeler yapilabilir. Gelecek arastirmalarda, ozellikle
bedeni begenme ve akran iligkileri arasindaki baglamin daha kapsamli ve derinlemesine incelenmesi

yapilabilir.

Sinirliliklar

Bu arastirma, iliskisel tarama yonteminde olan nicel bir ¢alismadir. Ayrica aragtirmanin degiskenleri
arasmdaki iligkiler kesitsel yontem kullarilarak incelendiginden elde edilen sonuglar nedensellige dair
fikirler verse de degiskenler arasinda kesin bir neden-sonug iliskisi seklinde yorumlanamamaktadir. Bu
baglamda, katihmalarin kavramlarla ilgili goriiglerini ve bakis agilarmmi 6grenebilmek igin nitel,
kavramlar ile bulgularin zamanla degisim ve gelisimini goérebilmek icin boylamsal, kavramlarin
birbirine etkisini ele alabilmek icin deneysel arastirmalarin yapilmasi Oneriler arasinda yer almaktadir.
Bu arastirma, Bayburt ilinde yer alan devlet okullarinda 6grenimini siirdiiren lise 6grencilerinin
katilimiyla yapilmistir. Sonuglarin genellenebilirligini artirmak igin farkh yas grubundaki ¢ocuk ve
ergen bireylere yonelik, 6zel ve devlet okullarindan ve farkli illerden daha biiyiik 6rneklemleri icererek

kapsamli aragtirmalar gerceklestirilebilir.

Arastirmanin smirliliklar1 arasinda, katiimc Ogrencilerin sadece Bayburt ilinde 6grenim goren
ogrencilerden olusmasi yer almaktadir. Bu durum, elde edilen sonuclarin genellenebilirligini
kisitlamaktadir. Arastirmanin iliskisel tarama modeli ile gerceklestirilmesi, dl¢limlerin katiimecilarin
kendi durumlarina yonelik 6z-bildirime dayanmasi ve arastirmaya katilan bireylerin yanutlarmin dogru
ve yansiz bulundugunun varsayilmasi, verilerin ¢evrimigi yollarla toplanmasi, kullanilan 6lgme
araglarinin  madde  sayisimin  fazla olmast  bu aragstirmanin  smurhiliklari  arasinda
degerlendirilebilmektedir. Bunun yaninda, kullanilan 6l¢gme aracinin yapi itibari ile olumsuz olmasi ve
akran iligkileri noktasinda olumsuz unsurlar 6l¢gmesi sinirliliklar arasinda bulunmaktadir. Benzer
aragtirmalarin farkli yontemlerle ve daha genis katilimcl gruplariyla yapilmasi, elde edilen sonuglarin

genellenebilirligini artirabilir.
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Introduction

Adolescence is a critical period when individuals focus on themselves, their bodies and their peers. It is
known that individuals in high school experience the physical and emotional changes of adolescence
intensely. While trying to adapt to these changes, adolescents also care about the opinions of others and
how they are perceived from the outside. Adolescents are particularly sensitive to physical changes
(Rosenblum & Lewis, 1999). One of the problems that adolescents often experience during this period
is body perception. Body perception is defined as the evaluation of one's positive and negative feelings
towards the parts of the body and the functioning of these parts (Uskun & Sabapli, 2013). During
adolescence, self-centredness can emerge as a way of thinking that everyone is paying attention to
him/her, and the adolescent may think that those around him/her are constantly observing him/her
(Askun ve Cetin, 2017). In this context, the concept of imaginary audience has an effect in adolescence.
The adolescent's belief that he/she is being watched and evaluated may affect him/her to be more
sensitive about his/her body. In particular, when the adolescent criticises himself in some way, he thinks
that his audience criticises him in a similar way (Askun & Cetin, 2017). Adolescents start to pay more
attention to their appearance by comparing their own bodies with the bodies of others (Oz, 2010). It is
stated that adolescents tend to be more interested in their appearance and negative body perception
leads to problems such as introversion, burnout, depression, withdrawal from social life and negative
peer relations. (Tagdan, 2020). Problems in physical development have the potential to negatively affect
the social and psychological development of adolescents (Aral et al. 2001). This is due to the fact that
adolescence is a period of intense physical change and organisation (Giiney, 2018). In this context, it can
be said that body perception is a risk factor that may pose a threat to individuals' healthy and balanced
adolescence. In this period, the adolescent's sense of self-confidence is also shaped with the effect of
physical changes and this situation can affect the social and psychological development of the

individual.

One of the problems caused by changes in their bodies is self-confidence. Today, it is known that there
are problems related to self-confidence especially in adolescence and self-confidence development plays
an important role in the formation of a healthy identity of the adolescent (Tasdan, 2020). Self-confidence
is a subjective phenomenon that emerges as a result of self-evaluation. Self-confidence, which is variable
according to conditions, developments and circumstances, can be positive or negative (Soner, 1995).
Self-confidence, which has a dynamic structure, affects the behaviours of the person (Tasdan, 2020).
Whether an individual has high or low self-confidence can affect his/her life positively or negatively
(Bilgin, 2011). In this period, it is important for the adolescent to gain self-confidence, to make peace
with his/her body and to regulate social relations. In this process, the development of self-confidence
and the acquisition of social skills can form the basis for the adolescent to establish healthy and strong

relationships with peers.

A number of skills are necessary for establishing mutual and healthy relationships with others. Thanks
to these skills defined as social skills, people interact with each other (Uzamaz, 2000). Adolescence,
unlike childhood, is a developmental stage in which daily problems need to be solved, individual tasks
and responsibilities need to be fulfilled and social relationships are expected to progress. One of the
developmental tasks of adolescence is to establish close relationships with peers. Making friends of
different age and gender, participating in social activities and feeling belonging to the group of friends
are extremely important for the social development of adolescents (Uzamaz, 2000). During adolescence,

individuals can spend most of their time at school or in peer groups outside the home and family
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environment. In this period, the main relationships of adolescents are with their friends (Uzamaz, 2000).
Problems such as difficulty in establishing friendship relationships, timidity in relations with the
opposite sex, inability to show emotions can be experienced intensely during adolescence (Uzamaz,
2000). Many adolescents have difficulty in establishing relationships with other adolescents and need
social skills (Christof et al., 1985). Adolescents' relationships with their peers have a critical importance
on their life, social life, thoughts and feelings. These relationships can have positive effects on the

personal and psychological development of the adolescent as well as negative effects (Siislii, 2016).

When analysed in this context, body perception can be a threat to adolescents' self-confidence. As a
result, it is usual for adolescents to experience social anxiety and difficulties in friendship skills. The fact
that individuals have positive or negative thoughts about their body image has a determining effect on
many socialisation areas such as work, education, friendship and family life, eating behaviours, sexual
behaviours, and relationships with the opposite sex (Ulkii, 2017). Although the concept of body
perception has attracted a lot of attention recently, it has been observed that the effect of body perception
on obesity, depression, self-esteem dimensions have been examined and the effect of body perception

on the ability to establish friendship has not been emphasised much.

In this study, it is aimed to examine the relationship between body perception, self-confidence and peer
relationships in high school students. By examining the interactions of body perception with self-
confidence and peer relations in a holistic way, it aims to make an important contribution to
understanding how these factors affect social and psychological development. With this study, it is
foreseen that examining the relationship between the body perception developed about oneself, self-
confidence and peer relationships will contribute to the literature and researchers. It can also provide
an understanding of the psychosocial development of individuals in high school. In this direction,
examining high school students' body perception, self-confidence and peer relationships may contribute
to the development of strategies that can help individuals to spend adolescence in a healthy way and to
lead a healthier and more balanced psychological life. In particular, by investigating how body
perception affects peer relationships and how it affects individuals' self-confidence levels, it can guide
educators, researchers and psychological counsellors in developing new strategies to support the

emotional and social development of young people.

In this context, it was aimed to examine the relationship between body perception, self-confidence and
peer relationships in high school students. In line with this purpose, the following sub-objectives were
addressed:

1. Is there a significant relationship between body perception, self-confidence and peer relations in high
school students?

2. Do self-confidence and peer relations significantly predict body perception in high school students?

Method

Research Model

In this project, which aims to examine the relationship between body perception, peer relations and self-
confidence in adolescents, the relational screening model, which deals with the relationships between
variables from quantitative research methods, was used. The main purpose of choosing the relational
survey model within the scope of the research is to examine the degree of relationship between the

variables, the influence of the variables on each other at the same time and their changes. The model
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used to determine the existence and degree of change between two or more variables is the relational
survey model (Karasar, 2013). The relational survey model provides the opportunity to prove a strong
assumption, the truth of the facts or statements to be put forward (Bekman, 2022).

