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Saygideger Okurlar,

Toplumlarin siirekliligini ve dayamikliligini belirleyen en temel unsur, toplumsal
dokunun ahlaki, kiiltiirel ve entelektiiel biitiinltigtidiir. Tiirkiye’de son yillarda bu
dokunun belirli agilardan zayifladigi, sosyal iligkilerde giivenin ve dayanismanin
yerini bireysel ¢ikarlarin, rekabetin ve hizla tiiketilen degerlerin aldig1 goriilmektedir.
Bu olgu, literatiirde siklikla “sosyal ¢lirtime” kavramiyla aciklanmaktadir. Sosyal
ciiriime, yalnizca ekonomik ya da siyasal sorunlarin bir yansimasi degil; ayni1 zamanda
toplumsal deger sisteminin ¢oziilmesi, ortak ideallerin erozyona ugramasi ve kamusal

alanin giderek daralmasi anlamina gelmektedir.

Cumbhuriyetin ikinci ylizyilina adim attigimiz bu donemde, 2025 yilinin “Aile Yilt”
olarak ilan edilmesi, bu siirecin merkezinde yer alan bir kurumu yeniden
diistinmemizi zorunlu kilmaktadir. Aile, bireyin kimligini, degerlerini ve toplumsal
sorumluluk bilincini gekillendiren ilk ve en etkili egitim ortamidir. Ancak aile
yapisinda gozlenen ¢oziilmeler; bosanma oranlarindaki artis, kusaklar arasi iletisim
kopukluklari, dijitallesmenin getirdigi duygusal uzaklasmalar ve ekonomik baskilar,
toplumsal dayanigsmay1 zayiflatmaktadir. Bu baglamda, aile kurumunun yalmizca
bireysel bir alan degil, toplumsal direncin en temel tasiyicist oldugu gergegi yeniden
vurgulanmalidir. Aile yapisindaki doniisiimiin en onemli yansimalarindan biri de
egitim ve 0gretim alaninda gozlenmektedir. Egitimin niteliginde yasanan diisiis, sitnav
odakli sistemlerin yarattig1 yiizeysellik, 6gretmenlik mesleginin itibarsizlasmas: ve
gengclerin diistinsel derinlikten uzaklasmasi, toplumsal ¢iirtimenin hem nedeni hem
de sonucudur. Egitim politikalarimin kisa vadeli hedeflerle sekillenmesi, bireyi
yalnizca ekonomik rekabetin bir parcasi olarak konumlandirmakta; bu durum, deger
odakli bir egitim anlayisinin yerini performans temelli bir pragmatizme
birakmaktadir. Oysa saglikli bir toplumsal yapi, elestirel diistinebilen, vicdani

muhakeme giicii gelismis, empati temelli bireylerin yetistirilmesiyle miimkiindiir.

Bu noktada, 6zgiir akademik diisiincenin 6nemi bir kez daha ortaya cikmaktadir.
Bilimsel bilginin tiretimi, yalnizca laboratuvarlarda ya da siniflarda gerceklesen teknik
bir faaliyet degil, ayn1 zamanda toplumsal bilincin insasinda belirleyici rol oynayan
entelektiiel bir eylemdir. Immanuel Kant, “Aydinlanma, insanin kendi akli
bagkasinin yonlendirmesi olmadan kullanabilmesidir” derken, aslinda Ozgiir
diisiincenin hem bireysel hem toplumsal bir sorumluluk oldugunu vurgular. Benzer
bicimde, John Stuart Mill de diistince 6zgiirliigiinii yalnizca bireysel bir hak degil,
“dogrunun yanlsla catismasindan dogan bir ilerleme ilkesi” olarak tanimlar.
Dolayisiyla, farklhi fikirlerin ifadesine alan tanimayan bir akademi, kendi varlik
nedenini ortadan kaldirir. Karl Popper’in “yanlislanabilirlik” ilkesi, bilimin dogmadan
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degil, elestiriden beslendigini hatirlatir. Bu ilke, yalnizca metodolojik bir gereklilik
degil; ayn1 zamanda 6zglir diistincenin felsefi temelidir. Akademik 6zgiirliik, bilginin
mutlaklastirilmasma degil, siirekli sorgulanmasma imkan tanir. Bu baglamda,
tiniversiteler elestirel aklin si§inag: olmaly; bilim insanlari, diisiincenin rehberliginde
topluma yon gosterebilmelidir. Ne yazik ki, akademik alanin daraldigi, arastirmanin
politik ve ekonomik baskilardan etkilendigi donemlerde, oOzgiir diisiince de
sinirlandirilmaktadir. Bu durum, yalnizca akademinin degil, toplumun da diisiinsel
nefesini keser. Hannah Arendt’in uyarisim1 hatirlamak gerekir: “Diistinmemenin
kokeninde, kotiiliigiin siradanlasmasi yatar.” Ozgiir akademik diisiince, tam da bu

nedenle, toplumsal vicdanin korunmas agisindan yasamsal bir isleve sahiptir.

Toplumun yeniden ahlaki bir gerceveye kavusmasi, ancak ailede baglayan deger
egitiminin, egitim kurumlarinda ve akademik diinyada karsihk bulmasiyla
miimkiindiir. Bu nedenle, diisiincenin Ozgiirlestigi, bilimin sayginhigmi yeniden
kazandigy, ailenin ise toplumsal vicdanin tasiyicist oldugu bir gelecek umuduyla bu

say1y1 siz degerli okuyucularimiza sunuyoruz.
Bilimin rehberliginde, diistincenin 6zgiirliiiiyle...
Dog¢. Dr. Mustafa DEMIR

Editor
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Dear Readers,

The most fundamental element determining the continuity and resilience of societies
is the moral, cultural, and intellectual integrity of the social fabric. In Tiirkiye, in recent
years, it has been observed that this fabric has weakened in certain aspects, and that
trust and solidarity in social relations have been replaced by individual interests,
competition, and rapidly depleting values. This phenomenon is frequently explained
in the literature with the concept of "social decay." Social decay is not only a reflection
of economic or political problems; it also means the disintegration of the social value
system, the erosion of shared ideals, and the gradual shrinking of the public sphere.
As we enter the second century of the Republic, the declaration of 2025 as the "Year of
the Family" necessitates a rethinking of an institution at the heart of this process. The
family is the first and most effective educational environment that shapes an
individual's identity, values, and sense of social responsibility. However, the observed
disintegration in the family structure, the increase in divorce rates, intergenerational
communication breakdowns, emotional distance brought about by digitalization, and
economic pressures are weakening social solidarity. In this context, it is essential to re-
emphasize that the family institution is not only an individual domain but also the
most fundamental carrier of social resilience. One of the most significant reflections of
the transformation in family structure is observed in the fields of education and
training. The decline in the quality of education, the superficiality created by exam-
oriented systems, the devaluation of the teaching profession, and the alienation of
young people from intellectual depth are both causes and results of social decay. The
shaping of education policies with short-term goals positions the individual solely as
part of economic competition, replacing a value-oriented understanding of education
with a performance-based pragmatism. However, a healthy social structure is possible
only by raising individuals who can think critically, have developed conscientious
reasoning abilities, and are empathetic. At this point, the importance of free academic
thought reemerges. The production of scientific knowledge is not only a technical
activity that takes place in laboratories or classrooms, but also an intellectual act that
plays a crucial role in shaping social consciousness. Immanuel Kant, when he says,
"Enlightenment is the ability of man to use his own reason without the guidance of
others," actually emphasizes that free thought is both an individual and a social
responsibility. Similarly, John Stuart Mill defines freedom of thought not merely as an
individual right, but as "a principle of progress arising from the conflict between truth
and falsehood." Therefore, an academy that does not allow space for the expression of
different ideas eliminates its own raison d'étre. Karl Popper's principle of
"falsifiability" reminds us that science is nourished not by dogma, but by criticism and
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scrutiny. This principle is not only a methodological necessity; it is also the
philosophical foundation of free thought. Academic freedom enables the continuous
questioning of knowledge, rather than its absolutization. In this context, universities
should be havens of critical reason; scientists should be able to guide society under the
guidance of thought. Unfortunately, during periods when the academic field is
shrinking and political and economic pressures influence research, free thought is also
restricted. This situation stifles the intellectual breath not only of academia but also of
society as a whole. It is necessary to remember Hannah Arendt's warning: "At the root
of not thinking lies the normalization of evil." Free academic thought, precisely for this
reason, has a vital function in terms of protecting the social conscience. The restoration
of a moral framework for society is only possible when values education, beginning in
the family, finds its reflection in educational institutions and the academic world.
Therefore, with the hope of a future where thought is free, science regains its prestige,
and the family acts as the bearer of social conscience, we present this issue to our

valued readers. Guided by science, with freedom of thought...
Assoc. Prof. Dr. Mustafa DEMIR

Editor

[8) (40N
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Makale Geg¢misi

Sternberg tarafindan gelistirilen basarili zeka kurami, bireylerin {istbiligsel diistinme becerilerini
gelistirmeyi hedefler. Basarili zeka kurami 6grenme siirecinde analitik, yaratici ve pratik diisiinme
becerilerine dayali etkinliklerin 6grencilerin 6grenme performansimni artirdigmni ileri siirer. Bu
calismada, lise diizeyinde gorev yapan Ogretmenlerin O6gretim stillerini, Palos ve Maricutoui
tarafindan gelistirilen Basaril: Zekd Ogretim Stilleri Olgegi (BZOSO) kullamilmistir. Bu calismanin amact
Ogretmenlerin 6gretme stilleri basarili zeka teorisi kapsaminda bellek ve analitik diisiinme, yaratic
diisiinme ve pratik diisiinme becerileri agisindan incelemektir. Arastirmanin 6rneklemini, 2020 —
2021 egitim 6gretim yilinda Diyarbakir merkez ilgelerindeki liselerde gorev yapan 6 farkli branstan
273 dgretmen olusturmustur. Veriler, cinsiyet, egitim diizeyi, brans ve kidem degiskenlerine gore
betimsel olarak analiz edilmistir. Veri analizinde aritmetik ortalama, frekans, yiizde, t-testi, tek
yonliit ANOVA, Scheffe ve LSD testleri kullanilmistir. Degiskenler acisindan gruplar arasinda
anlaml bir fark bulunmamaistir. Ancak 6gretmenlerin, basarili zeka kurami gergevesindeki 6gretim
stillerine iligskin 6zyeterlik algilarmin oldukga yiiksek diizeyde oldugu tespit edilmistir. Ogretim
stillerinin kalitesini artirmak ve 6grenme ortamini zenginlestirmek icin 6gretmenlerin analitik,
yaratict ve pratik diislinme becerilerini gelistirmeye yonelik farkindalik kazandirilmasi 6nem
tagimaktadir.
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Giris
Egitimin bir etkilesim ve iletisim siireci oldugu diisiiniildiigiinde, 6grencinin 6gretim ve dgrenme
stirecine katilimi biiyiik 6nem tasir. Bireylerin ihtiyaclari, kisilik 6zellikleri, ilgi ve yetenekleri, 6grenme
stilleri ve zeka gibi pek ¢ok degisken, 6grenmedeki bireysel farkliliklar: olusturan temel unsurlardir.
Kuzgun ve Deryakulu’ya (2004) gore, bireyin dogustan gelen genetik 6zellikleri ve genler araciligiyla
aktarilan potansiyel, ¢evreyle etkilesim sonucunda ortaya ¢ikar. Cevre ve kalitim etkilesiminin bireyin

zekas1 ve 6grenme kapasitesinde belirleyici rol oynadig sdylenebilir.

190011 yillarin basindan itibaren zekd, zeka kuramlari ve zekay: Olgen testler iizerine yapilan
aragtirmalar, bireyin zihinsel kapasitesini birden fazla sekilde ortaya koyabilecegi sonucuna varmigtir.
Bu zihinsel kapasitenin yalnizca akademik basariy1 degil, ayn1 zamanda bireyin giiclii yonlerini ve
sosyal, sanatsal yeteneklerini de yansittig siklikla ifade edilmistir (Kaufman ve Singer, 2004). 1970’lerin
sonunda psikolog Howard Gardner, ¢oklu zeka kuramini ortaya atarak bireyin birden fazla zeka alanina
sahip oldugunu ve problem ¢ozme becerileri, yaraticilik gibi bilissel becerilerin farkli 6grenme
ortamlarinda daha fazla ortaya cikabilecegini belirtmistir. Gardner, tek zeka modelinin insan beyninin
tiim potansiyelini yeterince agiga ¢ikaramadigini; sdzel ve matematiksel yetenekleri 6lgen IQ testlerinin
insan beyninin tiim kapasitesini yansitmada yetersiz kaldigini1 vurgulayarak bireylerin sekiz veya daha

fazla zeka tiiriine sahip oldugunu dile getirmistir (Gardner, 1993).

Gardner’'in ¢oklu zeka kuramina siklikla atifta bulunan Sternberg, zekadaki bireysel farkliliklar
vurgulayarak zekayi, bireylerin yeteneklerini sosyo-kiiltiirel baglamda kullanarak yasam hedeflerine
ulagma becerisi olarak tanimlar (Sternberg, 2006). Sternberg , zekanin yalnizca ¢evreye uyum saglama
becerisi olmadigini, ayn1 zamanda gevreyi se¢gme ve sekillendirme becerisi oldugunu belirtir. Sternberg,
bir 6grencinin okul ortamindaki diisiik akademik basarisinin, onun zeka potansiyelini tam olarak

yansitmadigini belirtmistir (Hunt, 2008).

Sternberg, basariya ve zekaya sadece bireyin 6grenme ortamlarindaki performansi iizerinden 6lgiim
yapilmasina kars: ¢ikarak, {iclii ya da basarili zeka kurami olarak bilinen teorisini ortaya koymustur.
Geleneksel zeka testlerinin odaklandig1 genel zeka faktorii, genellikle g olarak adlandirilir ve Sternberg
tarafindan yalnizca "akademik zeka" olarak nitelendirilerek elestirilmistir. Bu elestirinin temelinde,
standart testlerin Olgtiigii akademik basarinin, bireyin gercek diinyada karsilastigi sorunlarla basa
cikma yetenegi (pratik zeka) veya yeni fikirler {iretme kapasitesi (yaraticilik) gibi 6nemli unsurlar1 géz
ard1 etmesi yatmaktadir (Kim, 2015; Schmidt ve Hunter, 1993).

Sternberg’e gore, bireysel farkliliklar1 ve sosyo-kiiltiirel ¢evreleri dikkate almayan zeka testleri
gercegi yansitmaz. Sternberg’in zekanin gelistirilebilir yetenekler kiimesi oldugu yoniindeki
savunmasl, dogrudan egitime yonelik yeni bir yol haritas1 sunar. Zeka gelistirilebilir oldugundan, farkh
ogrenme stillerini ve ¢ok yonlii becerileri hedefleyen bir program, grenci basarisini temelden artirma
potansiyeline sahiptir. Kuramin bilimsel motivasyonu, yalnizca bilissel bir yap1 sunmak degil, aym

zamanda esitlikci ve gelistirici bir pedagojik cerceve olusturmaktir (Vinney, 2024).

Glintimiizde okullarda Ogrencileri degerlendirmek igin hazirlanan test ve sinavlar, yalnizca
ogrencilerin bilgiyi ezberleme, anlama ve karsilastirma gibi analitik becerilerini 6l¢meye yoneliktir.
Ancak bir 6grenme ortaminda yalnizca analitik ve bellek becerilerinin dlgiilmesi, bireylerin gercek
hayatta bagarilh olmalar1 icin yeterli degildir. Ogrencilerin basarilarinin genis bir yelpazede
degerlendirilmesi gerektigini vurgular (Sternberg, Dashtaki ve Bali, 2024). Sternberg, bireylere analitik,

yaratici ve pratik zeka alanlarinda {ist diizey diisiinme becerileri kazandirildiginda hem akademik hem

OJCES, 2025, 3(6), 153-186
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de kisisel yasamda basarili olabileceklerini savunur. Bu ii¢ alanin dengeli gelisimi, basarili zeka

kuraminin temelini olusturur (Gottfredson, 2003; Mitana, Muwagga ve Ssempala, 2019).

Bireysel farkliliklar kavrami, bireyin farkli ve ¢oklu zekd alanlarma sahip oldugunu one siiren
kuramlarin gelisimine yol agmis, bu da 6grenme siirecinde 6grenme ve dgretme stilleri kavramlarinm
ortaya ¢ikarmistir. Ogrenciler bir 6grenme ortaminda gozlemlendiginde, bazilarinin veriler ve
algoritmalar iizerine yogunlastigi, bazilarmin ise kuramlar ve islem modellerine odaklandig:
goriilebilir. Benzer sekilde, baz1 6grenciler sozel aciklamalar: tercih ederken, bazilar1 bilgiyi gorsel
olarak temsil eden resimler, grafikler ve tablolar1 tercih eder. Bu farkliliklar, 6grencilerin 6grenme
stillerini gostermektedir (Felder, 1996). Felder'e (1996) gore, 6grencinin 6grenme tarzi ile 6gretmenin
Ogretim tarzi arasinda bir uyum olmasi, 6grencinin bilgiyi etkili bir sekilde edinmesini ve konuya kars:

olumlu bir tutum gelistirmesini saglar.

Basarili zeka kuraminda, 6grenme dort 6gretim stilinin dengesiyle gerceklesir: (a) geleneksel 6gretim
tarzi (bilginin tekrar yoluyla aktarilmasi), (b) analitik diisiinme becerilerini destekleyen 6gretim tarzi, (c)
yaratici diisiinmeyi tesvik eden 6gretim tarzi ve (d) uygulamayi tesvik eden dgretim tarzi (Gottfredson,
2003; Schmidt ve Hunter, 1993). Egitimde, ezberleme yontemi siklikla geleneksel bir yaklasim olarak
degerlendirilmekte ve elestirilmektedir. Ancak Sternberg, ezberlemenin de diger becerilerle birlikte
kullanilabilecek biligsel bir yeti oldugunu ve bilginin daha etkili kodlanmasini sagladigini savunur
(Sternberg ve Grigorenko, 2004). Ozellikle kiiciik yastaki cocuklarin 6grenme siireclerinde, tekrar, taklit
ve ezber gibi yontemler siklikla kullanilir. Ciinkii bu yas grubundaki ¢ocuklarin analitik, yaratic1 ve
pratik diisiinme becerileri heniiz tam olarak gelismemistir; bu nedenle bilgi aktarimi biiyiik 6l¢iide
hafizaya dayali stratejilerle gerceklestirilir (Sternberg ve Grigorenko, 2007). Bu baglamda, 6gretmen
bilginin kavranmasini saglar, 6grenci bu bilgiyi hafiza ve analitik diisiinme becerileriyle i¢sellestirir,
Ogretmen 0grenciyi yaratici fikirler tiretmeye tesvik eder ve 6grenci bu fikirleri hayata gegirir, baskalarini

fikirlerinin dogruluguna ikna etmeye calisir.

Basarili zeka kuramina gore, analitik diisiinme; 6grencilerin bir konuyu analiz etme, gesitli yonlerini
belirleme, elde edilen bilgileri degerlendirme ve yargilarda bulunma gibi zihinsel siiregleri igerir. Bagka
bir deyisle, analitik diisiinme; 6grencilerin edindikleri bilginin farkli yonlerini belirleyerek analiz ve
degerlendirme yapmalari, karsilastirmalar yiiriitmeleri, ¢ikarimlarda bulunmalar1 ve kararlara
ulasmalar: gibi soyut zihinsel siirecleri ifade eder. Analitik diisiinme egitiminde, problem ¢dzme ve
karar vermeye dayali etkinlikler kritik biligsel beceri egzersizleridir. Sternberg (2004), bir problemi
¢ozme yaklasimlarinin kiiltiirler arasinda farklilik gosterebilecegini ancak problemi tanima ve ¢oziim

stratejileri gelistirme adimlarmin tiim kiiltiirlerde benzer ve bir 6l¢lide evrensel oldugunu belirtir.

Basarili zekdanin diger bir ayag: yaratiai diisiinme becerileridir. Sternberg, 6grenme ortamlarinda
yaraticihigin, 6gretmenin ogrencileri hayal kurmaya, icat etmeye, kesfetmeye, hipotez gelistirmeye ve
olanaklar iizerinden yeni fikirler iiretmeye tesvik etmesiyle olustugunu 6ne siirer. Ancak 6grencileri
yalnizca bu eylemleri yapmaya tesvik etmek yeterli degildir; 6gretmen ayni zamanda yaratict diisiinme
konusunda rol model olmali ve 6grencilerin ¢abalarini édiillendirmelidir (Masumzadeh ve Hajhosseini,
2019). Baska bir deyisle 6gretmen, yalnizca “yoldan bahsetmekle” kalmamali, 6grencilerle birlikte

“yolda ytirtimelidir.”

Kuramin son ayagini olusturan pratik diisiinme becerileri, bireyin giinliik yasamda karsilastig1
sorunlara ¢oziim bulmasi ve bu ¢dziimleri uygulamas: siirecini kapsar. Pratik diisiinmede birey,
gevresine uyum saglama, ¢evresini sekillendirme ve degistirme davranislari sergiler; sosyal baglamda

en pratik ¢oziimii hayata gegirmeyi amaclar. Bu nedenle bu bireyler hata yapmaktan korkmazlar ve
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sikca deneme-yanilma yontemini kullanirlar. Hatalar1 birer 6grenme firsat1 olarak goriirler (Hedlund,
Antonakis ve Sternberg, 2002).

Sternberg ve ekibi tarafindan yiriitiilen calismalar, basarili zeka temelli miifredatla egitilen
ogrencilerin, yalnizca hafiza becerilerini vurgulayan geleneksel yontemlerle egitilen 6grencilere kiyasla
tim degerlendirmelerde 6nemli Ol¢iide daha iyi performans gosterdigini ortaya koymustur. Bu
calismalarin 6nemli bir bulgusu, basarili zeka kosulundaki Ogrencilerin, ¢oktan se¢meli hafiza
testlerinde dahi diger gruplara {istiin gelmesidir. (Kaufman ve Singer, 2004) Bu sonug, basarili zeka
Ogretiminin sadece analitik, yaratic1 ve pratik becerileri gelistirmekle kalmayip, ayni1 zamanda bilginin
cesitli ilgi ¢ekici yollarla kodlanmasini saglayarak bilgiyi akilda tutma yetenegini de maksimize ettigini
gostermektedir. Basarili zeka modeli, 6grencilerin giliclii yonlerinden yararlanmalarina ve zayif
yonlerini diizelterek veya telafi ederek gelisim gerektiren alanlardaki performanslarimi artirmalarina
olanak tanmir. (Hunt, 2008). Bu durum, kuramin sadece okul basarisin1 degil, ayn1 zamanda okul sonrasi

yasamdaki basarinin da kaliteli bir yordayicisi oldugunu diisiindiirmektedir.

Gercek yasam deneyimleriyle donanmasi gereken bireylerin yaratic1 ve pratik becerilere daha fazla
sahip olmasi beklenir. Bireyler yalnizca ¢evrelerine uyum saglamakla kalmaz, ayni zamanda gevrelerini
se¢me ve degistirme kapasitesine de sahiptir. Geleneksel egitim yaklasimlari cogu zaman bu becerilerin
kazandirilmasinda yetersiz kalir. Basarili zeka kuramina dayali egitim ortamlari, bu eksikligi gidermeyi
hedefler. Bu kuram iizerine Saw ve Han (2021) tarafindan yiiriitiilen deneysel bir ¢alismanin bulgulari,
basarili zekda kuramina dayali bir egitim programinin 6grenciler ve 6gretmenler i¢in daha ayrintils,
yapilandirilmis ve 06zgiin zorluklar sundugunu ortaya koymustur. Bu cercevede bu biitiinciil

yaklagimin 6gretme ve 6grenme siirecinde daha etkili ve verimli olabilecegi ifade edilmistir.

Uluslararasi diizeyde egitim iizerine calismalar yiiriiten OECD (Ekonomik Isbirligi ve Kalkinma
C)rgi’ltﬁ), yillik raporlarinda 21. yiizyilin bilgi toplumunda bireylerin basarili vatandaslar ve nitelikli is
giicli olmalari icin gereken becerilerle donatilmasi gerekliligini vurgular. OECD tarafindan hazirlanan
‘Gelecek i¢in Egitim ve Beceriler” baglikli cerceve raporunda, mevcut dgrencilerin yetiskin oldugu 2030
yilina kadar bazi mesleklerin ortadan kalkacag: ve yeni is tanimlar ile sektorlerin ortaya ¢ikacag:
belirtilir. Bu baglamda, bireylerin egitim yoluyla edindigi bilgi, beceri, tutum ve deger temelli
yeterlilikler, onlara kapsayici ve siirdiiriilebilir bir gelecekten yararlanma ve bu gelecege katkida
bulunma firsat1 saglayacaktir (Organisation for Economic Co-operation and Development [OECD],
2018). Bu beceriler cergevesi ii¢ temel kategoride diizenlenmistir: “6grenme ve yenilikgilik becerileri,”
“bilgi, medya ve teknoloji becerileri” ile “yasam ve kariyer becerileri.” Ogrenme ve yenilikgilik
becerileri, karmasik is ve yasam durumlariyla basa cikabilen 6grencileri digerlerinden ayirir. Bu
kategori “yaraticilik ve inovasyon, elestirel diisiinme ve problem ¢ozme, iletisim ve is birligi” gibi alt
becerileri igerir. Bilgi, medya ve teknoloji becerileri, bireyin 21. yiizyilda bilgiyi, medyay: ve teknolojiyi
etkili ve elestirel sekilde kullanma yetkinligine odaklanir. Buradaki alt beceriler “bilgi okuryazarlig: ve
medya okuryazarlhig1”dir. Yasam ve kariyer becerileri ise 6grencilerin ¢cagdas is ve yasam ortamlarinda
iist diizey diisiinme becerilerini uygulamasini ve duygusal-sosyal yeteneklerini gelistirmesini kapsar.
Bu kategorideki alt beceriler “esneklik ve uyum saglama, inisiyatif alma ve 6z yonlendirme, sosyal ve
kiiltiirlerarasi etkilesim, tiretkenlik ve hesap verebilirlik ile liderlik ve sorumluluk”tur (Partnership for
21st Century Skills, 2019). Benzer sekilde Milli Egitim Bakanligi'min K-12 Beceriler Cergevesi Tiirkiye
Biitiinciil Modeli / Tiirkiye Yiizyilh Maarif Modeli de bireyin zihinsel, duygusal, sosyal ve manevi
gelisimini biitlinciil olarak ele alir (Milli Egitim Bakanhigi [MEB], 2024). Model ozellikle elestirel
diisiinme, problem ¢6zme, is birligi ve iletisim gibi 21. yiizyil becerileri olarak bilinen yetkinlikleri

gelistirmeyi hedefler. Tiirkiye Yiizyili Maarif Modeli'nin etkili sekilde uygulanabilmesi icin
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Ogretmenlerin, Ogrencilerin 21. yiizy1l becerilerini gelistirme siirecine daha aktif dahil edilmesi

gereklidir.

Bu baglamda, OECD ve Tiirkiye Yiizyilh Egitim Modeli tarafindan tesvik edilen beceri temelli
Ogretim ve 0grenme yaklasimlari, bireylerin giiclii yonlerini gelistirmeye ve elestirel diistinme, pratik
ve yaraticl becerilerini akademik basariyla birlikte zenginlestirmeye odaklanan Sternberg’in basarili
zeka kuramu ile biiyiik dl¢lide Ortiismektedir. Sternberg ve calisma arkadaslarinin yaptig1 ¢cok sayida
arastirmada, egitim sistemlerinin 6grencilerin akademik basarilarindan ziyade elestirel diisiinme ve
problem ¢ozme becerilerini gelistirmeye odaklanmasi gerektigi vurgulanmaktadir. Ogrencilerin yaraticl
ve pratik becerilerini zenginlestiren 6gretmen stratejileri ve etkinlikleri, onlarin gii¢lii yonlerini ve gizli
potansiyellerini ortaya c¢ikarabilecek firsatlar sunabilir. Ayrica 6grencilerin zayif yonlerinin farkina
varmalarina ve bunlari telafi etmelerine de katki saglayabilir (Sternberg, 2015). Basarili zek3,
ogrencilerin bir¢ok psikolojik ve akademik 6zelligini gelistirebilir (Mohkamkar, Shaterian ve Nikookar,
2024). Bu baglamda Ogrencilerin, diisiinceyi, duyguyu ve davramsi biitiinlestirme becerilerini

gelistirerek, kapsayici okul ve yasam ¢iktilar elde etmeleri saglanabilir.

Calismanin Amaci

Bu c¢alisma, basarili zekd kurami kapsaminda ogretmenlerin Ogretme stillerinin belirlenmesine

yoneliktir. Asagidaki sorulara yanit aranmistir:

1. Ogretmenlerin 6gretim siirecinde analitik diisiinme becerilerine y&nelik hazirladiklart
etkinliklerde, cinsiyet, kidem, egitim diizeyi ve brans degiskenlerine gore istatistiksel olarak

anlaml bir farklilik var midir?

2. Ogretmenlerin 6gretim siirecinde bellek becerilerine yonelik hazirladiklari etkinliklerde,
cinsiyet, kidem, egitim diizeyi ve brans degiskenlerine gore istatistiksel olarak anlamli bir

farklilik var midir?

3. Ogretmenlerin Ogretim siirecinde yaratict diisiinme becerilerine y&nelik hazirladiklart
etkinliklerde, cinsiyet, kidem, egitim diizeyi ve brans degiskenlerine gore istatistiksel olarak

anlaml bir farklilik var midir?

4. QOgretmenlerin 6gretim siirecinde pratik diisiinme becerilerine yonelik hazirladiklar
etkinliklerde, cinsiyet, kidem, egitim diizeyi ve brans degiskenlerine gore istatistiksel olarak

anlamh bir farklilik var midir?

Yontem

Arastirma Modeli

Bu ¢alismada tarama (betimsel-tarama) modeli kullanilmistir. Tarama arastirmalari, bir grubun belirli
oOzelliklerini mevcut haliyle tanimlamak amaciyla veri toplamay1 hedefler (Biiyiikoztiirk, 2012). Tarama
modeli, ¢cok sayida birimden olusan bir evrende genel bir sonuca ulasmak i¢in ya tiim evren {izerinde

ya da evrenden segilen bir 6rneklem {izerinde yapilan diizenlemeleri igerir (Karasar, 2016). Bu agidan
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tarama modelleri, mevcut durumu oldugu gibi yansitmanin yarn sira degiskenler aracilifiyla mevcut

durumu betimler.

Evren ve Orneklem

Arastirmanin evrenini, 2020-2021 egitim-6gretim yilinda Diyarbakir ili merkez ilcelerindeki devlet
liselerinde gorev yapan Edebiyat (n=49), Matematik (n=37), Fen Bilimleri (Fizik, Kimya, Biyoloji) (n=62),
Sosyal Bilimler (Tarih, Cografya, Felsefe) (n=52), Yabanci Diller (Ingilizce ve Almanca) (n=50) ve Giizel
Sanatlar (Resim ve Miizik) (n=23) 6gretmenleri olusturmaktadir. Orneklem seciminde basit rastgele
ornekleme yontemi kullanilmistir. Bu 6rnekleme yonteminde, evrendeki her bir birimin 6rnekleme
secilme olasilif1 esit ve bagimsiz olarak dikkate alinarak rastgele se¢im yapilir (Giirbiiz ve Sahin, 2018).
Buna gore, arastirmanin o6rneklemi Diyarbakir ili merkezindeki dort ilgede (Baglar, Kayapinar, Sur ve

Yenisehir) gorev yapan 273 6gretmenden olusmaktadir.

Veri Toplama Arac

Aragtirmanin verileri, Palos ve Maricutoiu (2006) tarafindan gelistirilen Basarili Zekd Ogretim Stilleri
Olgegi (BZOSO) kullanilarak toplanmistir. Bu olgek, tamami olumlu 23 maddeden olusmaktadir.
BZOSO'niin orijinal formunda agiklanan varyans orani %36 ile %40 arasinda belirlenmis ve dlcegin
hafiza, analitik diisiinme, yaratic1 diisiinme ve pratik diisiinme olarak adlandirilan dort boyutlu bir
yapiya sahip oldugu bulunmustur. Palos ve Maricutoiu (2006), BZOSO'niin tiim maddelerinin yeterli
faktor yiikiine sahip oldugunu belirtmis ve 6lgegin Cronbach Alfa i¢ tutarlilik katsayisini .83 olarak
hesaplamistir. Tiirkceye uyarlamasi yapilan 6lgek (Dagtan ve Bulut, 2022), Diyarbakir ili merkez
ilcelerindeki devlet liselerinde alt1 farkli bransta gorev yapan 273 6gretmene uygulanmistir. Olgek, 2020-
2021 egitim-0gretim yilinda uygulanmuistir.

Verilerin Toplanmas:

Diyarbakir 1li merkez ilgelerindeki resmi ortadgretim kurumlarinda gorev yapan alti branstaki
(edebiyat, matematik, fen bilimleri, sosyal bilimler, yabanci dil, giizel sanatlar) Ogretmenlere
uygulanmustir. Dicle Universitesi Sosyal ve Begeri Bilimler Etik Kurulu'ndan 16.03.2020 tarihli, 32977
protokol numarali etik kurul onay1 alinmustir. Arastirma izni, 22.10.2020 tarihli ve
30769799-44-E.15393017 numarali 11 Milli Egitim Miidiirliigiinden alinmistir. Katilimcilardan
bilgilendirilmis onam alinmigtir. Covid-19 pandemisi nedeniyle veri toplama aract Google Anket Formu

programi araciligiyla 2020 yili Eyliil-Aralik aylar: arasinda dgretmenlere uygulanabilmistir.

Veri Analizi

Verilerin istatistiksel analizi, SPSS 22.0 programi kullanilarak gergeklestirilmistir. Ogretmenlerin
mesleki ve kisisel bilgilerle ilgili verilerin analizinde frekans ve yiizde gibi istatistiksel degerler
kullanilmigtir. Degiskenlerin normal dagilim gosterip gostermedigini belirlemek icin veri carpiklik ve

basiklik katsayilari incelenmistir. Tiim katsayilarin +1.96 araliginda oldugu gozlemlenmistir.
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Tamamiyla simetrik bir normal dagilimda carpiklik ve basiklik katsayilari sifirdir. Ancak, bu katsayilar

£1.96 icinde ise, dagilimin normalligiyle biiyiik 6l¢iide uyumlu oldugu yorumlanir (Can, 2017).

Varyans analizleri ve t-testi i¢in degiskenlerin homojenligini test etmek amaciyla Levene testi
uygulanmistir. Elde edilen veriler temel alinarak, anlamli farklarin olup olmadigin belirlemek amaciyla
bagimsiz orneklemler t-testi ve tek yonlit ANOVA testleri yapilmistir. Buna gore, cinsiyet ve egitim
durumu degiskenlerine gore 6gretmenlerin goriislerinde anlamli farklar olup olmadigini saptamak igin
bagimsiz 6rneklemler t-testi, kideme ve bransa gore goriislerde fark olup olmadigini incelemek igin ise
tek yonlit ANOVA testi kullanilmistir. Anlamli farklar bulunmasi halinde, farkin hangi gruplar arasinda
oldugunu belirlemek amaciyla LSD ve Scheffe testleri gerceklestirilmistir. Anlamlilik diizeyi olarak .05
kabul edilmistir (p<.05).

BZOSO su bes secenekten olusmaktadir: "Kesinlikle Katiliyorum (5)", "Katiliyorum (4)", "Kararsizim
(3)", "Katilmiyorum (2)", ve "Kesinlikle Katilmiyorum (1)." Olgek seceneklerinin araliklari ise sdyledir:
1.00-1.80 "hig," 1.81-2.60 "az," 2.61-3.40 "orta," 3.41-4.20 "cok," ve 4.21-5.00 "tamamen’".

Bulgular

Tablo 1’de Ogretmenlerin cinsiyet degiskeni bakimindan BZOSO'niin geneline ve alt boyutlarina ait t-

testi sonuglar1 yer almaktadir.

Tablo 1. Ogretmenlerin BZOSO Geneline ve Alt Boyutlarina [liskin Goriiglerinin Cinsiyet Degiskeni

Bakimindan ¢-Testi Sonuglari

Alt Boyut Cinsiyet n X ss t P
Hafiza Kadm 117 425 518 .559 577
Erkek 156 429 624
Analitik Kadm 117 434 506 771 442
- Erkek 156 429 651
Diisgiinme
Kadmn 117 426 521 344 731
Yaratic1
i Erkek 156 429 640
Diisiinme
Kadm 117 427 541 082 935
Uygulamal1
g Erkek 156 428 664
Diisgiinme
Genel Kadm 117 428 485 082 934
Erkek 156 428 612
*p<.05

Tablo 1’deki bulgulara gore; 8gretmenlerin BZOSO geneline ve alt boyutlarina iliskin goriisleri
“cinsiyet” degiskeni bakimindan anlamli farklilik gostermemektedir ((271)= .082, p=.934). Cinsiyete
dair verilerin normal dagilm gosterdigi sOylenebilir. Verilerin normal dagilim gostermesi
sonucunda bagimsiz érneklemler t-testi uygulanmis Gruplara ait aritmetik ortalamalarina bakildiginda
ise hem kadin (X=4.28) hem de erkek O6gretmenler (X=4.28) basarili zekd kuramina dayali 6gretme
stillerine iligkin maddelere “tamamen” diizeyinde katildiklar1 goriilmektedir.

Ogretmenlerin basarili zeka kuramina dayali 6gretme stillerine iliskin goriislerinin egitim durumlar:
degiskeni yoniinden 06lcek genelinde ve alt boyutlarinda anlaml bir farklilik gosterip gostermedigine

iliskin bulgular Tablo 2’de gosterilmistir:
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Tablo 2. Ogretmenlerin BZOSO Geneline ve Alt Boyutlarina Iliskin Gériiglerinin Egitim Durumu
Degiskeni Bakimindan ¢-Testi Sonuglar1

Alt Boyut Egitim n X ss t P
Durumu
Hafiza Lisans 214 427 549 .624 533
Lisanstistii 59 432 479
Analitik Lisans 214 432 544 253 .801
Diigiinme Lisanstisti 59 4.34 541
Y Lisans 214 428 556 703 483
araticl
Diisii Lisanstistii 59 4.34 525
lisiinme
Lisans 214 4.29 574 129 .897
Uygulamal ] L
Diisii Lisanstistii 59 4.30 535
lisiinme
Lisans 214 4.29 522 467 .641
Genel . L
Lisanstistii 59 433 473
*p<.05

Tablo 2’deki bulgulara gore, 6gretmenlerin BZOSO geneline ve alt boyutlarina iligkin goriisleri “egitim
durumu” degiskeni bakimindan anlamh farklilik gostermemektedir (t(271)= .467 p=.641). Verilerin
aritmetik ortalamalarina bakildiginda ise hem lisans (X=4.29) hem de lisansiistii (X=4.33) egitim
diizeyine sahip Ogretmenlerin basarili zeka kuramina dayali dgretme stillerine iliskin maddelere
“tamamen” diizeyinde katildiklar1 goriilmektedir. Ayrica, lisansiistii diizeyde egitim diizeyine sahip
Ogretmenlerin, lisans diizeyi egitim durumuna sahip Ogretmenlere gore Olgek geneline daha cok

katildiklar1 séylenebilir.

Ogretmenlerin basarili zeka kuramma dayal 6gretme stillerine iliskin goriislerinin kidem degiskeni
bakimimdan 6l¢egin genelinde ve alt boyutlarinda anlamli bir farklilik gosterip gostermedigine iliskin

bulgular Tablo 3'te yer almaktadur.

Tablo 3. BZOSO Alt Boyutlarina Ait Kidem Degiskeni Bakimindan Tek Yénlii Varyans Analizi
(ANOVA) Sonuglari

Kidem n X ss Varyans  Kareler sd.  Kar F p LSD
Alt Boyut Kaynagi  Topla Ort.
mi
1-5y1l 61 429 62  Gruplar 2.768 4 692

6-10 yil 69 411 64 Aras
11-15y11 44 435 50

Hafiza 1620yl 38 428 50  Gruplar  88.898 268 .332  2.086 .083
2lyilve 61 437 52 Id

ustii
Toplam 85.599 272
Levene: .350 p=-844
1-5 y1l 61 443 71 Gruplar 1.342 4 335
Analitik  6-10 y1l 69 421 62 Arasi
Diisiinme 11-15y1l 44 4.36 51 952 434

16-20 y1l 38 4.30 49  Gruplar
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21 yilve 61 4.40 53 I 94446 268 352
usti
Toplam 95.788 272
Levene: .781 p=>539
1-5 y1l 61 4.25 63 Gruplar 1.221 4 305
6-10 y1l 69 4.19 64 Arasi
Yaratica 11-15y11 44 4.34 50 872 481
Diisiinme 16-20 y1l 38 4.25 54 Gruplar 93.876 268 350
¥ 2lyilve 61 437 55 g
ustii
Toplam 95.097 272
Levene: .536 p=710
1-5 y1l 61 4.29 68  Gruplar 1.665 4 532
6-10 y1l 69 414 63 Aras
Uveulama 11-15y11 44 440 51 1419 228
el 1620yl 38 428 51  Gruplar
Diisinme  21Y1ve 61 432 62 i¢i 268 375
: fistii 83.934
Toplam
85599 272
Levene: .792 p=531
1-5 yil 61 4.28 0.63  Gruplar 1.665 4 416
6-10 yil 69 4.16 0.60 Aras
11-15y11 44 4.36 047 1329 259
Genel 1620yl 38 427 047  Gruplar
21yilve 61 4.36 052 Id 83934 268 313
ustii
Toplam 85.599
Levene: .322 p=.863
*p<.05

Tablo 3'teki analiz sonuglari incelendiginde, gretmenlerin BZOSO geneline ve alt boyutlarma iligkin

goriislerinin “kidem” degiskenine gore bir farklilik gostermemektedir (F(4 268)=1.329, p>.05). Buna gore,

en diisiik aritmetik ortalama puaninin 6-10 y1l aras1 (X=4.16), 82 en yiiksek aritmetik ortalama ise 21 y1l ve

tizeri (X=4.36) kideme sahip Ogretmenlere ait oldugu goriilmektedir. Sonug olarak, bes farkli kidem

grubunda Ogretmenlerin oOlgegin geneline iliskin goriiglerinin “tamamen” diizeyinde oldugu

sOylenebilir.

Ogretmenlerin basarili zeka kuramina dayali 6gretme stillerine iligkin goriiglerinin brans degiskeni

bakimimdan 6lgegin genelinde ve alt boyutlarinda anlamli bir farklilik gosterip gostermedigine iligkin

bulgular Tablo 4’'te yer almaktadir:
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Tablo 4. BZOSO Alt Boyutlarina Ait Brans Degiskeni Bakimindan Tek Yonlii Varyans Analizi
(ANOVA) Sonuglari

Alt Boyutlar  Brans n X Ss Varyans Kareler sd. Kar. F P LSD
Kaynag Top. Ort.
Hafiza Edebiyat 49 436 54 Gruplar 2.857 4 571
(1) Arast
Matematik 37 435 49 1.71 131
@ 8
Fen Gruplar 88.808 268 333

Bilimleri 62 413 70 g
®)

Sosyal
Bilimler (4) 52 423 56 Toplam 91.665 272
Yabanci
Diller (5) 50 429 49
Gilizel
Sanatlar(6) 23 423 55
Levene: 1,137 p=0,344
Analitik Edebiyat 49 448 54 Gruplar 3.345 4 669
Diisiinme W) . Arast
Matematik 37 443 49 193 .089
2 2
Fen . Gruplar 92.444 268 .346
Bilimleri 62 420 70 I
®)
Sosyal
Bilimler (4) 52 424 56 Toplam 95.788 272
Yabanc
Diller (5) 50 424 49
Glizel
Sanatlar(6) 23 438 .55
Levene: 1,024 p=0,404
Yaratict Edebiyat 49 444 55 Gruplar 4.288 5 .858
Diisiinme ) Arast
Matematik 37 437 48 252 .030 3-
) 1 1,24
Fen Gruplar 90.809 268 .340
Bilimleri 62 408 .69 I
®)
Sosyal
Bilimler(4) 52 432 55 Toplam 95.097 272
Yabanci
Diller (5) 50 424 55
Glizel
Sanatlar(6)
23 428 59
Levene: 0,573 p=0,721
Uygulamals Edebiyat 49 438 58  Gruplar 2.554 5 511
Diisiinme (1) . Arast
Matematik 37 437 55 136 238
) 5
Fen Gruplar 99.953 268 374

Bilimleri 62 416 67 Ic
®)

OJCES, 2025, 3(6), 153-186



Basarili zeka kurami kapsaminda 6gretme 163

Sosyal
Bilimler (4) 52 419 .67 Toplam 102.508 272
Yabanci
Diller (5) 50 425 .58
Giizel
Sanatlar(6) 23 442 46
Levene: 0,363 p=0,874
Genel Edebiyat 49 443 51 Gruplar 2.893 5 579
@) Arast
Matematik 37 438 46
@
Fen Gruplar 82.706 267 310 1.86 .100
Bilimleri 62 414 .64 Ici 8
®)
Sosyal 425 58
Bilimler (4) 52 Toplam 85.599 272
Yabana
Diller (5) 50 425 52
Glizel
Sanatlar(6) 23 433 .50
Levene: 0,295 p=0,915
*p<.05

Tablo 4'teki analiz bulgular1 incelendiginde, 6gretmenlerin BZOSO geneline iliskin “brans”
degiskenine gore bir farklilik goriilmemektedir. (F(5-267)=1.868, p>0.05). Ayrica en diisiik aritmetik
ortalama puaninin Fen Bilimleri bransindaki (X=4.14), en yiiksek aritmetik ortalama ise Edebiyat
(X=4.43) bransindaki 6gretmenlere ait oldugu goriilmektedir. Sonug olarak, alt1 farkli brans grubunda

ogretmenlerin Olgek geneline iliskin goriislerinin “tamamen” diizeyinde oldugu séylenebilir.

Tartisma ve Sonug

Bu calismada, Diyarbakir ili'ndeki devlet liselerinde gorev yapan alti farkli branstan 273 6gretmene
BZOSO uygulanmistir. Ogretmenlerin, basarili zekd kurami temelinde hafiza, analitik diisiinme,
yaratici diistinme ve pratik diisiinme becerilerini 6gretme-6grenme etkinliklerine ne diizeyde entegre
ettiklerine iliskin analizler gerceklestirilmistir. Analiz sonuglari, 6gretmenlerin Olgegin geneline ve alt
boyutlarina yonelik goriislerinin genel olarak "tamamen" diizeyde oldugunu ortaya koymustur. Bu
bulgu, 0gretmenlerin basarili zekaya iliskin becerilerle ilgili etkinliklere yonelik oldukca olumlu
goriisler belirttigini gostermektedir. Bu sonug, Sternberg tarafindan yapilan ve kuramla tamisan
Ogretmenlerin ilgili becerileri gelistirmeye yonelik etkinlikleri 6gretim siireglerine dahil edebileceklerini

ifade eden calismalarla da tutarlilik gdstermektedir.

Ogretmenlerin BZOSO geneline ve alt boyutlarina iliskin gériisleri, cinsiyet degiskeni bakimindan
istatistiksel olarak anlamli bir farklilik gdstermemistir. Gruplara ait aritmetik ortalamalara bakildiginda,
hem kadin hem de erkek 6gretmenler basarili zeka kuramina dayali 6gretme stillerine iliskin maddelere
“tamamen” diizeyinde katildiklarini belirtmislerdir. BZOSO'niin orijinal formunun uygulandig
calismada, yaratici diisiinme ve pratik diisiinme alt boyutlarinda kadin 6gretmenler lehine bir fark

bulunmustur. Ancak Palos ve Maricutoiu (2013)'e gore bu fark istatistiksel olarak anlamli olsa
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da, Cohen (1988) etki biiytikliigii hesaplamalar1 agisindan zayif bir farktir. Dolayisiyla, bu ¢alismada
cinsiyet degiskenine iliskin bulgularin BZOSO'niin orijinal formundan elde edilen sonuglarla paralellik

gosterdigi ifade edilebilir.

Ogretim durumu degiskenine iliskin bulgular kapsaminda, hem lisans hem de lisansiistii egitim
diizeyine sahip Ogretmenlerin basarili zeka kuramina dayali 6gretme stillerine iliskin maddelere
“tamamen” dlizeyinde katildiklar: goriilmektedir. Ayrica, lisansiistii egitime sahip 6gretmenlerin, lisans
diizeyine sahip 6gretmenlere gore 6lgek geneline daha yiiksek diizeyde katildiklar1 sdylenebilir. Benzer
sekilde, ogretmenlerin kidem degiskenine yonelik olarak BzOSO genelinde anlamli bir farka
rastlanmamistir. Ancak BZOSO'miin orijinal formunun ortadgretim kurumlarinda gorev yapan
O0gretmenler ve {iniversitelerdeki akademisyenlere uygulandigi bir ¢alismada, yalnizca bellek
boyutunda ortadgretim Ogretmenleri lehine anlamli bir fark tespit edilmistir. Ortadgretim
o0gretmenlerinin derslerinde Ogrencilerin bellek becerilerine daha fazla odaklandigi ve O6grenme

ortaminda teorik bilgilerin tekrarini vurguladig1 sonucuna varilmistir (Palos ve Maricutoiu, 2013).

Kidem degiskenine iliskin bulgulara gore, alti farkli kidem grubundaki Ogretmenlerin O6lgegin
geneline iligskin goriisleri “tamamen” diizeyindedir. Istatistiksel olarak kidem degiskeni anlamli bir
farklilik gostermemis ve bu durum BZOSO'niin orijinal formunun uygulandig: iki ¢alisma ile de
paralellik tasimaktadir (Palos ve Maricutoiu, 2006; 2013). Benzer sekildeAlghazo, Qbeita, Rababah ve
Malkawi (2023) tarafindan BZOSO'niin uygulandig1 bir calismada, 6gretmenlerin deneyim yillarina
atfedilebilecek farkliliklar olmadig: tespit edilmistir. Bu bakimdan, sonuglarin literatiirdeki diger

calismalarla uyumlu oldugu sdylenebilir.

Brans degiskenine iligkin bulgular baglaminda, BZOSO genelinde branglar arasinda istatistiksel
olarak yaratici diistinme alt boyutunda anlaml bir fark tespit edilmistir. Farkin hangi gruplar arasinda
oldugunu belirlemek igin yapilan LSD testi sonucunda, Fen Bilimleri 6gretmenleri ile Tiirk Dili ve
Edebiyati, Matematik ve Sosyal Bilimler 6gretmenleri arasinda anlamli bir fark bulunmustur. Ancak bu
farkin etki biiyiikliigii incelendiginde, etki biiyiikliigii hesaplama sonucunun 0.2'den diisiik olmasi
nedeniyle zayif bir fark oldugu sonucuna varilmistir. Benzer sekilde, 6lgegin orijinal formunun
uygulandig1 bir ¢calismada, sosyal bilimler ve fen bilimleri olmak tizere iki brans degiskeni baglaminda
Ogretmenlerin basarili zekdya dayali 6gretim stili tercihlerinde anlamli bir fark bulunmamistir. Ancak
Zhang ve Sternberg (2005)'in diisiinme stilleri {izerine yaptig1 bir calismada, teknik boliimlerde calisan
akademisyenler ile sosyal bilimler boliimlerindekiler arasinda boliim degiskeni baglaminda anlamli bir
fark tespit edilmistir. Teknik boliimlerdeki akademisyenlerin pratik diisiinme becerilerine dayal
etkinlikleri tercih ettigi, sosyal bilimlerdekilerin ise yaratici diisiinme becerilerine dayali etkinliklere

yoneldigi belirlenmistir.

Sternberg, basarili zeka teorisinin temel amacinin 6grenmeyi kalic hale getirmek ve 6grencileri
edindikleri bilgiyi yasam boyu kullanma becerisiyle donatmak oldugunu belirtmektedir. Sternberg, bu
teorinin 6grencileri 6grenme ortaminda aktiflestirdigini, kendilerini tanima firsat1 sundugunu, bir grup
icinde kendilerini ifade etmeyi dgrettigini, gruptaki digerlerinin bakis acilarin1 anlamay1 ve bu bakis
acilarini kendi diistinceleriyle biitiinlestirmeyi sagladigini vurgulamaktadir. Ayrica, bu teorinin
Ogrencilerin akademik basarilarini artirdigina dikkat cekmektedir. Bu bulgular, Sternberg ve
meslektaslar1 tarafindan gergeklestirilen ¢ok sayida ¢alismada kanitlanmistir (Grigorenko, Jarvin ve
Sternberg, 2002; Sternberg, Ferrari, Clinkenbeard ve Grigorenko, 1996; Sternberg, Grigorenko ve Torff,
1998; Sternberg ve Grigorenko, 2003).
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Basarili zeka kurami, 6grencileri sadece akademik basariya degil, ayni zamanda yasamda basariya
hazirlamay1 amagclayan ve onlarin {iistbiligsel, analitik, yaratic1 ve pratik diisiinme becerilerini dengeli
bir sekilde kullanmalarini saglamay1 hedefleyen bir ¢ercevedir. Bu ¢alismanin bulgulari, 6gretmenlerin
basarili zeka kurami gercevesindeki Ogretim stillerine iliskin 6zyeterlik algilarinin oldukga yiiksek

diizeyde oldugunu tespit ederek, kuram {izerine yapilan diger arastirmalar1 destekler niteliktedir.

Oneriler

Sternberg'in basarili zeka kurami, yalnizca okul ortaminda akademik basariy1 hedeflemekle kalmayip,
ayni zamanda yasamda da basariyr amaglayan bir ¢ercevedir. Bireylerin analitik, yaratici ve pratik
becerilerini sosyokiiltiirel kosullar1 i¢cinde dengeli bir sekilde kullanmalarini, sosyokiiltiirel ¢evrelerini
se¢melerini ve uyum saglamalarini miimkiin kilmay1 amaglar. Hemen herkesin bir alanda basarili
olabilecegi diisiincesinden hareketle, 6grencilere basarili zekaya dayali bir yaklasimla analitik, yaratic
ve pratik becerilerini gelistirmeye yonelik 6gretim sunmanin, gelecekteki basarilarini artiracag:

vurgulanmaktadir.