Study Group

The sample of the research consists of 9th, 10th, 11th and 12th grade students studying in secondary
education institutions in Bayburt province. The study group consisted of a total of 448 high school
students, 252 girls (56.3%) and 196 boys (43.8%), aged between 13 and 18 years (M=15.77, SD=1.33).

Data Collection Tools

‘Personal Information Form’, ‘Body Liking Scale’, ‘Self-Confidence Scale’, ‘Peer Relationship Scale’ were

used as data collection tools and applied to the participants in the study group.
Personal Information Form

In the personal development form developed by the researcher, there are questions about age,

gender and grade level.
Body Liking Scale

The scale was developed by Tylka and Wood-Barcalow (2015). It was adapted into Turkish by Akin
et al. (2015). Consisting of 10 items, the scale is a 5-point Likert (1-never-5-always) type measurement
tool. While responding to the questions, the participants are expected to answer the rate of agreement
with the items according to the explanation. According to their answers, the scores of the items in the
scale are summed up and the total body liking score of the participant is reached. In this scale, there is
no reverse coded item and the scale has a range between 10 and 50. High scores obtained from the scale
indicate that the participant's body liking level is high. Validity and reliability analyses of the form
adapted to Turkish were conducted (Karakurt, 2019). Item total correlation coefficients of the scale .31
to .76. As a result of confirmatory factor analysis, it was determined that the unidimensional model
provided a good fit (x?=72. 46, sd=33, RMSEA=. 077, CFI=. 98, IFI=. 98, RFI=. 95, GFI=. 93, SRMR=. 045).
The internal consistency reliability coefficient of the scale was found to be .88. In line with these results,

it was revealed that the Body Liking Scale can be used as a valid and reliable tool (Akin, 2015).
Self-confidence Scale

It was developed by Akin in 2007. This scale, which is 5-point Likert (1 never-5 always) type, consists
of 33 items. High scores on the scale indicate that the participant has a high level of self-confidence. The
result is obtained by dividing the total score by the number of items. In the study conducted for the
validity and fit analyses of the scale, the correlation coefficient between the self-confidence scale
developed from the Cooper Smith Self-Esteem Inventory was examined and found to be .87 (Akin,
2007). This shows that the scale has high internal consistency. The reliability (internal consistency)
coefficient was calculated as .83 for the first sub-dimension of the scale, .85 for the external self-
confidence dimension and .83 for the overall scale. The total variance explained by the scale consisting
of 33 items was 43.6%. High scores in the overall and sub-dimensions of this scale, all items of which
are positive, indicate a high level of self-confidence (Koseoglu, 2020). The Self-Confidence Scale has
strong data in terms of both validity and reliability and is accepted as a reliable tool for measuring self-

confidence.
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Peer Relationship Scale

It was developed by Kaner (2000). The purpose of designing the scale is to determine the peer
relationships of adolescents. The scale consists of 18 items and 4 subscales. These subscales are: Loyalty,
Trust and Identification, Commitment, Self-Disclosure. The total variance explained by the four
dimensions is 54.3%. Based on the total scores obtained from the scale, significant differences were
observed between the scores of the lower and upper groups (27%) on each item (Zorbaz & Dost, 2014).
Kaner found an internal consistency reliability coefficient of .86 for the Peer Relationship Scale.
Superman reported a split reliability coefficient of .73 for the Brown test and a reliability coefficient of
.93 for the test-retest (Kaner, 2000). The Peer Relationship Scale is considered a reliable instrument with
high construct validity and reliability results. Both Cronbach's Alpha and test-retest reliability confirm

that this scale provides accurate and consistent data on peer relationships.
Data Collection

Participation in the study was based on volunteerism. Convenient sampling method was used in the
study and the data were collected by the researcher through an online form. Convenient sampling
method involves collecting data from the people the researcher can reach by reducing the loss of time,
money and labour (Biiylikoztiirk et al., 2018). After being informed about the research, data collection

tools were applied to volunteer individuals.
Data Analysis

In determining whether the distribution is suitable for parametric tests, descriptive methods (Abbott,
2011), which are considered together with skewness, kurtosis, mean and standard deviation values,
were used. The fact that the skewness values of the variables are between .12 and -1.37 and the kurtosis
values are between .03 and .98 and these values are between -1.5 and +1.5 means that the data are at an
acceptable level in terms of normality (Tabachnick & Fidell, 2013). Following the normality
assumptions, the data set was reviewed for multicollinearity problem and the assumptions of regression
analysis were examined. In line with the findings obtained, it was determined that the Tolerance values
ranged between .39 and .78 and were greater than .10. VIF values were found to be between 1.23 and
4.33 and less than 10. Afterwards, it was found that Durbin-Watson values were obtained as 1.78 for
body perception, self-confidence and peer relations and were between 1-3, which is the criterion range,
and thus it was seen that the data set was suitable for regression analysis in this respect (Seger, 2013).
Statistical procedures were performed by Pearson correlation analysis and multiple linear regression

analysis. Statistical analyses were performed using SPSS 22.00 package programme.
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Findings

Table 1. Relationships between Body Perception, Self-Confidence and Peer Relationships

Variable x Sd 1 2 3 4

1. Body perception  37.12 8.95 -

2. Self- confidence 122.46 22.32 71 -

3.Close 44.92 13.08 -19** -27** -
Relationships with

peers

4 Negative 21.34 8.38 -12* -.09 .05 -

Relationships with

peers

* p< .05, ** p< .01

When Table 1 was analysed, it was found that there was a positive and significant relationship between
body perception and self-confidence (r= .71, p< .01), and a negative and significant relationship with

close relationships with peers (r=-.19, p<.01) and negative relationships with peers (r=-.12, p<.05).

Table 2. Multiple Linear Regression Analysis on Body Perception, Self-Confidence and Peer

Relationships
Variable B Standard Error B t p
Constant 3,86 2.42 1.59 .00
Self- confidence .28 .01 .70 20.32 .00%*
Close  Relationships -.00 .02 -.01 -25 .80
with peers
Negative -.06 .03 -.06 -1.67 .09

Relationships with

peers

R=.71, R?>= 51, F= 154,57, *p< .05, **p< .01

When Table 2 is examined, it is seen that self-confidence and peer relationships explain 51% of the
variance in body perception (R= .71, R?>= .51, F= 154.57, p< .01). When the predictor variables were
analysed one by one and t values were examined with f it was found that self-confidence (3= .70, t=
20.32, p<.01) was a significant predictor of body perception. Close relationships with peers (= -.01, t=-
.25, p>.05) and negative relationships with peers (= -.06, t=-1.67, p>.05) were not significant predictors
of body perception.
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Discussion, Conclusion and Recommendations

The main purpose of this study is to examine the relationship between self-confidence and peer relations
with body perception in adolescents. In the results of the research, it was determined that there was a
positive relationship between body perception and self-confidence, and a negative and significant
relationship between close relationships with peers and negative relationships with peers. The finding
of a positive significant relationship between body perception and self-confidence indicates that body
liking may be a positive factor for self-confidence in adolescents. According to the findings, self-
confidence is a significant predictor of body perception. In other words, it was concluded that

individuals who perceive their body in a positive way may have higher levels of self-confidence.

There are many studies on self-confidence and body perception in the literature. When these studies are
analysed, it is seen that there is a direct relationship between individuals' body perceptions and self-
confidence levels. According to Bilgin (2011), adolescents who like their bodies physically and think
that they have a good body are more likely to have a positive body perception and feel happy. For this
reason, it is stated that their self-confidence will be higher. Goksan (2007) also stated in his study that
body perception plays an important role in the development of adolescents' self-confidence. In this

direction, this information in the literature supports the current research finding.

In the results of the research, in the peer relations dimension, a significant negative relationship was
found in body perception and close relationships with peers and negative relationships with peers.
According to the findings, it was observed that adolescents who liked their bodies had difficulty in
establishing relationships with their peers, whereas adolescents who did not like their bodies could
establish relationships with their peers. These findings suggest that body perception may affect

adolescents' peer relationships.

In the peer relations dimension, a negative and significant relationship was found, but different findings
were also found in the literature. In the study conducted by Rumsey and Harcourt (2004), it was stated
that people who do not like their bodies and have various physical disabilities (congenital or postnatal
deformations, diseases, etc.) have problems in establishing social relationships. It is stated that
individuals have difficulty in meeting people and withdraw themselves in developing long-term
relationships. In the study conducted by Uslu (2019), it is observed that people who are satisfied with
their body have an increase in self-esteem and are more successful in communicating with others. It can

be said that this information differs from the findings of the current research.

Contrary to the findings in the literature, a significant negative relationship was found between peer
relations and body perception. This situation allowed the relationship between peer relations and body
perception to be examined from a different perspective. The fact that a significant negative result was

obtained in the peer relations dimension suggests that there may be many different reasons.