Basarili zeka teorisi {izerine 6zellikle yurt disinda ¢ok sayida ¢alisma yapilmistir. Ancak Tiirkiye'de
bu tir c¢alismalar nispeten sinirhdir. Tiirkiye'deki calismalar agirlikli
olarak ilkokul ve {iniversite diizeyinde yogunlagmistir. 2003 yilinda Birsen Palut'un "flkégretim ve
Ortadgretim Ogretmenlerinin Kisisel ve Ogretmen Rolii Diisiinme Stillerinin Incelenmesi" baghkh
doktora tezinde, Sternberg'in "Ogretmenlerin Diisiinme Stilleri" 6lgeginin Tiirkgeye uyarlamasi yer
almistir. Miizeyyen Seving ve Birsen Palut, 6lgegin Tiirkceye uyarlama, giivenilirlik ve gegcerligi iizerine
bir makale yayimlamistir (Seving ve Palut, 2015). Bu calismalar degerlendirildiginde, basarili zeka
odakli dgretimin 0gretmenlerin yaratict ve pratik becerilerine 6nemli katk: sagladigi goriilmektedir.
Palos ve Maricutoiu (2013) calismasinda da, Sternberg'in 6nerdigi basarili zeka kuramina dayali 6gretim
yaklasimimin Ogrencilerin yaraticiigini tetikledigini ve elestirel, yansitict diistinme becerilerini
gelistirdigi  belirtilmistir. ~ Kisilik =~ 0Ozellikleri ~ baglaminda  ise, calismada diistincede
bagimsizlik, bagkalarinin inancglarina saygt ve kisisel basar1 arzusu 6ne ¢ikmistir. Tok ve Seving (2010)
calismasinda, basarili zeka kuraminin problem ¢6zme becerilerinin gelisiminde yetersiz kaldigini, ancak
yaratic ve elestirel diisiinme becerilerinin artirilmasina katki sagladigi tespit etmistir. Ogretmenlerin
basarili zeka kuraminin analitik, yaratic1 ve pratik diisiinme becerileri ilkeleri dogrultusunda 6gretim
stillerine iliskin degerlendirmeleri ve goriislerinin yer aldig1 bu arastirmanin da alanyazinda basarili zeka

kurami tizerine yapilan diger arastirmalarla paralellik gosterdigi sdylenebilir.

Sternberg (2019), siirekli degisen ve dinamik olan egitimin, bireylere sosyal yasam kosullar
icinde esneklik, yaraticiik ve arastirmaci bir zihin yapisi gibi nitelikler kazandirmas: gerektigini
belirtmektedir. Bu sayede bireyler, egitimlerinin sonunda hem kendi yasamlarmi hem de icinde

bulunduklar1 sosyal ¢evreyi etkileme ve sekillendirme giiciine sahip olacaktir.

Tiirkiye Yiizyili Maarif Modeli de, 6grencilerin akademik basarilarini desteklemenin yani sira
onlarin sosyal-duygusal 6grenme becerilerini harekete gecirmeye odaklanmaktadir. Bagka bir deyisle,
bu miifredat modeli, dgretmenlerden ve okul ortamindan, Ogrencilerin duygusal durumlarmi
diizenleyebilmeleri, zayif ve giliclii yoOnlerini fark edebilmeleri, baskalariyla verimli is birligi
yapabilmeleri ve giinlitk yasamin baskilariyla basa ¢ikabilmeleri i¢in duygusal ve kisileraras1 becerileri
desteklemelerini talep etmektedir (MEB, 2024). Benzer bir yaklasimla, basarili zekaya dayali

uygulamalar da 6grencilerin hem biligsel becerilerini hem de sosyal-duygusal iyi oluslarini gelistirmeyi
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hedeflemektedir. Basarili zeka, ogrencilerin 6z farkindalik gelistirmelerini tesvik ettiginden, onlarin
kendini gerceklestirme yolunda ilerlemelerine, mevcut becerilerini gelistirmelerine ve kapasitelerinin

en list seviyesine ulasmak i¢in gerekli iyilestirmeleri yapmalarina olanak tanir.

Birbiriyle iliskili hafiza, analitik, yaratici ve pratik diisiinme becerilerinin gelisimi, egitimin kalitesini
artirmaktadir (Sak ve Maker, 2004). Diisiinme becerilerinin gelisimine dayali bir egitim, yalnizca
bireysel farkindalig: artirmakla kalmaz, ayn1 zamanda sosyal ve kiiltiirel diizeyde de bireye katki saglar
(Sternberg ve Grigorenko, 2007). Bu baglamda, Sternberg'in bagsarili zekd kurami, Ogretmenlerin
ogrencileri okulda ve yasamda hedeflerine ulasmaya hazirlamasi icin etkili bir segenek olabilir (Mitana
vd., 2019). Saw ve Han (2021) tarafindan yapilan bir ¢alismada, basarili zekaya dayali bir egitimin
ogrencilerin genel akademik basarisi {izerinde olumlu bir etkiye sahip oldugu ortaya konmustur. Bu
kapsamda, bireyler derinlemesine diisiinme becerileri edinebilir, kendileri i¢in gerekli bilgiyi segip
sekillendirebilir ve bunu giinliik yasamlarina uygulayabilir. Ogretmenlerin, bu becerilerin egitimde
gelistirilmesi ve yaygmnlastirilmasinda kritik bir rolii vardir. Ogretmenler, Ogrencilerin giiclii
yonlerini 6ne ¢ikararak zayif yonleriyle basa ¢ikmalarina yardimei olabilir. Basarili zeka araciligiyla
ogrencilerin bilissel, sosyal ve duygusal becerilerini biitiinsel olarak destekleyen 6gretmenler, onlarin

derin diisiinme ve 6grenme kapasitelerini gelistirerek gizli potansiyellerini kesfetmelerini saglayabilir.
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Introduction

Education is defined as a process of interaction and communication, thus making student participation
in the teaching and learning process of paramount importance. A multitude of variables, including but
not limited to individuals' needs, personality traits, interests and abilities, learning styles, and
intelligence, serve as the foundational elements that constitute individual differences in learning.
According to Kuzgun and Deryakulu (2004), an individual's innate genetic traits and potential,
transmitted through genes, emerge as a result of interaction with the environment. The interaction
between environment and heredity has been demonstrated to play a pivotal role in determining an

individual's intelligence and learning capacity.

A substantial corpus of research on intelligence, intelligence theories, and intelligence-measuring
tests—conducted since the early 1900s—has reached a consensus regarding the conclusion that an
individual can express their mental capacity in more than one way. It has been frequently posited that
this mental capacity is indicative not only of academic success but also of the individual's strengths and
social and artistic abilities (Kaufman and Singer, 2004). In the late 1970s, psychologist Howard Gardner
introduced the theory of multiple intelligences, proposing that individuals possess multiple areas of
intelligence and that cognitive skills such as problem-solving abilities and creativity can emerge more
in different learning environments. Gardner (1993) argued that the single-intelligence model falls short
in capturing the full potential of the human brain. He contended that IQ tests, which evaluate verbal
and mathematical aptitude, are inadequate in reflecting the entire capacity of the human brain. Gardner
proposed that individuals possess eight or more types of intelligence, suggesting a more comprehensive

approach to assessing cognitive abilities.

Sternberg, who frequently alludes to Gardner's multiple intelligences theory, underscores the
heterogeneity of intelligence and delineates intelligence as the capacity of individuals to attain their life
objectives by leveraging their aptitudes within a socio-cultural milieu (Sternberg, 2006). Sternberg (2019)
posits that intelligence encompasses not only the capacity to adapt to environmental challenges, but also
the ability to proactively influence and shape the environment to one's advantage. Sternberg (2008)
proposed that a student's substandard academic performance in a school setting does not accurately

reflect their intellectual capacity.

Sternberg's seminal work, the triarchic or successful intelligence theory, challenged the prevailing
notion of evaluating success and intelligence exclusively through an individual's academic performance.
The general intelligence factor, frequently referred to as $g$, the focus of conventional intelligence tests,
has been critiqued by Sternberg for its limitation to "academic intelligence." The crux of this critique lies
in the assertion that conventional academic assessments, as measured by standard tests, fail to account
for critical elements such as an individual's capacity to effectively address real-world challenges (i.e.,
practical intelligence) or their proclivity for generating novel concepts (i.e., creativity) (Schmidt and
Hunter, 1993; Kim, 2015).

Sternberg's position is that intelligence tests that do not consider individual differences and socio-
cultural environments may not accurately reflect individuals' cognitive abilities. Sternberg's (2013)
defense that intelligence is a set of developable abilities offers a novel roadmap for education. Given the
capacity for intelligence development, a program that caters to varied learning styles and multifaceted
skills has the potential to significantly enhance student achievement. The scientific motivation of the
theory is twofold: to present a cognitive structure and to create an egalitarian and developmental

pedagogical framework (Vinney, 2024).
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At present, the assessments employed in educational institutions are predominantly designed to
evaluate students' analytical abilities, encompassing memory, comprehension, and information
comparison. However, the mere measurement of analytical and memory skills within a learning
environment is inadequate for ensuring success in real-life scenarios. He underscores the necessity of
evaluating students' achievements across a broad spectrum (Sternberg, Dashtaki, and Bali, 2024).
Sternberg (2019) posits that individuals can achieve success in both academic and personal domains
when they possess advanced thinking skills in the analytical, creative, and practical intelligence
domains. The balanced development of these three areas constitutes the foundation of a successful

intelligence theory (Gottfredson, 2003; Mitana, Muwagga, and Ssempala, 2019).

The notion of individual differences has given rise to the development of theories positing that
individuals possess distinct and multifaceted areas of intelligence. This, in turn, has given rise to the
concepts of learning and teaching styles in the learning process. When students are observed in a
learning environment, some may be seen to focus on data and algorithms, while others concentrate on
theories and processing models. Conversely, some students demonstrate a preference for verbal
explanations, while others exhibit a preference for visual representations of information, such as
pictures, graphs, and tables. These differences illustrate the students' learning styles (Felder, 1996).
According to Felder (1996), a congruence between the student's learning style and the teacher's teaching
style is instrumental in ensuring the effective acquisition of information by the student and the

development of a positive attitude toward the subject.

In the successful intelligence theory, learning occurs through the balance of four teaching styles: The
pedagogical approaches encompass a range of styles, including: (a) the conventional approach,
characterized by the transmission of information through repetition; (b) an instructional style that
fosters analytical thinking skills; (c) a teaching style that promotes creative thinking; and (d) an
instructional style that emphasizes application (Schmidt and Hunter, 1993; Gottfredson, 2003). In the
field of education, the memorization method is frequently regarded as a conventional approach and is
the subject of critique. However, Sternberg (2004) contends that memorization is also a cognitive faculty
that can be utilized in conjunction with other skills and enables more effective encoding of information.
Repetition, imitation, and memorization are frequently employed in the learning processes of young
children. This phenomenon can be attributed to the fact that the analytical, creative, and practical
thinking skills of children in this age group have not yet reached full development. Consequently,
information transfer is predominantly achieved through memory-based strategies (Sternberg and
Grigorenko, 2007). In this pedagogical paradigm, the instructor plays a pivotal role in facilitating
comprehension of knowledge. Students then internalize this knowledge through memory and the
development of analytical thinking skills. Instructors further encourage students to generate creative

ideas, and students implement these ideas, attempting to convince others of their correctness.

According to the prevailing intelligence theory, analytical thinking encompasses a series of cognitive
processes, including the analysis of a subject, the identification of its constituent elements, the evaluation
of acquired information, and the formulation of judgments. Analytical thinking, therefore, can be
defined as the cognitive process of examining and understanding complex ideas, concepts, and
information through systematic analysis and evaluation. This process involves the identification of
distinct components of knowledge, the formulation of hypotheses, the execution of experiments or other
methods of data collection, the analysis of results, and the generation of conclusions and decisions. In
the context of analytical thinking education, problem-solving and decision-making activities are of

paramount importance as exercises in cognitive skills. Sternberg (2004) posits that while problem-
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solving approaches may vary across cultures, the steps involved in recognizing a problem and

developing solution strategies are similar and somewhat universal across all cultures.

The second pillar of successful intelligence is creative thinking skills. Sternberg (2019) posits that
creativity in learning environments is fostered by teachers who encourage students to imagine, invent,
discover, develop hypotheses, and generate new ideas through possibilities. However, merely
encouraging students to perform these actions is insufficient; educators must also exemplify creative
thinking and acknowledge students' efforts (Masumzadeh and Hajhosseini, 2019). In essence, educators
are expected to not only articulate the theoretical framework but also to practically exemplify it in their

pedagogical practices.

The final pillar of the theory, practical thinking skills, encompasses the process of finding solutions
to problems encountered in daily life and implementing those solutions. In practical thinking, the
individual exhibits behaviors of adapting to their environment, shaping and changing their
environment, and aiming to implement the most practical solution in a social context. Consequently,
these individuals exhibit a propensity to embrace risk-taking behaviors and frequently resort to the trial-
and-error method. This perspective is characterized by an acknowledgment of errors as opportunities

for learning and growth (Hedlund, Antonakis, & Sternberg, 2002).

Research conducted by Sternberg and his team has demonstrated that students who underwent
training with a successful intelligence-based curriculum exhibited significantly superior performance
on all assessments in comparison to students who were trained with traditional methods that
emphasized only memory skills. A salient finding of these studies is that students in the successful
intelligence condition exhibited superior performance compared to other groups, even on multiple-
choice memory tests (Kaufman and Singer, 2004). This finding suggests that effective intelligence
instruction fosters the development of analytical, creative, and practical skills while also enhancing
information retention through the use of diverse and engaging learning strategies. The efficacy of the
intelligence model is predicated on its ability to enable students to capitalize on their strengths and
enhance their performance in areas that necessitate development. This enhancement is achieved through
the identification and remediation of their weaknesses (Hunt, 2008). This finding indicates that the theory

functions as a predictor of not only academic success but also post-school life success.

Individuals who require practical experience are expected to possess a more developed capacity for
creativity and practical skills. It is important to note that, in addition to adapting to their environment,
individuals also possess the capacity to choose and change their environment. Conventional educational
methodologies frequently prove inadequate in the dissemination of these competencies. Educational
environments grounded in the successful intelligence theory aspire to address this deficit. The findings
of an experimental study on this theory, conducted by Saw and Han (2021), revealed that an educational
program based on the successful intelligence theory offers more detailed, structured, and authentic
challenges for students and teachers. In this framework, it was posited that this holistic approach could

be more effective and efficient in the teaching and learning process.

The OECD (Organisation for Economic Co-operation and Development) is an international
organization that conducts studies on education at the global level. In its annual reports, the OECD
emphasizes the importance of equipping individuals with the skills necessary to be successful citizens
and a qualified workforce in the 21st-century knowledge society. According to the framework report
titled "Education and Skills for the Future," prepared by the OECD, certain professions will become
extinct and novel job descriptions and sectors will emerge by the year 2030, when the current students
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will have reached adulthood. In this context, the knowledge, skills, attitude, and value-based
competencies acquired by individuals through education will provide them with the opportunity to
benefit from and contribute to an inclusive and sustainable future (Organisation for Economic Co-
operation and Development [OECD], 2018). The aforementioned skills framework is organized into
three primary categories: The following skills are delineated as pertinent to the subject: "learning and
innovation skills," "information, media, and technology skills," and "life and career skills." The
cultivation of learning and innovation skills distinguishes students who possess the capacity to
effectively navigate complex work and life scenarios from their peers. This category encompasses sub-
skills such as creativity and innovation, critical thinking and problem-solving, communication, and
collaboration. Information, media, and technology skills are defined as the competencies of individuals
to utilize information, media, and technology in an effective and critical manner in the 21st century. The
sub-skills addressed in this section are "information literacy and media literacy." Life and career skills
refer to the application of high-level thinking skills in contemporary work and life environments, as well
as the development of emotional and social abilities. The sub-skills that fall under this category include
"flexibility and adaptability, initiative and self-direction, social and cross-cultural interaction,
productivity and accountability, and leadership and responsibility" (Partnership for 21st Century Skills,
2019). In a similar vein, the Turkish Ministry of National Education's K-12 Skills Framework Holistic
Model of Tiirkiye / Tiirkiye Century Education Model aims to address the comprehensive development
of the individual, encompassing mental, emotional, social, and spiritual dimensions (Milli egitim
bakanlig1 [MEB], 2024). The model's primary objective is to cultivate competencies that are often referred
to as 21st-century skills, including critical thinking, problem-solving, collaboration, and communication.
To ensure the effective implementation of the Tiirkiye Century Education Model, it is imperative that

educators play a more active role in the development of students' 21st-century skills.

In this context, the skill-based teaching and learning approaches promoted by the OECD and the
Tiirkiye Century Education Model largely align with Sternberg's successful intelligence theory. This
theory focuses on developing individuals' strengths and enriching their critical thinking, practical, and
creative skills alongside academic success. As indicated by the findings of numerous studies conducted
by Sternberg and his colleagues, it is imperative that education systems prioritize the cultivation of
students' critical thinking and problem-solving skills, as opposed to merely emphasizing academic
achievement. Pedagogical strategies and activities designed to enhance students' creative and practical
aptitudes can facilitate the identification of their strengths and latent capabilities. Furthermore, these
exercises can assist students in identifying and compensating for their weaknesses, as evidenced by
Sternberg's (2015) research. The efficacy of intelligence in fostering positive psychological and
academicoutcomes among students has been demonstrated in numerous studies (see Mohkamkar,
Shaterian, & Nikookar, 2024). In this context, students have the potential to achieve inclusive school and

life outcomes by developing their ability to integrate thought, emotion, and behavior.
Purpose of the Study

The objective of this study is to examine and analyze the pedagogical approaches employed by
educators, as well as to assess the learning strategies utilized by their students. This examination will
be conducted within the paradigm of the successful intelligence theory. The following inquiries are

being addressed:

1. The central question guiding this investigation is whether there exists a statistically significant

discrepancy in the activities designed by educators to cultivate analytical thinking skills during the
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instructional process, contingent on gender, seniority, educational attainment, and discipline (i.e.,

subject area).

2. The central question guiding this investigation is whether there exists a statistically significant
discrepancy in the activities devised by educators to enhance memory skills throughout the pedagogical

process, contingent on gender, seniority, educational attainment, and discipline (i.e., subject area).

3. The central question guiding this investigation is whether there exists a statistically significant
discrepancy in the activities devised by educators to cultivate creative thinking skills during the
instructional process, contingent on gender, seniority, educational attainment, and discipline (i.e.,

subject area).

4. The central question guiding this investigation is whether there exists a statistically significant
discrepancy in the activities designed by educators to cultivate practical thinking skills throughout the
pedagogical process, contingent upon gender, seniority, educational attainment, and discipline (i.e.,

subject area).

Method
Research Model

The present study utilizes a survey model of the descriptive type. Survey research is defined as the
collection of data with the objective of identifying the specific characteristics of a given group in their
existing state (Biiyilikoztiirk, 2012). The survey model involves the formulation of arrangements,
whether on the entire population or a sample extracted from it, with the objective of deriving a general
conclusion about the population. This is particularly relevant in scenarios where the universe comprises
a substantial number of elements (Karasar, 2016). In this regard, survey models not only reflect the

existing state as it is, but also describe the current situation through variables.
Universe and Sample

The population of the study consists of educators specializing in various subjects. Specifically, the
sample includes teachers of literature (n = 49), mathematics (n = 37), science (physics, chemistry, and
biology) (n = 62), social sciences (history, geography, and philosophy) (n = 52), foreign languages
(English and German) (n = 50), and fine arts (painting and music) (n = 23). These educators were
employed at public high schools in the central districts of Diyarbakir province during the 2020-2021
academic year. The simple random sampling method was employed for the selection of the samples. In
this sampling method, a random selection is made by considering the equal and independent probability
of each unit in the population being selected for the sample (Giirbiiz and Sahin, 2018). Accordingly, the
sample of the study consists of 273 teachers working at high schools in four districts (Baglar, Kayapinar,

Sur, and Yenisehir) of the Diyarbakir province center.
Data Collection Tools

The research data were collected using the Teaching Styles of Successful Intelligence Questionnaire (TSI-
Q), which was developed by Palos and Maricutoiu (2006). The scale under consideration consists of 23
items, all of which are positively worded. The explained variance ratio in the original form of the TSI-Q
was determined to be between 36% and 40%. The scale was found to have a four-dimensional structure,

which was named memory, analytical thinking, creative thinking, and practical thinking.
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Palos and Maricutoiu (2006) stated that all items of the TSI-Q had adequate factor loadings and
calculated the Cronbach's Alpha internal consistency coefficient of the scale as .83. The scale, which was
adapted into Turkish (Dagtan and Bulut, 2022), was administered to 273 teachers working in six
different branches (subject areas) in state high schools in the central districts of Diyarbakir province. The

administration of the scale occurred during the 2020-2021 academic year.

Data Collection

The scale was administered to teachers from six subject areas (Literature, Mathematics, Science, Social
Sciences, Foreign Language, Fine Arts) working in official secondary education institutions in the central
districts of Diyarbakir Province. Ethics committee approval was obtained from the Dicle University
Social Sciences and Humanities Ethics Committee with protocol number 32977, dated March 16, 2020.
The Provincial Directorate of National Education provided the necessary authorization for research,
designated as Research Permit No. 30769799-44-E.15393017, dated October 22, 2020. Informed consent
was obtained from the participants. Due to the exigencies posed by the ongoing Coronavirus Disease
2019 (Covid-19) pandemic, the data collection instrument was disseminated to teaching professionals

via the Google Forms program from September to December of 2020.
Data Analysis

The statistical analysis of the data was conducted using the SPSS 22.0 program. The data concerning the
professional and personal information of the teachers was analyzed using statistical values such as
frequency and percentage. In order to ascertain whether the variables followed a normal distribution,
the skewness and kurtosis coefficients of the data were examined. It was observed that all coefficients
fell within the +1.96 range. In the context of a perfectly symmetrical normal distribution, it is evident
that the skewness and kurtosis coefficients are equivalent to zero. However, if these coefficients are

within the +1.96 range, it is interpreted as the distribution not deviating from normality (Can, 2017).

In order to assess the homogeneity of variables for the purposes of variance analysis and t-tests, the
Levene test was implemented. Subsequent to the collection of the relevant data, independent sample t-
tests and one-way ANOVA tests were performed to ascertain the presence of any significant differences.
To this end, an independent sample t-test was employed to ascertain whether there were significant
differences in teachers' opinions based on gender and educational background variables. Meanwhile, a
one-way ANOVA test was utilized to examine differences in opinions based on seniority and subject
variables. In instances where substantial disparities were identified, the LSD (Least Significant
Difference) and Scheffe tests were employed to ascertain the specific groups responsible for these

variations. The statistical significance level was established at p <.05 (p <.05).

"o

The TSI-Q comprises of these five choices: "Strongly Agree (5)", "Agree (4)", "Neutral (3)", "Disagree (2)",
and "Strongly Disagree (1)." The choice ranges of the scale are as follows: 1.00-1.80 as "very low," 1.81-
2.60 as "low," 2.61-3.40 as "medium," 3.41-4.20 as "high," and 4.21-5.00 as "very high."

Findings

In Table 1, the results of the t-test analysis regarding teachers' views on the total dimension and

subdimensions of the TSI-Q in terms of the 'gender' variable are shown.
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Table 1. t-Test Results Regarding the Gender Variable for the Total and Sub-dimmensions of the TSI-Q

Sub- Gender n X Ss t P
dimensions
Memo Female 117 425 518 559 577
Y Male 156 429 624
e Female 117 434 506 771 442
Analitical Mal
Thinking ale 156 4.29 .651
. Female 117 426 521 344 731
Creative Mal 156 1o o1
Thinking ale 5 29 .640
. Female 117 4.27 541 .082 .935
Practical Mal
Thinking ale 156 428 .664
Total Female 117 4.28 485 .082 934
Male 156 4.28 612
*p<0.5

According to the findings in Table 1, teachers' opinions regarding the overall TSI-Q and its sub-
dimensions do not show a significant difference based on the "gender. variable (t(271) =.082, p = 0.934).
When examining the arithmetic means of the data, it is observed that both female and male teachers
"very highly" agree with the items related to teaching styles based on the theory of successful

intelligence.

Table 2 presents the t-test analysis regarding teachers' views on the total dimension and

subdimensions of the TSI-Q in terms of the 'education status' variable are shown.

Table 2. t-Test Results of the Education Status Variable for the Total and Sub-dimmensions of the TSI-Q

Sub- Education n X ss t P
dimensions Status
Memo Undergraduate 214 4.27 549 624 533
Yy Postgraduate 59 4.32 479
. Undergraduate 214 4.32 544 253 801
Analitical P 4
Thinking ostgraduate 59 4.34 541
. Undergraduate 214 4.28 .556 703 483
Creative Posteraduat Y )
Thinking ostgraduate 59 . 525
. Undergraduate 214 4.29 574 129 897
Practical P i
Thinking ostgraduate 59 4.30 .535
Total Undergraduate 214 4.29 522 467 641
Postgraduate 59 4.33 473
*p<.05

According to the findings in Table 2, teachers' opinions regarding the overall TSI-Q do not show a
significant difference based on the "educational background" variable (t(271) = 0.467, p = 0.641).
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However, when examining the arithmetic means of the data, it is observed that both undergraduate and
postgraduate teachers "very highly" agree with the items related to teaching styles based on the theory
of successful intelligence. Additionally, it can be said that teachers with postgraduate education tend to

agree more with the overall scale and its sub-dimensions compared to those with undergraduate

education.

Table 3. One-Way ANOVA Results of the Seniority Variable for the Total and Sub-dimmensions of the TSI-

R. Dagtan & I. Bulut

Q
Sub- Seniority n X ss Sourceof  Sum of sd Mean F p LSD
dimensions Variance Squares Squares
Memory 1-5 years 61 4.29 62 Between 2.768 4 692
6-10 years 69 411 .64 Groups
11-15 years 44 435 .50
16-20 years 38 4.28 50 Within 88.898 268 332 2.086  .083
21 yearsand 61 4.37 52 Groups
over
Total 85.599 272
Levene: .350 p=-844
Analitical 1-5 years 61 443 71 Between 1.342 4 335
Thinking 6-10 years 69 421 62 Groups
11-15years 44 4.36 51 952 434
16-20 years 38 4.30 49 Within
21 yearsand 61 4.40 .53 Groups 94.446 268 352
over
Total 95.788 272
Levene: .781 p=539
Creative 1-5 years 61 4.25 .63 Between 1.221 4 305
Thinking 6-10 years 69 4.19 .64 Groups
11-15years 44 4.34 .50 872 481
16-20 years 38 4.25 54 Within 93.876 268 350
21 yearsand 61 4.37 .55 Groups
over
Total 95.097 272
Levene: .536 p=710
Practical 1-5 years 61 4.29 .68 Between 1.665 4 532
Thinking 6-10 years 69 4.14 63 Groups
11-15years 44 440 51 1419 228
16-20 years 38 4.28 51
21 yearsand 61 4.32 .62 Within 268 375
over Groups 83.934
Total 85.599 272
Levene: .792 p=531
Total 1-5 years 61 428 0.63 Between 1.665 4 416
6-10 years 69 4.16 0.60 Groups
11-15years 44 4.36 0.47 1329 259
16-20 years 38 4.27 0.47 Within
21 yearsand 61 4.36 0.52 Groups 83.934 268 313

over
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Total

85.599

Levene: .322

p=-863

*p<.05

As for the results in Table 3, no significant difference is observed in teachers' opinions regarding the
overall TSI-Q based on the "seniority" variable (F(4, 268) = 1.329, p > 0.05). Accordingly, it is seen that

the lowest arithmetic mean score belongs to teachers with 6-10 years of seniority, while the highest

arithmetic mean score is attributed to teachers with 21 years or more of seniority. In conclusion, it can

be said that the opinions of teachers from all five seniority groups regarding the overall scale and its

sub-dimensions are at the "very high" level.

Table 4 presents One-Way ANOVA results regarding the total and subdimensions of the TSI-Q in

terms of the branch variable.

Table 4. One-Way ANOVA Results of the Branch Variable for the Total and Sub-dimmensions of the TSI-

Q
Sub- Branches n X ss Sourceof Sum of sd Mean F P LSD
dimensions Variance  Square Squares
s
Literature 49 436 54 Between 2.857 4 571
Memory
)] Groups
Maths (2) 37 435 49 1.718 131
Science 3) 62 4.13 .70 Within 88.808 268 333
Social Groups
Sciences (4) 52 4.23 .56
Foreign
Languages 50 4.29 49  Total 91.665 272
)
Arts (6) 23 423 .55
Levene: 1,137 p=0,344
Analitical Literature 49 448 54 Between 3.345 4 .669
Thinking ) Groups
Maths (2) 37 443 49 1932  .089
Science (3) 62 4.20 .70 Within 92.444 268 346
Social Groups
Sciences (4) 52 4.24 .56
Foreign
Languages 50 4.24 49 Total 95.788 272
®)
Arts (6) 23 438 55
Levene: 1,024 p=0,404
. Literature 49 444 .55 Between 4.288 5 .858
Crn?atlfle 1) Groups
Thinking Maths 2) 37 437 48 2521 030 3-
1,24
Science (3) 62 4.08 .69 Within 90.809 268 340
Social Groups
Sciences (4) 52 4.32 .55
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Foreign 50 424 55  Total 95.097 272
Languages
©)

23 428 59

Arts (6)
Levene: 0,573 p=0,721
. Literature 49 438 .58 Between 2.554 5 511
Practical ) Groups
Thinki
nxing Maths 2) 37 437 55 1365 238

Science 3) 62 4.16 .67 Within 99.953 268 374

Groups

Social 52 419 .67

Science (4)

Foreign 50 425 58  Total 102.508 272

Languages

©)

Arts (6) 23 442 46

Levene: 0,363 p=0,874
Literature 49 443 51 Between 2.893 5 579
Total

1) Groups

Maths (2) 37 438 46

Science (3) 62 4.14 64 Within 82.706 267 310 1.868  .100
Groups

Social 52 425 58

Science (4)

Foreign 50 4.25 52

Languages

®) Total 85.599 272

Arts (6) 23 433 50

Levene: 0,295 p=0,915

“P<0.5

As demonstrated in Table 4, no statistically significant discrepancy is evident in the teachers'
perceptions of the overall TSI-Q based on the "branch" variable (F(5, 267) = 1.868, p > 0.05). In addition,
the lowest arithmetic mean score is observed to belong to teachers in the Science branch, while the
highest arithmetic mean score is attributed to teachers in the Literature branch. Consequently, it can be
posited that teachers from all six branch groups have a "very high" level of self-perception regarding

their teaching styles within the framework of the successful intelligence theory.

However, a significant discrepancy emerges in the teachers' perceptions concerning the creative
thinking dimension of the TSI-Q, contingent on the "branch" variable (F(5, 267) = 2.521, p < 0.05). The
LSD test, utilized to discern the disparities among the groups, revealed a substantial discrepancy
between teachers specializing in Science and those in the Literature (p = 0.001), Mathematics (p = 0.014),
and Social Sciences (p = 0.027) branches (p < 0.05). This substantial discrepancy is identified as being in
favor of the Turkish-Literature branch (X' = 4.44).

However, upon examination of the effect size of this discrepancy, it is determined that the difference
is negligible, as the calculated effect size is less than 0.2 (n? = 0.045). According to Cohen (1988), if the
eta value, calculated by dividing the sum of squares between groups by the total sum of squares, is less

than 0.2, the effect size is considered weak; if it is 0.5, it is medium; and if it exceeds 0.8, it is strong.
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Discussion

In this study, the Teaching Styles of Successful Intelligence Questionnaire (TSI-Q) was administered to
273 teachers from six different subject areas working in state high schools in Diyarbakir Province. A
series of analyses were conducted to assess the extent to which teachers integrated memory, analytical,
creative, and practical thinking skills into their teaching and learning activities, based on the successful
intelligence theory. The analysis yielded results indicating that teachers' opinions concerning the scale
in its totality and its sub-dimensions were predominantly at the 'completely' level. This finding suggests
that teachers hold quite positive views regarding activities related to successful intelligence skills. This
finding aligns with the findings of studies conducted by Sternberg, which suggest that educators who
are introduced to the theory can incorporate activities aimed at developing these skills into their

pedagogical practices.

With regard to the findings related to the gender variable, the opinions of teachers regarding the TSI-
Q overall and its sub-dimensions showed no statistically significant difference based on gender. A
subsequent examination of the arithmetic means of the groups revealed that both female and male
teachers expressed agreement with the items related to teaching styles based on the successful
intelligence theory at the 'completely’ level. In the study in which the original form of the TSI-Q was
administered, a discrepancy was identified in favor of female teachers with regard to creative and
practical thinking sub-dimensions. However, according to Palos and Maricutoiu (2013), although this
difference was statistically significant, it was a weak difference in terms of Cohen's (1988) effect size
calculations. Therefore, it can be stated that the findings regarding the gender variable in this study

parallel the results obtained from the original form of the TSI-Q.

The findings related to the education level variable indicate that teachers with both undergraduate
and postgraduate degrees expressed strong agreement with items pertaining to teaching styles
grounded in the successful intelligence theory, with a majority ranking at the 'completely' level.
Additionally, a significant discrepancy was observed in the responses of teachers with postgraduate
education compared to those with undergraduate degrees. Teachers with postgraduate education
demonstrated a higher level of agreement with the scale overall. Furthermore, the TSI-Q overall
exhibited no significant discrepancy in relation to the teachers' seniority variable. However, a significant
discrepancy was identified in a study where the original form of the TSI-Q was administered to
secondary school teachers and university academics. The study revealed a substantial difference,
particularly in the memory dimension, with secondary school teachers demonstrating superior
performance. A growing body of research has indicated that secondary school teachers prioritize the
cultivation of students' memory skills within their instructional practice, particularly through the

reiteration of theoretical knowledge in the learning environment (Palos and Maricutoiu, 2013).

The findings on the seniority variable indicate that the opinions of teachers in six different seniority
groups regarding the scale overall are at the 'completely’ level. The seniority variable did not
demonstrate a statistically significant difference, which is consistent with the findings of two studies
that employed the original form of the TSI-Q (Palos and Maricutoiu, 2006; 2013). A similar finding was
reported in a study by Alghazo, Qbeita, Rababah, and Malkawi (2023) that used the TSI-Q. This study
found no differences attributable to teachers' years of experience. In this respect, the results align with

those of other studies in the literature.
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With regard to the subject area variable, a statistically significant discrepancy was identified in the
creative thinking sub-dimension across branches in the TSI-Q overall. The LSD test, which was
administered to ascertain the source of the observed discrepancy, revealed a statistically significant
difference between Science teachers and Turkish Language and Literature, Mathematics, and Social
Sciences teachers. However, subsequent examination of the effect size of this discrepancy yielded the
conclusion that it was a weak difference, as the result of the effect size calculation was less than 0.2. A
similar study, employing the original form of the scale, found no significant difference in teachers'
preferences for successful, intelligence-based teaching styles in the context of two subject area variables:
social sciences and science. However, a study on thinking styles by Zhang and Sternberg (2005) found
a significant difference based on the department variable between academics working in technical
departments and those in social sciences departments. The findings of the study indicated a divergence
in the preferences of academics based on their departmental affiliation. Specifically, academics in
technical departments exhibited a predilection for activities that emphasized practical thinking skills,
while those in social sciences departments demonstrated a preference for activities that fostered creative
thinking skills.

Sternberg asserts that the primary objective of a successful intelligence theory is to ensure the
permanence of learning and to equip students with the capacity to utilize the acquired knowledge
throughout their lives. Sternberg underscores the efficacy of this theory in fostering student engagement
in the learning environment, facilitating self-understanding, and cultivating group expression. The
approach enables students to comprehend the perspectives of their peers and to integrate these
perspectives with their own cognitive processes. Additionally, he emphasizes that this theoretical
framework has the potential to enhance students' academic performance. These findings have been
proven in numerous studies conducted by Sternberg and his colleagues (Sternberg, Ferrari,
Clinkenbeard, and Grigorenko, 1996; Sternberg, Grigorenko, and Torff, 1998; Grigorenko, Jarvin, and
Sternberg, 2002; Sternberg and Grigorenko, 2003).

The successful intelligence theory is a framework that aims to prepare students not only for academic
success but also for success in life, enabling them to use their metacognitive, analytical, creative, and
practical thinking skills in a balanced manner. The findings of this study support other research on the
theory by determining that teachers' self-efficacy perceptions regarding teaching styles within the

framework of the successful intelligence theory are at a very high level.

Conclusion and Recommendations

Sternberg's intelligence theory has been met with considerable success in academic settings, with its
framework demonstrating the potential to foster not only academic achievement but also long-term
success in life. The objective of this approach is to empower individuals to utilize their analytical,
creative, and practical competencies in a balanced manner within the context of their sociocultural
environments, and to select and adapt to their sociocultural environment. The notion that nearly all
individuals possess the capacity to achieve success in a specific domain serves as the foundation for this
perspective. It is asserted that the provision of instruction aimed at cultivating students' analytical,
creative, and practical competencies through a meticulously designed intelligence-based approach will

amplify their future success.

A substantial body of research has been conducted on the successful intelligence theory, particularly

in foreign countries. However, the scope of such studies remains constrained within the Turkish context.
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Research conducted in Turkey has predominantly focused on the primary school and university levels.
Birsen Palut's 2003 doctoral thesis, titled "Investigation of Personal and Teacher Role Thinking Styles of
Primary and Secondary School Teachers," included the adaptation of Sternberg's "Teachers' Thinking
Styles" scale into Turkish. Miizeyyen Seving and Birsen Palut published an article on the scale's Turkish

adaptation, reliability, and validity (Seving and Palut, 2015).

A comprehensive evaluation of these studies reveals that effective intelligence-focused instruction
plays a substantial role in enhancing teachers' creative and practical skills. The study by Palos and
Maricutoiu (2013) also posits that a pedagogical approach grounded in Sternberg's successful
intelligence theory fosters students' creativity and cultivates their critical and reflective thinking skills.
In the context of personality traits, the study identified the following characteristics as particularly
salient: independence in thought, respect for others' beliefs, and a strong desire for personal
achievement. In their work, Tok and Seving (2010) found that the successful intelligence theory was
insufficient in the development of problem-solving skills but contributed to the enhancement of creative
and critical thinking skills. It can be posited that this research, which encompasses teachers' evaluations
and perspectives on their pedagogical approaches consistent with the tenets of analytical, creative, and
practical thinking skills as outlined by the successful intelligence theory, finds congruence with extant

research conducted on the successful intelligence theory in the extant literature.

Sternberg (2019) posits that education, in its constant state of evolution and dynamism, ought to
foster qualities such as flexibility, creativity, and an inquiring mind within the context of social living.
Consequently, individuals will possess the capacity to exert influence and to shape both their own lives

and the social environment they inhabit upon completion of their education.

The Tiirkiye Century Education Model places emphasis on cultivating students' social-emotional
learning competencies, in conjunction with fostering their academic success. In essence, this curriculum
model necessitates that educators and the school environment foster emotional and interpersonal
competencies. This enables students to regulate their emotional states, recognize their weaknesses and
strengths, collaborate effectively with others, and cope with the demands of daily life (MEB, 2024). In a
similar vein, successful intelligence-based practices aim to develop both students' cognitive skills and
their social-emotional well-being. The cultivation of intelligence in students fosters the development of
self-awareness, thereby enabling them to progress toward self-actualization. This progression entails
the enhancement of existing skills and the implementation of necessary improvements to reach the

maximum level of capacity.

The development of interconnected memory, analytical, creative, and practical thinking skills has
been demonstrated to enhance educational quality (Sak and Maker, 2004). An education predicated on
the cultivation of cognitive abilities not only enhances individual awareness but also contributes to the
individual's social and cultural development (Sternberg & Grigorenko, 2007). In this context, Sternberg's
successful intelligence theory can serve as an effective pedagogical model for educators seeking to
prepare students to achieve their academic and life goals (Mitana et al., 2019). A study by Saw and Han
(2021) demonstrated that successful intelligence-based education has a positive effect on students'
overall academic achievement. Within this scope, individuals have the opportunity to cultivate
profound cognitive abilities, select and refine the information that aligns with their needs, and apply it

to their daily lives.

Teachers play a pivotal role in the cultivation and propagation of these competencies within the

educational milieu. It is within the purview of educators to assist students in managing their deficiencies
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by accentuating their strengths. Teachers who holistically support students' cognitive, social, and
emotional skills through successful intelligence can develop their deep thinking and learning capacities,

allowing them to discover their hidden potential.
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Giris

Devletler, bireylere daha giizel bir gelecek sunmak amaciyla gelisimi ve degisimi desteklemeyi
hedeflerler. Halkin refah seviyesinin ytikseltilmesi, bireylerin daha iyi ve huzurlu olmalari, iyi yasam
standartlarina sahip olmalar1 ve siirdiiriilebilir kalkinmanin gergeklestirilmesi degisen diinyanin
baslica dnceliklerindendir. Bu oncelikleri gerceklestirmek bunlarin devamliligini saglayabilmek adina
en 6nemli etken egitim siireci ve egitim hizmetleridir. Tarihten giiniimiize toplumlarin gelisimlerinde
ve kalkinmalarindaki en 6nemli unsurlardan biri egitimdir (Baran ve Sabah, 2025; Duman ve Goriiciiler,
2023; Kart, 2009). Egitimin bir siire¢ oldugu goz oniinde bulunduruldugunda bu siirecin mimarinin
ogretmen oldugu soylenebilir (Kayadibi, 2012). Ogretmenler bireyleri okul éncesinden baslayarak orta
ogretimin sonuna kadar hayata hazirlayan etkili figiirlerdir (Akdas vd. 2023). Ogretmenler,
toplumlarin ve bireylerin ihtiyaglarin1 karsilayarak toplumlarin gelismelerine onciilitk etmektedirler
(Bilen, 1996). Mesleki baglamda diisiiniildiigiinde 6gretmen, egitimin kalitesini belirleyen (Cayci, 2011)
ve toplumun ihtiyaci olan insan gliciinii olusturan bir dinamiktir. Bu nedenle, toplumlarin
gelismelerinde 6ncii rol oynayan Ogretmenlerin mesleki ve sosyal agidan gelisimleri son derece
onemlidir (Ozdemir, 2016).

Ogretmenlik meslegi cesitli sebeplerden (toplumdaki statii, egitim-6gretimin niteligi, vb.) dolay1
uzun yullardir tartisiimakta olup 6gretmenlerin yetistirilmesi ve egitimleri ile ilgili uygulamalarda
bircok degisiklik meydana gelmistir (Manav, 2022). 1739 sayili “Milli Egitim Temel Kanunu”nda
ogretmenlik mesleginin bir ihtisas meslegi oldugu ve 6gretmen olmak isteyen adaylarin “genel kiiltiir”,
“6zel alan bilgisi” ve “pedagojik alan bilgisi” gibi temel niteliklere sahip olmasi gerektigi ifade
edilmektedir (MEB, 2011). Benze sekilde 2024 yilinda yayimlanan 32696 sayili “Ogretmenlik Meslegi
Kanunu”nda da ogretmenlik mesleginin &6zel bir ihtisas meslegi oldugu vurgulanmakta olup
ogretmenligin “genel kiiltiir”, “6zel alan egitimi” ve “Ogretmenlik meslek bilgisi” bakimindan hazirlik
gerektirdigi belirtilmektedir (T.C. Resmi Gazete, 18.10.2024, Say1: 32696). ifade edilen nitelikler goz
oniine alindiginda alanmna hakim, donanimli, uzman ve deneyimli 6gretmenlerin yetistirilmesinin
amaclandig ifade edilebilir.

Bir toplumun geleceginin temellerini atan 6gretmenlerin se¢imi son derece 6nemlidir. Bu nedenle
her toplum kendi 6gretmen se¢me sistemini toplumun gelecegini goz oniine alarak olusturmaktadir.
Bu siirecte toplumlar belirli araliklarla 6gretmen se¢me sisteminde degisikler yapmaktadir. Gerek
mevcut teknolojik gelismeler, gerekse her an degisen diinyaya ayak uydurmak gibi cesitli sebepler bu
degisimin gerekliliklerindendir. Bu sebeple {iilkemizde egitim kalitesini artirmak suretiyle degisen
diinyaya ayak uydurmak ve gelismeleri takip edebilmek amaciyla gesitli calismalar yiiriitiilmektedir
(Milli Egitim Bakanlig1 Strateji Gelistirme Bagkanlig, 2025).

Ulkemizde 6gretmenlerin secimi ve yerlestirilmesi Tiirkiye Cumhuriyeti Yiiksekdgretim Kurulu
(YOK) ve {iniversiteler biinyesinde toplanmistir (Giindogdu vd., 2008). 04.11.1981 yilinda kabul edilen
ve 06.11.1981 tarihinde Resmi Gazete’de yayimlanan 2547 sayili Yiiksekogretim Kanununca
yliksekdgrenim kurumlarinin tamamu tiniversiteler biinyesinde toplanmis; bu baglamda 2 yillik Egitim
Enstitiileri “Egitim Yiiksekokuluna”, 4 yillik Yiiksekogretim Okullar1 da “Egitim Fakiiltelerine”
dontistiiriilmiistiir (Aras ve S6zen, 2012). Bu tarihten 1985 yilina kadar Ogretmen atamalar: igin
herhangi bir sinav yapilmamustir (Giindogdu vd., 2008). Ancak, 1985 ile 1991 yillar1 arasinda d6gretmen
atamalar1 i¢in ”C)gretmenlik Yeterlik Smav1”, 1999-2000 yillarinda “Devlet Memurlugu Smavi (DMS)”;
2001 yilinda “Kamu Meslek Sinavi (KMS)”; 2002-2024 yillar1 arasinda ise “Kamu Personeli Se¢gme Sinavi
(KPSS)”yapilmistir (Karatas ve Giiles, 2013; Sezgin ve Duran, 2011). 2024 Ekim aymnda yayimlanan
“Ogretmenlik Meslegi Kanunu” uyarinca 2025 yili itibariyle dgretmen adaylarinin Olgme, Secme ve
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Yerlestirme Merkezi (OSYM) tarafindan yapilacak olan Milli Egitim Bakanligi Akademi Giris Sinavi
(MEB-AGS) sonucu dogrultusunda “Milli Egitim Akademisi” hazirlik egitimine kabul edilmeleri
planlanmistir (MEB, 2024).

Milli Egitim Akademisi ve Milli Egitim Bakanlig1 Akademi Giris Sinavi

Tiirkiye Yiizyili Maarif Modelinin yaymlanmasi ve genel olarak biitiin branslarda uygulanmasir takip
eden ¢ok kisa bir siire sonra 0gretmen atama sisteminde de degisiklige gidilmistir. Giil (2025) bu
durumun temel amacinin Ogretmen niteli§ini artirmak oldugunu belirtmektedir. Bu baglamda
10.10.2024 tarihinde kabul edilen ve 18.10.2024 tarihinde Resmi Gazetede yayimlanan 32696 sayili
“Ogretmenlik Meslegi Kanunu” ile “Milli Egitim Akademisi” kurulmustur (T.C. Resmi Gazete,
18.10.2024, Say1: 32696). Bu cercevede 0gretmenlik meslegi ile ilgili teorik ve uygulamali derslerden
olusan hazirlik egitiminin dért dénemde (bu siirenin adaym mezun oldugu yiiksekogretim programina
gore li¢ donem de olabilecegi) Akademi tarafindan verilecegi belirtilmistir (T.C. Resmi Gazete,
18.10.2024, Say1: 32696). Akademide Olcme degerlendirme, Rehberlik, Sinuf yonetimi, Tiirk Milli egitim
sistemi ve Mevzuat gibi dersler yer alacaktir. Hazirlik egitimi siirecinde 6gretmen adayinin teorik
derslerin her birinden ikiden az olmamak iizere yazili sinava girmesi ve adayin her bir dersten 100
{izerinden en az 60 ve iizeri not ortalamasina sahip olmasi gerekmektedir. Ilgili kanunda herhangi bir
dersten basarisiz olan adaymn basarisiz oldugu her bir ders icin telafi stnavina girme hakkina sahip
oldugu belirtilmektedir. Ek smav/sinavlardan 60 ve iizeri alan adayn ilgili dersten basarili sayilacags;
ancak yapilan ek smav/sinavlar sonucunda herhangi bir dersten basarisiz olan adayin “Akademi” ile
ilisiginin kesilecegi belirtilmektedir (T.C. Resmi Gazete, 18.10.2024, Say1: 32696).

Daha onceki 6gretmen atama sistemde (KPSS) 6gretmen adaylar1 Kamu Personeli Se¢me Sinavi
(KPSS), Genel Yetenek (GY), Genel Kiiltiir (GK), Egitim Bilimleri (EB) ve bu sinavlara ek olarak bir¢ok
bransta (Ingilizce, Tiirkce, Matematik, vb.) alan smavina girmeleri gerekmekteydi. Ancak, yeni
Ogretmen atama sisteminde bu smavlar (KPSS, GY, GK, EB) kaldirilmis, yerine Milli Egitim Bakanlig1
Akademi Giris Sinavi (MEB-AGS) getirilmis ve 6gretmen adaylar1 akademiye girebilmek igin MEB-
AGS'’ye girmek zorundadirlar. Yeni sinav sisteminde [lkdgretim matematik, Fen bilimleri, Fizik, Kimya,
Tiirkge, Tiirk dili ve edebiyati, Sosyal bilgiler, Tarih, Cografya, Matematik, Din kiiltiirii ve ahlak bilgisi,
(AGS) ve Ogretmenlik Alan Bilgisi Testi (OABT) olmak {izere iki oturumdan olusan sinava alinirken;
Yabanci Dil (Almanca, Arapga, Cince, Farsga, Fransizca, Ingilizce, Ispanyolca, Italyanca, Japonca,
Korece, Rusca) Ogretmen adaylar1 ise AGS ile birlikte Yabanci Dil Sinavi (YDS) veya E-YDS'ye
girmislerdir (MEB, 2024).

Farkli iilkelerin Ogretmen atama sistemleri incelendiginde iilkemizde oldugu gibi bir sinav
sisteminin oldugu goriilmektedir. Fransa, Ispanya, Italya, Portekiz gibi bazi iilkelerde merkezi bir sinav
yliriitiilmektedir. Bu {iilkelerde yapilan smavlar kagit-kalem smavlart ve miilakat seklinde
ylriitiilmektedir (S6giit ve Abir, 2017). Ancak egitim sistemleri ve egitim uygulamalari baglaminda 6n
planda olan Finlandiya ve Estonya’da 6gretmen atamalarinda sinav uygulanmamaktadir; ancak, tim
ogretmenlerin yiiksek lisans diizeyinde egitime sahip olmalar1 gerekmektedir (Aykag vd., 2014).

ilgili alanyazin incelendiginde KPSS ile ilgili cesitli calismalara rastlamak miimkiindiir. Cenkilig ve
Izci (2023) ylirlitmiis olduklar calismada, 6gretmen adaylarinin KPSS’yi 6nlerinde asmalari gereken bir
engel olarak gordiiklerini, sinavin sosyal ve psikolojik agidan hayatlarini olumsuz yonde etkiledigini
ve atamaya sadece smavin degil ayn1 zamanda mezuniyet ortalamalarinin da etki etmesi gerektigini
belirtmislerdir. Senyer ve Ustiin (2023) de yapmus olduklar1 ¢calismada atanamayan biitiin 6gretmen

adaylarinda umutsuzluk ve tiitkenmislik duygularini yasadiklarini belirtmislerdir. Ergiin (2023) ise
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Cografya Ogretmenliginde 6grenim goren 15 son sinif 6grencisiyle yapmis oldugu calismada aday
o0gretmenler KPSS'nin sadece ezber baglaminda oldugunu ve nitelikli 6gretmenlerin se¢ciminde beceri
boyutunun da 6lgiilmesi gerektigini belirtmislerdir. Ayrica 6gretmen adaylar1 KPSS'nin konu igeriginin
¢ok yogun oldugunu belirtmislerdir. Demirbas (2022) da ¢alismasinda KPSS hazirlik siirecinin ilk
baslarinda harcanan c¢aba, gayret ve emek gibi degerlerin zamanla bireyde hayal kirikligina,
kabullenmeye ve duyarsizlasmaya doniistiiglinii belirtmistir. Ayrica hazirlik siirecinin adaymn sosyal
baskiya maruz kaldig1 da belirtilmistir. Glindogdu vd. (2008) egitim fakiiltesinde 6grenim goren
Ogretmen adaylarinin KPSS’ye yonelik goriislerini inceledigi calismada 6gretmen adaylari KPSS'nin
geleceklerini etkiledigi icin ¢ok onemli bir sinav oldugunu belirtmislerdir. Bunun yaninda, sinava
hazirlik siirecinin adaylar1 hem ruhen, hem ekonomik hem de sosyal agidan y1prattig ifade edilmistir.

Alan yazin incelendiginde 6gretmen aliminda KPSS'nin yerine kullanilacak olan Akademi Giris
Sinavi (AGS) ile ilgili oldukca az sayida ¢alismaya ulasilmistir. Baran ve Sabah (2025) Beden Egitimi ve
Spor Ogretmeni adaylarinin KPSS (AGS) siirecine yonelik algilarini incelemislerdir. Calismada 2025
yilinda degisen atama sistemine ve &gretmenlik akademisine y&nelik olarak 6gretmen adaylar seffaf,
esit firsatlarin sunulmasini ve adaletli bir siirecin islemesi gerektigini vurgulamiglardir. Bunlara ek
olarak, adaylar akademinin 6gretmen yetistirme konusunda yeteri kadar etkili olmayacagin ve temel
sorunlarin devam edecegini; Ogretmen atamasinda miilakatlarin kaldirilmasimi, uygulama staj
siiresinin artirilmasi gerektigini belirtmislerdir.

Alan yazinda KPSS/AGS ile ilgili yiiriitiilen ¢alismalar incelendiginde arastirmalarin ¢alisma
grubunu farkl lisans boliimlerinde 6grenim goren dgretmen adaylarinin olusturdugu goriilmektedir.
Mevcut calismamn calisma grubunu ise sadece Ingilizce 6gretmenligi boliimiinde dgrenim gdren
dgretmen adaylari olusturmaktadir. Bu baglamda, Ingilizce gretmen adaylarinin yeni gretmen atama
sistemine iligskin goriislerini belirlemek bu ¢alismanin ana amacini olusturmaktadir.

Buna gore 6gretmen adaylarinin:
1. AGS (Akademi Giris Smaw) ile ilgili goriisleri,
2. Yabanci dil alan smavi yerine YDS (Yabanci Dil Sinavi) sinavina girmeye iliskin goriisleri,
3. Yeni siav formatinin 6gretmenlik meslegine iliskin motivasyonu etkilemesine iliskin gortisleri,

aragtirmada tizerinde durulan hususlardir.

Yontem
Arastirma Deseni

Mevcut c¢alisma nitel bir c¢alisma olarak yiriitiilmiistiir. Nitel c¢alismalarda arastirilan
fenomenler/olgular ile ilgili derinlemesine bilgi edinme durumu 6n plandadir (Morgan, 1996). Nitel bir
calisma olarak yiiriitiilen bu ¢calismada fenomenolojik desen tercih edilmistir. Bu desen, farkl sekillerde
karsimiza ¢ikan ve farkinda oldugumuz ancak derinlemesine ve ayrintili bir anlayisa sahip olmadigimiz
olgular: ifade etmeyi amaglamaktadir. Bu olgular giinliik yasantimizda karsimiza olaylar, kavramlar,
deneyimler, durumlar, algilar, yonelimler seklinde cikabilmektedir (Yildirim ve S$imsek, 2021).
Fenomenolojik desende aragtirmaci bir olguyu ya da fenomeni kigilerin ortak deneyimlerini
¢ozlimleyerek inceler ve konunun 6ziine ulagmaya calisir (Creswell ve Creswell, 2017). Mevcut
calismada da Ogretmen adaylarinin yeni 6gretmen atama sistemine iligkin goriislerini belirlemek

amacladigindan bu desen tercih edilmistir.