In addition to the difficulties brought about by the characteristics specific to adolescence, adolescents
may also have different social needs. For adolescents, being part of a group, being liked, admired and
accepted are considered important (Kocaman & Kazan, 2021). The difference in the research findings
suggests that the needs for approval, belonging to a group and peer support have an effect on the ability
of adolescents who do not like their bodies to establish peer relationships. Individuals with negative
body perception may experience some emotional and psychological situations. And this situation may
cause psychosocial effects. In this case, the individual may try to gain a place for himself/herself by

establishing peer relationships with the desire to belong to a group and to be approved instead of
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reflecting his/her negative feelings towards his/her body. In this process, they may ignore the emotional
problems caused by not liking their body. At the same time, it also suggests that the individual can
change the emotions he/she experiences and externalise them.

It suggests that adolescents who like their bodies may not feel the need to establish peer relationships
due to high self-confidence, self-love, positive self-perception, self-centredness, period-specific
characteristics and the effect of the concept of imaginary audience. At this point, although the individual
experiences the problem more in personal processes, it suggests that different variables that come into
play at the point of externalisation and peer relations may have an effect. These factors appear as factors

that reduce peer relations.

In a study conducted by Harter (1999), it is suggested that adolescents may behave more timidly in
social relationships when they define themselves with the concept of an imaginary spectator who is
constantly watching them. It is also stated that adolescents who like their bodies may tend to establish
less social relationships. In the study of Sowislo and Orth (2013), it was stated that individuals with
positive self-perception are less affected by the approval from others and tend to establish more
independent social relationships. This suggests that adolescents who view their bodies positively may

develop less social connectedness in peer relationships.

Recommendations

Considering the findings of the study and the literature, significant relationships were found between
high school adolescents' body perceptions, self-confidence and peer relationships. In line with the
findings obtained, seminars on body perception, self-confidence and peer relations can be organised for
adolescents and their parents in schools. Studies can be carried out for the awareness of individuals.
Adolescence is a critical period when individuals focus on themselves, their bodies and their peers. It
can be predicted that an adolescent who has problems with body perception, self-confidence and peer
relations in this period may be negatively affected and may be accompanied by psychological problems.
In this context, studies can be carried out to help individuals develop awareness of their bodies. It may
be recommended that mental health professionals working with adolescents should prepare a treatment
plan by taking these findings into consideration. Group psychological counselling can be done by
determining the need groups on self-confidence, peer relations and body perception. Again, peer
groups can be formed for individuals in need. It may be recommended to conduct more research to
draw attention to body perception during adolescence. Today, with the increase in the use of
technology, it is known that the media also affects body perception. For this reason, adolescents and
parents can also be informed about being influenced by the media. In future research, a more
comprehensive and in-depth examination of the context between body liking and peer relationships can

be conducted.
Limitations

This research is a quantitative study in the relational survey method. In addition, since the relationships
between the variables of the study are analysed using the cross-sectional method, although the results
obtained give ideas about causality, they cannot be interpreted as a definite cause-effect relationship
between the variables. In this context, it is recommended to conduct qualitative research to learn the

views and perspectives of the participants about the concepts, longitudinal research to see the change
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and development of the concepts and findings over time, and experimental research to examine the
effects of concepts on each other. This research was conducted with the participation of high school
students who continue their education in public schools in Bayburt province. In order to increase the
generalisability of the results, comprehensive studies can be conducted with larger samples of children

and adolescents of different age groups, from private and public schools and from different provinces.

The limitations of the study include the fact that the participant students are only students studying in
Bayburt province. This situation limits the generalisability of the results obtained. The limitations of this
study include the fact that the research was carried out with the relational survey model, the
measurements were based on the self-report of the participants about their own situations and the
responses of the individuals participating in the research were assumed to be accurate and unbiased,
the data were collected online, and the number of items of the measurement tools used was high. In
addition, the limitations include the fact that the measurement tool used is negative in terms of structure
and measures negative elements in terms of peer relations. Conducting similar studies with different

methods and larger participant groups may increase the generalisability of the results obtained.
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Giris
Insan hayatinda en énemli gelisim dénemlerinden biri ergenlik dénemidir. Gelisimdeki en izl iki
biiyiime evresinden birini olusturan ergenlik, biyolojik degisimle baslar, bedensel, zihinsel ve duygusal
gelisimle tamamlanir (Yavuzer, 2000). Ergenlik donemi, tamamlanmasi gereken bir dizi gelisim
gorevine sahip karmasik ve zorlu bir siirectir (Loose vd., 2018). Viicutta boy ve agirlik artisi ile yap1 ve
isleyislerin olgunlasmasimin yaninda, inisli ¢ikish duygulanimlar, bozulan iliskiler, cevreden kolay
etkilenme, toplumda bir rol sahibi olmaya ¢abalama gibi 6zelliklerin goriildiigii bu siirecin bireyin
kisiliginin olusumundaki kritik bir donem oldugu soylenebilir (Avci, 2006). Aile iliskilerinin yeniden
tanimlanip organize edildigi gecici ve gelisimsel bir siire¢ olan ergenlik donemi, 6zerklik gelisimi
agisindan en 6nemli donemdir (Tung ve Dhillon, 2006; Ozdemir ve Cok, 2011). Bu baglamda, ergenlik
doneminde bireylerin duygusal 6zerklik kazanimi, gelisimsel gorevlerin bir parcas: olarak kritik bir

Onem tasir ve bu stiirecte cevresel etkilesimler, 6zellikle aile ve akran iliskileri belirleyici rol oynar

Duygusal 6zerklik kavrami ilk kez Steinberg ve Silverberg (1986) tarafindan ailelere olan duygusal
bagliligin gecici olarak akranlara baglilik seklinde degismesi seklinde tanimlanmistir (akt. Giines, 2018).
Ergenlik doneminde bireylerin sosyal ve psikolojik uyumu agisindan, duygusal olarak zerk olabilme
becerileri ¢ok dnemli bir faktordiir. Ergenlerin saglikli bireyler olabilmesi i¢in 6zerklik énemli gelisim
gorevlerindendir. Ayrica kimlik gelisimi agisindan ¢ok énemlidir (Noom vd., 2001). Duygusal 6zerklik
aileden bagimsizlasip; bireylesmedir. Cevreye gore degil, kendi istekleri dogrultusunda karar alma ve
ergenlik donemindeki bireyin kendine giiven duymasi anlamia gelir (Noom vd., 2001; Steinberg ve
Silverberg, 1986). Ergenlikte duygusal 6zerkligin 6neminin bilinmesi ve duygusal 6zerkligi gelistirecek
ortamlar yaratilmas1 ergenlerin saglikli bir kisilik gelistirmesi agisindan onemlidir (Giines, 2018).
Duygusal 6zerklik gelisimi, ailelere olan duygusal baglhiligin gecici bir siire i¢in akranlara baglilik olarak
degismesi olarak tamimlanir (Steinberg ve Silverberg, 1986). Duygusal 6zerklik ergenlerin gelisimi
agisindan olumlu sonuglarla iliskilidir ve riskli ortamlarda ise; olumsuzluklardan ergen bireyi korur
(Lamborn ve Steinberg, 1993). Ergen bireyler duygusal olarak 6zerklesirken akran zorbalifina ugrama,
zorbalik egilimi gosterme davranislarini sergileyebilmektedirler (Celenk ve Yildizlar, 2019; Kogak ve
Celik, 2021; Polat ve Sohbet, 2020).

Akran zorbaligy; bir veya birden ¢ok 6grencinin, kendilerinden gorece giicsiiz 6grencileri tekrarlanan
ve kasith bicimde saldirgan davranislarla magdur etmesi ile sonuglanan, magdurun kendisini
savunamayacak durumda oldugu bir saldirganlik tiiriidiir (Olweus, 1997). Akran zorbalig1 okullardaki
glivenli ortam algisina ciddi zarar vermekte ve maruz kalan ergen bireyler icin ciddi sonuglar
dogurmaktadir. Birey icin 6nemli olan giivenlik ihtiyacimin okullarda saglanmasi, egitim- ogretim
faaliyetlerinin verimli bir sekilde ilerlemesi agisindan olduk¢a énemlidir (Giines, 2018). Akran zorbalig,
bireyin sosyal alanda kendisini kotii hissetmesine ve degersiz gormesine sebep olmakla birlikte
akademik alanda da beklenilen basariy1 gostermede zorluk yasamasina sebep olur (Giiltekin ve Sayil
2005). Zorbaliga maruz kalan magdur bireyler psikolojik agidan ciddi anlamda destege ihtiyag
duyabilir. Aileler akran zorbaligini bireylerin kendilerinin bu sorunu halledebilecekleri basit bir
deneyim olarak algilayabilmekte ve bu konu ile ilgili sorumluluk alma konusunda yetersiz
kalmaktadirlar (Giiltekin ve Sayil 2005). Oysaki akran zorbaliginin, okuldan kagma ve devamsizlik
yapma oraninda artisa, 6grencilerin mutluluk ve yasam kalitelerinde diisiise sebebiyet vermek gibi
daha bir¢ok olumsuzluga yol agtig1 goriilebilmektedir (Giiltekin ve Sayil, 2005). Akran zorbalig1
zorbalik olayina karisan tiim bireyler icin travmatik sonuglar doguran ve etkileri uzun déneme yayilan

karmasik bir sorundur (Yelboga ve Kogak, 2019). Lise 6grencilerinin yasadiklari zorluklarla bas edip bu

OJCES, 2024, 2(4), 243-263



Ergenlerde duygusal 6zerklik ile akran zorbahgi arasindaki iliskinin incelenmesi 245

siireci saglikli bir sekilde atlatabilmelerine yarar saglayacak kavramlardan birinin duygusal 6zerklik
olabilecegi soylenebilir (Zimmer-Gembeck ve Collins, 2006).

Bu nedenle, ergenlerin duygusal 6zerkliklerinin akran zorbalig: ile iliskisinin incelenmesi, ergenlerin
psikolojik ve sosyal saglig1 i¢in onemlidir. Tiirkiye’deki alan yazin incelendiginde, akran zorbaligi ile
iliskili ¢ok sayida arastirmamn bulundugu goriilmektedir (Celenk ve Yildizlar, 2019; Yelboga ve Kogak,
2019; Polat ve Sohbet, 2020). Ancak bu calismalarin ¢ogu, yalnizca akran zorbaligi olgusunu ele almakta
ve ergenlerin duygusal 6zerklik diizeyleri ile arasindaki iligskisi incelenmemistir. Ozellikle akran
zorbaligi ile ergenlerin duygusal 6zerkligi arasindaki iliskiye odaklanan ¢alismalarin oldukga sinirh
kaldig1 dikkat cekmektedir (Giines, 2018; Kilicarsan ve Parmaksiz, 2020; Tugran, 2020). Bu eksiklik, hem
teorik hem de uygulamali calismalar agisindan bir bosluk olusturmustur. Bu ¢alisma, ergen bireylerde
akran zorbaligr magduriyeti, zorbalik egilimi ve duygusal 6zerklik arasindaki iligkiyi inceleyerek bu
alandaki boslugu doldurmay1 amaclamaktadir. Mevcut calismalardan farkli olarak, yalmzca akran
zorbalig1 olgusunu degil, ayn1 zamanda bu akran zorbaligi ile ergenlerin duygusal ozerklikleri
arasindaki iliski de kapsamli bir sekilde ele alinmaktadir. Bu baglamda, ergenlerin akran zorbaligina
ugrama ve zorbalik egilimi gosterme diizeyleri ile duygusal 6zerklik diizeyleri belirlenmis ve bu
degiskenler arasindaki iliskiler analiz edilmistir. Calismanin yenilik¢i yonii, akran zorbaligi ve
duygusal 6zerklik arasindaki iligkiyi aragtirarak, bu iki kritik degiskenin birbiriyle nasil etkilesim i¢inde
oldugunu ortaya koymasidir. Bu baglamda, duygusal Ozerklik kavramina yonelik farkindalik
olusturmak ve bu iliskinin 6nemine dikkat cekmek amaclanmuistir. Ayrica, elde edilen bulgularin akran
zorbalig ile miicadele stratejilerinin yani sira ergenlerin duygusal gelisimlerini desteklemeye yonelik
miidahale yontemlerinin gelistirilmesinde yol gosterici olacag1 diisiiniilmektedir. Bu yaklagim,
zorbalikla miicadele ¢alismalarini daha biitiinciil ve etkili hale getirme potansiyeli tasimaktadir. Sonug
olarak, bu calisma, hem akran zorbaligin1 hem de ergenlerin duygusal gelisimlerini kapsayan bir
perspektif sunarak alan yazina dnemli bir katki saglamay1 hedeflemektedir. Boylece, literatiirdeki
sinirlamalarin giderilmesine katki saglanacak ve gelecekteki arastirmalara rehberlik edecek yeni bir

bakis acis1 sunulacaktir.
Yontem

Arastirma Modeli

Ergen bireylerde akran zorbali$1 magduriyeti, zorbalik egilimi ve duygusal 6zerklik arasindaki iligkinin
incelenmesinin amaglandig1 bu projede degiskenler arasindaki iliskileri ele alan iligskisel tarama modeli
kullamlmistir. {liskisel tarama modelinin tercih edilmesinin temel amaci; degiskenler arasindaki var
olan iliski derecelerini, ayni anda degiskenlerin birbirlerini etkileme durumlarini ve degisimlerini
incelemektir. Tliskisel tarama yontemi, iki farkli nicel degisken arasindaki iliskinin veya etkinin bir
korelasyon katsayis1 aracilifiyla ortaya c¢ikarilmasidir (Fraenkel vd., 2012). Degiskenler arasindaki

iliskilerin ele alinmas: agisindan iliskisel tarama yontemi oldukc¢a 6nem arz etmektedir.
Calisma Grubu / Evren ve Orneklem / inceleme Nesnesi

Aragtirmanin 6rneklemini Bayburt ili ortadgretim kurumlarmnda dgrenim gormekte olan 9., 10., 11. ve
12. Smif 6grencileri olusturmaktadir. Arastirmanin ¢alisma grubu, 13 ile 18 yas araliginda (M= 15.18,
SD=1.23), 197 kiz (%48) ve 213 erkek (%52) olmak iizere toplam 410 lise 6grencisinden olusmaktadir.

Veri Toplama Araglan
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Ergenler i¢in Duygusal Ozerklik Olgegi: Steinberg ve Silverberg (1986) tarafindan gelistirilen dlgek
Deniz vd. (2013) tarafindan Tiirk kiiltiiriine uyarlanmistir. “Anne babay1 birey olarak gorme,
ideallestirme, bagimsizlasma ve bireylesme” seklinde 4 alt boyuttan ve 20 maddeden olusmaktadir.
Olgekten alinan yiiksek puan, duygusal 6zerklik diizeyinin yiiksek oldugunu gostermektedir. 4'lii
Likert tipinde olan 6lgegin segenekleri “Bana tamamen uygun”, “Bana uygun”, “Bana uygun degil”
ve “Bana hi¢ uygun degil” seklindedir. Olgeginin gegerliligi Iyilik Uyum Indeksi .811 AGFI .772
Yaklagik Hatalarin Ortalama Karekokii (RMSEA) .092 ve Artik Ortalamalarin Karekokii (RMR) .079
olarak belirlenmistir. Giivenirliligi dort faktorlii yapisinin test edildigi Dogrulayici Faktor Analizi
sonucunda iyi uyum katsayis1 .81 olarak elde edilmistir. Olgegin Ana-Baba ve Ergen Mliski Envanteri
Genel Anlagmazlik ve Biitiinliik alt 6lcekleri ile bagint1 diizeyi sirasiyla 55 ve 48 bulunmustur. Bu

arastirmada ise Cronbach Alfa degeri .80 olarak hesaplanmistir.

Akran Zorbalig Belirleme Olcegi - Ergen Formu (AZBO-EF): Piskin ve Ayas (2015) tarafindan
gelistirilmistir. Akran zorbalig1 belirleme Slgegi ergen formu ‘zorba dlgegi’ ve “kurban 6lgegi” olarak
adlandirilan ve ayni maddelerin farkli bir bicimde sorulmas: ile olusan paralel iki Olgekten
olugmaktadir. Ogrencilerin zorba 6lgeginde yer alan eylem ve sézleri ne siklikla yaptiklarmi, kurban
dlgeginde ise bu eylem ve sozlere ne siklikla ugradiklarini isaretlemeleri beklenmektedir. Olgegin
gegerlik calismalarinda yiiz goriiniim gegerliligi ve kapsam gegerliligi igin uzman goriisiine
bagvurulmustur. Yap: gegerliligi icin dogrulayic faktor analizi yapilmistir. Yapilan dogrulayici
faktor analizi sonucunda 53 madde ve alt1 faktorden olusan model kuramsal ve istatistiksel olarak
uygun oldugu bulunmustur. Olgegin giivenirligi icin Cronbach Alfa i¢ tutarhk katsayilari
hesaplanmistir. Olgegin kurban boyutunun ig tutarlik kat sayis1 .93 olarak bulunmustur. Olgegin
zorba boyutunun i¢ tutarlik kat sayis: ise .92 olarak bulunmustur. Bulunan bu degerler dlgegin
psikometrik niteliklerinin kabul edilebilir sinirlar iginde oldugunu gostermektedir. Bu arastirmada

ise Cronbach Alfa degeri kurban icin .89 ve zorba icin .91 olarak hesaplanmistir.
Verilerin Toplanmasi

Orneklemi olusturan lise Ogrencileri arastirmac tarafindan goniilliilitk esas alnarak secilmistir.
Calisma grubu 18 yas alt1 katihmcilardan olustugu igin velilerden onam alinmistir. Veri grubuna
Google form aracihigiyla ulagilmistir. Aragtirmada uygun 6rnekleme yontemi kullanilmigtir. Uygun
ornekleme yontemi, zaman, para ve isgiicii kaybini azaltarak arastirmacinin ulagabildigi kisilerden

veri toplamasini igerir (Bityiikoztiirk vd., 2018).