Calisma Grubu
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Arastirmanin ¢alisma grubunu 2024-2025 egitim Ogretim yilinda Akdeniz boélgesinde bir devlet
iiniversitesinin Egitim Fakiiltesi Ingilizce dgretmenligi son sinifinda egitim goren 6gretmen adaylar
olusturmaktadir. Arastirmada konu ile ilgili detayl bilgi elde edebilmek i¢in “kolay ulasilabilir durum
orneklemesi” yontemi kullanilmistir (Yildirrm ve Simsek, 2021). Bu yontemin zaman ve pratiklik
acgisindan daha uygun (Atmaca ve Gokmen, 2024) ve maliyet acisindan diger yontemlere kiyasla daha
az maliyetli (Yildirrm ve $imsek, 2008) oldugu ifade edilebilir. Ayrica, kolay ulasilabilir durum
orneklemesinde arastirmaci(lar) ulasilmas: kolay ve yakin olan bir durum seger (Biger vd., 2014).
Mevcut ¢alismada kolay ulasilabilir durum 6rneklemesinin tercih edilmesinin sebebi ¢alismaya katilan
Ogretmen adaylarina kolay bir sekilde ulasilabilmesi ve ¢alismaya gondiillii olarak katilmak istemeleri

gosterilebilir. Calismaya katilan 6gretmen adaylarina ait demografik bilgiler asagida sunulmustur.

Tablo 1. Ogretmen Adaylarina [liskin Demografik Bilgiler

Kod Cinsiyet Brang Sinif Diizeyi
OA1l Kadm Ingilizce Ogretmenligi 4. simf
0A2 Kadin Ingilizce Ogretmenligi 4. simif
OA3 Kadimn Ingilizce Ogretmenligi 4. smif
OA4 Kadin Ingilizce Ogretmenligi 4. simif
OAS5 Erkek ingilizee Ogretmenligi 4. smf
OA6 Kadin Ingilizce Ogretmenligi 4. siuf
OA7 Erkek ingilizee Ogretmenligi 4. smf
OA8 Erkek Ingilizce Ogretmenligi 4. simif
OA9 Erkek ingilizee Ogretmenligi 4. smf
OA10 Erkek Ingilizce Ogretmenligi 4. simif
OA11 Kadimn Ingilizce Ogretmenligi 4. smif
OA12 Erkek Ingilizce Ogretmenligi 4. simif
OA13 Erkek Ingilizce Ogretmenligi 4. sif
OA14 Erkek Ingilizce Ogretmenligi 4. simif
OA15 Erkek Ingilizce Ogretmenligi 4. sif

Tablo 1 incelendiginde ¢alismaya dahil edilen 6gretmen adaylarmin 7’si kadin, 8’i ise erkektir.
C)gretmen adaylar 0A1, OA2, OA3, ..., OA15 seklinde ifade edilmistir. Calismaya katilan 6gretmen

adaylarmin Egitim Fakiiltesi, Ingilizce 6gretmenligi boliimii son sinuf 6grencileri oldugu goriilmektedir.
Veri Toplama Araci

Nitel ¢calismalarda veri toplama araci olarak genellikle goriisme, gézlem, dokiiman analizi gibi teknikler
kullanilir (Yildirim ve Simsek, 2021). Mevcut ¢alismada 6gretmen adaylarinin goriisleri arastirmacilar
tarafindan hazirlanan yari1 yapilandirilmis goriisme formu kullanilarak elde edilmistir. Yar
yapilandirilmis goriisme nitel ¢alismalarda siklikla kullanilmaktadir. Yari yapilandirilmis goriisme
arastirmaya katilan bireye kendini ifade edebilme 6zgiirliigii sunar. Bu durum arastirmacilara analiz
kolaylig1 sunar (Biiyiikoztiirk vd., 2022). Yar1 yapilandirilmis goriismede sorular énceden hazirlanir
ancak gortisme aninda duruma gore ek sorular yoneltilebilir (Merriam ve Tisdell, 2016). Arastirma
kapsaminda kullanilacak olan goriisme sorularinin olusturulmasi agsamasinda ilk olarak alan yazin
incelenmistir. Yapilan incelemeler sonrasinda soru havuzu olusturulmus ve anlagilirliginin kontroli,
ciimlelerin dogru ifade edilip edilmediginin kontrolii icin uzman 5 Ingilizce 6gretmeni ve 4 Tiirkge
Ogretmenine gonderilmistir. Gelen goriisler dogrultusunda 3 soruluk nihai goriisme formu

olusturulmustur.
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Verilerin Toplanmasi

Arastirma kapsaminda arastirmacilar tarafindan gelistirilen yari yapilandirilmis goriisme sorulari
kullanilmistir. Veri toplama siireci arastirmacilar tarafindan yiriitiilmistiir. Hazirlanan yar1
yapilandirilmis goriisme sorulari uygun bir ortamda arastirmaya katilan Ogretmen adaylarina
yoneltilmis ve 6gretmen adaylarmin sorulara cevaplar vermeleri saglanmistir. Gerektiginde calismaya
katilan 6gretmen adaylarmma ek sorular sorulmustur. Veri toplama oncesinde arastirmaya katilan
Ogretmen adaylarma siireg ile ilgili genel bilgiler verilmis olup bilgilerin sadece bilimsel amagla
kullanilacag: belirtilmistir. Ayrica, arastirmaya katilimin kesinlikle goniilliiliik esasina dayali oldugu

belirtilmistir.
Verilerin Analizi

Ogretmen adaylarindan elde edilen veriler igerik analizi kullamilarak analiz edilmistir. Igerik
analizindeki temel amagc arastirmada elde edilen verilerin detayl olarak incelenmesi ve acgiklanmasidir.
Yani, arastirilan konu ya da durumun detayl olarak incelenmesi ve irdelenmesi s6z konusudur. Bu
stirecte arastirmacilar tarafindan elde edilen veriler kodlanarak ve temalandirilarak veriler arasindaki
iliski ya da iliskiler sistematik olarak diizenlenir (Yildirim ve Simsek, 2021). Tunison (2023) igerik
analizinin arastirma sonucunda elde edilen metinsel verilerden kategoriler olusturup, bunlarin stkligin
inceleyerek tiimevarimsal bir biitiinliigiin meydana gelmesine imkan sagladigini ifade etmektedir. Elde
edilen verilerin analizi arastirmacilar tarafindan yapilarak yorumlar arasindaki tutarliliga ve uyuma
bakilmistir. Egitim bilimleri béliimiinden ii¢ akademisyen tarafindan i¢ giivenirligi tespit etmek
amactyla “goriis birligi/ (goriis birligi + goriis ayriligi) x 100” (Araujo & Born, 1985) formidilii kullanilarak
kod listesindeki uyusma oranina bakilmistir. Giivenirlik orani %88 olarak tespit edilmistir. Bu sayede
yapilmis olan analiz siirecinin giivenirligi saglanmistir. Ayrica, bulgularin yorumlanmasinda
aragtirmaya katilan Ogretmen adaylarimin ifadelerinin dogrudan alinti olarak ifade edilmesi de
gilivenirligi artirmistir. Analiz siirecinde adaylardan elde edilen veriler kodlanmistir. Ardindan,
kodlamalardan yola ¢ikarak kategoriler olusturulmustur. Kod ve kategoriler goz oniine alinmis ve ana
temalar olusturularak yorumlamalar yapilmistir. Yorumlama siirecinde arastirmaya katilan 6gretmen
adaylarmin ad ve soyadlar gizli tutularak AO1, AO2, ..., AO15 seklinde kodlanmis ve dogrudan

alintilar yapilmak suretiyle 6rneklendirmeler yapilmistir.
Bulgular

Bu boliimde arastirma sorularina iliskin ¢éziimlemeler, bulgular halinde sunulmustur.

Ingilizce 6gretmen adaylarina AGS'ye iliskin genel goriisleri sorulmustur. Elde edilen goriisler kod,

kategori ve temalar baglaminda tablo 2’de sunulmustur.

Tablo 2. Ogretmen Adaylarinin AGS'ye Iligkin Goriigleri

Kategori Kod f Katilimc1
Zaman kaybi 8 1,2,3,4,5,7,13,14
Ani degisim 7 1,2,34,6,7,11,14

Olumsuz Aymu egitimin tekrar almacak olmasi 6 5,6,8,13,14,15
Belirsizlik 6 1,2,7,11,12,13
Motivasyon kaybi 5 1,2,3,4,6
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Adaptasyon zorlugu 4 1,2,7,8

Egitim fakiiltesi mezunu olma ayricaliginin 3 2,8,14
ortadan kalkmasi

igerik olarak sinav yiikiiniin azalmasi 5 1,4,8,13,15
Olumlu
Uygulamali degerlendirme sistemi 2 3,11,12

Arastirma kapsaminda AGS’ye iligkin genel goriisleri soruldugunda 6gretmen adaylar1 hem olumlu
hem olumsuz goriis bildirmisglerdir. Ogretmen adaylarinin degisen smav sistemine iligkin olarak
olumsuz goriislerinin yogun oldugu goriilmiistiir. Sitnavin zaman kaybi1 oldugu, ani bir degisime neden
olundugu, benzer siireglerin tekrarlandigi, smava iliskin belirsizligin oldugu 6gretmen adaylarinin
oncelikli ifade ettikleri durumlar arasindadir. Bunun yaninda motivasyon kaybi, adapte olma zorlugu
ve egitim fakiiltesinden mezun olma ayricaliginin ortadan kalkmis olmasi yine 6gretmen adaylarinin

vurguladig1 6nemli noktalardir.
Bu olumsuzluklara iligkin 6gretmen adaylarinin goriislerinden 6rnekler asagida siralanmastir:

OA-14: “Tamamen zaman kaybzs, iki sene daha egitim alacaksam, fakiiltede dort sene egitimi neden

aldim...”

OA-1: “Onceki smava (KPSS) uygun olarak iiniversite egitimimize baglamistik, bu ani degisim beni

cok rahatsiz etti”

OA-1: “Yeni sisteme adapte olamiyorum, eski sistemi diisiinerek egitim bilimlerinden {i¢ dersimin

calismalarini tamamen bitirmistim. Boyle bosa kiirek ¢ekiyormusum gibi hissediyorum.”
OA-7: “Belirsizliklerin hiikiim siirdiigii bir siirece giriyoruz maalesef, ok {izgiintim.”

Bunun yaninda 6gretmen adaylarmin smnav: iki boyutta olumlu degerlendirdikleri goriilmiistiir.
Adaylar igerik olarak sinavin yikiiniin hafifletildigini ve uygulamali bir degerlendirme sistemi
olacagini belirterek AGS sinavina iliskin olumlu goriis bildirmektedirler. Bu durumlara iliskin 6rnek

goriisler asagida siralanmistir:

OA-14: “Bu sistemle calisma yiikii oldukca azaldi diyebilirim, hatta daha az galigarak daha yiiksek

puanlar aliabilir. Egitim bilimleri sorular: sinavdan ¢ikarilinca igerik olarak konularimiz ¢ok azaldi.”

OA-11: “KPSS sadece puan odakliydi, bu sistemde ise dgretmen adaylarinin sinif igi yeterlikleri
dikkate almacag1 sOyleniyor. Yani puana dayali degil de yeterlige dayali bir atama olabilirse bunu

olumlu yon olarak diistinebilirim.”

Tablo 3. Ogretmen Adaylarinin Yabanci Dil Alan Smavi Yerine YDS'ye Girme ile [lgili Goriisleri

Kategori Kod f Katilimc1
Ogretmenlik yeterliligini 6l¢gmede yetersizlik 12 1,2,3,4,5,6,8,11,12,13,14,15
Yetersiz
Alan derslerinin sinavda karsiliginin olmamasi 2 7,14

Ingilizce 6gretmen adaylarmin AGS sistemine bagl olarak OABT sinavina girmeyip, yabanci dil
sinavi olarak YDS sinavina girmis olmalari aragtirmada iizerinde durulan bir diger husustur. Ogretmen
adaylar1 YDS sinavinin 6gretmen alimi baglaminda yeterli bir sinav olmadigini baska bir ifade ile
snavin yetersizligini belirtmektedirler. Nitekim ¢ikan kodlara bakildiginda bu smavin Ingilizce

Ogretmeni yeterligini 6l¢mede yetersiz kaldig belirtilirken; ayn1 zamanda fakiiltede alian alan bilgisi
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derslerinin bu sinavda bulunmadigi da belirtilen bir diger husustur. Bu baglamda ogretmen

adaylarmin goriislerinden 6rnekler asagida siralanmustir.

OA-4: “Egitim fakiiltelerinde verilen meslek bilgisi sinavinin kaldirilmas ile artik dlciilemeyecek
olusu ki 6gretmenlerin alan ve pedagojik bilgisi Ol¢giilmeyecekse ne oOl¢iilecek, kafam ¢ok karisiyor.
Ornegin anadili Ingilizce olan biri Egitim Fakiiltesinde egitim alamamis olsa bile YDS'den cok iyi puan
alabilir. Bu durum o kisiye 6gretmen olma hakki kazandirabilir. Ben dahil bir¢ok arkadasim bu

durumdan rahatsiziz.”

OA-15: “YDS bizim ingilizce bilgimizi kismi olarak 6l¢en bir sinav. Ciinkii bizim alanimizda birden
fazla alt alan ve konu var aslinda. Ornegin dilbilim ya da pedagojik grammer gibi sadece Ingilizce
Ogretmenligi mezunlarinin hakim oldugu alanlar...YDS bu becerileri kesinlikle &lgen bir alan degil.
Lise mezunlar1 bile eger bir ingilizce smavina hazirlaniyorsa bir kag yil igerisinde C seviyesine
gelebilmektedir. Fakat daha 6nce uygulanan alan sinavi kapsami oldukga genis ve {iniversitede aldig:
egitime, miifredata paralel bir sinavdi. Dolayisiyla YDS atamaya esas bir smav olmamali diye
diisiiniiyorum.”

Tablo 4. Smav Degisikliginin Ogretmenlik Meslegine Iliskin Motivasyonu Etkilemesine [ligskin
Gortsler

Kategori Kod f Katilima
Motivasyon kaybi 10 1,2,3,4,5,6,8,11,13,15
Caresizlik/umutsuzluk 7 1,2,4,5,8,7,12

Motivasyonsuzluk
Ogretmenlik mesleginden uzaklasma 4 6,13,14,15
Farkli alternatiflere yonelme 2 6,14
Durumu Yeni duruma ayak uydurma 2 1,15
kabullenme Icsel motivasyon 1 7

Ogretmen adaylarima sorulan bir diger husus sinav sistemindeki degisikligin 6gretmenlik meslegine
yonelik motivasyonlarni nasil etkiledigi yoniindedir. Ogretmen adaylar1 meslege iliskin motivasyon
kayb1 yasadiklarini, bu durumun kendilerinde caresizlik hissi olusturdugunu; 6gretmenlik
mesleginden uzaklastiklarn1 ve farkli alternatif mesleklere yonelebileceklerini belirtmislerdir. Bu

duruma iligskin goriislerden 6rnekler asagida siralanmigtir:
OA-4: “Eski smav sistemine uygun galisiyorken bu ani degisim biitiin motivasyonumuzu kird1.”

O-6: “Motivasyonum &nemli &lgiide diistii. Artik 6gretmenlik yapmak istemiyorum. Kariyerimi

farkli alanlarda ilerletmeyi diistiniiyorum.”

OA-14: ”Ogretmenlige olan inancimi yitiriyorum, farkli alanlarda is bulabilirsem Ogretmenlik

yapmay1 diisiinmiiyorum.

Bununla birlikte ingilizce Ogretmen adaylarinin goriisleri dikkate alindiginda adaylarin durumu
kabullenme yoniinde de goriis bildirdikleri goriilmiistiir. Bu baglamda 6gretmen adaylarinin hem yeni
duruma ayak uydurma ¢abalarinin bulundugu hem de meslegi elde etmeye iligskin i¢gsel motivasyon

olusturduklari ifade edilebilir. Biitiin bunlara iliskin dogrudan alintilara asagida yer verilmistir:

OA-1: “Bu meslegi ve cocuklar ¢ok seviyorum. Bu yeni durum beni meslegimden uzaklastirsa da
bize sunulan diizene ayak uydurmak zorunda oldugumu diisiiniiyorum. Ciinkii dgretmen olmay1

seviyorum.”
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OA-15: “Donem ortasinda sistemin degisecegini 6grendigimde panik oldum, ama herkes benimle

ayn1 durumda, bunu diisiiniince biraz rahatliyor ve ¢alismaya devam ediyorum.”

OA-7: “Bu sistemle inatlagip, biitiin degisimlere ragmen yine de basaracagim ve her seye ragmen

0gretmen olacagim diyorum, garip bir i¢sel motivasyon olustu bende.”

Tartisma, Sonug ve Oneriler

Bu calismada Ingilizce dgretmen adaylarmnin yeni dgretmen atama sistemi (MEB-AGS) ve yapilan
smava iliskin goriislerinin belirlenmesi amaglanmistir. Bu baglamda, elde edilen bulgular 1s181nda

ulasilan sonuglara yer verilmistir.

AGS’ye yonelik genel goriisleri soruldugunda 0gretmen adaylar1 bu siirecin bir zaman kayb:
oldugunu, {iniversite egitimi siirecinde almis olduklar1 egitimin benzer sekilde tekrardan alinacagini,
degisimin ani oldugunu ve bu duruma adapte olmakta zorluk cektiklerini belirtmislerdir. Ayrica,
egitim fakiiltelerinden mezun olma ayricaliklarinin da ortadan kalktigini ifade etmislerdir. Bunun
yaninda, uygulamali bir degerlendirmenin olmasi ve smnav ytikiiniin de azaltilmasindan dolay1 bazi
Ogretmen adaylar1 siireci olumlu degerlendirmislerdir. Alan yazin incelendiginde Baran ve Sabah
(2025) da yturiitmiis olduklar: ¢alismada aday 6gretmenlerin motivasyon eksikligi yasadiklarini, ayni
problemlerin devam edecegini, zaman kaybi oldugunu, lisans ile ayri olacagini belirtmislerdir.
Calismada elde edilen bulgulara benzer sekilde Pinar ve Saricam (2025) da Egitim Fakiiltesindeki
akademisyenler ile yiiriittiikleri ¢calismada akademisyenlerin akademiye ihtiya¢ olmadigini, igerigin
egitim fakiiltelerindeki egitimlerden farkli olmayacagini, kisa siireli yogunlastirilmis programin
ylizeysellige sebep olabilecegi ve amacinin net olmadig: belirtilmistir. Egitim fakiilteleri ile ilgili de
akademisyenler, egitim fakiiltelerinin itibarsizlastirildigini, egitim fakiiltelerinin yetersiz oldugu gibi
bir mesaj verildigi ifade edilmistir. Bunun yaninda, iyi bir planlama ve yoOnetimle iyi sonuglar
alinabilecegi de vurgulanmustir. Giil (2025) de farkli branslardan Ogretmen adaylar: ile ytiriitmiis
oldugu calismada benzer sonuglara ulasmistir. Calismada sistemin ani ve zamansiz oldugu, zaman
kaybina ve belirsizliklere neden oldugu, onceki hazirlik siireglerinin islevsiz hale geldigi ifade
edilmistir. Bu ifadelere ek olarak egitim bilimlerine yonelik sorularin ¢ikarilmasimin dogru olmadig:
belirtilmistir. Mevcut ¢alismada sinavda sorulacak konu sayisinin az olmasi bazi1 6gretmen adaylar1
tarafindan olumlu karsilanirken Giil’{in (2025) ¢alismasinda konu ve soru sayisinin az olmasinin kotii

bir durum oldugu ifade edilmistir.

Yiiriitiilen calismada 6gretmen adaylar1 Ogretmenlik Alan Bilgisi Testi (OABT) sinavi yerine
Yabana Dil Bilgisi Seviye Tespit Sinavina (YDS) girmeyle ilgili olarak bu smavin 6gretmenlik
yeterliligini 6l¢mede yetersiz oldugunu ifade etmislerdir. Ayrica adaylarin lisans egitimleri boyunca
almuis olduklar1 alan dersleri ile ilgili sorularin YDS’de sorulmamasi adaylarin belirttigi bir diger 6nemli
durumdur. Daha &nce OABT sinavinda alan ile ilgili sorularmn sorulup YDS'de sorulmamasi adaylarin

tizerinde durdugu bir noktadir ve adaylar bu durumu elestirmektedir.

Smmav sistemindeki degisikligin Ogretmen adaylarinin &gretmenlik meslegine yonelik
motivasyonlarini nasil etkiledigi ile ilgili olarak umutsuzluk, caresizlik, 6gretmenlik mesleginden
uzaklasma, motivasyon kaybi ve farkli alternatiflere yonelme gibi durumlari ortaya cikardig:
belirlenmistir. Bu durumun o&gretmen adaylarini psikolojik olarak olumsuz yonde etkiledigi
goriilmiistiir. Pmar ve Sarigam (2025) c¢alismalarinda benzer sonuca ulagmistir. Calismalarinda
belirsizliklerden dolay1 adaylarin motivasyonlarinda diisiise sebep oldugu, atanma endisesi
yasadiklari, bazi belirsizliklerden dolay1 kaygili ve derslere karsi isteksiz olduklari belirtilmistir. Ayrica,
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ogretmenlik meslegine baslama siiresinin uzamasi dolayisiyla karamsar bir ruh halinde olduklar: ifade
edilmistir. Benzer sekilde, Baran ve Sabah (2025) calismalarinda Ogretmen adaylar1 bu siirecte
kendilerini psikolojik olarak yetersiz hissettiklerini belirtmislerdir. Giil (2025) ¢alismasinda 6gretmen
adaylarmin motivasyonlarinin kayboldugunu, egitim heveslerinin kirildigini, gelecege dair kaygy,
siirecin uzayacagimndan dolay1 atanamayacaklarini diistindiikleri i¢in hayal kirikliklar1 yasadiklarini,
karamsar olduklarini, ogretmenlik meslegini sectikleri i¢in pisman olduklarini ve farkli alanlara
yOnelebileceklerini ortaya koymustur. Buna karsin, mevcut arastirmada bazi 6gretmen adaylarimin
durumu kabullendikleri ve igsel motivasyonlarini yiikselttikleri de ulasilan sonuglar arasindadir. Giil
(2025) de galismasinda benzer sonuca ulasmistir. Calismasinda bazi 6gretmen adaylar: bu siirecte daha
fazla uygulama imkénina sahip olacaklarini ve bu sayede daha kalifiyeli 6gretmenlerin yetisecegini

belirtmiglerdir.
Calisma sonucunda elde edilen sonuglar neticesinde su Onerilerde bulunulmustur:

e Mevcut calisma nitel bir ¢calismadir. Bu baglamda yiiriitiilecek ¢alismalarda karma (nicel ve
nitel) desen de tercih edilebilir.

e Mevcut galisma sadece Ingilizce 6gretmeni adaylari ile yiiriitiilmiistiir. Farkli brang 6gretmen
adaylar1 ile de benzer galismalar yapilabilir. Bu sayede Ingilizce 6gretmen adaylar ile farkl
brans 6gretmen adaylarinin siirece iliskin benzer ve farkli gortiisleri belirlenebilir.

e Benzer calisma akademiye giris hakki kazanan 6gretmen adaylari ile yiiriitiilebilir.

e Ogretmen adaylari lisans egitimleri siirecinde almis olduklar1 alan derslerinin énemine vurgu
yapmuslardir. YDS’de alan ile ilgili soru sorulmadigini, YDS'de siradan bir lisans okuyan
bireyin de calisarak yiiksek puan alabilecegini belirtmislerdir. Bu nedenle YDS smnavina ek
olarak alan smavi da yapilarak her iki sinavin degerlendirmesi dikkate almabilir.

e Bu yeni siireg ile birlikte egitim fakiiltelerinde teorik derslerden ¢ok uygulama derslerine

oncelik verilerek 6gretmen adaylarinin 6gretmenlik meslegine uyumu saglanabilir.

Catisma Beyani ve Etik Bildirim

Calisma kapsaminda herhangi bir kurum ya da kisi ile ¢ikar ¢atismasi bulunmamaktadir. Ayrica, bu
calisma icin “Firat Universitesi Sosyal ve Begeri Bilimler Arastirmalar1 Etik Kurulu”ndan (29.05.2025
tarih ve 2025/12) etik kurul onay1 alinmistir.
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Yazarlarin Katki Orani Beyani

Yazarlarin arastirma siirecindeki katkilar1 esit orandadir.

Destek ve Tesekkiir Beyani

Destek alinan herhangi kurum, kurulus ya da kisi bulunmamaktadir.
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Introduction

States endeavor to promote development and transformation to ensure individuals have the
opportunity for a more prosperous future. In a rapidly changing world, enhancing the welfare of the
public, ensuring that individuals lead better and more peaceful lives, achieving high living standards,
and promoting sustainable development are among the foremost priorities. Education processes and
services are of paramount importance in achieving these priorities and maintaining their continuity.
From historical times to the present, education has remained one of the most significant drivers of
societal development and progress (Baran & Sabah, 2025, Duman & Giiriiciiler, 2023; Kart, 2009).
Education is regarded as an ongoing process, and teachers can be regarded as the architects who design
and shape its course (Kayadibi, 2012). Teachers are influential figures who prepare individuals for life,
guiding them from early childhood education through the end of secondary education (Akdas et al.,
2023). Teachers have been identified as pivotal agents in the development of societies, playing a crucial
role in addressing the needs of both individuals and communities (Bilen, 1996). From a professional
perspective, the teacher is a dynamic force that determines the quality of education (Cayci, 2011) and
shapes the human capital needed by society. Consequently, the professional and social development of
teachers, who assume a leading role in the advancement of societies, is of paramount importance
(Ozdemir, 2016).

The teaching profession has been the subject of extensive debate for many years due to various
factors, including its status in society and the quality of education (Manav, 2022). Numerous changes
have occurred in the practices regarding the training and education of teachers. According to the
"Fundamental Law of National Education” (MEB, 2011), the teaching profession is considered a
specialized occupation. Individuals aspiring to become teachers are required to possess certain

"non

qualifications, including "general culture,” "subject-matter knowledge," and "pedagogical knowledge."
In accordance with the provisions stipulated in the "Teaching Profession Law" (No. 32696), enacted in
2024, the teaching profession is recognized as a specialized field of endeavor. The aforementioned
legislation underscores the necessity of a multifaceted preparation, encompassing not only a
comprehensive foundation in "general culture," but also a thorough grounding in "subject-specific
education” and "teaching professional knowledge" (TC Official Gazette, 18.10.2024, Issue: 32696). In
light of the qualifications articulated, it can be posited that the objective is to cultivate pedagogues who

are proficient, accomplished, and seasoned in their respective domains.

The selection of teachers, who lay the foundations for the future of a society, is of utmost importance.
Consequently, each society establishes its own system for selecting teachers, taking its future into
consideration. In this process, societies periodically implement changes in their teacher selection
mechanisms. A confluence of factors, including ongoing technological advancements and the
imperative to adapt to a perpetually evolving global landscape, underscores the necessity for such
changes. Consequently, various initiatives are being implemented in our nation to enhance the quality
of education, maintain congruence with global developments, and adapt to the evolving world

(Ministry of National Education, Strategy Development Department, 2025).

In the context of our nation, the selection and placement of teachers is overseen by the Council of
Higher Education of the Republic of Turkey (YOK) and within the framework of universities
(Glindogdu et al., 2008). The enactment of the Higher Education Law No. 2547, which was accepted on
November 4, 1981, and subsequently published in the Official Gazette on November 6, 1981, resulted in
the consolidation of all higher education institutions under the aegis of universities. In this particular
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context, two-year Education Institutes underwent a transformation, becoming known as 'Schools of
Education,' while the four-year Higher Education Schools were redesignated as 'Faculties of Education'
(Aras & Sozen, 2012). From this date until 1985, no examinations were conducted for teacher
appointments (Giindogdu et al., 2008). However, from 1985 to 1991, the "Teacher Proficiency
Examination" was administered for teacher appointments. In 1999-2000, the "State Civil Service
Examination (DMS)" was held, and in 2001, the "Public Profession Examination (KMS)" was
administered. From 2002 to 2024, the "Public Personnel Selection Examination (PPSE)" was conducted
(Karatas & Giiles, 2013; Sezgin & Duran, 2011). In accordance with the stipulations outlined in the
"Teaching Profession Law," which was promulgated in October 2024, it is anticipated that prospective
educators will be admitted to the preparatory education at the "National Education Academy"
contingent upon their performance in the Ministry of National Education Academy Entrance
Examination (MoNE-AEE). This examination, scheduled to be administered by the Measurement,
Selection and Placement Center (OSYM) in 2025, will serve as the primary criterion for admission (MEB,
2024).

National Education Academy and Ministry of National Education Academy Entrance Exam

Following the dissemination of the "The Century of Tiirkiye Education Model" and its subsequent
implementation across all academic disciplines, modifications were also introduced to the teacher
appointment system. Giil (2025) underscores that the objective is to enhance the quality of teaching. In
this particular context, the "National Education Academy" was established in accordance with the
"Teaching Profession Law" No. 32696, which was formally adopted on October 10, 2024, and
subsequently published in the Official Gazette on October 18, 2024 (Official Gazette of the Republic of
Turkey, October 18, 2024, Issue: 32696). According to the stipulated framework, the preparatory
training, which encompasses theoretical and practical courses pertinent to the teaching profession, will
be administered by the Academy across four terms (with the possibility of a reduced term count of
three, contingent upon the higher education program from which the pre-service teachers graduate)
(Official Gazette of the Republic of Turkey, 18.10.2024, Issue: 32696). The academic program at the
Academy will encompass courses such as Assessment and Evaluation, Guidance, Classroom
Management, the Turkish National Education System, and Legislation. During the preparatory training,
pre-service teachers are required to take written exams in each theoretical course at least twice and
achieve an average score of at least 60 out of 100 in each course. According to the pertinent legislation,
pre-service teachers who do not successfully complete a course are permitted to undertake a make-up
examination for each failed course. Pre-service teachers who achieve a score of 60 or above on the make-
up examination(s) will be deemed successful in the respective course. However, pre-service teachers
who fail any course, even subsequent to the make-up examination(s), will face termination of their
affiliation with the Academy (Official Gazette of the Republic of Turkey, October 18, 2024, Issue: 32696).

In the previous teacher appointment system (PPSE), pre-service teachers were required to take the
Public Personnel Selection Examination (PPSE), General Ability (GA), General Culture (GC),
Educational Sciences (ES), as well as subject-specific exams in various branches (English, Turkish,
Mathematics, etc.). However, the recently implemented teacher appointment system has resulted in the
dissolution of these exams (PPSE, GA, GC, ES), which have been superseded by the Ministry of National
Education Academy Entrance Exam (MoNE-AEE). The completion of this exam is now a prerequisite
for admission to the academy for prospective teachers. In the new examination system, prospective
primary education teachers are obligated to take a two-part examination. The first part of the

examination is the Academy Entrance Exam (AEE), and the second part is the Teaching Field
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Knowledge Test (TFKT). The aforementioned exams are required for prospective teachers of the
following subjects: Mathematics, Science, Physics, Chemistry, Turkish, Turkish Language and
Literature, Social Studies, History, Geography, Mathematics, Religious Culture and Ethics, Guidance,
Physical Education, Preschool and Classroom Teaching. Foreign language pre-service teachers
(German, Arabic, Chinese, Persian, French, English, Spanish, Italian, Japanese, Korean, and Russian)
take the AEE in conjunction with the Foreign Language Proficiency Exam (YDS) or E-YDS (MEB, 2024).

A review of teacher appointment systems in various countries reveals that, akin to our own system,
examination-based methods are employed. In nations such as France, Spain, Italy, and Portugal,
centralized examinations are typically administered in the form of written tests and interviews (S6giit
& Abir, 2017). Conversely, in nations that prioritize education systems and practices, such as Finland
and Estonia, no examinations are administered for teacher appointments; instead, all teachers are
required to hold a master's-level degree (Aykag et al., 2014).

A review of the relevant literature reveals a plethora of studies on the PPSE. In their study, Cenk
Kiligc and Izci (2023) stated that pre-service teachers viewed the PPSE as an obstacle they had to
overcome, that it negatively impacted their lives socially and psychologically, and that the majority of
the participating pre-service teachers stated that appointments should be determined not only by the
exam but also by their GPA. In addition, Senyer and Ustiin (2023) reported that all pre-service teachers
who were not appointed experienced feelings of hopelessness and burnout. Ergiin (2023) conducted a
study with 15 senior students majoring in Geography Education. The study indicated that the PPSE was
solely a matter of memorization and that skill should also be measured in the selection of qualified
teachers. Additionally, the pre-service teachers observed that the KPSS encompassed a substantial
amount of subject matter. Demirbas (2022) also noted that the effort, diligence, and dedication expended
in the early stages of the PPSE preparation process eventually gave way to disappointment, acceptance,
and desensitization. It has also been noted that the preparation process exposes pre-service teachers to
social pressure. In a study by Giindogdu et al. (2008), the views of pre-service teachers studying at a
faculty of education regarding the PPSE were examined. The pre-service teachers indicated that the
PPSE is a very important exam because it affects their future. Moreover, it has been asserted that the
preparation process exacts a considerable toll on pre-service teachers, manifesting in mental, economic,
and social exhaustion.

A review of the extant literature indicates that only a limited number of studies have been conducted
on the Academy Entrance Exam (AEE), which is set to replace the PPSE in teacher recruitment. Baran
and Sabah's (2025) study examined the perceptions of pre-service physical education and sports
teachers regarding the PPSE/AEE process. In the study, pre-service teachers placed significant emphasis
on the necessity of transparency, equal opportunities, and a fair process with regard to the changing
appointment system and the National Education Teacher Academy in 2025. Furthermore, the pre-
service teachers indicated that the Academy might not be sufficiently effective in teacher training and
that fundamental issues would persist. They also suggested that interviews be removed from teacher
appointments and that the duration of practical teaching internships be increased.

A review of the extant literature on studies conducted regarding the PPSE/AEE reveals that the
research samples have typically consisted of pre-service teachers from various undergraduate
programs. In contrast, the present study focuses exclusively on pre-service teachers who are majoring
in English Language Teaching. In this context, the primary objective of this study is to ascertain the
opinions of pre-service English teachers regarding the new teacher appointment system and the

associated examination.
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Accordingly, the study focuses on pre-service teachers’ views regarding
1. The Academy Entrance Examination (AGS),

2. Taking the Foreign Language Examination (YDS) instead of the Teaching Field Knowledge Test
(TFKT),

3. The opinions about the impact of the new exam format on motivation for the teaching profession.

Method

Research Design

The present study was conducted using a qualitative approach. In qualitative research, the acquisition
of in-depth information about the phenomena under investigation is paramount (Morgan, 1996). For
this qualitative inquiry, a phenomenological design was adopted. This design aims to characterize
phenomena that manifest in diverse forms and of which we are cognizant, yet for which we lack a
comprehensive and detailed understanding. Such phenomena manifest in everyday life through
various forms, including events, concepts, experiences, situations, perceptions, or orientations (Yildirim
& Simsek, 2021). In the context of a phenomenological framework, the researcher undertakes a
meticulous examination of a phenomenon by systematically analyzing individuals' shared experiences
and endeavors to distill its fundamental essence (Creswell & Creswell, 2017). The present study's
researchers elected to utilize a phenomenological design, as its objective was to ascertain the

perspectives of pre-service teachers concerning the recently implemented teacher appointment system.
Working Group

The study group consists of pre-service teachers who are in their final year of English language teaching
at the Faculty of Education of a state university in the Mediterranean region in the 2024-2025 academic
year. The "convenience sampling" method was employed in the study to obtain detailed information on
the subject (Yildirim & Simsek, 2021). It has been posited that this method is more convenient in terms
of time and practicality (Atmaca & Gokmen, 2024) and less costly than other methods (Yildirim &
Simsek, 2008). Convenient sampling is a research method in which the researcher(s) select a case that is
easily accessible and proximate (Biger et al., 2014). The rationale behind the selection of convenience
sampling in the present study is that the pre-service teachers who participated were readily accessible
and exhibited a willingness to engage voluntarily. The demographic information of the participating

pre-service teachers is presented below.

Table 1. Demographic Information About Pre-Service Teachers

Code Gender Department Year of Study
PST1 Female English Language Teaching Senior year
PST2 Female English Language Teaching Senior year
PST 3 Female English Language Teaching Senior year
PST 4 Female English Language Teaching Senior year
PST5 Male English Language Teaching Senior year
PST 6 Female English Language Teaching Senior year
PsT7 Male English Language Teaching Senior year
PST 8 Male English Language Teaching Senior year
PST9 Male English Language Teaching Senior year
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PST 10 Male English Language Teaching Senior year
PST 11 Female English Language Teaching Senior year
PST 12 Male English Language Teaching Senior year
PST 13 Male English Language Teaching Senior year
PST 14 Male English Language Teaching Senior year
PST 15 Male English Language Teaching Senior year

As indicated in Table 1, seven of the pre-service teachers who participated in the study were female,
and eight were male. The pre-service teachers are designated as PST1, PST2, PST3, and so forth, with
the numerical sequence continuing up to PST15. It has been observed that the participating pre-service
teachers were senior-year students in the Department of English Language Teaching at the Faculty of

Education.
Data Collection Tool

In qualitative studies, techniques such as interview, observation, and document analysis are generally
used as data collection tools (Yildirim & Simsek, 2021). In the present study, the views of the pre-service
teachers were obtained using a semi-structured interview form prepared by the researchers. Semi-
structured interviews are frequently utilized in qualitative studies, as they grant participants the
autonomy to articulate their thoughts and perspectives. Consequently, this approach enables
researchers to streamline their analysis processes (Biiyiikoztiirk et al, 2022). In semi-structured
interviews, questions are prepared in advance, but additional inquiries can be posed during the
interview depending on the situation (Merriam & Tisdell, 2016). In the course of developing the
interview questions for this study, an initial review of the extant literature was conducted. According
to the findings of the present study, an initial set of inquiries was formulated and disseminated to five
English language instructors and four Turkish language instructors for the purpose of evaluating the
clarity and precision of the phrasing. In light of the feedback that was received, a final interview form

consisting of three questions was developed.
Data Collection

The researchers developed semi-structured interview questions to guide the study. The researchers
were responsible for the data collection process. The semi-structured interview questions, which had
been meticulously prepared in advance, were administered to the participating pre-service teachers in
a suitable setting. The participants were encouraged to respond to the questions in a thoughtful manner.
The pre-service teachers were posed additional inquiries when deemed necessary. Prior to data
collection, the participants were provided with general information about the process, and it was
clarified that the information would be used solely for scientific purposes. It was emphasized that

participation in the study was entirely voluntary.
Data Analysis

The data obtained from the pre-service teachers were analyzed using content analysis. The primary
objective of content analysis is to meticulously examine and describe the data obtained in the study. In
essence, this approach entails conducting a meticulous investigation and interpretation of the
phenomenon or situation under scrutiny. In this process, the researchers code and categorize the
collected data, systematically organizing the relationships among the data (Yildirim & Simsgek, 2021).
Tunison (2023) posits that content analysis facilitates the establishment of categories from textual data

obtained as research outcomes, examines their frequency, and thereby enables the emergence of an
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inductive coherence. The researchers then conducted a thorough analysis of the obtained data,
examining the consistency and coherence of the interpretations. To assess the internal reliability, three
academics from the Department of Educational Sciences calculated the agreement rate in the code list
and used the formula "agreement / (agreement + disagreement) x 100" (Araujo & Born, 1985). The
reliability rate was found to be 88%. In this manner, the reliability of the analytical process was ensured.
Moreover, the incorporation of direct quotations from the participating pre-service teachers when
interpreting the findings further enhanced the credibility of the study. During the analysis process, the
data obtained from the participants were first coded. Subsequently, categories were generated based on
the codes. By incorporating these codes and categories into the analysis, the study identified primary
themes and facilitated informed interpretation. In order to maintain the confidentiality of the subjects,
the names of the pre-service teachers were anonymized, and they were designated as PST1, PST2, and

so forth. Direct quotations were utilized to substantiate the findings.
Findings

In this section, analyses related to the research questions are presented in the form of findings.

Pre-service English teachers were asked about their general opinions regarding the AGS. The

opinions obtained are presented in Table 2 in the context of codes, categories, and themes.

Table 2. Opinions of Pre-Service Teachers About AGS

Category Code f Participant
Waste of time 8 1,2,3,4,5,7,13,14
Sudden change 7 1,2,3,4,6,7,11,
14
The same training will be taken again 6 5,6,8,13,14,15
Negative Uncertainty 6 1,2,7,11,12,13
Loss of motivation 5 1,2,3,4,6
Difficulty of adaptation 4 1,2,7,8
The elimination of the privilege of being a 3 2,8,14
graduate of a faculty of education
Reducing the exam load in terms of content 5 1,4,8,13,15
Positive
Applied evaluation system 2 3,11,12

In the context of the study, when participants were invited to share their overall perspectives on the
AGS, pre-service teachers articulated a range of views, including both positive and negative sentiments.
However, their negative perceptions of the recent changes to the examination system were found to be
more prevalent. The participants identified several salient issues, including the perception of the exam
as a futile endeavor, its abrupt implementation, the repetitive nature of analogous processes, and the
ambiguity surrounding the exam itself. Furthermore, the participants identified a decline in motivation,
difficulties in adjustment, and the elimination of the privilege formerly associated with graduating from

faculties of education as additional critical concerns.

Examples of pre-service teachers' views on these negativities are listed below:
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PTS-14: "It is a complete waste of time. If I am compelled to continue my studies for two additional
years, it begs the question, why did I dedicate four years to my undergraduate education at this

institution?"

PTS -1: "We commenced our university education in accordance with the previous examination

(KPSS). This abrupt alteration has caused me significant distress."

PTS-1: "I am unable to adapt to the new system. I had completed all requirements for three of my
educational science courses, and I was reflecting on the previous system. I feel like I'm wasting my

time."

PTS-7: "Regrettably, we are entering a period of uncertainty. I apologize for this unfortunate turn of

events."

Furthermore, pre-service teachers were observed to evaluate the exam positively in two aspects. The
respondents expressed favorable sentiments regarding the AGS examination, asserting that the exam's
content would be less onerous and that it would function as a practical assessment system. The

following are illustrative examples of the aforementioned comments:

PTS-14: The study load has been shown to decrease considerably with this system; indeed, it is
possible to achieve higher scores by studying less. The removal of the educational sciences questions

from the exam resulted in a substantial decrease in the breadth of the topics covered."

PTS-11: The KPSS system was exclusively score-based; however, the present system is purported to
consider pre-service teachers' classroom competencies. Consequently, if appointments can be based on

competence rather than on score-based metrics, this can be regarded as a positive development."

Table 3. Opinions of Pre-Service Teachers About Taking the YDS Instead of the Teaching Field
Knowledge Test

Category Code f Participant
Insufficient Inadequacy in measuring teaching competence 12 1,2,3,4,5,6,8,11,12, 13,
14,15
Field courses do not have equivalents in the exam. 2 7.14

The study also identified a notable discrepancy in the examination requirements for prospective
English teachers. Specifically, it was observed that these individuals do not undergo the TFKT
examination, which is an integral component of the AGS system. Instead, they appear to opt for the YDS
examination, which is designed for foreign language proficiency. Pre-service teachers have asserted that
the YDS exam is not an adequate evaluation tool for the recruitment of teachers. A review of the
resulting codes indicates that this examination is inadequate in assessing English language teacher
competence. It is also important to note that the aforementioned exam does not encompass the content
knowledge courses that are typically offered by the faculty. The following section presents a series of

examples that illustrate the opinions of pre-service teachers on this matter.

PTS-4: "I am perplexed by the fact that the professional knowledge exam administered at education
faculties will no longer be evaluated. Absent a means of evaluating the content and pedagogical
knowledge of teachers, it is difficult to ascertain the effectiveness of the teaching profession. For
instance, an individual whose native language is English can obtain a commendable score on the YDS
even in the absence of formal education at the Faculty of Education. This could qualify them to become

teachers. Many of my acquaintances, including myself, find this situation to be disconcerting."
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PTS -15: The YDS is an examination that serves to evaluate the English language skills of the
examinee. The field of study in question is comprised of multiple subfields and topics. For instance,
disciplines such as linguistics or pedagogical grammar, which are typically mastered by individuals
with a background in English Language Teaching, are not measured by the YDS. It is possible for even
high school graduates to attain a C level within a few years if they dedicate themselves to preparing for
an English language examination. However, the previous field exam was quite broad in scope and
aligned with the university education and curriculum. Consequently, I do not believe that the YDS
should serve as the primary criterion for appointment.”

Table 4. Opinions on How the Exam Change Affects Motivation for the Teaching Profession

Category Code f Participant
Loss of motivation 10 1,2,3,4,5,6,8,11,13,15
Lack of Helplessness/hopelessness 7 1,2,4,5,8,7,12
motivation Moving away from the teaching profession 4 6,13,14,15
Turning to different alternatives 2 6.14
Acceptance of the  Adapting to the new situation 2 1,15
situation Intrinsic motivation 1 7

A further inquiry posed to prospective educators pertained to the impact of the modified
examination structure on their vocational enthusiasm for the teaching profession. Pre-service teachers
reported a decline in their motivation for the teaching profession, which engendered a sense of
helplessness. This decline led to a shift in career aspirations, with many considering alternative

professions. The following list contains examples of their views on this situation:

PTS-4: "Despite our preparation in accordance with the previous examination system, this abrupt

shift significantly diminished our motivation."

PTS -6: "My motivation has decreased considerably. The present author has reached a point at which
he no longer wishes to engage in the pedagogical practice of teaching. I am currently exploring the

possibility of pursuing a career in a different field."

PTS-14: "My conviction in the efficacy of pedagogical methods is waning. In the event that I am able
to secure employment in disparate fields, the prospect of pursuing a career in education no longer holds

any allure for me.

However, an analysis of the perspectives expressed by pre-service English teachers revealed a degree
of acceptance of the prevailing circumstances. In this context, it can be posited that pre-service teachers
are attempting to adapt to the novel circumstances and cultivating intrinsic motivation to pursue the

profession. Direct quotations pertaining to these subjects are appended below:

PTS -1: "I have a profound love for this profession and the children. Despite the fact that this novel
circumstance creates a certain distance from my chosen profession, I am compelled to adapt to the
circumstances that have been presented to us. The motivation behind my decision to pursue a career in

education stems from a profound love for the profession."

PTS-15: "A state of panic was experienced upon learning of the imminent system change during the
midpoint of the semester. However, upon reflection, it was ascertained that the situation is shared by

many, leading to a sense of relief and the resumption of work."
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PTS-7: "Despite the numerous changes, I persistently reassure myself of my ability to succeed in my

chosen career path as an educator. A peculiar form of intrinsic motivation has emerged within me."

Discussion, Conclusion and Recommendations

The objective of this study is to ascertain the perceptions of pre-service English teachers concerning
the recently implemented teacher appointment system (MEB-AGS) and the examination. In this context,

the conclusions reached in light of the findings are presented.

In response to inquiries regarding their general perceptions of the AGS, pre-service teachers
articulated their stance on the efficacy of the process, characterizing it as a futile exercise that
necessitated the repetition of training already completed during their university education. They further
delineated the abruptness of the transition, which engendered significant challenges in their ability to
adapt to the new circumstances. It was also stated that the privileges associated with graduating from
education faculties were eliminated. Moreover, a number of pre-service teachers expressed positive
sentiments regarding the process, citing its practical nature and the reduction in examination
obligations as key benefits. A review of the literature indicates that Baran and Sabah (2025) reported
that pre-service teachers exhibited a lack of motivation, anticipated that the same problems would
persist, perceived the process as a waste of time, and that it would be similar to undergraduate
education. In a similar vein, Pinar and Saricam's (2025) study with academicians at the Faculty of
Education asserted that the necessity for academia was questionable, as the curriculum would be
analogous to that of education faculties' training programs. The researchers further noted that the short-
term, intensive nature of the program might result in a superficial learning experience and that its
intended purpose remained ambiguous. With respect to education faculties, the academics indicated
that the message conveyed was that these faculties were being discredited and deemed inadequate.
Furthermore, emphasis was placed on the notion that the attainment of favorable outcomes is
contingent upon meticulous planning and effective management. A similar conclusion was reported by
Giil (2025) in a study conducted with pre-service teachers from various disciplines. The study posits
that the system's implementation was precipitous and untimely, resulting in the loss of time and the
introduction of uncertainties, thereby rendering the efficacy of prior preparation processes nullified. In
addition to these statements, it was asserted that the removal of the educational sciences section was
inappropriate. In the present study, the reduced number of topics to be included in the exam was
perceived positively by some pre-service teachers, whereas in Giil's (2025) study, the limited number of

topics and questions was regarded as a disadvantage."

In the conducted study, pre-service teachers indicated that the Foreign Language Proficiency Exam
(YDS) was an inadequate means of assessing teaching competence when compared to the Teaching
Field Knowledge Test (TFKT). Furthermore, the absence of inquiries concerning the subject-specific
courses undertaken during their undergraduate education in the YDS was emphasized as a salient
concern by the participants. The inclusion of subject-related questions in the TFKT but not in the YDS

was a point that was repeatedly emphasized and criticized by the pre-service teachers.

The findings indicated that the modification of the examination system engendered negative
outcomes among pre-service teachers, including feelings of hopelessness and helplessness, decreased
motivation, a distancing from the teaching profession, and an inclination toward alternative career
choices. This phenomenon has been observed to exert a detrimental psychological impact on pre-service

teachers. Pinar and saricam (2025) arrived at a comparable conclusion in their study. The findings from
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the studies indicated that uncertainties had a negative effect on the motivation of pre-service teachers,
inducing apprehension about appointments and contributing to anxiety and disengagement from their
courses. Moreover, the participants conveyed a sense of despondency, attributed to the protracted
period preceding the commencement of the educational activities. In a similar vein, Baran and Sabah's
(2025) study reported that pre-service teachers experienced feelings of psychological inadequacy during
this process. Giil (2025) revealed that pre-service teachers experienced a loss of motivation, diminished
enthusiasm for education, anxiety about the future, disappointment stemming from concerns that
prolonged processes would prevent their appointment, pessimism, regret over choosing the teaching
profession, and consideration of pursuing alternative career paths. In contrast, the present study also
found that some pre-service teachers acknowledged the situation and enhanced their intrinsic
motivation. A similar conclusion was reported in Giil's (2025) study, which indicated that some pre-
service teachers believed that this period would provide more opportunities for practical training,

ultimately contributing to the development of more qualified teachers.
As a result of the study, the following recommendations were made:

¢ In the context of future studies, a mixed design, incorporating both quantitative and qualitative
methodologies, may be a preferred approach.

e  The present study was conducted exclusively with pre-service English teachers. It is recommended
that similar studies be conducted with pre-service English teachers from different fields. This would
facilitate the identification of analogous and disparate perspectives on the process among pre-
service English teachers and those from other fields.

¢ A similar study can be conducted with pre-service teachers who have gained the right to enter the
academy.

e Pre-service teachers underscored the significance of the field courses they completed during their
undergraduate studies. It was noted that the YDS examination does not inquire about the field of
study of the examinee, and that a typical undergraduate student can achieve a high score on the
YDS by studying. Consequently, a field exam could be administered in conjunction with the YDS
exam, with both exams being given full consideration.

e The novel process in question entails the adaptation of pre-service teachers to the teaching
profession. This adaptation is achieved by prioritizing practical courses over theoretical courses in

education faculties.
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Giris
Halo Etkisi

Tiirk Dil Kurumu (TDK), “hale” kavramini giines basta olmak iizere yildizlarin, 6zellikle de aymn
cevresinde beliren genis ve aydinlik halka, ayevi, ayla ya da agil olarak acgiklamaktadir. Yanlilik
acgisindan bakildiginda, degerlendirilen kisinin gercekte sahip oldugu ozelliklerle goriiniisii ya da
gortiniir davraniglar1 arasindaki kovaryansi, oldugundan fazla gérme egiliminden kaynaklanan bu
problem aragtirmacilar tarafindan farkli sekillerde tanimlanmistir. Ornegin, mantiksal hata (Newcomb,
1931), korelasyonel yanhilik (Berman ve Kenny, 1977), yamltict halo (Cooper, 1981), halo hatasi
(Feldman, 1986), genelleme hatas1 (Ozgiiven, 2000), ayla etkisi (Kagitcibasi, 2006), dalgir (Turgut ve
Baykul, 2012), izlenim hatas1 (Kutlu vd., 2017) ve halo etkisi (Thorndike, 1920) bu tanimlamalardan

bazilaridir.

Halo etkisini “dalgir (hareleme)” olarak adlandiran Turgut ve Baykul (2012), bu kavrami 6gretmenin
Ogrenciye ait bir boyutu iyi olarak degerlendirdikten sonra derecelenmeye esas boyutta 6grenci lehine
iyiye dogru kayma egilimi olarak tanimlamistir. Kutlu ve digerleri (2017) “ilk izlenim hatas1” olarak
tanimladiklar1 hale etkisini 6grencinin goze carpan olumlu bir &zelliginin, onunla ilgili yapilan
degerlendirmeleri etkilemesi seklinde agiklamistir. Kagitcibasi (2006), bir kisi ile ilgili edinilen olumlu
izlenimlerin olusturdugu tutum ve bu tutuma bagl olarak o kisiden beklentilerin etkilenmesini “ayla
(hare) etkisi” olarak aciklamistir. Murphy ve Reynolds (1988) ise halo kavramini gercek ve gozlenen
halo olarak ikiye ayirmistir. Gergek halo, bireye ait degerlendirmeye konu olan ve olmayan 6zelliklerin
gergekten birbirleriyle iliskili olmasi, degerlendiricinin bir 6zellige bakarak diger 6zellikleri de gercekte
oldugundan daha yiiksek puanlama egilimidir. Cooper (1981) da bu olguyu "yaniltici halo olarak
tanimlamis ve gercek halo ile ayrimina dikkat gekmistir. Ilaveten, halo etkisinin gesitli baglamlarda tiim
degerlendirmelere niifuz ettigini belirtmis, bu olguyu agiklamak i¢in “yayilan (ubiquitous) halo”

ifadesini kullanmigtir.

Farkli tanimlamalar olsa da halo etkisi, bireylerin kisi, nesne veya durumlar hakkindaki genel
izlenimlerinin, o kisi ya da nesnenin belirli 6zelliklerine dair degerlendirmelerini etkilemesi olarak
agiklanabilir (Anastasi ve Urbina, 1997; Gronlund, 1976; Pike, 1999). Ozellikle bireye ait belirli
ozelliklerin bilingaltimizda olumlu izlenim olusturmasiyla ortaya ¢ikan halo etkisi o bireye iliskin genel
kanaatimizi de gozlenen birey lehine etkiler. Sanrey ve digerleri (2021), bu durumu gozlenen bireye ya
da nesneye yonelik homojen bir alginin olusmasina neden olan biligsel yanlilik olarak agiklamaktadir.
Bu bilissel yanlilik bireyin, herhangi bir kisiyi, {irlinii ya da markay1 eldeki tiim nesnel etkenlerin
toplamina dayali olarak algilamasini engelleyebilmektedir. Burada alti ¢izilmesi gereken nokta dlgmeye
konu olmadig1 halde bireyin bir 6zelliginden kaynakli olusan izlenimin 6l¢gmeye konu olan &zelliklerin
Olctilmesinde 6l¢mecinin kararmi ayni yonde etkilemesidir (Neugaard, 2025). Bu etki sonucu olusan

hata degerlendiriciler aras1 giivenirligi azaltmaktadir (Feldman, 1986).
ingilizce Dersi Basarisinin Degerlendirilmesinde Halo Etkisi

Yabanci dil dersleri, dogas: geregi olgme ve degerlendirme agisindan diger derslerden daha
karmagik yapilar barindirmaktadir. Ingilizce dersinde &grenciden yalmzca biligsel bir gikti degil,
performans, iletisim, tutum, akicilik, dogallik ve etkilesim gibi ¢ok boyutlu davranislar sergilemesi
beklenmektedir. Bu nedenle Ingilizce basarisinin degerlendirilmesi, diger birgok dersten daha yiiksek
diizeyde Oznel yargiya dayanmakta ve Ogretmen kaynakli 6l¢me hatalarina ozellikle agik hale
gelmektedir.
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Ingilizce 6gretiminde kullamilan 6lgme araglarinin 6nemli bir boliimii performans degerlendirme
niteligi tasir. Konusma, yazma, telaffuz, tonlama, akicilik ve iletisimsel yeterlik gibi beceriler, tamamen
Ogretmenin gozlemlerine dayali olarak puanlanmaktadir (Brown, 2004). Bu tiir performans
gorevlerinde, 6gretmenin 6grencinin 6nceki davranislarina iliskin genel izlenimleri, degerlendirme
siireglerine dogrudan yanstyabilmektedir. Bu durum, halo etkisinin Ingilizce dersinde daha belirgin
hale gelmesine neden olmaktadir. Bunun yani sira, 1ngﬂizce dersi degerlendirmelerinde ortak, evrensel
ve nesnel bir standart olusturmak giictiir. Aym performans iki farkli Ogretmen tarafindan
degerlendirildiginde farkli puanlanabilmekte, hatta ayni 6gretmen farkli zamanlarda ayni performansa
farkli puanlar verebilmektedir (McNamara, 1996). Bu durum, puanlayici giivenirligi acisindan énemli

bir risk olusturmakta ve 6gretmen yanlhliklarinin sonuglara yansima ihtimalini artirmaktadir.

ingilizce dersinde dil bilgisi yeterligi disinda 6zgiiven, kaygi, 6gretmene yonelik algi ve simif igi
katilim gibi duyussal 6zellikler de 6grencinin performansina dogrudan etki etmektedir (Horwitz, 2010).
Degerlendirici bu duyussal 6zellikleri puanlamaya dahil etmedigini diisiinse bile, bu tiir goriiniir
davraniglar 6gretmenin zihninde olumlu veya olumsuz izlenimler yaratarak asil performansin
degerlendirilmesini golgeleyebilir. flaveten, Ingilizce dersinde 6zellikle sozlii performans ve yazma
becerisi degerlendirmeleri ¢ok boyutlu ve karmasik yapida oldugundan, 6gretmenlerin degerlendirme
olgiitlerine ne kadar sadik kaldiklar1 degisebilmektedir. Degerlendirmenin bu kadar 6znel ve yoruma
dayali olmasi, halo etkisinin ortaya gikmasina uygun bir zemin olusturmaktadir. Bu nedenlerle Ingilizce
dersinde yapilan olgme ve degerlendirme, diger derslere kiyasla daha yiiksek hata riski tasimakta;

Ogretmen izlenimleri ve algilarinin performans puanlarina yansima ihtimali artmaktadir.

Halo etkisi, yaklasik bir asirdir psikoloji ve egitim bilimlerinde tartisilan énemli bir yanlilik tiirii
olmasina ragmen, Ozellikle 6gretmen degerlendirmelerinin 6grenciler tarafindan nasil algilandigina
yonelik calismalar oldukga sinirlidir. Mevcut arastirmalarin biiyiik boliimii halo etkisini genellikle
Ogretmenlerin puanlama davranislari, performans degerlendirme siiregleri veya dereceli puanlama
anahtarlar1 baglaminda ele almakta; 6grencilerin bu yanlilig1 nasil deneyimledigine ve yorumladigina
iliskin kanitlara ise yeterince yer vermemektedir (Feldman, 1986; Murphy & Reynolds, 1988). Bu durum,
ozellikle ortadgretim diizeyinde 6gretmen degerlendirmelerinin 6grenci basari, motivasyon ve benlik
algis1 tizerindeki belirleyici rolii diisiiniildiigiinde 6nemli bir boslugu isaret etmektedir. Literatiirdeki
bir diger eksiklik, halo etkisinin ders baglamindaki degisken yapisina iliskindir. Olgme yanhliklarinin
matematik, fen bilimleri veya sosyal bilimlerde nasil ortaya ¢iktigini inceleyen calismalar bulunmakla
birlikte, bu yanliligin yabanci dil 6grenme ortamlarinda, 6zellikle de ingilizce derslerinde, 6grenciler
tarafindan nasil algilandigina dair aragtirmalar son derece sinirhdir. Oysa Ingilizce 6gretiminde
kullanilan performans gorevleri, sozlii ifade, konusma akicilig, telaffuz ve yazma becerisi gibi alanlar
degerlendirme siireclerini dogal olarak daha 6znel ve yoruma acik hale getirmektedir. Bu baglamda
Ingilizce dersinin kendine &zgii degerlendirme yapisi, halo etkisinin ortaya g¢ikma olasiligim
artirmasina ragmen, bu konuya yonelik 6grenci temelli bir arastirma eksikligi dikkat ¢ekmektedir.
Ayrica mevcut ¢alismalarin ¢ogu halo etkisini kavramsal olarak tanimlamakta, ancak 6grencilerin bu
yanhiligin kendi akademik siiregleri iizerindeki etkisine iliskin farkindahk diizeylerini, 6gretmen
tutumlarint nasil yorumladiklarini ve sosyal/akademik baglamda hangi faktorlerin bu algiy:
sekillendirdigini agiklamada yetersiz kalmaktadir. Bu nedenle Ogrencilerin halo etkisine iliskin
algilarinin cinsiyet, siuf diizeyi ve basar1 durumu gibi degiskenler agisindan incelenmesi, alanyazinda
heniiz sistematik bigimde ele alinmamis bir bagka boyuttur. Bu arastirma hem &grenci algilarin
merkeze almasi hem de Ingilizce dersinin degerlendirme yapisina 6zgii riskleri dikkate almasi

bakimindan literatiirdeki onemli bir boslugu doldurmay: amaclamaktadir. Bu noktadan hareketle
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aragtirmanin amaci, ortadgretim ogrencilerinin Ingilizce dersi basarilarimin degerlendirilmesinde
algiladigr halo etkisinin belirlenmesi ve farkli degiskenler agisindan incelenmesidir. Arastirmada

asagida belirlenen alt problemlere yanit aranmstir:

1. Ortadgretim dgrencilerinin Ingilizce ders basarilarmin degerlendirilmesinde algiladiklari halo
etkisi nasildir?
Ogrencilerin algiladig halo etkisi cinsiyetlerine gore anlamh farklilik gostermekte midir?
Ogrencilerin algiladig1 halo etkisi siniflarina gore anlamli farklilik gostermekte midir?
Ogrencilerin algiladig1 halo etkisi ingilizce dersi notlarina gore anlaml farklilik gostermekte

midir?

Yontem
Arastirma Modeli

Ortadgretim 6grencilerinin ingilizce ders basarilarinin degerlendirilmesinde algiladig1 halo etkisinin
incelendigi bu arastirma, nedensel karsilastirma modelindedir. Nedensel karsilagtirma arastirmasi
dogal olarak ortaya ¢ikmis bir durum ya da olaymn nedenlerini etkileyen degiskenleri saptamaya
yonelik, bagimsiz degiskenlerin arastirmaci tarafindan kontrol edilmedigi bir model olarak
tanimlamaktadir (Biiyiikoztiirk vd., 2015). Nedensel karsilastirma modeli ile halo etkisi konusunda

gruplar arasinda anlamli farklilik olup olmadig; test edilmistir.
Evren ve Orneklem

Aragtirmanin evrenini, 2022-2023 egitim-Ogretim yilinda Kayseri ilinde MEB’e bagh liselerdeki
ogrenciler olusturmaktadir. Arastirmanin 6rneklemi ise uygun ornekleme yontemiyle Kayseri iline
bagl merkez ilcelerdeki alt1 farkl lisede 6grenim goren 1754’ (%56.6) kiz 1346’s1 (%43.4) erkek olmak
{izere toplam 3100 &grenciden olusmaktadir. Ogrencilerin 1164"{ (%37.5) 9. sinufta, 873'{1 (%28.2) 10.
smifta, 953’11 (%30.7) 11. siufta ve 110"u (%3.5) 12. sirufta 6grenim gormektedir.

Veri Toplama Araglan

Aragtirmanin veri toplama siirecinde &grencilerin demografik bilgilerini ve Ingilizce dersindeki
bagarilariin degerlendirilmesinde algiladig1 halo etkisi durumunu ve boyutunu belirlemeye yonelik

olarak “Kisisel Bilgi Formu” ve “Basarmin Degerlendirilmesinde Algilanan Halo Etkisi Olgegl olmak

uzere iki 0l¢gme araci kullanilmastir.
Kisisel Bilgi Formu

Bu forma aragtirmacilar tarafindan hazirlanmistir. Ogrencﬂerin cinsiyeti, sinif1 ve 1ngilizce dersi notu
degiskenleri Kisisel Bilgi Formu araciligiyla toplanmaistir. Ogrencilerin algiladigr halo etkisi bu

degiskenlere gore karsilastirmali olarak incelenmistir.
Basarinin Degerlendirilmesinde Algilanan Halo Etkisi Olcegi

Algilanan Halo Etkisi Olgegi, Alatli (2012) tarafindan ortaokul 6, 7, ve 8. siufta dgrenim goren
ogrencilere yonelik olarak gelistirilmigtir. Olgek iiglii likert seklinde derecelenebilen 32 maddeden
olusan bes faktorlii yapiya sahiptir. Bu faktorler kisisel 6zelliklerin etkisi, ders ici davranislarin etkisi,
ailesel 6zelliklerin etkisi, fiziksel 6zelliklerin etkisi ve genel izlenim etkisi seklindedir. Orijinal 6l¢ek igin

hesaplanan Cronbach alfa katsayisi, faktorler igin sirastyla .90, .85, .81, .74, .75 Ol¢egin tamamu igin ise
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.94 bulunmustur. Mevcut arastirmada Cronbach alfa katsayisy, faktorler igin sirasiyla .86, .83, .80, .76,

.79 6lgegin tamamu i¢in ise .89 hesaplanmustir.

Orijinal 6lgek ortaokul dgrencileri igin gelistirilmis olup, ortadgretim 6grencileri i¢in kullanmadan
once Ornekleme uygunlugu agisindan incelenmistir. Bu incelemede dil, igerik ve yas agisindan
uygunluk iki 6lcme degerlendirme uzman ve iki Tiirkge dgretmeni tarafindan teyit edilmistir. Olgegin
agimlayici faktor analizi ile ortaya koyulan 32 maddeli bes boyutlu faktor yapisinin dogrulanmasi
amaciyla 332 kisilik 6rneklem {izerinde DFA uygulanmaistir. Analiz yapilmadan 6nce ug degerler, kayip
veriler ve normal dagilim durumu kontrol edilmis, bu varsayimlar karsilanmistir. Ayrica ¢ok degiskenli
normallik varsayimi Mardia katsayisi ile incelenmis, ¢ok degiskenli ¢arpiklik degeri (by,p) ve basiklik
degeri (b, p) kritik sinirlar igerisinde kalmistir. Mardia’nin normalize edilmis basiklik degeri 5’in altinda
oldugundan (z <5), verilerin ¢ok degiskenli normallik varsayimini karsiladig1 sdylenebilir (Kline, 2016).
Veri analizinde LISREL kullanilmistir. Olgegin gelistirilen formunda yer alan maddeler ile maddelerin
Olctiigii yapr arasindaki standartlastirilmig faktor yiikleri hem t degerlerine gore istatistiksel olarak
anlamli bulunmus hem de tiim faktor yiiklerinin .30’dan yiiksek oldugu goriilmiistiir (Bityiikoztiirk,
2004). Bu nedenle, 6lcekte yer alan toplam 32 maddenin puanlarinin hipotez edildigi gibi Algilanan
Halo Etkisi Olgegi'nin yapisim 8lgtiigii, bir diger ifade ile dlgegin faktoriyel gecerliginin saglandig

sOylenebilir.

Uygulanan DFA sonucunda ki-kare (¥?) uyumu, yaklasik hatalarin ortalama karekokii (Root Mean
Square Error of Approximation, RMSEA), artik ortalamalarin karekokii (Root Mean Square Residuals,
RMR), standardize edilmis artik ortalamalarin karekokii (Standardized Root Mean Square Residuals,
SRMR), iyilik uyum indeksi (Goodness of Fit Index, GFI), diizenlenmis iyilik uyum indeksi (Adjusted
Goodness of Fit Index, AGFI), normlastirilmis uyum indeksi (Normed Fit Index, NFI),
normlastirilmamis uyum indeksi (Non-normed Fit Index, NNFI), karsilastirmali uyum indeksi
(Comparative Fit Index; CFI), tutarli uyum indeksi (Parsimony Goodness of Fit Index, PGFI) ve tutarh
standart uyum indeksi (Parsimony Normed Fit Index, PNFI) degerleri incelenmistir. Elde edilen

bulgular Tablo 1’de sunulmustur.

Tablo 1. Algilanan Halo Etkisi Olgegi'ne Iliskin DFA Uyum Indeksleri

. . Miikemmel Kabul edilebilir Arastirma
Uyum Indeksi* it it Sonug
uyum dl¢iitii uyum 0l¢iitii bulgusu
X2 p>.05 p<.05 Uyumsuz
x*/sd 0-2 2-3 7.12 Uyumsuz
RMSEA <.05 <.08 .08 Kabul edilebilir uyum
RMR <.05 <.08 .08 Kabul edilebilir uyum
SRMR <.05 <.08 .08 Kabul edilebilir uyum
GFI >.90 >.85 .85 Kabul edilebilir uyum
AGFI >.90 >. 85 .86 Kabul edilebilir uyum
NFI >.95 >.90 90 Kabul edilebilir uyum
NNFI >.95 >.90 91 Kabul edilebilir uyum
CFI >.95 >.90 91 Miikemmel uyum
PGFI 0 (uyum yok); 1 (mitkemmel uyum) .62 Miikemmel uyum
PNFI 0 (uyum yok); 1 (miitkemmel uyum) .74 Miikemmel uyum

*(Cokluk, Sekercioglu ve Biiyiikoztiirk, 2010).

Tablo 1 incelendiginde ki kare degerinin anlamli oldugu ve y2/sd degerinin kabul edilebilir uyum
oOlctitleri disinda yer aldig1 goriilmektedir. Buna karsin RMSEA, RMR, SRMR, GFI, AGFI, NFI ve NNFI
degerleri model i¢in kabul edilebilir uyum &lgiitlerinde yer alirken; CFI, PGFI ve PNFI degerleri model
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i¢in mitkemmel uyum oldugunu gostermektedir. Orneklem biiyiidiikge ki-kare analizi sonuglarmin
anlamli ¢tkma olasilig1 artmaktadir (Biiyiikoztiirk vd., 2004). Yapilan bir¢cok DFA’da 6rneklemin biiyiik
olmasi nedeniyle p degerinin anlaml olmasi normal olup, bu durum ¢alismalarin ¢cogunda tolere
edilmektedir (Cokluk vd., 2010). Bu bulgulardan hareketle modelin veri tarafindan dogrulandig:

sOylenebilir.
Verilerin Toplanmasi

Ogrencilerin demografik bilgileri “Kisisel Bilgi Formu” araciliiyla, ingilizce dersindeki basarilarinin
degerlendirilmesinde algiladig1 halo etkisi “Basarinin Degerlendirilmesinde Algilanan Halo Etkisi
Olgegi” ile toplanmistir. MEB’e bagli Arastirma, Yarigsma ve Sosyal Etkinlik (AYSE) dairesinden alian
veri toplama izni ve Erciyes Universitesinden alman Etik Kurul Izni sonrasi gontilliiliik esasiyla
arastirmaya katilan 6grencilere arastirmanin amaci ve veri toplama aracinin igerigi ile ilgili yazil ve
sozlii bilgilendirmede bulunulmustur. 18 yas altindaki tiim katilimcilar i¢in veli onami alinmistir. Eksik

ve/veya hatali doldurulan 72 form arastirma verilerinden ¢ikarilmistir.
Veri Analizi

Algilanan halo belirlemek amaciyla betimsel ve karsilastirmali istatistiksel teknikler kullanilmistir.
Verilerin analizinde kullanilan degiskenlerin normal dagilim gosterip gostermedigi ortalama, medyan
ve mod degerlerinin karsilastirilmasi; ¢arpiklik ve basiklik katsayilarinin incelenmesi ve histogram
grafiklerinin gorsel olarak degerlendirilmesi yoluyla belirlenmistir (Can, 2016; Tabachnick ve Fidell,
2007). Ttim bulgular dogrultusunda verilerin normal dagilima uygun oldugu anlasilmistir. Bunun yani
sira varyanslarin homojenligi varsayim: test edilmis ve homojenlik varsaymminin karsilandig:
belirlenmistir. Bu nedenlerle analizlerde parametrik testler kullanilmistir. Yapilan analizler SPSS 25.00

programi araciligiyla gerceklestirilmistir.

Bulgular

Aragtirmadan elde edilen bulgular alt problemlerin sirastyla verilmistir. Ogrencilerin toplam halo etkisi
algis1 ve alt boyutlara yonelik algis1 incelenmistir. Halo etkisine iligkin en diisiik puan, en yiiksek puan,

ortalama ve standart sapma degerleri belirlenmistir. Bulgular Tablo 2’de yer almaktadir.

Tablo 2. Ogrencilerin Ingilizce Basarismin Degerlendirilmesinde Algiladiklar1 Halo Etkisi Genel

Diizeyi
Boyutlar N En diisitk  En yiiksek X Ss
puan puan
Kisisel 6zelliklerin etkisi 3100 7.00 21.00 20.03 7.03
Ders ici davranislarin etkisi 3100 10.00 30.00 12.99 3.73
Ailesel 6zelliklerin etkisi 3100 7.00 18.00 16.10 4.13
Fiziksel 6zelliklerin etkisi 3100 6.00 15.00 11.54 4.07
Genel izlenim etkisi 3100 4.00 9.00 5.82 2.11
Toplam halo etkisi 3100 32.00 96.00 66.49 17.71

Tablo 2’de en diisiik yedi en yiiksek 21 puanin aliabilecegi kisisel 6zelliklerin etkisi alt boyutunda
ogrencilerin aldig1 en diisiik puanin 10.00, en yiiksek puan 21.00 olmus; ortalama puan 20.03 standart
sapma ise 7.03 olarak belirlenmistir. Buna gore algilanan halo etkisinde kisisel 6zelliklerin etkisinin
yliksek oldugu sOylenebilir. Benzer sekilde sirasiyla algilanan halo etkisinde ders i¢i davranislarin

etkisinin diisiik, ailesel 6zelliklerin etkisinin yiiksek, fiziksel 6zelliklerin etkisinin ytiiksek, genel izlenim
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etkisinin diisiik oldugu ve algilanan toplam halo etkisinin ortalama diizeyin iistiinde oldugu

sOylenebilir.

Ogrencilerin ingilizce basarisinin degerlendirilmesinde algiladig1 halo etkisi diizeyinin cinsiyete
gore farklilasma durumunu ortaya koymak amaciyla yapilan bagimsiz gruplar igin t testi analize iliskin

bulgular Tablo 3’te verilmistir.

Tablo 3. Ogrencilerin fngilizce Basarisinin Degerlendirilmesinde Algiladig1 Halo Etkisi Diizeyinin

Cinsiyete Gore Farklilasmasina Niskin T Testi Sonuclar1

Boyutlar Cinsiyet N X Ss t p
e . . .. Kiz 1754 20.32 7.19 2.69° .01
Kisisel 6zelliklerin etkisi Erkek 1346 19.64 6.80
Ders ici d 1 tisi Kiz 1754 13.16 3.75 2.92° .00
ers i¢i davranislarin etkisi Erkek 1346 1276 370
) . . ) . Kiz 1754 16.35 4.14 3.79° .00
Ailesel Ozelliklerin etkisi Erkek 1346 15.78 410
. . . . . . . Kiz 1754 11.62 4.09 1.23 22
Fiziksel ozelliklerin etkisi Erkek 1346 1144 404
Genel izlenim etkisi Kiz 1753 5.88 2.14 1.84 .07
nel izleni
ehel izfentm € Erkek 1346 5.74 2.06
Kiz 1754 67.34 17.96 3.08 .00
Toplam halo etkisi
opiam hato etst Erkek 1346 6538  17.33

Tablo 3, algilanan halo etkisinin, fiziksel 6zelliklerin etkisi ve genel izlenim etkisi boyutlarinda
gruplar arasinda cinsiyet agisindan anlamh bir fark bulunmadigini gostermektedir. Kisisel 6zelliklerin
etkisi boyutunda kiz 6grencilerin ortalamasinin 20.32 erkek 6grencilerin ortalamasimin ise 19.64 oldugu
goriilmektedir. Gruplarin puan ortalamalar1 arasindaki farkin anlamliigini test etmek amaciyla
hesaplanan t degeri (t@os) = 2.69; p < .05), farkin .05 diizeyinde anlamli oldugunu ifade etmektedir. Bu
bulgu, kiz 6grencilerin halo etkisinde kisisel 6zelliklerin etkisi algilarinin erkek 6grencilerden yiiksek
oldugunu ortaya koymaktadir. Ancak fark anlamli olsa da kiigiik etki biiyiikliigii (d = .01), bu farkin

uygulamada diisiik diizeyde 6nem tasidig1 anlamina gelmektedir.

Ders igi davranislarin etkisi boyutunda, kiz 6grencilerin ortalamasinin 13.16 erkek 6grencilerin
ortalamasinin ise 12.76 oldugu goriilmektedir. Gruplarin puan ortalamalar1 arasindaki farkin
anlamliligini test etmek amaciyla hesaplanan t degeri (teos) = 2.92; p <.05), farkin .05 diizeyinde anlamh
oldugunu ifade etmektedir. Bu bulgu, kiz 6grencilerin halo etkisinde ders ici davramslarin etkisi
algilarimin erkek Ogrencilerden yiiksek oldugunu ortaya koymaktadir. Ancak fark anlaml olsa da
kiiciik etki buytikligi (d = .01), bu farkin uygulamada diisiik diizeyde 6nem tasidigr anlamina
gelmektedir.

Ailesel ozelliklerin etkisi boyutunda, kiz &grencilerin ortalamasinin 16.35 erkek oOgrencilerin
ortalamasinin ise 15.78 oldugu goriilmektedir. Gruplarin puan ortalamalar1 arasindaki farkin
anlamliligini test etmek amaciyla hesaplanan t degeri (teos = 3.79; p <.05), farkin ,05 diizeyinde anlamh
oldugunu ifade etmektedir. Bu bulgu, kiz 6grencilerin halo etkisinde ailesel 6zelliklerin etkisi algilarinin
erkek 6grencilerden yiiksek oldugunu ortaya koymaktadir. Ancak fark anlaml olsa da kiiciik etki
biiyiikliigii (d = .01), bu farkin uygulamada diisiik diizeyde onem tasidigi anlamina gelmektedir.

Toplam halo etkisinde, kiz 6grencilerin ortalamasimin 67.34 erkek 6grencilerin ortalamasimin ise
65.38 oldugu goriilmektedir. Gruplarin puan ortalamalar1 arasindaki farkin anlamliligini test etmek

amactyla hesaplanan t degeri (teos) = 3.08; p < .05), farkin .05 diizeyinde anlamli oldugunu ifade

OJCES, 2025, 3(6), 212-246



Algilanan halo etkisi 219

etmektedir. Bu bulgu, kiz 6grencilerin toplam halo etkisi algilarinin erkek 6grencilerden yiiksek
oldugunu ortaya koymaktadir. Ancak fark anlaml olsa da kiigiik etki biiytikliigii (d = .01), bu farkin

uygulamada diisiik diizeyde 6nem tasidig1 anlamina gelmektedir.

Ogrencilerin Ingilizce bagarismin degerlendirilmesinde algiladigi halo etkisinin smifa gore
farklilasma durumunu ortaya koymak amaciyla yapilan tek yonlii varyans analizine iliskin bulgular

Tablo 4 ve Tablo 5'te verilmistir.

Tablo 4. Ogrencilerin Simifina Gore Algiladigi Halo Etkisi Puanlarina fliskin N, X ve Ss. Degerleri

Boyutlar Sinif N X Ss
9. simuf 1164 19.55 6.89
.. . . . . 10. sif 873 20.25 7.06
Kisisel 6zelliklerin etkisi 11, sinaf 953 20.14 708
12. sinf 110 22.38 7.30
9. simf 1164 12.90 3.60
10. smf 873 13.06 3.69
Ders ici 1 Kisi
ers ici davranislarin etkisi 11, suf 953 19.84 3.80
12. sinf 110 14.60 4.37
9. simf 1164 16.05 4.02
. . . . . . 10. sinuf 873 15.90 4.13
Ailesel Ozelliklerin etkisi 11, suraf 953 1611 43
12. sif 110 18.10 3.95
9. simf 1164 11.28 3.91
10. sinf 873 11.67 4.14
Fiziksel ozelliklerin etkisi
1z1ksel ozelliidertn etiist 11. siuf 953 11.49 412
12. sif 110 13.73 4.13
9. smuf 1163 5.75 1.99
10. simf 873 5.82 2.15
lizleni Kisi
Genel izlenim etkisi 11. siruf 953 5.78 217
12. sif 110 6.76 2.17
9. simuf 1164 65.54 16.82
10. sinuf 873 66.72 18.03
Toplam halo etkisi
oplam halo etiisi 11. sinuf 953 66.38 18.05
12. smf 110 75.59 18.29

Tablo 4’te algilanan halo etkisinin kisisel 6zelliklerin etkisi boyutunda en yiiksek puan ortalamasimin
2238 ile 12. smifta olan 6grencilere ait oldugu, bunu sirasiyla 20.25 ortalama ile 10. siuf, 20.14 ortalama
ile 11. sinuf ve 19.55 ortalama ile 9. sinuf olan 6grencilerin izledigi goriilmektedir. Ders i¢i davranislarin
etkisi boyutunda en yiiksek puan ortalamasinin 14.60 ile 12. sinifta olan 6grencilere ait oldugu, bunu
sirastyla 13.06 ortalama ile 10. simuf, 12.90 ortalama ile 9. smuf ve 12.84 ortalama ile 11. smuf olan
ogrencilerin izledigi goriilmektedir. Ailesel 6zelliklerin etkisi boyutunda en yiiksek puan ortalamasinn
18.10 ile 12. siufta olan &grencilere ait oldugu, bunu sirasiyla 16.11 ortalama ile 11. smif, 16.05 ortalama
ile 9. smif ve 15.90 ortalama ile 10. smif olan dgrencilerin izledigi goriilmektedir. Fiziksel 6zelliklerin
etkisi boyutunda en yiiksek puan ortalamasinin 13.73 ile 12. sinifta olan 6grencilere ait oldugu, bunu
sirastyla 11.67 ortalama ile 10. simf, 11.49 ortalama ile 11. smif ve 11.28 ortalama ile 9. siuf olan
ogrencilerin izledigi goriilmektedir. Genel izlenim etkisi boyutunda en yiiksek puan ortalamasinin 6.76
ile 12. smifta olan 6grencilere ait oldugu, bunu sirasiyla 5.82 ortalama ile 10. sinif, 5.78 ortalama ile 11.
smif ve 5.75 ortalama ile 9. simuf olan 6grencilerin izledigi goriilmektedir. Toplam halo etkisinde en

yiiksek puan ortalamasinin 75.59 ile 12. sinifta olan 6grencilere ait oldugu, bunu sirasiyla 66.72 ortalama
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ile 10. siuf, 66.38 ortalama ile 11. smif ve 65.54 ortalama ile 9. smif olan &grencilerin izledigi

gortilmektedir.

Ogrencilerin sinifina gore algiladig halo etkisi diizeyinin farklilasmasma iliskin varyans analizi

sonuglart Tablo 5’te verilmistir.

Tablo 5. Ogrencilerin Simifina Gore Algiladigi Halo Etkisi Diizeyine fliskin Varyans Analizi Sonuglar

Boyutlar Sinif KT sd KO F p Scheffe
Gruplar aras1  928.91 3 309.63 6.29° .00 12. siraf
Kisisel 6zelliklerin etkisi Grupigi  152370.53 3096 49.21 >
Toplam  153299.44 3099 9.10. 11. siruf
Gruplar aras1  322.45 3 10748 7.75 .00 12. smaf
Ders i¢i davranislarin etkisi Grup ici 42931.25 3096 13.86 >
Toplam 43253.71 3099 9.10. 11. smuf
Gruplar aras1  474.86 3 158.28 9.32° .00 12. siruf
Ailesel ozelliklerin etkisi Grup igi 52535.64 3096 16.96 >
Toplam 53010.50 3099 9.10. 11. siuf
Gruplar aras1  621.96 3 20732 12.61° .00 12. sif
Fiziksel 6zelliklerin etkisi Grup igi 50890.71 3096 16.43 >
Toplam 51512.67 3099 9.10. 11. siuf
Gruplar arast  104.25 3 3475 7.85" .00 12. sif
Genel izlenim etkisi Grup ici 13694.71 3095 4.42 >
Toplam 13798.96 3098 9.10.11. suuf
Gruplar aras1  10199.27 3 3399.75 10.94* .00 12. simf
Toplam halo etkisi Grupici  961865.61 3096 310.68 >
Toplam  972064.89 3099 9.10. 11. siuf

Tablo 5’te algilanan halo etkisinin, kisisel 6zelliklerin etkisi boyutunda hesaplanan F degeri (F3096) =
6.29; p <.05), ders ici davramnslarin etkisi boyutunda hesaplanan F degeri (Fs309=7.75; p < .05), ailesel
ozelliklerin etkisi boyutunda hesaplanan F degeri (Fis06 = 9.32; p < .05), fiziksel 6zelliklerin etkisi
boyutunda hesaplanan F degeri (F@30 = 12.61; p < .05), genel izlenim etkisi boyutunda hesaplanan F
degeri (F309) = 7.85; p <.05) ve toplam halo etkisinde hesaplanan F degeri (F309) = 10.94; p < .05) gruplar

arasinda .05 diizeyinde anlamli bir farkin oldugunu ifade etmektedir.

Ogrencilerin siifi agisindan kisisel dzelliklerin etkisi, ders igi davranislarin etkisi, ailesel 6zelliklerin
etkisi, fiziksel 6zelliklerin etkisi, genel izlenim etkisi boyutlarinda ve toplam halo etkisinde puan
ortalamalar arasindaki fark incelendiginde, farkin 12. smifta olan 6grencilerle 9, 10 ve 11. smifta olan
ogrenciler arasinda oldugu Tablo 5’te goriilmektedir. Bu bulguya gore 12. smifta olan ogrencilerin
kisisel 6zelliklerin etkisi, ders i¢i davraniglarin etkisi, ailesel 6zelliklerin etkisi, fiziksel 6zelliklerin etkisi,
genel izlenim etkisi ve toplam halo etkisi algisi, 9, 10 ve 11. smifta olan 6grencilerden yiiksektir. Ancak
fark anlamli olsa da kiigiik etki biiyiikliigi (n? = ,01), bu farkin uygulamada diisiik diizeyde 6nem

tasidig1 anlamina gelmektedir.

Ogrencilerin Ingilizce bagarisimin degerlendirilmesinde algiladigi halo etkisinin Ingilizce dersi
notuna gore farklilasma durumunu ortaya koymak amaciyla yapilan tek yonlii varyans analizine iliskin
bulgular Tablo 6 ve Tablo 7’de verilmistir.
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Tablo 6. Ogrencilerin Ingilizce Dersi Notuna Gore Algiladigi Halo Etkisi Puanlarina Iligkin N, X ve Ss.

Degerleri
Boyutlar ingilizce dersi notu N X Ss
0-49 413 18.79 6.73
50-59 474 19.62 7.06
Kisisel ozelliklerin etkisi 60-69 513 20.15 6.91
70-84 762 19.87 7.00
85-100 938 20.85 7.13
0-49 413 12.33 3.71
50-59 474 12.77 3.77
Ders i¢i davranisglarin etkisi 60-69 513 12.97 3.60
70-84 762 13.05 3.61
85-100 938 13.34 3.85
0-49 413 15.23 4.05
50-59 474 15.60 4.13
Ailesel 6zelliklerin etkisi 60-69 513 15.93 4.04
70-84 762 16.19 4.02
85-100 938 16.76 4.20
0-49 413 11.07 3.95
50-59 474 11.30 4.08
Fiziksel 6zelliklerin etkisi 60-69 513 11.57 4.05
70-84 762 11.44 4.03
85-100 938 11.93 4.14
0-49 413 5.59 2.04
50-59 474 5.69 1.99
Genel izlenim etkisi 60-69 513 5.95 2.19
70-84 761 5.74 2.05
85-100 938 5.97 2.17
0-49 413 63.03 16.83
50-59 474 64.99 17.53
Toplam halo etkisi 60-69 513 66.59 17.51
70-84 762 66.31 17.32
85-100 938 68.86 18.27

Tablo 6’da algilanan halo etkisinin kisisel oOzelliklerin etkisi boyutunda en yiiksek puan
ortalamasimin 20.85 ile Ingilizce dersi notu 85-100 olan 6grencilere ait oldugu, bunu sirasiyla 20.15
ortalama ile 60-69, 19.87 ortalama ile 70-84, 19.62 ortalama ile 50-59 ve 18.79 ortalama ile 0-49 olan
ogrencilerin izledigi goriilmektedir. Ders ici davraniglarin etkisi boyutunda en yiiksek puan
ortalamasimin 13.34 ile Ingilizce dersi notu 85-100 olan 6grencilere ait oldugu, bunu sirasiyla 13.05
ortalama ile 70-84, 12.97 ortalama ile 60-69, 12.77 ortalama ile 50-59 ve 12.33 ortalama ile 0-49 olan
ogrencilerin izledigi goriilmektedir. Ailesel 6zelliklerin etkisi boyutunda en yiiksek puan ortalamasinin
16.76 ile Ingilizce dersi notu 85-100 olan 6grencilere ait oldugu, bunu sirasiyla 16.19 ortalama ile 70-84,
15.93 ortalama ile 60-69, 15.60 ortalama ile 50-59 ve 15.23 ortalama ile 0-49 olan 6grencilerin izledigi
goriilmektedir. Fiziksel dzelliklerin etkisi boyutunda en yiiksek puan ortalamasinin 11.93 ile Ingilizce
dersi notu 85-100 olan 6grencilere ait oldugu, bunu sirasiyla 11.57 ortalama ile 60-69, 11.44 ortalama ile
70-84, 11.30 ortalama ile 50-59 ve 11.07 ortalama ile 0-49 olan 6grencilerin izledigi goriilmektedir. Genel
izlenim etkisi boyutunda en yiiksek puan ortalamasinin 5.97 ile Ingilizce dersi notu 85-100 olan

ogrencilere ait oldugu, bunu sirasiyla 5.95 ortalama ile 60-69, 5.74 ortalama ile 70-84, 5.69 ortalama ile
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50-59 ve 5.59 ortalama ile 0-49 olan Ogrencilerin izledigi goriilmektedir. Toplam halo etkisinde en
yiiksek puan ortalamasinin 68.86 ile Ingilizce dersi notu 85-100 olan dgrencilere ait oldugu, bunu
sirastyla 66.59 ortalama ile 60-69, 66.31 ortalama ile 70-84, 64.99 ortalama ile 50-59 ve 63.03 ortalama ile

0-49 olan 6grencilerin izledigi goriilmektedir.

Ogrencilerin Ingilizce dersi notuna gore algiladig1 halo etkisi diizeyinin farklilasmasina iliskin
varyans analizi sonuglar1 Tablo 7’de verilmistir.

Tablo 7. Ogrencilerin Ingilizce Dersi Notuna Gore Algiladig1 Halo Etkisi Diizeyine Iliskin Varyans

Analizi Sonuglar

Boyutlar ingilizce dersi notu KT sd KO F ) Scheffe
Gruplar arasi 1370.22 4 34255 6.97° .00 85-100
Kisisel 6zelliklerin etkisi Grup ici 151929.21 3095  49.08 >
Toplam 153299.44 3099 0-49, 50-59
Ders ici davranislarm Gruplar arasi 319.96 4 79.99 5.76" .00 70-84, 85-100
etkisi Grup ici 42933.74 3095  13.87 >
Toplam 43253.71 3099 0-49
Gruplar arast 858.01 4 214.50 12.73° .00 70-84>0-49,
Ailesel 6zelliklerin etkisi Grup ici 52152.48 3095 16.85 85-100>0-49,
Toplam 53010.50 3099 50-59, 60-69
Gruplar arast 269.18 4 6729 4.06° .00 85-100
Fiziksel 6zelliklerin etkisi Grup igi 51243.49 3095 16.55 >
Toplam 51512.67 3099 0-49
Gruplar arast 62.49 4 15.62 3.51° .00 85-100
Genel izlenim etkisi Grup ici 13736.47 3094 4.44 >
Toplam 13798.96 3098 0-49
Gruplar aras1 ~ 11301.68 4 282542 9.100 .00 85-100
Toplam halo etkisi Grup ici 960763.20 3095 310.42 >
Toplam 972064.89 3099 0-49, 50-59

Tablo 7’de algilanan halo etkisinin kisisel ¢zelliklerin etkisi boyutunda hesaplanan F degeri (F,309)
=6.97; p <.05), ders i¢i davraniglarin etkisi boyutunda hesaplanan F degeri (Fs3006=5.76; p <.05), ailesel
ozelliklerin etkisi boyutunda hesaplanan F degeri (Fes6 = 12.73; p < .05), fiziksel ozelliklerin etkisi
boyutunda hesaplanan F degeri (F309) = 4.06; p < .05), genel izlenim etkisi boyutunda hesaplanan F
degeri (Fe309) = 3.51; p <.05) ve toplam halo etkisinde hesaplanan F degeri (F309=9.10; p <.05) gruplar

arasinda .05 diizeyinde anlamli bir farkin oldugunu ifade etmektedir.

Ogrencilerin Ingilizce dersi notu agisindan kisisel dzelliklerin etkisi boyutunda puan ortalamalari
arasindaki fark incelendiginde Ingilizce dersi notu 85-100 olan 6grencilerle 0-49 ve 50-59 olan dgrenciler
arasinda anlamli bir farkin oldugu Tablo 7’de goriilmektedir. Bu bulguya gore Ingilizce dersi notu 85-
100 olan 6grencilerin kisisel 6zelliklerin etkisi algisi, 0-49 ve 50-59 olan 6grencilerden yiiksektir. Ders ici
davraniglarin etkisi boyutunda Ingilizce dersi notu 0-49 olan &grencilerin ders i¢i davraniglarin etkisi
algisi, 70-84 ve 85-100 olan 6grencilerden diisiiktiir. Ailesel dzelliklerin etkisi boyutunda Ingilizce dersi
notu 70-84 olan Ogrencilerin ailesel 6zelliklerin etkisi algisi, 0-49 olan 6grencilerden, 85-100 olan
Ogrencilerin algis1 ise 0-49, 50-59 ve 60-69 olan Ogrencilerden yiiksektir. Fiziksel 6zelliklerin etkisi
boyutunda Ingilizce dersi notu 85-100 olan &grencilerin fiziksel 6zelliklerin etkisi algisi, 0-49 olan
ogrencilerden yiiksektir. Genel izlenim etkisi boyutunda Ingilizce dersi notu 85-100 olan &grencilerin
genel izlenim etkisi algisi, 0-49 olan grencilerden yiiksektir. Toplam halo etkisinde Ingilizce dersi notu

85-100 olan 6grencilerin toplam halo etkisi algisi, 0-49 ve 50-59 olan 6grencilerden yiiksektir. Ancak fark
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anlamli olsa da kiigiik etki biiyiikligii (n? =,01), bu farkin uygulamada diisiik diizeyde énem tasidig:

anlamina gelmektedir.

Tartisma, Sonug ve Oneriler

Bu arastirma, Ingilizce ders basarisinin degerlendirilmesinde &grencilerin algiladigi halo etkisini
incelemek ve bu etkinin cesitli degiskenlere gore farklilasma durumunu ortaya koymak amaciyla
gerceklestirilmistir. Arastirma sonucunda 6grencilerin algiladig: toplam halo etkisinin yiiksek oldugu
belirlenmistir. Bunun yam sira algilanan halo etkisinde cinsiyet, simf ve Ingilizce dersi notu agisindan
anlamli farkliliklar bulunmustur. Arastirma sonuglari, halo etkisinin 6grenci basaris1 degerlendirme
stireclerinde karmasik ve ¢ok boyutlu bir bilissel yanlilik oldugunu, bu yanlihigin bircok degiskenle
anlamli bigimde iligkili oldugunu gostermektedir (Karakus, 2008; Jacobs ve Kozlowski, 1985).

Pekcan’a (2019) gore 6grencinin cinsiyeti, derse katilim diizeyi, akademik basar1 ortalamasi, ailesinin
sosyoekonomik statiisii ve okul ortami 6gretmenlerin degerlendirmelerinde halo etkisini artirabilir.
Ogretmen dgrenci iliskisi agisindan ise 8gretmenin 6grenciyi tanima siiresi ve gegen siirede o dgrenciye
dair olusan genel izlenimi, 6gretmenin degerlendirme siireglerini etkileyebilir (Jacobs ve Kozlowski,
1985). Bu durumda o6grenci, gercek performansinin iizerinde bir smav puaru elde edebilir. Malouff
(2008) ise 6gretmenin Slgme degerlendirmeye konu olan &zelliklerden ¢ok daha farkli nedenlerden
otlirli 0grencisine gerektiginden daha yiiksek notlar verebildigini one siirmektedir. Bu nedenler,
Ogrencinin ¢ok kibar olmasi, dnceki smavlarda ya da diger derslerde basarili olmasi, derslerine ilgili
davranmasy, belirli bir cinsiyete ya da etnik kokene sahip olmasi, fiziksel goriintimii ve giyimi agisindan
takdir gormesi, zeki ve disiplinli goriinmesi, konusmas: ve davranmasi, Ogretmenin ya da bir

meslektaginin yakini olmasi seklinde siralanabilir.

Cinsiyet temelli farkliliklar incelendiginde, kiz 6grencilerin algiladig: halo etkisinin kisisel 6zellikler,
ders ici davranislar, ailesel 6zellikler, genel izlenim etkisi alt boyutlarinda ve toplam halo etkisinde
erkek Ogrencilere gore yiiksek oldugu belirlenmistir. Bu bulgu, Alath'min (2012) ¢alismasinda
gelistirdigi Algilanan Halo Etkisi Olcegi uygulamasinda da benzer sekilde ortaya ¢ikmis, 6grencilerin
cinsiyet degiskenine gore halo etkisini algilama diizeylerinde anlamli farkliliklar tespit edilmistir.
Ancak mevcut ¢alismanin aksine, Alatli’'min ¢alismasinda, erkek dgrencilerin algiladig: halo etkisi, kiz
ogrencilere gore anlamli diizeyde yiiksektir. Diger taraftan Pekcan’in (2019) calismasinda cinsiyet
degiskeninin halo etkisi algisi iizerinde etkisi olmadig belirlenmistir. Karakus da (2008), ¢alismasinda
ogrencilerin ders basarisin1 degerlendirirken, 6gretmenlerin cinsiyet degiskeninden kaynakli halo

etkisinde kalmadiklari ve yanli degerlendirmelerde bulunmadiklarini vurgulamaktadir.

Mevcut arastirmada, algilanan halo etkisinde hem toplam halo etkisi hem de tiim alt boyutlar
agisindan siniflar arasinda anlamli farklar oldugu belirlenmistir. Toplam halo etkisinde en yiiksek puan
ortalamasi olan 12. sinif 6grencileri, tiim smnif diizeyleri arasinda en yiiksek halo etkisi algisina sahip
gruptur. Bu durum, son smif 6grencilerinin 6gretmenlerin ailesel, kisisel ve fiziksel 6zellikler ya da ders
i¢i davranis yoniinden halo etkisiyle degerlendirme yapma egiliminde olabilecegine dair algilarinin
anlamli bi¢cimde alt smiflardan daha yiiksek oldugunu ortaya koymaktadir. Oysa Alath (2012)
tarafindan gelistirilen Algilanan Halo Etkisi Olgegi'nin uygulandig1 calismasinda, ortaokul 6, 7 ve 8.
sinif ogrencileri arasinda sinif diizeyine gore anlamli bir farklilik bulunmamistir. Bu durum, halo etkisi
algisinin gelisimsel siiregte yasla birlikte artabilecegini ya da egitim kademelerine bagl olarak

ogrencilerin  dgretmen algilarinin  farkhilasabilecegini diisiindiirmektedir. Ortaokul diizeyindeki
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ogrenciler ile lise son sinif dgrencileri arasindaki biligsel, sosyal ve akademik farklar, 6gretmenlerin

degerlendirmelerini algilama bigimlerinin degismesine yol agmis olabilir.

Mevcut calismada elde edilen énemli bulgulardan biri, &grencinin Ingilizce dersi ortalama basari
puanu ile algilanan halo etkisi diizeyi arasindaki iligkidir. Ozellikle 85-100 puan araliginda yer alan
ogrencilerin verdigi yanitlardan elde edilen toplam halo etkisi puan ortalamas: tiim degisken gruplari
arasinda en yiiksek diizeydedir. Bu durum yiiksek basar1 gosteren 6grencilerin, 6gretmenlerinin simav
degerlendirme siirecinde nesnel oOlgiitlerden ¢ok genel olumlu izlenimlere dayanarak not verdikleri
algisina daha fazla sahip olduklarini gostermektedir. Bunun yani sira ortalama halo etkisi puani, 70-84
60-69, 50-59, 64.99, 0-49 araligina dogru giderek diismektedir. Genel olarak bu kademeli diisiis, basar1
diizeyinin yiikselmesiyle birlikte 6grencilerin algiladig1 6gretmen degerlendirmesine yansiyan halo
etkisinin artmasiyla aciklanabilir. Sonuglar, &grencilerin sinav sorularina verdikleri yartlar
notlandirilirken, 6gretmenlerin genel ders basarilarindan etkilenerek daha 6znel ve yanl kararlar
verdiklerine dair giiclii bir kanaate sahip olduklarini, dolayisiyla basarisi yiiksek ogrencilerin,
Ogretmenin halo etkisine daha fazla maruz kaldiklarmi diisiindiiklerini ortaya koymaktadir. Bu
dogrultuda, halo etkisini Tiirkiye’de ilk inceleyen arastirmacilardan biri olan Karakus'un (2008)
calismasinda, degerlendirici ile degerlendirilen arasindaki tansiklik ile kisisel 6nyargi etkisinin daha
giiclii algilandigini belirtmistir. Bu durum halo etkisinin gticlii bir yansimasi olarak degerlendirilebilir.
Karakus (2008), ilkogretim diizeyindeki 6gretmenlerin degerlendirme stireclerinde halo etkisine maruz
kalip kalmadigini, performans degerlendirmesi ile alg1 arasindaki iliskiyi karsilastirmali test ederek
arastirmistir. Calismasinda, 6gretmenlerin kendi 6grencilerini degerlendirdigi notlar ile ayni 6grenci
calismalarini degerlendiren anonim ii¢ degerlendiricinin notlar1 karsilastirilmistir. Sonug olarak,
ogretmenlerin verdikleri puanlar ile diger degerlendiricilerin verdikleri puanlar arasindaki farkin,
Ogretmenlerin sinav degerlendirmelerinin algilariyla istatistiksel olarak anlamli sekilde iliskili oldugu
goriilmustiir. Karakus'un (2008) bulgularna gore, ogretmenler isimli degerlendirmede &grenciyi
tanimanin etkisiyle daha yiiksek puan vermistir. Bu bulgu, 6gretmenin 6grenciyi tanimasiyla olusabilen
olumlu genel izlenim ve dolayisiyla halo etkisinin 6l¢me nesnelligini olumsuz etkileyebildigini
gostermektedir. Benzer sekilde Sanrey ve digerleri (2021), 6gretmenlerin daha 6nce basarili oldugunu
diisiindiikleri 6grencilere iliskin yargilarinin daha kesin ve homojen oldugunu, bu durumun da halo
etkisini artirdigini ortaya koymustur. Yani bir 6grencinin gecmiste gosterdigi basari, 6gretmenin
sonraki degerlendirmelerinde belirleyici olabilmekte ve 6gretmenin 6grenciyi “zaten basarili” olarak

kodladiginda yarg: kesinliginin arttig1, halo etkisinin de gii¢lenebildigi goriilmektedir.

Malouff ve digerleri (2013) 6grencilerin sozlii sunum performanslarinin yazili ¢calismalara verilen
puanlar1 etkiledigini ve Onceki olumlu izlenimlerin sonraki degerlendirmeyi anlamli sekilde
etkileyebildigini deneysel olarak ortaya koymustur. Bu durum, ogrencilerin Ingilizce basarist
degerlendirmelerinde de kendini gosterebilmektedir. Ciinkii yazili anlatim ve konusma becerileri gibi
daha 6znel olgiitlerin devreye girdigi anlarda 6gretmen izlenimleri agirlik kazanabilmektedir. Knight
(1923) c¢alismasinda, degerlendiricinin degerlendirilenle tanisikligi arttikca halo etkisinin de
bliytidiigiinii belirtmistir. Hgili arastirmada 1042 6gretmenin, kendilerini uzun siiredir taniyan ve farkl
siirelerde birlikte ¢alistiklar1 yOneticiler tarafindan degerlendirilmesi analiz edilmis ve tanidiklik
arttikca degerlendirmelerin daha olumlu ve daha az ayrintii oldugunu belirlemistir (Knight, 1923).
Nisbett ve Wilson (1977), halo etkisinin bilin¢dis1 olarak isledigini ve bireylerin bu etkiden habersiz
olduklarini ifade etmislerdir. Arastirmalarinda, aksanli konusan ayni 6gretmenin sicak ve dostca
davraruglari sergiledigi durumda 6grenciler tarafindan daha olumlu degerlendirildigini belirtmislerdir.

Nisbett ve Wilson (1977), bu durumun sadece 6gretmenin sunum tarz ile ilgili degil, aym zamanda
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fiziksel goriinlimil, jest ve mimikleri ve aksanina iliskin yargilart1 olumlu yonde degistirdigini

vurgulamiglardir.

Ogrenciler, ders basarisi degerlendirmelerinde net &lgiitlerin olmadigi durumlarda 6gretmenlerin
daha ¢ok 6znel degerlendirmelere gore not verdiklerini hissetmektedir. Dennis’in (2007) ¢alismasinda,
degerlendiriciler projelerin farkli boliimlerini benzer notlarla degerlendirme egilimi gostermislerdir. Bu
durum, Ogretmenin Ogrencinin bir performansini genel basar1 gostergesi olarak algilamasindan
kaynaklanmaktadir. Ayni sekilde mevcut ¢alismada da 6grenciler, 6gretmenlerinin, 6nceki 6grenci
basarilarini referans alarak olusan halo etkisiyle son performanslara da ayni yonde not verdiklerini
diistiniiyor olabilir. Dolayisiyla, acik 6lgiit ve diizey tanimlarini icermesi nedeniyle rubrikler, yanlili
smirlamak adina 6nemlidir. Bu konu ile ilgili alanyazinla tutarli olarak, ne kadar yapilandirilmamis ve
genel 6lgiit varsa o kadar yiiksek halo riski vardir denilebilir. Bu bagimti, §gretmenlerin Ingilizce yazil
ve s0zlii performanslarini degerlendirirken rubrik kullanmasi, her beceri alt boyutunu ayri ayr
puanlamasi ve rubrik diizeylerini ogrencilerle 6nceden paylasmasi gibi yontemlerin, 6grencilerin
algiladig1 halo etkisini somut olarak azaltabilecegini desteklemektedir. Bu baglamda, mevcut ¢alisma
3100 ortadgretim 6grencinin olusturdugu genis bir 6rneklem grubuyla 6grencilerin algiladiklar: halo
etkisinin demografik degiskenlere gore farklilasma oranlarini olarak ortaya koyarken, Gokcel’in (2007)
calismasinda ise halo etkisini azaltmaya yonelik olarak, 126 lisans 6grencisinin katilimiyla deneysel bir
miidahalenin etkisi test edilmistir. Bu farkliliga karsin, her iki c¢alisma da farkli yontemlerle halo
etkisinin egitim anlaminda hem Olciilebilir hem de &nlenebilir bir yanlilik tiirii oldugunu ortaya

koymaktadir.

Ogrencilerin, kendi performanslarim degerlendirme siireclerine dahil edilmeleri de nesnelligin
artirllmasia katki saglayabilir. Oz degerlendirme ve akran degerlendirme yontemleri, grencilere
kendi basarilarin1 daha tarafsiz bir sekilde analiz etme firsat1 sunarak 6gretmen yanliligini azaltabilir
(Behrmann, 2019). Standartlagtirilmis degerlendirme kriterlerinin olusturulmasinda net ve
yapilandirilmis Olgiitlerin belirlenmesi halo etkisinin olusmasina yol agan degerlendirici 6nyargilarinin
en aza indirgenmesine yardima olacaktir (Huang vd., 2023; Kim, 2020). Ozellikle rubrik kullanimi
degerlendirmede halo etkisinden kaynakli hatalar1 azaltip 6grenci basarisinin daha adil bir sekilde
yansitilmasinda énemlidir (Behrmann, 2019). Ciink{i degerlendirmelerdeki tutarsizlik, 6gretmenlerin
halo etkisine maruz kalmalarina neden olabilir (Behrmann, 2019). Bu konuda Schmidt ve digerlerinin
(2023) calismasi sonucunda 6gretmenlerin 6grencilerini degerlendirirken genellikle ge¢mis basarilarina
veya kisilik 6zelliklerine dayanarak yanli kararlar verdigini ortaya koymustur. Bu durum, objektif

degerlendirme standartlarinin 6nemini artirmaktadir.

Egitim ve farkindalik programlar1 kapsaminda 6gretmenlerin halo etkisini fark etmeleri ve bunun
oniine ge¢meleri i¢in egitim programlari diizenlenmelidir. Gabrieli vd. (2021) 6gretmenlere yanliliklar:
azaltma teknikleri konusunda egitim verilmesini Onermektedir. Halo etkisini, 6gretmen egitimi
baglaminda ele alan Behrmann (2019) ise 6gretmenlerin bu bilissel yanliligin farkinda olmalarinn,
degerlendirme siireclerinde daha bilingli kararlar almalarina yardimci olabilecegini belirtmektedir.
Boylece ozellikle arastirmaya dayali egitimler ile 6gretmenlerin bilissel yanliliklar: fark etmeleri ve
degerlendirme siireclerinde daha bilingli hareket etmeleri saglanabilir. Bu konuda iyi bir &rnek
Gokceel’in (2007) tez calismasinda halo etkisini azaltmaya yonelik 6zgiin bir miidahale programi olarak
gelistirdigi kaynak izleme egitimidir (Source Monitoring Training). Bu egitimde 6gretmenlerin bilgi
kaynaklarini nasil ayirt edebilecekleri ve hangi bilgilerin 6zgiil davranis gozlemlerinden hangilerinin

de genel izlenime dayali oldugunu fark etmelerine odaklanilmaistir.
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Teknoloji destekli degerlendirme uygulamalar1 agisindan 6l¢me ve degerlendirme siireclerinde daha
objektif sonuglar elde etmek gelisen teknoloji ile miimkiin hale gelmektedir. Otomatik puanlama
sistemleri, bilgisayar destekli degerlendirme araglari ve yapay zeka tabanli 6l¢gme sistemleri, 6gretmen
yanliligini en aza indirerek 6grenci performanslarini nesnel olarak degerlendirebilir (Gabrieli vd., 2021).
Yapay zeka destekli degerlendirme sistemleri, 6grenci yanitlarini analiz ederek objektif degerlendirme
yapmay: miimkiin kilmaktadir. Son olarak ogretmenlerin kendi degerlendirme siireclerini diizenli
olarak gozden gecirmeleri ve yanhiliklarinin farkinda olmalari, halo etkisini azaltmada etkili bir strateji
olabilir. Ogretmenlerin kendi degerlendirmelerini analiz etmeleri ve geriye doniik olarak incelemeleri,
bilingsiz onyargilar fark etmelerini saglayabilir (Thorndike, 1920). Bu tiir 6nlemlere bagvurulmasi,
O0gretmenlerin daha adil degerlendirme yapabilmesi ve 6grencilerin algiladig1 halo etkisini azaltmak
adina bu ¢alismayla da desteklenmektedir. Bu baglamda egitimde firsat esitligini saglamak adina,

degerlendirme siireclerinin siirekli gézden gecirilmesi ve iyilestirilmesi de biiyiik énem tasimaktadir.