Veri Analizi

Dagilimin parametrik testler i¢cin uygun olup olmadigini belirlemede carpiklik, basiklik,
ortalama ve standart sapma degerleri ile birlikte ele alinan betimsel yontemlere (Abbott, 2011)
basvurulmustur. Degiskenlerin ¢arpiklik degerleri akran zorbaligr magdur igin .02 ile -1.26,
zorba igin .02 ile -1.20 araliginda, basiklik degerlerinin ise magdur igin .06 ile 1.35, zorba igin
.02 ile -1.02 arasinda bulunmasi ve bu degerlerin -1.5 ile +1.5 arasinda yer almasi, verilerin
normallik agisindan kabul edilebilir diizeyde oldugu anlammi tasimaktadir (Tabachnick ve
Fidell, 2013). Normallik varsaymmlarinin ardindan veri seti ¢oklu baglanti problemi

konusunda gozden gecirilmis ve regresyon analizi sayiltilarinin incelenmesi yapilmustir.
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Elde edilen bulgular dogrultusunda Tolerance degerlerinin .19 ile .31 arasinda yer aldig1 ve
.10’dan biiyiik oldugu tespit edilmistir. VIF degerlerinin ise 3.23 ile 5.40 arasinda yer aldig1 ve
10’dan diisiik oldugu tespit edilmistir. Daha sonra Durbin-Watson degerinin de duygusal
ozerklik ve akran zorbalhg: icin 1.70 olarak elde edildigi ve kriter aralik olan 1-3 arasinda
oldugu bulunmus, boylece veri setinin bu yonden de regresyon analizine uygun nitelikte
oldugu goriilmiistiir (Secer, 2013). Istatistiksel iglemler, Pearson korelesyon analizi ve coklu
dogrusal regresyon analizi ile gergeklestirilmistir. SPSS 22.00 paket programi aracilifiyla
istatistiksel analizler yapilmisgtir.

Bulgular

Tablo 1. Duygusal Ozerklik ve Akran Zorbaligi-Magdur Arasindaki Tligkiler

Degisken X Ss Carpiklik Basiklik 1 2 3 4 5 6 7
1.DO 3497 673 -1.20 78 -
2.FZ 28.57 1292 1.14 1.35 -21% -
3.5Z 1471 715 .02 91 -.25%* 82—
4.D 10.11 571 .96 .06 -21% 6782 —
5.5 811 454 .84 .82 -.20%* 69 81 80**
6.E 1520 839 1.11 43 -15%* T3 81 76™ .80
7.CZ 1519 851 .39 41 -19** 69%F 7569 76%*  .85*
* p<.05, ** p<.01

Kisaltmalar: DO; Duygusal Ozerklik, FZ; Fiziksel Zorbalik, SZ; Sozel Zorbalik, D; Dislama, S; S6ylenti
Cikarma ve Yayma, E; Esyalarina Zarar Verme, CZ; Cinsel Zorbalik.

Tablo 1 incelendiginde, duygusal 6zerklik ile zorbali§a maruz kalma tiirlerinden fiziksel zorbalik (r=-

.21, p<.01), sozel zorbalik (r=-.25, p<.01), dislama (r=-.21, p< .01), sOylenti ¢tkarma ve yayma (r= -.20, p<
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.01) esyalarina zarar verme (r=-.15, p<.01) ve cinsel zorbalik (r=-.19, p< .01) arasinda negatif ve anlamh

iliski bulunmustur.

Tablo 2. Duygusal Ozerklik ve Akran Zorbaligi-Zorba Arasindaki Iligkiler

Degisken X Ss Carpiklik Basiklik 1 2 3 4 5 6 7
1.DO 3497 673 111 43 -
2.FZ 2711 1349 1.39 1.41 -.20%* -
3.5Z 13.86 6.89 .74 28 -21% 85%  —
4.D 9.63 559 .16 .89 -.14** 76%* 83 —
5.5 732 454 .58 .82 -12% T3 83 89
6.E 1484 875 .11 25 -16%* 5% 847 84 90**
7.CZ 1459 851 .78 -1.02 -15% T4 81 80%* .86 .88**
* p<.05, ** p<.01

Tablo 2 incelendiginde, duygusal 6zerklik ile zorbalik tiirlerinden fiziksel zorbalik (r=-.20, p<.01), s6zel

zorbalik (r=-.21, p<.01), dislama (r= -.14, p< .01), sOylenti ¢ikarma ve yayma (r=-.12, p< .01) esyalarina
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zarar verme (r= -.16, p< .01) ve cinsel zorbalik (r= -.15, p< .01) arasinda negatif ve anlamh iliski

bulunmustur.

Tablo 3. Akran Zorbaligi-Magdur ve Duygusal Ozerklige Iliskin Coklu Dogrusal Regresyon Analizi

Degisken B Standart Hata B t p
Sabit 38.61 .79 48.55 .00
Fiziksel Zorbalik -.01 .04 -.03 -.36 71
Sozel Zorbalik -26 A1 -28 241 .00%*
Diglama -.07 A1 -.06 -71 47
Soylenti Cikarma -.02 14 -01 -18 .85
Esyalara Zarar Verme -21 .08 -.27 -2.45 .00**
Cinsel Zorbalik -.10 .07 -13 -1.35 17

R=.28, R?>= .08, F=5.79, *p< .05, **p< .01

Tablo 3 incelendiginde, akran zorbaligina maruz kalmanmin duygusal 6zerklikteki varyansin %8’ini
acgikladigy goriilmektedir (R=.28, R%= .08, F=5.79, p< .01). Yordayic1 degiskenler tek tek ele alimip Sile ¢
degerleri incelendiginde, sozel zorbaligin (f=-.26, t=-2.41, p<.01) ve egyalara zarar vermenin (f=-.21, t=
-2.45, p<.01) duygusal ozerkligin anlaml birer yordayicisi oldugu tespit edilmistir. Fiziksel zorbalik
(p=-.01, t="-.36, p> .05), dislama (5= -.07,t= -.71, p> .05), sOylenti ¢cikarma ve yayma (p=-.02, t=-.18, p>.05)
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ve cinsel zorbaligin (8= -.10, t= -1.35, p> .05) ise duygusal 6zerkligin anlamli bir yordayicist olmadig1

goriilmektedir.

Tablo 4. Akran Zorbaligi-Zorba ve Duygusal Ozerklige Iliskin Coklu Dogrusal Regresyon Analizi

Degisken B Standart Hata p t p
Sabit 38.61 .79 50.45 .00
Fiziksel Zorbalik -.01 .04 -10 -1.09 71
Sozel Zorbalik -26 A1 -25 -2.09 .00%*
Diglama -.07 A1 -.03 -31 .75
Soylenti Cikarma -.02 .14 -12 -1.57 .59
Esyalara Zarar Verme -21 .08 -.07 -.53 .00**
Cinsel Zorbalik -.10 .07 -.03 -33 73

R= .25, R?>= .06, F=4.33, *p< .05, **p< .01

Tablo 4 incelendiginde, akran zorbaligmin duygusal ©zerklikteki varyansmn %6’sim acikladig:
goriilmektedir (R= .25, R?= .06, F= 4.33, p< .01). Yorday1c1 degiskenler tek tek ele alinip Sile t degerleri
incelendiginde, sozel zorbahigm (f= -.25, t=-2.09, p< .01) duygusal 6zerkligin anlaml birer yordayicis:
oldugu tespit edilmistir. Fiziksel zorbalik (5= -.10, t= -1.09, p> .05), dislama (= -.03, = -.31, p> .05),
sOylenti ¢cikarma ve yayma (f=-.12, t=-1.57, p> .05), esyalara zarar verme (f=-.07, t=-.53, p<.01) ve cinsel
zorbahigm (= -.03, t= -33, p> .05) ise duygusal Ozerkligin anlaml bir yordayicis1 olmadig:

goriilmektedir.

Tartisma, Sonug ve Oneriler

Bu aragtirmanin temel amaci, ergen bireylerde akran zorbaligi magduriyeti, zorbalik egilimi ve
duygusal 6zerklik arasindaki iligskiyi incelemektir. Bu dogrultuda, duygusal 6zerklik kavraminin
onemine dikkat cekilerek, akran zorbaligiyla iligkisi tizerinde farkindalik yaratilmasi hedeflenmistir.
Ayrica, elde edilen bulgularin, akran zorbaligiyla miicadeleye yonelik stratejilerin yanu sira, ergenlerin
duygusal gelisimlerini destekleyecek miidahale yontemlerinin olusturulmasinda rehberlik edecegi
diistiniilmektedir. Bu yaklasim, zorbalikla miicadele ¢alismalar1 i¢in daha kapsamh ve etkili bir model

sunma potansiyeline sahiptir.

Aragtirma sonuglari, duygusal 6zerklik ve akran zorbalig: iligkisi agisindan hem magdur hem de zorba

boyutunda anlaml veriler ortaya koymustur. Duygusal 6zerklik ile zorbaliga maruz kalma arasinda
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negatif ve anlaml bir iliski bulunmustur. Yani, duygusal olarak daha 6zerk bireylerin zorbaliga maruz
kalma olasiliklar1 daha diisiiktiir. Aym sekilde, duygusal 6zerklik ile zorbalik egilimi arasinda da
negatif ve anlaml bir iliski tespit edilmistir. Bu durum zorba davraniglarda bulunanlarin duygusal
ozerklik diizeylerinin diisiik oldugunu ya da zorba davranislarda bulunmayanlarin duygusal olarak
daha 6zerk olduklarimi gostermektedir. Bu bulgular, alanyazinda benzer sonuglara ulasan ¢alismalarla
tutarhdir (Kiligarslan ve Parmaksiz, 2020). Kiligarslan (2020), yaptig1 calismada ergenlik dénemindeki
bir bireyin aileden saglikli bir bicimde bagimsizlasma ve 6zerklik gelisimi olmadiginda siddet egilimi
ve benzeri tutum ve davranislarin ortaya ¢ikabilecegini ifade etmistir. Bu ¢alismada duygusal 6zerklik
ile zorbalik egilimi arasinda negatif ve anlaml bir iliski oldugu bulunmustur. Ancak, alanyazinda bu
konuda farkli bulgulara da rastlanmistir. Ornegin, Giines (2018) yaptig1 calismada 6grencilerin ergenlik
doneminde aileden 6zerklestik¢e arkadaslariyla daha ¢ok vakit gegirdigini ve bu durumun zorbaca
davranislar edinme olasiligini artirabilecegini ifade etmistir. Ayni ¢alismada, duygusal 6zerklik ile
zorbalik egilimi arasinda pozitif yonde anlaml bir iliski oldugu bulunmustur. Bu, 6grencilerin
duygusal ozerklik diizeyleri arttikca zorbalik egilimlerinin de arttigini gostermektedir. Bu celigkili
bulgular, duygusal 6zerklik ve zorbalik egilimi arasindaki iliskinin farkl kiiltiirel ve sosyal baglamlarda
farklilik gosterebilecegini diisiindiirmektedir. Akran zorbaliginin duygusal ozerklikteki varyansin
%6’sm1 acikladig: goriilmektedir. Sozel zorbaligin duygusal 6zerkligin anlamli birer yordayicisi oldugu
gorillmiistiir. Sozel zorbalik alay etme, ad takma, laf atma, kiifiir etme, sdzel incitici notlar birakma gibi

davranislari icermektedir (Cetinkaya vd., 2018).

Ergenlerin duygusal 6zerklik diizeyleri ile zorbalik egilimleri ve zorbaliga ugrama arasinda negatif
yonlii anlamli iligkiler tespit edilmistir. Bu bilgiler dogrultusunda okullarda ergenlik doneminde akran
zorbaliginin énemi hakkinda veli seminerleri diizenlenebilir. Ogrencilere zorbalik egilimi 6lgegi
uygulanarak, bu egilimi yiiksek olan 6grencilere bireysel ve grupla psikolojik danisma oturumlar:
planlanabilir. Zorbalik egilimi yiiksek olan dgrencilerin bu egilimlerinin sebepleri arastirilabilir ve bu
egilimin azaltilmasima yonelik cesitli psikoegitim programlari planlanabilir. Okullarda psikolojik
danismanlik hizmetlerinin giiclendirilmesi ve zorbaliga maruz kalan magdur 6grencilerin ve zorbalik

egilimi gosteren zorba 6grencilerin bu hizmetlerden yararlanmas: saglanmalidir.

Gelecek arastirmalarda, duygusal 6zerklik ve zorbalik egilimi arasindaki iliskinin daha kapsaml ve
derinlemesine incelenmesi gerekmektedir. Ozellikle, farkli kiiltiirel ve sosyal baglamlarda yapilan
calismalarin sonuglarinin karsilastirilmasi, bu konuda daha genel geger sonuglar elde edilmesine
yardima olabilir. Farkli kiiltiirel baglamlarda yapilan arastirmalar, kiiltiirel faktorlerin bu iligki
tizerindeki etkilerini anlamamiza yardimar olabilir. Ayrica aile dinamiklerinin farklhilagsmasinin da
duygusal dzerklik icin &nemli bir etken oldugu diisiiniilebilir. Ozellikle ebeveyn tutumlarinin bu
baglamda ©n plana ¢ktig1 sOylenebilir. Bu dogrultuda ebeveyn tutumlar: ile duygusal 6zerklik

arasindaki iligkiyi inceleyen arastirmalar yapilmasi 6nerilebilir.

Bu arastirma, iliskisel tarama yonteminde olan nicel bir ¢alismadir. Ayrica arastirmanin degiskenleri
arasindaki iligkiler kesitsel yontem kullanilarak incelendiginden elde edilen sonuglar nedensellige dair
fikirler verse de degiskenler arasinda kesin bir neden-sonug iliskisi seklinde yorumlanamamaktadir. Bu
baglamda katiimalarin kavramlarla ilgili goriiglerini ve bakis agilarimi 6grenebilmek igin nitel,
kavramlar ile bulgularin zamanla degisim ve gelisimini gorebilmek icin boylamsal, kavramlarin
birbirine etkisini ele alabilmek icin deneysel arastirmalarin yapilmasi oneriler arasinda yer almaktadir.

Arastirmanin smirhiliklari arasinda katilimcr 6rnekleminin sadece Bayburt ilinde 6grenim goren
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ogrencilerden olusmasi yer almaktadir. Sonuclarin genellenebilirligini artirmak igin farkli yas
grubundaki ¢ocuk ve ergen bireylere yonelik, 6zel ve devlet okullarindan ve farkli illerden daha biiyiik
orneklemleri igererek kapsamli aragtirmalar gerceklestirilebilir. Olgiimlerin katiimcilarin kendi
durumlarina dair 6z-bildirimlere dayanmasi ve verilerin gevrimici yollarla toplanmasi da simurliliklar
arasindadir. Olgme araglarinin ok sayida madde igermesi de bir baska sinirhiliktir. Bu durumlar, elde
edilen bulgularin genellemesini smirlayabilir. Benzer arastirmalarin farkli yontemlerle ve daha genis

katilima gruplariyla yapilmas: da diger 6neriler arasinda yer alabilir.
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Introduction

One of the most important developmental periods in human life is adolescence. Adolescence, which
constitutes one of the two fastest growth stages in development, begins with biological change and is
completed with physical, mental and emotional development (Yavuzer, 2000). Adolescence is a complex and
challenging process with a series of developmental tasks to be completed (Loose et al., 2018). It can be said
that this period is a critical period in the formation of the individual's personality, with features such as
fluctuating emotions, deteriorating relationships, being easily affected by the environment, and striving to
have a role in society, as well as the maturation of structures and functions with the increase in height and
weight in the body (Avci, 2006). Adolescence, which is a temporary and developmental process in which
family relationships are redefined and reorganized, is the most important period in terms of autonomy
development (C)Zdemir & Cok, 2011; Tung & Dhillon, 2006). In this context, the acquisition of emotional
autonomy during adolescence is of critical importance as a part of developmental tasks and environmental

interactions, especially family and peer relationships play a decisive role in this process.