Tiim aragtirmalarda oldugu gibi bu aragtirmanin da bazi sirliliklar1 bulunmaktadir. Ilk olarak
orneklemin oldukga biiyitk olmasina ragmen sadece Kayseri ili merkez ilgelerinden segilmesi ve
sosyoekonomik profilin bir 6lgiit olarak kullanilmamasi, sonuglarin Tiirkiye evrenine genellenmesini
stmirlamaktadir. Bagimsiz degiskenlerden biri olan Ingilizce dersi basari notuna iligkin veriler
ogrencilerin 6z bildirimiyle toplanmistir. Bu nedenle olusabilecek 6l¢iim hatas: riski arastirmanin diger
bir simirlilig1 olarak degerlendirilmelidir. Son olarak, aragtirmada cinsiyet, sinif ve Ingilizce ders notu
degiskenleri agisindan halo etkisi algis1 diizeyine yonelik karsilastirmali incelemelerde gruplar arasinda
anlamli farkliliklar belirlenmistir. Ancak bu farkliliklarin etki biiyiikliigii kiigiiktiir. Bu nedenle yapilan

yorumlar igin bu sinirlilik dikkate alinmalidir.

Catisma Beyani ve Etik Bildirim

* Arastirmacilarin arastirma ile ilgili diger kisi ve kurumlarla herhangi bir ¢ikar catismasi
bulunmamaktadir.
= Bu arastirma Erciyes Universitesi Sosyal ve Beseri Bilimler Etik Kurulu'nun 25.04.2023 tarih ve 157

sayili onay1 dogrultusunda gergeklestirilmistir
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Introduction

Halo Effect

The Turkish Language Association (TDK) defines the concept of "halo" as a wide and bright ring
appearing around the Sun, stars, and especially the Moon, also referred to as moon halo, lunar halo.
Conversely, in terms of bias, this phenomenon, which arises from the propensity to exaggerate the
correlation between the evaluated individual's true characteristics and their physical appearance or
observable behaviors, has been delineated by researchers in diverse ways. For instance, Newcomb
(1931) characterized this issue as a logical fallacy. Berman and Kenny (1977) referred to it as a form of
correlational bias, while Cooper (1981) termed it the "imaginary halo." Feldman (1986) designated it as
the halo error, C)Zgiiven (2000) identified it as a generalisation error, Kagit¢ibasi (2006) named it the
"ayla effect," Turgut and Baykul (2012) referred to it as the halo effect, and Kutlu et al. (2017) described
it as impression bias. The most prominent contributor to this concept, Thorndike (1920), termed it the
"halo effect."

Turgut and Baykul's (2012) seminal study characterized the halo effect as the tendency for an
educator to offer more favorable ratings on additional dimensions of a student following a positive
evaluation of a particular aspect of that student. Kutlu et al. (2017) defined the halo effect, also referred
to as the first impression error, as the influence of a student's salient positive characteristics on
subsequent evaluations. Kagitcibasi (2006) described the influence of positive impressions formed about
a person on attitudes and the expectations arising from these attitudes as the ayla effect. Murphy and
Reynolds' seminal 1988 study advanced the field by distinguishing between two forms of the concept
of halo: the true halo and the observed halo. True halo refers to the authentic correlation between the
traits under evaluation and the other traits of the individual, whereas observed halo refers to the
evaluator's tendency to rate other traits of that person higher than they actually are based on a single
observed trait. Cooper (1981) defined this phenomenon as the illusory halo, emphasizing the distinction
between it and the true halo. Additionally, he noted that the halo effect permeates all evaluations in

various contexts and used the term "ubiquitous halo" to describe this phenomenon.

Despite the plethora of definitions, the halo effect can be delineated as the influence of individuals'
overall impression of a person, object, or a situation on their evaluations of specific characteristics of
that person or object (Anastasi & Urbina, 1997; Gronlund, 1976; Pike, 1999). The halo effect, which
manifests particularly when certain traits of an individual create a positive subconscious impression,
also influences our overall perception of that individual in a favorable way. Sanrey et al. (2021)
characterize this phenomenon as a cognitive bias that results in the formation of a homogeneous
perception of the observed individuals or objects. This cognitive bias has the potential to hinder an
individual's ability to perceive any person, product, or brand based on the aggregate of all available
objective factors. It is noteworthy that a particular trait, despite not being the object of measurement,
can influence the evaluator's perception of the traits being assessed in a similar manner (Neugaard,

2025). Consequently, this phenomenon compromises inter-rater reliability (Feldman, 1986).
The Halo Effect in Evaluating English Course Success

By its very nature, the foreign language course is characterized by the presence of more complex
structures in terms of assessment and evaluation in comparison to other school subjects. In the context
of English courses, students are expected to demonstrate not only cognitive outcomes but also
multidimensional behaviors such as performance, communication, attitude, fluency, spontaneity, and
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interaction. Consequently, the evaluation of English course accomplishment is more dependent on
subjective assessment than in many other subjects and is particularly vulnerable to measurement errors
induced by the instructor.

A considerable proportion of the instruments utilized in the context of English language instruction
are performance assessments. Speech skills, including but not limited to speaking, writing,
pronunciation, intonation, fluency, and communicative competence, are assessed entirely based on the
teacher's observations (Brown, 2004). In tasks that are performance-based, a teacher's general
impressions of a student's previous behavior may directly influence the evaluation process. This
phenomenon is particularly salient in the context of English language instruction. Furthermore,
establishing a uniform, universal, and objective standard for English language assessments is
challenging. It has been demonstrated that the same performance may be evaluated differently by two
different teachers, and even the same teacher may assign different scores to the same performance at
different times (McNamara, 1996). This scenario presents a substantial risk with respect to rater

reliability, thereby amplifying the probability that teacher biases will be manifest in the outcomes.

In the context of English language instruction, the influence of affective factors on student
performance is a multifaceted phenomenon. In addition to grammatical competence, factors such as
self-confidence, anxiety, perceptions of the instructor, and classroom participation have been shown to
directly impact student achievement (Horwitz, 2010). Even if the evaluator believes that these affective
characteristics are not included in the scoring process, such observable behaviors may create positive or
negative impressions in the teacher's mind and thereby compromise the evaluation of the actual
performance. Moreover, given the multifaceted and intricate nature of the assessment of oral
performance and writing skills in English classes, there is considerable variability in the extent to which
teachers adhere to the established evaluation criteria. The subjective and interpretive nature of these
assessments engenders a favorable environment for the manifestation of the halo effect. Consequently,
assessment and evaluation in English classes carry a higher risk of error compared to other subjects, and
the likelihood that teacher impressions and perceptions will be reflected in performance scores

increases.

Despite the extensive discourse on the halo effect as a form of bias within the domains of psychology
and educational sciences over the past century, there remains a paucity of studies that specifically
examine how students perceive teacher evaluations. A significant proportion of contemporary research
analyzes the halo effect within the framework of teachers' rating practices, performance assessment
procedures, or rubric-based assessments. However, these studies offer scant evidence concerning how
students themselves experience and interpret this bias (Feldman, 1986; Murphy & Reynolds, 1988). This
situation indicates a substantial gap, particularly given the pivotal role of teacher evaluations in
influencing secondary school students' achievement, motivation, and self-perception. Another lacuna
in the extant literature pertains to the variable nature of the halo effect across different course contexts.
While there are extant studies that examine how measurement biases emerge in mathematics, science,
or the social sciences, research on how this bias is perceived by students in foreign language learning
environments, particularly in English classes, is extremely limited. However, performance tasks
employed in English instruction—including oral expression, speaking fluency, pronunciation, and
writing —inevitably render the assessment processes more subjective and susceptible to interpretation.
In this context, the unique assessment structure of English courses increases the likelihood of the

emergence of halo effect. However, there is a noticeable lack of student-based research on this issue.
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Furthermore, while extant studies have conceptualized the halo effect, they have not adequately
addressed the students' level of awareness regarding its impact on their academic processes, how they
interpret teacher attitudes, and which social or academic factors shape these perceptions. Consequently,
an examination of students' perceptions of the halo effect in relation to variables such as gender, grade
level, and achievement represents an additional dimension that has not yet been systematically
addressed in the extant literature. The objective of this study is to address a significant gap in the extant
literature by focusing on student perceptions and taking into account the assessment-related risks
inherent in English courses. From this vantage point, the objective of the present study is twofold.
Firstly, it seeks to identify the halo effect perceived by secondary school students in the evaluation of
their English course achievement. Secondly, it will examine this effect in relation to various variables.

The objective of the present study is to provide responses to the following sub-questions:

1. How do secondary school students perceive the halo effect in the evaluation of their English
course achievement?
Is there a significant difference in students’ perceived halo effect based on gender?
Is there a significant difference in students” perceived halo effect based on their grades?
Is there a significant difference in students’ perceived halo effect based on their English course

scores?

Method
Research Model

The present study employs a causal comparative research model to examine the halo effect perceived
by secondary school students in the evaluation of their English course achievement. Causal comparative
research is defined as a model aimed at identifying the variables that influence the causes of a naturally
occurring situation or event, in which the independent variables are not controlled by the researcher
(Biiytikoztiirk et al., 2015). The causal comparative model was employed to examine the presence of

significant differences between the groups with regard to the halo effect.
Population and Sample

The population of the study consists of students in secondary schools affiliated with the Ministry of
National Education (MEB) in Kayseri province during the 2022-2023 academic year. The study's sample
included a total of 3,100 students, with 1,754 (56.6%) being female and 1,346 (43.4%) being male. These
students were selected through convenience sampling from six secondary schools located in the central
districts of Kayseri. Of the students, 1,164 (37.5%) are in the 9th grade, 873 (28.2%) are in the 10th grade,
953 (30.7%) are in the 11th grade, and 110 (3.5%) are in the 12th grade.

Data Collection Tools

The study's data collection process involved the implementation of two instruments: the Personal
Information Form and the Perceived Halo Effect in Achievement Assessment Scale. These instruments
were designed to ascertain the demographic characteristics of the students and to ascertain the presence
and extent of the halo effect they perceived in the evaluation of their English course achievement.

Personal Information Form
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The researchers developed this form. Student gender, grade, and English course grade variables were
collected using a Personal Information Form. The halo effect perceived by students was examined
comparatively based on these variables.

Perceived Halo Effect Scale for Evaluating Success

The Perceived Halo Effect Scale was developed by Alath (2012) for students studying in the 6th, 7th,
and 8th grades of primary school. The scale has a five-factor structure consisting of 32 items rated on a
three-point Likert scale. These factors are the effect of personal characteristics, the effect of in-class
behaviors, the effect of familial characteristics, the effect of physical characteristics, and the effect of
overall impression. For the original scale, the Cronbach’s alpha coefficients were found to be .90, .85,
.81, .74, and .75 for the factors, respectively, and .94 for the scale as a whole. And in the present study,
the Cronbach’s alpha coefficients were calculated as .86, .83, .80, .76, and .79 for the factors, respectively,

and .89 for the overall scale.

The original scale was developed for middle school students and was examined for sample
suitability before use. In this examination, the suitability of the content in terms of language, content,
and age was confirmed by two measurement and evaluation experts and two Turkish language
teachers. To validate the five-dimensional factor structure consisting of 32 items that was revealed
through exploratory factor analysis, confirmatory factor analysis (CFA) was conducted on a sample of
332 participants. Prior to conducting the analysis, the presence of outliers, missing data, and normality
were examined, and these assumptions were met. Furthermore, the multivariate normality assumption
was examined using the Mardia coefficient, and the multivariate skewness value (b1,p) and kurtosis
value (b2,p) were found to be within critical limits. Given that Mardia's normalized kurtosis value was
below 5 (z < 5), it can be concluded that the data met the assumption of multivariate normality (Kline,
2016). The data analysis was conducted using LISREL. The standardized factor loadings between the
items included in the developed form of the scale and the construct measured by these items were found
to be statistically significant based on their t values, and all factor loadings were above .30 (Biiyiikoztiirk,
2004). Therefore, it can be stated that the scores of the 32 items included in the scale measure the
structure of the Perceived Halo Effect Scale as hypothesized. In summary, the scale has achieved
factorial validity.

The results of the CFA indicate that the following fit indices were examined: the chi-square (x?) fit,
the Root Mean Square Error of Approximation (RMSEA), the Root Mean Square Residual (RMR), the
Standardized Root Mean Square Residual (SRMR), the Goodness of Fit Index (GFI), the Adjusted
Goodness of Fit Index (AGFI), the Normed Fit Index (NFI), the Non-Normed Fit Index (NNFI), the
Comparative Fit Index (CFI), the Parsimony Goodness of Fit Index (PGFI), and the Parsimony Normed
Fit Index (PNFI). The findings that were obtained are presented in Table 1.

Table 1. CFA Fit Indices for the Perceived Halo Effect Scale

.. Perfect fit Acceptable fit Research .
Fit index* . . .. . 1 Conclusion
criterion criterion findings
X2 p>.05 p<.05 Incompatible
x¥/sd 0-2 2-3 7.12 Incompatible
RMSEA <.05 <.08 .08 Acceptable
RMR <.05 <.08 .08 Acceptable
SRMR <.05 <.08 .08 Acceptable
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GFI >.90 >.85 .85 Acceptable
AGFI >.90 >.85 .86 Acceptable

NFI >.95 >.90 90 Acceptable
NNFI >.95 >.90 91 Acceptable

CFI >.95 =>.90 91 Perfect
PGFI 0 (no fit); 1 (perfect fit) .62 Perfect
PNFI 0 (no fit); 1 (perfect fit) 74 Perfect

*(Cokluk, Sekercioglu & Biiyiikoztiirk, 2010).

The results presented in Table 1 indicate that the chi-square statistic is statistically significant, and
the x?/sd value does not fall within acceptable limits. However, the RMSEA, RMR, SRMR, GFI, AGFI,
NFI, and NNFI values fall within the acceptable fit criteria for the model, whereas the CFI, PGFI, and
PNFI values indicate an excellent level of model fit. As the sample size increases, the probability of a
significant chi-square analysis increases (Biiyiikoztiirk et al., 2004). In many cases, a significant p-value
due to a large sample size is considered normal, and this is generally accepted in most studies (Manyluk
et al., 2010). In light of these findings, it can be concluded that the model has been validated by the data.

Data Collection

A comprehensive set of demographic data concerning the students was obtained via a Personal
Information Form. The extent to which the halo effect influenced the evaluation of their English course
performance was subsequently assessed through the implementation of the Perceived Halo Effect in the
Evaluation of Achievement Scale. Following the acquisition of data collection permission from the
Research, Competition, and Social Activities (AYSE) Department affiliated with the Ministry of National
Education (MEB) and approval from the Ethics Committee of Erciyes University, students who
voluntarily participated in the study were informed both in writing and orally about the aim of the
study and the data collection instruments. Parental consent was obtained for all participants under the
age of 18. A total of 72 forms that were either incomplete or had been incorrectly completed were

removed from the research data.
Data Analysis

The employment of descriptive and comparative statistical techniques was necessary in order to
determine the perceived halo effect. The assessment of whether the variables employed in the data
analysis exhibited a normal distribution entailed a multifaceted approach. This approach involved a
meticulous comparison of the mean, median, and mode values. Additionally, an examination of the
skewness and kurtosis coefficients was conducted. Finally, a visual evaluation of the histogram graphs
was conducted to ensure comprehensive evaluation of the data (Can, 2016; Tabachnick & Fidell, 2007).
After meticulous examination of the evidence, it was determined that the data were normally
distributed. Furthermore, the homogeneity of variance was subjected to rigorous scrutiny, and the
findings substantiated the initial hypothesis, thereby validating the assumption. Due to the
aforementioned reasons, parametric tests were utilized in the analyses. The analyses were conducted
using SPSS 25.00.
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Findings

The findings obtained from the study are presented in accordance with the sub-questions of the
research. The present study examined students' overall perception of the halo effect and their
perceptions of its sub-dimensions. The minimum and maximum scores, as well as the mean and
standard deviation values related to the halo effect, were calculated. The results of this study are

presented in Table 2.

Table 2. Overall Level of the Perceived Halo Effect in the Evaluation of Students” English Achievement

Factors N Min. Max X Sd

Personal characteristics effect 3100 7.00 21.00 20.03 7.03
In-class behavior effect 3100 10.00 30.00 12.99 3.73
Familial characteristics effect 3100 7.00 18.00 16.10 4.13
Physical characteristics effect 3100 6.00 15.00 11.54 4.07
Overall impression effect 3100 4.00 9.00 5.82 2.11
Total halo effect 3100 32.00 96.00 66.49 17.71

As illustrated in Table 2, the Personal Characteristics Effect sub-dimension, which ranges from 7 to
21, exhibited a mean score of 20.03 and a standard deviation of 7.03. Consequently, it can be posited
that the influence of personal attributes on the perceived halo effect is significant. Conversely, the
findings suggest that the impact of in-class behaviors on the perceived halo effect is minimal, while
the effects of familial characteristics and physical characteristics are substantial. The effect of overall

impression is negligible, and the overall perceived halo effect exceeds the mean level.

The findings related to the independent samples t-test analysis conducted to reveal gender-based
differences in the perceived halo effect regarding the evaluation of English achievement are provided
in Table 3.

Table 3. Independent Samples T-Test Results onn Gender Differences in Students” Perceived Halo Effect

in the Evaluation of English Achievement

Factors Gender N X Sd t P
Personal characteristi ffect Female 1754 20.32 7.19 2.69" .01
ersonal characteristics etlec Male 1346 19.64  6.80
Female 1754 13.16 3.75 2.92* .00
In-cl havi ff
n-class behavior effect Male 1346 1276 3.70
Familial characteristics effect Female 1754 16.35 4.14 3797 0
Male 1346 15.78 4.10
. L. Female 1754 11.62 4.09 1.23 22
Physical characteristics effect Male 1346 11.44 404
Overall imoression effect Female 1753 5.88 2.14 1.84 .07
4 Male 1346 574 2.06
Female 1754 67.34 17.96 3.08" .00
Total halo effect
otal halo eltec Male 1346 6538  17.33

As demonstrated in Table 3, the analysis reveals that there is no statistically significant disparity
between males and females with respect to the dimensions of physical characteristics, effect, and overall
impression effect of the perceived halo effect. In the personal characteristics effect sub-dimension, the
mean score for female students is 20.32, compared to 19.64 for male students. The findings of the
independent samples t-test indicated a statistically significant discrepancy in the mean scores of the
groups (t(3098) = 2.69, p < .05). This finding suggests that female students exhibit a heightened
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perception of the impact of personal characteristics within the halo effect compared to their male
counterparts. While the observed discrepancy is statistically significant, its effect size (d = .01) is

considered negligible, indicating that its practical significance is limited.

In the in-class behaviors effect dimension, the mean score for female students is 13.16, whereas the
mean score for male students is 12.76. The t value obtained to assess whether the difference between the
group means was statistically significant indicates that the result is statistically meaningful at the .05
level of significance (t(3098) = 2.92; p < .05). This finding suggests that female students' perceptions of
the impact of classroom behaviors on the halo effect are more pronounced than those of male students.
However, despite the statistical significance of the observed difference, its practical significance is

minimal, as indicated by its negligible effect size (d = .01).

In the familial characteristics effect dimension, the mean score for female students is 16.35, while the
mean score for male students is 15.78. The t value obtained to assess whether the difference between the
group means was statistically significant indicates that the result is statistically meaningful at the .05
level of significance (t(3098) = 3.79; p < .05). This finding suggests that female students exhibit
heightened perceptions of the influence of familial characteristics on the halo effect compared to their
male counterparts. However, despite the statistical significance of the observed difference, its practical

significance is minimal, as indicated by its negligible effect size (d =.01).

In the total halo effect, the mean for female students was 67.34, and the mean for male students was
65.38. The t value obtained to assess whether the difference between the group means was statistically
significant indicates that the result is statistically meaningful at the .05 level of significance (t(3098) =
3.08; p <.05). This finding indicates that female students' perceptions of the total halo effect exceed those
of their male counterparts. However, despite the statistical significance of the observed difference, its

practical significance is minimal, as indicated by its negligible effect size (d =.01).

The results of the one-way ANOVA employed to examine grade-level differences in terms of
students' perceived halo effect in the evaluation of their English course achievement are presented in
Tables 4 and 5.

Table 4. N, X and Sd Values of Students” Perceived Halo Effect Scores by Their Level of Grade

Factors Grade N X Sd

9t Grade 1164 19.55 6.89

Personal characteristics effect 10" Grade 875 20.25 7.06
11t Grade 953 20.14 7.08

12t Grade 110 22.38 7.30

9t Grade 1164 12.90 3.60

] 10t Grade 873 13.06 3.69

In-class behavior effect 11 Grade 953 12.84 3.80
12t Grade 110 14.60 4.37

9th Grade 1164 16.05 4.02

. .. 10t Grade 873 15.90 4.13
Familial characteristics effect 11% Grade 953 16.11 423
12t Grade 110 18.10 3.95

9th Grade 1164 11.28 3.91

] .. 10t Grade 873 11.67 4.14
Physical characteristics effect 11% Grade 953 11.49 410
12t Grade 110 13.73 4.13
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9th Grade 1163 5.75 1.99

Overall impression effect 10 Grade 873 082 215
11t Grade 953 5.78 2.17

12th Grade 110 6.76 2.17

9th Grade 1164 65.54 16.82

10t Grade 873 66.72 18.03

Total halo effect 11" Grade 953 66.38 18.05

12th Grade 110 75.59 18.29

As indicated in Table 4, the highest mean score of 22.38 was observed among 12th grade students in
the dimension of the effect of personal characteristics. This was followed by 10th grade students with a
mean score of 20.25, 11th grade students with a mean score of 20.14, and 9th grade students with a mean
score of 19.55. In the dimension of in-class behavior effect, the highest mean score was observed among
12th grade students, with a mean of 14.60. This was followed by 10th grade students, with a mean of
13.06, 9th grade students, with a mean of 12.90, and 11th grade students, with a mean of 12.84. In the
dimension of the familial characteristics effect, the highest mean score was observed among 12th grade
students with 18.10, followed by 11th grade students with 16.11, 9th grade students with 16.05, and 10th
grade students with 15.90. In the dimension of the physical characteristics effect, the highest mean score
was observed among 12th grade students with 13.73, followed by 10th grade students with 11.67, 11th
grade students with 11.49, and 9th grade students with 11.28. In the overall impression effect dimension,
the highest mean score was observed among 12th grade students, with a mean of 6.76. This was followed
by 10th grade students, with a mean of 5.82, 11th grade students, with a mean of 5.78, and 9th grade
students, with a mean of 5.75. In terms of the total halo effect, the highest mean score was observed
among 12th grade students, with a mean of 75.59. This was followed by 10th grade students, with a
mean of 66.72, 11th grade students, with a mean of 66.38, and 9th grade students, with a mean of 65.54.

The findings of the analysis of variance regarding differences in students' perceived halo effect levels

according to their grades are presented in Table 5.

Table 5. Results of the Analysis of Variance Regarding Students’ Perceived Halo Effect by Their Level Of
Grade

Factors Grade SS Sd MS F p Scheffe
Personal characteristics Between groups 928.91 3 309.63 6.29° .00 12th grade
effect Within groups  152370.53 3096 49.21 >
Total 153299.44 3099 9th, 10th, 11th
Between groups 322.45 3 107.48 7.75° .00 12th grade
In-class behavior effect ~ Within groups 42931.25 3096 13.86 >
Total 43253.71 3099 9th, 10th, 11th
. .. Between groups 474.86 3 158.28 9.32° .00 12th grade
Familial :?::;Ctensucs Within groups ~ 52535.64 3096 16.96 >
Total 53010.50 3099 9th, 10th, 11th
) .. Between groups 621.96 3 207.32 12.61° .00 12th grade
Physical C?faridens“cs Within g%foupz 50890.71 3096 16.43 :
e Total 51512.67 3099 9th, 10th, 11th
Overall impression Between groups 104.25 3 3475 7.85° .00 12th grade
offect Within groups 13694.71 3095  4.42 >
Total 13798.96 3098 9th, 10th, 11th
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Between groups  10199.27 3 3399.75 10.94" .00 12th grade
Total halo effect Within groups  961865.61 3096 310.68 >
Total 972064.89 3099 9th, 10th, 11th

As demonstrated in Table 5, the F values calculated for the perceived halo effect were statistically
significant at the .05 level across grade levels as personal characteristics effect (F(3,3096) = 6.29; p <.05),
in-class behaviors effect (F(3,3096) = 7.75; p <.05), familial characteristics effect (F(3,3096) = 9.32; p <.05),
physical characteristics effect (F(3,3096) = 12.61; p < .05), overall impression effect (F(3,3096) = 7.85; p <
.05), and total halo effect (F(3,3096) = 10.94; p < .05). These findings indicate significant differences

among the groups.

As illustrated in Table 5, a discrepancy in mean scores is evident across various dimensions of
students' characteristics, including personal attributes, in-class conduct, familial background, physical
characteristics, overall impression, and the total halo effect. This variation is observed between 12th-
grade students and students in grades 9, 10, and 11. The findings of the study indicate that 12th-grade
students exhibited higher perceptions of the impact of personal characteristics, in-class behaviors,
familial characteristics, physical characteristics, overall impression, and total halo effect compared to
students in grades 9, 10, and 11. However, although the differences were statistically significant, the

small effect size (n? = .01) indicates that the practical significance of this difference is low.

The results of the one-way ANOVA conducted to examine differences in students' perceived halo
effect in the evaluation of English achievement according to their English course grades are presented
in Tables 6 and 7.

Table 6. N, X and Sd Values of Students’” Perceived Halo Effect Scores According to Their English

Course Grade.

Factors English course grade N X Sd

0-49 413 18.79 6.73

50-59 474 19.62 7.06

Personal characteristics effect 60-69 513 20.15 6.91
70-84 762 19.87 7.00

85-100 938 20.85 7.13

0-49 413 12.33 3.71

50-59 474 12.77 3.77

In-class behavior effect 60-69 513 12.97 3.60
70-84 762 13.05 3.61

85-100 938 13.34 3.85

0-49 413 15.23 4.05

50-59 474 15.60 4.13

Familial characteristics effect 60-69 513 15.93 4.04
70-84 762 16.19 4.02

85-100 938 16.76 4.20

0-49 413 11.07 3.95

50-59 474 11.30 4.08

Physical characteristics effect 60-69 513 11.57 4.05
70-84 762 11.44 4.03

85-100 938 11.93 4.14

0-49 413 5.59 2.04

Overall impression effect 50-59 474 5.69 1.99
60-69 513 5.95 2.19
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70-84 761 5.74 2.05

85-100 938 5.97 2.17

0-49 413 63.03 16.83

50-59 474 64.99 17.53

Total halo effect 60-69 513 66.59 17.51
70-84 762 66.31 17.32
85-100 938 68.86 18.27

As indicated by the data presented in Table 6, the highest mean score was observed among students
who received an English course grade of 85-100, with a mean score of 20.85. This was followed by
students who received an English course grade of 60-69, with a mean score of 20.15; 70-84, with a mean
score of 19.87; 50-59, with a mean score of 19.62; and 0—49, with a mean score of 18.79. In the dimension
of the impact of classroom behaviors, the highest mean score belongs to students with an English course
grade of 85-100, with a score of 13.34. This is followed by students with an English course grade of 70-
84, with a score of 13.05; 60-69, with a score of 12.97; 50-59, with a score of 12.77; and 0-49, with a score
of 12.33. In the dimension of the influence of familial characteristics, the highest mean score belongs to
students whose English course grade is 85-100 with a score of 16.76, followed by students whose English
course grade is 70-84 with 16.19, 60-69 with 15.93, 50-59 with 15.60, and 0-49 with 15.23. In the dimension
of the influence of physical characteristics, the highest mean score belongs to students whose English
course grade is 85-100 with 11.93, followed by students whose English course grade is 60-69 with 11.57,
70-84 with 11.44, 50-59 with 11.30, and 0-49 with 11.07. In the dimension of the overall impression effect,
the highest mean score was observed among students with an English course grade of 85-100, with a
score of 5.97. This was followed by students with an average grade of 5.95 and 60-69, 70-84 with a score
of 5.74, 50-59 with a score of 5.69, and 0-49 with a score of 5.59. In the context of the total halo effect, the
highest mean score was observed among students with an English course grade of 85-100, achieving a
mean score of 68.86. This was followed by students with an English course grade of 60-69, who attained
a mean score of 66.59, those with a grade of 70-84, who achieved a mean score of 66.31, those with a
grade of 50-59, who attained a mean score of 64.99, and finally, those with a grade of 0-49, who achieved

a mean score of 63.03.

The findings of the analysis of variance examining differences in students’ perceived halo effect

according to their English course grades are presented in Table 7.

Table 7. Results of the Analysis of Variance for Students’ Perceived Halo Effect According to English
Course Grades

English course

Factors SS Sd MS F P Scheffe
grade
Personal characteristics Between groups  1370.22 4 34255 6.97° .00 85-100
offect Within groups  151929.21 3095  49.08 >
Total 153299.44 3099 0-49, 50-59
Between groups ~ 319.96 4 79.99 576" .00 70-84, 85-100
In-class behavior effect Within groups  42933.74 3095  13.87 >
Total 43253.71 3099 0-49
Familial characteristics Between groups  858.01 4 214.50 12.73° .00 70-84>0-49,
effect Within groups 5215248 3095  16.85 85-100>0-49,
Total 53010.50 3099 50-59, 60-69
) .. Between groups ~ 269.18 4 6729 4.06" .00 85-100
Physical c?fmtde“s“cs Within ggroupz 5124349 3095 1655 >
e Total 51512.67 3099 0-49
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Between groups 62.49 4 15.62 3.51" .00 85-100
Overall impression effect ~ Within groups  13736.47 3094 4.44 >
Total 13798.96 3098 0-49
Between groups 11301.68 4 282542 9.10° .00 85-100
Total halo effect Within groups 96076320 3095  310.42 >
Total 972064.89 3099 0-49, 50-59

The findings in Table 7 indicate that the F values calculated for the perceived halo effect were
statistically significant at the .05 level across English course grade groups: personal characteristics effect
(Fi306=6.97; p <.05), in-class behaviors effect (F.306=5.76; p <.05), familial characteristics effect (F,300)
=12.73; p <.05), physical characteristics effect (F3096 = 4.06; p < .05), overall impression effect (F3096 =
3.51; p < .05), and total halo effect (F30) = 9.10; p < .05), indicating significant differences among the

groups.

As illustrated in Table 7, an examination of the mean scores for the personal characteristics effect
dimension according to students' English course grades reveals a significant difference between
students with grades of 85-100 and those with grades of 0-49 and 50-59. The present finding indicates
that the perception of the influence of personal characteristics of students with English course grades of
85-100 is higher than that of students with 0-49 and 50-59. In the context of the in-class behavior effect,
the perception of the influence of classroom behavior exhibited by students with English course grades
of 0-49 is less significant than that exhibited by students with 70-84 and 85-100 grades. In the dimension
of the influence of family characteristics, the perception of the influence of family characteristics of
students with English course grades of 70-84 is higher than that of students with 0-49, and the perception
of the influence of family characteristics of students with 85-100 is higher than that of students with 0-
49, 50-59, and 60-69. In the domain of the impact of physical characteristics, students who have attained
grades of 85-100 in the English course demonstrate a heightened perception of the impact of physical
characteristics on halo effect in comparison to students who have attained grades of 0-49. In terms of
the overall impression impact, students who have received grades of 85-100 in their English courses
have a higher perception of the overall impression impact on halo effect in comparison to students who
have received grades of 0-49. In the broader context of the halo effect, students who received grades of
85-100 in English courses exhibited a heightened perception of the halo effect on teachers' assessments
in comparison to students who received grades of 0-49 and 50-59. However, despite the statistical
significance of the observed difference, its practical significance is minimal, as indicated by its negligible
effect size (n2=.01).

Discussion, Conclusion, and Recommendations

The objective of this study was to examine students' perceptions of the halo effect in the evaluation of
English course performance and to ascertain its variability across various factors. The findings of the
research indicated that the students exhibited a substantial perceived halo effect. Furthermore,
substantial disparities were identified in the perceived halo effect based on gender, grade level, and
English course grades. The findings of the study indicate that the halo effect is a complex and
multidimensional cognitive bias in student achievement assessment processes, and this bias is
significantly associated with numerous variables (Karakus, 2008; Jacobs & Kozlowski, 1985).

Pekcan (2019) posits that a student's gender, level of class participation, academic achievement,
family socioeconomic status, and the school environment can all influence the halo effect in teachers'

evaluations. Furthermore, within the framework of the teacher-student relationship, the duration of the
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teacher's acquaintance with the student, as well as the overall impression formed during that period,
have been demonstrated to influence the teacher's evaluation process (Jacobs & Kozlowski, 1985). In
this scenario, it is possible for a student to obtain a test score that exceeds their actual level of
performance. Malouff (2008) posits that educators may assign students grades that exceed the bounds
of the characteristics that are subject to assessment. These factors encompass factors such as the student's
politeness, their academic performance in previous exams or other courses, their interest in their studies,
their gender or ethnicity, praise received for their physical appearance and attire, their intelligence and

discipline, their speech and behavior, and their relationship to the teacher or colleague.

An analysis of gender-based differences indicated that the halo effect was perceived to be more
pronounced among female students than among male students in the sub-dimensions of personal
characteristics, classroom behaviors, family characteristics, general impression effect, and the total halo
effect. This finding was similarly revealed in the application of the Perceived Halo Effect Scale
developed by Alath (2012), and significant differences were found in students' perception of the halo
effect based on their gender. However, the findings of the present study are not in line with the results
reported by Alatli, who observed a significantly higher perceived halo effect among male students
compared to their female counterparts. In contrast, Pekcan's (2019) findings indicated that the gender
variable did not exert an influence on the perception of the halo effect. In a similar vein, Karakus's (2008)
study underscored that teachers exhibited an impartial stance in their evaluation of students' academic
performance, irrespective of the students' gender. This observation contradicts the hypothesis of

gender-based bias in the assessment process.

The present study revealed significant variations among grade levels with respect to both the total
perceived halo effect and all sub-dimensions. Among all grade levels, 12th-grade students exhibited the
highest mean score for total halo effect, indicating that they perceived the halo effect at the highest level.
This finding indicates that senior students' perceptions of teachers' propensity to evaluate students
based on halo effects in terms of family, personal, and physical characteristics, or classroom behavior,
were significantly higher than those in lower grades. However, a study employing the Perceived Halo
Effect Scale, developed by Alath (2012), revealed no significant differences among sixth, seventh, and
eighth-grade middle school students based on their grade level. This finding suggests two possible
explanations for the observed phenomenon. Firstly, it is plausible that perceptions of the halo effect may
increase with age during the developmental process. Secondly, it is conceivable that students'
perceptions of teachers may vary depending on levels of education. The cognitive, social, and academic
distinctions among primary school students and senior secondary school students may result in

variations in their perceptions of teachers' evaluations.

A salient finding of this study is the relationship between students' average English course grades
and their perception of the halo effect. Specifically, the mean of the perceived total halo effect score
derived from the responses of students with grades between 85 and 100 was the highest among all
groups. This finding suggests that students who achieve high grades may be more inclined to perceive
that their teachers assign course grades based on general positive impressions rather than on objective
criteria within the assessment process. In addition, a progressive decline in mean halo effect scores is
observed across the grade ranges of 70-84, 60-69, 50-59, and 0-49. This gradual decline can be attributed
to the phenomenon of the halo effect, which has been observed to increase in intensity as achievement
levels ascend. The findings suggest that students harbor a strong conviction that teachers' grading of
exam responses is influenced by overall course performance, resulting in more subjective and biased

decisions. Consequently, the extent to which individuals exhibit high-iffer varies depending on their
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educational level. The present study hypothesizes that the cognitive, social, and academic differences
between middle school students and senior high school students may have led to changes in how they

perceive teachers' evaluations.

A salient finding of the present study is the relationship between students' average English course
grades and their perceived halo effect. In particular, students whose grades fell within the 85-100 range
exhibited the highest mean score for total halo effect across all grade levels. This finding indicates that
high-achieving students may perceive that their teachers are more susceptible to the halo effect. In
contrast, students who achieve at lower levels may perceive that their teachers are less affected by this
phenomenon. This assertion is further substantiated by Karakus (2008), a pioneering researcher in the
field of halo effect studies in Turkey, who reported that the evaluator-evaluated relationship, along with
personal biases, emerged as predominant influences. This phenomenon can be interpreted as a robust

manifestation of the halo effect.

Karakus (2008) examined whether primary school teachers were subject to the halo effect in their
assessment processes by conducting a comparative test of the relationship between performance
evaluation and perception. In the study, the grades assigned by the teachers to their own students were
compared with the scores given by three anonymous evaluators who assessed the same student work.
The findings indicated a statistically significant correlation between the teachers' scores and those of the
other evaluators, with the former being associated with the latter's perceptions during examination
evaluations. As Karakus (2008) asserts, educators who have a personal relationship with the student
tend to receive higher ratings in evaluations. This finding suggests that the positive general impression
formed through familiarity with the student, and consequently the halo effect, can negatively affect the
objectivity of assessment. In a similar vein, Sanrey et al. (2021) discovered that teachers' assessments of
students whom they had formerly regarded as successful exhibited greater consistency and uniformity,
thereby amplifying the halo effect. That is to say, a student's prior achievements have the capacity to
influence subsequent evaluations. When a teacher categorizes a student as "already successful,” the

teacher's judgment becomes more certain, thereby further strengthening the halo effect.

Malouff et al. (2013) conducted an experiment that demonstrated the impact of students' oral
presentation performance on their written work grades. The results of the study indicated that positive
impressions from prior oral presentations can significantly influence subsequent evaluations. This
phenomenon may also be observed in the evaluation of students' English achievement. When teachers
employ subjective measures, such as written and oral skills, their general impressions may exert a more

substantial influence.

In his seminal study, Knight (1923) reported that the halo effect increases as the evaluator's
familiarity with the individual being evaluated grows. In this research, the evaluations of 1,042 teachers
by administrators who had known them for varying lengths of time were analyzed, revealing that

greater familiarity led to more positive and less detailed evaluations (Knight, 1923).

Nisbett and Wilson (1977) advanced the notion that the halo effect functions on an unconscious level,
implying that individuals often remain unaware of its impact. In their study, the researchers found that
students evaluated teachers with accents more positively when those teachers displayed warm and
friendly behavior. Nisbett and Wilson (1977) emphasized that this effect was not limited to the teacher's
presentation style but also extended to the teacher's physical appearance, gestures, facial expressions,
and accent, all of which were judged more favorably under these conditions. It has been observed that,

in circumstances where explicit criteria for academic evaluation are absent, educators have been noted

OJCES, 2025, 3(6), 212-246



Perceived halo effect 243

to allocate grades with a greater inclination towards subjective appraisals. In Dennis's (2007) study,
evaluators demonstrated a tendency to assign similar grades to different sections of students' projects.
This tendency stems from the perception of a single performance as indicative of the student's overall
achievement. In the present study, students may assume that their teachers, influenced by the halo effect
formed from previous student successes, assign grades to subsequent performances in the same
direction. Therefore, rubrics, which include explicit criteria and level definitions, are important for
limiting bias. In accordance with extant literature on the subject, it can be posited that the more
unstructured and general the evaluation criteria, the higher the risk of halo effects. This finding lends
support to the hypothesis that the utilization of rubrics, the discrete evaluation of subskills, and the
proactive disclosure of rubric levels to students in advance can effectively mitigate the halo effect, a
phenomenon in which students perceive an advantage in English written and oral performance when

teachers employ specific evaluation methods.

A notable aspect of the present study is its examination of the variations in students' perceived halo
effect across demographic variables. This examination was conducted using a large sample of 3,100
secondary school students. Gokcel's (2007) study examined the impact of an experimental intervention
designed to mitigate the halo effect, employing a sample of 126 undergraduate participants. Despite
this difference, both studies demonstrate, through different approaches, that the halo effect in

educational contexts is a form of bias that is both measurable and preventable.

The incorporation of student participation in the evaluation of their own performance has been
demonstrated to enhance the objectivity of the assessment process. Self-assessment and peer-assessment
methods have been shown to enable students to analyze their own achievements more impartially,
thereby reducing teacher bias (Behrmann, 2019). The establishment of clear and structured criteria in
the development of standardized assessment measures can help minimize evaluator biases that
contribute to the emergence of the halo effect (Huang et al., 2023; Kim, 2020). The employment of rubrics
is of particular significance in mitigating errors stemming from the halo effect, thereby facilitating a
more equitable reflection of student performance (Behrmann, 2019). This phenomenon can be attributed
to the potential impact of inconsistencies in evaluation on teachers' susceptibility to the halo effect
(Behrmann, 2019). This assertion is corroborated by the findings of Schmidt et al. (2023), which revealed
that educators frequently engage in biased assessments of students, often influenced by their past
achievements or personal attributes. This situation underscores the necessity of objective assessment

standards.

In the context of educational and awareness initiatives, the implementation of in-service training
programs is imperative. These programs should aim to equip educators with the necessary tools to
recognize the halo effect and develop effective strategies to prevent it. Gabrieli et al. (2021)
recommend the provision of training to teachers on techniques to reduce biases. Behrmann (2019)
offers a compelling perspective on the halo effect within the domain of teacher education. The author
posits that educators' cognizance of this cognitive bias can facilitate more judicious decision-making
during assessment procedures. Consequently, teachers can become more aware of their cognitive
biases and make more conscious decisions within the evaluation contexts through research-based
training. In this regard, a notable example is Gokcel's (2007) thesis, in which he developed Source
Monitoring Training as an original intervention program aimed at reducing the halo effect. The
training program emphasizes equipping educators with the ability to discern between information
sources and to identify which observations are rooted in specific behaviors and which are influenced

by overall impressions.
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In the realm of technology-supported assessment practices, the advent of sophisticated
technological systems has rendered the attainment of more objective results in evaluation processes
attainable. Automated scoring systems, computer-assisted assessment tools, and Al-based
measurement systems have the potential to provide objective evaluations of student performance,
thereby minimizing teacher bias (Gabrieli et al., 2021). The utilization of artificial intelligence (AI) in
assessment systems facilitates the execution of objective evaluations through the analysis of student
responses. In conclusion, the periodic evaluation of teaching methodologies by educators themselves,
coupled with a sustained awareness of personal biases, has been demonstrated to be an efficacious
approach in mitigating the halo effect. Through a retrospective analysis of their own evaluations,
educators can become more cognizant of unconscious biases (Thorndike, 1920). The implementation of
such measures is supported by this study as a means to enable teachers to conduct fairer assessments
and to reduce the halo effect perceived by students. In this context, the continuous review and

improvement of assessment processes is imperative to ensure equitable opportunities in education.

As with all research, this study has some limitations. Firstly, although the study involved a
relatively large sample, the fact that participants were drawn exclusively from the central districts of
Kayseri and that socioeconomic status was not considered as a selection criterion restricts the extent to
which the findings can be generalized to the broader Turkish population. The data on English course
grade, which is one of the independent variables, were collected through self-reporting by students.
Consequently, the potential for measurement error should be regarded as a further limitation of the
study. A comparative analysis of halo effect perceptions across gender, grade level, and English
course grades was conducted, revealing statistically significant differences between groups. However,
the effect sizes of these differences were negligible, and thus this limitation should be taken into

account when interpreting the findings.
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eylem arastirmasi kullanilmistir. Arastirmanin ¢alisma grubunu iiniversitede 6grenim goren 18-25
yas arasindaki ogrenciler olusturmaktadir. Calisma grubunun belirlenmesinde 6lgiit 6rnekleme
kullanilmis, 6n testte Siirekli Umut Olcegi’ nden 40 puanin altinda alan 6grenciler calisma grubuna
almmustir. Hazirlanan miidahale programi uygulanip 10 haftalik siireg igerisinde video kayitlari,
arastirmaci giinliigii, gozlem ve yaptiklari etkinlikler géz 6niinde bulundurularak gelisimleri takip
edilmistir. Veri analizinde; elde edilen 6n test-son test verilerindeki istatistiksel islemler, SPSS’den
faydalamilarak yapilmis. Oturumlar, igerik analiziyle incelenmistir. Oturumlardan elde edilen nitel
verilerin duygusal durum ve basa ¢tkma mekanizmalariyla hedef belirleme ve gelecek yonelimleri
temalarma ayrildig: tespit edilmistir. Yapilan analizler sonucunda; bireylerin 6lgekten aldiklar: 6n
test-son test toplam puanlarinda anlamli farklilik tespit edilmistir. T testi sonuglarina gore
katilimalarin alternatif yollar diisiincesi boyutu icin 6n test ve son testten elde ettikleri puanlar
arasindaki fark istatistiksel olarak anlamliyken eyleyici diisiince boyutu icin 6n test ve son testten
elde ettikleri puanlar arasindaki fark istatistiksel olarak anlamli degildir. Alternatif yollar diisiincesi
boyutu i¢in son testindeki puanlari, 6n testindeki puanlarina gore istatistiksel olarak anlamli bir
bi¢cimde daha yiiksektir. Sonug olarak grup tiiyelerinde hedef belirleme ve iletisim becerilerinde
olumlu gelismeler gozlemlenmistir.

Anahtar Kelimeler: Akran destegi, siirekli umut dlgegi (SUC)), deprem, sosyal ve duygusal
destek.
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Giris
Deprem, onlenemeyen ve biiyiik can kayiplarina sebep olan doga olaylarinin bagsinda gelir. Deprem;
tilkeleri ekonomik, sosyal ve psikolojik olarak etkileyen, insanlara kayiplar yasatan, onlar1 travmatize
eden biiylik dogal afetlerden biridir. Deprem Bolgeleri Haritas: incelendiginde, {ilkemizin %90"indan
fazlasinin deprem riski tasidig1 goriilmektedir (Isci, 2008). Bu da her zaman deprem tehlikesine kars1
hazirlikli olunmasi gerektigini gostermektedir.

Ulkemiz 06.02.2023 tarihinde Kahramanmaras merkezli 7.7 ve 7.6 siddetlerinde olan depremlerle
sarsilmistir. Bu depremin siddetinden Kahramanmaras, Hatay, Adiyaman, Gaziantep, Malatya,
Sanliurfa, Diyarbakir, Kilis, Adana, Osmaniye ve Elazig olmak tizere 11 ilimiz etkilenmistir. Bu
illerimizdeki vatandaslarimiz ¢ok fazla can ve mal kaybi yasamis, psikolojik olarak olumsuz
etkilenmistir. ~ Giinler siiren arama kurtarma faaliyetleri burada olan insanlarin korkmasina,
tizlilmesine, endiselenmesine, caresizlik belirsizlik hissi yasamlarina sebep olmustur. Belirsizlik,
insanlarin yasanan olaylar1 veya durumlari anlamlandirmalarinda yetersizlik anlamina gelmekte ve
giiclii stres kaynaklarindan olmaktadir (Keskin ve Ozer Kaya, 2023). Depremzedelerle yapilan
goriismelerde biiyiik bir kisminin korku hissi, asir1 sinirlilik hali, konsantrasyon bozuklugu,
uykusuzluk, yalmzlik hissi, caresizlik, gelecek kaygisi, anlamsizlik hissi ve umutsuzluk yasadig:
goriilmektedir (Bozkurt, 2023). Bunlara ek olarak depremden etkilenmis olan bireylerin depresyona
girdigi, bunalim ve sinir bozukluklar1 yasadig1 da gozlemlenmistir (Akkay ve Dursun, 2025). Ayni
sekilde depremden uzakta olan ancak televizyon, sosyal medya, gazete, radyo gibi ara¢lardan depremle
ilgili haberlere maruz kalmis kisilerin de ikincil travma yasadig1 bilinmektedir. Birincil diizeydeki
travmada birey yaralanma, 6liim, 6liime yaklasma ya da bedensel biitiinliigiine zarar verebilecek bir
durumun iginde kalir ya da bu tiir durumlara tanik olur (Ogan, Soysal ve Aysan, 2023). Ikincil
diizeydeki travmalarda ise bireyler direkt olarak travmaya maruz kalmazlar ancak travmaya maruz
kalmus kisi ya da kisilerle iletisim i¢inde olurlar ve onlarin yasantilarindan etkilenirler (Sener ve Ozkur,
2022). Ikincil diizeyde travmaya maruz kalmis kisilerle birincil diizeyde maruz kalmis kisilerin
semptomlar1 benzerlik gostermektedir (Bigakel ve Okumus, 2023). Tki gruptaki kisiler icin de deprem
gibi yikic etkileri olan dogal afetler tahammidilsiizliik, endise, umutsuzluk, gelecek kaygisi, korku ve
yalmzlik hissi gibi durumlar beraberinde getirmektedir.

Depremin insanlarin iizerinde biraktig1 etki, siiresi ve biiyiikliigiine gore degisse de bireyin bas etme
becerilerine, 6z yeterliliklerine, destek sistemlerine, kisilik yapilarina, psikolojik iyi oluslarina ve daha
onceki travmatik deneyimlerine bagh olarak etkisi artip azalmaktadir (Bigak¢t ve Okumus, 2023).
Depreme bire bir sahit olmus kisiler; gozle goriiliir oranda performans diisiisii, motivasyon kaybi,
kabus goérme, depresyona girme, alkol ve madde kullanimina baslama egilimi gostermektedirler
(Sonmez, 2022). Depremden etkilenen bireylerin iyilesmelerinde bagvurabilecekleri kaynaklardan biri
psikososyal destektir. Psikososyal destek, afetten etkilenmis bireylerin basa ¢ikma becerilerini
destekleyip giiclendiren, iyilesme siireglerini hizlandiran ve normal yasantilarina daha erken bir sekilde
gecis yapmalarini saglayan bir destek tiirtidiir (Demirdz ve Polat, 2022).

Depremden birincil ve ikincil diizeyde etkilenen kisilerin basinda ¢ocuklar, kadinlar, engelli bireyler,
yoksullar ve yashlar gelmektedir. Yasanan deprem nedeniyle bolgede bulunan depremzedelerin evleri,
is yerleri ve okullar1 yikilmis, ailelerini ve sevdiklerini yitirmislerdir. Bazi depremzedeler binalarin
altinda kalmalarindan dolay1r uzuvlarmi kaybetmislerdir. Viicutlarindaki herhangi bir orgam
kaybetmeseler bile enkaz altinda olup saatlerce veya giinlerce a¢ ve susuz olarak yardimin gelmesini
beklemek depremzedelerde psikolojik agidan yaralarin agilmasina sebep olmaktadir (Polat, 2024).
Depremzedelerin ve depreme ikincil derecede maruz kalmis Kkisilerin giinliik hayata uyum
saglamalarinda psikososyal destek ¢ok biiyiik bir rol oynamaktadir. Psikososyal destegin depremden
etkilenen kisilerin acil durumlarla basa ¢ikma becerilerinin giiclenmesinde ve hayatlarinin yeniden
normal akista ilerlemesinde biitiinciil bir etkisi vardir (Altun, 2016). Depremden etkilenen gruplardan
biri de dgrencilerdir. Ogrenciler okullarinin yikilmasi, ailelerini ve arkadaglarini kaybetmeleri, iginde
bulunduklar1 ¢evrenin egitim-Ggretim icin el verisli olmamasi, fizyolojik ihtiyaglarini
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karsilayamamalari, bir kaos ortaminin olmasi gibi nedenlerden 6tiirii depremden en ¢ok etkilenen
gruplardan biri olma 6zelligine sahiptir. Bu gibi olaganiistii afet durumlarinda bir kargasa ortaya cikar.
Bu kargasa bireylerin belirsizlik, caresizlik ve umutsuzluk yasamalarina sebep olabilir. Ortaya ¢ikan
belirsizlik, caresizlik ve umutsuzlugun kontrol altina alinmasinda psikososyal ve sosyal destek
sistemlerinin 6nemi biiyiiktiir (Arslankog, Doruk ve Kocak, 2024). Psikososyal destek kisilerin
psikolojik ve duygusal agidan yaralarinin daha cabuk sarilmasinda etkili olabilmektedir. Ozellikle
akranlardan gelen psikolojik ve sosyal destek sik kullanilan yontemlerin basinda gelmektedir (Yelten
vd., 2017). Arastirmada {iniversite 6grencileriyle calisilmasinin nedenlerinden biri ailelerinden uzakta
olan tiiniversite Ogrencilerinin yakin temas i¢inde bulunduklari gruplarin basinda akranlarinin
gelmesidir. Akranlariyla daha fazla zaman gecirme imkanina sahip olan {iniversite 6grencileri igin
sosyal ve psikolojik destegi saglayabilecek gruplar akranlaridir.

Universite egitim-6gretimin son basamagi olarak goriilmektedir. Bu basamagi gegmis olan
Ogrencilerin biiyiik bir kismi is hayatina atilip, gelisim gorevlerinden olan is ve aile kurma 6devlerini
yapabilecek duruma gelmis olacaklardir ancak deprem korkusu 6grencilerin endise, umutsuzluk ve
belirsizlik duygular1 yasamalarina sebep olmaktadir (Temiz, 2025). Farkhh bir acidan bakildiginda
iiniversiteye gitmek icin farkli sehirlere gitmesi gereken binlerce 6grenci bulunmaktadir. Sehirlerinde
veya iiniversitelerinin oldugu sehirlerde deprem olmus 6grenciler ailelerinde uzaklasmakta problem
yasamis ve yogun bir endise hissetmislerdir. Ailesinden uzakta olan, depremi yasamis ve umutsuzluk
hissine sahip olan Ogrencilerin bu siirecte yanlarinda iiniversitedeki arkadaslar1 bulunmaktadir.
Universitedeki 6grencilerin yakin yaglarda olmasi, empati yapabilmelerini kolaylagtirmaktadir. Akran
grubu, hemen hemen ayni yas diizeyindeki kisilerin etkilesimlerle birbirlerini destekledigi bir gruptur.
Bu gruptaki kisiler ihtiyaclar1 oldugunda grup arkadaslarindan yardim isteyerek ya da onlara yardim
ederek etkilesimlerini giiclendirmektedirler (Cinar ve Caliskan, 2012). Etkilesimi giiclenen kisiler
kendilerini daha rahat ifade edebilmektedir. Bu nedenle arastirmanin depremden etkilenen {iniversite
ogrencileri tizerinde yapilmasi, akran desteginin umut diizeyini ne kadar etkileyip etkilemedigini
gormek acisindan 6nemlidir.

Umut, olas1 olumlu ya da olumsuz olaylara kars: bireylerin psikolojik ve duygusal iyi oluslarmni
koruyan bir kalkan gorevi gormektedir (Cihangir Cankaya ve Meydan, 2018). Depremden etkilenmis
ogrencilere akran destegi saglanarak umut diizeylerinin yiikseltilebilecegi diisiiniilmektedir. Yiikselen
umut diizeyi 6grencilerin istedikleri amaglara ulasmalarini saglayacak yontemler bulmalarina, motive
olmalarina ve olumlu gelecek beklentisi gelistirmelerine yardimci olacaktir. (Atilla ve Yildirim, 2023).
Kahramanmaras merkezli depremden etkilenen kisilerin giinliik yasamlarina devam edebilmeleri icin
gelecekle ilgili bir umutlarinin olmasi gerekmektedir. Umut, kisiyi hayata baglar. Iginde bulundugu
sartlar fark etmeksizin ilerlemesi i¢in ona yol gosterir. Umudu olan insan amaglar igin ilerlemeye
devam eder ve amaglariin olma ihtimali kisiyi ayakta tutar (Bulut, 2020). Hayallerini
gerceklestirebilmek icin kendisine hedefler belirler. Hedeflerin 6niindeki engelleri agsmak i¢in alternatif
¢oziim yollar: {iretir ve karsilagtig giigliiklerin iistesinden gelir (Isgoér, Demir ve Giirtepe, 2023).
Ozellikle boyle felaketlerden sonra bireylerde gelecege karsi bir umutsuzluk hissi bas gosterir. Kisi
calismak, hayatina devam etmek istemeyebilir. Basit olarak nitendirilebilecek olan eylemler bile bireyler
i¢in zorlayici olabilir. Gelecekle ilgili olumsuz duygular: en aza indirebilecek faktor umuttur. Bireyin
gelecekle ilgili umudu oldugunda hedeflerine daha kolay yonelebildigi, zorluklarla mdiicadele
edebildigi ve kendini gliclii hissettigi gortilmektedir (Siiriicii ve Mutlu, 2016).

Bu calismada, depremden birincil ve ikincil diizeyde etkilenmis ve i¢inde bulunduklar: belirsizlik
durumdan dolayr umut seviyelerinde diisiis olan iiniversite 6grencilerine, sosyal hayatlarinda
yagayabilecekleri olas1 problemlere kars1 destek saglamak amaciyla akran destegi verilmesi ve bu
destegin basta umut olmak {izere Ogrencilere verecegi psikososyal destegin etkisinin goriilmesi
amaclanmistir. 10 hafta siiren oturumlarla grup tiyelerinin umut diizeylerinin baslangica gore artmasi,
iletisim becerilerinin gelismesi, karsilasabilecekleri problemlere yo&nelik ¢oziim yollart bulmalari,
empati becerilerinin gelismesi ve umutsuzluga diistiikleri zamanlarda bas etme becerilerini kullanarak
umutlarini yiikseltebilmeleri hedeflenmektedir. Calisma ile akran desteginin tiniversite 6grencilerinin
umut diizeyine etkisi incelenmistir. Alan yazin incelendiginde psikoloji alaninda depremden etkilenen

OJCES, 2025, 3(6), 247-279



250 M. A. Aykol

tiniversite 6grencilerinin umut diizeyleri ve akran gruplariyla ilgili bir ¢alismaya rastlanilmamistir
ancak SUO'niin psikoloji alaninda kullanimiyla ilgili yapilan literatiir taramasinda Celik vd.'nin (2020)
calismasinda SUO'niin yalnizligin dlciilmesi konusunda kullanildig: ve yalmizlik seviyesi yiiksek olan
bireylere miidahalede {iniversitelerdeki sosyal destek mekanizmalarinin giiclendirilmesi gerektigi ve
yalnizlikla basa ¢ikmada grup terapilerinin etkili olabilecegi; Cetin Giindiiz vd.'nin (2017) ¢alismasimnda
tiniversite 0grencilerinde, siirekli umut diizeyi ve problemli internet kullanimi konusunda bir iliski
oldugu, bireylerin sosyal olmadig1 zamanlarda umut diizeylerinin azaldig1 ve internetin olumsuz
sonuglarindan etkilenme seviyelerinin fazla oldugu; Yarici'min (2022) calismasinda umut kavraminin
zor durumlarla basa ¢ikan bireylerin giicliiklerle basa ¢ikabilmelerinde 6nemli oldugu ve Sar1 vd.’nin
(2019) calismasinda Facebook gibi sosyal medya platformlarina bagimh bireylerin umut diizeylerinin
ylikseltilmesi ve bagimliliktan kurtulabilmeleri i¢in bireysel ya da grupla psikolojik destek almalari,
sosyal iyi oluslarimi destekleyecek faaliyetler ig¢inde bulunmalarmin gerektigi saptanmistir. Bu
calismalardaki eksiklikler ve Oneriler gz oniinde bulunduruldugunda; yapilan arastirmanin,
tniversite 6grencilerindeki sosyal destek sistemlerini kapsadigi umudu yiikseltmeye yonelik grup
miidahaleleri igerdigi ve iiyelerin gelecege dair hedefler belirleyip bu hedeflere yonelik alternatif ¢6zitim
yollar1 bulabilmelerinde biitiinciil bir yol izledigi goriilmiistiir.

Calismada, depremden etkilenen {iniversite 6grencilerinin umut diizeylerinin 6lgtiliip akran destegi
sayesinde psikolojik ve sosyal becerilerinin artirilmasi amacglanmistir. Bu baglamda asagidaki arastirma
sorularina cevap aranmustir:

1. Birincil ve ikincil diizeyde travmatik bir duruma maruz kalmus iiniversite 6grencilerinde akran
desteginin 6grencilerin umut diizeylerine etkisi ne diizeydedir?

2. Birincil ve ikincil diizeyde travmatik bir duruma maruz kalmis {iniversite 6grencilerinde akran
desteginin alternatif yollar bulma ve eyleyici diisiinme alt boyutlarina etkisi ne diizeydedir?

3. Birincil ve ikincil diizeyde travmatik bir duruma maruz kalmis {iniversite 6grencileri akran

destek grubu olusturularak gerceklestirilen miidahale programu ile ilgili goriisleri nasildir?

Yontem

Arastirma Modeli

Depremden etkilenen iiniversite 6grencilerinin umut diizeylerinin belirlenip akran destegi sayesinde
sosyal ve duygusal becerilerinin desteklenmesinin amaglandigt bu c¢alisma nitel arastirma
yontemlerinden eylem arastirmasi bi¢imi desenlenmistir.

Yildirim ve Simsek’e (2013, s.333) gore eylem arastirmasi, kurum ve kuruluslarda fiilen ¢alisan bir
uygulayicinin tek basina veya bir arastirmaci ile hazirladig1 uygulamada bulunan problemlerin veya
ortada olan problemin incelenmesi ve bu problemlerin ortadan kalkmasi i¢in planli ve sistematik bir
sekilde veri toplama, toplanan verinin incelenmesi ve analiz edilmesi siireci olarak tanimlamislardir
(Bozan ve Anagiin, 2019). Bu calismada depremden etkilenen {iiniversite Ogrencileriyle umut
diizeylerinin belirlenip akran destegiyle sosyal ve duygusal anlamda destekleme saglandiktan sonra
sonuglarin degerlendirilmesine yonelik etkinlikler yiiriitiilecegi igin eylem arastirilmasi yontemi
secilmistir. Nitel arastirmalarda veri liggenlemesiyle calismak arastirmalarin dogrulugunu artirir,
calisilan konunun net olarak anlasilmasini ve gercevesinin ¢izilmesini saglar (Isik ve Semerci,2019). Bu
nedenle arastirmada veri {iggenlemesi yontemi olarak SUO, video kayitlar1 ve gozlem yontemi
kullanilmistir.

Calisma Grubu

Arastirmada, Bayburt Universitesinde Ogrenim goren yas ortalamasi 20,38 olan, 18-25 yas arasindaki 4
erkek (%21), 9 kiz (%69) O6grenci akran grubunu olusturmaktadir. Grup {iyeleri secilirken, 137
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katilimcinin 6lgek sonuglarindan yararlanilmistir. Bu katihmailarin 2471 erkek, 123’1 kizdar. SUO'den
40'tan az puan alan 13 katilimcdan bir akran grubu olusturulmustur. SUOniin psikometrik
ozelliklerine dayali olarak belirlenen kesme noktasi, Olgegin norm degerleri ve standart sapma
hesaplamalar1 goz 6niinde bulundurularak esik deger olarak kabul edilmistir. SUO’den amaglanan
aralikta puan almis, goniilliiliik esasina bagh olarak arastirmaya katilmay1 kabul etmis kisiler grubu
olusturmustur. Grubun olusturulmasinda bu 6l¢iitlerin kullanilmasi, arastirmanin kritik noktalarinin
belirlenmesi ve bu noktalara miidahale edecek sekilde bir planin ¢izilmesini saglamistir (Baltac1,2018).

Veri Toplama Araclar

Veri toplama araci olarak video kayitlari, arastirmaci giinliigii, Siirekli Umut Olgegi ve gdzlem

kullanilmis ve akran grubunda yer alan katiimcilara siireg icerisinde uygulanmistir.
Video Kayitlar:

Arastirmacinin ¢alisma grubunun faaliyetlerini inceleyip daha iyi degerlendirme yapabilmesini
saglamak amaciyla haftalik gerceklestirilen oturumlar sirasinda video kayitlar: kullanulmistir. Bu video
kayitlar1 haftalik olarak incelenmis ve grup iiyeleriyle ilgili danismalar sirasinda gézden kagan noktalar
tespit edilmistir.

Arastirmaci Giinliigii

Arastirmaci giinliigili; arastirmacinin stireg icerisinde stirecle ilgili fikirlerini, gdzlemlerini, duygu ve
diisiincelerini, 6nemli gordiigii noktalar1 ve yorumlarimi kaydettigi bir aractir (Ersoy, 2015).
Arastirmaci 10 haftalik siirecte dnemli gordiigii noktalar: kayit altina almis ve gerektigi noktalarda
tiyelerle bu noktalar hakkinda paylasimlarda bulunmustur.

Siirekli Umut Olgegi (SUO)

Umut; bireylerin psikolojik iyi oluslari, yasam doyumlari, motivasyonlar1 ve ruhsal sagliklar: igin
onemli bir etmendir. Bireylerde bulunan umudun yiiksekligi o kisinin fonksiyonlarini tam olarak yerine
getirebilecek potansiyelde oldugunu gostermektedir. Bu nedenle Snyder ve arkadaslar, bireylerde
bulunan umudun diizeyini 6lgmek igin Siirekli Umut Olgegini gelistirmislerdir (Tarhan ve
Bacanli,2015). Olgek Tiirkgeye 2015 yilinda Sinem Tarhan ve Hasan Bacanli tarafindan uyarlanmistir.
Olgegin yap1 gegerliligi dogrulayici faktdr analiziyle yapilmistir. Analizi sonucu uyum indeksleri GFI =
.96, AGFI = .92, RMR = .08, NNFI =94, RFI = .90, CFI1 =.96 ve RMSEA = .077 olarak dl¢iilmiistiir. Snyder
ve arkadaglari tarafindan 1991'de 15 yas ve {izerindeki bireyler icin olusturulan Siirekli Umut
Olgegin’de 12 madde ve 2 alt boyut bulunmaktadir. Bunlar: alternatif yollar ve eyleyici diisiincedir. Alt
boyutlardan toplanan puanlarla genel bir puan elde edilmektedir. Olgegi yapan bireyler Likert tipi
sekizli derecelendirmeden kendilerine en uygun olani isaretlemektedirler. Olgekten alinabilecek en
diisiik ve en yiiksek puanlar 8-64 arasinda degismektedir. Testte 6 dolgu sorusu bulunmaktadir. Dolgu
sorular1 digindaki sorular likert tipi dlgekle puanlamr (Tarhan ve Bacanli,2015). Siirekli Umut Olgeg;,
bireylerin gercek¢i amaglar belirlemesinde, kendilerini tanimalarinda, Onlerine ¢ikan engelleri
asmalarinda ve hayatlarini daha anlamli hale getirmelerinde onlara destek saglayacaktir. Bu 6l¢ek akran
destek grubunda bulunanlarin miidahale 6ncesinde ve sonrasinda umut diizeylerini 6l¢lip aradaki
farkin daha net ortaya ¢ikarilmasinda kullanilmistir.

Gecerlilik ve Giivenirlik

Giivenirlik Test Tekrar1 Giivenirligi: SUO'de eyleyici diisiince boyutuna iliskin maddelerin ilk ve son
uygulamasi arasindaki iliski (r = 0.81; p <.001), alternatif yollar diisiincesi boyutuna iliskin maddelerin
ilk ve son uygulamasi arasindaki iligki (r = 0.78; p <.001), 6lcekten elde edilen toplam puan kullanilarak
hesaplanan iligki (r = 0.86; p < .001) olarak bulunmustur. Analizler sonucunda 6lgegin tutarli oldugu ve
tilkemiz kosullarinda gegerlilik ve giivenirliginin oldugu goriilmiistiir. Ayni zamanda 6l¢ek ruh saglig:
alaninda calisan kisilerin ayirici olarak kullanabilecegi niteliktedir (Tarhan ve Bacanli, 2015).
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SUO'nin yap1 gegerligi acimlayic1 ve dogrulayici faktor analizi ile incelenmistir. Agimlayict faktor
analizi ile 6lgegin boyutlar1 incelenmis, Kaiser-Meyer-Olkin (KMO) ve Bartlett testi ile verilerin faktor
analizine uygunlugu test edilmistir. KMO degeri .90 miikemmel, .80 ¢ok iyi, .70 iyi, .60 orta ve. 50 zayuf
olarak degerlendirilmektedir. Bu uygulamada KMO degeri .862 bulunmustur ve ¢ok iyi olarak kabul
edilmistir. Bartlett’s test of Sphericity degeri ise 760,997 olarak hesaplanmistir (p<01). Analiz sonunda
SUO'niin orijinal 8lgege benzer sekilde iki faktdrlii bir yapiya sahip oldugu, faktdér dagilimmin yine
orijinal Olgektekine benzer sekilde 1., 4., 6. ve 8. maddenin Alternatif Yollar Diisiincesi faktoriinde, 2.,
9.,10. ve 12. maddenin Eyleyici Diistinceler faktoriinde olacak sekilde yer aldig1 belirlenmistir. Olgegin
Cronbach Alpha katsayis1 .83 ve KMO degeri .86 olarak bulunmustur. Olgegin bu hali ile toplam
varyansin % 61'ini acikladig1 belirlenmistir. Temel Bilesenler Analizi yapilmis ve egik déndiirme
yonteminden faydalanilmistir (Tarhan ve Bacanli,2015).

Gozlem

Gozlem duyu organlar1 araciifiyla cevreden veri toplamaktir (Bayik, 1989). Arastirmact grup
oturumlar1 esnasinda katilimcilarin ifade etmekten ¢ekindigi, konusu agildiginda diger katihmcilara
gore farkli tepkiler verdigi durumlar1 gozlem yontemiyle inceleyip daha sonraki siireclerde bu
gozleminden yararlanarak katilimcilara dogru noktalarda miidahale etmistir.

Verilerin Toplanmasi

Bu boliimde veri toplama siireci agiklanmaistir:

Uygulama Siireci

“Depremden etkilenen tiiniversite Ogrencilerinin umut diizeylerinin Olgiilmesi ve akran destek
gruplarinin olusturulmas1” bir akran grubu siirecidir. Bu siire¢ 10 haftalik oturumlardan olusmaktadir.
Grup oturumlarina bir devlet tiniversitesi ev sahipligi yapmistir. Akran destek grubu 13 6grencinin
katilimiyla haftada 2 giin ve 90 dakika siireyle uygulanmistir.

flk hafta grup iiyelerinin tanismasi, birbirleriyle etkilesim igerisine girmesi ve deprem siirecinde
yasadiklarini paylasmalar1 ile ilerlemistir. Daha sonra deprem Oncesi, sirasi ve sonrasinda
yapilacaklarla ilgili olarak aragtirmact grup iiyelerine bilgi vermistir. Ikinci hafta, koruyu faktérler ile
ilgili paylasimlarda bulunulmustur. Grup {yeleri koruyucu faktorleri olarak ailelerinin ve
arkadaglarinin varhigimi ifade etmislerdir. Basa ¢ikma stratejileri olarak da sosyal destek, sabir,
maneviyat, umut ve olaylari anlamlandirma kavramlarinin éneminden bahsetmislerdir. Uciinii hafta;
grup lyeleri gecmiste ve giiniimiizde baskin olan duygularini, bu duygularin ¢ok baskin oldugu
zamanlarda bedenlerinin hangi bolgesinde daha yogun hissedildigini ve bu duygular bedenlerine zarar
vermeye bagsladiklarinda onlarla nasil basa ¢ikabilecekleriyle ilgili calismalar yapmuislardir. Dérdiincii
hafta; gelecek ve umut kavramlari ele alinarak, iiyelerin gelecege yonelik planlama becerileri
gelistirilmeye ¢alisilmis, karsilasabilecekleri herhangi bir zorluga kars: alternatif ¢6ziim yollar: bulma
yontemleri {izerinde durulmustur. Besinci hafta; tiyelere umut kavraminin asilanmasi i¢in “Umudunu
Kaybetme” filmi izletilmis ve filmle ilgili kendilerini agmalar1 saglanmistir. Film izlemek bireylerin
bastirilmis duygularinin su yiiziine ¢tkmasinda etkili olmustur (Demir, 2024).

Altinc1 hafta; grup iiyeleri umut temalarinda resim yapmuiglar ve birbirlerinin resimlerine olumlu
geri bildirimlerde bulunmuslardir. Daha sonra istasyon teknigi ile birbirlerinin resimlerini
tamamlamislardir. Boylece grup iiyelerinin etkilesimi artirilmis ve uyum becerisi kazandirilmaya
calisilmistir. Sanat etkinligi ile grup {iyelerinin hissettiklerini daha rahat yansitabilmeleri ve duygusal
iyilesmelerinin desteklenmesi amaglanmistir (Sag, 2023). Yedinci hafta; “Insanin Anlam Arayis1” kitabi
okunmus, kitapla ilgili analizler yapilmistir. Kitaplarin iyilestirici giicii yiizeysel sorunlarin ¢oziimiinde
kullanilabilecegi gibi derin ve zorlayici sorunlarin ¢oziimiinde de etkili olarak kullanulabilen
yontemlerden biri oldugu igin bu yontem tercih edilmistir (Bulut, 2010). Grup {iiyelerine kitaptaki
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durumlar sorulmus ve bu durumlarda olsalar nasil bir tutum icinde olacaklar ile ilgili sorular
sorulmustur. Sekizinci hafta; grup {iyeleriyle voleybol mag¢i yapilmistir. Grup {iyelerinin takimlar
zaman zaman karistirilarak her iiyenin birbiriyle takim olmasi saglanmistir. Ayni zamanda sporun
bireylerin psikolojik iyi oluglarini sagladig: da bilinmektedir (Cimen ve Yildiz, 2022). Bu nedenle spor
etkinligi de grup etkinliklerinin igerisine katilmistir. Dokuzuncu hafta, grup tiyeleri umut temal yazi
etkinligi gerceklestirmistir. Yazmak grup {iyelerinin farkindalik kazanmasina, kendilerini ifade
etmesine, olaylar1 anlamlandirmalarina yardimc: olmustur. Ozellikle umut gibi olumlu durumlar
tizerine yazi yazmak grup tiiyelerinin iyi sonugclar elde etmelerinde 6nemli bir rol oynamistir (Turan ve
Tekin, 2023). Onuncu hafta, grup tiyeleriyle oturumlar bastan sona degerlendirilmis, iiyeler kendi
gelisimlerini analiz etmiglerdir. Oturum sonlandirildiktan sonra SUO yeniden uygulanmustir.

Veri Analizi

Arastirmaci, akran grubundan elde edilen Siirekli Umut Olgegi n test verileriyle on haftalik sosyal ve
duygusal destekten sonra elde ettigi Siirekli Umut Olgegi son puanlar1 arasi farkliliga SPSS’ ten
faydalanarak bakilmistir. Tekrarli varyans analizi ile grup tiyelerinin ilk ve son test sonuglar1 arasindaki
10 haftalik fark net bir sekilde ortaya koyulup raporlanmustir.

Arastirmaci haftalik oturumlar sirasinda aldigi video kayitlarimi oturumlardan sonra tekrar
izleyerek betimsel analiz yontemiyle bireylerin her birinin haftalik olarak sosyal ve duygusal yondeki
gelismeleri, iletisim becerilerini ilerletmeleri ve uyum saglamalari saptamistir.

Aragtirmaci giinliigli sayesinde arastirmaci haftalik oturumlar sirasinda akran grubundaki
bireylerin gruptaki davranislariyla ilgili icerik analizi yaparak bireylerin gelisimlerini yakindan takip
etmistir.

Verilerin normal dagilim gosterip gostermedigi belirlenmistir. Normallik testi i¢in ¢arpiklik ve
basiklik degerlerine bakilmistir. Carpiklik degeri-1.017 ile -1.091 arasinda basiklik degeri ise .038 ile
1.173 arasinda degistigi gozlenmistir. Carpiklik ve basiklik degerleri-1.5 ile +1.5 oldugu zaman normal
dagilim oldugu kabul edilmektedir (Tabachnick ve Fidell, 2013). Tablo 1’de normallik testlerine iliskin
betimsel veriler sunulmaktadir:

Tablo 1. Katilimcilarin siivekli umut 6lgegine iligkin diizeyleri

N Min Max M ss Basiklik Carpikhik

Siirekli 13 8.00 40.00 29.923 10.012 .038 -1.017
Umut Olgegi
On Test

Siirekli 13 9.00 60.00 40.000 14.148 1.173 -1.091
Umut Olgegi
Son Test

Bulgular

Birinci Alt Probleme iliskin Bulgular

Normal dagildig1 goriilen siirekli umut 6lgegi 6n test ve son teste iligkin farklilasmanin olup olmadigin

belirlemek icin gerceklestirilen bagimli 6rneklem t testi sonuglarina Tablo 2’de yer verilmistir:
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Tablo 2. Katilimcilarin 6n test son test ortalamalarimin farklilasmasin gOsteren bagiml 6rneklem grubu t
testi

Std. Std. Hata t p
Ort. N Sapma Ort.
On Test 29,923 1 10,012 2,776 -3,481 .005
3
Son Test 40,000 1 14,148 3,923
% 3
*p<.01

Tablo 2’'de katilimcilarin 6n test son test ortalamalarinin farklilasmasini gosteren bagiml 6rneklem
grubu t testi sonugclar: yer almaktadir. Bu sonuglara gore katilimcilarin 6n test ve son test siirekli umut
Olceginden elde ettikleri puanlar arasindaki fark istatistiksel olarak anlamhidir (t:-3,481, p<.05).
Katilimcilarin son testindeki puanlar1 (x:40,00), on testindeki puanlarina (x:29,92) gore istatistiksel
olarak anlamli bir bi¢cimde daha yiiksektir.

Istatistiksel olarak aralarinda fark olan &lgiimlere iliskin ortalamalarin birbirinden ne kadar standart
sapma uzaklastigin1 yorumlama amaciyla “Cohen d” degeri kullanilmaktadir. Cohen d, standardize
edilmis etki biiytikliigti degeridir. Bu deger, d=.2 iken kiigiik, d=.5 iken orta ve d=.8 iken biiytiik olarak
yorumlanir (Christensen, Johnson & Turner, 2015). Ortalamalar arasi farkin standart sapmaya
boliinmesiyle elde edilen bir degerdir. Buna gore katihmcilarin 6n test ve son testi igin Cohen d degeri
hesaplandiginda d= .96 bulunmaktadir. Bu deger Cohen’in etki biiyiikliigii yorumlama Slgiitlerine gore
ortalamalar arasinda biiyiik bir fark oldugunu gostermektedir.

ikinci Alt Probleme iliskin Bulgular
Stirekli umut 6lgeginin alternatif yollar diisiincesi (AYD) ve eyleyici diisiince (ED) olmak {iizere iki

boyutu bulunmaktadir. On test ve son teste iligkin farklilasmanin alt boyutlarda da olup olmadigin

belirlemek icin gerceklestirilen bagimli 6rneklem t testi sonuglarina Tablo 3’te yer verilmistir:

Tablo 3. Katilimcilarin On test son test ortalamalarinin alt boyutlarda farklilasmasim gosteren bagiml
orneklem grubu t testi

Std. Std. Hata t p
Ort. N Sapma Ort.
On Test AYD 16,846 1 5,913 1,640 -3,080 .010
3
Son Test AYD 21,000 1 7,560 2,097
* 3
On Test ED 15,230 1 7,013 1,945 -1,415 182
3
Son Test ED 19,000 1 7,245 2,009
3
*p<.05

Tablo 3'te katilimcilarin 6n test son test ortalamalarmin alt boyutlara gore farklilasmasini gosteren
bagimli 6rneklem grubu t testi sonuglar: yer almaktadir. Bu sonuglara gore katilimcilarin alternatif
yollar diisiincesi boyutu icin 6n test ve son testten elde ettikleri puanlar arasindaki fark istatistiksel
olarak anlamlidir (t:-3,080, p<.05). Katilimcilarin eyleyici diisiince boyutu icin 6n test ve son testten elde
ettikleri puanlar arasindaki fark istatistiksel olarak anlamli degildir (t:-1,415, p>.05). Alternatif yollar
diisiincesi boyutu igin son testindeki puanlari (x:21,00), 6n testindeki puanlarina (x:16,84) gore
istatistiksel olarak anlamli bir bi¢cimde daha yiiksektir.
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Buna gore katilimcilarin alternatif yollar diisiincesi boyutu igin 6n test ve son testi Cohen d degeri
hesaplandiginda d= .85 bulunmaktadir. Bu deger Cohen’in etki biiyiikliigii yorumlama 6lgiitlerine gore
ortalamalar arasinda biiyiik bir fark oldugunu gostermektedir. Diger yandan anlamli farklilik
¢ikmamasina ragmen katilimcilarin eyleyici diisiince boyutu igin 6n test ve son testi Cohen d degeri
hesaplandiginda d= .39 bulunmustur. Bu deger Cohen’in etki biiyiikliig{i yorumlama 0lgiitlerine gore
ortalamalar arasinda kiigiik de olsa bir fark oldugunu gostermektedir.

Ugiincii Alt Probleme iligkin Bulgular
Elde edilen nitel verilerin analizinde video destekli arastirmaci giinliikleri ve gbzlem raporlar: analiz

edilmistir. Icerik analiz sonuclari tema ve kategorilere ayrilarak Tablo 4’te sunulmustur:

Tablo 4. Icerik analizi sonuclar:

Tema Kategori
Duygusal durum ve basa  ¢kma Baskin duygusal oriintiiler
mekanizmalar1

Basa ¢ikma stratejileri

Hedef belirleme ve gelecek yonelimleri Hedef niteligi

Engel algis1 ve alternatif yollar

Depremden etkilenen tiiniversite ogrencilerinin grup oturumlar1 igerik analizi ile incelenmistir.
Oturumlardan elde edilen verilerin “duygusal durum ve basa ¢itkma mekanizmalar1” ve “hedef
belirleme ve gelecek yonelimleri” temalarina ayrildig: tespit edilmistir.

Duygusal durum ve basa ¢ikma mekanizmalar1 temasinda “baskin duygusal oriintiiler” ve “basa
¢ikma stratejileri” kategorilerinin yer aldi1 goriilmektedir. Baskin duygusal Oriintiiler kategorisine
gore katilimcilarin karamsarlik ve umutsuzluk, gelecek kaygisy, aidiyet sorunu ile stres ve kaygi sahibi
oldugu goriiliirken basa ¢ikma stratejileri kategorisine gore de sosyal destek arayisinda olanlar, aktif
basa ¢ikma yollar1 (problem odakl yaklasimlar, sosyal destek, dua etmek, kendi kendine konusmak,
problemi olan kisiyle konusmak vb.) arayanlar ya da pasif basa ¢ikma yollarina (uyuma, yemek yeme,
tavana bos bos bakma gibi kaginma davramislari) tercih ettikleri anlasilmaktadir. Katiimcilarin ilk
oturumlardaki duygusal durum ve basa ¢tkma mekanizmalariyla ilgili gortislerinden bazilar1 soyledir:

“Bir problemle yasadigimda beni koruyabilecek giiclii yoniimiin oldugunu diisinmiiyorum.

Genelde gidip uyumayi tercih ediyorum” (K5).

“Ben sigara ve c¢ay icmeyi ya da problemi kendi basima diisiinmeyi kullaniyorum. Bu bana

o anlik kendimi daha iyi hissettiriyor” (K8).
“Genelde bir problem yasadigim zaman uzanip tavana bakar ve diisiiniiriim” (K2).

“Yasadigim problem bir arkadasimla ilgiliyse onun gelip benimle konusmasini beklerim. O
gelmezse ben de gidip konugsmam ve o kisiden uzaklagirim” (K3).

Aktif basa ¢ikma becerileri, bireyin bir problemle karsilastig1 zaman problemi gérmezden gelmek
yerine odak haline getirip ¢dziime kavusturmaya yonelik olarak kullandig: stratejik ¢6ziim yollar
olarak nitelendirilebilir. Bu yollar cesitlilik gostermektedir. Grup {iyelerinin kullandig1 yollardan
bazilar1 ele alinip incelendiginde ilki bireyin, problemle kargilagtiginda hissettigi duygular1 bastirmak
yerine onlar1 kabul etmesi ve yasamak icin kendine izin vermesidir. Bireyin olumlu duygular kabul
edip yasamay1 sectigi kadar olumsuz duygulari kabul edip yasamasi da gereklidir. Yasanmayip
bastirilan duygular bir noktada birikerek beklenmedik zamanlarda bireylere yikici zararlar verebilir.
Ikinci yol, problem durumu ortaya ¢iktiginda ortaya cikan stresi ydnetmek icin nefes egzersizleri ve
seratonin gibi hormonlarin salgilanmasini saglayan fiziksel aktivitelerin diizenli olarak yapilmasidir.
Uciincii yol, saghkli diisiinme aliskanliklar1 kazanip kendine karsi sefkatli olmaktir. Hayatin her
alaninda sorunlar olacaktir. Bu sorunlarin kaynagi her zaman birey olmaz. Bireyin kontrol edemeyecegi
sorun kaynaklari da olacaktir. Boyle durumlarda birey kabul edici olup, hatalara iliskin kendini
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suclamak yerine diisiincelerini hatalarin c¢oziilebilecegi noktasmna getirmeli ve ¢oziime yonelik
eylemlerde bulunmalidir. Dordiincii yol, bir rutin ve diizen olusturmaktir. Problem durumlarinda bir
rutine bagh olmak bireyin sakinlesmesine yardimci olabilir. Ornegin hobi edinmek ve yasanilan kaygiy1
ve stresi hobiyle azaltmaya ¢alismak kullanilabilecek yontemlerden biridir. Besinci yol, destek almaktir.
Ozellikle zor durumlarla kargilasildiginda bireyin sevdigi ve giivendigi kisilerin yaninda oldugunu
hissetmeye ihtiyaci olur. Birey kendini anlasilmis ve giivende hissettiginde problemlerine odaklanma
giiclinii kendinde bulabilir. Altinci yol, profesyonel bir destek almaktir. Her insan hayatinin belirli
donemlerinde kendini kapana sikismis hissedebilir. Boyle durumlarda basa ¢ikma becerileri yetersiz
kalabilir. Bu nedenle bir ruh sagligi1 uzmanindan yardim almak bireyin iyi olusu ve saglamlig1 agisindan
onemlidir. Katilmcilarin aktif basa ¢ikma becerileri ve duygusal durumla ilgili etkinlikten sonraki bazi
goriisleri soyledir:

“Arkadaslarimizla konustukga fark ettim ki aslinda kullandigim ¢ok fazla yontem varmus.

Mesela o konuyu yakin arkadaslarimizla paylasip fikirlerini almak bile bir basa ¢tkma yoluymus” (K5).

“Biriyle sorun yasadigimizda o kisiyle bunu konusmak da bizi rahatlatan

yontemlerdenmis” (K7).

“Ben icinden ¢ctkamayacagim bir durumda dua etmeyi de ¢ok fazla kullantyordum. Aslinda

dua etmek de problemi bir sekilde konusup rahatlamakmis” (K1).

“Ben kendimi kotii hissettigimde arkadaslarimla zaman gecirmeyi tercih ediyordum ya da
farkli etkinliklere katilip sosyallesmeyi. Aslinda bu gruba katilmamin sebebi de sosyallesip kendimi iyi
hissetmekti” (K12).

Arastirmada grup tliyelerinin aktif basa ¢ikma becerilerini bildigi goriilmektedir. Yapilan oturumlar
incelendiginde problemle karsilastiklarinda problemi ¢dzmeye c¢alistiklari, arkadaslarina ya da
ailelerine problemi anlatip onlardan destek aldiklari, inang yolunu kullandiklar1 ve problem yasanilan
kisiyle uzlasmaya calistiklar1 goriilmektedir. Bunun yani sira kullandiklar1 diger yontemler
incelendiginde, iiyelerin problemlerle pasif bir sekilde basa ¢ikmaya calistiklar1 da goriiliir. Uyeler
problemler karsilastiklarinda uyumak, yemek yemek, miizik dinlemek, tavani izlemek gibi yontemleri
de kullandiklar1 goriilmektedir. Arastirma verileri incelendiginde Eyleyici Diisiince boyutunda az bir
degisim oldugu goriilmektedir. Eyleyici diisiince, bireyin kendine karst olan inancini ve
motivasyonunu ifade eder. Grup tiyeleri aktif basa ¢itkma yontemlerini bilmekte hatta bir kismin
kullanmaktadir ancak pasif basa ¢ikma becerilerini daha fazla kullandiklar1 goriilmektedir. Eyleyici
diisiince boyutunun gelistirilmesi iiyelerin kendilerine olan inancini arttirma ve pasif basa ¢ikma
becerilerinden kaginmalar1 igin énem arz etmektedir. Eyleyici Diisiince boyutu gelisen bireyler,
problemleri ¢6zmede daha etkili olabileceklerdir. Bu boyuttaki kalicilik saglanirsa uzun vadede
yasanabilecek en kotii durumlarda bile iiyeler bu kétii zamanlarin gegici oldugunu bilecek ve icinden
cikabilme giiciinii kendilerinde bulabileceklerdir. Boylece umutlarini, psikolojik iyi oluslarmi ve
saglamliklarini korumak daha olas1 bir hale gelecektir.

Hedef belirleme ve gelecek yonelimleri temasinda hedef niteligi, engel algis1 ve alternatif yollar
kategorileri 6ne ¢ikmaktadir. Yasam ve kariyer planlamasinda katilimcilardan hedefini net olarak
belirleyenlerle beraber hedefini netlestiremeyen ya da hedef belirlemekte zorlananlar (6zgiiven
eksikligi, karamsarlik, umutsuzluk, akademik performans kaygisi, ekonomik vb.) da bulunmaktadir.
Engel algis1 ve alternatif yollar arayisinda katilimclarin biiyiik ¢ogunlugu engelleri agabilecegini
diisiinmekte, alternatif yol iiretme becerisi noktasinda kendisini yeterli bulmaktadir. Katilimcilarin
hedef belirleme ve gelecek yonelimleri temasinda etkinlik yapilmadan 6nceki ilk goriislerinden bazilar
sOyledir:

“Benim hedefim ileride ¢ok yiiksek mevkilere gelmek ama su an bakti§imda hedefimin

¢ok gerisindeyim ve hedefim bana imkansiz geliyor” (K3).
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“Ben hedefimin gerceklesebilecegini diisiintiyorum ama simdi éniimde bazi engeller var.
Once basarili bir sekilde okulumu bitirmem ve daha sonra girecegim sinavlardan ¢ok yiiksek puanlar

almam lazim” (K2).

“Ben mezun oldugum lisede O&gretmen olarak calismak istiyorum ancak bunu
gerceklestirebilmem icin ¢ok calismam gerekiyor ve ben ders calismay1 sevmiyorum. Ik olarak bu

konuyu halletmem gerek” (K8).

“Aslinda ben doktor olmak istiyorum ama su an farkh bir boliimdeyim. Okulumu birakip
yeniden sinava hazirlanmam gerekiyor ama okulumu birakirsam ve sinavi kazanamazsam ne yaparim

bilmiyorum” (K6).

Hedef belirleme ve gelecek yoOnelimleri temasiyla ilgili olarak etkinlik yapildiktan sonra

katiimcilarin bazi goriisleri soyledir:

“Hedefimi ve hedef basamaklarimi tek tek yazmak hedefimin ulasilabilir oldugunu

gosterdi. Sadece biraz kendime giivenmem ve ders ¢alismam gerek” (K4).

“Hedefime ulasabilirim ama 6nce mezun olduktan sonra kendi meslegimi yapip para
biriktirmem gerek. Daha sonra yeterli param oldugunda hedefime kolay bir sekilde ulasabilecegimi

diisiiniiyorum” (K13).

“Ben de hedefime ulasabilmek i¢in yabanc dilimi gelistirmem gerektigini biliyordum ama

tek tek yazinca sistemli gitmenin yabanci dil 6grenmemi kolaylastiracagin fark ettim” (K10).

“Hedefime ulasabilmek i¢in yollar diisiiniirken fark ettim ki yapabilecegim baska isler de
var. Farkli alanlarda da ¢aligsabilirim” (K9).

Oturum notlar1 bir biitiin olarak degerlendirildiginde akran grubu ile siirdiiriilen oturumlar
sonucunda ¢ogu katilimcida iletisim becerileri ve hedef belirleme konusunda olumlu gelismeler
gozlenmistir. Bununla beraber basa ¢ikma stratejileri konusunda ek calismalar yapilabilecegi de

sOylenebilir.

Tartisma, Sonug ve Oneriler

Universite yillar1 bireylerin yasamlarinda kritik dénemlerden biri olarak goriilmektedir. Bireyler
ergenlik doneminden ¢ikmis ve yetiskinlik donemine adim atmustir. Yetiskinlige adim atmayla birlikte
bireyler yeni zorluklarla ve bu zorluklarin getirdigi psikolojik siireglerle de miicadele etmek zorunda
kalmislardir. Yasadiklar: zorluklar karsisinda yaslari birbirlerine yakin olan kisilerin psikososyal olarak
akranlarmi destekleyici oldugu goriilmektedir (Bakir, Arslan ve Dilmag, 2022). Psikososyal destek,
dogal afetler gibi felaket durumlarinda da kaygi, korku, sugluluk, caresizlik ve umutsuzluk gibi
duygular yasayan bireylerin yalniz olmadigimni hissettirme, anlama ve giiven olusturma agisindan
faydalidir (Arslankog, Doruk ve Kogak, 2024).

Bu arastirmanin temel amaci; depremden etkilenen {iniversite 6grencilerinden umut diizeyi diisiik
olanlarinin, akran destegiyle psikososyal gelisim diizeyleri arasindaki iligskisinin incelenmesidir.
Arastirma sonuglar;; SUO'niin alt boyutlarindan alternatif yollar boyutuyla umut diizeyi arasinda

istatistiksek olarak anlamli bir iliski oldugu, eyleyici diisiince boyutuyla umut diizeyi arasinda
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istatistiksek olarak bir iligki olmadigin1 gostermektedir. Bulgulara gore 10 haftalik oturumlar, grup
iiyelerinin bir problemle karsilastiklarinda o probleme yonelik ¢oziim yollar1 bulabilmeleri konusunda
destekleyici olmaktadir. Yani {iyeler oturumlardan 6nce problem durumlanyla kargilastiklarinda
alternatif ¢6ztim yollar1 bulmakta etkili degilken, oturumlardan sonra ¢6ziim yollar:1 bulma konusunda
daha etkili bir hale gelmislerdir. Arastirma sonucunda Cohen d verilerine bakildiginda alternatif yollar
boyutunda 6n test ve son test verilerinde biiyiik farklar oldugu goriiliirken, eyleyici diisiince boyutunda
az bir fark oldugu goriilmektedir.

Arastirma siirecinde, arastirmacinin yararlandigi veri toplama kaynaklarina bakildiginda grup
iyelerinin ilk oturumlar ile son oturumlar arasinda degisimler yasadiklari goriilmektedir. Siireg
icerisinde grup tiyelerinin iletisim becerilerinin gelistigi, hedef belirleme ve plan yapma yonlerinin
giiclendigi, empati yeteneklerinin artig1, duygularini bastirmadan kabul ettikleri ve olaylara farkli bakis
agilariyla yaklasmaya bagladiklari goriilmektedir. Uyeler gelecege dair hedef belirledikge ve bu
hedeflerle ilgili olas1 engelleri asmak i¢in ¢dziim yollar1 buldukca kendilerine olan inanglar1 yerine
gelmis ve umut diizeyleri yiikselmistir. Hedef ve umut kavrami arasinda goriinmez bir iliski oldugu bu
arastirmada ortaya konmustur. Hedefi olan iiyeler gelecege daha umutlu bakmakta, sorunlarin
tistesinden kolayca gelebilmekte, kendilerine inanmakta ve hedeflerine ulagsmaya yonelik olan
davranuslar1 yapmaktadir (Siiriicii ve Mutlu, 2016).

Akran destegi, tiniversite grencileri arasinda tercih edilen destek sistemlerinin baginda gelir. Akran
destegi; ogrencilere sosyal, akademik, bireysel ve psikolojik olmak {izere bir¢ok farkli alanda yardim
saglar. Gelisim Ozellikleri goz oniinde bulunduruldugunda akran destegi tiniversite 6grencileri igin
uygundur (Yelten vd., 2018). Arastirma sonucunda goriildiigii gibi akran destegi alan iiniversite
ogrencileri grup icerisinde birbirlerini desteklemis, iyi iletisim kurmus, empati yapabilmis ve umut
diizeylerini yiikseltmislerdir.

Gelecek arastirmalarda, akran destegi ve umut diizeyi arasindaki iliskinin daha kapsaml
incelenmesi gerekmektedir. Ozellikle SUO'niin alt boyutlarindan olan eyleyici diisiince boyutunun
puanlarinin yiikseltilmesi ic¢in arastirmanin siiresinin uzatilabilecegi goriilmektedir. 10 haftalik
oturumlar yerine daha uzun siireli oturumlar tiyelerin eyleyici diisiince boyutuyla ilgili daha fazla
etkinlik yaparak bu boyut tiirtindeki puanlarini ytiikseltebileceklerini goz 6niine koymaktadir. Eyleyici
diisiince boyutu, bireylerin kisisel inanglar1 ve motivasyonlari ile ilgilidir. Eyleyici diisiince boyutunun
puanlarinin yiikseltilmesi kalicilik etkisini artiracaktir. Bu boyuttaki puanlar1 artan bireyler, uzun
vadede yasayabilecekleri problem durumlariyla basa ¢ikmaya karsi i¢sel olarak bir giice sahip olacaklar
ve bu gli¢ sayesinde basa ¢ikma stratejilerini etkin bir sekilde kullanabileceklerdir. Eyleyici diistince
boyutundaki puanlarin artmasi icin {iyelerin ihtiyaclarina gore basa ¢ikma stratejileriyle ilgili olarak
uygulama etkinlikleri yapilabilir. Alternatif yollar boyutuna bakildiginda ise, alternatif yollar bireylerin
problem durumuyla karsilastiklarinda o problemin ¢oziimiine dair farkli yontemler bulmalariyla
ilgilidir. Bu boyutta puanlarin sabit tutulabilmesi ya da daha ¢ok yiikseltilebilmesi i¢in iiyelerin giinliik
hayatta yasadiklar1 sorunlarla ilgili uygulamalar artirilabilir. Arastirmanin kalicithiginin goriilmesi icin
sayis1 artirllmis oturumlardan sonra bir izleme oturumu yapilarak {iyelerin psikososyal durumuyla
ilgili bilgi aliabilir. Izleme oturumundan sonra verilerin daha net bir sekilde goriilebilmesi i¢in de suO
yeniden uygulanabilir.

Arastirmada, grup iyelerinin yasadiklari problemlere karsi cgesitli basa ¢ikma ydntemleri
kullandiklar1 goriilmektedir. Bu yontemler aktif basa ¢ikma ve pasif basa ¢itkma olarak ikiye ayrilir.
Aktif basa ¢tkmalara bakildiginda, iiyelerin problem durumunu ¢ézmeye yonelik olarak etkinliklerde
bulunduklar1 ya da destek aramaya yonelik faaliyetlerde bulunduklar1 goriilmektedir. Pasif basa
¢ikmalara bakildiginda ise, problem durumunda uzaklasmaya ve bastirmaya yonelik faaliyetlerin
oldugu goriilmektedir. Aktif basa ¢ikma yontemlerinin artirilmasi ve artirilan bu yontemlerin, pasif
basa ¢ikma yontemleri yerine tercih edilmesi tizerine ¢alismak arastirmanin uzun vadedeki kalicilik
etkilerini artirabilir. Uyelere kendi aktif baga ¢ikma yéntemlerine ek olarak; duygularinin fark edilmesi
ve kabul edilmesi, hareket iceren spor, egzersiz, dans gibi etkinliklerin gosterilmesi, hobiler kazandirip
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problemden kaynakli yogun stres durumlarinda bu hobilerin kullanilmasi, destek sistemlerindeki
kisilerle olan bagin artirilmasi veya profesyonel yardim alinmasi gibi baska yontemler de kullanilabilir.

Bu arastirma, nitel arastirma yontemlerinden olan eylem arastirmasi bi¢imiyle desenlenmistir.
Ayrica arastirmadaki veriler betimsel arastirma yontemiyle incelenmistir. Arastirmanin smirliliklar:
arasinda akran grubunun homojen bir yapida olmamasi yer almaktadir. Kiz ve erkek katihimcilarin
sayist esit dagilim gosterirse grup tyelerinin kendilerini a¢malarmmin daha kolay olabilecegi
diistiniilmektedir. Ek olarak eyleyici diisiince alt boyutundaki puanin yiikseltilebilmesi i¢in oturum
siiresinin 10 haftadan fazla olmasi bas etme becerilerinin tizerinde daha iyi ¢alisilabilmesi i¢in uygun
olabilmektedir. 10 haftadan fazla siiren oturumlardan 1 ay sonra SUO'niin yeniden uygulanip
kaliciiginin gozlemlenmesi gerekmektedir. Miidahale ¢alismasinin daha saglikli sonuglar verebilmesi
i¢in kontrol grubu ile de ¢alisilabilir. Boylece ¢calismanin ne kadar kaliciliga sahip oldugu, yapilan revize
islemlerinden sonra net bir sekilde ortaya ¢ikacaktr.

Catisma Beyani ve Etik Bildirim

Arastirmacinin arastirma ile ilgili diger kisi ve kurumlarla yasanabilecek herhangi bir ¢ikar catismasi
bulunmamaktadir.

Bu galisma Bayburt Universitesi Etik Kurulu'nun 17.10.2024 tarih ve 270 sayili onay1 dogrultusunda
gerceklestirilmistir.
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Introduction

Earthquakes rank among the most devastating natural disasters, resulting in substantial loss of life.
These events represent significant natural disasters that have the capacity to exert a substantial
economic, social, and psychological impact on affected nations. The consequences of these disasters can
include substantial losses and the onset of trauma among affected populations. An analysis of the
Earthquake Zones Map indicates that over 90% of the country is susceptible to seismic activity (Calisir,

2008). This underscores the necessity of constant vigilance and preparedness for seismic events.

On February 6, 2023, a series of substantial seismic events measuring 7.7 and 7.6 on the Richter scale
occurred in Kahramanmaras, causing significant disruption throughout our nation. Eleven provinces
were affected by the intensity of the earthquake: Kahramanmaras, Hatay, Adiyaman, Gaziantep,
Malatya, Sanliurfa, Diyarbakir, Kilis, Adana, Osmaniye, and Elazig. The populace of these provinces
endured substantial casualties, material losses, and psychological distress. The protracted nature of the
search and rescue operations engendered a pervasive sense of fear, sadness, anxiety, helplessness, and
uncertainty among the local populace. Uncertainty is defined as the inability to comprehend the events
or circumstances encountered, and it has been identified as a significant source of stress (Keskin & Ozer
Kaya, 2023). A substantial proportion of earthquake victims experience a wide range of psychological
distress, as evidenced by interviews conducted with earthquake victims. This psychological distress
includes feelings of fear, extreme irritability, concentration disorders, insomnia, loneliness,
helplessness, anxiety about the future, feelings of meaninglessness, and hopelessness (Bozkurt, 2023).
Moreover, it has been observed that individuals affected by earthquakes are prone to depression,
breakdowns, and nervous disorders (Akkay and Dursun, 2025). A similar phenomenon has been
observed in individuals residing in areas distant from the epicenter of an earthquake but exposed to
earthquake-related news through various media outlets, including television, social media,
newspapers, and radio. These individuals have also been found to experience secondary trauma. In the
context of primary-level trauma, an individual experiences injury, death, or proximity to death, or is
confronted with circumstances that pose a threat to their physical integrity. This term also encompasses
witnessing such events (Ogan, Soysal, & Aysan, 2023). In secondary-level trauma, individuals are not
directly exposed to the trauma itself; rather, they are in contact with the person or persons who have
been exposed to the trauma and are affected by their experiences (Sener and Ozkur, 2022). The
symptoms exhibited by individuals exposed to secondary-level trauma are analogous to those exhibited
by individuals exposed to primary-level trauma (Bigak¢i and Okumus, 2023). For individuals in both
groups, natural disasters with devastating effects —such as earthquakes —have been shown to induce

feelings of intolerance, anxiety, hopelessness, concern about the future, fear, and loneliness.

The impact of an earthquake on individuals is contingent on various factors, including its duration
and magnitude. However, the effect of an earthquake on an individual is also influenced by their coping
skills, self-efficacy, support systems, personality structures, psychological well-being, and previous
traumatic experiences (Bigak¢i and Okumus, 2023). Individuals who have directly experienced an
earthquake have been observed to exhibit a marked decline in performance, a loss of motivation, the
occurrence of nightmares, depression, and an increased tendency to engage in substance use (S6nmez,
2022). One of the resources to which individuals affected by an earthquake can turn for recovery is
psychosocial support. Psychosocial support is a type of support that strengthens and reinforces the
coping skills of individuals affected by disasters, accelerates their recovery processes, and enables them

to return to their normal lives sooner (Demir6z and Polat, 2022).
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The earthquake has had a disproportionate impact on children, women, individuals with disabilities,
the economically disadvantaged, and the elderly. The earthquake caused significant destruction to the
homes, workplaces, and schools of the earthquake victims in the region, resulting in the loss of family
members and loved ones. In some cases, earthquake victims sustained limb loss due to entrapment
under collapsed structures. Even in cases where physical injuries were not sustained, the psychological
impact of being trapped under debris and awaiting rescue for extended periods without sustenance or

hydration was significant (Polat, 2024).

Psychosocial support is of pivotal importance in facilitating the adaptation of earthquake victims
and those indirectly affected by the earthquake to daily life. Psychosocial support has been
demonstrated to exert a comprehensive impact on the enhancement of the capacity of those affected by
the earthquake to cope with emergencies and on the restoration of their lives to a normal course (Altun,
2016). One of the groups impacted by the seismic event is the student body. It is evident that students
constitute a demographic that has been particularly impacted by the seismic event. This is primarily
due to the destruction of their educational institutions, the loss of their families and friends, the
unsuitability of their environment for educational and training purposes, their inability to meet their
physiological needs, and the chaotic environment. Such extraordinary disaster situations invariably
give rise to chaos. This phenomenon can engender feelings of uncertainty, helplessness, and
hopelessness among affected individuals. Psychosocial and social support systems have been
demonstrated to play a crucial role in the management of uncertainty, helplessness, and hopelessness
(Arslankog, Doruk, & Kocgak, 2024). Psychosocial support has been demonstrated to be an effective
intervention for individuals seeking to address psychological and emotional wounds. The utilization of
psychological and social support from peers has been identified as one of the most prevalent methods
(Yelten et al., 2017). The decision to focus on university students in this study stems from the observation
that peers represent one of the groups with whom university students, often separated from their
families, have the closest contact. The opportunity for university students to engage in prolonged

interaction with their peers is conducive to the provision of social and psychological support.

University education is regarded as the culminating phase of the educational continuum. The
majority of students who have successfully completed this stage will transition into the workforce,
thereby becoming capable of fulfilling their developmental tasks, which include the establishment of a
career and a family. However, the fear of earthquakes has been shown to cause students to experience
feelings of anxiety, hopelessness, and uncertainty (Temiz, 2025). Conversely, a considerable number of
students are compelled to relocate to distant cities for the purpose of pursuing higher education.
Students residing in cities or university cities that have experienced seismic activity have encountered
challenges related to separation from their families and have experienced profound anxiety. Students
who are geographically distant from their families, have experienced the seismic event, and are
overwhelmed with feelings of despair are supported by their university peers during this challenging
period. The fact that university students are close in age facilitates the development of empathy among
them. A peer group can be defined as a group of people of similar age who provide mutual support
through interaction. Individuals within this group fortify their interpersonal bonds by soliciting
assistance from their group members when necessary or by providing support in return (Cinar &
Caligskan, 2012). Individuals who engage in interactions that are reinforced tend to exhibit increased
levels of comfort in expressing themselves. Consequently, it is imperative to undertake research on
university students affected by the earthquake to ascertain the impact of peer support on their level of

hope.
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Hope serves as a psychological and emotional shield that protects individuals from potential positive
or negative events (Cihangir Cankaya and Meydan, 2018). It is hypothesized that the provision of peer
support to students affected by the earthquake can enhance their level of hope. The enhancement of
hope in students has been demonstrated to facilitate the identification of strategies to achieve their
objectives, promote motivation, and cultivate positive future expectations (Atilla & Yildirim, 2023). It is
imperative for individuals impacted by the Kahramanmaras earthquake to maintain a sense of
optimism in order to persevere in their daily lives. Hope connects a person to life. This phenomenon
serves as a catalyst, propelling individuals to advance irrespective of their contextual circumstances.
Individuals who possess hope exhibit a propensity to persist in their pursuit of objectives, driven by the
prospect of attaining them (Bulut, 2020). They establish objectives for themselves to actualize their
aspirations. They devise alternative solutions to overcome the obstacles in front of their goals and to
overcome the difficulties they encounter ( i@gé’)r, Demir, & Giirtepe, 2023). In the aftermath of such
catastrophes, individuals may experience a sense of despondency regarding their future prospects. This
phenomenon can lead to a state of despondency, marked by a reluctance to engage in productive
activities or pursue ongoing personal development. Even actions that can be described as simple can
present challenges for individuals. It is precisely this capacity to mitigate negative sentiments regarding
the future that distinguishes hope from other psychological factors. According to Siiriicii and Mutlu
(2016), when individuals possess hope for the future, they are better able to focus on their goals, cope

with difficulties, and feel empowered.