The concept of emotional autonomy was first defined by Steinberg and Silverberg (1986) as a temporary
change in emotional attachment to families in the form of attachment to peers (cited by Giines, 2018). In terms
of social and psychological adaptation of individuals during adolescence, the ability to be emotionally
autonomous is a very important factor. Autonomy is one of the important developmental tasks for
adolescents to become healthy individuals. It is also very important for identity development (Noom et al.,
2001). Emotional autonomy is becoming independent from the family and individualization. It means making
decisions in line with one's own wishes, not according to the environment, and self-confidence of the
individual in adolescence (Noom et al., 2001; Steinberg & Silverberg, 1986). Recognizing the importance of
emotional autonomy in adolescence and creating environments to develop emotional autonomy are
important for adolescents to develop a healthy personality (Giines, 2018). The development of emotional
autonomy is defined as the temporary change of emotional attachment to families to attachment to peers
(Steinberg & Silverberg, 1986). Emotional autonomy is associated with positive outcomes for the
development of adolescents and protects adolescents from negativity in risky environments (Lamborn &
Steinberg, 1993). While adolescents become emotionally autonomous, they may exhibit peer bullying and
bullying tendencies (Celenk & Yildizlar, 2019; Kogak & Celik, 2021; Polat & Sohbet, 2020).

Peer bullying is a type of aggression that results in one or more students victimizing relatively weaker
students with repeated and deliberate aggressive behaviors, where the victim is unable to defend themselves
(Olweus, 1997). Peer bullying seriously damages the perception of a safe environment in schools and has
serious consequences for the exposed adolescents. Ensuring the need for security, which is important for the
individual, in schools is very important for the efficient progress of education and training activities (Giines,
2018). Peer bullying causes the individual to feel bad and see himself/herself worthless in the social field, but
also causes difficulty in achieving the expected success in the academic field (Giiltekin & Sayil 2005).
Victimized individuals who are exposed to bullying may need serious psychological support. Families may
perceive peer bullying as a simple experience that individuals themselves can handle this problem and they
are insufficient in taking responsibility for this issue (Giiltekin & Sayil 2005). However, it can be seen that
peer bullying leads to many other negative effects such as an increase in the rate of truancy and absenteeism
from school and a decrease in students' happiness and quality of life (Giiltekin & Sayil, 2005). Peer bullying
is a complex problem that has traumatic consequences for all individuals involved in bullying and its effects
spread over a long period of time (Yelboga & Kogak, 2019). It can be said that one of the concepts that will
help high school students cope with the difficulties they experience and overcome this process in a healthy

way may be emotional autonomy (Zimmer-Gembeck & Collins, 2006).
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Therefore, examining the relationship between adolescents' emotional autonomy and peer bullying is
important for adolescents' psychological and social health. When the literature in Turkey is examined, it is
seen that there are many studies related to peer bullying (Celenk & Yildizlar, 2019; Polat & Sohbet, 2020;
Yelboga & Kocak, 2019). However, most of these studies only address the phenomenon of peer bullying and
the relationship between it and adolescents' emotional autonomy levels has not been examined. It is
noteworthy that studies focusing on the relationship between peer bullying and adolescents' emotional
autonomy are quite limited (Giines, 2018; Kiligarsan & Parmaksiz, 2020; Tugran, 2020). This deficiency has
created a gap in terms of both theoretical and applied studies. This study aims to fill this gap by examining
the relationship between peer bullying victimization, bullying tendency, and emotional autonomy in
adolescents. Unlike existing studies, not only the phenomenon of peer bullying but also the relationship
between peer bullying and adolescents' emotional autonomy is comprehensively addressed. In this context,
the levels of peer bullying and bullying tendencies of adolescents and their emotional autonomy levels were
determined and the relationships between these variables were analyzed. The innovative aspect of the study
is that by investigating the relationship between peer bullying and emotional autonomy, it reveals how these
two critical variables interact with each other. In this context, it was aimed to raise awareness about the
concept of emotional autonomy and to draw attention to the importance of this relationship. In addition, it is
thought that the findings obtained will guide the development of intervention methods to support the
emotional development of adolescents as well as strategies to combat peer bullying. This approach has the
potential to make anti-bullying studies more holistic and effective. In conclusion, this study aims to make a
significant contribution to the literature by providing a perspective that covers both peer bullying and
emotional development of adolescents. Thus, it will contribute to the elimination of limitations in the

literature and provide a new perspective to guide future research.

Method
Research Model

In this project, which aims to examine the relationship between peer bullying victimization, bullying
tendency and emotional autonomy in adolescents, the relational survey model was used to examine the
relationships between variables. The main purpose of choosing the relational survey model is to examine the
degree of the existing relationship between variables, the influence of variables on each other at the same
time and their changes. The correlational survey method is to reveal the relationship or effect between two
different quantitative variables through a correlation coefficient (Fraenkel et al., 2012). The correlational

survey method is very important in terms of addressing the relationships between variables.
Study Group / Universe and Sample / Object of Study

The sample of the study consisted of 9th, 10th, 11th and 12th grade students studying in secondary education
institutions in Bayburt province. The study group consisted of a total of 410 high school students, 197 female
(48%) and 213 male (52%), between the ages of 13 and 18 (M= 15.18, SD=1.23).
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Data Collection Tools

Emotional Autonomy Scale for Adolescents: The scale developed by Steinberg and Silverberg (1986) was
adapted to Turkish culture by Deniz et al. (2013). It consists of 20 items and 4 sub-dimensions as "seeing
parents as individuals, idealization, independence and individuation". A high score on the scale indicates
a high level of emotional autonomy. The options of the 4-point Likert-type scale are "Completely suitable
for me", "Suitable for me", "Not suitable for me" and "Not suitable for me at all". The validity of the scale
was determined as Goodness of Fit Index .811 AGFI .772 Root Mean Square Error of Approximation
(RMSEA) .092 and Root Mean Square Residual (RMR) .079. As a result of Confirmatory Factor Analysis
in which the four-factor structure was tested for reliability, a good fit coefficient of .81 was obtained. The
correlation level of the scale with the General Conflict and Integrity subscales of the Parent and
Adolescent Relationship Inventory was found to be 55 and 48, respectively. In this study, Cronbach's

alpha value was calculated as .80.

Peer Bullying Identification Scale - Adolescent Form (PBI-AF): It was developed by Piskin and Ayas
(2015). The adolescent form of the Peer Bullying Identification Scale consists of two parallel scales called
'bully scale' and 'victim scale’, which are formed by asking the same items in a different way. Students
are expected to mark how often they do the actions and words on the bully scale and how often they are
subjected to these actions and words on the victim scale. In the validity studies of the scale, expert opinion
was consulted for face validity and content validity. Confirmatory factor analysis was conducted for
construct validity. As a result of the confirmatory factor analysis, the model consisting of 53 items and
six factors was found to be theoretically and statistically appropriate. Cronbach's alpha internal
consistency coefficients were calculated for the reliability of the scale. The internal consistency coefficient
of the victim dimension of the scale was found to be .93. The internal consistency coefficient of the bully
dimension of the scale was found to be .92. These values show that the psychometric properties of the
scale are within acceptable limits. In this study, Cronbach's alpha value was calculated as .89 for the

victim and .91 for the bully.
Data Collection

High school students constituting the sample were selected by the researcher on a voluntary basis. Since
the study group consisted of participants under the age of 18, parental consent was obtained. The data
group was reached through Google form. Convenient sampling method was used in the study.
Convenient sampling method involves collecting data from the people the researcher can reach by

reducing the loss of time, money and labor (Biiyiikoztiirk et al., 2018).

Data Analysis

Descriptive methods (Abbott, 2011), which include skewness, kurtosis, mean and standard deviation values,
were used to determine whether the distribution was suitable for parametric tests. The fact that the skewness
values of the variables are between .02 and -1.26 for the victim and .02 and -1.20 for the bully, and the kurtosis
values are between .06 and 1.35 for the victim and .02 and -1.02 for the bully, and that these values are between
-1.5 and +1.5 means that the data are at an acceptable level in terms of normality (Tabachnick & Fidell, 2013).
Following the normality assumptions, the data set was reviewed for multicollinearity and the assumptions

of regression analysis were examined.

In line with the findings obtained, Tolerance values were found to be between .19 and .31 and greater than
.10. VIF values were found to be between 3.23 and 5.40 and lower than .10. Then, it was found that the Durbin-

Watson value was obtained as 1.70 for emotional autonomy and peer bullying and was found to be between
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1-3, which is the criterion range, and thus it was seen that the data set was suitable for regression analysis in
this respect (Seger, 2013). Statistical procedures were performed with Pearson correlation analysis and

multiple linear regression analysis. Statistical analyses were performed using SPSS 22.00 package program.
Findings

Table 1. Relationships between Emotional Autonomy and Peer Bullying-Victim

Variable X Sd Skewness Kurtosis 1 2 3 4 5 6 7
1.EA 3497 673 -1.20 .78 -

2.PB 28.57 1292 1.14 1.35 -.21% -

3. VB 14.71 715 .02 91 -.25%* 82%% -

4.E 10.11 5.71 .96 .06 -.21% 67%F 8% -

5. RMS 811 454 84 .82 -.20%* 69%*  81**  80**

6. PD 1520 839 1.11 43 -.15%* 73 81 76 .80**

7.SB 15.19 8.51 .39 41 -.19%* 69%F 75%  69%*  76** 85

* p<.05, ** p<.01

Abbreviations: EA; Emotional Autonomy, PB; Physical Bullying, VB; Verbal Bullying, E; Exclusion, RMS;
Rumor-Mongering and Spreading, PD; Property Damage, SB; Sexual Bullying.