The objective of this study was to provide a framework for peer support to university students
affected by the earthquake at the primary and secondary levels. These students experienced a decline
in their levels of hope due to the uncertainty they faced. The aim was to support them against potential
problems they might encounter in their social lives. The objective of the present study was to observe
the impact of this support, primarily in terms of hope, on the psychosocial support provided to students.
The objective of these 10-week sessions is to enhance group members' levels of hope, to refine their
communication skills, to identify solutions to potential challenges, to cultivate their empathy, and to
empower them to elevate their hope by employing coping mechanisms when they experience feelings
of hopelessness. The present study examined the effect of peer support on university students' levels of
hope. A review of the extant literature revealed an absence of studies in the field of psychology that
examined the hope levels of university students affected by earthquakes and their peer groups.
However, a review of the literature on the use of SUO in psychology reveals that, in the study by CELIK
et al. (2020), SUO was employed to measure loneliness. The study also identified a need to strengthen
social support mechanisms at universities to intervene with individuals experiencing high levels of
loneliness, and it suggested that group therapy could be an effective coping mechanism for loneliness.
Cetin Giindiiz et al. (2017) discovered a correlation between elevated levels of hope and problematic
internet use among university students. The study further revealed that individuals' hope levels decline
during periods of social isolation and are significantly impacted by the adverse effects of the internet.
Yariar's (2022) research indicated that the concept of hope plays a crucial role in enabling individuals to
cope with challenging circumstances. Additionally, sar1 et al. A 2019 study indicated that individuals
grappling with social media dependency, exemplified by Facebook usage, stand to benefit from
individual or group psychological interventions. These interventions, when coupled with activities
promoting social well-being, have been found to enhance hope and facilitate recovery from
dependency. In light of the shortcomings and recommendations documented in these studies, the

present research endeavors to address the social support systems among university students,
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incorporating group interventions aimed at fostering hope. It employs a holistic approach in assisting
members in establishing future goals and identifying alternative solutions for achieving these

objectives.

The study aimed to measure the hope levels of university students affected by the earthquake and
to increase their psychological and social skills through peer support. In this context, answers were

sought to the following research questions:

1. What is the effect of peer support on the hope levels of university students who have been exposed

to traumatic situations at the primary and secondary levels?

2. To what extent does peer support affect the subdimensions of alternative coping and proactive

thinking in university students exposed to traumatic situations at primary and secondary levels?

3. What are the opinions of university students exposed to traumatic situations at primary and

secondary levels regarding the intervention program implemented by forming a peer support group?

Method
Research Model

The objective of this study is to ascertain the extent to which university students affected by the
earthquake experience hope. The study is designed to support the social and emotional skills of these
students through the medium of peer support. This study employs an action research design, which is

a qualitative research method.

According to Yildirim and Simsek (2013, p. 333), action research is defined as the process of collecting
data in a planned and systematic manner, examining and analyzing the collected data in order to
investigate problems found in the application prepared by a practitioner working in institutions and
organizations alone or with a researcher, or the existing problem, and to eliminate these problems
(Bozan & Anagiin, 2019). The action research method was selected for this study because it involves the
implementation of activities designed to ascertain the extent of hope among university students affected
by the earthquake. The study will also evaluate the outcomes following the provision of social and
emotional support through peer support. The employment of data triangulation in qualitative research
enhances the precision of studies, facilitates a comprehensive understanding of the subject under study,
and establishes its methodological framework (Isik and Semerci, 2019). Therefore, SUO, video

recordings, and the observation method were used as data triangulation methods in this study.
Study Group

The study's participants comprised a peer group of 13 students (4 male, 9 female) aged 18-25, with an
average age of 20.38, enrolled at Bayburt University. The selection of group members was predicated
on the utilization of scale results from 137 participants. Of the participants, 24 were male and 123 were
female. A total of 13 participants who scored below 40 on the SUO were selected to form a peer group.
The cutoff point was determined based on the psychometric properties of the SUO, and it was accepted
as the threshold value. This determination was made after taking into account the scale's norm values

and standard deviation calculations. A group was formed consisting of individuals who scored within
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the intended range on the SUO and who voluntarily agreed to participate in the study. The utilization
of these criteria in the formation of the group ensured that the critical points of the study were identified

and that a plan was formulated to intervene at these points (Baltaci, 2018).
Data Collection Tools

Video recordings, researcher's diary, Continuous Hope Scale, and observation were utilized as data

collection instruments and applied to participants in the peer group throughout the process.

Video Recordings

Video recordings were utilized during weekly sessions to facilitate the researcher's examination of the
activities of the working group and enable a more precise assessment. The video recordings were subject
to weekly review, during which points that had been overlooked during consultations with group

members were identified.
Researcher's Diary

The researcher's diary serves as a medium for the documentation of ideas, observations, sentiments,
and reflections, as well as noteworthy points and remarks during the course of the study (Ersoy, 2015).
The researcher documented significant points during the 10-week process and disseminated these

points to the members as required.
Continuous Hope Scale (CHS)

It is imperative to acknowledge the significance of hope in the context of psychological well-being, life
satisfaction, motivation, and mental health. A high level of hope in individuals indicates that they have
the potential to fully perform their functions. Consequently, Snyder and colleagues developed the
Continuous Hope Scale to assess the extent of hope in individuals (Tarhan & Bacanli, 2015). In 2015,
Sinem Tarhan and Hasan Bacanli adapted the scale into Turkish. The construct validity of the scale was
established through confirmatory factor analysis. The analysis yielded the following fit indices: The
following indices were calculated: GFI =.96, AGFI = .92, RMR = .08, NNFI = .94, RFI = .90, CFI1 = .96, and
RMSEA = .077. The Continuous Hope Scale, developed by Snyder and colleagues in 1991 for individuals
aged 15 and older, comprises 12 items and 2 subscales. These include alternative paths and agentive
thinking. The overall score is derived from the scores obtained from the subscales. Participants are
instructed to indicate their most accurate assessment of their own physical state by selecting the option
that best aligns with their personal perception on an eight-point Likert-type scale. The scale ranges from
8 to 64, representing the lowest and highest attainable scores, respectively. The test contains six filler
questions. Questions that do not fall into the category of filler questions are scored using a Likert-type
scale (Tarhan and Bacanli, 2015). The Continuous Hope Scale has been developed to assist individuals
in establishing realistic objectives, defining their identities, surmounting challenges, and enhancing the
significance of their lives. This scale has been utilized to assess the hope levels of individuals partaking
in peer support groups prior to and following intervention, thereby facilitating a more pronounced

revelation of the discrepancy.
Validity and Reliability

Reliability Test-Retest Reliability: The relationship between the first and last applications of the items
related to the agentive thought dimension in SUO (r = 0.81; p .001), the relationship between the first
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and last applications of the items related to the alternative ways of thinking dimension (r =0.78; p .001),
and the relationship calculated using the total score obtained from the scale (r = 0.86; p .001) were all
statistically significant. The analyses indicated that the scale is consistent and possesses validity and
reliability in the conditions of our nation. Concurrently, the scale exhibits a quality that can be utilized

discriminatively by individuals engaged in the domain of mental health (Tarhan & Bacanli, 2015).

The construct validity of SUO was examined using exploratory and confirmatory factor analysis. To
this end, exploratory factor analysis was employed to examine the dimensions of the scale, and the
Kaiser-Meyer-Olkin (KMO) and Bartlett's test were utilized to assess the suitability of the data for factor
analysis. A KMO value of .90 is regarded as excellent, .80 as very good, .70 as good, .60 as fair, and .50
as poor. In this particular instance, the KMO value was determined to be .862, which is regarded as
being very good. The Bartlett's test of Sphericity value was calculated as 760.997 (p0.01). The final
analysis indicated that SUO exhibited a two-factor structure analogous to the original scale, with a
similar factor distribution to that of the original scale. Specifically, items 1, 4, 6, and 8 were allocated to
the Alternative Ways of Thinking factor, while items 2, 9, 10, and 12 were assigned to the Activating
Thoughts factor. The Cronbach Alpha coefficient of the scale was found to be .83, and the KMO value
was .86. The analysis revealed that the scale in its current form accounted for 61% of the total variance.
Principal Component Analysis was performed, with the oblique rotation method employed (Tarhan
and Bacanli, 2015).

Observation

Observation is defined as the collection of data from the environment through the sensory organs
(Bayik, 1989). During the group sessions, the researcher observed instances in which participants
exhibited reluctance to articulate their thoughts or demonstrated divergent reactions compared to their
counterparts when the subject was introduced. Subsequently, the researcher employed these

observations to intervene with the participants at the optimal junctures during the ensuing processes.

Data Collection

This section describes the data collection process:

Implementation Process

The initiative, titled "Measuring the Hope Levels of University Students Affected by the Earthquake
and Forming Peer Support Groups," involves the establishment of peer support groups. The treatment
is comprised of 10 weekly sessions. The group sessions were held at a state university. The
implementation of the peer support group entailed the active involvement of 13 students, with sessions

conducted on a biweekly basis for a duration of 90 minutes.

During the initial week, group members engaged in activities designed to facilitate interpersonal
interaction and the sharing of experiences related to the earthquake. The researcher then proceeded to
educate the group members on the appropriate actions to take prior to, during, and following an
earthquake. The second week of the program entailed the discussion of protective factors. Group
members indicated that the presence of their families and friends served as protective factors. The
discussion also encompassed the significance of concepts such as social support, patience, spirituality,

hope, and the interpretation of events as coping strategies. In the third week, group members engaged
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in a process of introspection and self-examination, aiming to identify the predominant emotions
experienced in their past and present. They also explored the physical sensations associated with these
emotions, identifying the body parts that were most affected during periods of intense emotional
response. Furthermore, the group members investigated coping mechanisms that could be employed
to manage these emotions when they began to manifest physically, with the objective of developing
strategies to prevent harm to their physical well-being. The fourth week centered on the concepts of
future and hope, with an objective to enhance members' future planning skills and underscore methods
for identifying alternative solutions to any challenges they might face. The fifth week entailed the
screening of the film "Don't Lose Hope" for the members, with the objective of instilling the concept of
hope and encouraging them to articulate their reflections on the film. The cinematic experience has been

demonstrated to be an effective catalyst for the articulation of repressed emotions (Demir, 2024).

In the sixth week of the study, The group members engaged in the creation of artwork centered on
the theme of hope and provided each other with constructive feedback on their respective artistic
creations. The artists then proceeded to complete each other's artwork, employing the station technique.
This initiative was designed to enhance interaction among group members and cultivate their
collaborative capabilities. The art activity was designed to assist group members in expressing their
emotions with greater ease and facilitating their emotional recovery (Sung, 2023). In the seventh week
of the study, The book "The Search for Meaning" was read, and analyses related to the book were
conducted. The selection of this method stems from the notion that the healing power of books is a
viable approach to address both superficial and profound challenges (Bulut, 2010). A series of inquiries
were directed at group members regarding the scenarios depicted in the book, soliciting their
hypothetical responses to the situations presented. Week 8: A volleyball match was organized, with the
group members participating. To ensure equitable participation and foster collaboration among group
members, the teams were periodically reorganized, resulting in members being assigned to different
teams on a rotational basis. As indicated by Cimen and Yildiz (2022The positive impact of sports on an
individual's psychological well-being has been well-documented. Consequently, sports activities were
incorporated into the group activities. In the ninth week, group members engaged in a writing activity
centered on the theme of hope. The act of writing facilitated the development of group members'
awareness, enabled the articulation of their thoughts and feelings, and contributed to the establishment
of a coherent understanding of the events transpiring. The analysis revealed that the expression of
positive sentiments, particularly the concept of hope, was a significant factor in the attainment of
favorable outcomes by the group members (Turan and Tekin, 2023). In the tenth week, the sessions with
the group members were evaluated from start to finish, and the members analyzed their own

development. Subsequent to the termination of the session, SUO was reapplied.
Data Analysis

The researcher employed the SPSS software to analyze the discrepancy between the pre-test data
obtained from the peer group on the Continuous Hope Scale and the post-test scores obtained following
ten weeks of social and emotional support. A repeated variance analysis was conducted, which revealed

and reported a ten-week discrepancy between the group members' initial and final test results.

The researcher then conducted a subsequent analysis of the video recordings obtained during the
weekly sessions. This analysis employed a descriptive approach to ascertain each individual's weekly

progress in social and emotional development, enhancement of communication skills, and adaptation.
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The researcher's diary enabled the researcher to closely monitor the subjects' development by
conducting content analysis of the peer group members' behavior in the group during the weekly

sessions.

The determination was made regarding the normality of the data distribution. The normality test
was conducted by examining the skewness and kurtosis values. The skewness value was observed to
range between -1.017 and -1.091, while the kurtosis value ranged between 0.038 and 1.173. When the
skewness and kurtosis values are between -1.5 and +1.5, the distribution is considered normal
(Tabachnick and Fidell, 2013). Table 1 presents descriptive data related to normality tests.

Table 1. Participants’ levels on the continuous hope scale

N Min Max M Ss Flatness Skewness

Continuous 13 8.00 40.00 29.923 10.012 .038 -1.017
Hope Scale
Pre-Test

Continuous 13 9.00 60.00 40.000 14.148 1.173 -1.091
Hope Scale
Post-Test

Findings

Findings Related to the First Sub-Problem

Table 2 presents the results of the dependent sample t-test conducted to determine whether there was

a difference between the pre-test and post-test scores on the continuously distributed hope scale:

Table 2. Dependent sample group t-test showing the difference between participants’ pre-test and post-test

means
Mean N Std. Std. t p
Daviation Error
Mean
Pre-test 29.923 13 10,012 2,776 -3,481 .005
Final Test 40.000 13 14,148 3,923
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#*p<.01

As illustrated in Table 2, the findings of the dependent sample group t-test demonstrate the
discrepancy in the means of the pre-test and post-test scores of the participants. The results of the study
indicate a statistically significant difference between the participants’ scores on the continuous hope
scale in the pre-test and post-test (t: -3.481, p .05). The post-test scores of the participants (x: 40.00)

exhibited a statistically significant increase compared to their pre-test scores (x: 29.92).

The "Cohen's d" value is a statistical measure used to interpret the extent to which the means of
measurements that exhibit statistically significant differences are separated from each other in terms of
standard deviation. Cohen's d is a standardized effect size value. This value is interpreted as small when
d=.2, medium when d=.5, and large when d=.8 (Christensen, Johnson, & Turner, 2015). This value is
derived by dividing the difference between the means by the standard deviation. Consequently, upon
calculating the Cohen d value for the participants' pre-test and post-test scores, a result of d = .96 was
obtained. This value indicates a substantial discrepancy between the means, as defined by Cohen's effect

size interpretation criteria.

Findings Related to the Second Sub-Problem

The continuous hope scale is comprised of two dimensions: alternative pathways thinking (APT) and
agentic thinking (AT). As illustrated in Table 3, the findings of the dependent sample t-test indicate the

presence of a discrepancy between the pre-test and post-test results within the sub-dimensions.

Table 3. Paired-sample t-test showing the difference in participants’ pre-test and post-test means in the sub-

dimensions
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Std. Std. Error t P
Mean N Deviation Mean
Pre Test AYD 16,846 1 5,913 1,640 -3,080 .010
3
Final Test AYD 21,000 1 7,560 2,097
* 3
Pre Test ED 15,230 1 7,013 1,945 -1,415 .182
3
Final Test ED 19,000 1 7,245 2,009
3
*p<.05

As illustrated in Table 3, the findings of the dependent sample group t-test reveal the variances in
the participants' pre-test and post-test means according to sub-dimensions. The findings indicate a
statistically significant discrepancy between the scores obtained by participants on the alternative
pathways dimension in the pre-test and post-test (t: -3.080, p .05). The discrepancy between the
participants' pre-test and post-test scores on the agentive thinking dimension does not attain statistical
significance (t: -1.415, p > .05). The mean scores on the post-test for the alternative paths thinking
dimension (x: 21.00) are statistically significantly higher than the mean scores on the pre-test (x: 16.84).

Accordingly, upon calculating Cohen's d value for the participants' alternative paths thinking
dimension for the pre-test and post-test, a result of d = .85 was obtained. This value indicates a
substantial discrepancy between the means, as defined by Cohen's effect size interpretation criteria.
Conversely, although no substantial discrepancy was observed, a subsequent calculation of the Cohen
d value for the participants' agentic thinking dimension revealed a value of d =.39 for the pre-test and
post-test. This value indicates a negligible difference between the means according to Cohen's effect size

interpretation criteria.

Findings Related to the Third Sub-Problem

Video-supported researcher diaries and observation reports were analyzed in the analysis of the
qualitative data obtained. The results of the content analysis are presented in Table 4, which is divided

into themes and categories.

Table 4. Content analysis results

Thema Categori

Emotional state and coping mechanisms Dominant emotional patterns
Coping strategies

Goal setting and future orientation Goal quality

OJCES, 2025, 3(6), 247-279



The effect of peer support 273

Perception of obstacles and alternative paths

The content analysis of group sessions with university students affected by the earthquake yielded
notable findings. The data obtained from the sessions was subsequently categorized under the
overarching themes of "emotional state and coping mechanisms" and "goal setting and future

orientation."

The overarching theme of emotional state and coping mechanisms encompassed two distinct
categories: "predominant emotional patterns" and "coping strategies." According to the prevailing
emotional patterns category, participants exhibited symptoms of pessimism and hopelessness, anxiety
about the future, belongingness issues, and stress and anxiety. According to the coping strategies
category, those seeking social support employ active coping methods (problem-focused approaches,
social support, praying, talking to oneself, talking to the person with the problem, etc.) or passive coping
methods (avoidance behaviors such as sleeping, eating, staring blankly at the ceiling). The following
section presents the participants' self-reported emotional state and coping mechanisms during the initial

sessions.

“When I have a problem, I don't think I have a strong side that can protect me. I usually prefer

to go to sleep” (K5).

“I smoke and drink tea or think about the problem on my own. This makes me feel better at
that moment” (K8).

“When I have a problem, I usually lie down and stare at the ceiling and think” (K2).

“If the problem I'm having is related to a friend, I wait for them to come and talk to me. If

they don’t come, I go and talk to them and distance myself from that person” (K3).

Active coping skills can be defined as the strategic solutions an individual uses to focus on and
resolve a problem when faced with it, rather than ignoring it. These approaches vary. An examination
of the approaches employed by group members reveals a primary strategy of emotional acceptance. In
the face of adversity, individuals opt for a stance of acceptance, rather than the suppression of emotions,
thereby facilitating the process of emotional experience. It is imperative for individuals to acknowledge
and encounter both negative and positive emotions. Emotions that are repressed instead of being
expressed can eventually amass and, at some point in the future, lead to harmful consequences for
individuals. The second approach involves the regular performance of breathing exercises and physical
activities that promote the release of hormones such as serotonin, thereby facilitating the management
of stress in response to problematic situations. The third approach involves cultivating positive thinking
habits and fostering self-compassion. It is inevitable that challenges will arise in all domains of existence.
The underlying causes of these problems are not invariably individual in nature. Individuals are subject
to challenges that are beyond their control. In such circumstances, it is imperative for the individual to
adopt an acceptance stance, rather than engaging in self-blame for perceived missteps. Instead, the focus
should be directed towards identifying resolutions and implementing actions that lead to effective

solutions. The fourth approach involves the establishment of a structured routine and order. Adherence
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to a structured routine has been demonstrated to facilitate composure in challenging circumstances. For
instance, engaging in a hobby with the objective of reducing anxiety and stress is a strategy that can be
employed. The fifth path is to seek support. In circumstances characterized by complexity and
challenge, it is imperative for individuals to have the assurance of the support and trustworthiness of
those they hold dear and who are entrusted with their well-being. When individuals feel understood
and safe, they can find the strength within themselves to focus on their problems. The sixth method
entails the pursuit of professional assistance. It is an inherent aspect of the human condition that there
are periods when one can feel trapped. In such circumstances, the efficacy of coping mechanisms may
be inadequate. Consequently, it is imperative for individuals to seek assistance from a mental health
professional, as doing so is crucial for their well-being and resilience. The following section presents the

participants' perspectives on active coping skills and their emotional state following the activity.

“As I talked with my friends, I realized that I actually use many different methods. For

example, sharing the issue with close friends and getting their opinions is also a way of coping” (K5).

“When we had a problem with someone, talking it over with that person was also one of
the methods that made us feel better” (K7).

“When I was in a situation I couldn’t get out of, I used to pray a lot. Actually, praying was

also a way of talking about the problem and feeling better” (K1).

“When I felt bad, I preferred spending time with my friends or participating in different

activities and socializing. Actually, the reason I joined this group was to socialize and feel better” (K12).

The study demonstrated that group members possess an awareness of their active coping skills. An
analysis of the sessions reveals that when participants encounter a problem, they attempt to resolve it,
communicate their concerns to friends or family, and seek their support. Additionally, they utilize their
faith and make an effort to reconcile with the individual involved in the problem. Furthermore, an
examination of the other methods employed reveals a tendency among members to adopt a passive
approach in addressing problems. It has been observed that members utilize various coping
mechanisms, including sleep, nourishment, music listening, and ceiling gazing, when confronted with
challenges. A thorough examination of the research data reveals minimal fluctuations in the
Motivational Thinking dimension. Executional thinking is defined as an individual's belief in
themselves and their motivation. Group members are aware of active coping methods and have been
observed employing some of them; however, passive coping skills are more frequently utilized. The
cultivation of the executional thinking dimension is imperative for enhancing members' self-efficacy
and averting passive coping mechanisms. The development of the agency dimension has been
demonstrated to be a significant predictor of enhanced problem-solving efficacy. Achieving persistence
in this dimension, even in the face of unfavorable long-term scenarios, is essential for members to
maintain their resilience. By cultivating a mindset of perseverance, they can navigate challenging
circumstances and draw upon their inner strength to overcome adversity. Consequently, it is more

probable that they will sustain their hope, psychological well-being, and resilience.

In the context of goal setting and future orientation, the categories of goal quality, obstacle
perception, and alternative paths are particularly salient. In the context of life and career planning, it is

evident that individuals vary in their ability to define and articulate their goals. Some individuals
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demonstrate a clear sense of direction, while others encounter challenges in this regard. These
challenges may stem from factors such as a lack of self-confidence, pessimism, hopelessness, academic
performance anxiety, or economic concerns. With regard to obstacle perception and the search for
alternative paths, the overwhelming majority of participants expressed confidence in their ability to
overcome obstacles and demonstrated a high level of self-efficacy in identifying alternative routes. The
following are some of the participants' initial views on goal setting and future orientation before the
activity:

"My goal is to reach very high positions in the future, but when I look at myself now, I am far behind

my goal, and my goal seems impossible to me" (K3).

"I think my goal is achievable, but I have some obstacles in front of me right now. First, I need to

successfully finish school, and then I need to get very high scores on the exams I will take" (K2).

"I want to work as a teacher at the high school I graduated from, but to achieve this, I need to work
very hard, and I don't like studying. I need to resolve this issue first" (K8).

“Actually, I want to be a doctor, but I am currently in a different department. I need to drop out of
school and prepare for the exam again, but I don’t know what I will do if I drop out and fail the exam”
(K6).

After the activity on goal setting and future orientation, some of the participants' views were as

follows:

"Writing down my goal and the steps to achieve it showed me that my goal is achievable. Jjust need
tobelieve in myself a little and study" (K4).

"] can achieve my goal, but first I need to graduate, pursue my career, and save money. Once I have

enough money, I thinkI can easily reach my goal" (K13).

"I knew I needed to improve my foreign language skills to reach my goal, but when I wrote them
down one by one, I realized thata systematic approach would make learning a foreign language easier”
(K10).

“While thinking about ways to achieve my goal, I realized that there are other things I can do. I can
work in different fields” (K9).

When the session notes are evaluated as a whole, positive developments in communication skills
and goal setting were observed in most participants as a result of the sessions conducted with the peer

group. However, it can also be said that additional work could be done on coping strategies.
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Discussion, Conclusions, and Recommendations

The period of university enrollment is widely regarded as a critical juncture in the development of an
individual. Individuals have transitioned from adolescence to adulthood. This transition has resulted
in novel challenges for individuals, accompanied by the psychological processes that these challenges
engender. It has been observed that individuals of similar ages provide psychosocial support to their
peers in the face of these challenges (Bakir, Arslan, & Dilmag, 2022). Psychosocial support has been
demonstrated to be beneficial in disaster situations, such as natural disasters, in terms of alleviating
feelings of anxiety, fear, guilt, helplessness, and hopelessness among individuals affected by these
events (Arslankog, Doruk, & Kogak, 2024).

The primary objective of this study is to examine the relationship between the psychosocial
development levels of university students affected by the earthquake who have low levels of hope and
peer support. The findings of the study indicate a statistically significant relationship between hope
level and the alternative paths dimension of the SUO. However, no statistically significant relationship
was observed between hope level and the action-oriented thinking dimension. The findings indicate
that the 10-week sessions facilitate the identification of solutions to the challenges faced by group
members. In summary, while members exhibited limited efficacy in identifying alternative solutions to
problems prior to the sessions, they demonstrated notable improvement in this regard following the
sessions. An examination of the Cohen's d data presented in the research results reveals substantial
disparities between the pre-test and post-test data in the alternative ways dimension. Conversely, a

modest divergence is observed in the action-oriented thinking dimension.

An examination of the data collection sources utilized by the researcher during the research process
reveals that the group members underwent changes between the first and last sessions. During the
course of the intervention, it was observed that the group members exhibited an enhancement in their
communication skills, a strengthening of their goal-setting and planning abilities, an increase in their
empathy skills, a more effective acceptance of their emotions without suppression, and a shift in their
approach to events from a variety of perspectives. As members set goals for the future and found
solutions to overcome potential obstacles related to these goals, their self-confidence was restored and
their level of hope increased. The present study revealed an as yet invisible relationship between the
concepts of goals and hope. Individuals who possess clearly defined objectives for the future have been
shown to possess a heightened sense of optimism, a greater capacity to overcome adversity, a strong
sense of self-efficacy, and a propensity to engage in behaviors that are oriented towards the achievement
of their objectives (Siiriicli and Mutlu, 2016).

Peer support has been identified as a preferred support system among university students. Peer
support has been demonstrated to facilitate assistance in numerous domains, including social,
academic, personal, and psychological realms. In light of the developmental characteristics under
consideration, the provision of peer support has been determined to be a suitable intervention for
university students (Yelten et al., 2018). As indicated by the findings of the research study, university
students who received peer support exhibited a propensity to reciprocate support within their
respective groups. These students demonstrated effective communication skills, exhibited a high degree

of empathy, and demonstrated an increase in their levels of hope.

It is recommended that subsequent studies investigate the association between peer support and
hope levels in a more exhaustive manner. It has been demonstrated that the duration of the study could

be extended to enhance the scores on the action-oriented thinking dimension, which is one of the
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subdimensions of SUO. The findings indicate that extending the duration of sessions, rather than
confining them to a 10-week span, has the potential to enhance members' performance on this particular
dimension. This enhancement is predicated on an increase in the number of activities engaged in by
members that pertain to the agentive thinking dimension. The agentive thinking dimension is associated
with individuals' personal beliefs and motivations. It is posited that an increase in scores on the agentive
thinking dimension will result in a corresponding increase in the lasting effect. Individuals who
demonstrate an increase in scores on this dimension will possess an intrinsic fortitude that will enable
them to effectively manage future challenges and will be able to utilize coping mechanisms with greater
efficacy. The implementation of application activities related to coping strategies can be executed in
accordance with the members' needs to enhance their performance in the action-oriented thinking
dimension. An examination of the alternative paths dimension reveals that alternative paths pertain to
individuals who identify divergent methodologies for problem resolution when confronted with a
given problem. To sustain or augment scores in this dimension, endeavors pertaining to the challenges
members encounter in their daily lives can be augmented. To assess the sustainability of the research, a
subsequent session can be conducted after a greater number of sessions to ascertain the psychosocial
status of the members. Subsequent to the follow-up session, the SUO can be reapplied in order to

facilitate the visualization of the data.

The study shows that group members use various coping methods to deal with the problems they
experience. These methods are divided into active coping and passive coping. Looking at active coping,
it is seen that members engage in activities aimed at solving the problem situation or seek support.
Looking at passive coping, it is seen that there are activities aimed at distancing oneself from and
suppressing the problem situation. Working on increasing active coping methods and preferring these
increased methods over passive coping methods may increase the long-term sustainability effects of the
research. In addition to their own active coping methods, members can use other methods such as
recognizing and accepting their emotions, engaging in activities involving movement such as sports,
exercise, and dance, acquiring hobbies and using them in situations of intense stress caused by

problems, strengthening ties with people in their support systems, or seeking professional help.

This research was designed as action research, one of the qualitative research methods. Furthermore,
the data in the research were examined using descriptive research methods. Among the limitations of
the research is that the peer group was not homogeneous. It is thought that if the number of female and
male participants were equally distributed, it might be easier for group members to open up.
Furthermore, extending the session duration beyond 10 weeks may be appropriate to better address
coping skills and potentially increase the score in the action-oriented thinking subscale. After sessions
lasting more than 10 weeks, the SUO should be reapplied one month later to observe its sustainability.
To yield more reliable results, the intervention study could also include a control group. This will clearly

reveal the extent of the study's durability after the revisions have been made.
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Giris
Ergenlik donemi, ¢ocukluktan yetiskinlige gecis siirecinde yer alan ve bireyin fiziksel, bilissel ve
duygusal agidan 6nemli degisim ve gelisim siireclerinden gectigi; kimi zaman ise belirsizlik ve
karmasanin yogun olarak hissedildigi kritik bir gelisimsel evre olarak degerlendirilmektedir (Feldman,
1997). Bununla beraber ergenlik insan yasaminin en hassas donemlerindendir (Giirses ve Kurugay,
2018; Parlaz vd., 2012). Bu yasam doneminde birey; biiylime, gelisim ve olgunlasma siireclerinin
kazandirdig1 yeni deneyim ve firsatlar1 elde etme sansi bulurken, ayn1 zamanda akademik, kisisel ve
sosyal uyumunu olumsuz yonde etkileyebilecek cesitli risklerle ya da zorlayici yasam olaylariyla da
kars1 karsiya kalabilmektedir (Duru ve Arslan, 2014). Psikolojik saglamlik, bireyin stresli ya da
travmatik yasantilara ragmen saglikli bir gelisim siireci siirdiirebilmesi ve ¢evresine uyum saglayabilme
kapasitesi olarak tanimlanmaktadir (Sameroff, 2005). Kavram, Latince “resilire” kokiinden tiiretilmis
olup; esneklik, toparlanabilirlik ve zorluklar karsisinda yeniden denge kurabilme yetisini ifade eder.
Ramirez’e (2007) gore psikolojik saglamlik, bireyin olumsuz yasam olaylarinin ardindan psikolojik
islevselligini yeniden kazanabilme, normal yasamina donebilme giicii ve iyilesme kapasitesiyle
iligkilidir. Bu yoniiyle psikolojik saglamlik, yalnizca diren¢ gostermekle simirli kalmayip, bireyin
yasadigl zorluklardan Ogrenerek kendini yeniden yapilandirma siirecini de igermektedir. Bunun
yaninda psikolojik saglamligin, saglikli gelisimin siirdiiriilmesini etkilemek, zor ve travmatik bir
yasantiya maruz kalinca miicadele edebilme gibi birtakim 6zellikleri vardir (Oz ve Yilmaz, 2008).
Psikolojik saglamlikta iki énemli durum s6z konusudur. Bunlardan birincisi 6nemli sayilacak bir
tehdide, ciddi sayilacak zor yasantiya maruz kalmadir. Ikincisi, gelisimsel siirecte yasanilan énemli
saldir1 ve travmalar1 yasamasina ragmen olumlu bir sekilde uyum saglayabilmeyi basarabilmesidir
(Luthar vd., 2005). Bu durumda bireyin hayatinda bireyin gelisimini olumsuz etkileyebilecek durumlar,
tehditler olmasina ragmen olumlu sonuglarin dogrulmasi s6z konusudur (Masten, 2001). Psikolojik
saglamliga iliskin literatiirde ortak bir tanim olusturmak gii¢ olsa da mevcut tanimlamalardan yola
gikildiginda, bu kavramin bireyin olumsuz yasam kosullari karsisinda uyum saglayabilme ve gelisimsel

siirecini devam ettirebilme kapasitesi olarak degerlendirilebilecegi sdylenebilmektedir.

Glintimiizde saglikli bir yasam siirdiirmek, bir¢ok birey i¢in temel bir dncelik haline gelmistir. Bu
kapsamda bireyin hem fiziksel hem de psikolojik agidan dengeli bir yapiya sahip olmasi, saghkh
yasamin bir parcasidir. Fizyolojik saglig1 destekleyen baslica unsurlar arasinda dengeli ve diizenli
beslenme One ¢ikmaktadir. Psikolojik sagligin temel bilesenlerinden biri olarak benlik saygisi
onemlidir. Saglikli beslenme, viicudun gereksinim duydugu besin 6gelerinin yeterli, dengeli ve diizenli
sekilde alinmasiyla tanimlanmakta ve kaliteli uyku gibi diger faktorlerle birlikte bireyin genel saghk
durumunu koruma, gelistirme ve kronik hastalik riskini azaltma islevi gérmektedir (Baysal, 1998; Cakar
& Erbas, 2021; Ozenoglu vd., 2021). Ote yandan, sagliksiz beslenme aligkanliklari agir1 kalori alimia
neden olarak obeziteye zemin hazirlayabilir (Bilisli, 2019). Obezite ise, enerji alimi ile harcamasi
arasindaki dengenin bozulmas: sonucu viicut yag oraninda asir1 artisla karakterize edilen bir saglik

sorunu olarak tanimlanmaktadir (Coskun, 2020).

Gelisen ve gelismekte olan iilkelerde, ergenlik donemindeki bireylerin topluma saghkli bicimde
kazandirilmas: ve geng yetiskinlik donemine dengeli bir gecis yapmalari hem fizyolojik hem de
psikolojik gelisimleri agisindan kritik bir 6neme sahiptir. Ergenlik, bireyin gesitli travmalar, stres verici
yasam olaylar1 ve zorlayici gevresel kosullarla karsi karsiya kalma olasiliginin yiiksek oldugu bir

gelisim evresidir. Bu tiir zorluklarla basa ¢ikabilme, bireyin psikolojik saglamlik diizeyiyle dogrudan
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iligkilidir. Psikolojik saglamliklar:1 yetersiz olan ergen bireyler, riskli davranislar ve olumsuz yasam
sonuglariyla karsilasma agisindan daha biiyiik tehdit altindadir. Bu arastirmada amag, ergen bireylerin
psikolojik saglamlik diizeylerinin artirilmasina yonelik calismalar: incelemek ve saglikli beslenmenin

bu siirec tizerindeki etkisini aragtirmaktir.

Yontem
Arastirma Modeli

Ergen bireylerde saglikli beslenme ve psikolojik saglamlik arasindaki iliskinin incelenmesinin
amaclandig1 bu arastirmada degiskenler arasindaki iliskileri ele alan nicel arastirma yontemlerinden
iliskisel arastirma modeli kullanilmistir. Proje kapsaminda iliskisel tarama yonteminin tercih
edilmesinde temel amag; degiskenler arasindaki var olan iliskinin derecesini, ayn1 anda degiskenlerin
birbirlerini etkileme durumunu incelemektir. Tarama aragtirmalari, belirlenen 6rneklemi temel alarak
egilim ve tutumlarin betimlenmesine olanak taniyan bir aragstirma modelidir (Creswell, 2017). Tligkisel
tarama modeli, iki farkli nicel degisken arasindaki iliskinin veya etkinin bir korelasyon katsayisi
araciligiyla ortaya cikarilmasidir (Fraenkel, 2012). Degiskenler arasindaki iligkilerin ele alinmasi

agisindan iligkisel tarama yontemi olduk¢a 6nem arz etmektedir.
Evren ve Orneklem

Bu arastirmanin evrenini, Bayburt ilinde bulunan ortadgretim kurumlarinda 6grenim goren 9., 10., 11.
ve 12. sinuf 6grencileri olusturmaktadir. Calismanin 6rneklemi ise, Google Form araciligiyla toplanan
veriler dogrultusunda belirlenmis ve 12 ile 19 yas araliginda yer alan toplam 252 lise 6grencisinden
olusmaktadir. Katilimcilarin yas ortalamasi M = 15.27, standart sapmasi SD = 1.25'tir. Orneklemin

%57.1'ini 144 kiz 6grenci, %42.9'unu ise 108 erkek 6grenci olusturmaktadir.
Veri Toplama Araclar
Saglikli Beslenmeye iliskin Tutum Olgegi (SBITO)

Ik olcek, bireylerin saglikli beslenmeye yonelik tutumlarini 6l¢meye yonelik gelistirilen Saglikli
Beslenmeye Iligkin Tutum Olgegi’dir (SBITO). Olgek Géniil Tekkursun Demir ve Halil Ibrahim Cicioglu
tarafindan gelistirilmistir. Olgegin giivenirligi, i¢ tutarlilik ve test-tekrar test yontemleriyle
degerlendirilmistir. Arastirmada 476 Ogrenciden elde edilen veriler dogrultusunda yapilan
hesaplamalarda; i¢ tutarlilik katsayilar1 Beslenme Hakkinda Bilgi (BHB) alt boyutu icin ,90; Beslenmeye
Yonelik Duygu (BYD) alt boyutu igin ,84; Olumlu Beslenme (OB) boyutu i¢in ,75 ve Kotii Beslenme (KB)
alt boyutu igin ,83 olarak bulunmustur. Uzmanlar, i¢ tutarlilik katsayisinin 0,80 ile 1,00 arasinda
olmasinin yiiksek giivenirlik diizeyini gosterdigini ifade etmektedir (Alpar, 2001; Biiyiikoztiirk, 2014;
Tavsancil, 2014). Bu dogrultuda, SBITO'niin alt boyutlarimin yeterli diizeyde giivenirlige sahip oldugu
soylenebilir. Olgegin zamana kars tutarliligmi degerlendirmek amaciyla benzer zelliklere sahip bir
gruba (n=58) iki hafta arayla uygulama yapilmis ve test-tekrar test giivenirlik katsayilarinin da kabul

edilebilir diizeyde oldugu belirlenmistir.

Olgegin yap1 gecerliligini degerlendirmek amaciyla hem Agimlayici Faktdr Analizi (AFA) hem de
Dogrulayic1 Faktor Analizi (DFA) uygulanmistir. Bu analizler icin 476 kisilik bir 6rneklem grubundan
veri toplanmistir. AFA sonucunda elde edilen veriler, Olgegin faktdr yapisini destekler nitelikte
bulunmustur. DFA sonuglarinda ise uyum indeksleri su sekilde raporlanmistir: x2/sd=1,71,
RMSEA=0,04, PGFI=0,74, PNFI=0,82, GFI=0,92, AGFI=0,90, IFI=0,98, NFI=0,95 ve CFI=0,98. Bu degerlere
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bakildiginda, modelin iyi diizeyde uyum gosterdigi ve DFA ile test edilen yapmn yeterli uyum

indekslerine sahip oldugu sdylenebilmektedir.
Cocuk ve Geng Psikolojik Saglamlik Ol¢egi (CGPSO-12)

Bu olgek, on bir farkli iilkeden elde edilen verilerle gelistirilmis ve toplamda 28 maddeden
olusmaktadir. Bu 6lgegin kiiltiiriimiize uyarlanmas1 Gokmen Arslan tarafindan yapilmistir. Sosyo-
ekolojik bir perspektiften hareketle hem nicel hem de nitel arastirma yontemleri kullanilarak
tasarlanmistir (Liebenberg, Ungar ve Van de Vijver, 2012). Olgegin kisa formu ise Liebenberg, Ungar ve
LeBlanc (2013) tarafindan gelistirilmis; ytiriitiilen iki ayr1 ¢alismanin sonucunda 12 maddeden olusan
bir yap1 ortaya konmustur. Olgekteki maddelerin faktor yiikleri .39 ile .88 arasinda degismekte olup, i¢
tutarlilik katsayisi .84 olarak hesaplanmistir. Besli Likert tipi olarak yapilandirilan bu 6l¢me araci, “Beni
tamamen tanimliyor (5)”dan “Hi¢ tanimlamiyor (1)”a kadar derecelendirilmekte ve alinan yiiksek
puan, bireyin psikolojik saglamlik diizeyinin yiiksek oldugunu gostermektedir.

Verilerin Toplanmasi

Orneklemi olusturan lise dgrencileri aragtirmaci tarafindan goniilliiliik esas alinarak secilmistir.
Calisma grubu 18 yas alt1 katilimcilardan olustugu icin velilerden onam alinmistir. Veri grubuna Google
form araciligiyla ulagilmistir. Arastirmada uygun 6rnekleme yontemi kullanilmistir. Uygun 6rnekleme
yontemi, zaman, para ve isgiicii kaybimi azaltarak arastirmacinin ulasabildigi kisilerden veri

toplamasin igerir (Biiyiikoztiirk vd., 2018).

Veri Analizi

Dagilimin parametrik testler i¢in uygun olup olmadigin belirlemede carpiklik, basiklik, ortalama ve
standart sapma degerleri ile birlikte ele alinan betimsel yontemlere (Abbott, 2011) basvurulmustur.
Saglikli beslenmeye iliskin tutum diizeylerinin psikolojik saglamliktaki varyansmn %41’ini
acgikladigr goriilmektedir. Yordayici degiskenler tek tek ele almip o ile t degerleri incelendiginde,
beslenme hakkinda bilgi alt boyutunun ve olumlu beslenme alt boyutunun psikolojik saglamligin
anlamli birer yordayicisi oldugu tespit edilmistir. Istatistiksel islemler, Pearson korelesyon analizi ve
¢oklu dogrusal regresyon analizi ile gergeklestirilmistir. SPSS 22.00 paket programi aracilifiyla

istatistiksel analizler yapilmistir.
Bulgular

Tablo 1. Saglikl: beslenmeye iliskin tutum ve psikolojik saglamlik arasindaki iliskiler

Degisken 3 Ss 1 2 3 4 5
1.PS 4444 707 -
2. BHB 1953 337 29 -
3.BYD 2037 374 01 01 -
4.0B 1733 353 374 16+ 01 -
5.KB 1236 403 -16** o 3 -20%
* p<.05, ** p<.01
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Kisaltmalar: PS; Psikolojik Saglamlik, BHB; Beslenme Hakkinda Bilgi, BYD; Beslenmeye Yonelik Duygu,

OB; Olumlu Beslenme, KB; Kotii Beslenme.

Tablo 1 incelendiginde, psikolojik saglamlik ile beslenme hakkinda bilgi (= .29, p<.01) ve olumlu
beslenme (r=.37, p<.01) alt boyutlar1 arasinda pozitif; kotii beslenme (r=-.16, p< .01) alt boyutu ile negatif
yonde ve anlamli iliski bulunmustur. Psikolojik saglamlik ve beslenmeye yonelik duygu (r= .01, p>.01)

alt boyutu arasinda ise anlaml iliski olmadig) tespit edilmistir.

Tablo 2. Saglikli beslenmeye iliskin tutum ve psikolojik saglamhiga iliskin coklu dogrusal regresyon

analizi
Degisken B Standart Hata b t p
Sabit 24,07 3.89 6.17 .00
BHB A48 12 22 3.86 .00%*
BYD .04 A1 .02 .39 .69
OB .64 A1 32 541 .00%*
KB -.08 A1 -.04 -76 44

R= .44, R?>= .19, F= 14,82, *p<.05, **p<.01

Tablo 2 incelendiginde, saglikli beslenmeye iliskin tutum diizeylerinin psikolojik saglamliktaki
varyansin %41’ini acikladig1 goriilmektedir (R= .44, R?>= .19, F=14.82, p<.01). Yordayic1 degiskenler tek
tek ele alinip b ile t degerleri incelendiginde, beslenme hakkinda bilgi alt boyutunun (= .22, t= 3.86,
p<.01) ve olumlu beslenme alt boyutunun (= .32, t= 5.41, p<.01) psikolojik saglamligin anlamli birer
yordayicist oldugu tespit edilmistir. Beslenmeye yonelik duygu (8= .02, t= .39, p>.05) ve kotii beslenme
(p=-.04, t=-.76, p> .05) ise psikolojik saglamligin anlamli bir yordayicisi olmadig1 goriilmektedir

Tartisma, Sonug ve Oneriler

Bu arastirmanin temel amaci, ergen bireylerde saglikli beslenme ve psikolojik saglamliklar1 arasindaki
iliskinin incelenmesidir. Yapilan arastirmada, psikolojik saglamlik ile beslenme hakkinda bilgi ve
olumlu beslenme alt boyutlar1 arasinda pozitif; kétii beslenme alt boyutu ile negatif yonde ve anlamh
iliski bulunmustur. Alanyazin, incelendiginde ergen bireylerde psikolojik saglamlik ile saghkl
beslenme arasindaki iligkinin incelendigi herhangi bir calismaya rastlanmamistir. Fakat psikolojik
saglamlig1 etkileyen benzer kavramlar incelendiginde ergen bireylerle yapilan bu arastirmay:
destekleyen ¢alismalar bulunmustur. Saglikli olmanin diger bir sart1 olarak kabul edilen spor ve fiziksel
aktivitenin psikolojik saglamlikla arasindaki iliskinin incelendigi bir¢ok arastirma bulunmaktadir.
Sporun ve fiziksel aktivitenin psikolojik saglamliginin gelisimini etkilerken ayni zamanda koruyucu
faktorlerin gelisiminde Onemli bir rolii bulunmaktadir. Fiziksel saghgm, bireyin stresli yasam
olaylariyla bas etme ve bu siireci saghkli bir sekilde yonetme konusunda onemli bir etkisi oldugu
belirtilmektedir. Ayni zamanda, saghgin bozulmas: birey igin ciddi bir risk unsuru olarak

degerlendirilmektedir (Coleman ve Hagell, 2007).
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Son yillarda gerceklestirilen arastirmalar, sporun bireyin saghigi ve iyi olusu tizerinde anlaml bir
etkisi oldugunu ortaya koymaktadir (Hall, 2011). Buna ek olarak spor yapan bireylerin depresif
belirtileri spor yapmayanlara oranla anlaml diizeyde diisiik diizeyde deneyimledikleri
gozlemlenmistir (Arslan vd., 2011). Yao vd. (2020) yapmus olduklar: bir arastirmada, katilan bireylere iki
ay stireyle diizenli bir spor programi uygulanmis ve program sonucunda katilan bireylerin psikolojik
saglamlik diizeylerinde olumlu yonde gelismeler kaydedildigi belirtilmistir. Bu bilgiler, arastirma

bulgusunu desteklemektedir.

Ergenlik doneminde bulunan bireylerin, bir sonraki gelisimsel evreye saglikli bir sekilde
gecebilmeleri ve bu donemde karigilmas: muhtemel gelisimsel zorluklar agisindan psikolojik saglamlik
diizeyleri biiyiik bir énem tasimaktadir. Psikolojik saglamlik, bireyin yasaminm tehdit eden ciddi
stresorlere ya da olumsuz yasam olaylarma maruz kalmasina ragmen, gelisimsel siireglerini
stirdiirebilmesi ve islevsel uyum becerilerini koruyabilmesi olarak tanimlanmaktadir (Luthar vd., 2000).
Gilintimiizde say1 olarak gittikce artan kisilerin strese karsi verdigi tepkilerin anlasilmasi konulu
arastirmalarda psikolojik saglamlik kavrami ¢ok fazla kullanilmaktadir (Moran ve Eckenrode, 1992;
Rew vd., 2001; Tugade ve Frederickson, 2004).

Saglikli beslenmeye iliskin tutum diizeylerinin psikolojik saglamliktaki varyansin %41’ini
acikladigr goriilmektedir. Yordayicr degiskenler tek tek ele aliip b ile ¢ degerleri incelendiginde,
beslenme hakkinda bilgi alt boyutunun ve olumlu beslenme alt boyutunun psikolojik saglamligin
anlamli birer yordayicisi oldugu tespit edilmistir. Saglikli beslenmeye iliskin bireyin bilgili olmas1 ayn1
zamanda saglikli yasam siirmesine katki saglayacaktir. Saglikli yasam siirebilen bir birey psikolojik
olarak da daha iyi olmaya yatkin olacaktir. Bireyin sagligina yonelik sorumluluk almasi, dengeli
beslenme, diizenli fiziksel aktivite ve saglig1 destekleyici davranislar1 benimsemesi saghkli yasam
bi¢iminin temel unsurlarindandir (Yilmaz, 2020). Saglikli bir yasam siirdiirmek yalnizca hastaliklardan
korunmakla smurli olmayip, ayni zamanda saghikli yasami destekleyen davranis kaliplarinin
benimsenmesiyle dogrudan iliskilidir. Saglikli yasam bigimi; bireyin kendi saglhik durumuna uygun
davranislar1 segerek giinliik yasantisini diizenlemesi ve saghigina etki eden tiim davramuslari bilingli
sekilde yonetmesi olarak tanimlanmaktadir (Tanriverdi ve ark. 2009). Alanyazin incelendiginde,
bireylerin saglikli yasam siirmeleri ile mental iyi oluslar1 ile arasinda dogrudan bir iliski oldugu
goriilmektedir. Yapilan ¢alismalar, mental iyi olus diizeyi yiiksek bireylerin hem psikolojik hem de
fiziksel sagliklarinin daha giiclii oldugunu; yasam Kkalitelerinin, yaraticiik diizeylerinin ve bagisiklik
sistemlerinin daha ytiiksek seyrettigini gostermektedir. Ayrica bu bireylerin sosyal iligkilerde daha
basarili olduklari, is yasaminda daha iiretken davrandiklari ve genel olarak daha uzun bir yasam

siirdiikleri belirlenmistir (Keyes, 2002; Keyes, Dhingra ve Simoes, 2010; Lyubomirsky ve ark., 2005).

Cocukluk ve ergenlik donemlerinde karsilagilabilecek gelisimsel sorunlar gz oniinde
bulunduruldugunda, bireyin zorluklar karsisinda uyum saglayabilme ve etkili basa ¢itkma kapasitesi
olarak degerlendirilen psikolojik saglamlik, okullardaki psikolojik danigsma hizmetleri agisindan biiyiik
bir 6nem tasimaktadir (Dumont ve Provost, 1999). Giincel aragtirmanin bulgular ve ilgili alan yazin géz
oniine alindiginda lise diizeyindeki ergen bireylerin saglikli beslenmesi ile psikolojik saglamliklar
arasinda anlaml bir iligki bulunmustur. Okullarda ergen bireyler icin psikolojik saglamlik diizeylerini
ve saglikli yasam siirmeleri i¢in egitimler diizenlenebilir, bu bireyler icin farkindalik calismalari
onerilebilir. Gelisimsel agidan kritik bir donem olan ergenlik déneminde bireylere saglikli beslenmenin
o6nemi anlatilip, saglikli beslenmeyen Ogrencilerin tespiti yapilip bu yodnde c¢alismalar okullarda
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uygulanabilir. Bu uygulamalar ilk olarak pilot okullarda uygulanip sonrasinda {ilke genelinde

yayginlastirilabilir.

Bu calisma, iliskisel tarama modeline dayali nicel bir arastirmadir. Arastirmada degiskenler
arasindaki iliskiler kesitsel bir yaklasim cercevesinde incelendiginden, elde edilen bulgular olasi
nedensel durumlara dair veriler sunsa da bu iliskiler kesin bir neden-sonu¢ bag1 seklinde
yorumlanamamaktadir. Bu dogrultuda, katilimcilarin kavramlara yonelik diisiince ve yaklasimlarin
daha derinlemesine anlayabilmek amaciyla nitel arastirmalarin; kavramsal degisimlerin ve gelisim
stireclerinin zaman iginde izlenebilmesi i¢in boylamsal arastirmalarin; degiskenler aras: etkileri net

bicimde ortaya koyabilmek adina ise deneysel ¢alismalarin yiiriitiilmesi 6nerilmektedir.

Arastirmanin simirhiliklart arasinda katilimer 6rnekleminin sadece Bayburt ilinde 6grenim goéren
Ogrencilerden olusmas: yer almaktadir. Sonuglarin genellenebilirligini artirmak icin farkli yas
grubundaki ¢ocuk ve ergen bireylere yonelik, 6zel ve devlet okullarindan ve farkli illerden daha biiyiik
orneklemleri igererek kapsamli aragtirmalar gergeklestirilebilir. Olciimlerin katilimcilarn  kendi
durumlarina dair 6z-bildirimlere dayanmasi ve verilerin ¢evrimigi yollarla toplanmas: da simrliliklar
arasindadir. Bu durumlar, elde edilen bulgularin genellemesini sinirlayabilir. Benzer arastirmalarin

farkli yontemlerle ve daha genis katilimeal gruplariyla yapilmas: da diger oneriler arasinda yer alabilir.
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Bu arastirmada herhangi bir ¢ikar ¢atismasi bulunmamaktadir.
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Introduction

Adolescence is considered a critical developmental stage that occurs during the transition from
childhood to adulthood, during which individuals undergo significant physical, cognitive, and
emotional changes and development; at times, it is also characterized by intense feelings of uncertainty
and confusion (Feldman, 1997). However, adolescence is one of the most sensitive periods of human life
(Giirses and Kurugay, 2018; Parlaz et al., 2012). During this period of life, individuals have the
opportunity to gain new experiences and opportunities through growth, development, and maturation
processes, but at the same time, they may face various risks or challenging life events that can negatively
affect their academic, personal, and social adjustment (Duru and Arslan, 2014). Psychological resilience
is defined as an individual's capacity to maintain a healthy development process and adapt to their
environment despite stressful or traumatic experiences (Sameroff, 2005). The concept is derived from
the Latin root "resilire," which refers to flexibility, recoverability, and the ability to regain balance in the
face of difficulties. According to Ramirez (2007), psychological resilience is defined as an individual's
capacity to restore psychological functionality, resume normal life, and recuperate from adverse life
occurrences. In this sense, psychological resilience is not merely a matter of demonstrating resistance
but also encompasses the process of self-restructuring through the acquisition of knowledge derived
from adversity. Furthermore, psychological resilience is characterized by its impact on the continuity of
healthy development and its ability to facilitate coping in the presence of challenging and traumatic
experiences (Oz & Yilmaz, 2008). Two significant situations must be considered in the context of
psychological resilience. The initial category encompasses exposure to a threat that can be regarded as
significant or a challenging experience that can be considered serious. Secondly, the ability to adapt
positively despite experiencing significant attacks and traumas during the developmental process is
crucial (Luthar et al., 2005). In such cases, despite the presence of adverse circumstances and potential
threats to the individual's development, positive outcomes are achieved (Masten, 2001). Despite the
challenges in establishing a consensus definition of psychological resilience in the extant literature,
existing definitions suggest that this concept may be evaluated as the individual's capacity to adapt to

adverse life conditions and continue their developmental process.

In the contemporary era, the cultivation of a salubrious lifestyle has emerged as a paramount concern
for numerous individuals. In this context, maintaining a balanced structure, both physically and
psychologically, is an integral component of a healthy life. Nutritional balance and regularity are
recognized as pivotal factors in maintaining optimal physiological health. Self-esteem is a critical
component of psychological well-being. The concept of healthy nutrition encompasses the adequate,
balanced, and regular intake of nutrients essential for bodily functions. This concept, when integrated
with other factors such as quality sleep, contributes to the maintenance and enhancement of an
individual's health, thereby reducing the risk of developing chronic diseases (Baysal, 1998; Cakir &
Erbas, 2021; Ozenoglu et al., 2021). Conversely, the adoption of unhealthy eating habits can result in
excessive calorie intake, which can contribute to the development of obesity (Bilisli, 2019). According to
Coskun (2020), obesity is defined as a health problem characterized by an excessive increase in body fat

due to an imbalance between energy intake and expenditure.

In developed and developing countries, the healthy integration of adolescents into society and their

balanced transition to young adulthood are critically important for both their physiological and
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psychological development. Adolescence, a developmental stage characterized by significant physical,
emotional, and psychological changes, is a period during which individuals are particularly vulnerable
to adverse experiences, including traumas, stressful life events, and challenging environmental
conditions ( ). The ability to cope with such difficulties is directly related to the individual's level of
psychological resilience. Adolescents who demonstrate an inadequate level of psychological resilience
are predisposed to engage in high-risk behaviors and encounter adverse life outcomes. The objective of
this study is to examine studies that are focused on increasing the psychological resilience of adolescents

and to investigate the effect of healthy eating on this process.

Method
Research Model

The present study utilizes a correlational research model, a quantitative research method that addresses
the relationships between variables, to examine the relationship between healthy eating and
psychological resilience in adolescents. The primary rationale for opting for the correlational survey
method in this undertaking was to ascertain the extent of the prevailing relationship between the
variables and the degree to which they influence each other in a concurrent manner. Survey research is
a research model that allows for the description of trends and attitudes based on a defined sample
(Creswell, 2017). The correlational survey model is a statistical method that is used to reveal the
relationship or effect between two different quantitative variables through a correlation coefficient
(Fraenkel, 2012). The correlational survey method is a critical tool for investigating the relationships

between variables.
Population and Sample

The population of this study consists of 9th, 10th, 11th, and 12th grade students attending secondary
education institutions in Bayburt province. The sample of the study was determined based on data
collected via Google Forms and consists of a total of 252 high school students aged between 12 and 19.
The mean age of the participants was found to be M = 15.27, with a standard deviation of SD =1.25. The
sample is comprised of 144 female students, constituting 57.1% of the total, and 108 male students,
constituting 42.9%.

Data Collection Tools
The Healthy Eating Attitude Scale (HEAS)

Is a tool designed to assess an individual's dietary attitudes and behaviors. The initial scale employed
is the Healthy Eating Attitude Scale (HEAS), a tool designed to assess individuals' attitudes toward
healthy eating. The scale in question was developed by Goniil Tekkursun Demir and Halil ibrahim
Cicioglu. The reliability of the scale was evaluated using internal consistency and test-retest methods.
The findings, derived from a study encompassing 476 students, revealed that the internal consistency
coefficients were 0.90 for the Knowledge About Nutrition (KAB) subscale, 0.84 for the Feelings Towards
Nutrition (FTN) subscale, 0.75 for the Positive Nutrition (PN) dimension, and 0.83 for the Poor Nutrition
(PN) subscale. According to experts in the field, an internal consistency coefficient ranging from 0.80 to
1.00 signifies a high degree of reliability (Alpar, 2001; Biiyiikoztiirk, 2014; Tavsancil, 2014). In this
regard, it can be posited that the subscales of the SBITO exhibit sufficient reliability. In order to assess

the scale's reliability over time, it was administered to a group of participants with similar characteristics
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(n=58) at two-week intervals. The test-retest reliability coefficients were also found to be at an acceptable

level.

The construct validity of the scale was evaluated through the application of both Exploratory Factor
Analysis (EFA) and Confirmatory Factor Analysis (CFA). The data presented herein were collected from
a sample group of 476 individuals. The data obtained from the EFA results were found to support the
factor structure of the scale. The fit indices reported in the CFA results were as follows: The results of
the analysis yielded several indices, including chi-squared/df=1.71, root mean square error of
approximation (RMSEA)=0.04, poor fit index (PFI)=0.74, parsimonious normed fit index (PNFI)=0.82,
goodness of fit index (GFI)=0.92, adjusted goodness of fit index (AGFI)=0.90, index of agreement
(Is0)=0.98, normed fit index (NFI)=0.95, and comparative fit index (CFI)=0.98. In consideration of the
aforementioned values, it can be posited that the model demonstrates an adequate level of fit, and that

the structure evaluated through the DFA possesses satisfactory fit indices.
Child and Adolescent Psychological Resilience Scale (CGPSO-12)

The scale under consideration was developed using data from eleven different countries and consists
of a total of 28 items. Gokmen Arslan adapted this scale to our culture. The design of the study
incorporated a combination of quantitative and qualitative research methods, with a socio-ecological
framework serving as the theoretical underpinnings (Liebenberg, Ungar, & Van de Vijver, 2012). The
abridged scale was developed by Liebenberg, Ungar, and LeBlanc (2013) as a result of two distinct
studies, yielding a structure comprising 12 items. The factor loadings of the items on the scale range
from .39 to .88, and the internal consistency coefficient was calculated as .84. The measurement tool
employed in this study is structured as a five-point Likert scale, ranging from "Describes me completely
(5)" to "Does not describe me at all (1)." A high score on this scale indicates a high level of psychological

resilience in the subject.
Data Collection

The high school students who constituted the sample were selected by the researcher on a voluntary
basis. As the study group comprised participants under the age of 18, consent was obtained from their
parents. The data group was contacted via Google Forms. The study employed a sampling method that
was deemed appropriate for the research question. The implementation of an appropriate sampling
method entails the collection of data from individuals within the researcher's reach, thereby minimizing

time, financial, and labor expenditures (Biiyiikoztiirk et al., 2018).
Data Analysis

Descriptive methods (Abbott, 2011), incorporating skewness, kurtosis, mean, and standard deviation
values, were employed to ascertain the suitability of the distribution for parametric tests. The findings
indicated that attitudes toward healthy eating accounted for 41% of the observed variance in
psychological resilience. Following an individual examination of the predictor variables using 3 and t
values, it was determined that the knowledge sub-dimension and positive nutrition sub-dimension
were significant predictors of psychological resilience. The statistical procedures were executed through
the implementation of Pearson correlation analysis and multiple linear regression analysis. Statistical

analyses were conducted using the SPSS 22.00 software package.
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Findings

Table 1. Relationships between attitudes toward healthy nutrition and psychological resilience

Variable _ Ss 1 2 3 4 5
X
1.PS 44.44 7.07 -
2. BHB 19.53 3.37 20%* -
3. BYD 20.37 3.74 .01 .01 -
4. OB 17.33 3.53 37%* 16 .01 -
5. KB 12.36 4.03 =16 - 22%* 32%* -.20%*
* p<.05, ** p<.01

Abbreviations: PS; Psychological Resilience, BHB; Knowledge About Nutrition, BYD; Feelings About
Nutrition, OB; Positive Nutrition, KB; Poor Nutrition.

Asillustrated in Table 1, there is a statistically significant and positive correlation between psychological
resilience and the subscales of nutrition knowledge (r=.29, p .01) and positive nutrition (r=.37, p . The
findings indicate a negative and significant relationship with the subscale of poor nutrition (r = -.16, p
.01). However, no significant relationship was found between psychological resilience and the sub-

dimension of feelings about nutrition (r =.01, p > .01).

Table 2. Multiple linear regression analysis of attitudes toward healthy nutrition and psychological

resilience
Variable B Standard Error b t P
Constant 24.07 3.89 6.17 .00
BHB A48 12 22 3.86 .00**
BYD .04 A1 02 39 .69
OB 64 A1 32 541 .00**
KB -.08 A1 -.04 -76 44

R= .44, R>= .19, F=14.82, *p<.05, *p<.01

As illustrated in Table 2, attitudes toward healthy eating accounted for 41% of the variance in
psychological well-being (R= .44, R?= .19, F= 14.82, p.01). An individual examination of the predictor
variables was conducted using b and t values. This analysis indicated that the knowledge sub-
dimension of nutrition (3= .22, t= 3.86, p.01) and the positive nutrition sub-dimension (= .32, t= 5.41,
p-01) were significant predictors of psychological resilience. However, the study found that feelings
about nutrition (§ =.02, t = .39, p >.05) and poor nutrition (3 = -.04, t =-.76, p > .05) were not found to be
significant predictors of psychological resilience.
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Discussion, Conclusions, and Recommendations

The primary objective of this study is to examine the relationship between healthy eating and
psychological resilience in adolescents. The study revealed a positive and significant relationship
between psychological resilience and knowledge about nutrition and positive eating sub-dimensions,
and a negative relationship with poor eating sub-dimensions. A review of the extant literature revealed
no studies examining the relationship between psychological resilience and healthy nutrition in
adolescents. However, studies examining analogous concepts affecting psychological resilience support
this research conducted with adolescents. A substantial corpus of research has been dedicated to
examining the relationship between sports and physical activity, which are widely regarded as a
prerequisite for optimal health and psychological resilience. The impact of sports and physical activity
on psychological resilience is multifaceted. In addition to fostering resilience, these activities play a
pivotal role in the development of protective factors. It has been asserted that an individual's capacity
to cope with stressful life events and manage this process in a healthy way is significantly influenced
by their physical health. Concurrently, the deterioration of health is regarded as a grave risk factor for
the individual (Coleman and Hagell, 2007).

Recent studies have demonstrated that physical activity exerts a substantial influence on an
individual's health and well-being (Hall, 2011). In addition, it has been observed that individuals who
engage in regular physical activity exhibit significantly lower levels of depressive symptoms compared
to those who do not partake in such activities (Arslan et al., 2011). In a study conducted by Yao et al.
(2020), participants were enrolled in a structured exercise program for a period of two months, and the
results indicated positive developments in their psychological resilience levels. This information

corroborates the research findings.

The psychological resilience levels of individuals in adolescence are of great importance for them to
transition healthily to the next developmental stage and in terms of the developmental difficulties they
are likely to encounter during this period. Psychological resilience is defined as an individual's ability
to continue their developmental processes and maintain their functional adaptation skills despite
exposure to serious stressors or negative life events that threaten their life (Luthar et al., 2000). The
notion of psychological resilience has become a prevalent concept in research endeavors aimed at
comprehending the responses of an escalating number of individuals to stress (Moran and Eckenrode,
1992; Rew et al., 2001; Tugade and Frederickson, 2004).

Attitudes toward healthy eating have been demonstrated to account for 41% of the variance in
psychological well-being. A subsequent examination of the predictor variables revealed that the
knowledge sub-dimension and the positive eating sub-dimension were significant predictors of
psychological well-being, as indicated by the b and t values. An individual's knowledge about healthy
eating is also associated with a healthy lifestyle. It has been demonstrated that individuals who maintain
optimal well-being are also more likely to demonstrate robust mental health. The adoption of a healthy
lifestyle, characterized by the assumption of personal responsibility for one's health, the integration of
a balanced diet, regular physical activity, and the practice of health-promoting behaviors, constitutes its
fundamental elements (Yilmaz, 2020). Maintaining a healthy lifestyle encompasses more than just
protecting oneself from diseases; it is also contingent upon the adoption of behaviors that promote well-
being. A healthy lifestyle is defined as the structuring of daily life around behaviors that are consistent

with one's health status, in addition to the deliberate management of behaviors that exert an influence
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on health (Tanfiverdi et al., 2009). A review of the extant literature reveals a direct relationship between
individuals leading healthy lives and their mental well-being. Research has demonstrated that
individuals who exhibit high levels of mental well-being tend to possess stronger psychological and
physical health, as well as enhanced quality of life, creativity, and immune system function. Moreover,
research has demonstrated that these individuals exhibit superior social competence, enhanced
productivity in professional settings, and a notably longer life expectancy (Keyes, 2002; Keyes, Dhingra,
& Simoes, 2010; Lyubomirsky et al., 2005).

In light of the developmental challenges that may arise during childhood and adolescence,
psychological resilience —defined as an individual's ability to adapt and cope effectively in the face of
adversity—plays a pivotal role in the context of psychological counseling services in educational
institutions (Dumont and Provost, 1999). According to the findings of contemporary research and
pertinent literature, a significant relationship has been identified between the adequate nutrition of high
school-aged adolescents and their psychological resilience. Educational institutions have the capacity
to develop training programs for adolescents with the objective of enhancing their psychological
resilience and promoting healthy living practices. Furthermore, awareness-raising activities can be
recommended for these individuals. During adolescence, a developmentally critical period, the
importance of healthy eating can be elucidated to individuals, students who do not consume a healthy
diet can be identified, and efforts in this direction can be implemented in schools. These practices can

be initiated in select schools as a pilot program and subsequently disseminated on a national scale.

This study is a quantitative research based on a correlational survey model. Since the relationships
between variables were examined within a cross-sectional approach, the findings may provide data on
possible causal situations, but these relationships cannot be interpreted as a definitive cause-and-effect
relationship. In this regard, it is recommended that qualitative studies be conducted to gain a deeper
understanding of the participants' thoughts and approaches to the concepts; longitudinal studies be
conducted to track conceptual changes and development processes over time; and experimental studies

be conducted to clearly reveal the effects between variables.

A notable limitation of the study is the restriction of the participant sample to students enrolled in
Bayburt province, which may limit the generalizability of the findings to other populations. To enhance
the generalizability of the results, comprehensive studies could be conducted with larger samples from
private and public schools and different provinces, targeting children and adolescents of different age
groups. The reliance on self-reported data, collected online, introduces potential limitations, as it is
subject to participant bias and may not accurately reflect real-world experiences. These circumstances
may limit the generalization of the findings. It is recommended that similar studies be conducted using

different methods and with larger participant groups.
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Giris
Glintimiizde sosyal medya, bilgiye erisimi kolaylastirmasmin yan1 sira, bireylerin travmatik olaylara
dolayli olarak maruz kalmasmi da artirmaktadir. Dogrudan bir travmatik olaya taniklik etmeyen
bireyler, sosyal medya araciligiyla afetler, kazalar veya siddet olaylar1 hakkinda paylasilan gorsel ve
yazili igeriklere siirekli maruz kalarak psikolojik olarak etkilenebilir. Bu durum, ikincil travmatik stres
(ITS) kavramini giindeme getirmektedir. Figley’ye (2002) gore ITS, bireyin dogrudan travmaya maruz
kalmamasina ragmen, travmatik olaylara dolayli olarak taniklik etmesi sonucu stres, korku ve travma
sonrast stres bozuklugu (TSSB) belirtileri gelistirmesini ifade eder. Ozellikle, biiyiik dogal afetler gibi
genis capta etkili olaylar, yalnizca dogrudan magdurlar i¢in degil, sosyal medya kullanicilari i¢in de

psikolojik risk faktorleri barindirmaktadir.

Deprem, insanlik tarihindeki en yikici dogal afetlerden biri olarak kabul edilmektedir (Hagin, 2014).
Deprem gibi dogal afetler, fiziksel yikimin 6tesinde, bireylerde ciddi psikolojik etkiler de yaratmaktadr.
Deprem sonrasi bireylerde zihin bulanikligi, korku, keder, sugluluk ve 6fke gibi giiclii duygusal tepkiler
ortaya ¢ikabilmektedir (Gluckman, 2011). Yapilan arastirmalar, depremi dogrudan deneyimleyen
bireylerin yani sira, bu tiir olaylara dolayli olarak maruz kalan bireylerde de benzer travmatik etkilerin
goriilebilecegini gostermektedir (Nakajima, 2012). Depremin yarattig1 psikolojik etki, bireyin olaya
hazirlikli olup olmadigy, kisilik 6zellikleri, bas etme mekanizmalari, daha 6nce yasadig: travmatik
deneyimler ve aldig1 sosyal destek gibi faktorlere bagli olarak degisiklik gosterebilmektedir (Altin6z ve
Kaptanoglu, 2018).

Sosyal medya, afetler gibi biiyiik ¢apli krizlerde hizl bilgi akis1 saglayarak toplumun olaylara dair
farkindaligini artirmaktadir. Ancak kriz anlarinda yayilan travmatik icerikler, sosyal medya
kullanicilarinin istemsiz olarak yogun strese maruz kalmalarina neden olabilmektedir. Afet
donemlerinde sosyal medyada paylasilan icerikler ¢cogunlukla dogrudan olay: yasayan bireyler veya
haber kaynaklar1 tarafindan tiretilmekte, diger kullanicilar ise bu igeriklere taniklik etmektedir. Bu
taniklik, bireylerin olay ikincil olarak deneyimlemelerine ve stres diizeylerinde artis yasamasina yol
acabilmektedir. Tkincil travmatik stres kavrami, baglangicta saglik calisanlari ve psikologlar gibi yardim
mesleklerinde gorev alan bireyler baglaminda ele alinmis (Pearlman & Saakvitne, 1995; Figley, 1995),
ancak son yillarda sosyal medya araciligiyla travmatik olaylara taniklik eden bireyler i¢in de 6nemli bir
arastirma konusu haline gelmistir (Mairean, 2016). Ludick ve Figley (2016) tarafindan gelistirilen model,
empatik tutum, ITS ve ikincil travmatik stres bozuklugu (ITSB) dayamkliligi olmak iizere iig temel
yapidan olusmaktadir. Bu baglamda, empati diizeyi yiiksek sosyal medya kullanicilarinin afet
donemlerinde paylasilan travmatik iceriklere daha duyarli tepki verebildigi ve bu durumun ikincil
travmatik stres riskini artirabildigi belirtilmektedir Ozellikle empatik bireylerin, travmatik olaylara

maruz kaldiklarinda daha yiiksek diizeyde stres yasadiklari belirtilmistir (Kahil ve Palabiyikoglu, 2018).

Travmatik olaylarla karsilasma sikliginin artmasiyla birlikte, sosyal medyanin kullanicilar
tizerindeki psikolojik etkilerini incelemek 6nemli hale gelmistir. Bu baglamda, ikincil travmatik stresin
bireylerin giinliik yasamina olan etkilerini anlamak ve stres diizeylerini belirlemek, ruh saglig1 alaninda
6nemli bir arastirma konusudur. Nitekim, sosyal medyanin bireylerin psikolojik saghg: {izerindeki
etkilerine dair yapilan arastirmalar hala yetersizdir (Celik ve Altimigik, 2021). Ozellikle, son dénemde
yasanan biiyiik dogal afetlerden biri olan Kahramanmaras depreminin, sosyal medya kullanicilar:
iizerinde hem birincil hem de ikincil diizeyde ciddi psikolojik etkiler yarattigi goézlemlenmistir. Bu
calisma, sosyal medya araciligiyla ikincil travmatik stresin tiniversite 6grencileri iizerindeki etkilerini

incelemeyi amaclamakta ve bu konuda gelecekte yapilacak aragtirmalara 1s1k tutmay1 hedeflemektedir.
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Bu dogrultuda, calismada cinsiyet, yasanilan sehir, sosyal medya kullanim siiresi ve kullanilan
sosyal medya platformunun {iniversite 6grencilerinin ikincil travmatik stres diizeyleri {izerindeki
etkilerini incelemeyi amaclamaktadir. Literatiirde bu degiskenlere iliskin bulgular siurli olup,
tniversite 0grencilerinin yiiksek sosyal medya kullanimi1 ve duygusal hassasiyetleri, bu grubun
arastirma kapsamina alinmasini gerekli kilmaktadir. Elde edilen bulgularin, sosyal medya araciligiyla
travmatik olaylara maruz kalan bireylerin psikolojik siireclerini anlamaya ve bu alanda destekleyici

miidahaleler gelistirmeye katk: saglamasi beklenmektedir.

Yontem
Arastirma Modeli

Bu arastirma, tarama modelinde yiiriitiilmiistiir. Tarama modeli, genis gruplar iizerinde bireylerin
goriislerini, tutumlarini ve diisiincelerini toplayarak mevcut durumu incelemeyi amagclayan nicel bir
yontemdir (Bastiirk, 2014).

Calisma Grubu

Aragtirmanin Srneklemi, Bayburt Universitesi'nde grenim goren 293 dgrenciden (213 kadin, 80 erkek)
olusmaktadir. Katiimailar goniilliiliikk esasina gore secilmis olup, ulasilan 6rneklem biiyiikliigiintin
sosyal bilimler alamindaki benzer galismalar igin yeterli oldugu degerlendirilmektedir. Orneklem, 18-
26 yas araliginda (M= 21,07, SD= 3,84) olan tiniversite O0grencilerinden olusmaktadir. Bayburt
Universitesi’nin tercih edilmesinde, arastirma siirecinde erisilebilirligin kolay olmasi ve katilimcilarin

demografik 6zelliklerinin arastirma amaciyla uyumlu olmasi etkili olmustur.
Veri Toplama Araclarn
Kisisel Bilgi Formu

Bu calismada, katihmcilarin demografik bilgilerini ve internet kullanim aliskanliklarini belirlemek
amactyla bir kisisel bilgi formu kullanilmistir. Formda yer alan sorular, katihimcilarin cinsiyetini, yasin
ve internet kullanum aliskanliklarini 6grenmeyi hedeflemistir. Katiimeilarin cinsiyetlerini belirlemek
icin "Cinsiyetiniz nedir?" sorusu yoneltilmis ve bu soruya verilen yanitlar cinsiyet dagilimini analiz
etmemizi saglamistir. Yaslarini 6grenmek amactyla "Yasmiz nedir?" sorusu sorulmus ve katiimcilarin
yas araliklarna gore gruplandirilmasi, yas faktoriiniin internet kullanimi tizerindeki etkilerini
incelememize olanak tanimistir. Internet kullanim aliskanliklarini belirlemek icin ise interneti hangi
amaglarla kullandiklari, glinliik internet kullanim siireleri ve en sik hangi tiir siteleri ziyaret ettikleri
gibi cesitli sorular yoneltilmistir. Bu sorular, katilimcilarin internet kullanim profillerini detayl bir

sekilde analiz etmemizi saglamustir.
Sosyal Medya Kullanicilari igin ikincil Travmatik Stres Olgegi

Mancini (2019) tarafindan gelistirilen ve Celik ve Altinisik, (2021) tarafindan Tiirk kiiltiiriine uyarlanan
Sosyal Medya Kullanicilari Igin Tkincil Travmatik Stres Olgegi (SM-ITSO) uygulanacak 17 Maddeden
olusan olcegin saldiri kaginma ve uyarilma olmak {iizere ii¢ alt boyutu bulunmaktadir. Olgegin
yardimiyla sosyal medya araciligiyla depremi ikincil sekilde yasayan kisilerdeki stres diizeyinin
belirlenmesi hedeflenmektedir. Bu proje kapsaminda o0lgek, cevrimi¢i uygulamalar araciligiyla
uygulanacaktir. Olgekte 18-26 yas arast 708 katilimcinin verileri analiz edilmistir. SM-ITSO'nin
gegerlilik ve giivenirlik calismas: gergeklestirilmis olup ti¢ faktorlii yapisi incelenmistir. Olgegin genel
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Cronbach Alpha giivenirlik puan1 .950 olarak hesaplanmistir. Tiim maddeler i¢in diizeltilmis toplam
madde korelasyonlar: pozitiftir ve madde ¢ikarildiginda giivenilirlik puani anlamli bir sekilde artmaz.
Yapilan giivenilirlik analizi sonucunda 6lgegin Tiirkceye uyarlama c¢alismasinda oldukga giivenilir
oldugu sonucuna varilmistir. STSS-SM’den elde edilen tek faktorlii yapinin Tiirk¢eye uyarlamada
gecerliligini test etmek i¢in DFA uygulanmistir. DFA asamasinda, veriler ardisik 6l¢iim diizeyinde
oldugu icin tahmin yontemi olarak capraz agirlikli en kiiciik kareler teknigi (DWLS) uygulanmuistir.
STSS-SM'nin DFA sonucunda elde edilen uyum iyiligi degerlerini gostermektedir. Bu degerlere gore
x2/sd=1.059 degeri 2'den, RMSEA degeri .05'ten kiigiiktiir. Ayrica SRMR degeri .08'in altinda ve GFL,
TLI, CFL, AGFI degerleri .975'in {izerindedir. Genel olarak, STSS-SM'nin Celik ve Altinisik tarafindan
Tiirkiye'ye uyarlanan Sosyal Medya Kullanucilar1 Igin Ikincil Travmatik Stres Olgegi'nin gegerlik

sonuglari mitkemmel uyuma isaret etmektedir (Celik ve Altinisik, 2021).
Verilerin Toplanmasi

Aragtirmanin  6rneklemi, Bayburt Universitesi'nde ogrenim goren 18-26 yas arasi &grencilerden
olusmakta olup, goniilliiliik esasina dayali kolayda orneklem yontemi ile secilmistir. Katiimcilara veri
toplama araci olarak Google Form araciligiyla ulasilmistir. Arastirmada, verilerin nicel olarak
toplanabilmesi ve gegerliliginin yiiksek olmasi nedeniyle tarama arastirmalar1 modeli kullanilmistir. Bu
yontem, depremi ikincil sekilde yasayan kisilerdeki stres diizeyini nicel olarak belirlemeye uygun

goriilmiistiir.

Veri Analizi

Dagilimin parametrik testler i¢cin uygun olup olmadigim belirlemek amaciyla Kolmogorov-Smirnov
testi yapilmis ve gerekli kriterlerin saglanmadig1 (p=.01) tespit edilmistir. Bu durum biiyiik
orneklemlerde siklikla goriilmektedir (Pallant, 2017). Daha sonra Q-Q Plot grafigi, carpiklik ve basiklik
degerleri birlikte incelenmis (Seger, 2015) ve dagilimin normal seviyelerde oldugu goriilmiistiir
(Abbott, 2011). Tkincil travmatik stres degiskeninin carpiklik degeri 0.016, basiklik degeri 0.859 olarak
hesaplanmistir. Degiskenlerin garpiklik ve basiklik degerlerinin -1.5 ile +1.5 araliinda olmas, verilerin

normallik agisindan kabul edilebilir diizeyde oldugunu gdstermektedir (Tabachnick ve Fidell, 2013).
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ikincil Stres Diizeyi igin Q-Q Plot Grafigi

Beklenen Normallik
[
I

Goézlenen Deger

Verilerin betimsel analiz i¢in uygun olup olmadigini degerlendirmek amaciyla 6rneklem biiytikligii
ve degiskenlerin dagilimi incelenmistir. Orneklem biiyiikliigii (N=293), betimsel tarama modeline
uygun olacak sekilde genis ve cesitli bir grubu kapsayacak bicimde secilmistir. Katihmcilarin yas,
cinsiyet ve sosyal medya kullarum stireleri gibi demografik degiskenleri, analiz siirecinde karsilastirma
yapmaya olanak saglayacak sekilde dagilim gostermektedir. Arastirmada kullanilan Sosyal Medya
Kullanicilart Igin Tkincil Travmatik Stres Olgegi'nin giivenirlik analizi yapilmis, Cronbach Alpha
katsayis1 .950 olarak hesaplanmistir. Bu bulgu, Olgegin yiiksek diizeyde giivenilir oldugunu
gostermektedir (Celik ve Altinisik, 2021). Verilerin betimsel analiz kapsaminda incelenebilmesi igin
bagimsiz gruplar t-testi ve tek yonlii varyans analizi (ANOVA) analizi uygulanmustir. Cinsiyet,
yasanilan sehir ve sosyal medya kullanim siiresi degiskenlerine gore farkliliklarin istatistiksel olarak
degerlendirilebilmesi igin parametrik testlerin uygulanabilir oldugu belirlenmistir. Tiim istatistiksel

islemler SPSS programi kullanilarak gerceklestirilmistir.
Bulgular

Tablo 1. Ikincil travmatik stres ile cinsiyet degiskenine iliskin bulgular

Levene Testi

Degisken Cinsiyet N F p X Ss t p
Hineil Travmagk | Kadm 213 51.13 12.08
1059 .07 172 .00
Stres Erkek 80 48.17 15.53
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Tablo 1’deki analiz sonuglar1 incelendiginde, tiniversite 6grencilerinin ikincil travmatik stres puan
ortalamalarinin cinsiyete gore anlamh farklilasti1 (f201= 1.72, p<.05) ve kadinlarin puan ortalamalariin
(X= 51.13) erkeklerin puan ortalamalarina (X= 48.17) gore anlaml diizeyde daha yiiksek oldugu

gortilmektedir.

Tablo 2. Ikincil travmatik stres ile yasanilan sehir de§iskenine iliskin bulgular

Levene Testi

Yaganilan B
Degisken N F 4 X Ss t p
Sehir
Deprem
68 49.02 11.79
s . Sehirleri
Ikincil Travmatik
1.25 .26 3.11 .00
Stres Diger
224 54.61 13.32
Sehirler

Tablo 2’deki analiz sonuglar: incelendiginde, iiniversite 6grencilerinin ikincil travmatik stres puan
ortalamalarinin yasanilan sehre gore anlamh farklilastigi (f21= 3.11, p< .05) ve deprem sehirlerinde
yagayan ogrencilerin puan ortalamalarinin (X= 49.02) deprem sehirlerinde yasamayan 6grencilerin

puan ortalamalarina (X= 54.61) gore anlaml diizeyde daha diisiik oldugu goriilmektedir.

Tablo 3. Ikincil travmatik stres ile sosyal medya kullanim siiresi degiskenine iliskin bulgular

Sosyal Medya
Levene B
Degisken Kullanim p N X Ss Sd F p
Testi
Stiresi
1 saatten az 9 41.11  20.31
1-2 saat arasi 24 4350 14.29
S 2-3 saat arasi 53 4858 12.41
Ikincil
. 2.05 .07 5/287 327 .00

Travmatik Stres 3-4 saat aras1i 72 5090 10.94
4-5 saat aras1 62 52.38 12.57
5 saat ve lizeri 73 52.65 13.75
TOPLAM 293 50.32 13.15
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Tablo 3’teki analiz sonuglar1 incelendiginde; {iniversite 6grencilerinin ikincil travmatik stres puan
ortalamalarinin sosyal medya kullanim siiresi degiskenine gore anlaml farklilastigi (Fas= 3.27, p< .05)
gortilmektedir. Farkin kaynagini belirlemek amaciyla Tukey-HSD testi yapilmis ve sosyal medyay1 5
saat ve tizeri kullanan {iniversite 6grencilerinin puan ortalamalarinin (X=52.65), sosyal medyay1 1-2 saat
arast kullanan {iniversite 6grencilerinin puan ortalamalarma (X= 43.50) gore anlaml diizeyde daha

yiiksek oldugu tespit edilmistir.

Tablo 4. [kincil travmatik stres ile kullanilan sosyal medya araci degiskenine iliskin bulgular

Sosyal Medya Levene

Degisken p N X Ss Sd F P

Araca Testi
Instagram 146 49.76 12.52
Tiktok 5 44.60 12.28

ikincil
Youtube 74 56 15 4746 1458 4/288 1.25 .28
Travmatik Stres

Twitter 101 52.37 13.30
Diger 26 4826 15.02
TOPLAM 293 50.32 13.15

Tablo 4’teki analiz sonuglar: incelendiginde; tiniversite dgrencilerinin ikincil travmatik stres puan
ortalamalarinin kullanilan sosyal medya araci degiskenine gore anlamli farklilasmadig1 (Fass= 1.25, p>

.05) gorilmektedir.

Tartisma, Sonug ve Oneriler

Bu arastirmanin temel amaci depremden dolayli olarak etkilenen iiniversite 6grencilerinin depreme
iliskin travmatik stres diizeylerinin cinsiyet, bolge, internet kullanim siiresi, kullanilan sosyal medya
aract ve smuf diizeyine gore incelenmesi hedeflenmektedir. Arastirmada sosyal medya kullanim
siiresiyle depreme iliskin ikincil travmatik stres diizeyinin pozitif ve anlamli iliskili oldugu
gozlenmistir. Alan yazin, travmaya dogrudan maruz kalmanin yani sira medya araciligiyla dolayl
maruziyetin de bireylerde benzer psikolojik etkiler yaratabilecegini gostermektedir. Ornegin, Erzen ve
Dikkatli (2019), 17 Agustos 1999 Golciik Depremi sirasinda bolgede bulunmayan ancak deprem
goriintiilerini televizyon kanallarindan izleyen katilimcilarda travma belirtileri gozlemislerdir. Benzer
bicimde Pfefferbaum ve arkadaslar1 (2021), televizyon ve sosyal medya araciligiyla felaket ve siddet
iceriklerine maruziyetin travma, depresyon ve anksiyete belirtilerini artirabilecegini ortaya koymustur.
Li ve arkadaslari (2024) ile Turnbull ve arkadaslar1 (2020) ise internet ve sosyal medya iizerinden felaket
iceriklerine maruziyetin psikolojik etkilerini incelemis ve benzer sonuglar elde etmislerdir. Bu bulgular,

medya aracilifiyla dolayli travma maruziyetinin alan yazinda sistematik olarak ele alinmasinin 6nemini
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vurgulamaktadir. Bu katihmcailar, deprem goriintiilerini izledikten sonra uyku bozuklugu, sugluluk
duygusu, olayla ilgili goriintiilerin siirekli akla gelmesi, ani ses ve hareketler karsisinda irkilme gibi
TSSB belirtileri gostererek psikiyatri klinigine basvurmuslardir. Bu bilgi arastirma bulgusunu
desteklemektedir. Sosyal medya kullanimi, giindemi takip etmeyi, toplumsal konulara yonelik
farkindalign artirmay1 ve bilgiye kolay erisimi saglamayi icermesi nedeniyle olumlu etkiler
yaratmaktadir. Ancak, dogru bilgiye erisimde zorluklar yasanmasi ve siddet, istismar, terdr gibi

rahatsiz edici igeriklerin paylasilmasi bir¢ok sorunu da beraberinde getirmektedir (Kazan, 2021).

Universite Ogrencilerinin ikincil travmatik stres puan ortalamalarinin yasanilan sehre gore anlamh
farklilastig1 goriilmektedir. Deprem sehirlerinde yasayan 6grencilerin ikincil stres diizeyleri deprem
sehirlerinde yasamayan 6grencilere gore anlamh diizeyde diisiik bulunmustur. Figley ve Kleber'in
(1995) yaptig1 calismada da travmaya birincil maruziyetle ikincil maruziyet arasindaki tepkiler oldukca
benzerdir. Birincil maruziyette algilanan tehdit dogrudan 6zneye yoneliktir; ancak ikincil maruziyette
tehdit, 6zne yerine 6znenin yakini, tanidig1 veya isi geregi etkilesimde bulundugu kisinin yasantisiyla

iligkilidir. Bu verilerin analizi, elde edilen sonuglarla uyumlu oldugunu gostermektedir.

Universite 6grencilerinin ikincil travmatik stres puan ortalamalari, kullandiklar1 sosyal medya
aracina gore anlaml sekilde farklilasmamistir. Bu durumun altinda yatan olasi nedenler oldukga
cesitlidir. Oncelikle, grencilerin farkli sosyal medya platformlarini benzer sekillerde ve benzer siklikta
kullaniyor olmalari, puanlar arasinda belirgin farkliliklarin ortaya ¢ikmasini engelleyebilir. Ayrica,
farkli sosyal medya platformlarinda paylasilan iceriklerin benzer olmasi veya benzer tiirden bilgiyi
sunuyor olmalari, stres seviyelerini etkilemede belirleyici olabilir. Bununla birlikte, 6grencilerin sosyal
medya kullanim aligskanliklar ve tepkilerinin kisisel tercihlere dayanmasi da goz oniine alinmalidir. Bu
durumda, farkli sosyal medya platformlarinin kullamimiyla iliskilendirilen stres diizeyleri arasinda
istatistiksel olarak anlamli bir farklilik bulunmayabilir. Son olarak, sosyal medya kullanim1 digindaki
diger faktorlerin (6rnegin, sosyo-ekonomik durum, akademik ytik, kisisel iligkiler) de stres diizeylerini
etkileyebilecegi unutulmamalidir. Bu faktorler, sosyal medya araciyla iliskilendirilen ikincil stres
diizeylerinin istatistiksel olarak anlamli bir farklilik gostermemesine neden olabilir. Universite
ogrencilerinin ikincil travmatik stres diizeylerinin cinsiyete gore anlamli farklilastig1 ve kadinlarin puan
ortalamalarinin erkeklerin puan ortalamalarina gore anlaml diizeyde yiiksek oldugu goriilmektedir.
Bu durumun nedenlerine iliskin daha fazla arastirma yapilmasi ve potansiyel etkenlerin
degerlendirilmesi gerekmektedir. Yanbolluoglu (2018), ikincil travmatik stresin meslek elemanlar1
tizerindeki etkileri iizerine yaptig1 derleme calismasinda, kadinlarin erkeklere kiyasla daha yiiksek
diizeyde ikincil travmatik stres yasadigina dair dort calismay1 (Haksal, 2007; Kilig ve Inci, 2015; Yesil,
2010; Yesil vd., 2009) belirtmistir. Bu ¢alismalarin tiimiinde 6rneklem grubunu acil servis ve saglik
calisanlari olusturmaktadir. Ote yandan, bes calisma ise ikincil travmatik stresin cinsiyet agisindan
farklilik gostermedigini belirtmistir (Colak vd., 2011; Giirdil, 2014; Kahil ve Palabiyikoglu, 2018; Pak
vd., 2017; Tansel vd., 2015). Ayrica, diger sekiz arastirmada cinsiyet farki karsilastirmasinin yapilmadig:
goriilmiistiir. Bununla birlikte sosyal medya araciligiyla ikincil travmatik stres diizeylerinin cinsiyet
degiskeni {izerine etkisini arastiran bir ¢alismaya da rastlanmamuistir. Bu nedenle, cinsiyetin ikincil
travmatik stres tiizerindeki etkilerini daha iyi anlamak icin daha fazla arastirma yapilmasi

gerekmektedir.

Universite dgrencilerinin travma  diizeylerini azaltmaya y&nelik oOneriler gelistirirken,
bilinglendirme programlarinin 6nemi vurgulanabilir. Bu programlar, deprem sonras: travma belirtileri
hakkinda bilgi vererek 6grencilerin bu belirtileri nasil yoneteceklerini 6grenmelerine yardimei olabilir.

Ayrica, sosyal medya kullaniminin etkileri konusunda o6grencilerin bilingli olmalarini saglayacak
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egitimlerin diizenlenmesi gereklidir. Dogru bilgiye erisim, rahatsiz edici igeriklerin etkileri ve sosyal
medya kullanimimin bilingli hale getirilmesi bu baglamda énemlidir. Ogrencilere yénelik psikolojik
destek hizmetlerinin gii¢lendirilmesi ve travma sonrasi stresle basa ¢ikma stratejilerinin 6gretilmesi de
Oneriler arasinda yer alabilir. Ayrica, cinsiyet temelli farkliliklar1 anlamak ve uygun destek
mekanizmalarimi gelistirmek i¢in daha fazla arastirmalar yapilmasi énemlidir. Son olarak, bolgesel
farkliliklarin ve sosyal medya platformlarinin izlenmesi ve diizenlenmesinin 6énemine vurgu yapilabilir.
Bu sekilde, {iniversite 6grencilerinin travma diizeylerini azaltmaya ve sosyal medya kullaniminin

olumlu etkilerini artirmaya yonelik stratejiler belirlenebilir.

Arastirmanin orneklem biiyiikliigii ve kapsaminin sinirli olmas: dikkate alinabilir. Daha genis bir
orneklem veya farkli bolgelerden katihmcilarin dahil edilmesi, sonuglarin genellestirilebilirligini
artirabilir. Arastirmanin yontemi ve veri toplama araglariyla ilgili bazi simirhiliklar olabilir. Ornegin, 0z-
bildirimlere dayali verilerin objektif olmayabilecegi ve yanl olabilecegi goz dniinde bulundurulmalidir.
Arastirmada kullanilan degiskenlerin tamaminin Olgiilebilir olmayabilecegi veya diger faktorlerle
etkilesim iginde olabilecegi unutulmamalidir. Bu arastirmanin depremden belirli bir zaman sonra
yapilmasi, arastirmanin simirhiliklari arasindadir. Depremin etkileri zamanla degisebilecegi igin,
aragtirmanin zaman agisindan smirli olmasi, travma diizeylerinin degisen dogasmi tam olarak
yansitmayabilir. Ayrica, zaman gectikge katiimcilarin deprem deneyimleri hakkindaki
hatirlamalarinin  giivenilirligi azalabilir. Bu smurhiliklar, arastirmanin sonuglarinin ve Onerilerin

yorumlanmasi ve uygulanmasi asamasinda dikkate alinmalidir.
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Entrance

In the contemporary era, social media platforms have not only become conduits for accessing
information but also channels through which individuals may unwittingly encounter distressing
content. Individuals who do not directly observe a traumatic event can be psychologically affected by
constant exposure to visual and written content about disasters, accidents, or violence shared through
social media. This predicament gives rise to the notion of secondary traumatic stress (STS). According
to Figley (2002), the term "STS" (stress trauma syndrome) refers to the development of stress, fear, and
symptoms of post-traumatic stress disorder (PTSD) as a result of indirectly witnessing traumatic events,
despite not being directly exposed to the trauma. In particular, widespread events such as major natural

disasters pose psychological risk factors not only for direct victims but also for social media users.

Earthquakes are widely regarded as one of the most devastating natural disasters in human history
(Hagin, 2014). As well as causing physical destruction, earthquakes and other natural disasters can have
serious psychological effects on individuals. After an earthquake, people may experience intense
emotions such as confusion, fear, grief, guilt and anger (Gluckman, 2011). Research shows that similar
traumatic effects can be observed in individuals who have experienced an earthquake directly, as well
as in those who have been exposed to such events indirectly (Nakajima, 2012). The psychological impact
of an earthquake varies depending on factors such as an individual's preparedness for the event, their
personality traits, their coping mechanisms, their previous traumatic experiences and the social support

they receive (Altinoz & Kaptanoglu, 2018).

Social media provides a rapid flow of information during large-scale crises such as disasters, thereby
increasing public awareness of the situation. However, the traumatic content disseminated during crises
can cause intense stress for social media users. During disasters, content shared on social media is often
produced either by individuals who have directly experienced the event, or by news sources. Other
users merely witness the event. This can lead to individuals experiencing the event second-hand and
increasing their stress levels. Initially, the concept of secondary traumatic stress was addressed in the
context of individuals working in helping professions, such as healthcare workers and psychologists
(Pearlman & Saakvitne, 1995; Figley, 1995). However, in recent years, it has also become an important
research topic for individuals who witness traumatic events via social media (Mairean, 2016). The model
developed by Ludick and Figley (2016) consists of three core constructs: empathic attitude, PTSD, and
resilience to secondary traumatic stress (STS). It has been reported that social media users with high
empathy levels may respond more sensitively to traumatic content shared during disasters, which may
increase their risk of experiencing secondary traumatic stress. Empathic individuals in particular

experience higher levels of stress when exposed to traumatic events (Kahil & Palabiyik, 2018).

As traumatic events become more frequent, it is crucial to examine the psychological effects of social
media on users. In this context, it is important to understand the impact of secondary traumatic stress
on individuals' daily lives and to determine their stress levels. Indeed, research into the impact of social
media on psychological health remains insufficient (Celik & Altinigik, 2021). The Kahramanmaras
earthquake, for example, is one of the most recent major natural disasters and has been observed to
have significant psychological effects on social media users, both primary and secondary. This study
aims to examine the effects of secondary traumatic stress on university students via social media,

shedding light on this topic for future research.

This study aims to examine how gender, city of residence, duration of social media use and social

media platform used affect university students' levels of secondary traumatic stress. Although literature
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on these variables is limited, the high level of social media use and emotional sensitivity among
university students necessitates the inclusion of this group within the scope of the study. The findings
are expected to improve our understanding of the psychological processes experienced by individuals
exposed to traumatic events through social media, and to inform the development of supportive

interventions in this area.

Method
Research Model

This research was conducted using a survey model. This is a quantitative method that aims to examine
the current situation by collecting the opinions, attitudes and thoughts of individuals within large
groups (Bastiirk, 2014).

Working Group

The study sample consisted of 293 students (213 female and 80 male) from Bayburt University.
Participants were selected on a voluntary basis, and this sample size is considered sufficient for similar
social science studies. The sample consisted of university students aged 18-26 (mean age = 21.07,
standard deviation = 3.84). Bayburt University was chosen due to its accessibility during the research

process, and because the demographic characteristics of its students aligned with the research purpose.
Data Collection Tools
Personal Information Form

This study used a personal information form to gather demographic data and information about
participants' internet usage habits. The form contained questions aimed at obtaining information about
participants' gender, age and internet usage habits. To determine participants' gender, we asked, "What
is your gender?" The responses provided an analysis of gender distribution. To determine their ages,
we asked, "What is your age?" Grouping participants by age range enabled us to examine the impact of
age on internet usage. Various questions were asked to determine their internet usage habits, including
their internet usage purposes, daily usage time and the types of sites they visit most frequently. These

questions enabled us to analyse the participants' internet usage profiles in detail.
Secondary Traumatic Stress Scale for Social Media Users

The Secondary Traumatic Stress Scale for Social Media Users (SM-ITSO), which was originally
compiled by Mancini (2019) and adapted for use in Turkey by Celik and Altinisik (2021), comprises
three subscales: protection from injury and arousal, consisting of 17 items. The scale aims to identify
stress in individuals who have experienced an earthquake first-hand through social media. The scales
in this project will be implemented via applications. Data from 708 participants aged 18-26 were
analysed for the scale. A validity and reliability study of the STSS-SM was conducted to examine its
three-factor structure. The overall Cronbach's alpha reliability score for the scale was calculated as .950.
Corrected total item correlations for all items were positive and removing an item did not significantly
increase the reliability score. The reliability analysis concluded that the scale was highly reliable in its
Turkish adaptation. CFA was then applied to test the validity of the single-factor structure derived from
the STSS-SM in its Turkish adaptation.
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At the CFA stage, the cross-weighted least squares technique (DWLS) was applied as the estimation
method since the data were at the sequential measurement level. The CFA result for the STSS-SM shows
the goodness-of-fit values. According to these values, the x2/df ratio of 1.059 is less than 2 and the
RMSEA value is less than 0.05. Additionally, the SRMR value is below .08 and the GFI, TLI, CFI and
AGFI values are above .975. Overall, the validity results of the Secondary Traumatic Stress Scale for
Social Media Users (STSS-SM), adapted for Turkey by Celik and Altinisik, indicate an excellent fit (Celik
& Altinisik, 2021).

Collection of Data

The study sample consisted of 18-26-year-old students at Bayburt University, selected through
voluntary convenience sampling. Participants were recruited via a Google Form, which was used as the
data collection tool. Due to the quantitative nature and high validity of the data, a survey research model
was used in the study. This method was deemed appropriate for determining stress levels quantitatively

in individuals affected by the earthquake.
Data Analysis

A Kolmogorov-Smirnov test was performed to determine whether the distribution was suitable for
parametric tests. It was found that the necessary criteria were not met (p = .01). This situation is often
seen in large samples (Pallant, 2017). Subsequently, the Q-Q plot was examined alongside the skewness
and kurtosis values (Secger, 2015), revealing that the distribution was normal (Abbott, 2011). The
skewness and kurtosis values of the secondary traumatic stress variable were calculated as 0.016 and
0.859, respectively. According to Tabachnick and Fidell (2013), skewness and kurtosis values falling

within the range of -1.5 to +1.5 indicate that the data are acceptable in terms of normality.

ikincil Stres Diizeyi igin Q-Q Plot Grafigi

Beklenen Normallik
T

3=

Gédzlenen Deger

The sample size and the distribution of the variables were examined in order to assess the suitability
of the data for descriptive analysis. In line with the descriptive survey model, the sample size (N =293)

was selected to be large and diverse. The participants' demographic variables, such as age, gender and
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duration of social media usage, are distributed in a way that allows for comparison during the analysis
process. A reliability analysis of the Secondary Traumatic Stress Scale for Social Media Users was
performed and the Cronbach's alpha coefficient was calculated as 0.950. This indicates that the scale is
highly reliable (Celik & Altinisik, 2021). To examine the data within the scope of the descriptive analysis,
an independent groups t-test and a one-way analysis of variance (ANOVA) were performed. Parametric
tests were found to be applicable for statistically evaluating differences based on gender, city of
residence and duration of social media use. All statistical analyses were performed using the SPSS

program.
Variable

Table 1. Findings regarding secondary traumatic stress and gender variable

Levene Test

Variable Gender N F p X Ss t p

Woman 213 51.13 12.08
10.59 .07 1.72 .00
male 80 48.17 15.53

Secondary

Traumatic Stress

Examining the results of the analysis in Table 1 reveals that the average secondary traumatic stress
scores of university students differ significantly by gender (tx: = 1.72, p <.05), with women achieving
significantly higher scores (X = 51.13) than men (X =48.17).

Table 2. Findings regarding secondary traumatic stress and the city of residence variable

Levene Test

City of B
Variable N F p e Ss y .
Residence
earthquak
Secondary . 68 49.02 11.79
€ cities 1.25 26 311 .00
Traumatic Stress
Other 224 54.61 13.32

Examining the results of the analysis in Table 2 reveals that the average secondary traumatic stress
scores of university students differ significantly depending on their city of residence (to9; =3.11, p <.05).
Students living in cities affected by earthquakes (X =49.02) have significantly lower average scores than

students living in cities unaffected by earthquakes (X =54.61).

OJCES, 2025, 3(6), 296-317



312 R. Polat, B. Dasdemir & K. Salaz

Table 3. Findings regarding secondary traumatic stress and social media usage duration variable

Social Media  Levene _
Variable 14 N X Ss Sd F p
Usage Time Test

Less then
9 4111 20.31
Thours

1-2 hours 24 4350 14.29

Secondary 2-3 hours 53 4858 1241
Traumatic 2.05 .07 5/287 3.27 .00

Stress 3-4 hours 72 5090 10.94

4-5 hours 62 5238 12.57

5 hours and
73 5265 13.75
above

TOTAL 293 5032 13.15

Examining the results of the analysis in Table 3 reveals that the mean secondary traumatic stress
scores of university students differ significantly according to the variable of duration of social media
use (F287 =3.27, p <.05). A Tukey-HSD test was conducted to identify the source of this difference. It
was found that the mean secondary traumatic stress scores of students who used social media for five
hours or more (X = 52.65) were significantly higher than those of students who used social media for
one to two hours (X =43.50).

Table 4. Findings regarding secondary traumatic stress and the variable of social Media tools used

Social Media Levene

Variable 14 N X Ss Sd F p
Tool Test
Instagram 146 49.76 12.52
Secondary Tiktok 5 44.60 12.28
Traumatic
Youtube 74 56 15 4746 1458 4/288 125 .28
Stress
Twitter 101 5237 13.30
Other 26 48.26 15.02
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TOTAL 293 5032 13.15

When the analysis results in Table 4 are examined, it is seen that the secondary traumatic stress score
averages of university students do not differ significantly according to the social media tool variable
used (F288=1.25, p>.05).

Discussion, Conclusions and Recommendations

This study primarily aims to examine levels of earthquake-related traumatic stress among university
students who were indirectly affected by earthquakes. The study will consider the impact of gender,
region, duration of internet use, social media platform used and grade level. The study found a positive
and significant correlation between time spent on social media and secondary traumatic stress levels
related to earthquakes. Previous research has shown that indirect exposure to trauma through the media
can have similar psychological effects to direct exposure. For instance, Erzen and Dikkatli (2019)
identified trauma symptoms in individuals who were not present in the region during the Golciik
Earthquake on 17 August 1999, but who had watched television coverage of the event. Similarly,
Pfefferbaum et al. (2021) found that exposure to disaster and violence content on television and social
media can exacerbate trauma-related symptoms such as depression and anxiety. Similar results were
obtained by Li and colleagues (2024) and Turnbull and colleagues (2020), who examined the
psychological effects of exposure to disaster content via the internet and social media. These findings
emphasise the importance of systematically addressing indirect trauma exposure through the media in
this field. Participants who experienced PTSD symptoms such as sleep disturbances, feelings of guilt,
persistent flashbacks of the event and startling at sudden noises and movements following the viewing
of earthquake footage sought psychiatric care. This information corroborates the research findings.
Social media use can have positive effects, such as raising awareness of social issues and providing easy
access to information about current events. However, difficulties in accessing accurate information,
coupled with the sharing of disturbing content such as violence, abuse and terrorism, can cause

significant problems (Kazan, 2021).

It was observed that the mean secondary traumatic stress scores of university students differed
significantly depending on the city in which they lived. Students living in earthquake-affected cities
were found to have significantly lower secondary stress levels than those living in unaffected cities.
Figley and Kleber (1995) found that responses to primary and secondary exposure to trauma are quite
similar. Primary exposure involves a direct threat to the subject, whereas secondary exposure involves
a threat related to the life of someone close to the subject, such as a friend or colleague. Analysis of these

data shows consistency with the obtained results.

The mean secondary traumatic stress scores of university students did not differ significantly
according to which social media platform they used. There are a number of possible reasons for this.
Firstly, students may use different social media platforms in similar ways and with similar frequency,
which could prevent significant differences in scores from emerging. Additionally, the similarity of
content shared on different platforms, or the fact that they provide similar types of information, may
affect stress levels. However, it should be noted that students' social media usage habits and reactions

are based on personal preference. In this case, there may be no statistically significant difference in stress
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levels associated with using different social media platforms. Finally, it should be noted that stress levels
may also be affected by factors other than social media use, such as socioeconomic status, academic
workload and personal relationships. These factors may explain why there is no statistically significant
difference in secondary stress levels associated with social media. It has been observed that the
secondary traumatic stress levels of university students differ significantly according to gender, with
women's average scores being significantly higher than men's. Further research into the causes of this
situation and an assessment of potential contributing factors is required. In his review study on the
effects of secondary traumatic stress on professionals, Yanbolluoglu (2018) cited four studies (Haksal,
2007; Kilic and Inci, 2015; Yesil, 2010; Yesil et al., 2009) indicating that women experience higher levels
of secondary traumatic stress than men. In all of these studies, the sample group consisted of emergency
department and healthcare workers. Conversely, five studies have indicated that secondary traumatic
stress does not differ in terms of gender (Colak et al., 2011; Giirdil, 2014; Kahil and Palabiy1k, 2018; Pak
etal., 2017; Tansel et al., 2015). Furthermore, it was observed that gender differences were not compared
in the other eight studies. However, no study has been found that investigates the effect of social media
on secondary traumatic stress levels in relation to gender. Therefore, more research is needed to better

understand the effect of gender on secondary traumatic stress.

When developing recommendations to reduce trauma levels among university students, the
importance of awareness programmes should be emphasized. These programmes can help students
learn how to manage symptoms of post-traumatic stress by providing information about them. It is also
necessary to organize training programmes to make students aware of the effects of social media use.
Access to accurate information about the effects of disturbing content and raising awareness of social
media usage are important in this context. Recommendations may also include strengthening
psychological support services for students and teaching strategies for coping with post-traumatic
stress. Furthermore, more research is needed to understand gender-based differences and develop
appropriate support mechanisms. Finally, emphasis should be placed on monitoring and regulating
regional differences and social media platforms. This will enable the development of strategies to reduce

trauma levels and increase the positive effects of social media use among university students.

The limited sample size and scope of the study should be taken into consideration. Including a larger
sample of participants from different regions may increase the generalizability of the results. There may
be limitations regarding the research method and data collection tools. For instance, data based on self-
reports may be subjective and biased. Not all of the variables used in the study may be measurable, and
they may interact with other factors. One of the limitations of this research is that it was conducted a
certain amount of time after the earthquake. Since the effects of the earthquake may change over time,
the time-limited nature of the study may not fully reflect this. Additionally, participants' recollections
of their earthquake experiences may become less reliable over time. These limitations should be taken

into account when interpreting and applying the study's results and recommendations.
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