When Table 1 is examined, it is seen that emotional autonomy and the types of exposure to bullying are

physical bullying (r=-.21, p<.01), verbal bullying (r= -.25, p<.01), exclusion (r= -.21, p<.01), spreading rumors
(r=-.20, p<.01), damaging belongings (r=-.15, p< .01) and sexual bullying (r=-.19, p< .01).
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Table 2. Relationships between Emotional Autonomy and Peer Bullying-Bullying

Variable x Sd Skewness Kurtosis 1 2 3 4 5 6 7

1.EA 3497 673 111 43 -

2.PB 27.11 1349 1.39 1.41 -.20%* -

3. VB 13.86 6.89 .74 .28 -21%* .85%* -

4.E 9.63 559 .16 .89 -.14% 76% 83 -

5. RMS 732 454 .58 .82 - 12%* 73 83 89

6. PD 1484 875 .11 .25 -16%* J5%F 84 84xr 90 _

7.5SB 1459 851 .78 -1.02 -.15%* g4 81 80**  .86™  .88**

* p<.05, ** p<.01

When Table 2 is examined, it is seen that emotional autonomy and bullying types such as physical bullying

(r=-.20, p<.01), verbal bullying (r= -.21, p<.01), exclusion (r= -.14, p< .01), spreading rumors (r= -.12, p< .01),

damaging belongings (r=-.16, p< .01) and sexual bullying (r=-.15, p<.01).

Table 3. Multiple Linear Regression Analysis of Peer Bullying-Victim and Emotional Autonomy

Variable B Standard Error g t p
Constant 38.61 .79 48.55 .00
Physical Bullying -.01 .04 -.03 -.36 71
Verbal Bullying -.26 11 -.28 -2.41 .00**
Exclusion -.07 A1 -.06 -71 47
Rumor Spreading -.02 .14 -.01 -.18 .85
Damaging Property -.21 .08 -.27 -2.45 .00**
Sexual Bullying -.10 .07 -13 -1.35 17

R= .28, R>= .08, F=5.79, *p< .05, *p< .01
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When Table 3 is analyzed, it is seen that exposure to peer bullying explains 8% of the variance in emotional
autonomy (R= .28, R*= .08, F=5.79, p< .01). When the predictor variables were analyzed individually and ¢
values were analyzed with/, it was found that verbal bullying (= -.26, t=-2.41, p<.01) and damaging objects
(p=-.21, t=-2.45, p< .01) were significant predictors of emotional autonomy. Physical bullying (= -.01, t=-.36,
p> .05), exclusion (= -.07, t=-.71, p> .05), spreading rumors (p=-.02, t=-.18, p>.05) and sexual bullying (= -

.10, t=-1.35, p>.05) were not significant predictors of emotional autonomy.

Table 4. Multiple Linear Regression Analysis of Peer Bullying-Bullying and Emotional Autonomy

Variable B Standard Error B t p
Constant 38.61 .79 50.45 .00
Physical Bullying -.01 .04 -.10 -1.09 71
Verbal Bullying -.26 11 -25 -2.09 .00**
Exclusion -.07 11 -.03 -.31 .75
Rumor Spreading -.02 14 -12 -1.57 .59
Damaging Property -21 .08 -.07 -.53 .00**
Sexual Bullying -.10 .07 -.03 -.33 73

R=.25, R%= .06, F=4.33, *p< .05, *p<.01

Table 4 shows that peer bullying explains 6% of the variance in emotional autonomy (R= .25, R?= .06, F=4.33,
p< .01). When the predictor variables were analyzed individually and ¢ values were analyzed withf, it was
found that verbal bullying (= -.25, t= -2.09, p< .01) was a significant predictor of emotional autonomy.
Physical bullying (= -.10, t= -1.09, p> .05), exclusion (f=-.03, t= -.31, p> .05), spreading rumors (p= -.12, t= -
1.57, p> .05), damaging objects (p=-.07, t=-.53, p< .01) and sexual bullying (f= -.03, t=-.33, p> .05) were not

significant predictors of emotional autonomy.

Discussion, Conclusion and Recommendations

The main purpose of this study is to examine the relationship between peer bullying victimization, bullying
tendency and emotional autonomy in adolescents. In this direction, it was aimed to draw attention to the
importance of the concept of emotional autonomy and to raise awareness on its relationship with peer
bullying. In addition, it is thought that the findings obtained will guide the creation of intervention methods
that will support the emotional development of adolescents as well as strategies for combating peer bullying.
This approach has the potential to provide a more comprehensive and effective model for anti-bullying
studies.

The results of the study revealed significant data in terms of the relationship between emotional autonomy
and peer bullying in both victim and bully dimensions. A negative and significant relationship was found

between emotional autonomy and exposure to bullying. That is, more emotionally autonomous individuals

OJCES, 2024, 2 (4), 243-263



Investigating the relationship between emotional autonomy and peer bullying in adolescents 261

are less likely to be bullied. Likewise, a negative and significant relationship was found between emotional
autonomy and bullying tendency. This indicates that those who engage in bullying behaviors have low levels
of emotional autonomy or those who do not engage in bullying behaviors are more emotionally autonomous.
These findings are consistent with studies that have reached similar results in the literature (Kiligarslan &
Parmaksiz, 2020). In his study, Kilicarslan (2020) stated that violent tendencies and similar attitudes and
behaviors may emerge when an individual in adolescence does not develop healthy independence and
autonomy from the family. In this study, a negative and significant relationship was found between
emotional autonomy and bullying tendency. However, different findings were also found in the literature.
For example, Giines (2018) stated in his study that as students become autonomous from their families during
adolescence, they spend more time with their friends and this may increase the likelihood of bullying
behaviors. In the same study, a significant positive correlation was found between emotional autonomy and
bullying tendency. This indicates that as students' emotional autonomy levels increase, their bullying
tendencies also increase. These contradictory findings suggest that the relationship between emotional
autonomy and bullying tendency may differ in different cultural and social contexts. Peer bullying explained
6% of the variance in emotional autonomy. Verbal bullying was found to be a significant predictor of
emotional autonomy. Verbal bullying includes behaviors such as teasing, name-calling, name-calling,

swearing, swearing, and leaving verbally hurtful notes (Cetinkaya et al., 2018).

Negative significant relationships were found between adolescents' emotional autonomy levels and bullying
tendencies and being bullied. In line with this information, parent seminars can be organized in schools about
the importance of peer bullying during adolescence. By applying the bullying tendency scale to students,
individual and group counseling sessions can be planned for students with high bullying tendency. The
reasons for this tendency of students with high bullying tendency can be investigated and various
psychoeducation programs can be planned to reduce this tendency. Psychological counseling services in
schools should be strengthened and victim students who are exposed to bullying and bully students who

show bullying tendencies should benefit from these services.

In future research, the relationship between emotional autonomy and bullying tendency should be examined
more comprehensively and in depth. In particular, comparing the results of studies conducted in different
cultural and social contexts may help to draw more generalizable conclusions. Studies conducted in different
cultural contexts can help us understand the effects of cultural factors on this relationship. In addition,
differentiation of family dynamics can also be considered as an important factor for emotional autonomy. It
can be said that especially parental attitudes come to the fore in this context. In this direction, it may be
recommended to conduct research examining the relationship between parental attitudes and emotional

autonomy.

This research is a quantitative study in the relational survey method. In addition, since the relationships
between the variables of the study were examined using the cross-sectional method, although the results
obtained give ideas about causality, they cannot be interpreted as a definite cause and effect relationship
between the variables. In this context, it is recommended to conduct qualitative research to learn the views
and perspectives of the participants about the concepts, longitudinal research to see the change and
development of the concepts and findings over time, and experimental research to address the effect of
concepts on each other. The limitations of the study include the fact that the participant sample consists only
of students studying in Bayburt province. In order to increase the generalizability of the results,
comprehensive research can be carried out with larger samples of children and adolescents of different age
groups, from private and public schools and from different provinces. Limitations include the fact that the
measurements are based on participants' self-reports of their own situations and that the data were collected

online. Another limitation is that the measurement tools contain a large number of items. These situations
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may limit the generalization of the findings. Conducting similar studies with different methods and larger

participant groups may increase the generalizability of the results obtained.
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